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CULTURAL ADAPTATION AND FACTOR STRUCTURE
OF THE KAZAKH VERSION OF THE BRIEF COPE

The present study is devoted to the translation and adaptation of the Brief COPE questionnaire, as
well as to the evaluation of its psychometric properties. The aim of the study is the cultural and linguistic
adaptation of the Brief COPE questionnaire and the analysis of its factor structure in a Kazakh-speaking
sample from the Republic of Kazakhstan. The study involved 495 respondents aged 16—67 years. The
questionnaire was administered in a dispositional format and was intended to assess relatively stable
ways of coping with stress.

Exploratory factor analysis was conducted to examine the structure of the instrument. The suitability
of the data for factor analysis was confirmed by a high Kaiser—Meyer—Olkin measure (KMO = 0,878)
and a statistically significant Bartlett’s test of sphericity (x> = 6793,286; df = 378; p < 0,001). The anal-
ysis revealed a seven-factor structure of the Kazakh version of the Brief COPE. The identified factors re-
flect the main functional domains of coping with stress and together explain 54.7% of the total variance.

The final model included 25 items; three items from the original version were excluded due to
high uniqueness and the presence of cross-loadings. Content analysis of the factors demonstrated their
psychological interpretability and consistency with the conceptual framework of the original instrument.
Internal consistency coefficients were at an acceptable level and ranged from o = 0,611-0,809. Study
limitations include characteristics of the sample structure and the dispositional format of the question-
naire, which may limit the generalizability of the results and their interpretation in the context of situ-
ational coping.

The scientific value of the study lies in expanding empirical evidence on the structure and applica-
bility of the Brief COPE and in contributing to the development of culturally sensitive psychodiagnostic
tools for coping strategies in Kazakhstan. The practical significance of the study consists in the possibility
of using the adapted version of the questionnaire in scientific research, educational practice, and applied
psychological work.

Overall, the results indicate that the Kazakh version of the Brief COPE can be used as a psychometri-
cally acceptable and substantively interpretable instrument for assessing dispositional coping strategies.

Keywords: coping, Brief COPE, cultural adaptation, exploratory factor analysis, Kazakhstan.
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Brief COPE cayaAHaMacCbIHbIH, Ka3aKlla HYCKACbIH
MaAeHHU Oeiimaey koHe DAKTOPAbIK KYPbIAbIMbI

3eptrey Brief COPE cayaaHamacbIH ayaapyFa xxeHe berimaeyre, COHAAN-aK, OHbIH NMCUXOMETPUSIAbIK,
KepceTKiluTepiH 6aranayra apHaAfaH. 3epTTeyAiH makcaTtbl — Brief COPE cayaaHamacblH MaAEHM-
AVMHTBUCTUMKAABIK, Gerimaey xxoHe oHbiH KasakctaH PecnyGAmKacbiHbIH Kasak, TIAAI ipikTemeciHAeri
(haKTOPABIK, KYPbIAbIMbIH TanAdy. 3epTTeyre 16—67 >kac apaAblfblHAAFbl 495 pPeCNnOHAEHT KaTbICTbl.
CayaAHama AMCMO3MLMSABIK, (hopMaTTa KOAAQHBIAAbI XKOHE CTPeCreH KypecyAiH TypakTbl 8AicTepiH
GaraAayFra GaFbITTaAFaH.

4 © 2026 Al-Farabi Kazakh National University
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OAICTEMEHIH, KYPbIAbIMbIH 3€pTTeY YLUiH 3KCMAOPATOPAbIK, (haKTOPAbIK, TAAAQY XKYPri3iAai. Aepek-
TepAiH (hakTOPAbIK TanAdyFa >kapamMabiAbiFbl Kaiizep—Meinep—OAKMH KepCceTKilliHiH, X)XOFapbl MOHIMeH
(KMO = 0,878) >xeHe bapTAeTTiH CTAaTUCTMKAAbIK MaHbI3Abl CPEPAABIK, OALLIEMLLAPTbIMEH PacTaAAbl
(> = 6793,286; df = 378; p < 0,001). Tarpay HaTvkeAepi boibiHwa Brief COPE kasak, TiAiHAeri Hyc-
KACbIHbIH, >KeTi (hakTOPAbIK, KYPbIAbIMbl aHbIKTaAAbl. BeAiHreH dhakTopAap CcTpecneH KyYpecyAiH Heri3ri
(PYHKUMOHAAABI DAICTEPIH KOPCETEA XKOHE XAATMbI AUCNEPCUsIHbIH 54,7 %-bIH TYCIHAIPEAI.

KopbITbIHABI MOAEABIe 25 Tapmak, KipAi; TYMHYCKa HYCKACbIHbIH, YL TapMarbl XKOFapbl Gipereiairi
MeH KOAAEHEH, XXYKTEMEAEPAiH OOAYbIHA 6AMAAHBICTbI aAbIN TacTaAbiHAbL. (DAKTOPAAPAbIH MaFbIHAAbI
TaAAQYbl OAAPAbIH, TCUXOAOTMUSABIK, UHTEPIPETALMSCHIH YK8He TYMHYCKA KYPAAAbIH TY>XKbIPbIMAAMAABIK,
AOTMKacblHA COMKeCTIriH kepceTTi. MDakTopAapAbIH ilIKi KeAiCiIM KepceTKilTepi KOAalAbl A€Hrenae
60AAbI XoHe o = 0,611— 0,809 apanbiFbiHAG ©3repin OTbIPAbl. 3ePTTEYAIH LEKTeyAepiHe ipikTeme
KYPbIAbIMbIHbIH, €PEKLLEAIKTEP] XKOHE CayaAHaMaHblH, AMCMO3ULMAABIK, (YOpMaTbl XKaTaAbl, OYA aAbIH-
FaH HOTMXKEAEPAIH >KAATbIAQHYbIH >KOHE OAAPAbI aXYaAAbIK, KOMMHI KOHTEKCTIHAE TYCIHAIPYAI LiekTeyi
MYMKIH.

3epTTeyAiH FbiAbIMM KYHAbIAbIFbI Brief COPE cayaAHamacbIHbIH KYPbIAbIMbI MEH KOAAQHBIAY MYM-
KIHAIF TypaAbl 3MMUPUKaAbIK, AEPEKTEPAI KEHENTYiMeH >keHe Ka3akCTaHAarbl KOMUMHI-CTpaTernsAap-
Abl MOAEHU TYPFblAAH Ce3iMTaA MCUXOAMArHOCTUKAHbl AAMbITYFa KOCKAH YAeCiMeH aiKblHAAAAABI.
PKYMbICTbIH, MPaKTUKAAbIK, MaHbI3AbIAbIFbI GEMIMAEATEH CayaAHaMa HYCKACbIH FbIAbIMM 3€PTTEYAEPAE,
6iniM Bepy ToxxiprbeciHAe XXoHEe KOAAAHOAAbI MCUXOAOTMSABIK, >KYMbICTA ManAaAaHy MYMKIHAiriMeH
aAMKbIHAAAQADI.

TyTacrai aaFaHAQ, aabiHFaH HaTuxkeaep Brief COPE kasak, TiAIHAEri HycKachl Kasak, TIAIHAEri ipik-
TEeMeAepAEri AUCMO3ULMSIABIK, KOMMHI-CTPATErnsaAapAbl 6arasay yLLiH NCUXOMETPUSIAbIK, TYPFbIAQH KO-
AQMAbI XX&HEe Ma3MYHAbI TYCIHAIPIAETIH KypaA peTiHAE MarAaAAHbIAYbl MYMKIH eKeHIH KepCeTeAi.

Tyiin cesaep: kormtr, Brief COPE, maaeHn 6GerniMAeAy, 3KCMAOPATOPABIK, (PakTOPABIK, TarAay,
Ka3sakcTaH.
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KyAbTypHasi apanTtaums u cpaktopHasi CTpyKTypa
Ka3axckou Bepcuu onpocHuka Brief COPE

MccaepoBaHme NMocBsLWEHO NepeBoAy M aaantaummn onpocHuka Brief COPE, a Takxke oueHke ero
NMCUXOMETPUYECKMX NMoKa3aTeAel. LIeAbio 9BASeTCS KyAbTYPHO-AMHIBMCTUYECKAs aAanTaumns ONPOCHN-
ka Brief COPE 1 aHaAu3 ero akTopHOM CTPYKTYpPbl Ha Ka3axosi3bluHoi BbiGopke Pecnybanku Kasax-
cTaH. B nccaepoBaHmm nprHaAm yyactue 495 pecnoHAeHTOB B Bo3pacte 16—67 AeT. OnpocHUK npume-
HSIACSI B AVICTIO3ULIMOHHOM (popmaTe 1 ObIA HaMpPaBAEH Ha OLLEHKY YCTOMYMBbIX CMOCOOGOB COBAAAAHMS
CO CTPECCOM.

AAS M3yUYeHUsi CTPYKTYPbl METOAMKMN ObIA MPOBEAEH 3KCMAOPATOPHbIN (PaKTOPHbIN aHaAm3. [pu-
FOAHOCTb AQHHbIX AASl (DAaKTOPHOIO aHaAM3a OblAa MOATBEPIKAEHA BbICOKMM 3HAUEHMEM MOKa3aTeAs
Kansepa—Menepa—OakmHa (KMO = 0,878) 1 cTtaTUCTMUYeCKM 3HA4YMMbIM KpuTeprem ChepruyHOCTH
baptaerTa (> = 6793,286; df = 378; p < 0,001). o pe3yAbTaTam aHaAm3a ObiAa BbISIBAEHA CeMM-
chakTopHas cTpykTypa Kasaxckoi Bepcun Brief COPE. BblaeAeHHble (hakTopbl OTpaXkaloT OCHOBHbIE
(PYHKLMOHAAbHbIE CMOCOObI COBAQAAHMSI CO CTPECCOM M B COBOKYMHOCTU OGbSICHSIOT 54,7 % obuei
AMCepcun.

B MTOroByt0O MOAEAb BOLUAM 25 MYHKTOB; TPW MYHKTA OPUrMHAALHOM BEPCHMM ObIAM UCKAIOYUEHDI
BCAEACTBME BbICOKOM YHMKAAbHOCTM M HAaAMUMS MepeKkPECTHbIX Harpy3ok. Coaep kaTeAbHbl aHaAM3
(haKTOPOB MOKA3AA MX MCUXOAOMMYECKYIO MHTEPNPETUPYEMOCTb M COOTBETCTBME KOHLIEMTYAAbHOM AO-
rMKe OPUrMHAABHOIO MHCTPYMeHTa. [ToKasaTeAn BHYTPEHHeN COrAaCoBaHHOCTM (haKTOPOB HAXOAMAUCH
Ha NpuemMAeMoM YpoBHe 1 BapbmpoBaAan oT a = 0,611-0,809. K orpaHmyeHnsam nccaeA0BaHUS OTHO-
CATCS 0COGEHHOCTU CTPYKTYPbl BbIGOPKM M AMCMIO3ULIMOHHDIA (DOPMAT OMPOCHMKA, YTO MOXKET orpa-
HMUMBaTb 060OLLAEMOCTb MOAYYEHHBIX PE3YAbTATOB M MX MHTEPMPETALMIO B KOHTEKCTE CUTYaTUBHOMO
KOMWHra.

HayuHasi LeHHOCTb MCCAeAOBaHMS 3AKAIOHAETCS B PACLUMPEHMM SMIMPUYECKMX AAHHBIX O CTPYK-
Type 1 npumeHnmoctn Brief COPE u BkAaae B pa3BUTME KYAbTYPHO UYyBCTBUMTEABHOW MCUXOAMArHO-
CTWKM KOMUHr-cTpaTernit B KasaxcraHe. [NMpakTuyeckast 3HaUMMOCTb paboTbl COCTOMT B BO3MOXKHOCTU
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MCMOAb30BaHUS aAANTMPOBAHHOM BEPCUM OMPOCHMKA B HAYYHbIX MCCAEAOBAHMsX, 06pa3oBaTeAbHOM

MPakTUKE M MPUKAAAHOM MCUXOAOrMYecKon paboTe.

B LEeAOM, MOAYYEHHbIe pe3yAbTaTbl MOKa3bIBaOT, YTO Kasaxckas Bepcusi Brief COPE moxeTt mc-
MOAb30BaTbCSl KaK MCUXOMETPUUYECKM MPUEMAEMBI U COAEPXKATEAbHO MHTEprpeTUpyemMblit MHCTPY-
MEHT AAS OLLEHKM AMCMO3UMLMOHHBIX KOMMHI-CTpaTeruin.

Karouesbie caoBa: konuHr, Brief COPE, kyAbTypHas apanTaumsi, 3KCrAOPaTOPHbI hakTOPHbIN aHa-

AM3, KazaxcTaH.

Introduction

In Kazakhstan, as in many countries world-
wide, exposure to stressors affecting both mental
and physical health has substantially increased due
to accelerating social, economic, and professional
changes. Chronic stressors, situations of uncer-
tainty, and heightened adaptive demands are widely
recognized as significant risk factors for psychologi-
cal distress and reduced quality of life. In this con-
text, the study of psychological mechanisms that en-
able individuals to cope with adverse conditions and
maintain functional adaptation becomes particularly
important.

One of the key mechanisms examined in psy-
chological research is coping with stress. Coping
is understood as a set of cognitive and behavioral
processes through which individuals manage in-
ternal and external demands arising from stressful
situations; the nature and use of these processes
are context-dependent and may change over time
(Folkman, 2011). Depending on the theoretical per-
spective, coping may be conceptualized either as a
relatively stable dispositional characteristic or as a
situational, dynamically changing response to a spe-
cific stressor.

At present, a variety of instruments are used to
assess coping strategies. Among the most widely
applied measures are the COPE Inventory, the Ways
of Coping Questionnaire, and the Coping Inven-
tory for Stressful Situations. The Brief COPE was
later developed as a shortened form of the original
COPE Inventory, intended to provide a more con-
cise and time-efficient assessment of coping strate-
gies (Carver, 1997). Since its introduction, COPE-
based measures have occupied a central position in
empirical coping research. A large-scale meta-an-
alytic review of 2,000 empirical studies published
between 1998 and 2010 showed that COPE-based
instruments accounted for approximately one fifth
of all reported uses of coping measures, underscor-
ing their prominence in the field (Kato, 2013). With
regard to the Brief COPE specifically, a systematic
review of studies published between 1997 and 2021
demonstrated its extensive use across a broad range

of populations, research settings, and cultural con-
texts, with cumulative samples exceeding 45,000
participants (Solberg et al., 2021). The scale has also
been translated and applied in numerous linguistic
and cultural settings, supporting its applicability in
cross-cultural research. More recent review-based
analyses continue to confirm the widespread in-
ternational use and ongoing relevance of the Brief
COPE in contemporary coping research (Rodrigues
et al., 2022).

An analysis of recent peer-reviewed psycho-
logical research conducted in Kazakhstan indicates
that coping processes are most often examined in
the context of stress, emotional burnout, and adap-
tation among specific applied populations, such as
students, healthcare professionals, and social work-
ers (Prilutskaya et al., 2020; Duanaeva et al., 2023;
Kulsharipova et al., 2023; Abdakimova & Grossul,
2024; Uteulova et al., 2024; Issenova et al., 2025).
Despite this increasing empirical attention, the ex-
isting body of research reveals a limited diversity
of measurement approaches. Most studies rely on
Russian-language versions of established coping
measures, including the Ways of Coping Question-
naire developed by Lazarus and Folkman, the Cop-
ing Strategy Indicator developed by Amirkhan, and
the Strategic Approach to Coping Scale developed
by Hobfoll, typically referring to previously devel-
oped Russian adaptations without reporting cultur-
al-linguistic adaptation procedures or psychometric
validation conducted specifically on Kazakhstani
samples (Kulsharipova et al., 2023; Abdakimova &
Grossul, 2024). English-language studies conducted
on Kazakhstani samples or on culturally compara-
ble populations, such as international students from
Central Asian or post-Soviet contexts, similarly in-
corporate coping within broader models of stress,
resilience, or adaptation, yet provide no informa-
tion regarding local adaptation of the measurement
tools employed (Prilutskaya et al., 2020; Duanaeva
et al., 2023; Issenova et al., 2025). Notably, within
the available body of peer-reviewed psychological
research conducted in Kazakhstan, no studies have
explicitly focused on the development, adaptation,
or validation of coping instruments in the Kazakh
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language. This observation is particularly salient
given that contemporary psychological research
conceptualizes coping as a dynamic and context-
dependent phenomenon, sensitive to cultural, so-
cial, and situational conditions (Kuo, 2011). Taken
together, these observations point to a clear meth-
odological gap between the expanding empirical lit-
erature on coping in Kazakhstan and the absence of
culturally and linguistically adapted measurement
tools for Kazakh-speaking populations.

Aim of the Study

The aim of the present study is to conduct a
cultural and linguistic adaptation and to evaluate
the psychometric properties of the Brief COPE in a
sample of the population of Kazakhstan.

Objectives of the Study

To achieve this aim, the study pursued the fol-
lowing objectives:

1. To review international evidence on the use
and psychometric evaluation of the Brief COPE, in-
cluding findings from systematic reviews and cross-
cultural adaptation studies.

2. To translate and culturally adapt the Brief
COPE into the Kazakh language, taking into ac-
count linguistic and sociocultural characteristics of
the target population.

3. To examine the factor structure and assess the
reliability of the Kazakh-language Brief COPE, and
to compare the obtained results with findings report-
ed in international studies.

Research Questions

1. What is the factor structure of the Kazakh
version of the Brief COPE in a sample of the popu-
lation of Kazakhstan?

2. What are the substantive characteristics and
psychological interpretation of the identified coping
factors?

3. What are the indicators of internal consisten-
cy and the descriptive characteristics of the identi-
fied factors of the Kazakh-language Brief COPE?

Literature review

Research on coping as a psychological construct
has been characterized by pronounced methodologi-
cal and structural variability since its inception. In a
meta-analytic review of the most widely used coping
measures, Kato (2013) demonstrated that variability
in factor-analytic outcomes represents a normative
feature of this class of instruments rather than an
exception. The author emphasized that identified
structures are strongly contingent on the theoreti-
cal foundations of the measure, sample character-

istics, research context, and the analytical strategies
employed. These conclusions provide an essential
methodological framework for examining abbrevi-
ated coping instruments, including the Brief COPE.

The Brief COPE was introduced by C. S. Carver
as a shortened version of the original COPE inven-
tory, designed to reduce respondent burden while
preserving coverage of a broad range of coping
strategies (Carver, 1997). In the original publica-
tion, the Brief COPE was presented as a pragmatic
instrument consisting of 14 two-item subscales (28
items), facilitating its use in clinical, field-based,
and longitudinal research settings. Carver explicitly
highlighted the applied orientation of the instrument
and noted its flexibility, indicating that it could be
administered in either a situational or a dispositional
format through modifications of instructions and
verb tense. Importantly, no formally specified or
universally applicable factor model was proposed.
The internal structure was examined using explor-
atory factor analysis within a specific sample, with-
out claims regarding invariance or generalizability
of the resulting configuration (Carver, 1997).

Early methodological discussions further un-
derscored that the abbreviated format of the Brief
COPE and the use of two-item subscales impose
inherent limitations on the interpretation of factor-
analytic results. Pais Ribeiro and Rodrigues (2004)
argued that the Brief COPE should be conceptual-
ized primarily as a descriptive instrument for assess-
ing repertoires of coping strategies rather than as a
scale intended to capture a stable latent structure.
A similar position was articulated by Kapsou et al.
(2010), who emphasized the sensitivity of factor-
analytic outcomes to analytical procedures, sample
composition, and decisions regarding the aggrega-
tion of coping strategies. Within this framework, the
Brief COPE is best understood as a set of relatively
autonomous indicators of coping that may be used
modularly, depending on specific research objec-
tives.

The most comprehensive synthesis of evidence
concerning the factor-analytic properties of the
Brief COPE was provided by Solberg et al. (2021).
Their systematic review included 85 English-lan-
guage peer-reviewed studies published between
1997 and 2021. The authors reported a wide range
of factor-analytic outcomes, with solutions vary-
ing substantially across studies and no single con-
figuration demonstrating consistent replication in
independent samples. The review also documented
marked heterogeneity in analytical approaches, in-
cluding principal component analysis, exploratory
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factor analysis, and confirmatory factor analysis,
while only a limited number of studies directly ex-
amined the original 14-subscale configuration. Sol-
berg et al. concluded that structural heterogeneity
constitutes a robust and enduring characteristic of
the Brief COPE literature rather than a consequence
of isolated methodological shortcomings.

Converging conclusions were presented in the
review by Rodrigues et al. (2022), which combined
an overview of existing empirical findings with bi-
factor modeling. The authors showed that attempts
to reproduce the original configuration using confir-
matory factor analysis frequently resulted in unsat-
isfactory model fit, whereas exploratory approaches
yielded diverse empirical representations. These
findings were interpreted as reflecting a mismatch
between the conceptual logic of the Brief COPE
and the assumptions underlying strict latent variable
modeling, rather than as evidence of inadequate
construct validity.

Empirical psychometric studies further indi-
cate that factor-analytic representations of the Brief
COPE are highly sensitive to analytical decisions.
Research by Miiller and Spitz (2003) and Baum-
starck et al. (2017) demonstrated that variations in
factor extraction methods, rotation techniques, and
criteria for factor retention lead to divergent empiri-
cal outcomes. Brasileiro et al. (2016) additionally
highlighted that reliance on two-item subscales is
associated with unstable factor loadings and con-
strained indices of internal consistency, particularly
in cross-cultural research contexts.

Cross-cultural adaptations of the Brief COPE
consistently reveal context-dependent empiri-
cal patterns. European studies, including Greek,
French, Italian, and Spanish adaptations, report
heterogeneous factor-analytic outcomes that reflect
local coping practices, social norms, and analytical
conventions (Kapsou et al., 2010; Miiller & Spitz,
2003; Baumstarck et al., 2017; Fernandez-Martin
et al., 2022). Similar findings have been reported in
Latin American contexts, where studies conducted
in Brazil, Chile, Colombia, and Peru demonstrate
modified empirical groupings of coping strategies
and underscore the role of cultural context in shap-
ing analytic representations (Brasileiro et al., 2016;
Garcia et al., 2018; Garcia-Mejia et al., 2025; Zela-
dita-Huaman et al., 2024).

Research conducted in Asian and Middle East-
ern countries likewise points to substantial vari-
ability in empirical representations of the Brief
COPE. Adaptations developed in China, Vietnam,
Indonesia, Sri Lanka, Saudi Arabia, and Iran yield

heterogeneous factor-analytic results that depend on
cultural context, population characteristics, stressor
specificity, and analytical decisions, rather than in-
dicating a stable and invariant latent structure (Su
et al., 2015; Alosaimi et al., 2015; Matsumoto et
al., 2020; Huda et al., 2022; Ashktorab et al., 2017;
Weeratunga et al., 2022). At the same time, a lim-
ited number of studies have retained the original
14-subscale configuration of the Brief COPE for
analytical or interpretative purposes. Notably, this
approach has been reported in the Saudi Arabian ad-
aptation and in selected Spanish-speaking samples,
where the original subscales were applied without
substantial structural aggregation (Alosaimi et al.,
2015; Fernandez-Martin et al., 2022). Importantly,
these cases represent context-specific applications
of the instrument rather than evidence of a consis-
tently replicable or invariant factor structure across
cultures.

The literature also includes studies employing
the Brief COPE in a situational format to assess
coping strategies in response to specific stressors. In
such research, the instrument is applied without the
expectation of reproducing a fixed factor structure,
and resulting analytic representations are interpret-
ed in relation to the targeted stressor. A formalized
example of this approach is the Italian situational
version of the Brief COPE (Bongelli et al., 2022).
Comparable approaches have been adopted in stud-
ies of students, healthcare professionals, and care-
givers exposed to context-specific stressors (Pels et
al., 2023; Steindorsdottir et al., 2024; Cheng et al.,
2025).

Within the post-Soviet research context, em-
pirical studies have predominantly focused on the
original COPE inventory. In particular, research
conducted by Russian authors has addressed the ad-
aptation and psychometric evaluation of shortened
versions of the original COPE questionnaire rather
than the cultural adaptation of the Brief COPE as an
independent instrument. Existing adaptations of the
Brief COPE in the region remain limited in scope
and are primarily based on adolescent samples
(Marakshina et al., 2023). Ukrainian versions of the
Brief COPE likewise report pronounced structural
variability and emphasize the necessity of local vali-
dation of the instrument (Kovalenko, 2018; Yablon-
ska et al., 2023).

Overall, studies on the adaptation of the Brief
COPE characterize this questionnaire as a widely
used instrument for the assessment of coping strate-
gies that does not possess an invariant factor struc-
ture, while at the same time demonstrating high
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practical applicability and flexibility for adaptation
to the aims of specific studies. Systematic reviews,
methodological analyses, and empirical research
consistently show that factor-analytic solutions for
the Brief COPE are sensitive to cultural context,
sample characteristics, stressor specificity, and the
analytical approaches employed. The empirically
identified features of Brief COPE adaptations estab-
lish the methodological context for the development
and evaluation of new cultural versions of the in-
strument and provide a rationale for the use of ex-
ploratory approaches when examining its structure
in new sociocultural settings.

Materials and methods

Permission to use the methodology, question-
naire format, and translation procedure

The cultural and linguistic adaptation of the
Brief COPE questionnaire was conducted in accor-
dance with the publicly available terms stated by the
author of the original instrument, Charles S. Carver.
According to information provided on the author’s
official academic webpage, the translation, adapta-
tion, and use of the COPE and Brief COPE ques-
tionnaires are permitted for scientific and education-
al purposes without the need for a separate license,
provided that authorship is properly acknowledged
and the instrument is used for non-commercial pur-
poses (Carver, n.d.). The present study adhered to
these conditions. The translation and cultural adap-
tation procedure was carried out in accordance with
international standards for cross-cultural adaptation
of psychometric instruments (International Test
Commission, 2017).

The Brief COPE questionnaire was translated
and adapted by the authors for use in a dispositional
format, that is, without anchoring responses to a
specific stressful situation.This format is intended
to assess typical, relatively stable coping strategies
that individuals tend to use across difficult life cir-
cumstances in general rather than in response to a
single stressful episode. The choice of the disposi-
tional format is consistent with the conceptual posi-
tion of the author of the instrument and is widely ap-
plied in international research focused on examining
individual differences in coping strategies (Carver,
1997; Carver, n.d.). This approach is further sup-
ported by systematic reviews documenting the use
of Brief COPE across diverse cultural and research
contexts (Solberg et al., 2021; Ravinthiran et al.,
2025). In line with the dispositional format, minor
clarifications were introduced into the instructions
and item wording to eliminate references to a spe-

cific stressor, while fully preserving the content
structure and psychological meaning of the original
items.

The translation and cultural adaptation of the
Brief COPE questionnaire were performed in sev-
eral stages. At the first stage, independent forward
translations of the original English version into Ka-
zakh were carried out by a professional philologist
and a psychologist, both fluent in English and Ka-
zakh. Following comparison and discussion of the
two translations, a reconciled Kazakh version was
developed. At the next stage, a back-translation into
English was conducted by an independent psycholo-
gist who had not participated in the previous stages
and had no access to the original version. The back-
translation was used as an auxiliary procedure to
check for major discrepancies and was compared
with the original instrument; no substantial differ-
ences in meaning were identified.

The adapted Kazakh version of the Brief COPE
is available from the authors upon reasonable re-
quest for research and educational purposes.

Assessment of content and construct validity

An expert evaluation was conducted to assess
the content and construct validity of the Kazakh ver-
sion of the Brief COPE. The expert panel consisted
of five psychologists with combined experience in
research and professional practice in the field of
psychodiagnostics. The experts evaluated the corre-
spondence of the translated items to the theoretical
content of the original coping strategies, the clarity
of item wording, and potential difficulties in inter-
pretation for Kazakh-speaking respondents. Based
on the expert discussion, minor revisions were in-
troduced to eliminate ambiguities and refine word-
ing while maintaining conceptual equivalence with
the original version. After these revisions, the final
version was considered suitable for empirical inves-
tigation.

Preparation of the online version and data col-
lection procedure

Following the completion of the translation
and expert evaluation stages, an online version of
the Brief COPE questionnaire was prepared for
data collection. The online format was selected to
expand sample coverage, standardize the data col-
lection procedure, and increase accessibility for par-
ticipants. The online version fully reproduced the
content of the items in the finalized Kazakh version
and was accompanied by standardized instructions
oriented toward dispositional assessment of coping
strategies. Technical settings of the online survey
prevented repeated submissions and did not allow
missing responses.
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Empirical data were collected between Novem-
ber 10 and December 20, 2025.

Sample size

Sample size determination was guided by meth-
odological recommendations for exploratory factor
analysis. According to the literature, an acceptable
ratio of participants to analyzed items ranges from
5:1 to 10:1, with a more conservative approach rec-
ommending at least 10 observations per item to en-
sure stability of factor solutions (Costello & Osborne,
2005). The Brief COPE questionnaire consists of 28
items; therefore, based on the criterion of at least 10
observations per item, the minimum required sample
size for the present study was 280 respondents.

Inclusion and exclusion criteria

Inclusion criteria were age 16 years or older and
sufficient proficiency in the Kazakh language to in-
dependently complete the questionnaire. The selec-
tion of the age threshold of 16 years was justified,
on the one hand, by evidence from international
studies supporting the use of Brief COPE in ado-
lescent and young adult samples, as reflected in sys-
tematic reviews of its application in these popula-
tions (Solberg et al., 2021; Ravinthiran et al., 2025),
and, on the other hand, by the legislation of the
Republic of Kazakhstan, which allows individuals
aged 16 years and older to independently provide
informed consent for participation in non-invasive
assessments and receipt of psychological assistance
without mandatory consent from legal representa-
tives (Law of the Republic of Kazakhstan “On Pub-
lic Health and the Health Care System,” Article 78).
In addition, inclusion of respondents aged 16 years
and older substantially expands the applied poten-
tial of the adapted instrument. This developmental
period is particularly important for the formation
and consolidation of coping strategies, making the
questionnaire relevant for use in preventive, educa-
tional, and practice-oriented psychological interven-
tions targeting adolescents and young adults. From
a methodological perspective, inclusion of this age
group also contributes to greater variability in cop-
ing responses and the formation of a more hetero-
geneous sample, which enhances the stability and
interpretability of factor solutions in exploratory
factor analysis.

Exclusion criteria included age under 16 years
and insufficient proficiency in the Kazakh language
that could interfere with comprehension of the ques-
tionnaire instructions and items.

Statistical analysis methods

The study employed a nonexperimental cross-
sectional design aimed at the primary cultural and
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psychometric examination of the Brief COPE in
a Kazakh-speaking sample. Exploratory factor
analysis was used to examine the structure of the
Kazakh version of the Brief COPE questionnaire.
Exploratory factor analysis was conducted based
on a Pearson correlation matrix. This approach was
selected due to the characteristics of the instrument
and its documented cultural sensitivity. Evidence
from international research indicates that the factor
structure of the Brief COPE is not invariant and may
vary depending on cultural context, sample charac-
teristics, and administration format. Accordingly,
exploratory factor analysis allowed identification
of the empirical structure of coping strategies in the
Kazakh-speaking sample without imposing a pre-
defined model.

Factor loadings of 0.40 or higher were consid-
ered substantively meaningful and served as the
primary criterion for item retention and factor inter-
pretation. Loadings in the range of 0.30-0.39 were
examined at an exploratory stage to identify poten-
tial cross-loadings and to inform decisions regard-
ing item exclusion.

In addition to factor analysis, descriptive statis-
tics were calculated for individual items and com-
posite scores, including means and standard devia-
tions. Internal consistency of the extracted factors
was assessed using Cronbach’s alpha coefficient.
Statistical analyses were conducted using SPSS
(version 22.0) and JASP (version 0.17.2).

Results and discussion

Demographics of the sample

A total of 509 respondents took part in the study.
Following data cleaning and the removal of cases
with missing values on key demographic variables,
the analysis was based on 495 participants for whom
valid information on gender and age was available,
as summarized in Table 1.

Table 1 — Demographic characteristics of the sample by gender
and age

Indicator Female Male Total
n 385 110 495
% 77,8 22,2 100
Age, M 32,66 29,73 32,00
Age, SD 11,80 12,10 11,91
Age range 16-67 16-63 16-67
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In the final sample used for the calculation of
psychometric indicators, women constituted the ma-
jority of respondents (77,8%), while men accounted
for 22,2%. As the study was conducted within the
framework of a primary cultural and linguistic adap-
tation of the instrument and focused on examining its
applicability and factor structure, the research team
considered the use of this sample to be appropriate.
At the same time, given the imbalance in gender and
age distribution and the absence of research objec-
tives related to demographic comparisons, analyses
by gender and age were not performed in the present
study and may represent a focus for future research.

Assessment of Data Suitability for Factor Anal-
ysis

Prior to factor extraction, the suitability of the
data for exploratory factor analysis was assessed.
The Kaiser—-Meyer—Olkin measure of sampling ad-
equacy was 0.878, indicating a high level of shared

Scree plot

Eigenvalue

variance among the items. Bartlett’s test of sphe-
ricity was statistically significant (y> = 6793.286,
df = 378, p < .001), suggesting that the correlation
matrix differed from an identity matrix and was
suitable for factor analysis.

Analysis of the Scree Plot and Explained Vari-
ance

Inspection of the scree plot (Figure 1) revealed
a clear break after the seventh factor, followed by a
gradual flattening of the curve, indicating a reduced
contribution of subsequent factors. This pattern was
consistent with the results of parallel analysis, in
which the eigenvalues of the first seven factors de-
rived from the empirical data exceeded the corre-
sponding eigenvalues obtained from randomly gen-
erated datasets, whereas this was not observed for
the remaining factors. Taken together, these results
supported the retention of a seven-factor solution
for the structure of the instrument.

- Data
-4 Simulated data from parallel analysis
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Figure 1 — Scree plot and results of parallel analysis

The resulting factor structure explained 54,7%
of the total variance. This level of explained vari-
ance is considered acceptable for multidimensional
psychological constructs, particularly for instru-
ments designed to assess coping strategies, which
are inherently heterogeneous and context-depen-
dent. As noted by the author of the instrument, the
Brief COPE was not developed to represent a rigid
or compact latent structure, as coping reflects a set
of functionally distinct responses employed depend-
ing on situational and contextual demands (Carver,
1997). Review and analytical studies further demon-

strate substantial variability in the factor structures
of the Brief COPE across different samples and
cultural contexts, with moderate levels of explained
variance being typical for exploratory models of this
instrument (Rodrigues et al., 2022).

Items 1 and 13 of the original Brief COPE ver-
sion did not load on any factor and were character-
ized by high uniqueness indices (0,777 and 0,671,
respectively), indicating limited contribution to the
common factor structure. Accordingly, their exclu-
sion from the exploratory factor model was consid-
ered methodologically justified.
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Table 2 — Exploratory Factor Loadings for the Brief COPE (Kazakh Version)

Item (Original Brief
COPE numbering)

Factor 1

Factor 2

Factor 3

Factor 4 Factor 5 Factor 6 Factor 7

Item 10

0,728

Item 23

0,684

Item 15

0,675

Item 9

0,657

Item 5

0,486

Item21

0,454

Item18

0,885

Item17

0,622

Item 28

0,509

Item 12

0,459

Item 2

0,675

Item?7

0,660

Item14

0,409

Item25

0,462

Item24

0,813

Item26

0,399

Item20

0,396

Iteml16

0,647

Item 6

0,588

Item 8

0,479

Item 19

0,409

Item 27

0,821

Item22

0,816

Item 11

0,941

Item4

0,777

Note. The table presents factor loadings from the exploratory factor analysis (EFA) with oblique rotation. Only factor loadings >
0.30 are reported. Item numbering corresponds to the original version of the Brief COPE.

Item 3 of the original version demonstrated

nearly identical cross-loadings on Factor 3 (0,404)
and Factor 5 (0,398), without a clearly dominant
loading on either factor, and was therefore excluded
from the final factor solution.

Item 25 of the original Brief COPE version
showed factor loadings on Factor 3 (0,311) and Fac-
tor 4 (0,462). Given the dominant loading on Factor
4 and the substantive consistency of the item with
the thematic content of this factor, the item was as-
signed to Factor 4. This approach preserves inter-
pretability and conceptual coherence of the factor
structure
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The final factor structure of the Kazakh version
of the Brief COPE is presented below. Item word-
ings are provided in the Kazakh language, while fac-
tor labels are given in both English and Kazakh. In
naming the factors, we aimed to preserve as closely
as possible the conceptual logic and terminological
continuity of the original Brief COPE scales.

Factor 1. Social Support and Venting (6 items;
10.8% of variance).

This factor included items from the original
emotional support, instrumental support, and vent-
ing scales. It reflects coping strategies centered on
seeking emotional and practical support from oth-
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ers, along with the expression of emotions as a
means of emotional release. The co-occurrence of
these strategies points to their functional proximity
and is consistent with the original author’s view of
venting as a form of active emotional responding.

Factor 2. Emotional Processing and Humor (4
items; 7,9% of variance).

This factor comprised items corresponding to
the positive reframing and humor scales of the origi-
nal Brief COPE. These strategies involve cognitive
and emotional processing of stressful experiences
by altering subjective interpretations and using hu-
mor to alleviate emotional tension.

Factor 3. Active Coping and Planning (3 items;
7,6% of variance).

This factor included items from the active cop-
ing and planning scales. It represents deliberate
behavioral and cognitive efforts aimed at directly
addressing the stressor and developing concrete
courses of action. Within the original Brief COPE
framework, planning is conceptualized as an inte-
gral component of action-oriented active coping.

Factor 4. Acceptance and Internal Cognitive
Processing (4 items; 7,4% of variance).

This factor brought together items related to ac-
knowledging the stressful situation, reflective con-
sideration of what is happening, and self-directed
attribution. It captures an internal mode of coping
in which individuals come to terms with stressful
experiences through reflection and self-evaluation
rather than through direct action. In contrast to be-
haviorally focused coping strategies, this factor
primarily reflects intrapsychic processes and is not
oriented toward immediate attempts to change the
situation.

Factor 5. Self-Distraction and Behavioral Dis-
engagement (4 items; 7,2% of variance).

This factor included items from the self-distrac-
tion, behavioral disengagement, and denial scales.
These strategies are characterized by attentional
shifting, reduced involvement, and withdrawal from
active attempts to cope with the stressor. The fac-
tor label follows the behavioral logic of the origi-
nal Brief COPE scales. Similar combinations of
avoidance-related strategies have been reported in
other national adaptations, supporting the context-
dependent nature of these coping responses.

Factor 6. Religion (2 items; 7,0% of variance).

This factor consisted of items from the religion
scale and demonstrated a high degree of conceptual
homogeneity. Its label directly corresponds to the
original Brief COPE terminology.

Factor 7. Substance Use (2 items; 6,8% of vari-
ance).

This factor included items reflecting the use of
alcohol or other psychoactive substances as a cop-
ing strategy. The original scale terminology was re-
tained when naming this factor.

Below, the internal consistency estimates for the
factors of the Kazakh version of the Brief COPE are
presented (see Table 3).

Table 3 — Internal Consistency of the Factors of the Kazakh
Version of the Brief COPE

Factor Num ber of Cronbach’s o 95% CI
items
F1 6 0,809 0,781 — 0,837
F2 4 0,760 0,720 - 0,800
F3 3 0,679 0,623 - 0,736
F4 4 0,756 0,718 - 0,793
F5 4 0,611 0,550 0,671
F6 2 0,752 0,701 - 0,803
F7 2 0,676 0,561 -0,792

Note. Cronbach'’s alpha coefficients are reported for each
factor of the Kazakh version of the Brief COPE. Confidence
intervals were calculated at the 95% level.

Cronbach’s alpha coefficients ranged from
moderate to high, indicating generally acceptable
reliability of the extracted factors. Higher alpha
values were observed for factors comprising a
larger number of items and more conceptually ho-
mogeneous coping strategies, particularly for the
factor reflecting social support and emotional re-
lease.

Lower alpha coefficients were found for factors
that included fewer items or combined more hetero-
geneous coping strategies, which is consistent with
the characteristics of brief coping measures and has
been reported in previous research using the Brief
COPE. Accordingly, reliability indices for some
factors should be interpreted in light of scale length,
conceptual heterogeneity, and the exploratory na-
ture of the factor solution.

Table 4 presents descriptive statistics for the
factors of the Kazakh version of the Brief COPE,
including means and standard deviations. These val-
ues are reported for descriptive purposes only and
are not intended for comparative interpretation.
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Table 4 — Descriptive Statistics for the Factors of the Kazakh Version of the Brief COPE

Factor N Minimum Maximum Mean SD
F1 495 1,00 4,00 2,44 0,75
F2 495 1,00 4,00 2,94 0,77
F3 495 1,00 4,00 3,094 0,80
F4 495 1,00 4,00 2,56 0,84
F5 495 1,00 4,00 2,346 0,69
F6 495 1,00 4,00 2,746 1,02
F7 495 1,00 4,00 1,24 0,56

The presented statistics reflect score distribu-
tions within the current sample and may serve as
reference values for future studies employing the
Kazakh version of the instrument in specific popula-
tions and research contexts.

Comparison of the Kazakh Version with the
Original and National Adaptations

Systematic reviews of studies using the Brief
COPE demonstrate a wide range of factor solu-
tions, particularly in translated versions of the in-
strument, where the number of factors varies from
several broad domains to models closely approxi-
mating the original 14-scale structure. Against this
background, the seven-factor solution obtained in
the present study falls within the typical range of
empirical structures reported in the international lit-
erature, although it is not the most frequently repro-
duced variant (Solberg et al., 2021; Rodrigues et al.,
2022).

The exclusion of items reflecting the coping
strategy of self-distraction, as well as the inclusion
of the coping strategy of self-blame within a fac-
tor related to acceptance and internal cognitive pro-
cessing, is consistent with findings from other ad-
aptations of the Brief COPE. In these studies, such
strategies often demonstrate high uniqueness, weak
or unstable factor loadings, or are incorporated into
broader higher-order factors. Similar variability has
also been reported for denial strategies, which in a
number of studies fail to form a stable, independent
factor and instead exhibit cross-loadings. Taken to-
gether, these patterns highlight the contextual sensi-
tivity of these coping strategies and the absence of
their universal structural stability.

The assignment of a single item reflecting the
coping strategy of planning to the factor associated
with acceptance and internal cognitive processing
is consistent with the conceptual logic of the Brief
COPE, in which planning may be conceptualized
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not only as a component of active problem-focused
coping but also as a form of cognitive appraisal, re-
flection, and adjustment to the situation. Cross-load-
ings of planning-related items have likewise been
reported in other national adaptations of the instru-
ment, supporting the methodological appropriate-
ness of this decision within an exploratory factor-
analytic framework.

Overall, the findings of the present study sup-
port the view of the Brief COPE as a flexible instru-
ment that allows for empirically grounded modifica-
tions of its factor structure while preserving the core
functional domains of coping.

Several limitations of the present study should
be acknowledged. Although the sample size was
sufficient for conducting exploratory factor analy-
sis, it remains moderate, which limits the broader
generalizability of the findings. In addition, the sam-
ple was characterized by a predominance of female
participants, which should be taken into account
when interpreting the identified factor structure. The
analysis was restricted to basic sociodemographic
characteristics, namely gender and age, while other
potentially relevant factors, such as socioeconomic
status, educational level, occupational background,
or the nature of experienced stressors, were not ex-
amined.

The Kazakh version of the Brief COPE present-
ed in this study represents a stage of cultural and
linguistic adaptation of the dispositional version of
an internationally recognized and validated instru-
ment. The present study provides an initial empiri-
cal examination of its factor structure. Accordingly,
future research may focus on further refinement and
extension of the psychometric evidence in more
heterogeneous samples, as well as on applying the
measure in situational contexts, where coping strat-
egies are assessed in relation to specific stressors or
life circumstances.
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Conclusion

The present study was aimed at the cultural and
linguistic adaptation of the Brief COPE question-
naire and the examination of its factor structure in
a Kazakh-speaking sample. The obtained findings
address the stated research questions and clarify the
applicability of the adapted version of the instru-
ment within this sociocultural context.

Exploratory factor analysis revealed a seven-
factor structure of the Kazakh version of the Brief
COPE. Although this structure does not replicate
the original 14-subscale model, it captures the main
functional domains of coping with stress and is con-
sistent with international evidence demonstrating
structural variability of the Brief COPE depending
on cultural context, administration format, and sam-
ple characteristics.

The identified factors demonstrated clear psy-
chological interpretability and remained aligned
with the conceptual logic of the original instrument.
The integration of individual coping strategies into
broader factors reflects their functional proximity

and context-specific patterns of use, supporting the
flexible and culturally sensitive nature of coping as
a psychological construct.

Internal consistency estimates indicated accept-
able reliability levels for the extracted factors. De-
scriptive statistics characterized the distribution and
relative prominence of coping strategies in the stud-
ied sample and may be considered as preliminary
reference values for future research.

The findings indicate that the Kazakh version
of the Brief COPE may be used as a compact, con-
ceptually interpretable, and functionally oriented
tool for assessing coping repertoires in Kazakh-
speaking populations. At the same time, the study
demonstrates that even widely used international
instruments require empirical examination of their
factor structure when applied in new linguistic and
sociocultural settings. In this respect, the present
work contributes not only to the adaptation of a spe-
cific questionnaire but also to the development of
a psychometrically grounded culture of psychologi-
cal assessment in the national research and applied
context.
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PSYCHOLOGICAL ABILITIES AS A PREDICTOR OF PERSONAL
AND PROFESSIONAL SELF-DEVELOPMENT
OF FUTURE EDUCATIONAL PSYCHOLOGISTS

The article examines psychological abilities as predictors of personal and professional self-devel-
opment of future educational psychologists in the context of the transformation of modern education.
The relevance of the study is determined by the increasing demands placed on psychological activity,
subjectivity, and internal resources of helping professionals. The aim of the research is to provide theo-
retical justification and experimental verification of the assumption that psychological abilities serve
as a significant foundation for the personal and professional self-development of future educational
psychologists. The scientific significance of the study lies in clarifying the content of the concept of “psy-
chological ability” and substantiating its component structure as an integrative construct that includes
personally and professionally significant qualities. The practical significance is associated with the pos-
sibility of applying the obtained results in educational settings, in the professional training of educational
psychologists, and in the development of programs aimed at enhancing students’ self-development and
psychological activity.

The methodological basis of the research includes a theoretical analysis of philosophical, psycholog-
ical, and pedagogical sources, as well as an empirical study conducted using V. Andreev’s “Assessment
of Self-Development Ability” methodology. The experiment involved 361 students (future educational
psychologists and students of other academic programs). Data were processed using descriptive statistics
and Student’s t-test for independent samples. The results showed that the mean level of self-develop-
ment ability among future educational psychologists corresponds to a below-average level (M, = 39.74),
while among students of other academic programs it corresponds to an average level (M, = 40.12). No
statistically significant differences between the groups were found (p > 0.05). It was established that in
both groups the distribution of self-development ability levels was predominantly concentrated within
the average range. The study contributes to the development of an integrative approach to the analysis of
abilities, combining cognitive, social, and life resources of personality. The practical value of the findings
lies in their potential application in designing educational programs focused on fostering students’ self-
development and psychological activity, as well as in professional rehabilitation and further comparative
research in related fields.

Keywords: skills, intelligence, professional qualities, ability, self-development, psychological abil-
ity, personal qualities.
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boAaluak, neAaror-ncMXoAorTapAbiH, TYAFAAbIK-K9CiOM
63iH-63i AAMbITYbIHbIH, IPEAUKTOPbI PETIHAET MCMXOAOTUSIABbIK, KabireTTep

Makanrapa kasipri 6iAiM 6epy >KyneciHiH TpaHC(OPMaLMSIChbl >KaFAaibiHAQ OOAaLLAK, NMeAaror-
MCUXOAOTTEPAIH TYAFAAbIK-KOCiOM ©3iH-631 AAMbITYbIHbIH MPEAMKTOPbI PETIHAE MCUXOAOTUSIAbIK,
KabireTTep MoCeAeCi KapacTbIpblAaAbl. 3ePTTEYAIH ©3EKTIAIr KeMeKTeCylli MaMaHAbIK, OKiAAepiHe
KOMbIAATbIH MCUXOAOTUSIAbIK,  BGEACEHAIAIKKE, CYObekTIAIKKe >KOHe ilKi pecypcTapFa KaTbICTbl
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apTybIMEH HerizaeAeAi. 3epTTeyAiH MakcaTbl — MCUXOAOTMSIABIK, KabiAeTTepAiH 6oAaluak, neaaror-rncu-
XOAOTTapAbIH TYAFAAbIK-KOCiOM ©3iH-631 AaMbITYbIHbIH MaHbI3Abl HEri3i PETIHAE KOPIHETIHIH Teopus-
AbIK, TYPFbIAQH HEri3AEY >KoHEe 3KCMEPUMEHTTIK )KOAMEH Tekcepy. 3epTTeyAiH FbIAbIMW MaHbI3AbIAbIFbI
«MICUXOAOTUSIABIK, KAGIAET» YFbIMbIHbIH Ma3M HbIH HaKTbIAAYMEH >K&HE OHbIH TYAFAAbIK, 8pi Kacion ma-
HbI3AbI CaraAapAbl OipiKTipeTiH MHTerpaTMBTI KYPbIAbIM PETIHAEM KOMMOHEHTTIK KYPbIAbIMbIH HEeri3-
AEYMeH amKblHAAAaAbl. [TpakTMKaAbIK MaHbI3AbIAbIFbI aAbIHFAH HOTMXEAEpAi OiAiM Gepy opTacbiHAQ,
NMeAaror-ncMXoOAOrTePAI Kaciom aasipaay YAEpIiCiHAE, COHAAM-aK, CTYAEHTTEPAIH ©3iH-63i AAaMbITYbl MEeH
NMCUXOAOTUSIABIK, BEACEHAIAITIH AaMbITy GaFAapAaMarapbiH 83ipAeyAe KOAAAHY MYMKIHAiriMeH GariAa-
HbICTbI.

3epTTeyAiH 8AICHAMAABIK, HETi3iIH (PMAOCOMDUSIABIK, MCUXOAOTUSABIK, XKOHE NMeAarormkaAblk, Aepek-
KO3AEPAI TEOPUSIAbIK, TAAAQY, COHAAM-aK, B.M. AHApeeBTiH «O3iH-63i AambITy KabiAeTiH 6arasay» aaic-
TeMeCiH KOAAQHY apKbIAbl XXYPri3iAreH 3MMUPUKAAbIK 3epTTey KypaAbl. IKcnepumeHTke 361 CTyAeHT
(boAalak, neaaror-ncMxoAortTap >koHe 6acka 6iAim 6epy 6araapAaMasapbiHAQ OKMTbIH CTYAEHTTEP)
KATbICTbl. AepekTepAi OHAEYAE CMMATTaMaAbIK CTAaTUCTUKA BAICTEPI )KOHE TAYeACI3 ipikTemeAepre ap-
HaAaraH CTbIOAEHTTIH, t-KpUTEpPUiti KOAAQHBIAABL. 3epTTey HaTMXKeAepi BoAallak, MeAaror-rncMxoAorTap-
Aarbl ©3iH-63i AambITy KabiAeTiHiH opTalla KepceTKilwi opTalasaH TOMEH AEHreire conkec KeAeTiHiH
(M, = 39,74), aa backa 6iAim Oepy baraapAaMasapbl CTYAEHTTEPIHAE OpTalla AeHreinre Cokec ekeHiH
(M, = 40,12) kepcetTi. TonTap apacbiHAAFbl ariblpMalUbIAbIK, CTAaTUCTUKAABIK, TYPFblAQH MBHAI emec
(p > 0,05). Exi TonTa AQ ©3iH-63i AaMbITY KabiAeTi AeHrenAepiHiH yAecTipiMi HerisiHeH opTalia Kep-
ceTKiluTep LeriHAe LWOFbIPAAHFaHbl aHbIKTAAAbL. 3epTTey HaTUXKeAepi KabiAeTTepAl TaAAAyAblH, KOr-
HUTUBTIK, SAEYMETTIK XK8HEe OMIpAIK pecypcTapAbl GipiKTipeTiH MHTErpaTMBTI TOCIAIH AaMbITyFa yAeC
Kocaabl. KopbiTbiHABIAGD 6iAiM Bepy OGaraapAamanapbiH xkobaraysa, CTYAEHTTEPAIH MCUXOAOTUSIABIK,
GEACEHAIAITIH JKoHe ©3iH-631 AaMbITYbIH KOAAAyFa GarFblTTaAFaH MOAEAbAEPAI 93ipAeyAE, COHAAN-aK,
KaCibM peabMAMTALMS KOHE CaAbICTbIPMaAbl 3ePTTEYAEPAE KOAAAHbBIAYbI MYMKIH.

Tyiin ce3aep: AaFAbIAAp, MHTEAAEKT, KaCiOn cananap, KabiAeTTep, ©3iH-63i AAMbITY, NCUXOAOTMSs-
AbIK, KabiAeTTEp, TYAFAAbIK, CaraAap.
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INMcuxoaormueckme cnoco6HOCTH Kak NMPEeAUKTOP
/\M‘-lHOCTHO-npO(beCCMOHa/\bHOI'O CaMoOpa3BUTUA 6y,A,YI.I.l,MX neAaroroB-nmCUXoAoroB

B crartbe paccmaTpurBaeTcs npobAema NMcMxoAOrMyeckmnx CrioCoOHOCTEN Kak NpeAnKTopa AMYHOCT-
HO-NPOECCMOHAABHOTO CaMOPa3BUTHS BYAYLLMX NMEAArOroB-NCUXOAOTOB B YCAOBMSIX TpaHCopMaLImMm
COBpPEMeHHOro o6pasoBaHust. AKTYaAbHOCTb MCCAEAOBAHUS OMPEAEASETCS BO3pacTaH1emM TpeboBaHMM
K MCUXOAOrMUYECKOM aKTUBHOCTU, CyObEKTHOCTM M BHYTPEHHUM pecypcam CreumaAncTa rnomMoratoLmx
npodpeccuit. Lieab uccaepA0BaHMS 3aKAOHAETCS B TEOPETUUECKOM 060CHOBAHMM U 3KCMEPUMEHTAABHOM
NpoBepKe MPeANOAOXKEHMS O TOM, YTO NMCUXOAOTMYECKME CMIOCOBHOCTM BbICTYMAIOT 3HAUYMMbIM OCHOBa-
HMEM AMYHOCTHO-MPOMECCHOHAABHOIO CaMopPasBUTHs BYAYLLIMX NeAAroroB-rncMxoAoroB. HayuHas 3Ha-
UMMOCTb UCCAEAOBAHMS COCTOUT B YTOUHEHUM COAEPIKAHUS MOHATUS «MCUXOAOTMYECKast COCOOHOCTb»
M B 060OCHOBAHMM €€ KOMIMOHEHTHOM CTPYKTYpbl KaK MHTErpaTMBHOrO OOpPa30OBaHMs, BKAKOYAIOLWErO
AMYHOCTHO M NPOeCCMOHAABHO 3HAaYMMble KavecTBa. [pakTnyeckas 3HaUMMOCTb CBSI3aHA C BO3MOXK-
HOCTbIO MCTMIOAb30BaHMs MOAYYEHHbIX PE3YAbTATOB B 06PA30BaATEALHON CPeAe, B NMPOdeCCMOHAAbHOM
NMOArOTOBKE MeAaroroB-fNcMXOAOroB, a Takxke Mpu pas3paboTke MporpaMm pasBUTMS CaMOPA3BUTUS U
NMCUXOAOrMYECKOM aKTUBHOCTM CTYAEHTOB.

MeTOoAOAOrMYECKYI0 OCHOBY MCCAEAOBAHMS COCTABMAM TEOPETUYECKMIA aHaAn3 (PUAOCOCKMX,
NMCUXOAOIMYECKMX M MEAArOrMYECKMX MCTOYHMKOB, a Tak>Ke IMMMPUYECKOE MCCAEAOBAHWE C UCMOAb-
30BaHMeM MeToarkn B.M. AHapeeBa «OueHKa CnocobHOCTU K camopasBuTHio». B akcrneprmeHTe npm-
HAAM yuacTre 361 cTyaeHT (ByAyLume neAaroru-ncuxoAori n obyvaromecs Apyrmx obpasoBateAbHbIX
nporpamm). AAsi 06paboTKM AQHHbBIX MPUMEHSIAUCH METOAbI OMMCATEABHOM CTAaTUCTUKM U t-KPUTEPUIA
CTblOAEHTA AASI HE3ABUCKMbIX BbIGOPOK. Pe3yAbTaTbl MCCAEAOBaHMS MOKa3aAM, UTO CPEAHMIA MoKasa-
TeAb CMOCOBHOCTM K CaMOPAa3BUTUIO Y BYAYLLMX MEAArOroB-NCMXOAOrOB COOTBETCTBYET YPOBHIO HUXKE
cpeaHero (M, = 39,74), Toraa Kak y CTyYAEHTOB APYrMx 06pa3oBaTeAbHbIX MPOrpamMm — CPeAHEMY
ypoBHIO (M, = 40,12). CTaTUCTUYECKM 3HAUMMbIX PA3AMUMIA MEXAY FPYMraMu BbISBAEHO He ObIAO
(p > 0,05). YCTaHOBAEHO, YTO pacrpeAeAeHre YPOBHEN CNOCOOHOCTM K CaMOPasBUTUIO B 06emX rpyr-
nax KOHLUEHTPUPYETCsl MPenMyLLLECTBEHHO B AMarnasoHe CPeAHMX 3HaueHui. PaboTa BHOCUT BKAaA B
pasBUTME MHTErPAaTMBHOIO MOAXOAQ K aHAAM3Yy CMOCOBHOCTEN, 0ObEAMHSIOWErO KOTHUTUBHbIE, CO-

19



Psychological abilities as a predictor of personal and professional self-development of future educational psychologists

LUMaAbHbIE 1 XKM3HEHHble pecypcbl AMYHOCTU. [pakTnyeckoe 3HauyeHne pe3yAbTaTOB COCTOUT B BO3-
MO>HOCTM UX MPUMEHEHMS NMPU MPOEKTUPOBaHMM 06PA30BATEAbHbIX MPOrPamMM, OPUEHTUPOBAHHBIX Ha
pa3BMTHE CaMOPA3BUTMS U NMCMXOAOTMYECKOM aKTUBHOCTM CTYAEHTOB, a Takxe B MpodeCCMOHAAbHOM
peabuAMTaLMM 1 AQAbHENLLIEM CPAaBHUTEAbHOM aHAAM3€E B CMEXKHbIX MCCAEAOBAHMSIX.

KAtoueBble CAOBa: HaBbIKM, MHTEAAEKT, MPOCECCMOHAAbHbIE KAYeCcTBa, CMOCOOHOCTM, CaMOpPa3Bu-
THE, NMCUXOAOTMYECKME CMOCOOHOCTM, AMMHOCTHbIE KauecTBa.

Introduction

To substantiate the proposition that psycho-
logical ability serves as a predictor of personal and
professional self-development in future educational
psychologists, it is necessary to trace the scientific
evolution of the concept of ability, clarifying its
forms and distinctive features within the history of
scholarship.

The study of ability has deep intellectual roots;
the very notion of “ability” has long been present
in everyday discourse as well as in philosophical
and scholarly traditions. Although the investigation
of ability in world philosophy, pedagogy, and psy-
chology has followed a lengthy historical trajectory,
traditional definitions have most often characterized
ability as a condition of success in activity, as em-
phasized by S. L. Rubinstein (1960). Consequently,
in order to reveal the substantive meaning of psy-
chological ability, it is first essential to explicate the
genuine conceptual content of the term “ability.”

As with any scholarly issue, the study of abil-
ity presupposes reliance on both global scientific
achievements and national particularities, including
cultural values and historical context. In Kazakh-
stan, the historical foundations of the problem of
ability have developed at the integrated intersection
of philosophical, philological, psychological, and
pedagogical traditions. Within this framework, con-
temporary conceptualizations of ability have been
elaborated in the spheres of national education and
upbringing.

In accordance with the general logic of our
study, the works of A. Kunanbayev, particularly
The Book of Words (Kara Sozder), are of special
relevance, as they consider ability in connection
with moral cultivation and self-improvement. In his
reflections, the author emphasizes honest labor, the
pursuit of knowledge, perseverance as an inner hu-
man potential, responsibility, and ethical qualities
as fundamental conditions for the development of
ability.

An equally distinctive and conceptually bal-
anced perspective on self-development and hu-
man ability within psychological and pedagogical
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thought is found in the works of the existentialist
thinker Sh. Kudaiberdiuly. In the content of his po-
etry and philosophical reflections, competence and
education are presented not merely as instrumental
attainments, but as values that lead the individual
toward justice, moral integrity, and ethical conduct.
In his writings, the thinker articulated the idea that
a person cannot be radically transformed through
external influence alone; rather, genuine develop-
ment occurs gradually, through the individual’s own
striving, abilities, and inner motivation, grounded in
honest labor. He uniquely emphasized, for his time,
the necessity of focusing on the inner spiritual world
of the individual and underscored the relationship
between spiritual development and the cultivation
of ability. Translated into the conceptual language
of contemporary psychology, his position suggests
that self-knowledge and self-reflection constitute
essential mechanisms enabling the further develop-
ment of ability. These ideas provide an important
philosophical foundation for our study of the per-
sonal and professional self-development of future
educational psychologists.

The foundations and developmental factors of
ability were systematically examined by Kazakh
thinkers through diverse creative and philosophical
forms. In this regard, the philosopher and educator
A. Baitursynuly emphasized the decisive role of the
native language in the development of ability. In his
works, language is interpreted as the core of cogni-
tive and thinking processes. He regarded the mother
tongue as both a prerequisite for the formation of
thought and the foundation for the development of
any ability. At the same time, education was evalu-
ated as a principal mechanism for fostering creativ-
ity and intellectual activity. Such a position allows
ability to be conceptualized within a cultural-cogni-
tive framework.

In the history of pedagogy and psychology, the
works of Zh.Aimauytov (2023) are significant for
substantiating the interrelation between ability and
creativity. His book Psychology (1926) is recog-
nized as the first systematic psychological study
written in the Kazakh language. Aimauytov asso-
ciated ability with the individual’s creative activ-
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ity and emphasized its development through art,
literature, and educational influence. Moreover, he
adhered to a biosocial principle of development,
interpreting ability as the unity of innate potential
and the individual’s conscious effort. This perspec-
tive provides grounds for considering ability not as
a static trait, but as a dynamic structure.

In the works of A. Temirbekov, particular em-
phasis is placed on the necessity of considering
national-psychological characteristics within the
educational process. He raised the issue of adapting
teaching methods to the cultural and psychological
specificities of a national audience, underscoring
that the educational environment functions as a fac-
tor influencing the development of intellectual and
creative abilities. In addition, attention to individual
differences is regarded as a necessary condition for
the effective cultivation of ability (Temirbekov,
1953).

One of the first scholars in Kazakhstani psy-
chology to systematically investigate cognitive and
emotional processes was M. Mukanov. He identi-
fied motivation as a central factor in the develop-
ment of ability and viewed personal activity as a
prerequisite for the realization of ability (Mukanov,
1960). His works also highlight the influence of the
national cultural environment and traditions on the
formation of personality traits.

In general, the treatment of ability as an indepen-
dent category within psychological science began in
the nineteenth century. Early scientific approaches
sought to define ability through quantitative and
qualitative indicators of intelligence. During this pe-
riod, the study of individual differences contributed
to the establishment of the scientific and method-
ological foundations of ability research. Subsequent
theoretical developments demonstrated that ability
cannot be confined solely to intellectual parameters,
but rather constitutes a multidimensional structure
encompassing personal and social dimensions as
well.

Literature review

In the history of psychology, one of the first re-
searchers to systematically examine ability as the
foundation of individual achievement in the nine-
teenth century was F. Galton. He interpreted ability
as an innate individual characteristic and sought to
measure individual differences empirically. By ap-
plying psychometric methods, Galton laid the sci-

entific groundwork for describing ability through
quantitative indicators.

In Soviet psychology, ability was primarily in-
terpreted within activity-based and social frame-
works. L.Vygotsky conceptualized ability as a
dynamic structure formed in the course of social
interaction, demonstrating that its development oc-
curs within the “zone of proximal development”
(Vygotsky, 2024). A. Leontiev defined ability as an
internal psychological condition ensuring the suc-
cessful performance of activity and substantiated
that its formation is directly connected with the pro-
cess of activity itself (Leontiev, 1975).

B. Teplov provided a classical definition of abil-
ity, characterizing it as an individual psychological
characteristic. He argued that: (1) ability reflects in-
dividual differences among people; (2) not all indi-
vidual differences qualify as abilities, but only those
properties that influence the success of specific ac-
tivities; and (3) ability should not be equated with
knowledge, skills, or competencies (Teplov, 2002).

In the second half of the twentieth century, the
study of ability acquired a multidimensional char-
acter. Howard Gardner proposed the theory of mul-
tiple intelligences, distinguishing interpersonal,
intrapersonal, kinesthetic, and other forms of abil-
ity (Gardner, 2011). Daniel Goleman advanced the
concept of emotional intelligence, highlighting the
role of social and emotional abilities in professional
success (Goleman, 2023). Robert J. Sternberg, in his
triarchic theory of intelligence, identified analyti-
cal, creative, and practical components (Sternberg,
1988).

V. Shadrikov associated ability with the sub-
ject’s goal-directed activity and introduced the con-
cept of “professional ability.” He conceptualized
ability as a property of a functional system and sub-
stantiated its relationship with the effectiveness of
professional performance (Shadrikov, 2010).

An analysis of these theoretical approaches
demonstrates the close interrelation between the
concepts of “ability” and “intelligence.” While intel-
ligence is most often described as a system of cogni-
tive abilities, the concept of ability is employed in
a broader sense, encompassing activity-based, per-
sonal, and social components.

To clarify the scientific and historical premises
of the concept of “ability,” as well as to identify
similarities and differences among its psychologi-
cal definitions and underlying factors, table 1 is pre-
sented.
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Table 1 — Definitions of Ability in Psychology

Year Author Definition

1869 F. Galton Ability is an innate characteristic that determines individual achievements.

1905 A. Binet Ability is the capacity to solve tasks that can be measured.

1930s J. Piaget Ability is an indicator of achievement within stages of cognitive development beginning in
early childhood.

1930 L. S. Vygotsky Abl.hty is a dynamic structure that develops through interaction with culture within the social
environment.

19505 A N. Leontiev Ab.111.ty is an internal condition of the individual that ensures the successful performance of
activity.

1960 M. M. Mukanov Ability is a manifestation of intellectual potential that can be identified and developed from an
early age.
Ability is defined in three aspects: (1) ability is an individual psychological characteristic that

1961 B. M. Teplov distinguishes one person from another; (2) ability does not include all individual psychological

-V Iep differences, but only those related to the successful performance of one or several activities;

(3) ability is not limited to acquired knowledge, skills, or competencies.

1970 H. J. Eysenck Ablhty links intelligence, personality traits, and aptitude for professional activity as individual
differences.

1988 H. Gardner Ability is represented through different types of intelligence.

2010 V. D. Shadrikov ?ul;lclgz ri: a property of a functional system that ensures the realization of specific mental

Over time, the study of ability has increas-
ingly acquired a multidimensional character, and
the range of conceptual approaches explaining it
has expanded. In contemporary national psychol-
ogy and pedagogy, although the number of works
that examine the abilities of future professionals as
a distinct subject of research remains limited, sys-
tematic scholarly efforts in this direction are evi-
dent. Within these studies, such adjacent categories
as “potential,” “creativity,” and “creative activity”
are frequently analyzed in close connection with the
concept of ability.

For example, in her pedagogical research,
B. Turgynbayeva examined, from both theoreti-
cal and practical perspectives, the potential under-
lying the professional creativity of future teachers
(Turgynbayeva, 2012). As a prerequisite of ability,
creativity was substantiated by K. Nagymzhanova
through the methodological principles of subject-
oriented psychology, particularly in the context of
forming creativity among future teachers within an
innovative university educational environment (Na-
gymzhanova, 2010).

A. Danikeeva characterizes the professional po-
tential of a future teacher as “a complex structure of
professional development consisting in the unity of
internal psychological resources and external practi-
cal activity” (Danikeeva, 2022).
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0. Abilmazhinova specifies the concept of “cre-
ative abilities” within the framework of the credit-
based educational system, examining it in interrela-
tion with the categories of personality development,
activity, creativity, and ability (Abilmazhinova,
2022). These authors substantiate the psychological
and pedagogical conditions that ensure the profes-
sional and personal development of future special-
ists within the higher education context.

Thus, domestic research demonstrates a clear
emphasis on revealing the internal psychological
mechanisms of ability through the categories of po-
tential, creativity, and creative activity. However,
studies aimed at a systematic analysis of the sub-
stantive meaning of “ability” as an independent cat-
egory remain limited.

An analysis of the international scholarly litera-
ture demonstrates the multidimensional nature of
the concept of ability. Abilities are typically charac-
terized through several principal dimensions:

— cognitive (intelligence, memory, attention,
thinking processes);

— emotional (stress tolerance, self-regulation,
empathy);

— social (communication skills, interaction, co-
operation);

— professional (goal setting, behavioral regula-
tion, decision-making, effectiveness of activity);
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— cultural (linguistic environment, traditions,
national specificities).

Moreover, contemporary foreign research in-
creasingly examines abilities in relation to systems
of specific skills, placing particular emphasis on
their functional role in life and professional activity.

In contemporary foreign psychological research,
cognitive ability is frequently regarded as a princi-
pal indicator of an individual’s overall functional
effectiveness and, in a number of studies, is associ-
ated with the concept of “work capacity.” This per-
spective highlights the role of cognitive abilities as
determinants of performance outcomes in learning,
professional activity, and everyday functioning. At
the same time, current scientific discourse empha-
sizes that the success of activity cannot be reduced
solely to cognitive resources. It is also determined
by the individual’s internal capacities, motivational
orientation, and psychological activity. From this
standpoint, psychological abilities should be con-
sidered an integrative factor that complements and
extends cognitive abilities, thereby providing a
broader framework for understanding human effec-
tiveness.

In an experimental study conducted by D. Klindt,
M. Devine, and J. Denison, it was empirically dem-
onstrated that the development of social intelligence
depends on the level of cognitive skills and cognitive
abilities (Klindt et al., 2017). This finding indicates
that social abilities do not emerge autonomously, but
are formed on a cognitive foundation.

The role of abilities in determining quality of
life has also been examined in studies encompass-
ing different stages of the lifespan. In the works of
T. Schirinzi, M. Canevelli, A. Suppa, M. Bologna,
and L. Marsili, the lifelong dynamics of abilities are
analyzed, substantiating that not only cognitive but
also kinesthetic abilities function as significant de-
terminants of quality of life (Schirinzi et al., 2020).
The authors demonstrate that a high level of motor
activity is associated with a slowing of neurodegen-
erative processes and note that, in cases of cogni-
tive decline, the development of motor abilities may
serve as a compensatory mechanism.

The formation and development of moral abili-
ties were explored in longitudinal studies conduct-
ed by A. Thalmayer, G. Saucier, S. Srivastava, J.
Flournoy, and S. Costello. The findings indicate
that moral skills and abilities are closely connected
with lifelong processes of cultural and moral social-
ization. These abilities are not static in nature but
are understood as dynamic structures that evolve
through life experience and social relationships

(Thalmayer et al., 2019).

The development of social and emotional abili-
ties through practice and social experience has been
demonstrated in studies by E. Blanke, A. Rauers,
and M. Riediger (Blanke et al., 2016). The authors
provide evidence that skills grounded in cognitive
and emotional empathy exert a direct influence on
socio-psychological adaptation. Furthermore, these
abilities are shown to change and develop through-
out the lifespan under the influence of the social en-
vironment.

Contemporary research increasingly prioritizes
the analysis of the complex interrelations among
different types of abilities rather than examining
them in isolation. A number of empirical studies
have demonstrated that the development of kines-
thetic, cognitive, and social abilities occurs not only
during childhood or adolescence, but across the en-
tire life cycle, in conditions of interdependence and
mutual influence (Janacsek et al., 2012; Lukacs,
2015). These findings substantiate the necessity of
conceptualizing abilities as a holistic, dynamic, and
multidimensional system.

Thus, it can be observed that the majority of
studies on the problem of ability have focused pre-
dominantly on cognitive abilities. Cognitive abili-
ties and other forms of ability have been interpreted
within various theoretical frameworks across differ-
ent stages of scientific development, resulting in a
growing number of theories and conceptual models.
At the same time, new types, forms, and functional
characteristics of abilities continue to be identified.

However, specialized investigations specifically
devoted to the concept of psychological ability re-
main limited. Ongoing social transformations, the
increasing complexity of communication systems,
and the heightened demands placed upon learning
and professional activity indicate that the develop-
ment of psychological abilities is becoming a prima-
ry requirement for individuals. These abilities are
closely associated with the mobilization of internal
resources, motivational orientation, and psychologi-
cal activity.

The analysis of the literature demonstrates that
psychological ability is considered, in terms of its
substantive content, in interrelation with other types
of ability and retains its relevance across all stages
of the lifespan. On this basis, we assume that psy-
chological ability possesses a stable predictive value
for the professional and personal self-development
of future educational psychologists. In this study,
the theoretical propositions of V. Andreev, who
substantiated that the development of personally
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and professionally significant qualities is realized
through the capacity for self-development, were
adopted as an essential methodological foundation.
Accordingly, the capacity for self-development is
treated as a defining parameter and a predictive con-
dition within the research framework.

The individual’s internal psychological capaci-
ties, which are relevant in any type of activity — in-
cluding learning processes, communication, and all
stages of life — are characterized as psychological
abilities. In contemporary literature, these abilities
are also associated with the concept of “soft skills.”
Soft skills encompass a set of personally and pro-
fessionally significant qualities and actions — such
as flexibility, competence, decision-making ability,
communication, and cooperation — grounded in cog-
nitive and social abilities.

The systematic study of psychological abilities
as an independent scientific category began to inten-

sify in the first decade of the twenty-first century. In
current conceptualizations, psychological abilities
that ensure success in educational activity, profes-
sional practice, and social life are explained through
the individual’s psychological activity. From this
perspective, the professional and personal self-
development of future teachers is determined by
their psychological activity, which is regarded as a
specific psychological ability. This position is sup-
ported by research conducted by M. Linden and col-
leagues, in which an individual’s internal potential
is characterized by the capacity for active engage-
ment within a given social environment (Linden,
2018).

Overall, the literature review indicates that the
structure of psychological ability represents an in-
terconnected system of abilities integrating numer-
ous life-relevant skills. These structural components
are systematized in Table 2.

Table 2 — Component Structure of Psychological Ability (according to M. Linden)

Cognitive and Activity-Related Abilities

Social Abilities

Life Abilities

— adherence to rules — resilience
— task planning

— breaking tasks into stages

— flexibility in response to change

— adaptability

— competence

— ability to apply knowledge in practice
— decision-making

— expressing opinions etc.
— proactivity

— activity

— patience

— perseverance, etc.

others

any individual

— ability to establish connections with
— ability to engage in conversation with
— group interaction skills

— ability to build dyadic relationships
— demonstration of closeness and warmth,

— vitality in life

— mobility

— independence

— ability to give meaning to one’s life
— awareness of life purpose

— possession of psychological capital
— richness of internal resources, etc.

The analysis of the literature has demonstrated
that the content of psychological abilities is defined
through a diverse range of traits and qualities. These
characteristics vary depending on age-related fea-
tures as well as the individual’s mental and physical
health status; accordingly, both the structure and the
forms of manifestation of psychological ability ac-
quire different configurations. At the same time, the
findings of the review allow psychological ability to
be conceptualized as a comprehensive characteristic
associated with the individual’s display of psycho-
logical activity in life situations, activity processes,
and social interactions.

From this perspective, psychological activity
functions as a determining factor in organizing the
professional and personal self-development of fu-
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ture educational psychologists. The capacity to ac-
tualize psychological abilities is therefore regarded
as a condition possessing predictive significance for
their professional and personal self-development.

In the following section of the study, the levels
of psychological abilities related to the professional
and personal self-development of future educational
psychologists are identified through empirical meth-
ods, and the obtained data are analyzed.

Materials and methods

The mean age of the participants was 21.35
years, with a standard deviation of 2.63 years. The
experimental study was conducted in an online for-
mat, and students from higher education institutions
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in Astana, Almaty, Semey, Oskemen, Pavlodar, Ky-
zylorda, and Kokshetau voluntarily took part in the
research.

Initially, 399 students participated in all series of
the study and submitted their response forms within
the required timeframe. However, the responses of
38 participants were excluded from data processing
due to incomplete answers and failure to meet the
study requirements, including the absence of clearly
specified information regarding their major or iden-
tifying details (field of study, coded name). As a re-
sult, the final sample consisted of 361 students.

In accordance with the objectives of the study,
the sample distribution across academic years was
not uniform: the majority of participants were first-
and second-year students, whereas third- and fourth-
year students were insufficiently represented. For
this reason, no separate quantitative or qualitative
analysis was conducted for senior-year students. In
addition, students enrolled in educational programs
other than Pedagogy and Psychology represented
diverse fields of study, and in some cases their ma-
jors were indicated only by code. Consequently,
they were combined into a consolidated category
labeled “students of other educational programs.”

The socio-demographic characteristics of the
study participants are presented in Table 3.

Table 3 — Socio-Demographic Characteristics of Student
Participants (N = 399)

. Standard
Variables Mean - M Deviation — SD
Age 21.347 2.625
Social Variables Number — N %
Invalid responses 38 9.523
Complete responses 361 100
Male 54 14.958
Female 307 85.042
“Pedagogy and Psychology”

Educa%io%l);l Progrzm* ® 168 46.537
Students of other majors 193 53.463

Note: * Educational program; ** In subsequent analyses, only
participants who provided complete responses and took part in
the experiment are considered as 100%.

The final sample consisted of two comparable
groups:

— students enrolled in the “Pedagogy and Psy-
chology” educational program — 168 individuals;

— students enrolled in other educational pro-
grams — 193 individuals.

The sample size was considered statistically suf-
ficient to detect a medium effect. During the experi-
ment, the levels of capacity for self-development
among students in both groups were compared.

As the methodological foundation of the study,
V. Andreev’s “Assessment of Capacity for Self-
Development” instrument was employed (Andreev,
2006). The instrument consists of 21 statements,
each evaluated on a three-point scale.

According to the total sum of the collected
scores, nine levels of capacity for self-development
were identified. For each sample group, mean val-
ues and standard deviations were calculated, and a
level-based analysis was conducted. The following
score ranges were used to interpret the levels of ca-
pacity for self-development:

Level 1 — very low (21-28 points),

Level 2 — low (29-32 points),

Level 3 — below average (33—36 points),

Level 4 — moderately below average (37-40
points),

Level 5 — average (41-44 points),

Level 6 — moderately above average (4548
points),

Level 7 — above average (49—52 points),

Level 8 — high (53-56 points),

Level 9 — very high (57-63 points).

In processing the obtained quantitative data,
descriptive statistics (mean and standard deviation)
were applied, and for comparative analysis an in-
dependent-samples Student’s t-test was used. This
approach made it possible to statistically assess dif-
ferences in levels of capacity for self-development
between the two groups.

Results and discussion

The purpose of the study was to empirically ex-
amine whether differences exist in the quantitative
and qualitative indicators of levels of capacity for
self-development between future educational psy-
chologists and students enrolled in other educational
programs.

According to the results of the assessment of
capacity for self-development, participants in both
sample groups were distributed unevenly across all
levels of the scale. Specifically, within the group of
future educational psychologists, the levels were
identified as follows: very low — 12 individuals;
low — 18; below average — 25; moderately below
average — 28; average — 35; moderately above aver-
age — 20; above average — 15; high — 10; and very
high — 5 individuals.
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In the group of students enrolled in other edu-
cational programs, the distribution was as follows:
very low — 15 individuals; low — 20; below aver-
age — 30; moderately below average — 35; aver-
age — 41; moderately above average — 24; above
average — 18; high — 5; and very high — 5 individu-
als.

The obtained data indicate that in both groups
the majority of participants were concentrated at the
average and moderately below average levels of ca-
pacity for self-development. At the same time, the
proportion of individuals at the low and below aver-
age levels was also relatively high, suggesting that
future professionals possess a potential for self-de-

velopment; however, its systematic realization ap-
pears insufficient. The number of participants dem-
onstrating high and very high levels was relatively
small in both sample groups.

The percentage distribution of levels of capacity
for self-development in the two groups is presented
in Table 4. An analysis of the percentage indicators
makes it possible to clarify the direction of quantita-
tive differences and to identify similarities and dis-
tinctions in the level structures between the groups.
These data provide the empirical basis for subse-
quent statistical comparative analysis (independent-
samples t-test) and serve as a foundation for testing
the research hypothesis.

Table 4 — Percentage Distribution of Participants According to Levels of Capacity for Self-Development (%)

Levels of Capacity Pedagogy and Psychology % Other Educational Programs %

for Self-Development (n=168) (n=193)

Very low 12 7.1 15 7.8

Low 18 10.7 20 10.4
Below average 25 14.9 30 15.5
Moderately below average 28 16.7 35 18.1
Average 35 20.8 41 212
Moderately above average 20 11.9 24 12.4
Above average 15 8.9 18 9.3

High 10 6.0 5 2.6

Very high 5 3.0 5 2.6

Note: Percentages were calculated relative to the respective sample size (n). The levels are presented in accordance with the scales
of V. 1. Andreev’s “Assessment of Capacity for Self-Development” instrument.

To compare the mean levels of capacity for self-
development between the two sample groups, an
independent-samples Student’s t-test was applied.
The results of the statistical analysis revealed no
statistically significant differences in indicators of
capacity for self-development between future edu-
cational psychologists and students enrolled in other
educational programs (p > 0.05).

This finding indicates that, overall, the levels of
capacity for self-development in the examined groups
are homogeneous and that professional orientation
(Pedagogy and Psychology versus other fields) is not,
in itself, a determinant of this ability. The data suggest
that capacity for self-development is more closely as-
sociated with personal characteristics and psychologi-
cal activity than with professional specialization.

The absence of statistically significant differ-
ences between the groups confirms that professional
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orientation alone does not function as a decisive
factor in determining the level of capacity for self-
development.

Theoretical approaches that interpret ability
from activity-based and personality-centered per-
spectives (L. Vygotsky, A. Leontiev, B.Teplov)
relate ability primarily to the individual’s internal
psychological resources, activity, and developmen-
tal conditions rather than to professional direction.
From this standpoint, the obtained results support
the view that ability constitutes a more fundamental
personal structure that precedes and underlies pro-
fessional orientation.

V. Andreev’s interpretation of the capacity for
self-development as being associated with con-
scious activity, reflection, and internal motivational
orientation is consistent with these findings. If the
capacity for self-development is not systematically
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and purposefully cultivated within the process of
professional education, it appears to remain at a
comparable level both among future educational
psychologists and among students in other fields of
study.

Moreover, the predominance of average and
moderately below average levels of capacity for
self-development in both groups indicates that the
current higher education environment provides in-
sufficient psychological support and developmental
programs aimed at fostering personal and profes-
sional self-development. This result substantiates
the need to consider self-development not as a spon-
taneous process, but as a specifically organized psy-
chological and pedagogical task.

The quantitative indicators based on the gener-
alized mean scores of the two groups in the assess-
ment of capacity for self-development are presented
in Table 5.

Table 5 — Generalized Mean Indicators of Capacity for Self-
Development in Future Educational Psychologists (Group 1)
and Students of Other Educational Programs (Group 2)

Sample Groups M SD
Future Educational Psychologists
(n=168)
Other Educational Programs (n = 193)

39.74 4.15

40.12 3.77

Note: M — mean; SD — standard deviation.

In accordance with the research objective, the
statistical null hypothesis (Ho) was formulated as
follows: there is no statistically significant differ-
ence between the generalized mean scores of capac-
ity for self-development among future educational
psychologists and students enrolled in other educa-
tional programs.

The results of descriptive statistics indicated that
the mean scores of capacity for self-development in
both groups were situated between the moderately
below average and average levels: in the group of
future educational psychologists, M; = 39.74 points,
whereas in the group of students from other educa-
tional programs, M, = 40.12 points.

To examine the difference between the mean
values, an independent-samples Student’s t-test was
applied. The statistical analysis yielded a calculated
value of t = 0.67, with a significance level of p =
0.67. Since the obtained t-value was lower than the
critical value (tcrit = 1.96; a = 0.05), the null hy-
pothesis was accepted.

The diagram presents a comparative illustra-
tion of the mean values (M) and standard deviations
(SD) of capacity for self-development among future
educational psychologists and students enrolled in
other educational programs. The difference in the
height of the bars is minimal, indicating the absence
of'a pronounced level-based divergence between the
groups.

42 1

40

38 1

Self-development ability score

36

Pedagogy & Psychology

T
Other Programs

Student groups

Figure 1 — Mean self-development ability scores by group
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The substantial overlap of the error bars (SD)
visually confirms the lack of statistical reliability
in the difference between the mean values. In other
words, the variability within each group is relatively
similar, and the between-group difference does not
exceed the internal variability.

Thus, no statistically significant difference was
identified between the generalized mean indicators of
capacity for self-development in future educational
psychologists and students of other educational pro-
grams (p > 0.05). This result suggests that the levels
of capacity for self-development in the two groups
are comparable and that professional orientation does
not exert a direct influence on this indicator.

The findings indicate that capacity for self-de-
velopment is not directly dependent on professional
specialization; rather, it is grounded in the individ-
ual’s psychological activity, motivational structure,
and internal resources. This conclusion is consistent
with V. Andreev’s theory, which explains self-de-
velopment through conscious activity and internal
determination of the muunocTtn. Accordingly, to en-
sure the professional and personal development of
future educational psychologists, it becomes neces-
sary to purposefully cultivate the capacity for self-
development within specially organized psycholog-
ical and pedagogical conditions.

Conclusion

The conducted theoretical analysis and experi-
mental study demonstrated that the professional and
personal self-development of future educational
psychologists is directly associated with psycho-
logical abilities. The examination of the problem of
ability was grounded in the integration of Kazakh-
stani philosophy, pedagogy, and psychology, which
historically established national culture, language,
education, diligence, and the value of self-improve-
ment as significant prerequisites for the develop-
ment of ability.

Contemporary scientific literature indicates that
the concept of ability is being reinterpreted under

conditions of globalization and digital transforma-
tion, through the interrelation of cognitive, social,
emotional, and life-related aspects. The consider-
ation of ability within biological, social, and bioso-
cial frameworks makes it possible to characterize it
both as a prerequisite for different types of intelli-
gence and as a psychological resource that ensures
quality of life.

The scientific novelty of the study lies in sub-
stantiating, for the first time, the structure of psy-
chological ability as an integration of cognitive,
social, and life abilities, with a systematic identi-
fication of personally and professionally signifi-
cant qualities within this structure. This approach
makes it possible to conceptualize psychological
ability not as a mere set of isolated skills, but as
a comprehensive psychological construct that en-
sures the professional and personal self-develop-
ment of the individual.

The results of the experimental study showed
that the mean level of capacity for self-development
among future educational psychologists corresponds
to a moderately below average level (M, = 39.74),
whereas among students enrolled in other educa-
tional programs it corresponds to an average level
(M, = 40.12). However, the difference between the
two groups was not statistically significant (p >
0.05), which indicates that professional orientation
does not function as an independent determinant of
the level of capacity for self-development.

These findings suggest that the professional and
personal self-development of future educational
psychologists depends primarily on their psycholog-
ical activity, internal resources, and purposefully or-
ganized developmental conditions. The conclusions
of the study may serve as a methodological basis for
applications in education, professional training, and
professional rehabilitation, as well as for conducting
comparative and critical analyses.

The present research provides a foundation for
further empirical and applied investigations aimed
at examining psychological abilities as predictors of
professional self-development.
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THE RELATIONSHIP BETWEEN COGNITIVE SCHEMAS
OF APPEARANCE, SELF-ESTEEM AND SELF-EFFICACY
IN UNIVERSITY TEACHERS

In the context of increasing digitalization and growing demands placed on university teachers, psy-
chological factors affecting their professional well-being are gaining a significant role. One such factor is
teacher’s attitude toward their own appearance, which is formed by cognitive schemas that determine
the importance of appearance and the degree of concern about it. The aim of the study was to examine
the relationships between cognitive schemas about appearance, self-esteem, and self-efficacy in univer-
sity teachers.

Forty-eight university teachers from five universities in Almaty participated in the study. The Appear-
ance Schema Inventory (ASI-R), the Rosenberg Self-Esteem Scale (RSES), and the General Self-Efficacy
Scale (GSES) were used for assessment. Statistical analysis included descriptive analysis, Pearson correla-
tion analysis, and subgroup analysis based on years of teaching experience. The results revealed statisti-
cally significant positive correlations between all studied variables: appearance schemas and self-esteem
(r = 0.638; p < .001), appearance schemas and self-efficacy (r = 0.632; p < .001), and self-esteem and
self-efficacy (r = 0.789; p < .001). Additionally, all three indicators tended to increase with increasing
teaching experience.

These findings demonstrate the importance of personality and psychological factors in teachers’ pro-
fessional adaptation and highlight the need to implement support programs aimed at developing positive
self-perception and strengthening psychological resources.

Keywords: cognitive schemas of appearance, self-esteem, self-efficacy, university teachers, psycho-
diagnostics, professional well-being.
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YHUBEPCUTET OKbITYLUbIAAPbIHbIH, CbIPTKbI KEAOETiHIH, 83iH-63i 6aFaraybIHbIH,
)KoHe e3iHe AereH CeHIMAIAITHIH, KOTHUTUBTI CXxeMaAapbl apacbiHAAFbl 6AlMAAHbIC

LindpAaaHAbIPYAbIH apTybl >X8He >KoFapbl BiAIM 6epy OKbITYLIbIAAPbIHA KOMbIAATbIH TaAanTapAblH
apTybl KaFAalblHAQ OAApAbIH KOCiOM oA-ayKaTblHA OCEepP eTeTiH MCUXOAOTMSABIK, (hakTopAap
MaHbI3Abl peA aTkapyasa. OcbiHAAM hakTopAapAbiH Gipi — OKbITYLbIHbIH ©3iHiH CbIPTKbl KeAbeTiHe
AEreH Ke3Kapachbl, OA CbIPTKbl KEAGETTIH MaHbI3AbIAbIFbIH >XOHE OFaH KaTbICTbl aAaHAQYLIbIAbIK,
ABPEKECIH aHbIKTAUTbIH KOFHUTUBTI CXEMaAapMeEH KaAblInTacaAbl. 3epTTeYAiH, MaKcaTbl YHUBEPCUTET
OKbITYLLbIAAPbIHbIH CbIPTKbl KEAGET, ©3iH-631 GaFraray XXOHe 63iHe AereH CEHIMAIAIK TypaAbl KOTHUTUBTI
CXemaAnap apacbiHAaFbl GaiAaHbICTbl 3epTTey GOAADI.

3eprreyre AAmartbipaarbl GEC YHMBEPCUTETTEH KbIPbIK, Ceri3 OKbITYllbl KaTbICThl. bararay yuiH
CbIPTKbI KEABET CXemacblHbIH MHBeHTapm3aumsachl (ASI-R), PoseH6eprTiH e3iH-63i 6arasay LIKaAacbl
(RSES) >xaHe Xaanbl e3iH-e3i 6arasay wkasacbl (GSES) namaasaHbiaabl. CTaTMCTUKAAbIK, TaAsay
CUMaTTamMaAbIK, TaAAayAbl, [TMPCOH KOPPEASLMSAABIK, TAAAQYbIH XKOHE eHOEK eTiAl 6OMbIHLLA Killli TOMTbIK,
TaAAQYAbl KamTblabl. HaTuxxeaep 3eptreAreH 6GapAblK, alHbIMAAbIAQpP apacbiHAQ CTATUCTMKAAbIK,
TYPFblAQH MaHbI3Abl OH KOPPEASUMSIAAPAbl aHbIKTaAbl: CbIPTKbl KeABGET cxemaAapbl MeH e3iH-e3i
Garanay (r = 0,638; p < .001), CbIpTKbl KeAGET CxemaAapbl MeH e3iH-e3i Garaaay (r = 0,632; p < .001)
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e3iH-63i 6araray MeH e3iH-63i Oararay (r = 0,789; p < .001). CoHbIMeH KaTap YLl KepCeTKillTiH Ae
OKbITY TXXipMOECiHiH apTybIMEH apTybiHa 6eitiM GOAADI.

ByA HOTUMXKEAED MyFaAIMAEPAIH KBCiOn OeMIMAEAYIHAETT XKeKe TYAFa MEH NCUXOAOTUSIAbIK, haKTop-
AQPAbIH MaHbI3ABIAbIFbIH XK8He 63iH-631 OH KabbIAAQYAbl AAMbBITY MEH MCUXOAOTUSIABIK, PECYPCTAPADI
HbIFaMTyFa GarbITTaAfaH KOAAQY OaFAapAamMaapblH eHri3y KaXKeTTIAINH KepceTeAl.

Ty¥iH ce3aep: CbipTKbl KEADGETTIH, 63iH-63i 6ararayAblH, ©3iH-63i 6ararayAblH, YHUBEPCUTET MyFa-
AIMAEPIHIH, MCMXOAMArHOCTUKAHbIH, K8CiOW 8A-ayKaTTblH KOTHUTUBTI CXEMaAapbl.
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B3aMMOCBSI3b KOTHUTUBHbIX CXEM BHELUHOCTH, CAMOOLLEHKH
M camo3pheKTUBHOCTH Y MpernoAaBaTeAei BbICLLUMX y4eOHbIX 3aBeAeHMI

B ycaoBmax pacTyuwien umdppoBu3aumMu M MosbllleHus TpeboBaHMii K MpPernoAaBaTeAsiM BbICLIMX
yueOHbIX 3aBEAEHUI 3HAUMTEAbHYIO POAb MPUOBPETAIOT MCUXOAOrMYEecKMe (DaKTOPbl, BAMSIOLIME Ha
npoceccMoHaAbHOe BAarornoAyume creumaructoB. OAHUM U3 TakMX PaKTOPOB ABASETCS OTHOLLIEHUE
npenoaaBateAst K COOCTBEHHOM BHEWHOCTM, (DOPMUPYEMOE B BUAE KOTHUTMBHbBIX CXEM, OMPEAEASIO-
LMX BaXKHOCTb BHELLHEro 006AMKa M cTeneHb 03a604eHHOCTM UM. LleAblo McCAeAOBaHMS CTAAO U3Yyue-
HWe B3aMMOCBSI3eN MeXAY KOFHUTMBHbIMU CXeMaMM BHELUHOCTM, CaMOOLEHKOM U camo3(PdeKTUBHO-
CTblO y MpenoAaBaTeAelt By30B.

B nccaeaoBaHMM NpUHSIAM yyacTue 48 npenoaaBaTeAer 13 N9t YHUBEPCUTETOB I'. AAMaThbl. AAS
AMArHOCTMKWM MCMOAb30BAaAMChb OMPOCHUK KOFHUTMBHBIX CXeM BHelwHocTU ASI-R, wwikaaa camooLeHKn
Posen6epra (RSES) 1 wikara obuient camoadpdektnsHoctn (GSES). Cratnuctnueckas o6paboTka BKAIO-
YaAa OMMCcaTeAbHbIM aHaAM3, KOPPEASILMOHHDBIA aHaAM3 [nMpcoHa M MOAFPYMnMnoBbIA aHAAM3 MO CTaXKy
paboTbil.

Pe3yAbTaTbl NOKa3aAm CTaTUCTUUYECKM 3HAUMMbIE MOAOXKUTEAbHbIE KOPPEASILIMM MEXKAY BCEMU MC-
CAEAYEMbIMW MEPEMEHHbIMM: CXEMaMM BHELLHOCTM M camooLleHkon (r = 0.638; p<.001), cxemamu
BHELIHOCTN M camo3adpekTnBHOCTBIO (r = 0.632; p <.001), camooueHkon 1 camo3dpeKTUBHOCTbIO
(r = 0.789; p<.001). AONOAHUTEABHO YCTAaHOBAEHO, UYTO BCE TPW MOKa3aTeAs MMEIOT TEHAEHUMIO K
YBEAMYEHMIO C POCTOM MEeAArormyeckoro craxa.

[MoAyueHHble AaHHbIE AEMOHCTPUPYIOT BaXKHOCTb AMYHOCTHO-TICMXOAOIMYECKMX (PaKTOPOB B MPO-
heccroHaAbHOM aaanTaumm NPeroAaBaTeAei 1 NoAYEepKMBalOT HEOOXOAMMOCTb BHEAPEHMS MPOrPamm
NMOAAEPYKKM, HAaMPaBAEHHbIX Ha Pa3BUTME MO3UTUBHOIO CAMOBOCIIPUSITUS U YKPENAEHME MCUXOAOT1Ye-

CKMX PeCcypcoB.

KAtoueBble CAOBa: KOFHUTMBHbIE CXEMbl BHELIHOCTM, CaMOOLLeHKa, caMo3((PEKTUBHOCTb, Mpero-
AaBaTeAM BY30B, MCMXOAMArHOCTHKA, NPOCECCUOHAAbHOE OAArOMnoAyUme.

Introduction

In the contemporary educational environment,
the role of university teachers has expanded sig-
nificantly. The traditional function of knowledge
transmission is now complemented by important as-
pects such as leadership, mentoring, emotional sup-
port, and participation in public and digital forms of
education. These changes have increased demands
not only on teachers’ professional competencies but
also on their personal characteristics, including self-
perception, psychological resilience, and the ability
to adapt to the growing public visibility of the pro-
fession.

One of the significant psychological components
of professional activity is teacher’s attitude toward
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their own appearance. Contemporary research em-
phasizes that the perception of physical appearance
is associated not only with body image but also with
a system of cognitive schemas that include beliefs
about the importance of appearance, responses to
social attention, the degree to which appearance is
integrated into self-esteem, and the level of concern
about it (Cash, 2004).

At the present stage, this component has gained
particular relevance for university teachers. Faculty
members are frequently in the public eye, delivering
lectures, interacting with students and colleagues,
and participating in online events and conferences,
which increases the impact of appearance-related
perceptions on their professional well-being. Physi-
cal appearance becomes an integral part of social
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interaction, influencing confidence, professional au-
thority, and emotional state.

Self-esteem, as a stable attitude toward oneself,
is a key component of psychological well-being
among educational professionals. It determines how
teachers perceive their professional achievements,
capabilities, and personal significance. A high level
of self-esteem contributes to internal stability, con-
fidence in professional interactions, reduced anxi-
ety, and more constructive responses to feedback
(Rosenberg, 1979; Judge & Bono, 2001).

Closely related to self-esteem is self-efficacy,
which can be defined as the belief in one’s ability to
effectively cope with challenges and perform suc-
cessfully in professional situations (Bandura, 1997).
For university teachers, self-efficacy reflects confi-
dence in their ability to manage the learning pro-
cess, overcome difficulties, influence students, and
achieve instructional goals.

Despite considerable scholarly interest in teach-
ers’ professional well-being, the interrelationship
between cognitive appearance schemas, self-es-
teem, and self-efficacy among university teachers
remains insufficiently explored.

The relevance of this study is determined by
the fact that university teachers represent one of the
most publicly visible professional groups, for whom
self-perception and psychological resources have a
direct impact on the quality of professional perfor-
mance, emotional well-being, and stress resilience.
The present study examines how cognitive appear-
ance schemas are related to teachers’ self-esteem
and self-efficacy. Understanding these relationships
will contribute to a deeper understanding of the
mechanisms underlying professional well-being and
may help identify risk groups and inform directions
for psychological support among higher education
professionals.

The aim of the study is to examine the relation-
ships between cognitive appearance schemas, self-
esteem, and self-efficacy among university teachers.

Research objectives:

1. To analyze the levels of cognitive appearance
schemas, self-esteem, and self-efficacy among uni-
versity teachers.

2. To identify the relationships between cogni-
tive appearance schemas, self-esteem, and self-ef-
ficacy.

3. To examine differences in these indicators de-
pending on years of professional experience.

4. To determine potential psychological factors
that contribute to enhancing the professional well-
being of university teachers.

Research hypotheses:

H,. There is a positive relationship between
cognitive appearance schemas and the level of self-
esteem among university teachers.

H,. Cognitive appearance schemas are positive-
ly associated with the level of self-efficacy among
university teachers.

H,. Self-esteem is positively correlated with
self-efficacy.

H,. The levels of cognitive appearance schemas,
self-esteem, and self-efficacy may differ depending
on years of teaching experience.

Literature review

To begin with, it is important to consider cogni-
tive appearance schemas within the broader frame-
work of self-perception. The concept of cognitive
appearance schemas was developed by researcher
T. Cash (2004) within the cognitive-behavioral
model of body image. Appearance schemas repre-
sent stable cognitive structures consisting of beliefs
that determine the importance attributed to physical
appearance and the extent to which appearance in-
fluences the formation of self-esteem. These sche-
mas reflect how individuals interpret information
related to their own appearance, respond to social
situations, and evaluate their body and physical
characteristics.

According to this model, appearance schemas
include two key components. The first is appear-
ance-related concern, which reflects the intensity
of preoccupation with one’s physical appearance,
sensitivity to external evaluation, and the tendency
to interpret social situations through the lens of ap-
pearance. The second component is appearance in-
vestment in self-esteem, which indicates the extent
to which physical appearance constitutes a signifi-
cant part of one’s self-worth, influencing confidence
and emotional well-being.

Research indicates that cognitive appearance
schemas tend to be more strongly expressed among
individuals in public professions, including uni-
versity teachers (Pruzinsky & Cash, 2002). Public
speaking, teaching in large classrooms, and the need
to present oneself in professional settings increase
the importance of the appearance-related compo-
nent of self-perception.

In addition, self-esteem plays a crucial role as
a regulator of professional behavior. It is defined
as a global emotional and cognitive evaluation of
oneself (Rosenberg, 1979) and encompasses beliefs
about one’s personal value, ability to influence the
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surrounding environment, and capacity to cope with
life challenges. For university teachers, self-esteem
is particularly important, as it influences profes-
sional well-being, the perception of teaching-related
challenges, and the quality of interaction with stu-
dents (Judge & Bono, 2001).

The key functions of self-esteem in teachers’
professional activity include several important fac-
tors:

- regulation of emotional states,

- maintenance of stability in stressful situations,

- enhancement of confidence in pedagogical
communication,

- development of constructive responses to feed-
back,

- strengthening of professional identity.

Research indicates that low self-esteem among
teachers is often associated with increased anxiety,
emotional burnout, and reduced quality of pedagog-
ical interaction (Skaalvik & Skaalvik, 2010). In con-
trast, high self-esteem serves as a protective factor
contributing to professional well-being.

In the context of teachers’ psychological re-
sources, particular attention should be given to self-
efficacy. This concept, introduced by A. Bandura
(Bandura, 1997), refers to an individual’s belief in
their ability to perform specific actions required to
achieve desired outcomes. Among university teach-
ers, self-efficacy manifests as confidence in their
ability to organize the instructional process, manage
classroom situations, motivate students, and suc-
cessfully address pedagogical challenges.

High levels of self-efficacy are associated with:

- greater resilience to stress,

- more effective emotional self-regulation,

- more successful performance of teaching-re-
lated tasks,

- reduced risk of emotional burnout (Tschannen-
Moran & Hoy, 2001).

The scientific literature indicates that self-effica-
cy is closely related to self-esteem; however, it rep-
resents a distinct construct that reflects individuals’
perceptions of their capabilities in specific domains
of functioning rather than their overall sense of self-
worth (Judge, Erez, Bono, & Thoresen, 2002).

Finally, when examining the relationship be-
tween cognitive appearance schemas, self-esteem,
and self-efficacy, it becomes evident that, despite
extensive research on each of these constructs indi-
vidually, studies investigating the interrelationship
among all three variables simultaneously remain
relatively limited. Nevertheless, existing research
provides insight into the potential mechanisms un-
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derlying their interaction.

1. Appearance schemas and self-esteem.

Individuals for whom physical appearance con-
stitutes a significant component of self-perception
are more likely to incorporate appearance-related
factors into the structure of their self-esteem. Re-
search indicates that heightened appearance-related
concern predicts greater fluctuations in self-esteem
and increased dependence on external evaluations
(Cash & Smolak, 2011).

2. Appearance schemas and self-efficacy.

More positive perceptions of one’s appear-
ance contribute to greater confidence during public
speaking, reduce anxiety, and facilitate active en-
gagement in professional tasks. In contrast, nega-
tive appearance schemas may reduce confidence in
social and professional contexts (Menzel & Levine,
2011).

3. Self-esteem and self-efficacy.

High self-esteem contributes to strengthening
individuals’ belief in their own capabilities. Stable
positive correlations between these constructs have
been consistently reported (Judge & Bono, 2001),
which can be explained by shared underlying mech-
anisms related to positive self-evaluation and confi-
dence in one’s ability to succeed.

Thus, theoretical evidence suggests that among
university teachers, cognitive appearance schemas
may be closely associated with both self-esteem and
self-efficacy. However, comprehensive empirical
studies examining these relationships within a Ka-
zakhstani sample remain lacking, which highlights
the relevance and scientific significance of the pres-
ent study.

Materials and methods

The study involved 48 teachers from five higher
education institutions in Almaty. The participants
varied in terms of gender, academic position, years
of teaching experience, and disciplinary back-
ground. The inclusion criteria were current employ-
ment at a university, at least one year of teaching
experience, and voluntary participation in the study.
Exclusion criteria included incomplete question-
naires, as well as graduate students and university
staff without teaching responsibilities.

The psychodiagnostic instruments were selected
to examine the relationships between cognitive ap-
pearance schemas, self-esteem, and self-efficacy
among university teachers.

The Appearance Schemas Inventory-Revised
(ASI-R) (Cash, 2004) was used to assess cognitive
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appearance schemas. This instrument measures two
key dimensions: Self-Evaluative Salience, which
reflects concern about physical appearance and its
emotional significance, and Motivational Salience,
which indicates the extent to which appearance is
integrated into the structure of self-esteem. The
ASI-R is a validated instrument and has been widely
used in research on self-perception, public visibility,
and professional populations.

In addition, the Rosenberg Self-Esteem Scale
(RSES) was employed to assess global self-esteem.
This scale measures individuals’ overall self-evalu-
ation, reflecting general self-satisfaction and confi-
dence in one’s personal value.

The General Self-Efficacy Scale (GSES) was
used to assess perceived self-efficacy. This instru-
ment measures individuals’ subjective confidence in
their ability to cope effectively with a broad range
of life and professional challenges.

Research procedure. The study was conducted
online using the Google Forms platform. Partici-
pants were provided with information regarding the
purpose of the study, the voluntary nature of par-
ticipation, and the confidentiality of their responses.
Participants completed the questionnaires in a se-
quential order, including a socio-demographic ques-
tionnaire, followed by ASI-R, RSES, and GSES. On
average, completion of the questionnaire took ap-
proximately 12-15 minutes.

Statistical processing methods. The following
statistical methods were employed in this study: de-
scriptive statistics (mean [M] and standard deviation
[SD] for scale variables; frequency [n] and percent-
age [%] for categorical variables), Pearson correla-
tion analysis, and subgroup comparisons based on
years of teaching experience. The use of Pearson’s
correlation coefficient was appropriate given the
scale-level measurement and the normal distribu-
tion of the primary variables. To characterize the
sample and assess its representativeness, an analysis
of participants’ socio-demographic characteristics
was conducted. The data presented in Table 1 illus-
trate the distribution of respondents by gender, age,
academic position, years of teaching experience,
and involvement in online teaching. These factors
represent important contextual variables for inter-
preting the study findings.

The majority of the study participants were fe-
male (75%), male respondents accounted for 25% of
the sample. The participants’ age ranged from 22 to
50 years and above. Nearly half of the sample con-
sisted of lecturers (45.8%). Professors represented
the smallest group (12.5%). The most represented

category in terms of teaching experience was par-
ticipants with 11-20 years of experience (35.4%),
while the smallest proportion included teachers with
less than 5 years of experience (16.7%). A substan-
tial proportion of respondents reported involvement
in online teaching (89.6%), reflecting the character-
istics of the contemporary educational environment.

Table 1 — Socio-demographic characteristics of the participants

(N=48)
Variable Category n %
Gender Female 36 75%
Male 12 25%
Year 22-30 years old 9 18.8%
31-40 years old 12 25%
41-50 years old 15 31.3%
Over 50 years 12 25%
Position Lecturer 22 45.8%
Senior Lecturer 11 22.9%
Associate Professor 9 18.8%
Professor 6 12.5%
ei;i‘;?;ﬁfe <5 years 8 16.7%
5-10 years 13 27.1%
11-20 years 17 35.4%
> 20 years 10 20.8%
el e | o | we
No 5 10.4%

Results and discussion

For all quantitative variables obtained using the
three instruments (ASI-R, RSES, and GSES), means
and standard deviations were calculated. At the ini-
tial stage of the analysis, descriptive statistics were
computed to assess the overall levels of cognitive
appearance schemas, self-esteem, and self-efficacy
in the sample. This approach made it possible to de-
termine the average levels of the measured indica-
tors and the variability of the data prior to conduct-
ing correlation analysis. The results are presented in
Table 2.

The mean score for cognitive appearance sche-
mas was M = 60.7 (SD = 16.64), indicating a rela-
tively high level of appearance-related significance
within the structure of teachers’ self-perception. The
mean self-esteem score was M = 19.0 (SD = 6.3),
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corresponding to a moderate level according to the
Rosenberg Self-Esteem Scale, suggesting generally
normative self-evaluation among participants. The
mean score for general self-efficacy was M = 30.5
(SD = 6.89), reflecting a moderate level of perceived
confidence in one’s professional capabilities.

Table 2 — Mean values of cognitive appearance schemas, self-
esteem, and self-efficacy (N = 48)

Scale M SD
ASI-R (Appearance schemas) 60,70 16,64
RSES (Self-esteem) 19,0 6,3

Correlation Analysis. To test hypotheses H -H,,
Pearson correlation analysis was conducted, yield-
ing the following results:

- a significant positive relationship between
cognitive appearance schemas and self-esteem (r =
0.638; p <0.001),

- a significant positive relationship between
cognitive appearance schemas and self-efficacy (» =
0.632; p <0.001),

- a significant positive relationship between self-
esteem and self-efficacy (» =0.789; p < 0.001).

To systematize the obtained correlation coef-
ficients and provide a clear representation of the
strength of the relationships between the studied
variables, a correlation matrix was constructed.
Table 3 presents the Pearson correlation coefficients
between cognitive appearance schemas, self-es-
teem, and self-efficacy.

Table 3 — Correlations among the main variables

Indicators ASI-R RSES GSES
ASI-R - 0.638%*** 0.632%**
RSES 0.638*** - 0.789%**
GSES 0.632%** 0.789%** -

**%p <.001

Specifically, a moderate positive correlation was
found between cognitive appearance schemas and
self-esteem (r=.638, p <.001), indicating that high-
er appearance-related salience within the self-con-
cept is associated with higher levels of self-esteem.
A positive correlation was also observed between
cognitive appearance schemas and self-efficacy (r =
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.632, p <.001), suggesting that greater attention to
appearance may be associated with increased confi-
dence in one’s professional capabilities. In addition,
a strong positive correlation was identified between
self-esteem and self-efficacy (» = .789, p < .001),
reflecting the interrelated nature of these personal
psychological resources.

The results of the analysis examining differences
based on years of teaching experience are presented
in Table 4. To further test hypothesis H,, additional
analyses were conducted to examine differences
in cognitive appearance schemas, self-esteem, and
self-efficacy across groups with varying levels of
teaching experience. Comparison of mean values
allows for the identification of potential trends in
these psychological characteristics as professional
experience increases.

Table 4 — Mean values of the study variables by years of
teaching experience

e:;‘lcrll‘;‘:fe ASI-R (M) | RSES(M) | GSES (M)
<5 years 49.67 16.4 27
5-10 years 57.38 18.69 30.77
11-20 years 62.71 21.29 30.59

> 20 years 72 25 38.4

Among teachers with less than five years of
teaching experience, the mean self-esteem score
was 16.4, whereas in the group with more than 20
years of experience, it reached 25, reflecting a ten-
dency for self-esteem to increase with professional
development. A similar pattern was observed for
self-efficacy, with mean scores of 27.0 and 38.4, re-
spectively.

At the same time, cognitive appearance sche-
mas demonstrated an increasing trend with greater
teaching experience. Specifically, the mean score
was 49.67 among teachers with less than five years
of experience and 72.0 among those with more
than 20 years of experience. This pattern may in-
dicate a gradual shift toward greater integration of
appearance-related perceptions within the broader
structure of professional self-perception, potentially
reflecting increased self-awareness and professional
identity development.

To visually illustrate the identified relationship,
a scatterplot was constructed showing the correla-
tion between cognitive appearance schemas and
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self-esteem. This graphical representation allows
for the assessment of the direction and strength of
the relationship between the variables.

The scatterplot clearly demonstrates an upward
trend line, graphically confirming the positive re-
lationship between the variables. Most data points
are concentrated within the range of moderate val-
ues. The identified positive correlation (» = 0.638)
indicates that teachers who attribute greater impor-
tance to their physical appearance and integrate ap-
pearance into their self-evaluative framework tend

Self-esteem

16 -

14 -

. (— | I 1 1
55 60 65 70 75 80 85

Cognitive appearance schemas

to demonstrate higher levels of global self-esteem.
This finding is consistent with Cash’s (2004) re-
search, which suggests that positive appearance
schemas contribute to stronger self-esteem and
greater emotional stability.

Similarly, a visualization of the relationship
between cognitive appearance schemas and teach-
ers’ self-efficacy was constructed. This graphical
representation allows for further examination of the
distribution of the variables and confirms the linear
nature of the relationship.

r=0.638

Figure 1 — Correlation between cognitive appearance schemas
and teachers’ self-esteem

40

Self-efficacy

r=0.632

I I 1 I I
56 60 €65 70 75 80 &5

Cognitive appearance schemas

Figure 2 — Correlation between cognitive appearance schemas
and teachers’ self-efficacy

The distribution of data points reflects a stable
positive relationship, with a moderate dispersion of
values, further supporting the statistical significance
of the observed correlation. The correlation coeffi-
cient (= 0.632) confirms that more positive appear-
ance-related cognitive schemas are associated with
higher levels of confidence in professional teach-
ing abilities. Among university teachers, this may

manifest as reduced anxiety during public speaking,
greater openness in professional communication,
and increased confidence in classroom interactions.

To further assess the strength of the relationship
between self-esteem and self-efficacy, an additional
scatterplot was constructed, providing a graphical
representation that supports the results of the cor-
relation analysis.
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Self-esteem

Self-efficacy

r=0.789

Figure 3 — Correlation between self-esteem and teachers’ self-efficacy

The trend line demonstrates a pronounced up-
ward direction, corresponding to the positive cor-
relation between self-esteem and self-efficacy. The
strongest correlation (r = 0.789) indicates that a
positive general evaluation of oneself is closely as-
sociated with confidence in professional capabili-
ties. This finding is consistent with the conclusions
of Bandura (1997) and Judge & Bono (2001).

Table 5 — Average values of ASI-R, RSES and GSES depending
on teaching experience

Teachin
exgecriencge ASI-R (M) | RSES (M) | GSES (M)
1-5 years 18.5 26.8 66.2
6-10 years 19.3 27.5 67.1
11-20 years 20.7 29.1 70.4
More than 20 years 21.6 30.3 72.0

The data show that the indicators of all three
variables increase with increasing teaching experi-
ence: teachers with little experience demonstrate
lower levels of self-esteem and self-efficacy; the
highest rates are observed in the group with experi-
ence > 20 years.

This is consistent with a variety of studies show-
ing that professional experience contributes to a
sense of competence, stability, and confidence in
public situations.

The results of the study show that cognitive pat-
terns of appearance are closely related to both self-
esteem and self-effectiveness of teachers. These
data are consistent with modern research that em-
phasizes that the perception of one’s own appear-
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ance is an important part of the self-perception of
professionals, especially in public professions.

Conclusion

The aim of this study was to examine the rela-
tionships between appearance cognitive schemas,
self-esteem, and self-efficacy among university
teachers. Based on the analysis of data obtained
from a sample of 48 university instructors, statisti-
cally significant positive relationships were identi-
fied between all examined variables.

The observed correlations allow the following
scientific conclusions to be drawn:

1. Appearance cognitive schemas are positively
associated with teachers’ self-esteem.

Teachers for whom physical appearance rep-
resents a significant component of self-perception
tend to demonstrate higher levels of global self-es-
teem. Appearance schemas function as a psycholog-
ical regulator of emotional self-attitude, influencing
confidence and overall self-acceptance.

2. Appearance schemas are positively associ-
ated with self-efficacy.

Positive appearance schemas, reflecting confi-
dence and acceptance of one’s physical self, are cor-
related with stronger beliefs in one’s ability to act
effectively in professional contexts. This finding is
particularly relevant for university teachers as mem-
bers of a public professional group.

3. Self-esteem is strongly associated with self-
efficacy.

The strong positive correlation (» = 0.789) con-
firms that global self-worth and confidence in one’s
professional capabilities form a mutually reinforc-
ing system of personal psychological resources.
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4. All three variables demonstrate a tenden-
cy to increase with greater teaching experience.
More experienced teachers exhibit more stable and
positive self-perception, greater confidence in their
professional abilities, and higher acceptance of their
own appearance.

Thus, hypotheses H1-H3 received empirical
support, while hypothesis H4 was partially con-
firmed at the level of observed trends. The findings
suggest that appearance cognitive schemas may be
considered a significant component of teachers’
self-perception structure, influencing the develop-
ment of personal psychological resources essential
for professional functioning.

Overall, the results highlight the importance of
cognitive and personal factors in teachers’ profes-
sional well-being. Attitudes toward one’s own ap-
pearance appear to be not a superficial characteristic
but a deeply psychological component influencing
self-evaluative and regulatory mechanisms in peda-
gogical activity.

Practical recommendations. Based on the find-
ings, several directions can be identified to enhance
teachers’ psychological well-being:

1. Psychological training aimed at developing
positive self-perception, with a focus on the forma-
tion of adaptive appearance schemas, acceptance of
one’s own image, and reduction of excessive ap-
pearance-related self-focus.

2. Self-esteem enhancement programs, includ-
ing training designed to strengthen stable self-worth,
address irrational negative beliefs, and develop pos-
itive self-support strategies.

3. Self-efficacy enhancement training, including
the development of confident classroom behavior,
training in self-regulation techniques during public
speaking, and strengthening teachers’ sense of con-
trol over professional situations.

4. Psychoeducational initiatives in universities,
such as lectures and training sessions on the role
of cognitive schemas, self-perception, professional
stress, and emotional resilience.

5. Individual counseling for teachers, particular-
ly during the adaptation stage (05 years of experi-
ence), when levels of self-esteem and self-efficacy

tend to be lowest.

Study limitations. The small sample size (N =
48) limits the generalizability of the findings. The
non-random sampling method may introduce sam-
pling bias. The exclusive use of self-report mea-
sures may affect the subjectivity of responses. The
absence of statistical testing for differences based
on teaching experience means that the results should
be interpreted as indicative trends rather than defini-
tive conclusions. Additionally, the cross-sectional
design does not allow for causal inferences. These
limitations should be addressed in future research.

Future research directions include recommen-
dations aimed at expanding the scope of investiga-
tion and obtaining more robust and generalizable
results. These include increasing the sample size
and involving university teachers from different re-
gions of Kazakhstan; incorporating additional psy-
chological variables such as emotional resilience,
professional burnout, and perfectionism; comparing
teachers engaged in face-to-face and online instruc-
tion; and applying experimental designs as well as
structural equation modeling (SEM).

The quantitative analysis demonstrated that cog-
nitive appearance schemas explain a significant por-
tion of the variance in self-esteem and self-efficacy,
as reflected in the identified moderate correlation
coefficients. This finding highlights their psycho-
logical significance within the structure of teachers’
professional self-perception.

Overall, the results of the study confirm the key
role of personal cognitive factors in shaping the pro-
fessional well-being of university teachers. Under-
standing the relationships between appearance sche-
mas, self-esteem, and self-efficacy provides deeper
insight into the mechanisms of professional resil-
ience and helps identify directions for psychologi-
cal support. A comprehensive examination of these
characteristics contributes significantly to the devel-
opment of scientific knowledge on the determinants
of professional well-being and highlights the need
for systematic efforts to strengthen teachers’ psy-
chological resources in contemporary educational
environments.
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RESEARCH OF STUDENTS’ EMOTIONAL STABILITY
IN EDUCATION IN A DIGITAL ENVIRONMENT

The digitalization of the educational environment has significantly transformed the nature of stu-
dents’ learning activities, increasing the demands placed on their independence, self-organization, and
ability to cope with informational and emotional loads. Under these conditions, emotional stability
becomes particularly important as a psychological resource that ensures students’ successful adapta-
tion to digital forms of education. The purpose of this study is to identify the characteristics of students’
emotional stability within a digital educational environment and to analyze the relationship between
students’ personality traits and their ability to adapt to digital learning while maintaining psychological
well-being. The methodological basis of the research consists of psychodiagnostic methods that allow a
comprehensive assessment of students’ personal and adaptive resources. The empirical study employed
the Five-Factor Personality Questionnaire by R. McCrae and P. Costa (Big Five), aimed at identifying key
personality traits, as well as the Connor-Davidson Resilience Scale (CD-RISC), which makes it possible
to assess the level of stress resistance, self-regulation, and adaptive capacities of an individual.

The results of the study show that most students demonstrate a moderate level of emotional and psy-
chological stability. It was found that personality characteristics such as conscientiousness and openness
to experience are positively associated with psychological resilience, whereas a high level of neuroti-
cism is accompanied by a decrease in adaptive resources. Correlation analysis confirmed a statistically
significant relationship between students’ personality traits and their ability to effectively adapt to the
conditions of digital learning. The scientific value of the study lies in clarifying the role of emotional sta-
bility as a psychological factor of students’ successful adaptation to the digital educational environment
and in identifying personality determinants that influence the effectiveness of learning activities in the
context of educational digitalization. The practical significance of the work lies in the possibility of using
the obtained results to develop psychological support programs for students aimed at enhancing self-
regulation skills, stress resistance, and emotional adaptation within the digital educational environment.

Keywords: emotional stability, digital educational environment, students, technostress, self-regula-
tion, academic success, distance learning.
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LindopAbik opTasafbl Ginim Gepyae CTYAEHTTEPAIH,
3MOLLMOHAAADIK TYPAKTbIABIFbIH 3epTTey

binim Gepy opTacbiHbIH UMMPAAHYbl CTYAEHTTEPAIH OKY KbI3METIHIH CUMaTblH eAdYip e3repTTi,
OAAPABIH AEPOECTIriHE, ©3iH-631 YMbIMAACTbIPYbIHA )XOHE aKMapaTThiK, 8Pi SMOLIMOHAAABIK )KYKTEMEAEPAI
eHcepy KabiAeTiHe KOMbIAATbIH TaAanTapAbl KywenTTi. OCblHAQM >KaFAANAQ CTYAEHTTEPAIH, UMQPABIK,
6inim Bepy hbopmaTTapbiHa TabbICTbl GENIMAEAYIH KaMTaMachl3 eTETiH MCUXOAOTMSIAbIK, PECYPC PETiHAE
3MOLIMOHAAADBIK, TYPAKThIAbIKTbIH MaHbI3bl apTa TyCeAl. 3epTTeyAiH, MakcaTbl — UMPAbIK, Giaim Gepy
opTachl >KaFAAMbIHAAQ CTYAEHTTEPAIH 3MOLIMOHAAABIK, TYPaKTbIAbIFbIHBIH €peKLIEeAIKTepPiH aHbIKTay
KaHe BIAIM aAylLbIAAPAbIH, TYAFAAbIK, CUMaTTaMaAapbl MEH OAAPABIH LM(PABIK, OKbITYFa GeriMAeAy,
NCUXOAOTUSIAbIK, BA-aYKATbIH CaKTay KabireTTepi apacbiHAarbl ©3apa 6anAaHbICTbl TaAAQY. 3EPTTEYAIH
SAICHAMaAbIK, HEri3iH CTYAEHTTEPAIH TYAFaAbIK, >KoHe 6eriMAEAY pecypcTapbiH KelleHAl 6Garasayra
MYMKIHAIK 6EpeTiH MCUXOAMArHOCTUKAABIK, BAICTEP KyPaAbl. IMNMPUKaAbIK, 3epTTeyae P. MakKpae meH
I. KocTtaHbiH «TyAFaHbiH, 6ec hakTopAbl cayaAHamachl» (Big Five) KOAAQHbIAAbI, OA TYAFaHbIH HErisri
CUMaTTaMaAapbliH aHbikTayFa 6arbiTTasraH. CoHbiMeH KaTap KOHHOP—A3BUACOHHbIH, «[TCUXOAOTUSABIK,
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K. Sailybayeva et al.

«[TCMXOAOMMAABIK, TYPaKThiAbIK, WKaAacbl» (CD-RISC) naiaasaHbiAAbl, OYA BAICTEME TYAFaHbIH CTPecC
TO3IMAIAIT, ©3iH-63i peTTey >kaHe 6eliMAEAY MYMKIHAIKTEPIH GararayFa MyMKIHAIK Gepeai.

3epTTey HoTMXKeAepi CTYAEHTTEPAIH, KOMWIAITT SMOLMOHAAADBIK, TYPAKTbIAbIK, MeH MCUXOAOTUSAbBIK,
TYPaKTbIAbIKTbIH OpTalla AeHreniH kepceTeTiHiH aHbikTaAbl. COHbIMEH KATap CaHAAbIAbIK, (>kayankep-
LWIAIK) MeH Taxipmnbere alwbIKTbIK, CUSKTbl TYAFAAbIK, KACMETTED MCUXOAOIMSABIK, TYPAKTbIAbIK, AEHIeii-
MEH OH 6aiAaHbICTa €KeHi, aA HEMPOTM3MHIH >KOFapbl AeHreii 6eniMAeAY pecypcTapbiHbiH, TOMEHAEYI-
MEeH KaTtap >KYpeTiHi aHbIKTaAAbl. KoppeAaumsiabiK, Taaady CTYAEHTTEPAIH TYAFAAbIK epeklleAikTepi
MEH OAapPAbIH LMMPABIK OKbITY >KaFAarbiHa TUIMAL GerliMaeAy KabiAeTi apacbiHAQ CTATUCTMKAABIK,
MOHAI 6aiiAaHbIC 6ap eKkeHiH KepceTTi. 3epTTeyAiH FbIAbIMM KYHABIAbIFbI — SMOLMOHAAABIK, TYPAKTbl-
ABIKTbIH CTYAEHTTEPAIH LUMDPAbIK GiAiM 6epy opTacbiHa TabbICTbl GERIMAEAYiHIH MaHbI3AbI NICMXOAO-
TMSIAbIK, (paKTOPbI PETIHAET POAIH HaKTblAayAa XKaHe BiAiM 6epy KbIBMETiHIH TUIMAIAiriHe acep eTeTiH
TYAFAAbIK AETEPMMHAHTTAPAbI alKbIHAAYAQ KOpiHeAi. XKYMbICTbIH MPAKTMKAAbIK, MaHbI3AbIAbIFbI AAbIH-
FaH HOTMXKEAEPAI CTYAEHTTEpPre MCMXOAOTUSIAbIK, KOAAQY KepCeTy OarAapAamaAapbliH 93ipAeyAe, aTan
anTKaHAQ ©3iH-63i peTTey, CTPEeCC TO3IMAIAIM >kaHe uMdpAbIK 6iAiM 6epy opTacbiHa SMOLIMOHAAADIK,
6eniMAEAY AaFAbIAAPbIH AambITyFa OGarbiTTaAFraH GaFAapAamanapAbl >kacay 6apbiCbiHAQ KOAAAHY MYM-
KIHAITIMEH aHbIKTaAaAbI.

Ty#in ce3aep: SMOLMOHAAAbI TYPAKTbIAbIK, LM(PAbIK GiAiM 6epy opTacbl, CTYAEHTTEP, TEXHOCT-
pecc, e3iH-63i peTTey, aKaAEMUAAbIK XXEeTICTIK, KalbIKTbIKTaH OKbITY.
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NccaepoBaHMe IMOLMOHAABHOM YCTOMYMBOCTU CTYAEHTOB
B 06pa3oBaHnu B uMdpoBoit cpeae

Lindposumzaums o6pasoBaTeAbHON CPeAbl CYLIECTBEHHO TpaHCOpMMpOBaAa xapakTep ydyeGHoM
AESATEAbHOCTU CTYAEHTOB, YCUAMB TPEOOBAHUS K X CAMOCTOSITEAbHOCTM, CAMOOPraHmM3aLmMm U Crnoco6-
HOCTM CMPaBASITHCS C MH(POPMALMOHHOM U SMOLMOHAAbHOM Harpy3Kon. B 3T1X yCAOBMSIX 0COOYI0 3HaUM-
MOCTb MPUOBPETaeT 3MOLIMOHAAbHAS YCTOMUMBOCTb Kak MCUXOAOTMYECKUIA pecypc, 06ecrneumBaiomi
yCrelwHyto asanTaumio obyvalowmxcs K umMdgpoBbiM hopmaTam obpasoBaHms. LleAablo nccaepoBaHms
ABASETCS BbISIBAEHME 0COGEHHOCTEN 3MOLIMOHAABHOM YCTOMYMBOCTU CTYAEHTOB B YCAOBMSIX LIM(PPOBOIA
006pasoBaTeAbHONM CPeAbl, @ TaKXKe aHaAM3 B3aMMOCBS3M AMYHOCTHbIX XapaKTEPUCTUK 0OyYatoLLMXCs C
MX CMOCOBHOCTBIO aAaNTMPOBATHCS K LMGPOBOMY OOYUEHMIO M MOAAEPKMBATHL NMCUXOAOTUYECKOe BAa-
rornoAyune. MeToAOAOrMYecKyl0 OCHOBY MCCAEAOBaHWS COCTAaBUAM MCUXOAMArHOCTUYECKME METOADI,
NMO3BOASIOLLME KOMMAEKCHO OLEHUTb AMYHOCTHbIE U aAaNTaLMOHHbIE PECYpPCbl CTYAEHTOB. B amnmnpu-
YECKOM MCCAEAOBAHMM UCMOAb30BaHbI «[19TnakTOpHbIA onpocHMK AnyHocTh» P. MakKpe un I1. Ko-
cTbl (Big Five), HanpaBAeHHbIN Ha BbIIBAEHWE KAIOUYEBbIX AMYHOCTHbIX XapakTepPUCTHK, a Takxke «LLlkaaa
NCUXOAOrMyeckon ycrtonunBoctm» KoHHopa—AsBuacoHa (CD-RISC), no3Boasiolas oueHnTb YpoBeHb
CTPECCOYCTOMYMBOCTH, CAMOPErYASILMU U aAANTUBHBIX BO3MOXXHOCTEN AMYHOCTU.

Pe3yAbTaTbl MCCAEAOBaHMS MOKa3aAM, YTO GOABLUMHCTBO CTYAEHTOB AEMOHCTPUPYIOT CPEAHMI
YPOBEHb 3MOLIMOHAALHOM YCTOMUYMBOCTM M NMCUXOAOTMUYECKON CTAOMABLHOCTU. YCTAHOBAEHO, YTO Takue
AMYHOCTHbIE XapaKTEPUCTUKM, KaK CO3HATEAbHOCTb M OTKPbITOCTb OMbITY, MOAOXKUTEABHO CBSI3aHbl C
YPOBHEM MCUXOAOTMYECKONM YCTOMUYMBOCTM, TOFAQ KaK BbICOKMIA YPOBEHb HEMPOTM3MA COMPOBOXKAA-
€TCS CHMXKEHMEM aAaNTaLMOHHBIX pecypcoB. KoppeAsLMOHHbI aHaAM3 MOATBEPAMA CTAaTUCTUUECKM
3HAUYMMYIO CBSI3b MEXKAY AMUYHOCTHBIMU OCOOEHHOCTAMMU CTYAEHTOB U MX CMOCOGHOCTbIO 3hEKTUBHO
aAaNTUPOBATbCS K YCAOBUSIM LMPOBOro obyueHusi. HayuHas LLEHHOCTb MCCAEAOBAHMS 3aKAIOUAETCS
B YTOUHEHMM POAM IMOLMOHAABHOM YCTOMYMBOCTM KakK MCUMXOAOrMYECKOro ¢aktopa yCrewHom aaan-
TaumMM CTYAEHTOB K UMGPOBOM 06pa3oBaTEAbHON CPEAE U B BbIIBAEHWM AMUYHOCTHbIX AETEPMMHAHT,
BAMSIOLMX Ha 3(DDEKTUBHOCTb YUEOHOM AESTEABHOCTM B YCAOBMSX UMPOBU3ALMM 0OpasoBaHMs.
[NpakTrnyeckas 3HauUMMOCTb PaboTbl COCTOMT B BO3MOXHOCTU MUCMOAb30BaHMsl MOAYYEHHbIX PE3YAbTa-
TOB AAS Pa3paboTKM MPOrpamMm NMcMxXOAOrMYECKON MOAAEPIKKMN CTYAEHTOB, HarPaBAEHHbIX Ha pas3BUTUE
HaBbIKOB CaMOPEryAsLIMM, CTPECCOYCTOMYMBOCTU M SMOLMOHAABHOM aAanTaummn B UmdpoBon o6paso-
BaTEAbHOM CpeAe.

KAtoueBble CAOBa: SMOLMOHAAbHAS YCTOMUMBOCTD, LMcppoBas 06pa3oBaTeAbHas CPEAQ, CTYAEHTbI,
TEXHOCTPECC, CAMOPEryAsILMS, aKaAeMUYeckas yCrnelHoCTb, AUCTaHUMOHHOE 0byJeHue.
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Research of students’ emotional stability in education in a digital environment

Introduction

The modern educational landscape has under-
gone radical changes based on the large-scale inte-
gration of digital technologies, including distance
learning, online courses and educational platforms.
This process, reinforced by recent global events,
has transformed from technical excellence into a
new reality for millions of students. Previous stud-
ies (Smirnov, 2019; Ivanova, 2021) has convinc-
ingly demonstrated the impact of digitalization on
the cognitive and social aspects of the educational
process. In the context of this digital transformation,
there is a significant gap in the study of students’
psycho-emotional well-being. In particular, there
is a lack of empirical research aimed at analyzing
students’ emotional stability as an important factor
in academic success and maintaining mental health
with the active use of digital educational resources.
The relevance of the scientific article is obvious
both in theoretical and applied terms:

- theoretical significance: in the context of ac-
celerated digitalization of education, there is a need
to clarify theoretical ideas about “emotional stabili-
ty”. This is due to the emergence of stresses inherent
only in the digital environment: information over-
load, technostress, social isolation and the need for
independent regulation of emotions in the absence
of direct control.

- practical significance: the study allows you to
create scientifically based tools and methodological
manuals for teachers to provide psychological sup-
port to students.

We choose the dynamics of educational activi-
ties in Higher School, carried out through the digital
environment, as the object of research of a scientific
article.

To conduct the research, we selected the meth-
ods of R. McCrae P. Costa’s “five-factor personality
questionnaire” and Connor—Davidson’s “psycho-
logical resilience scale”.

Identifying specific characteristics, describing
the structure and substantiating the relationship of
students ° emotional stability with their learning
outcomes and the success of adaptation in a digital
educational environment is the main goal of the sci-
entific article

That is why the following goals were set in this
study:1)review of theoretical developments on the
problem of emotional stability in domestic and for-
eign psychology. 2) creation of a comprehensive
set of tools to assess the level of emotional stability
of students in the context of digital education and
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identify their characteristic emotional states. 3) im-
plementation of empirical verification of the inter-
dependence of students * emotional stability, subjec-
tive assessment of their educational achievements
and susceptibility to digital learning conditions. 4)
formulate scientifically based recommendations for
creating favorable psychological and pedagogical
conditions for the development and maintenance of
emotional stability of students in the conditions of a
digital educational environment.

The main hypothesis: emotional stability of stu-
dents is an important predictor of their successful
adaptation and academic performance in a digital
educational environment, and a low level of stabil-
ity is associated with the risk of developing tech-
nostress and a decrease in motivation to learn.

The scientific article is based on the following
positions: systemic position — the student and the
digital educational environment are considered as a
unit that affects each other6 subjective-action posi-
tion-the emphasis is on the active role of the student
in the educational process and his interaction with
digital tools. competence principle-attention is paid
to the development of the skills and competencies
necessary for successful learning in a digital envi-
ronment.

The article proposed by the authors: theoretical
significance — the concepts of the structure and de-
terminants of emotional stability of the personality
in the context of intensive digitalization were clari-
fied; practical significance — diagnostic tools were
developed and specific measures were proposed for
psychological and pedagogical support of students
in the digital environment.

Literature review

As part of the accelerated digitalization of the
educational process, the ability of students to main-
tain emotional balance is important for achieving
academic success, successfully adapting to new
conditions, and maintaining psychological health.
Modern scientific research suggests that the digital
environment, regardless of its educational prospects,
at the same time creates an increase in emotional
challenges, which creates the need for students to
develop skills of self-control, stress resistance and
confident mastery of digital technologies.

1. Theoretical prerequisites for emotional sta-
bility

Within the framework of a foreign psychologi-
cal paradigm, emotional stability is interpreted as
the ability of a person to maintain functional activ-



K. Sailybayeva et al.

ity in stressful situations, based on cognitive and
behavioral strategies (Lazarus & Folkman, 1984).
Masten (2001) points out that sustainability is not
an immanent quality, but the result of the dynamic
interaction of individual resources and environmen-
tal factors. Domestic researchers interpret emotional
stability as an integrative characteristic of a person,
which determines the success of his work in condi-
tions of psycho-emotional tension (Bodrov, 2006).
Leontiev (2011) formulates its connection with the
formation of personal meaning and the development
of self-regulation mechanisms, which becomes es-
pecially relevant in the context of a digital educa-
tional environment that requires the student to inde-
pendently organize educational activities.

2. The impact of the digital educational environ-
ment on the emotional state of students

The actualization of distance and blended edu-
cation models has led to an increase in the role of
emotional resilience. The digital environment is
characterized by the emergence of specific stressors,
such as information overload, restriction of interper-
sonal interaction, and the need for a high level of
self-organization (Hodges et al., 2020). A compara-
tive analysis of foreign empirical data shows a cor-
relation between the high level of emotional stabil-
ity of students and the increase in their participation
in online learning, as well as improved academic
performance (Zhang et al., 2020; Zhao et al., 2021).
Domestic studies also confirm this pattern, pointing
to emotional stability as a predictor of successful
assimilation of digital educational programs and a
factor in reducing the risk of burnout (Soldatova &
Novosisova, 2018; Surkova, 2021). Thus, the con-
sensus within different scientific paradigms is that
the digital environment places high demands on the
emotional self-regulation of students, and sustain-
ability acts as an important element of adaptation.

3. Emotional stability as a predictor of academ-
ic success

A meta-analysis of Foreign Studies shows that
emotional stability is closely related to academic
motivation, satisfaction with the learning process,
and the level of student participation (Martin &
Marsh, 2006). In the context of digital education,
this connection is strengthened: students with high
emotional resilience demonstrate better adaptation
to new learning formats, high self-efficacy and the
ability to deal with uncertainty (Broadbent & Poon,
2015).

Similar trends are observed in Russian studies,
where emotional stability is associated with success
in educational activities, developed self-regulation

and a decrease in the level of anxiety (Morosanova,
2014; Klimov, 2010).

Comparison of data from different countries
shows that, despite the variability of methodological
approaches, the conclusions are unanimous: emo-
tional stability acts as a universal factor determining
the effectiveness of training, especially in the digital
environment.

4. Effective ways to develop emotional stability
of students

To achieve the emotional stability of students,
foreign researchers offer programs based on mind-
fulness practices, cognitive behavioral strategies
and training in self-regulation skills (Shapiro et al.,
2008). Domestic authors, in turn, pay attention to
the development of emotional intelligence, reflexive
skills and the creation of a supportive educational
environment (Lucin, 2025; Medvedeva, 2010).
Data analysis confirms that maximum efficiency
is achieved through the use of comprehensive pro-
grams that combine digital tools, psychological sup-
port and the development of self-regulation skills.

Materials and methods

For the empirical part of the scientific article, R.
McCrae selected P. Costa’s “five-factor personality
questionnaire” and Connor—Davidson’s “psycho-
logical resilience scale”.

To understand the results of the survey, an anal-
ysis of direct data (primary factors) and general-
ized indicators (key factors) is carried out. Each key
factor is accompanied by an indication of the cor-
responding personality trait of the “Big Five”: the
right indicates a trait in which high scores are the
norm, and the left indicates a trait characterized by
low scores.

The value of the main factor is determined by
the total value of the points of the primary factors.
The score range for each major factor varies from
15 to 75. To make it easier to explain, these points
are conditionally divided into three groups: high
(51-75 points), medium (41-50 points) and low (15-
40 points).

To study the emotional stability of the personal-
ity, we focused on a methodology that has a high
theoretical and practical value. At the heart of our
choice is the five-factor model of personality (neu-
roticism, extraversion, openness to experience,
goodwill, consciousness) proposed by R. McCrae
and P. Costa. We pay special attention to neuroti-
cism, which serves as the main indicator of emo-
tional stability. High performance on this scale indi-
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cates an increase in emotional reactivity, a tendency
to anxiety and stress, which is especially important
in a modern digital educational environment with
high cognitive load and intense information flow.

In addition, such personal characteristics as
awareness and openness to experience make it pos-
sible to assess the level of self-organization of stu-
dents, their readiness to master digital technologies
and adaptation to online learning formats. Extraver-
sion and goodwill, in turn, reveal the peculiarities of
social communication and interaction in the virtual
educational space.

The methodology of R. McCrae and P. Costa
is one of the most authoritative and validated tools
in the field of personal diagnostics, widely used in
international research. Its use provides high reliabil-
ity of the data obtained and allows us to compare
our results with the results of other scientific works
devoted to the problems of emotional stability and
digital education.

Consequently, the use of the “five-factor per-
sonality questionnaire” by R. McCrae and P. Costa
is methodologically justified and fully meets the
goals of studying the emotional stability of students
in a digital educational environment.

Along with the “five—factor personality ques-
tionnaire” by R. McCrae and P. Costa, the Con-
nor-Davidson “psychological stability scale” (CD-
RISC) methodology was involved to conduct a
comprehensive assessment of students ¢ emotional
stability in the context of a digital educational en-
vironment. This scale is designed to quantify the
level of psychological stability, defined as the abil-
ity of a person to effectively adapt in stressful situ-
ations, maintain emotional homeostasis and recover
after negative influences. The CD-RISC scale tests
endurance components such as self-regulation, per-
severance, self-efficacy, cognitive flexibility, and
resistance to uncertainty. These parameters acquire
particular relevance in the context of digital learn-
ing, characterized by high information density, dy-
namics of formats and requirements for the inde-
pendent organization of educational activities. The
Connor-Davidson methodology is one of the most
authoritative and psychometrically based tools for
assessing psychological resilience, demonstrating
high rates of reliability and suitability in various
cultural and educational contexts. The use of this
scale allows quantifying the adaptive resources of
students and identifying individual differences in
their ability to cope with the emotional and cogni-
tive loads of the digital educational environment.
Thus, the integration of the CD-RISC scale with the
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five-factor model of personality provides a multifac-
eted analysis of students’ emotional resilience, com-
bining individual dispositions and relevant adaptive
resources in the context of digital education.

Within the framework of the study dedicated to
the emotional stability of students in a digital educa-
tional environment, psychodiagnostic methods were
used as follows. The first, The “Five-Factor person-
ality survey” (Big Five), made it possible to assess
the fundamental personality characteristics of stu-
dents. Particular attention was paid to neuroticism
as an indicator of emotional stability, as well as
other factors (extraversion, openness to experience,
goodwill, consciousness) that indicate the ability to
self-regulate, adapt and effectively interact in the
digital space. The second method, the Connor—Da-
vidson psychological resilience scale (CD-RISC),
aims to measure students © ability to resist stress,
maintain emotional balance, and recover in situa-
tions of strain and uncertainty typical of the digital
learning format. The joint use of these tools provid-
ed a comprehensive analysis of emotional stability,
which made it possible to consider it both in terms
of stable personality traits and in terms of dynamic
resources for adaptation to the digital educational
environment.

These methods were carried out for students of
1-2 courses. 80 students took part in the survey. The
answers of the respondents were studied and pre-
sented in the results and discussion section of the
article.

Results and discussion

A quantitative analysis of the results obtained
using the “five—factor personality questionnaire” by
R. McCrae and P. Costa and the Connor-Davidson
psychological stability scale (CD-RISC) made it
possible to characterize the features of the emo-
tional stability of students in a digital educational
environment.

Null hypothesis (Hy): In a digital educational
environment, there is no statistically significant re-
lationship between the emotional resilience of stu-
dents and their academic achievement, adaptation to
digital learning conditions, and the level of psycho-
logical resilience. Personality traits (neuroticism,
awareness, openness to experience, extraversion,
goodwill) do not significantly affect the effective-
ness of students ¢ adaptation in the digital environ-
ment.

Alternative hypothesis (H;): The emotional sta-
bility of students in a digital educational environ-



K. Sailybayeva et al.

ment is an important psychological determinant of
their academic success and successful adaptation
to digital learning conditions. Students with a high
level of neuroticism will have lower indicators of
psychological stability and adaptability, while stu-
dents with a high level of openness to consciousness
and experience will more effectively adapt to the re-
quirements of the digital educational environment.
It is assumed that the relationships between these
personality traits and psychological stability are sta-
tistically significant.

Table 1 — The average value of indicators of personal
characteristics and psychological stability of students (N=80)

Indicator M SD
Neuroticism 24,8 6,3
Extraversion 27,4 6,1
Openness to experience 29,9 5,7
Awareness 31,6 5,4
Goodwill 32,1 49
Psychological stability 68,7 12,5

According to the five-factor personality survey,
the mean values on the neuroticism scale were M =
24.8; SD = 6.3, which corresponds to the average
level of emotional instability. The majority of stu-
dents (about 62%) showed average rates of neuroti-
cism, and 21% of respondents reported high values
in the digital learning format, indicating a tendency
to emotional tension and stress reactions. Low val-
ues of neuroticism 17% of students -. noticed.

The average value on the scale of consciousness
was M = 31.6; SD = 5.4, which indicates a fairly
high level of self-regulation and organization. 58%
of respondents — high indicators of consciousness
were recorded, which indicates the ability to effec-
tively plan educational activities and adapt to the re-
quirements of the digital educational environment.

The average indicators on the scale of openness
to practice were M = 29.9; SD = 5.7, 55% of stu-
dents showed an average level, and 27% showed a
high level of openness, which indicates a positive
attitude to the use of digital technologies and readi-
ness to master new forms of training.

The values on the scales of extraversion
(M = 27.4; SD = 6.1) and goodwill (M = 32.1;
SD =4.9) were mainly in the middle range, indicat-
ing the average severity of the social orientation of
communication activity and interaction in the online
educational environment.

The results obtained on the Connor—Davidson
psychological stability scale (CD-RISC) showed
that the average level of psychological stability of
students is M = 68.7; SD = 12.5. Most of the study
participants (64%) were classified as a medium
tolerance group, 23% showed a high level charac-
terized by the ability to cope with difficulties and
stressful situations, and 13% of students showed a
low level of psychological resilience, which indi-
cates that the digital educational environment has an
increased vulnerability to stress.

In general, quantitative results show that the
emotional stability of students in digital education is
determined by the combination of a moderate level
of neuroticism and a medium-high level of psycho-
logical stability with the important role of self-regu-
lation and adaptive personal resources.

A quantitative analysis of the data obtained us-
ing the «five—factor personality questionnaire» by
R. McCrae and P. Costa and the Connor-Davidson
«psychological stability scale» (CD-RISC) revealed
the features of the individual structure and level of
psychological stability of students in the context of
a digital educational environment.

According to the results of the» five-factor
personality survey», it was found that the aver-
age values on the neuroticism scale correspond to
the average, which indicates the presence of emo-
tional tension and sensitivity to stress in a part
of students, but without pronounced emotional
adaptation. The indicators of extraversion and
goodwill were also within the range of averages,
reflecting a sufficient level of readiness for social
participation and interaction in the digital educa-
tional space. The scale of openness to experience
was characterized by moderately high values,
which indicates a positive attitude of students to
new learning formats and digital technologies.
The most obvious indicators were recorded on the
scale of consciousness, which indicates the for-
mation of skills of self-regulation, responsibility
and focus in educational activities.

Analysis of the results on the CD-RISC scale
showed that in general, the level of psychological
stability of students is above average and above
average. Most of the respondents demonstrated the
ability to adapt in a changing educational environ-
ment, maintain internal control and recover from
stressful situations associated with digital learning.

To determine the relationship between personal
qualities and psychological stability, a correlation
analysis was carried out using the Pearson coeffi-
cient. The results obtained are presented in Table 2.
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Table 2 — Correlation relationships between indicators of the
Five-Factor Model Of Personality and psychological stability

(N=80)

Indicator CD-RISC
Neuroticism -0.52
Extraversion 0.18
Openness to experience 0.38
Awareness 0.46
Goodwill 0.21

Note: *p < 0.01

A significant negative correlation between neu-
roticism and psychological stability (r = -0.52, p <
0.01) has been found, indicating that increased emo-
tional instability is accompanied by a decrease in
the ability to work stress-resistant in a digital educa-
tional environment.

At the same time, a positive correlation of psy-
chological stability with awareness (r = 0.46, p <
0.01) and openness to experience (r=0.38, p<0.01)
was found. This suggests that students with a high
level of self-regulation, responsibility and readiness
for the new demonstrate a pronounced psychologi-
cal stability during digital learning.

The connections with extraversion and goodwill
were of a normal nature and did not reach a high
level of statistical significance, which makes it pos-
sible to consider these factors as post-emotional sta-
bility.

Based on the results of the study, it can be scien-
tifically substantiated that the alternative hypothesis
(H.) was justified, and the null hypothesis (h.) was
refuted.

The correlation analysis revealed a statistically
significant negative correlation (p < 0.01) between
neuroticism and psychological stability (CD-RISC).
This indicates that as the level of emotional instabil-
ity increases, the adaptive resources of students in
the digital educational environment decrease. This
result refutes the “lack of connection” predicted in
the null hypothesis.

The presence of a statistically significant posi-
tive correlation (p < 0.01) between consciousness
indicators and the CD-RISC scale proves that stu-
dents with high levels of self-regulation, organiza-
tion and responsibility are more stress-resistant and
adaptive in digital learning situations. This fully co-
incides with the assumptions expressed in the alter-
native hypothesis.
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The normal positive correlation (p < 0.05) be-
tween openness to experience and psychological
resilience has shown that flexibility and cognitive
openness to new formats contribute to adaptation
to the digital environment, which also supports the
H ++ hypothesis.

The fact that the links between indicators of ex-
traversion and goodwill and emotional stability do
not reach statistical significance showed that these
qualities play an indirect role, not a leading one. This
result was also foreseen in an alternative hypothesis.

In conclusion, the obtained empirical data prove
that the emotional stability of students is an impor-
tant psychological prerequisite for successful adap-
tation and academic success in a digital educational
environment. Therefore, the alternative hypothesis
of the study (H,) was confirmed, and the null hy-
pothesis (h.) was rejected.

Conclusion

Based on the results of the conducted research,
it was established that in the context of digital edu-
cation the emotional state of students is determined
by a combination of personal characteristics and
adaptive psychological resources. The analysis of
the data obtained using the Five-Factor Personality
Questionnaire by R. McCrae and P. Costa together
with the Connor—Davidson Psychological Resil-
ience Scale (CD-RISC) demonstrated that the sur-
veyed students generally show an average level of
neuroticism and a medium-high level of psycholog-
ical resilience. These indicators suggest that most
students are able to maintain emotional balance
in the digital educational environment, although a
certain proportion remains vulnerable to emotional
tension and stress reactions associated with digital
learning conditions.

The study revealed that self-regulation and per-
sonal organization play a significant role in the pro-
cess of adaptation to online learning formats. Indi-
cators related to consciousness (conscientiousness)
demonstrated a statistically significant positive rela-
tionship with psychological resilience, which indi-
cates that students who possess developed skills of
planning, responsibility and goal-orientation cope
more successfully with the requirements of digital
education. At the same time, neuroticism showed
a negative correlation with psychological stability,
confirming that emotional instability increases the
risk of stress reactions, reduces adaptive capacity
and may negatively influence students’ academic
performance.
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The results also demonstrated that openness to
experience contributes to students’ readiness to per-
ceive and effectively use digital educational tech-
nologies. Individuals characterized by cognitive flex-
ibility and interest in new experiences demonstrate a
higher level of adaptation to the digital learning envi-
ronment. Extraversion and goodwill, although not di-
rectly determining emotional resilience, contribute to
maintaining interpersonal interaction and social sup-
port in the online educational space, which indirectly
supports students’ psychological well-being.

Thus, the obtained empirical data confirm that
emotional stability functions as an important psy-
chological determinant of successful adaptation to
digital education. Students with developed mecha-
nisms of self-regulation and lower levels of neu-
roticism demonstrate higher resilience to academic
stress, greater engagement in digital learning and
better psychological well-being.

From a practical perspective, the findings of the
study emphasize the necessity of systematically in-

tegrating psychological support mechanisms into
digital educational environments. The development
of programs aimed at strengthening emotional resil-
ience, self-regulation skills and stress-management
strategies can significantly increase students’ adap-
tive capacity and academic effectiveness. In this
regard, the implementation of psychological train-
ing programs, the development of emotional intel-
ligence, and the creation of supportive educational
environments are particularly relevant for higher ed-
ucation institutions operating in conditions of rapid
digitalization.

In summary, emotional stability represents a
key psychological resource that ensures students’
successful functioning in a digital educational en-
vironment. Its development not only contributes to
improving academic outcomes but also supports the
preservation of psychological well-being and resil-
ience in conditions of increasing informational and
emotional load characteristic of modern digital edu-
cation.
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3THOCAPAADIK, LUIMEAEHIC )XAFAAUBIHAA
CEHIMHIH MEAUATOPADIK POAI
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3epTTeyAiH MakCaTbl — CEHIMHIH PTYPAI STHOYATTbIK, YCTaHbIMAAP (MAaTPUOTTbIK, YATTbIK, OGerTapar
>KOHE HeraTMBMCTIK) MEH 3THMKAAbIK, TO3IMAIAIK apacbliHAAFbl ©3apa OaiiAaHbICTaFbl POAIH aHbIKTay.
BoAxxam 60¥biHLLIA, CEHIM Tepic yCTaHbIMAAPAbIH, TiKeAe 8CepiH DACIPETIN, OH BCEePAEPAl KYLLENTEA]
>K&HE 3THOCAPAAbIK, LUMEAEHICTIH, YLUbIFYbIHA XKOA BEpPMERA|.

3epTTeyAiH FbIABIMU  MaHbI3ABIAbIFbI  TOAEPAHTTBIABIKTBIH, KAABINTACYbIHAAFbI MICUXOAOTUSIABIK,
MeXaHM3MAEPAI HakKTblAQybIHAQ, aA MPaKTMKAABIK, MaHbI3ABIAbIFbI — 3THOCAPaAbIK, KaKTbIFbICTAPAbIH
AAAbIH aAy XKeHe AeYMETTIK BIPAIKTI HbIFAMTY YILiH aAbIHFAH HOTUXKEAEPAI KOAAAHY MYMKIHAIMIHAE.

OAiCHaMa HerisiHe reHepaAmM3AEHreH ceHim wkaaacbl (E.A. BAaCEHKOHbIH OeMIMAEAYI), STHOYATTbIK,
ycTaHbiMaap cayaaHamachl (O.E. XyxaaeB »xaHe apintecTtepi) xxoaHe «Te3iMaiaik MHAeKCi» (I.Y. ConpaToBa
>koHe apintectepiHiH, aaictemeci, O.A. TyaeBuy xoHe T1.6. 6erimaeyi) aabiHABL. 3epTTeyre AAmarbl
KaAacblHbiH 208 TypfbiHbl KATbICTbl. MaAiMeTTepAi Taaaay IBM SPSS Statistics 27 6araapAamacbiHAa
A. Hayes a3ipaerer PROCESS nakeTi apkblAbl XXyprisiaai (4-moaeab, 5000 ipikTemeAi 6y TCTPaMmHr).

HaTukeAep KepceTKeHAEN, CEHIMHIH NMaTPUOTTbIK, YCTAaHbIMAAP YLLIH TOAbIK, MeaMaTop, GerTapan
>K&HE HEeraTMBMCTIK YCTaHbIMAAP YLWIiH iWiHapa mMeAMatop GOAbIM WbIKTbl, aA YATTbIK YCTaHbIMAAP
STHUKAABIK, TOAEPAHTTbIAbIKMEH TiKeAel >KaHe OH 0GalAaHbICTbl eKeHiH KepceTTi. MyHAan npoduab
Ka3aKCTaHAbIK, KOHTEKCTIMEH TYCIHAIPIAEAI: MyHAQ YATTbIK, YCTaHbIMAAP asamMaTTbiK, Giperenaik
neH MOAEHMETKe AereH MakKTaHblll PpeTiHAE, aA HeraTMBM3M 3THOCASCATTaH aALLAKTbIK, peTiHAe
KapacTbIpPbIAAADI.

3epTTeyAiH KYHABIAbIFbI — CEHIMHIH, 3THOCApPaAbIK, MHTErpaumsi pecypcbl peTiHAeri ambeban peAi
arikblHAQY. AABIHFAH HOTWXKEAEPAIH MPaKTMKAAbIK, MaHbi3bl — OAApPAbl 3THOCAPAABIK, KEAICIM MeH
SAEYMETTIK BIPAIKTI HbIFANTY CTpaTernsiAapbiH 93ipAeyAE KOAAAHY MYMKIHAITI.

TyiiH ce3Aep: CeHiM, STHMKAABIK, TO3IMAIAIK, STHOYATTbIK, YCTaHbIMAAP, MEAMATOPAbIK, TaAAQY, KOm
3THOCTbI KOFaM.
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The mediating role of trust in the context of interethnic tension

In Kazakhstan’s multiethnic society, trust and ethnic tolerance are key conditions for the stability of
interethnic relations. The growing role of ethnicity in times of crisis can lead both to an increase in ethnic
identity and to risks of ethnocentrism, which makes the study of trust as a mediator particularly relevant.

The aim of the study was to identify the role of generalized trust in the relationship between different
types of ethnonational attitudes — patriotic, nationalist, neutral, and negativist — and ethnic tolerance.
It was assumed that trust reduces the direct impact of negative attitudes and enhances positive effects,
preventing the escalation of interethnic tensions.

The scientific significance of the study lies in clarifying the psychological mechanisms underlying
the formation of tolerance, while its practical significance lies in the possibility of using the findings to
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DTHOCapaJbIK MINENICHIC )KaFIaifbIHIa CEHIMHIH MEIHATOPIIBIK POl

The methodology included the General Trust Scale (adapted by E.A. Vlasenko), the questionnaire
of ethnonational attitudes (O.E. Khukhlaev et al.), and the “Tolerance Index” (G.U. Soldatova et al.,
adapted by O.A. Gulevich et al.). The study involved 208 residents of Almaty. Data analysis was per-
formed in IBM SPSS Statistics 27 using PROCESS by A. Hayes (Model 4, bootstrap with 5000 samples).

The results showed that trust acts as a full mediator for patriotic attitudes, a partial mediator for
neutral and negativist attitudes, while nationalist attitudes were directly and positively associated with
tolerance. This pattern can be explained by the Kazakhstani context, where nationalism is interpreted as
civic identity and pride in culture, and negativism as distancing from ethnopoliticization.

The value of the study lies in identifying the universal role of trust as a resource of interethnic inte-
gration. The practical significance of the findings is their applicability in the development of strategies to
strengthen interethnic harmony and social cohesion.

Keywords: trust, ethnic tolerance, ethnonational attitudes, mediation analysis, multiethnic society.
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MeauaTtopHas poAb AOBepHSi B YCAOBUSIX
MEX3THUUYECKOM HANMpPSHKEHHOCTH

B noAmnatHuueckom obuiectse KasaxcraHa A0BepUe M 3THUYECKAst TOAEPAHTHOCTb BbICTYMAIOT BaXk-
HbIMI YCAOBMSIMM CTAOMABHOCTU MEXKITHUUYECKMX OTHOLLEHMIA. YCUAEHNE POAU STHUYHOCTU B MEPUOAbI
KPM3MCOB MO>KET MPUBOAMUTb KaK K POCTY 3THUYECKOM MAEHTUYHOCTHM, TaK U K PUCKaM 3THOLLEHTPM3MA,
YTO AEAQET M3yYeHUe AOBEpPUS Kak MeaMaTopa 0COBEHHO aKTyaAbHbIM.

LleAb nccaepAOBaHMS 3aKAIOYAAACh B BbISBAEHMN POAM FrEHEPAAM30BaHHOIO AOBEPMS BO B3aMMOCBSI-
31 pa3AMUHbIX STHOHALUMOHAABHBIX YCTAHOBOK — MATPUOTUYECKMX, HALMOHAANCTUYECKMX, HEMTPAAbHbIX
M HEraTMBUCTCKMX — C 3THMYECKOM TOAEPAHTHOCTbIO. [1peAnoAaraAnoch, YTO AOBEPUE CHMXKAET NPsSiMOe
BAMSIHME HEraTUBHbIX YCTAHOBOK M YCUAMBAET MO3UTUBHbIE 3(PEKTbI, MPENATCTBYS POCTY MEXITHUYE-
CKOM Hanps>KéHHOCTU.

HayyHasi 3HauUMMOCTb PaboTbl COCTOUT B YTOUHEHMM MICUXOAOMMYUYECKMX MEXAHN3MOB (hopMMpOBa-
HWS TOAEPAHTHOCTU, NPakTUUYeckas — B BO3MOXKHOCTW MCMOAb30BaTb Pe3yAbTaTbl AAS MPOMUAAKTUKM
MEXITHNYECKNX KOH(AMKTOB M YKPENAEHMS COLMAAbHOM CMAOUYEHHOCTM.

MeToAOAOIMS BKAIOYAAQ LLIKAAY F€HEPAAM30BaHHOIO AoBepud (apanTaumsa E.A. BaaceHko), onpoc-
HWK 3THOHAUMOHaAbHbIX ycTaHOBOK (O.E. XyxaaeB un coaBT.) n «MHaekc ToaepaHTHOCTM» (Y. Coa-
AATOBa M COaBT. B aaantaummn O.A. 'yaeBny 1 Ap.). B nccaepoBaHmm npuHaam yyactue 208 >xuteaen
AamaTbl. AHaAmn3 npoBeAéH B IBM SPSS Statistics 27 ¢ ncnoab3oaHnem PROCESS by A. Hayes (MoaeAb
4, 6ytcTpannuHr 5000 BbIGOPOK).

Pe3yAbTaTbl nokasaAm, 4TO AOBEpPUE BbICTYMaeT MOAHbIM MEAMATOPOM AASI MATPUOTUYECKMX YyCTa-
HOBOK, YaCTUUHbIM — AAS HEMTPAAbHbIX M HEFaTMBUCTCKMX, TOFAQ KaK HALMOHAAMCTUYECKME YCTAaHOBKM
HarMpsMyto MOAOXKMTEABHO CBSI3aHbl C TOAEPAHTHOCTbIO. Takol NpogrAb 0ObICHIETCS Ka3axCTaHCKUM
KOHTEKCTOM, FA€ HALlMOHAAM3M TPAKTYETCS KaK rpaXkAaHCKas MAEHTUUYHOCTb, @ HEeraTMBM3M — Kak AMC-
TaHLMPOBAHHOCTb OT 3THOMOAUTUKM.

LleHHOCTb nccAeAOBaHMS COCTOUT B BbISBAEHWMUM YHMBEPCAAbHOM POAM AOBEPUS KaK pecypca Mex-
3THMYECKON WMHTerpaumn. NpakTnyeckoe 3HaYeHWe pe3yAbTaTOB 3aKAIOYAETCH B MX MPUMEHUMOCTM
npu paspaboTke CTpaTernii yKPenAeHmns Me>KaTHUUECKOro COrAachs U COLMAAbHOM CMIAOYEHHOCTH.

KAtoueBble cAoBa: AOBepUe, STHMYECKAst TOAEPAHTHOCTb, STHOHALMOHAAbHbIE YCTAHOBKM, MeAMA-
TOPHbI aHAAM3, MOAMITHUYECKOE OOLLIECTBO.

Kipicne

KemnsTHOCTBI MEMJICKETTEp/IC DJICyMETTIK-IKO-
HOMUKAJBIK JIAFJapbhICTAp MEH CasiCH INUENeHIC-
TEp KE3CHIHJIC THUKAJIBIK (DAKTOPIBIH POl 3aHIIbI
TYpPZAE apTajabl, Oy KaJIbl BICYMETTIK IIHeNeHIC-
TiH 3THOCApAJIBIK IIUCIICHICKE aliHAIYbIMEH Karap
xypeni (CommatoBa, 1998). «DTHUKaNBIK peHec-
CaHC» KYOBUIBICHI HETI31HEH YKaFbIMJIbI CHITaTKA UE,
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ce0ebi 01 ATHOMDICHH DPTYPJILIIK MEH ATHUKAJIBIK
TOXIprOe KYHIBUIBIFBIHBIH ©3CKTLIIriMeH Oaiina-
HBICTBI. Anaia 3THUKAIBIK (DAaKTOPABIH ©cyi 3T-
HOLICHTPU3MHIH KYIICIOIHE BIKIA eTejli, Oyl «o3»
JKOHE «Oerze» apachblHIAFbl aibIpMaIlbLUIBIKTAPIbI
KYIIEHTIT, alKBIHIIAI, dTHOCAPAJBIK IMHEICHICTIH
aprybiHa ceOen 6omans! (ILnsruna & Exnukononos,
2011). Consimen katap H.A. AnmencoBa 3THOCapa-
JIBIK, IIUEIICHIC YFBIMBIHBIH OacTaInKbl1a KaFbIMCBI3



A.T. CaxsibaeBa xoHE T.0.

HeMmece OaraiayIbl MaFbIHaFa e eMeC CKCeHIiH JKOHE
OHBI ATHOCAPAJBIK KATBIHACTAPIBI TO3IMIUTIK TICH
TOJICPAHTTBUIBIK, HET131HIE KYPYABIH IapThl PETiH-
Jle KapacThIpyFa OOJIATBIHBIH aTarl oTemi (AJenco-
Ba, 2010).

TonepaHTTHUIBIK, YCTaHBIMIAPBIH KAJIBIITACThI-
PY aIaMHBIH TYPJIi STHUKAIBIK TONTApP OKiJIepiMeH
KeJiciM MEH CEHIMII KaphIM-KAaThIHACTHI KOJIayFa
OarpITTAFAaH MiHE3-KYJIBIK, MOTHBAIIMSICHIH KaJIbIII-
TaCTBIPYMEH THIFbI3 OaimaHbICThl (ACMOJIOB JKOHE
T.0., 2001). By)1 KOHTEKCTE CEHIM MEH ATHOYJITTHIK
YCTaHBIM/Iap ©3TeIelliKKe IeTeH KaThIHaC (popMack
JKOHE OeNTiCI3MIK KaFJaiblHAa AJIbIH ana 0oJIKay
MexaHu3Mi peTiaae kepineni. OCbIHIAN aIabH ana
Oorkay HeTi3iHIEe «e3rere» JereH Oenrim Oip Ka-
ThIHAC KaJBIITACa/bl, OJ1 THOCAPAJIBIK ©3apa ope-
KeTTEeCYJIeTi KYTYyJIep/li aHbIKTalabl. by sxarnaiina
TOJICPAHTTBIIBIK, ©3rere JIETeH ePEeKIle KaThbIHACKa
cylieHeqi, O KOPKBIHBIIITHIH OoNMayblHa HeTi3-
JIeNeTi, ajl CeHIM STHOCAPAIBIK TOJIEPAHTTHUIBIKTHI
KaJIBINTaCTBIPYABIH HET13T1 mapTTapbiHbly 0ipi (Ck-
punkuna, 2002).

Kaszipri 3eprreynep 3THOCapajblK KaTblHACTAP-
Dbl YHIIECTipyAe TOMapaiblK CEHIMHIH MaHBI3IbI
pen aTKapaThIHBIH, OJIEYMETTIK WHTETPAIUSHBIH
MaHBI3/IBI TIAPTHI EKCHIH, «OICYMETTIK KEITIM» Po-
JIH aTKapaThIHBIH J)KOHE 63apa DPEKETTECY MEH bIH-
THIMAaKTaCTBIKThI KAMTaMaChl3 €TETIH MTPOCOIIUAIIbI
nenan ekeHin pacraiinsl (Tarapko xeHe 1.0., 2019;
Dinesen & Senderskov, 2018).

J.F. Helliwell&S. Wang (2010) cenimai Ty-
PaKChI3 3THOCOIMAIBI ©3apa dpPEeKeTTeCyIepai
JKEHYJIH TICUXOJIOTHSUIBIK PECYpPChl pPEeTiHIe Ka-
pacteipanel. A.H. Tarapko (2021) 6acka >THHU-
KaJIBIK TONTAp OKUIJepiHe JereH CeHIM TyJFa-
HBbIH KOIMOJCHHUETTI OpTara HMHTETPALUSICHIHIA
MaHBI3/IBl POJ aTKAPATHIHBIH JKOHE STHHKAJBIK
OPTYPILTIKKE KAFBIMIBI KaTBIHACTBIH JKETicmey-
IIUTITIH ©TeH anaThIHBIH, ce0ebdl 01 «OHIMII KO-
FaM/IbIK KaThIHACTAP/IbIH KaTaln3aTOPh» PETIH/C
OPEKET €TETIHIH aTar eTe/li.

C.J. I'ypuesa (2021) ceHiM aieyMeTTiK e3apa
OPEKETTEeCY/iH canachl MEH THIMJIUTITIH aHBIKTaH-
THIHBIH JKOHE STHOCAPAJIBIK ©3apa OPEKETTECYIiH
TaObICTBI OOYBIHAFEl HETI3l1 MapT eKeHiH, OpTaK
MYJIeTIEp MEH DJICYMETTIK KayillCi3qiKTi KaJIbIITac-
TBIPYFa BIKIAJI eTeTiHiH Kepcereai. OcbiFaH ykcac
KO3KapacThl MIETEIIIK 3ePTTEYIIUICp ¢ YCTaHAIbI:
Soobin Choi sxene Moosung Lee (2021) monmusTHH-
KaJIbIK, KOFaM/IaFbl CEHIM OPTYPJIi MIBIKKAH ajaMap
MEH TONTap apachIHIAFbl 0AMIaHBICTHIPYIIHI OYBIH
pETIHIIE DPEKET €Till, MHTETpalis MEH QJIEyMETTIK
OipJTiKTIi KAMTaMachI3 €T/,

OcpbiFan 0alIaHBICTBl ATHOCAPAJIBIK IIHEIICHIC
JKaFTalbIHAa MEIUAToOp PETIHAC CEHIMAI 3epTTey
Kasipri oJeyMeTTiK IICUXOJIOTUSHBIH 03€KT1 MiHIET-
TepiHiH Oipi OOJBIT TaOBLUTATEI.

Makanaga STHOCAapalbIK, IIUENCHIC STHUKAIBIK
TOJICPAHTTHUIBIKTBIH TOMEHJICYl JKOHE YKAaFbIMCBHI3
ATHOYJITTBIK, YCTaHBIM/IAP/IbIH KYIICIO1 apKBLUIBI KO-
pIHETIH JATeHTTI KOHCTPYKT pETiH/Ae KapacThIPHI-
nanel. Herisri 3epTTey cyparbl — jKajlblUIaHFaH Cce-
HIM OCHI ©3apa OaiilaHpIcTapaa MEANATOP PETiHIE
DPEKET eTe M€, SIFHU ATHOYJITTHIK YCTaHBIMAAP MEH
TOJIEPAHTTHUIBIKTHIH 3THOCAPAIIBIK MIMEJICHIC Kopi-
HicTepiHe Kanail OeiiMaeNneTiHiH TYCIHAIpEeTiH Me-
xaHU3M Oojia Ma. bormkaMm OOWBIHIIIA, «amaMapra
JKaJIb JIETeH CEHIM JKaFbIMCBI3 YCTaHBIMJIAp MEH
TO3IMAUTIKTIH JKETICHEYUIUTITiHIH TiKeJIel ocepiH
TOMEHJETEN], MIMENIEHIC IMOTEHIMAIBIH OHIECUTIH
JKOHE OHBIH alllbIK THOCAPAIIBIK KAKTHIFBICKA alfHa-
JybIHA 5KOJ1 OEPMEHTIH «Ieaam» posiH aTKapabl.

OchI 3epTTeyne TalIayablH OPTAIBIK OOBEKTi-
Ccl peTiHIe CeHIM KapacThIpbUIaJbl — STHOCAPAIIBIK
IIMEJICHIC JKaFIalbIHIA ATHOYJITTHIK YCTaHBIMJIAP
MEH 3THUKAJIBIK TO3IMJIITIK apachIHAaFkl ©3apa Oaii-
JIAHBICTHI KaHaMa TYPJE PETTCUTIH IMCUXOIOTHSI-
JBIK (haKTop.

3epTTeyaiH MaKkcaThl — KaIMbIIAaHFaH CCHIMHIH
MEANATOP PETIHIEri pOeJiH aHBIKTay, OJ1 apKbLIbI
OPTYPIl THIITETI STHOYITTHIK, YCTAaHBIMIAP STHHKA-
JIBIK, TO3IMILUTIK JIEHTeHiHe Scep eTei.

3epTTeyAiH Keeci cypakTaphl KOUBIIIHL:

1. XanmnbutanFad ceHiM OpPTYpJi THITETi 3T-
HOYJITTBIK YCTaHbIMJIAp (TTATPUOTTHIK, YITIIBUIIBIK,
OeiiTaparl )koHEe HETATUBUCTIK) MEH ATHUKAIIBIK TO-
JICPAHTTHUTBIK apachlHIAFbl e3apa OaiinaHpicTa Ma-
HBI3JIBI MEIMATOP PETiHJIC OPEKET eTe Me?

2. CeHIM apKbUIBI 3THOYJTTHIK YCTaHBIMIAp-
JIbIH STHUKAJIBIK TOJIEPAHTTBUIBIKKA JKaHaMa dcepi-
HIiH KYIIl MeH OaFbITHl YCTaHBIM THIIIHE OalaHbIC-
TBI KAHIIAJIBIKTHI €peKUIeTIeHe 1 ?

3. DTHOcapaJbIK IIHEICHIC >KaFmailbIHaa IT-
HOYJITTBHIK YCTaHBIMJIAP/IbIH 3THUKAJBIK, TOJCPAHT-
TBUTBIKKA TiKEJICH JKOHE XKaHama dCepiIepiHiH apa-
KaTbIHACKHI KaHgan?

OneduerTepre Moy

3epTTeyaiH Herisri TYXbIPIMAaMachl — CEHIM
OONFAHIBIKTaH, OHBIH OPTYPJ TOCUIIEP apKbLIbI
KaJiall TYCIHAIPIJETIHIH HAKThUIAY MaHBI3]IbI.

CeHiM KYOBIIBICH 9p TYPIi aBTOpIapMEH KYTY,
OpHaTy, Ke3Kapac, KyH, ce3iM, dJIeyMEeTTIK aimacy
JKOHE aKmapar 0epy Mmporieci peTiHIe aHbIKTaaaabl
(AnsbopoBa sxoHe Oackanap, 2023). On conpaid-
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-aK JKEKEe YKOHE TOINTHIK KACHET, DIICYMETTIK JKOHE
TONTHIK KOHIN-KYH peTiHne KapacTeipbliansl. Ce-
HIM — OYJI 9JICyMETTIK TOI IEH OHBIH KCKEJICTCH
OKITICPiHIH KaphIM-KATBIHACHIHIAFEI TOYEKEIACPIi
peTrTey MeH a3alTyIblH ©3iHAIK TeTiri. THocapa-
JIBIK, KOHTEKCTET1 CEHIM KOFaMIBIK OMipIiH MaHBI3-
Ib1 B5ieMeHTi petinae opeket ereni (IloueOyT sxone
backamnap, 2018).

P. Dinesen e3iHiH MeTa-TajiayblHIa aBTOpJa-
peiMer (2020) ceHIMHIH TOPT TY)KBIPBIMIaMabIK
JKOHE SMITUPUKAIBIK Bp TYpJi QopmaiapblH Ka-
pacteipansi: (1) OeiiTaHbic agammapra IEreH CeHIM
HEMece Kasipri KoFaMaapAblH HETI3ri pecypchl pe-
TIHJC KapaCThIPBUIATHIH KaJIbIJIAHFAH DJICYMETTIK
ceHiM; (2) chIpTKBI TomKa (out-group trust), sSFHU
OackamapaplH ekinaepiHe nereH ceHim (3) imki
Tomka (in-group trust), MbICaJIbl, OHBIH STHUKAJIBIK
TOOBIHA HEMEce OTaHIacTapblHA JETCH CEHIM, Oy
CBIPTKHI TOTIKA JIETCH CEHIMIe aifHa Topi3/ii Kapama-
Kapcel emec; (4) Kepirijepre aereH ceHiMm (trust in
neighbors) KEHICTIKTIK >KaKbIHABIKKA HETI3JCNTeH
JKOHE OCIpece KOIMYJITThl KaybIMAACTHIKTAp YIIH
MaHBI3/IbI.

CeHiM KOFaMIACTBIK IMIIHIETI Maceienepai
Oipiecim 1Ienryre j>k0HE BIHTBIMAKTACTHIKKA Ja-
WBIHIBIKTBl KAMTaMachl3 €TETIH YXKBIMIBIK PECype
petinne apeker eremi. CeHIMHIH YKOFaphl JCHTE1
VKBIMIBIK THennMaepai Tabyapl KeHUIIeTe i, ai
CEHIMCI3IK KeOiHece KaFbIMCHI3 CTEPEOTHITEp-
MeH, Kayil-Karep ce3iMiMeH HeMece TOMapajbIK Ka-
ThIHacTapMeH OaimanbicThl. CeHIMCI3IK KeOiHece
TepiC CTepeOoTHNTEpcH, 0acka TONTApAbIH Kayill-
KaTep ce3iMJIepiHeH HeMece TONTap apachIHIAFbI
KaKTBhIFbICTAPJIaH TybIHAAMABL. TomnTap apachiH-
JaFbl OaitaHbICTap 0acka KaKTBIFBICTApFa KapChl
IYIITTAHIBIK TICH TO30SYIITiK JCHIeHiH TOMCHIIe-
Tyi MmyMKiH (Dinesen et al., 2020).

Kernteren 3eprreynep Tomapaibik OalmaHsIcTap
MEH TOJIEPAHTTBUIBIK, aPAChIH/IAaFbl OH OaiJIaHBICTHI
pacraiinsr (Pettigrew et al., 2011). Anaiima, I'. On-
noptTThiH (1954) KitaccuKanblK THIOTE3achlHAA OH
ocep TEK «OHTAWIIBI Karjaainapia» — TONTapAblH
TEH MOpTeOeci MEH OpTaK MaKcaTKa )eTy YIIiH Oip-
JIECKCH DpeKeT OOJIFaH yKaraala FaHa MYMKIH eKe-
Hi kepceriinreH. COHBIMEH KaTap TOJEPaHTTBUIBIK
TIeH CEeHIM opJaiibiM e3apa OaillaHBICTHI eMec, ce-
0e01 ceHIM QJIeyMETTIK KaThIHACTAPIbIH HEFYPIIbIM
TEepeH JAeHreill peTiHae KapacTBIPBUIYBI MYMKIiH.
Mpicansl, Gipeyre TonepaHTThl OoiyFa Oonazsl, Oi-
pak Oyi amaMHBIH CEHIMTe JaibIK CKEeHIHEe KYMOH-
nanyra 6onanel (Uslaner et al., 2015).

TosepaHTTBIIBIK OJICYMETTIK OJIIIEMIC THIMII
KOMMYHHKAIUSHBIH HETi31 peTiHze kepinemi. IT-
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HOCapalbIK KaTbIHACTapAa OJ KelliciMre »oHe Ke3
KEJIreH OATHUKAIBIK OHE JIHH albIpMaIIblIbIK-
Tapra KapaMacTaH XaJIbIK OKiIepiMeH OalaHbIC
opHaTyFa JaWbIHJIBIKKA HETI3JIeNTeH oe3apa ope-
KeTTecy peTiHae kepiHeni. KemdTHOCTBI Korampaa
3THOCAPAJIBIK, TOJIEPAHTTBUILIKTHI CaKTay YIIIH 3T-
HUKaJIBIK, OipereyiKTiH OH AaMybl KaXET, OFaH 03
ATHUKAJBIK TOOBIHA /13, 0aCKa STHUKAJIBIK TONTapFa
Jla JKarbIMJIbl KaTbIHAC, OOrJe STHHUKAJbIK OpTara
xKaynacy OoJMaybl, COHJAM-aK MOJIEHH aulblpMma-
HIBUTBIKTAaP/Ibl KaFbIMIBI HeMece OelTapan KaObui-
nay kipeni (poOmxesa & Prixosa, 2010).

OMIUPUKAIBIK JIepeKTep STHOCApabIK ©3a-
pa opekerTecyaiH 00JMaybl aJlIBIH ajia MiKipaepIi
kymeirerinin kepcereni (Thomsen et al., 2021;
Lundasen, 2023). backanapabel «e3» HeMmece «0er-
ne» perinae KaoOwvuinay topouenen (Uslaner et al.,
2015), compmaii-ak aWBIPMAIIBUTBIKTapFa Ha3ap
aygapyasl KyLIeWTe ajaTblH casicl AWCKYpPCTaH
toyensi. Meicansl, LlIBenusaars! 3epTTeyiep cascu
niKipTanacTapAbIH 9CepiHeH ToNapalbIK OaiIaHbic-
Tappl KaObUIIAYIaFbl OSIPU3AIMSHBIH apTKAHBIH
kepcerti (Munobwa et al., 2021).

baiinanpicTap KOMATHOCTHI XOHE OipITHOCTHI
OHIp TYPFBIHIAPHI YIIiH SPTYpJi MarblHara ue: Oi-
piHIIIIEH, oNlap KYHAENIKTI eMipaiH Taburu Oediri
peTine KopiHeai, eKiHIIiJIeH — epeKIle JKaFaai pe-
Tinge Kamysl MyMKiH (Laurence et al., 2018). Cenim
KebiHece 3THOCApaNIbIK ©3apa OPEKeTTeCcy TOXIpH-
6ecine Herizaeneni. CeHiMAl KaJbINTACTHIPy YIIIH
eH OonMaraHIa MUHUMAJIIbl KaFbIMABI TOXipHOe
KaXeT, aJl Tepic ToXipube CeHIM JCHTeHiHIH TOMEH
OosrybIMEH TYpakThl Typae Oainmanbictel (Thomsen
etal., 2021; Achbari et al., 2021).

Erep tomapanbik OaitnaHbic Toxipubeci Tepic
0ombIT KaOBUIAaHCa, O OapNBIK CHIPTKBI ATHUKA-
JIBIK, TOTITapFa >kanmnblianysl MyMkiH (Fuochi et al.,
2020). 3epTreynep acHMMETPHUSHBI KOPCETEI1: TeEpic
Toxipubere kebipek MoH Oepiie/ii koHe Ol TOMEH
CEHIM JKaFaaiibIHIa OacKaIapIbIH MiHE3-KYJIKBIHBIH
HEFYPJIBIM IIBIHAMBI KOPiHICI peTiHne KaObuinaHa-
nel. bynan Gerek, erep agammap 6ackairapra ceHyre
OoJIMaiizbl IeT OpPEKeT eTce, OJIap KepiciHie Iaem
ajyFa CHpEeK MYMKIHIK anaabl, cebebi ceHiM Oimi-
PETiH MiHE3-KYJIBIKTaH 0ac TapTabl.

CoHBIMEH KaTap KemTereH Kas3ipri 3epTTeyiiep
JKaFbIMJIBI ATHOCApAIIBIK, OalmaneicTap «Oackanap-
Fa» JIET€H CEHIMI apTTBHIPHIN, HEFYPJIBIM alllbIK
STHOYJITTBIK, YCTaHBIMAAP/IbI KAJIBIITACTBIPYFa BIK-
Maj eTeTiHiH pactaiabl. MaceneH, Pettigrew sxone
Tropp (2011) 500-nen actam ipikremere Herisuen-
TeH MeTa-TalJjayblH/Ia JKaFbIMJIBI TOTIAPAIIBIK, Oaii-
JIaHbIC AJIJBIH ajla MiKipJIepAiH TOMEHICYIMEH KOHE
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CCHIMHIH apTybIMEH TYpPaKThl Typjae OalIaHBICTHI
exenin kepcerti. Christ, Schmid & Wagner (2014)
3epTTeyiHJe STHUKAJBIK TONTAP OKIIAEpl apachIH-
JTaFbI JKaFBIMJIBI OaiTaHBICTap TOIAPANBIK, CEHIM/II
TIOTI KaybIMAACTBIK JICHICHiHAE 1€ apTThIPATHIHBL,
KEKe TOXIpHOE/IeH ThIC TapalaThIHbl aHBIKTAJIBI.
Nedelisky&Nussbaum (2021) xarpIMabl  e3apa
opekerTecy 0Oacka AITHHKAIBIK TOMTAp OKIIAepi-
MEH BIHTBIMAKTACTBIKKA AlIBIKTBIK, MEH JaNBIHIBIK
YCTaHBIMJIAPBIH KAJBIITACTHIPATHIHBIH aTal OTeIi.
Kepicinmre, Tepic Toxipude ceHIMCI3IIK, alIblH ana
MIKIp JKOHE KallKaKTay YCTaHBIMJIAPBIHBIH OpPHBI-
FYBIHA OKEJIC/].

Ochuraiiia, CEHIM 3THOYJITTBIK YCTaHBIMIIAp-
JIbIH ATHOCAPAJIBIK TOJICPAHTTBUIBIK ACHIeHiHe oce-
piH ’kaHama TYpJe PEeTTEeHTIH HEeTi3rl MCUXOJIOTHs-
JBIK MEXaHW3M peTiHAe opekeT ererdi. YKarbIMIbl
TOMapabIK OaiaHbIC TOKIpHOeci CeHIMHIH apTybI-
Ha JKOHE alllbIK YCTaHbIMIAPIBIH KaJlbIITACYbIHA
BIKITAJl €TEIli, aJl Tepic TOXKIpUOE KepiciHIe — ai-
JbIH ana MiKipJiep MEH CEeHIMCI3IIKTI KyIleWTesi.
Bbyn mpouectepiiH aCHMMETPHSIIBI CHITATHIH €CKe-
Pe€ OTBIPBIN, CEHIMHIH MEIUATOPJIBIK POJIiH 3epTTey
ATHOCAPANIBIK, MMUEICHICTIH KaNBINITACy MEXaHU3M-
JIepiH TepeHipek Tycinyre MyMkiHzaik oepeni. Co-
HBIMEH KaTtap, KaszakcTaH KOHTEKCTiHIE MYyHIai
3epTTeyiep OYphIH KYpri3iiMereH, Oyl YChIHBUIFaH
TaKBIPBITITHIH ©3CKTUTITIH alKBIHIAN T

MarepuaJijiap MeH aicrep

3epTTey MakcaThlHJIA TOHApPAIBIK KaObuIIay
MEH ©3apa OpEKEeTTECYAiH OpTYpJi acHeKTiIepiH
Oaranmayra apHallFaH YII TICHXOJMArHOCTUKAIBIK
9IIICTEMEICH TYPAThIH KEUICH KOJJaHBUIAB. MYyH-
Jail TOCT CeHIMII STHOYJATTHIK YCTaHBIMAAP MEH
TOJICPAHTTBIIBIK ACHIeHiH TUarHOCTHKajay apKbl-
JBI ©JIIeyre MYMKIHAIK Oepir, 3THOCapalblK Ka-
TBIHACTAPJIBIH TICUXOJIOTHSUIBIK, J€TEPMUHAHTTAPHI
TypaJbl TyTac TYCIHIK ajTyFa jKaFaai skacaipl.

JKanmeutanran cenim penreiti (T) T. Smarumm-
i (1994) TynayckaceiHaars! skoHe E.A. Bmacen-
KoHBIH (2022) Geitimnenyinaeri General Trust Scale
KeMeTiMeH oJeH 1. by Kypall pecrmoHAeHTTepIiH
0acka ATHUKANBIK TONTApIbIH OKUIIEPIH CceHiMmre
JaBIK Iem KaObuigayFa jKoHe OJIaplIbl «e3 agaM/ia-
PBD» KaTErOpHsAChIHA KOCYFa JalbIHABIFBIH Oaranay-
Fa MYMKIHIIK Oepeni.

OTHOYATTBIK ~ YCTaHBIMAAPIABl JIHArHOCTHKA-
nmay ymia O.E. XyxmaeBa, U.M. Ky3Herosa xoHe
H.B. Tkauenko (2014) o3ipnereH mkamra KoJja-
HBUIJIBI, OJ1 TOPT TYPJl YCTaHBIM TYPIH aHBIKTayFa
MYMKiHZIK Oepeni: matpuotthlk (PA), yaTmbsui-

1eiK, (NA), Oetitapan (NtEA) 'koHe HETraTHBHCTIK
(NgEA).

OTHHUKAIBIK OPTYPJIIKKE KEKE TOJEPaHTThI-
neik, kepinictepi (ET) I'Y. ConpmaroBa >xoHe aB-
topap a3ipnerex, O.A. I'ynesuy, E.P. Aragynnmuna
xoHe O.E. Xyxmaesa (2011) Geitimmeren «Tome-
PaHTTBUIBIK MHICKCI» 3KCIpecc-cayalHamachl ap-
KBUTBI aHBIKTAJIJIBI.

KoceiMiia Typae aneyMeTTiK-aeMorpadusiibik
JEPEKTEP >KUHATAB! (KBIHBICHI, YKAachl, OUTIMI, TiHA
KOHE STHHUKAJBIK THICTUIIr), Oflap HOTWXKEIEp.i
COIIMOMOJCHN KOHTEKCTE TYCIHIIPY VIIIH KaXeT
OOJIIBI.

3eprreyre Anmarthl KajacblHaa TypaTsiH 208
PECTIOHICHT KaThIcThl. KaThICyIbUIapAbIH OpTaria
skacel 21,1 kacTel Kypansl. bimim geHreiii 00iBIH-
1a KaTbICyIbIapAbH 57,2% KoFapbl OLTiM anFaH,
32,2% — askTaiMaraH >Korapel OumiMMmeH, 5,3% —
FBUIBIMU J19peskeci Oap, 1% — opTa apHayibl OKY
OpBIHIAPBIHBIH TynekTepi, an 4,3% — opra Oinim-
MeH mmekTenreH. Jlinu tuicTiniri Oolibiama 78,8%
WciaaM JiHIH ycTaHaThIHAApeIH Kepcerti, 11,1%
©31H [IiHCi3 periHAe cunarrtarad, 7,2% — mpaBoc-
JaBUC MiHIH YCTaHAIBI, all KaJFaH PECIOHIACHTTEP
Oacka KoH]eccusIapra xKaTaabl.

DOTHHKAJIBIK KYpaMbl OOHBIHIINIA 3ePTTEYTE KAThI-
cymslnapasiH 76,4% — kazakrap, 5,3% — opeicTap,
4,8% — e30exTep, 5,8% — metucrep, 2,4% — YHUFbIp-
nap, 1,9% — xepicrep xone 3,4% Oacka 3THOCTap-
JIBTH OKUIAEpPi OOJIBIT TaOBLTAEI.

XKunanran npepekrep IBM SPSS  Statistics
OarmapiiaMachiHBIH 27-HYCKACHl apKBUIBI ©HICI-
ni. 3eprrey meHOepiHAe KOWBUIFaH THIIOTE3anap-
oel Tekcepy yuriH Andrew F. Hayes asipneren
PROCESS makponaketi kommanbuiis! (5.0-Hycka,
4-MoJ1eNh), 01 MEIMATOPIIBIK TaAAy KYPri3yTe ap-
HaJIFaH.

Menuatopisik Tangay (Hayes, 2022) — 6y cta-
TUCTHUKAJIBIK SJIIC, OJI YIIIHII aliHBIMAJIBIHBIH (Me-
JMATOP/IBIH) TOYeJCi3 aifHbIMaiel (X) MeH Toyeni
aitapiMaitbl (Y) apachIHIaFbl OAMIaHBICTHI KaHAMa
TYPZE KY3€re achIpaThIHBIH aHBIKTayFa MYMKIHJIIK
Oepeni. Ochl 3epTTeyae MeIuaTop PeJiHAE CEeHIM
KapacTBIPBUILABI, aJ1 TOYEJICI3 aifHIMAJBIIAP PETIHIC
OPTYPJIi TUOTEr] STHOYATTHIK YCTaHBIMAAP, TOYEI i
alfHBIMAJIBl PETiH/IEe — ITHUKAIBIK TOJEPAHTTHUIBIK,
anblHFaH. MyHJail TOCIT STHOYATTHIK YCTaHBIM-
JApJIbIH TOJEPAHTTHUIBIKKA OCEpIHIH Tikemel 00-
JyBIH HEMECE CEHIM apKbUIbI )KaHaMa TYPAE XKy3ere
acyblH aHBIKTAyFa, COHIal-aK jkaHama dcepiH 0a-
FBITBI MEH KYLIIH Oaranayra MYMKiHIIK Oeperi.

Kanama acepnep Oyrcrpanmuar aaicimen, 5000
ipikTeMe apKbLIbl, 95% CceHIMAITIK HHTepBAIAAPBIH
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ecenrtey Herizinje Oarananbl. CTaATUCTHKAIBIK Ma-
HBI3OBUTBIK AeHTeii p<0,05 peTinme KaObUIIaHIb.

HaTmKenep /KoHE€ TAJKbLIAy

OTHOCApalblK  IMUEICHICTIH  aCHeKTiIepiH
aHBIKTAy YIIiH 3THOYJITTHIK YCTaHBIMIAP/IBIH Ce-
HIM apKbUIbI STHUKAJBIK TO3IMIIIIK IEHICHiHEe Ka-
Jail ocep eTeTiHiH Tannay MaHb3abl. OChl MakKcart-
Ta 3ePTTEYJC MEAMATOPJIBIK Talaay KOJIaHBLIIbI,
OJ1 KepceTiireH OalnaHbICTApABIH TiKeJeH >KoHe
JKaHaMa dCepJIepiH aHBIKTayFa MYMKIHIIK Oepeni.
Menauatopiblk, Tangay HOTHXenepi 1 koHe 2-Kec-
TEJEePAC YChIHBLIFAH.

Tanmay HOTWKECIHIE MAaTPHOTTHIK YCTaHBIM-
map (PA) cenim nenreiiiven (T) adTapibikTaii
OH OalJIaHBICTa €KEHI aHBIKTAJIJbI, OYJI a KOJIbI-
HBIH KodddunentiMen monenneneni (B = 0,3343;
p = 0,0015). O3 ke3erinae, CEHIM 3THUKAIBIK, TO-

nepantThuibikKa (ET) alikbiH OH Bcep eTTi, b koIt
6oiterama (B = 0,3639; p < 0,001). IlatpuoTThIK
YCTaHBIMAAP MEH STHUKAJIBIK TOJCPAHTTHUIBIK apa-
CBIHJIAFBI TiKened OaimaHbic (C’) CTAaTHCTHKAIBIK
TypFbina MoHzi 6onmansl (B =0,1571; p = 0,1828),
OYJ1 CEHIM/II ecenKke anFaHa, MaTPUOTH3MHIH TOJIe-
PaHTTBUIBIKKA 9Cepi )KOMbUIATHIHBIH KopceTei. Co-
HBIMEH KaTtap jkanama ocep (ab) 0,1216-ra e 6oi1-
JIbI JKOHE OJI CTATUCTUKANIBIK TYPFBIAA MOH I OOJIBIIT
MIBIKTEL: OyTCTpan ceHimainik uaTepBaisl (0,0264;
0,2329) Henmik MoHII KaMThIManabl. Byn ceHiM-
HIH MEIUATOp PETIHAC TOJBIK POJl aTKapaTHIHBIH,
SFHU TATPUOTTHIK YCTaHbIMAAP MEH ATHHUKAJBIK
TOJICPAHTTBIIBIK apaCBhIHIAFbl OaMIaHBICTBI TOJBIK
JKaHaMa YKOJIMEH JKY3ere achIpaThIHBIH Oingipeni.
bBackamia aiiTkaH/a, MaTpUOTTHIK YCTAaHBIMIIAD ©3-
JITiHEH TO3IMIUTIKTI TiKeleH apTThIpMaiabl, Oipax
CEHIM JICHI'eWiH JKOFaphUIaTy apKbUTbl dTHUKAIBIK
TOJICPAHTTBIIBIKTHIH apTYbIHA BIKIAMT ETEIi.

1-kecTe — MenuaTopIibIK Tajay/IblH PErpecCHsIIbIK MOACIbACPIHIH )KUBIHTBIK KecTeci

Monenb A xomnbl (X—M) B o161 (M—Y) C' xonbl (X—Y)
PA=T—ET P 2‘3.3:03 15) (p()%3(§?)?)1) P 3(1)517 8128)
NEEA =T = ET ® 2'?).6(5;(?03) (p()%3(i?)(5)1) o 2%.5042960)
NA—=T—ET P 2.8.250653) (p()%3(§%)?)1) P 2.5).707(?69)
e (o= 00001 o <0001 <0001

Eckepty: NA — yaruibuiabik ke3kapacrap; PA — natpuoTTeik ke3kapactap; NtEA — Gelitapan STHOYNTTHIK Ke3Kkapactap; NgEA —
HETaTUBHCTIK ATHOYITTHIK Ko3Kapactap; T — cenim (noBepue); ET — sTHHKAIBIK TO3IMIUTIK (ITHHYECKAs! TOJICPAHTHOCTD).

2-kecte — YKanama scepiepiH KUBIHTHIK, KecTeCl

Monens JXKanama ocep ab 95% cenimuainik uatepsain (bootstrap)
PA—-T—ET 0.1216 (0.0264; 0.2329)
NtEA - T — ET 0.1264 (0.0251; 0.2648)
NA—-T—ET 0.0090 (-0.0851; 0.1156)
NgEA - T — ET 0.1300 (0.0324; 0.2466)

Hetitpan stHOynTTHIK yeTanbimaap (NtEA) ce-
HiM neHrediine (T) enmeysi oH ocep eTelli, a JKOJIbI
ootierama (B = 0,3680; p = 0,0003). Cenim o3 Ke-
3eriHje 3THUKaJBIK TojepaHTThuIbIKIIeH (ET) ne
eJeylli JkoHe OH OaiyaHbIcTa, b KONBI OOMBIHIIA
(B =0,3435; p <0,001). NtEA-HBIH 3THUKAJIBIK TO-
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JIEPaHTTHUIBIKKA TiKelel acepi (C’) CTaTHCTUKAIBIK
TYPFBIIaH MaHBI3JBI 00BN MIBIKTE (B = 0,2549;
p =0,0260), nereHMeH MeAMATOPIBIK BCepre Kapa-
FaHza oJcizney. XKanama ocep (ab) 0,1264-ke TeH
OOJIIBI KOHE CTATUCTHKAIBIK TYPFBIIAH MaHBI3IbI
JIeN TaHBULIBI: bootstrap apKbUIbI aJbIHFAH CEHIM-
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nimik waTepBaibl (0,0251; 0,2648) Henmi KamThI-
Maiael. CeHiM HEUTpas dTHOYITTHIK YCTaHBIMIAP
MEH ITHUKAJIBIK, TOJICPAHTTHUIBIK apachlHIarbl Oaii-
JaHBICTHI imiHapa onocpenyer. byn NtEA-HbIH TO-
JICPaHTTBUIBIK JICHICHiH TiKeNel e, )KaHaMa Type
— CEHIMHIH apTybl apKbLIbI J1a apTTHIPATHIHBIH KOP-
ceteni. OCcbl MOZICTIB/IC TIKEJICH KOHE KaHAMa dcep-
IiH yinecimi Oaiikamanel, Oy e3apa OailIaHBICTBIH
HEFYPJIBIM TYPAKThI XKOHE KOIICHICIII KYpPBUIbI-
MBIH OiIipe .

MenuaTopiblK Tanjgay ACpeKTepi CEeHIMHIH —
MATPUOTTHIK KOHE OefiTapan CHAKTHI TO3UTHUBTI YC-
TaHBIMJIAP APKBUIBI STHUKAIBIK TO3IMIITIKTI apTTHI-
paTBIH HETI3T1 MEXaHW3M €KCHIH KOPCETE .

Yarmeumaplk  yeraneiMaapiasiH  (NA)  ceHiM
nenreitine (T) ocepi cTaTUCTUKANBIK TYpPFBIIA Ma-
HBI3/1bI O0sMaibl, a sxoutbl (B =0.0236; p = 0.8053),
OyJl YATIIBUIABIKTHIH KepiHic Taly AcHTeli MeH
CeHIM apachlHJa OaiylaHbICc KOK EeKeHiH Oinmipe-
ni. COHBIMEH KaTap CEHIM ATHHUKAJIBIK TO3IMILIIK
nenreiin (ET) eneyni Typzne apTTeipaisl, b 5K0IbI
(B =0.3829; p < 0.001), Oy OHBIH TO3IMALTIK YyC-
TaHBIMJIAPBIH KOJIJAyaFbl MaHbI3/Ibl POIIiH J9Iel-
Jeimi. YNITIHIBUIABIK, YCTaHBIMAAPAaH STHUKAJBIK
Te3IMITIKKe OarbITTanFaH Tikened ocep (c') cra-
TUCTUKAJIBIK TYPFbIJAa MaHbBI3bl JKOHE OH OOJIJIbI
(B = 0.2770; p = 0.0069), sirHu MeauaTop OaKbi-
JMaHFaHIa Ja TiKeled ocep cakTamanbl. Kanama
acep (ab) cTaTHCTHKANBIK, TYPFbIIa MaHbI3/AbI 0OJI-
Mazst (0.0090, 95% bootstrap ceHIMIITIK apaTbIFbI
—0.0851; 0.1156), cebebi apaiblK HOJIAI KaMTHUIBI.
JleMek, CeHIM YITHIBUIABIK YCTaHBIMIAP MEH OT-
HUKAJBIK TO3IMIUTIK apachbiHIaFbl OaiIaHBICTHI
nIenmangamMaiael. by jkarmaiaa STHUKAIBIK TO31M-
JIUTIK TiKeJed TypJe YITIIBUIIBIK, YCTaHBIMIAPIbIH
JIEHTeHiMEeH aHBIKTaNabl, all CeHIM AepOec, Oipak
TOYEJICI3 POl aTKapa/Ibl.

HeratuBucTik ~ 3THOYJITTBIK  YCTaHBIMJIAP
(NgEA) cenim nenreiiin (T) manbI3ab1 9pi OH 00I1-
xkaiapl, a xoisl (B = 0,4388; p =0,0001). O3 ke3e-
TiHge, ceHiM STHUKAIBIK To3imaimikke (ET) aikeiH
YKOHE CTATHCTUKAIBIK, MAHBI3IBI 9CEP €T, b KOITBI
(B =0,2964; p <0,001). NgEA-nan STHUKaJIBIK TO-
3IMIUTIKKE Tikened ocep (¢') me MaHBI3IBI OOJIBITT
mbIKTH (B = 0,5516; p < 0,001), Oy kymTi Tike-
neit acepiin Oap exeHiH kepceteni. XKanama acep
(ab) 0,1300 Kypajpl %KOHE CTATUCTHKAIIBIK MaHBI3-
Jiel Ooel: bootstrap ceniMaiik apansirs (0,0324;
0,2466) nwenui KamTeiMaiiael. CeHIM HETaTHBHCTIK
YCTaHBIMJIAP MEH ITHHUKAJBIK TO3IMIIIIK apachiH-
JIaFbl OallIaHBICTBI JKapThuTall nennannaiael. Co-
HBIMEH Oipre TO3IMIUTIKTIH ©3repyiHe HeTi3ri yiec
NgEA-HBIH TiKeel ocepiHeH Kelnesi, ajl CeHIM ap-

KBUIBI OTETIH MEAUATOPIIBIK KOJI MOAEIIBIIH JKaJIIIbI
OoIKaMIBIK KYIIiH apTThIpaabl. Tikemnel xoHe ka-
Hama ocepiiepAiH MYHJal yiieciMi HEraTHBHUCTIK
YCTaHBIMIIAPABIH dTHUKAJIBIK TO3IMIUTIK JICHTeHiHe
TYPaKTBI Opi KEIICH 11 BIKIaJIbIH KOPCeTe .

AnpiHFaH HOTHXKeNep YATTHIK (NA) koHE He-
ratuBUCTIK (NgEA) 3THOYATTBIK YyCTaHBIMAAPIBIH
STHUKAJIBIK TO3IMIUTIKIIEH OH OaiilaHBICTBI €KEHIH
Oinapipeni. byn knmaccukanbIK YATIIBUIABIK, T1EH HE-
TaTUBU3MHIH CEHIM MEH TO3IMIUTIKTI OY3aThIH (ak-
TOpJIap PETiH/Ae KapacThIpbUIATHIHBIHA KapamMacTaH,
MONMMATHUKANBIK Ka3akcTaH KOFAMBIHBIH JKaF/a-
HBIHAA MYHAAH HOTHXKENEep 03 TYCIHITiH Tada bl

BipinmrizeH, oCbl KOHTEKCTTE YITIIBUIIBIK KCe-
HooOusT HeMece STHOLECHTPU3M pETIHIE eMec,
STHUKAIBIK OipereiylikTi HbIFAlTY, ©3 MOICHHUETI-
HE MaKTaHBIII CE3IMiH OUINIpYy OHE 3THUKAJIBIK
THICTUTIKTI TYCIHY peTiHAe KaObUIIaHybl MYMKIiH.
MyHpaaii «a3aMaTTBIK» HEMece «MHKJIIO3UBTD) YIIT-
IIBUTIBIK 0aCKa 3THOCTAPFaA KapChl TYpMaiibl, Kepi-
cinue, Oipiecin eMip cypyre IereH OH Ko3KapacThl
KAJIBIIITACTBIPAIBl KOHE STHOKYIBTYPIBIK OpTYP-
JUTIKTIH KYHABUIBIFBIH alKbIHAalbl. COHIBIKTaH
VITIIBUIABIK, YCTAHBIMIAPBIHBIH TO3IMIITIKIICH Ti-
KeJiel OH OaiylaHbICH 1971 OChl PEHOMEH/II KopceTe
aNaIbl.

Exinminen, KaszakcTaHHBIH epeKile KOHTEKC-
TiHme HeratuBHCTIK ycranbiMaap (NgEA) Gacka
MarbIHaFa ue 00srysl MyMKiH. Onap MiHIETTI Typae
0acka dTHOCTapFa KapChl TYPYIbI OUTIIpMEH, ITHO-
MOJIUTHKAJIBIK MOCENIeIepre KYMOHMEH Kapay Heme-
Ce apa KAIIBIKTBHIKTBI OUTMIpYl BIKTHMaN. MyHmait
Ke3Kapac 3THOCTap apachlHIarbl KepHEyAl a3aii-
TyBl MYMKiH, ce0ebi Ha3ap STHHKAJIBIK THICTLTIK-
TEH KaJbl a3aMaTTBIK Oipereilylik meH KyHJIEeNiKTi
BIIEYMETTIK ToXipuOenepre aysicaabl. HoTmkecin-
Jie, STHOYJTTBIK CaJIafaFrbl HETaTUBU3M IapajoK-
CaJIbl TYpAE CEHIMHIH OCYIMCH JKOHE OHBIH apKa-
CBIHJIa ATHUKAJIBIK, TO3IMIUTIKTIH apTybIMEH KaTap
KYPYl MYMKIH.

Yminmigen, Kasakcran aymarbiHaa OpTypiii
YJIT OKUIepiHiH 6ipre eMip CypyiHiH TapuXu KOH-
TEKCT1 3THUKAJIBIK OPTYPIUIIK KaJIBINIThl HOpMara
alfHaNIFaH JKaFJaiibl TYFBI3ABL. Y prakrap Ooifbl
TYpJIi 3THOCTApABIH KOPIIUTIK KapbIM-KaTBIHACHI,
TINTI alKBIH DTHOYJTTHIK YCTAHBIMAAp (YITIIBLI-
JIBIK HEMece HeraTHMBU3M 0oJjica Ja) OOJFaHBIMCH,
STHUKAJIBIK, TO3IMIUTIKTIH JKaJIIbI JeHI€H1HIH )KOFa-
PpBI OOJIBITT KAaTybIHA BIKITAT €TTi.

ConbIMeH KaTap aJbIHFaH HOTIKEIEPAiH epeK-
LIETIT]T CEHIM MEH ATHUKAJIBIK TO3IMJIUIIKTIH Kajl-
MbJTAHFaH KOPCETKIMITEepiHe HeTi3nenyiHae OOmysl
MYMKiH. Byn aTHOcTap apacblHIaFbl ailbIpMaliibl-
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JBIKTApFa €MeC, ASTHOKYJIbTYPJBIK OPTYPIUIIKTI
KaOBIIIayaelH oMOebam MexaHW3MIEepiHe Hazap
ayaapyasl KamTtamachi3 eresi. COHABIKTaH Aa, OChI
KOHTEKCTE YJITIIBUIBIK TIeH HETraTUBU3M TO3IMJIi-
JIKTIH JKOFapbl JICHTCHIMEH OaiIaHBICTBI OOJIJIBI:
oJIap ATHHUKAJIBIK EPEKIICIIKTI eMec, O31HIIK caHa-
HBI HBIFATy MEH DJICyMETTIK MHTETPALUSHBIH 3JIe-
MEHTTEp1 PETiHIIE KBI3MET €TE/Ii, STHOCTAP apachiH-
JIaFbl KAKTBIFBICTBIH KO31 PEeTiHAe eMec.

bizmin nmepextep ceHIM MEH VITTHIK ©31HIIK
TAHBIMHBIH 3THOCTap apachlHAAFbl TO3IMIUTIKTI
KaJIBIITaCTRIPYJAFbl Ka3ipri 3aMaHFbl 3epTTeyiiep
HOTIKeNepiMeH yitneceni. Putnam-ueiH 3eprreyi
OOMBIHIIA, JKAIMBUTAHFAH CEHIM — JKEKE YCTaHbBIM-
JapAbl AEMOKPATHSUIBIK, MHCTUTYTTAapAbIH TYPAKThI-
JIBIFBI MEH MHKIIIO3UBTI MpaKTUKaIapra OaimaHbIc-
TBIPATBIH MAaHBI3/Ibl OJCYMETTIK KamuTal OOJIBII
Ta0BUIABT; OPTYPJIUTIK KBICKA MEP3iMJIC CEHIMTI TO-
MEHJIETYl MYMKiH, Oipak y3aK Mep3imMjie bIHThIMaK-
TaCTBHIK TICH TO3IMIITIKTIH jkKaHa (opMalapblH Ka-
aeimtacteipans! (Putnam, 2007). An Pehrson sxone
OpINTEeCTePiHiH >KYMBICHI YATTHIK ©31HIIK TaHBIM
MEH aJJIbIH-aJia MiKipJep apachblHIaFbl OaliIaHbICThI
KOHTEKCTKE TOYEJIl eKCHIH KOPCETTi: a3aMaTTBIK
UACHTHU(QHUKALUS apKbUIbl AHBIKTAIFaH YITIIBUI-
JIBIK, KCeHO(MOOUSHBI KYNICHTIICH, MYJIbTHKYJIBTY-
pau3M MEH STHHKAJIBIK OPTYPILTIKTI KaOblIay bl
konmaysl MyMmKiH (Pehrson et al., 2009). bapibirsia
€CKepe OTHIPBIN, MOJMATHUKANBIK KazakcTaH xar-
MaWbIHIA VITIIBUIABIK JKOHE TINTI HETaTHBUCTIK
yCTaHBIMIAP TO3IMIUTIKTIH TOMEH/ICYiHE DKeIMe-
TiHIH TYCiHAIpyTe Oonazpl, ce6edi omap KalrbliaH-
FaH CEHIMIe HETi3/IeNe/li JKOHE ITHOICHTPIIK epeK-
MISTIKTEH Tepi a3aMaTTBhIK ©31HIIK aHBIKTAMAaHBIH
(dopmanaps! peTiHae KaObUIIaHAIbI.

Kazipri 3amanfbl 3epTTeyNep 3THUKAJBIK Op-
TYPJILUTIK JKaFIaiblHIA JKaINbUTAHFAaH CEHIMHIH IT-
HUKAJIBIK, TO3IMIUTIKTI KaJBITACTHIPYAAFbl HETI3T1
penin pacraiinel. Meicansl, Borgonovi (2022) xy-
MBICBHI STHUKAIBIK, KONITYPIUTIKTIH Makpo JCHTeH e
CEeHIM JEeHreHiH TOMEHJAETYl MYMKIH EeKEeHiH Kep-
CeTTi, anmaiiga Oy ocep TomTapra OalIaHBICTHI Op-
TYpJIi: 3UIBUIBIKTAap YLIIH KONTYPJIK KeOiHe 3T-
HOCTap apachIHIAFbI ©3apa DPEKETTECTIK TICH CEHIM
MPAaKTUKACBIHBIH JaMYbIHbIH KaiHap Ke3i 0oJasbl.
Xia xeHe apintectepi (2021) 3epTreyine >Kammbl-
JIaHFaH CEHIM paJuKaabl )KOHE YITIIBUIABIK YCTa-
HBIMJIAP/IbI TOMEHJICTETIH JIEJJIAJI PETiH/Ie OPEKeT
eTeTiHI aHBIKTAJIBL: aJaMAapFa JIeTeH KalbliaMa
CEHIM >KOFaphl OOJIFaH CailblH MUTPAHTTapFa TO31M-
CI3IIK TMEH 3THOLEHTPIIK OarbITTapIblH KOpiHici
a3asJibl.
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OcsLnaifia, CeHIM — BpTYpPIT 3THOYCTaHBIMIAP-
IIBTH STHUKAIBIK TO3IMIUIIK JACHTeliHe ocepin Oa-
FBITTAUTBIH ©MOe0ar dIeyMEeTTIK-TICHXOIOTHSITBIK
MEXaHU3M PETIHIIE KbI3MET eTei. [loTuITHIKAIBIK
Kasakcran sxkarmaiibIHIa JOJ1 JKaJNbUIAHFAH CEHIM
YITHIBUIIBIK HEMECE HETAaTHBU3M CHSIKThI BIKTHMaJ
KaKTHIFBIC TYABIPYBI MYMKIH YCTaHBIMJIAPIbI BIICY-
METTIK OipJliKk TIeH MHTErpaIys pecypcrapbliHa aii-
HaJIABIPyFa MYMKIHJIIK Oepei.

KopbIThIHABI

JKyprizinreH MeauaTOpIBIK, Tangay CEHIMHIH
ATHUKAJBIK TO3IMIUTIKTIH KAJIBIITACYBIHA OCEP eTe-
TIH HETI3T1 BICYMETTIK-TICHXOJOTHSUIIBIK MEXaHH3M
exeHiH pactanel. IlatpmorTeik ycransiMaap (PA)
YLIiH CEHIM TOJIBIK MEHATOP PETIHAE KbI3MET €TTi:
TO3IMIUTIKKE TIKEJIEeH oCep CTATUCTUKAIBIK MAHBI3-
IIbI OONIMAbI, all KaHaMa dcep MaHbBI3IbI OOJIIbI.
By natpuoTH3MHIH KapacThIPBLIBII OTHIPFaH KOH-
TEKCTTE STHUKAJIBIK TO3IMIUTIKTI TEK CEHIM apKBLIbI
apTTHIPATBIHBIH OUIIIpeT.

Hetitpannel atHOYNTTHIK ycTaneiMaap (NtEA)
MOJICITIH/IE IMTiHapa METuaIisl aHBIKTAIIBI: TiKe-
JIel JkoHE JKaHama 9cepiiep MaHbI3AbI 00kl by
HEHTpaJibl STHOYCTAHBIMIAPbIH STHUKAJBIK TO-
3IMIITIKTI TiKeJIeH JKOHE CEHIM apKbUIbI JKaHama
TYpJe apTTHIPATHIHBIH KOpceTei. ATaaFaH HOTHKE
e3apa 0ailyIaHBICTBIH KEIICH I KYPBUIBIMBIH pacTarl,
CEHIMHIH KaJIIbl OH dCepi KYIICHTETIHIH TOIeI-
JIeHIi.

Ynrmeoiaelk, yetaneivaapra (NA) ToH Oacka
Oaiinanpic MPO(UIl aHBIKTAIIBI: CEHIMHIH Meaua-
TOPJBIK Ocepi OoIMaraHbIMEH, ATHUKAJIBIK TO-
3IMIITIKKE TiKeJIel *OHE MaHBI3Ibl OH acep Oaii-
KaJIJbl. Byn HOTMIKE a3aMaTThIK YIITHIBUIIBIKTHIH
epeKUIENIriH KOpceTyl MYMKIH, MYH/a 3THHKAJIBIK
O31HIIIK TaHBIM MEH VJITTBIK KATBICTBUIBIK CE3iMi
BIICYMETTIK HWHTETPAIlUSHBIH PECYpCTapbl pETiHJIE
KaOBUITAHBIT, TO3IMIIIIK YCTaHBIMAAphIHA KANTIIBI
KeIMEeHIi.

HeratuBucTik ~ STHOYJITTBIK  YCTaHBIMJIAp
(NgEA) Mozeninie STHUKAIBIK TO3IMJIUTIKKE TiKe-
Jieil OH MaHBI3BI DCEPMEH KaTap, CeHIM apKbUIbI
JKaHama acep e aHBIKTAIAbL. SIFHU, CeHIM HeraTu-
BHCTIK YCTaHBIMIAPIBIH OCEPIH IimIiHapa IeImall-
JIBIK €TiT, OJIAP/IBIH KBl KYIIiH apTThIpaabl. byi
MOJIMATHUKAJIBIK, KOFaM JKaF/aiblHa HEraTHUBHU3M-
HiH ATHOTOJUTHKAIIBIK MOOWIN3ALUSAIAH aJbICTAY
peTiHAe KOpiHyiMEH, ajl JTHOCTAp apachIHIAFbI
JKayBI3JIBIKIICH TiKesell OaiinaHpIciaybIMEH TYCiH-
TPyl MYMKIH.
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JKanmel anFanna, alblHFAaH MOJIIMETTEP CEHIM-
HIH 3THOYJTTBIK YCTaHBIMJIAD MEH ITHUKAIBIK TO-
3IMIUTIK apachlHAAFbl ©3apa OalIaHBICTBl aHBIK-
TaWTBIH ©MOebam MeauaTop CKEHIH KOPCETEi.
KazakcTan KOHTEKCTiHIH €peKILIeNiri peTiHae yiT-
NIBUIBIK TIeH HETaTHBU3M CHSIKTBI YCTaHBIMIAP IBIH
TO3IM/IITIKTIH TOMEHCYIHE eMec, KepICiHIIIe OHBIH
’KOFapbUIaybIHA BIKITAT €Tyl alKbIHAATa bl MYHBIH
cebebi  omepauusHaIM3aUUs CpEKIICTIKTepiMEeH
(>KaNMIbUTaHFaH CEHIM MEH TO3IMIUTIKTIH OJIICHYI,
9THOCEJIEKTHUBTI KOPCETKIIITEp eMec) KoHEe TYpii
STHOCTAPBIH KOIl ypIiak OoiFsl Oipre emip cypyi-
HiH 9JICyMETTIK-MOCHHU IApTTapbIMEH OaiiyaHblc-
ThI 0OJTyBI MYMKIH.

AJbIHFaH HOTWXKeEJEp Oonamak 3epTreyiepre
Oipaemre OarpIT amanel. bipiHmImeH, CeHIM MEH
STHUKAIBIK TO3IMAUIIKTI oOmNepanusHalIu3ausiay
KCHEUTLITIIT, JKaIbIaHFaH KOPCETKIIIITEPMEH KaTap
9THOCEJIEKTUBTI (opManapbl Ja CHTi3inyi Kaxker.

Byn e3 aTHuKanmbIK TOOBIHA JXOHE «OacKallapra
JISTCH YCTaHBIMJIAP apachIHAarbl BIKTUMaJ albIp-
MallbUTBIKTAp/Ibl aHBIKTAyFa MYMKIHAIK Oepei.
Exinmrinen, KazakcraHHBIH opTYpIli ailMaKkTapeIHIa
KoHEe 0acKa MOJMATHUKAIBIK KOFamap/a CabIC-
TBIPMAJIbI 3€PTTEYJICP JKYPri3y IEpPCIEKTUBAIBIK
OarpIT OONBIN TaOBLIAABI, Oy CEHIM MEH 3THOYC-
TaHBIMJIAP/IBIH POJIIH OCEP CTETIH KOHTEKCTYaJIBIK
(akTopnapapl aHbIKTayFa KeMeKTeceadi. Y IIiHIIi-
JIeH, y3aK Mep3iMIi (JIOHTHUTIONTI) MOIIMETTEePIi
naiganaHa OTHIPHINT TaIAAyAbl TEPEHICTY STHOYC-
TaHBIMJIAp MEH CEHIMHIH OJEYMETTIK-CasCH ©3re-
picTep KarJaibIHAAFbI TO3IMIIUTIKKE BCEPIHIH JUHA-
MHKACBIH OaKblUIayFa MyMKiHIIK O6eperni. CoHbIHIA,
MOJIeJIbI'€ TONTAap apachlHAAFbl Kayin ce3imi, asza-
MATTBIK ©31H/IIK TAHBIM JCHT€Hi JKOHE HHCTUTYIIHO-
HAJIJIBIK, CEHIM CHSKTBI KOCBIMIIA aifHBIMAITBLIAP IbI
CHT13y dTHUKAJBIK TO3IIMIUTIKTIH KAJBITACy MeXa-
HU3MJICPIH HAKThUIAyFa CENTIriH TUT13e].
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COMMUNICATION COMPETENCE AND
STRESS RESISTANCE OF TEACHERS: CORRELATION ANALYSIS

Under conditions of increasing professional workload and emotional pressure, pedagogical activity
requires teachers to demonstrate a high level of stress resistance and communicative competence. The
purpose of this study is to identify the impact of teachers’ communicative competence and stress resis-
tance, with particular attention to the interrelationships among emotional, social, and communicative
factors, using psychological and correlational analysis.

The study involved 353 teachers from educational institutions in the city of Almaty and the Almaty
region. Standardized and modified psychodiagnostic instruments were employed, including the Tromsg
Social Intelligence Scale (TSIS), N. Hall’s Emotional Intelligence Test, the Communicative Social Compe-
tence (CSC) assessment, and the methodology for diagnosing motivational orientations in interpersonal
communication (I.D. Ladanov, V.A. Urazaeva). Statistical data processing was conducted using Pear-
son’s correlation analysis in IBM SPSS Statistics v.23.

The results revealed statistically significant correlations between teachers’” emotional and social in-
telligence, communicative competence, and motivational orientation in interpersonal interaction. The
strongest correlations were found between emotional intelligence and empathy (r = 0.589), as well as
between communicative competence and interpersonal motivational orientation (r = 0.407), confirming
their influence on teachers’ stress resistance. The findings contribute to pedagogical psychology by elu-
cidating the interconnections between emotional, communicative, and social competence factors in the
formation of teachers’ stress resistance and by offering new insights into the psychological mechanisms
of professional adaptation.

The practical significance of the study lies in the potential application of the results in the develop-
ment of preventive and corrective developmental programs for teachers aimed at enhancing emotional
maturity, communicative flexibility, and stress resistance, which is particularly relevant in the context of
ongoing educational system modernization.

Keywords: communication competence, emotional and social intelligence, stress resistance, teach-
ers, psychological stability, professional stress.
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MyfranimaepAiH, KOMMYHUKALMSADBIK, KY3bIPETTIAIr
MEH CTpecKe TYPaKTbIAbIFbl: KOPPEASILUSIABIK TaAAQY

Kocibun »yKTEMEHIH >KoHE SMOLMSABIK, KbICbIMHbBIH, apTybl >KaFAaiblHAA MEAArOrMKaAbIK, ic-opekeT
MYFAAIMAEPAEH >KOFapbl AEHremAeri CTpecke TYPAKTbIAbIK, MeH KOMMYHUKAUMSIAbIK, Ky3bIPeTTiAIKTI
TaAan eteai. Ocbl 3epTTeYAiH MaKcaTbl — AMOLMSABIK, SAEYMETTIK MEH KOMMYHMKALMSIAbIK, (hakTopAap
apacblHAarbl ©3apa 6arAaHbiCTapFa KOHIA ayAapa OTbIpbIN, MYFaAIMAEPAIH KOMMYHMKALMSAbIK,
KY3bIPETTIAIri MEH CTpecke TYPaKTbIAbIFbIHA 8CEPiIH MCUXOAOTUSAbIK >KOHE KOPPEAIUMSIAbIK, Tarpay
apKblAbl aHbIKTAY.

3epTTeyre AAMaTbl XkxoHe AAMaTbl OOAbICbIHbIH, BiAIM 6epy MekemeAepiHeH 353 MyFaAiM KaTbICTbl.
CoHbiMeH 6ipre 3epTTey 6apbiCbiHAQ CTAHAAPTTaAFaH, MOAMMUKAAMSIAGHFAH TICUXOAOTUSIABIK, BAICTEP
KOAAQHbIAADI, COHbIH, illiHAE Tromsg 9AeyMeTTiK MHTeAAEKT wkaAachl (TSIS), H. XoAAAbIH SMOUMSIAbIK,
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MHTEAAEKT TeCTi, KOMMYHMKALIMSIAbIK, SAEYMETTIK KY3bIPETTIAIKTI 6araray aaictemeci (CSC) xoHe TyA-
FapaAblK, KOMMYHMKALMSAAFbl MOTUBaUMSABIK, 6aFAapAapAbl AMarHoCTUKaAay aaictemeci (M.A. Aasa-
HoB, B.A. Ypa3zaeBa), an CTaTUCTMKaAbIK, eHAeY Pearson KoppeasumsiabiK, Taapaybl apkbiAbl IBM SPSS
Statistics v23 6araapAaMacbiHAA XKYPri3iAAiLL

HaTumxerep MyFaAIMAEPAIH, SMOLIMSIABIK, )KOHE BAEYMETTIK MHTEAAEKTICI, KOMMYHUKALMAABIK, KY-
3bIPETTIAIri, COHbIMEH Gipre TyAFaapaAbik MOTMBaUMsFa GarAapAaHy apacbiHAQ CTAaTMCTMKAAbIK, Ma-
HbI3Abl KOPPEASLMSIAAPABI KOPCETTI, €H KYLUTI KOPPEAIUMIAAD SMOUMSAbIK, MHTEAAEKT MeH 3MMaTus
apacbiHaa (r = 0,589) >koHe KOMMYHUKALMSAABIK, KY3bIPETTIAIK NMeH TYAFaapaAblk, MOTMBALMSIAbIK, Gar-
Aap apacbiHaa (r = 0,407) aHbIKTaAAbl, 6YA OAAPAbIH, CTPECKE TYPAKTbIAbIFbIHA BCEpiH pacTanAbl.bya
3epTTey NeAarormkablk, MCUXOAOTUSFa YAEC KOChIM, SMOLUMAABIK, MUHTEAAEKT, KOMMYHUKALIMSABIK, XKOHe
SAEYMETTIK KY3bIPETTIAIK (haKTOPAAP MYFAAIMAEPAIH, CTPECKe TYPaKTbIAbIFbIH KAAbINTACTbIPyFa 63apa
6aiAaHbICTApPbIH allibil KepceTeai, api Kaciom GerniMABAYAIH NMCUXOAOTUSIABIK, MEXAHU3MAEPI TypaAbl
>KaHa TYCIHIKTep YCbIHaAbI.

[MpakTMKaAbIK, MaHbI3bl — AAbIHFaH HOTMXKEAEPAT MyFAaAIMAEPre apHaAaraH aAAbIH aAy, Ty3eTy-Aa-
MbITY 6aFAapAaManapbiH AQIPAAYAQ KOAAQHY MYMKIHAITIHAE, OAQPAbIH, SMOLUMSIALIK, XKXETIAYiH, KOMMYy-
HUKALMSABIK, MKEMAIAITIH XXKOHEe CTpecke TYpaKTbIAbIFbIH apTTbipyFa GarbiTTaAFaH, OyA GiaiM Gepy >y-
MECIH >XXaHFbIPTY >KaFAalblHAQ ©3€KTi.

TyiiH ce3Aep: KOMMYHUKAUMSIABIK KY3bIPETTIAIK, SMOLMSABIK, KOHE DAEYMETTIK MHTEAAEKT, CTPec-
Ke TYPaKThIAbIFbl, MYFAAIMAEP, NMCUXOAOTUSABIK, TYPAKTbIABIK, K&CIOU Kyi3eAic.
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KOMMYHMKaUMOHHaﬂ KOMMNETEeHTHOCTb U
CTPECCOYCTOﬁqMBOCTb neAaroros: KOppEAﬂLl,MOHHbIﬁ daHaAU3

B ycaoBmax BospactaHms npodecCMOHAAbHOM HArpy3km M 3MOLMOHAABHOIO AQBAEHWMSI MeAaro-
rmueckasl AeSITEAbHOCTb TPeByeT OT yuMTeAel BbICOKOrO YPOBHSI CTPECCOYCTOMUMBOCTU M KOMMY-
HUKATMBHOM KOMMETEHTHOCTU. LIeAbl0 AQHHOrO MCCAEAOBAHMS SBASETCS BbISBAEHME BAMSAHMS KOM-
MYHMKATMBHOM KOMMETEHTHOCTU U CTPECCOYCTOMUMBOCTU yuUMUTEAEeN C akLEeHTOM Ha B3aMMOCBS3b
3MOLMOHAABHbBIX, COLMAABbHBIX M KOMMYHMKATMBHbIX (DaKTOPOB HA OCHOBE MCUXOAOIMYECKOro U KOp-
PEeASLMOHHOrO aHaAM3a.

B nccaepoBaHUM MPUHSIAM yuacTue 353 yunteas o6pasoBaTeAbHbIX OpraH13aLmii ropoaa AAMaTbl
1 AAMaTHHCKOM o6AacTu. B npouecce nccaepAoBaHMs GbIAM MCMOAB30BaHbl CTAHAAPTU3MPOBAHHbIE U
MOAMMULIMPOBAHHbBIE MCUXOAMATHOCTUYECKME METOAMKM, BKAIOYAS LUKAAY COLMAABHOTO MHTEAAEKTA
Tromse (TSIS), TecT amoLMOHaAbHOIO MHTEeAAeKTa H. X0AAQ, METOAMKY OLEHKM KOMMYHMKAaTUBHOM CO-
umanbHOM KomneTeHTHOCTH (CSC), a Takke MEeTOAMKY AMArHOCTMKM MOTMBALMOHHbLIX OpWEeHTauun B
MEXKAMYHOCTHOM KoMMmyHMKaummn (MLA. AaaaHos, B.A. Ypasaesa). Ctatuctmyeckas o6paboTka AaH-
HbIX MPOBOAMAACH C MCMOAb30BAHMEM KOPPEASLMOHHOrO aHaAm3a [MnpcoHa B nporpamme IBM SPSS
Statistics v.23.

Pe3yAbTaTbl MCCAEAOBAHNS BbISIBUAM CTAaTUCTUYECKM 3HAUMMbIE KOPPEASILMOHHBIE CBA3M MEXAY
3MOLIMOHAAbHbBIM M COLMAABHBIM MHTEAAEKTOM, KOMMYHMKATMBHOM KOMMNETEHTHOCTbIO, a Tak>Ke MO-
TUBALMOHHOM HaMPaBAEHHOCTbBIO B ME>KAMYHOCTHOM B3aMMOAENCTBUW. Hanboaee BbipaskeHHble Kop-
peAsiumm 6bIAM 0OHAPYXKEHbI MEXXAY SMOLIMOHAABHBIM MHTEAAEKTOM M aMnaTheit (r = 0,589), a Takke
MEXAY KOMMYHMKATMBHOM KOMMETEHTHOCTbIO M MOTMBALMOHHOM OpWEHTaLMen B ME>KAMUYHOCTHOM
KOMMyHMKauun (r = 0,407), 4TO NOATBEP>KAQET MX BAMSHME HA CTPECCOYCTOMUMBOCTb YUMTEAEN.
[loAyYeHHble AaHHble BHOCSAT BKAQA B MEAArOrMyeckyto NCMXOAOrMIO, PACKPbIBAS B3AMMOCBSI3M 3MO-
LIMOHAABHbIX, KOMMYHMKATUBHbIX 1 COLMAAbHbIX (hakTOPOB B (HOPMMPOBAHUMN CTPECCOYCTONUYNBOCTH
NneAaroroB M paclumMpss NPeACTaBAEHUS O MCUXOAOTMYECKNX MeXaHM3Max NPpodeCcCMOHAAbHOM aaar-
Taumm.

[MpakTryeckas 3HAYMMOCTb MCCAEAOBAHMS 3aKAIOYAETCS B BO3MOXKHOCTM MCMOAb30BaHMS MOAY-
YeHHbIX Pe3yAbTaToOB Npu pa3paboTke NPopUAAKTUUECKMX U KOPPEKLIMOHHO-PA3BUBAIOLLMX MPOrPaMM
AAS YUUTEAEN, HANIPABAEHHbIX Ha PA3BUTHE IMOLLMOHAABHOM 3PEAOCTH, KOMMYHUKATUBHOM rMOKOCTU U
CTPeCccoyCTOMUYNMBOCTH, YTO OCOOEHHO aKTyaAbHO B YCAOBMSIX MOAEPHM3ALMIM CUCTEMbI 0OPA30BaHMS.

KatoueBble cAOBa: KOMMYHMKATMBHAS KOMMETEHTHOCTb, SMOLIMOHAABHDBIA M COLMAABHBIA MHTEA-
AEKT, CTPECCOYCTOMUYMBOCTb, MPENOAABATEAM, MCUXOAOTMYECKas CTaBUABHOCTb, NMPOECCHOHAABHDIN
cTpecc.
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Communication competence and stress resistance of teachers: correlation analysis

Introduction

The modern educational environment is charac-
terized by high dynamism, increasing professional
workload and increasing demands from the admin-
istration, students and their parents. Under these
conditions, the teaching profession has become one
of the most stressful. Chronic emotional stress, con-
flict situations and lack of psychological support can
negatively affect not only the professional effective-
ness of teachers, but also their psycho-emotional
well-being.

One of the main resources that increase stress
tolerance is communication competence. The abil-
ity to effectively interact with various participants
in the educational process, manage emotions dur-
ing communication, competently resolve conflicts
and build a constructive dialogue significantly af-
fects the level of stress tolerance of the teacher. De-
spite the obvious interrelation of these concepts, in
Russian pedagogical science this problem requires
deeper theoretical and practical understanding, as
well as structural analysis.

The research is based on a methodological
model of the structure of stress tolerance, pre-
sented in the works of Yu.N. Guryanov (2001),
according to which stress tolerance is considered
as an integrative personal education, including
emotional, cognitive, motivational, communica-
tive and regulatory components. This model re-
flects the systemic nature of stress tolerance and
allows us to analyze it as a result of the interac-
tion of various psychological resources of the
individual(Guryanov, 2001).

Based on this conceptual framework, the fol-
lowing general hypothesis was formulated in this
study: we assume that the study of teachers’ stress
tolerance requires an integrative approach, the com-
ponents of which are emotional intelligence, social
intelligence, motivational orientations in interper-
sonal communication and communicative social
competence, which have a significant impact on the
level of professional stress tolerance, which con-
firms the existence of a direct significant correlation
between indicators of emotional and social intel-
ligence, interpersonal motivational orientations in
communication and communicative competence,
which together form a single psychological resource
that determines the level of stress tolerance of the
teacher.”

These hypotheses form the basis for understand-
ing how personal and professional competencies
interact and influence teachers’ stress management
and their overall psycho-emotional well-being.
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In this study, the terms stress resistance and re-
silience are distinguished to clarify their conceptual
meaning.

Stress resistance refers to the ability of a teacher
to maintain emotional balance, constructive behav-
ior, and professional effectiveness under conditions
of perceived professional stress.

Resilience, in contrast, refers to the capacity
to recover and adapt after experiencing stressful
events, reflecting longer-term adaptation processes.
Perceived stress is understood as the subjective ap-
praisal of professional demands as exceeding indi-
vidual coping resources (Likhodedova, 2020).

In contemporary psychological and pedagogi-
cal research, stress resistance is conceptualized as
a multidimensional personality trait that ensures ad-
aptation through cognitive, emotional, motivational,
and behavioral domains (Likhodedova, 2020: 69—
72; Farkhutdinova, 2020: 966-976). The cognitive
component reflects the ability to interpret stressful
situations rationally and maintain cognitive control.
The emotional component is associated with emo-
tional regulation, self-control, and anxiety reduc-
tion. The behavioral component manifests in the use
of constructive coping strategies and the rational or-
ganization of professional activity in stressful situ-
ations.

Perceived stress in teachers can be operational-
ized through self-report instruments (e.g., Perceived
Stress Scale) or indirectly via indicators such as
emotional exhaustion, adaptive coping behaviors,
and physiological markers (Likhodedova, 2020).

Given that stress resistance depends not only on
personal traits but also on the effective use of pro-
fessional resources, recent research emphasizes the
role of *emotional intelligence and communicative
competence* in supporting teachers’ adaptive func-
tioning under stress. Teachers who can regulate their
emotions, interpret interpersonal signals accurately,
and engage in constructive communication are bet-
ter able to maintain professional effectiveness and
emotional balance in challenging situations.

According to Zhang S. and Luo Y. (2023),
teacher stress resistance is a multidimensional con-
struct integrating emotional regulation, cognitive
control, and adaptive behavioral strategies. Their
review highlights that communicative competence
mediates the relationship between emotional intel-
ligence and stress resistance, supporting the hypoth-
esis that effective communication skills contribute
both directly and indirectly to teachers’ capacity to
cope with professional stress (Zhang, 2023).
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The communicative competence of a teacher is
defined as a combination of knowledge, skills, and
personal qualities that ensure effective interaction
with students, colleagues, and parents. It includes
speech and behavioral skills, as well as the ability
to empathize, regulate emotions, and constructively
resolve conflicts (Korneenko, 2021: 66-71). The
aim of the present study is to examine the structural
relationships between communicative competence,
emotional intelligence, and stress resistance among
teachers within a cross-sectional empirical design.

The main elements of communicative compe-
tence:

- Empathy in teaching: Martin de HijasLarre-
aet al., Teaching with Ears Wide Open: The Value
of Empathic Listening (2025) — argues the impor-
tance of empathic listening for building trust in the
classroom (Martin de Hijas-Larrea, 2025).

- Active Listening: Tustonja et al., Active Lis-
tening — A Model of Empathetic Communication in
the Helping Professions (2024) — explores active lis-
tening as an empathetic communication model that
includes both verbal and non-verbal elements (Tus-
tonja, 2024: 42-47).

- Verbal and non-verbal skills: General reviews
of interpersonal communication emphasize the role
of speech, intonation, gestures, facial expressions,
and eye contact in successful communication (Suro-
s0, 2024: 682-691).

These elements create the psychological ba-
sis for emotional regulation, constructive interac-
tion, and adaptive behavior in stressful pedagogical
contexts. Communicative competence is not only a
prerequisite for effective professional activity, but
also a factor in the teacher’s stress resistance (i.e.,
the ability to maintain emotional balance and pro-
fessional effectiveness under stress), contributing to
the timely resolution of stressful situations and the
formation of a psychologically comfortable educa-
tional environment (Vjyunova, 2018: 38-42).

The reviewed literature confirms that communi-
cative competence, encompassing empathy, active
listening, and verbal/non-verbal skills, constitutes
a critical professional resource for teachers. A high

Table 1 — Individual Factors of Teathers

level of CC contributes to adaptive overcoming of
difficulties, constructive interaction in the classroom
and maintaining emotional balance in conditions of
professional stress. However, the effectiveness of a
CC may also depend on factors such as workload
and organizational support.

Effective communication allows teachers to
clearly interpret student behavior, predict potential
conflicts in the future, and respond constructively,
thereby maintaining emotional stability in the class-
room (Vjyunova, 2018: 38-42). Teachers who dem-
onstrate a high level of communicative competence
are more likely to use seeking social support, engag-
ing in constructive dialogue, and rethinking difficult
situations to reduce the negative impact of occupa-
tional stress (Kruzjlina, 2019).

In addition, emotional intelligence as part of
communicative competence (in particular, empathy
and self-regulation) increases teachers’ stress resis-
tance, as it allows individuals to better understand
their own feelings and the feelings of others, reduc-
ing emotional tension in interpersonal connections
(Mabharaj, 2022).

Recent empirical findings by Garcia-Martinez et
al. (2021) confirm that emotional intelligence plays a
protective role against academic and professional stress.
Their study of pre-service teachers revealed a significant
negative correlation between emotional intelligence and
perceived stress levels, suggesting that the ability to
regulate emotions effectively supports stress resistance
and professional well-being. These results reinforce the
assumption that emotional intelligence should be de-
veloped as a key psychological resource within teacher
education (Garcia-Martinez, 2021).

Communicative competence acts not only as a
means of professional communication, but also as
a resource for overcoming stress, as confirmed by
modern psychological and pedagogical research.

Psychological research shows that teachers’
susceptibility to stress is largely determined by their
individual characteristics. The most important fac-
tors are the level of anxiety, type of temperament,
characteristics of self-regulation and motivation, as
well as tolerance to uncertainty (Table 1).

Anxiety and emotional

instability exhaustion and professional burnout.

Teachers with a high level of personal and situational anxiety often experience tension in professional
activities, especially in conflict or non-standard situations. Emotional instability can lead to emotional

Temperament type and
stress resistance

resistance.

The type of temperament significantly affects the style of response to stress. Choleric and melancholic
individuals often show sharp emotional reactions and are prone to exhaustion, while sanguine and
phlegmatic individuals have greater ability for self-control and adaptation, which supports stress
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Continuation of the table

The level of self-
regulation and coping
strategies

A high level of conscious self-regulation (the ability to control emotions, behavior, and attention) is
associated with a lower tendency to stress. Teachers who can use adaptive strategies (re-evaluation,
seeking support, problem solving) demonstrate greater stress resistance in challenging situations.

Motivational sphere

The presence of motivation (internal or external), professional meaning and value orientations for
pedagogical activity also affects the tendency to stress. Teachers with a pronounced intrinsic motivation
are more resistant to disappointments and conflicts.

Note — Compiled by the author based on sources(Vjyunova, 2018: 38-42; Ryabova, 2019: 738-741; Kutbiddinova, 2016: 87-89)

Thus, teachers’ personality traits are an impor-
tant psychological factor influencing how they per-
ceive and cope with stress. These factors must be
considered when developing programs for psycho-
logical and pedagogical support and professional
resilience.

Individual psychological characteristics, such as
anxiety, temperament, self-regulation, and motiva-
tion, significantly influence teachers’ resilience to
stress. Considering these characteristics is important
when developing interventions or support programs,
as they can enhance or weaken the impact of com-
municative competence and emotional intelligence
on the effects of stress.

Emotional intelligence (EI) is defined as the
ability to recognize, understand, and regulate one’s
own emotions and the emotions of others. For
teachers, emotional intelligence plays a crucial role
in professional communication and serves as an im-
portant psychological resource for maintaining pro-
fessional health.

In this study, emotional intelligence is concep-
tualized as a mediating variable linking communi-
cative competence and stress resistance (the ability
to maintain emotional balance and professional ef-
fectiveness under stress). The development of em-
pathy and emotional self-regulation enhances teach-
ers’ ability to use communicative skills effectively,
thereby reducing emotional tension in interpersonal
interactions and supporting adaptive coping with
professional stress.

Empathy, as a core component of emotional in-
telligence, allows teachers to better understand stu-
dents’ emotional states and contributes to the creation
of a supportive and psychologically safe educational
environment. Research demonstrates that teachers
with higher levels of empathy cope more effectively
with conflict situations and exhibit greater emotional
responsiveness in pedagogical interaction (Shingaev,
2023: 55-65; Shepeleva, 2023: 39-45).

Emotional intelligence acts as a key psychologi-
cal mechanism that mediates the effects of commu-
nicative competence on stress resistance. Empathy
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and self-regulation enable teachers to manage inter-
personal tension and reduce perceived stress, sup-
porting professional well-being. Nonetheless, EI
alone may not suffice in high-pressure or unsupport-
ive organizational contexts.

Emotional intelligence also contributes to the
prevention of burnout and the maintenance of psy-
chological well-being by facilitating effective emo-
tional regulation under conditions of sustained stress
(Guseva, 2021: 319-323).

Zhao (2025) found that emotional intelligence
and stress resistance are strongly associated through
the mediating role of cognitive flexibility, which
allows teachers to adapt to changing classroom
demands and manage stress more effectively. The
study demonstrated that teachers with higher cog-
nitive flexibility exhibit more adaptive emotional
regulation and greater professional stress resistance,
emphasizing the importance of integrating cognitive
and emotional training in teacher education (Zhao,
2025). Emotional intelligence allows teachers to
regulate emotions, cope with conflict, and maintain
professional well-being (Garcia-Martinez, 2021;
Zhao, 2025).

These findings highlight EI as a mediating
mechanism between communicative competence
and stress resistance in the present study.

The selected body of literature was chosen based
on its relevance to the core constructs of the pro-
posed model. Studies by Likhodedova and Farkhut-
dinova provide the conceptual foundation for un-
derstanding stress resistance as a multidimensional
construct. Research by Zhang and Luo (2023) and
Garcia-Martinez et al. (2021) substantiates the role
of emotional intelligence as a psychological mecha-
nism linking communication and stress resistance.
Works on communicative competence (Korneenko,
Vjyunova) justify its inclusion as a key professional
resource in pedagogical activity. Together, these
studies form an integrated theoretical basis for the
present research.

The development of emotional intelligence in
teachers is a necessary condition for effective com-
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munication, creating a positive educational environ-
ment and maintaining professional health.

Thus, the development of effective communi-
cation skills is an important mechanism for over-
coming stressful situations in pedagogical practice.
Educators who use cognitive, emotional, behavioral
and social strategies are able not only to cope with
stress, but also to create a positive educational envi-
ronment.

[Communicative Competence]

| direct effect
v

[Stress Resistance]
A

|
| mediated by
v
[Emotional Intelligence]

[Personality Factors]

| moderates
v
[CC — SR] and [EI — SR]

Figure 1 — Theoretical model of the relationships between
communicative competence, emotional intelligence,
personality factors, and stress resistance in teachers

The reviewed literature was selected for its di-
rect relevance to the core constructs of the proposed
model. Foundational studies by Likhodedova (2020)
and Farkhutdinova (2020) conceptualize stress re-
sistance as a multidimensional construct. Research
by Zhang and Luo (2023), Garcia-Martinez et al.
(2021), and Zhao (2025) highlights the role of emo-
tional intelligence — particularly its mediating func-
tion between communicative competence and stress
resistance, and the contribution of cognitive flex-
ibility in strengthening adaptive coping. Key works
on communicative competence and its components,
including empathy, active listening, and verbal/
non-verbal skills (Korneenko, 2021; Vjyunova,
2018; Martin de HijasLarrea, 2025; Tustonja, 2024;
Suroso, 2024), justify its inclusion as a professional
resource. If we look at additional studies, the in-
fluence of individual psychological characteristics
such as anxiety, temperament, self-regulation and
motivation on stress resistance and coping strate-
gies is shown (Ryabova, 2019; Kutbiddinova, 2016;
Mabharaj, 2022; Shingaev, 2023; Shepeleva, 2023;
Guseva, 2021; Kruzhilina, 2019). From the above
studies, we can form a unified theoretical basis for
studying the interaction of communicative compe-
tence, emotional intelligence, and individual psy-

chological characteristics to influence teachers’
stress tolerance.

To interpret the results obtained, despite the
stress of teachers and the growing interest in relat-
ed psychological resources, it is necessary to take
into account a number of limitations that modern
literature defines Most studies rely on self-report
instruments, often with cross-sectional analyses and
small sample sizes, which limits the generalizabil-
ity of the results and hinders valid causal inferences.
Moreover, research examining interventions aimed
at developing communicative competence and emo-
tional intelligence in teachers remains scarce, lim-
iting evidence for their effectiveness in enhancing
stress resistance.

Empirical studies indicate that emotional intel-
ligence and emotional competence are generally
associated with lower perceived stress and reduced
burnout symptoms among teachers. For instance,
research shows that teachers with higher emotional
intelligence report greater use of adaptive coping
strategies and more effective emotional regulation,
supporting professional well-being (Garcia-Martinez
et al., 2021; Zhao, 2025). Similarly, communicative
competence — including skills such as empathy, ac-
tive listening, and constructive dialogue — is linked
to better stress management and more positive class-
room interactions (Martin de Hijas-Larrea, 2025; Tu-
stonja, 2024; Korneenko, 2021; Vjyunova, 2018).

However, the literature also reveals mixed or
negative findings. Some studies indicate that high
emotional intelligence does not always buffer
against stress if external organizational support is
lacking (Rey et al., 2016). Likewise, communica-
tive competence alone may not prevent burnout in
contexts of extreme workload or persistent adminis-
trative pressure (Yuan et al., 2025). Furthermore, re-
silience — conceptualized as the capacity to recover
and adapt — may have varying effects depending on
demographic factors such as gender, years of expe-
rience, or school context (Daniilidou et al., 2025).
Based on these results, we conclude that stress tol-
erance is a multifactorial phenomenon that can be
influenced by individual, social, and organizational
factors.

Accordingly, methodological issues also need
to be taken into account. Many studies use differ-
ent operational definitions of emotional intelligence,
stress resistance, and vitality, which, accordingly,
rely on cross-reporting rather than lognitude and
experimental developments. That is, there is limited
evidence-based effective data that we can rely on to
increase teachers’ stress tolerance through the tar-
geted development of communicative competence
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or emotional intelligence. But also experimental or
longitudinal studies are important because we need
to establish a causal relationship as well as to iden-
tify best practices.

In conclusion, we come to the conclusion that
although communicative competence and emotional
intelligence are negative resources that support teach-
ers stress tolerance, their effectiveness depends on
hateful characteristics and contextual factors. Under-
standing these theoretical constructs provides a foun-
dation for identifying the specific stressors teachers
face in their daily professional activities and the strat-
egies they employ to cope with them.

Table 2 — Leading stress factors

Collectively, the evidence supports the inclu-
sion of communicative competence, emotional in-
telligence, and individual psychological character-
istics as core constructs in models of teacher stress
resistance. At the same time, limitations such as
methodological heterogeneity, small sample sizes,
and scarce interventional studies highlight the need
for further empirical research to validate causal
pathways and effective training approaches.

The following section presents typical stress
factors encountered by teachers (Table 2) and cor-
responding behavioral strategies to manage stress
effectively (Table 3).

Professional overload and
lack of time

The duties of the teacher include not only teaching the Nana and evaluating students assignments,
but also participation in administrative events. In the above studies, it was found that the working
time of teachers per week can reach 55-65 hours. These lead to chronic fatigue and emotional
burnout, respectively.

Conflicts between students
and parents

Conflicts between teachers students and parents can also be stressful because teachers are powerless
in such a situation.

Lack of support from the
administration

Lack of administrative support and recognition for teacher work can increase feelings of isolation
and reduce job satisfaction. This is especially relevant in the context of the introduction of new
educational standards and reforms.

Working with children with
special educational needs

Teachers working with children with mental retardation face additional difficulties that require
special knowledge and skills, which can increase the level of stress.

Note — Compiled by the author based on sources (Likhodedova, 2020: 69-72; Shingaev, 2023: 55-65; Guseva, 2021: 319-323).

Table 3 — Behavioral strategies to manage stress

Cognitive-behavioral
methods

Teachers use strategies to change the way they perceive stressful situations, such as rethinking the
problem and focusing on solving the it. This strategies help reduce anxiety levels and improve work
efficiency.

Development of emotional
intelligence

The ability to recognize and control your own emotions, as well as understand the emotions of others,
helps teachers to effectively interact with students and colleagues, reduces stress levels.

Physical activity and
relaxation techniques

Exercise, yoga, and meditation can help reduce physiological stress and improve the overall well-
being of teachers.

Social support and
professional communication

Sharing experience with colleagues and participating in professional communities allows teachers to
feel supported and find effective solutions to emerging problems.

Note — Compiled by the author based on sources (Martin de Hijas-Larrea, 2025; Shingaev, 2023: 55-65; Hristidis, 2021: 137-143;

Jennings, 2009: 491-525)

Most of the studies reviewed rely primarily on
self-reports, cross-sectional designs, and relatively
small sample sizes, limiting the generalizability of
their findings. Furthermore, experimental or longi-
tudinal studies examining interventions aimed at de-
veloping communicative competence and emotional

68

intelligence are few, and evidence of their effective-
ness in enhancing teacher resilience remains limited.

The current study aims to address these gaps
by examining the structural relationships between
communicative competence, emotional intelligence,
and resilience within an integrated approach, while
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explicitly acknowledging these methodological lim-
itations.

Based on the literature reviewed, a theoretical
model is proposed in which communicative compe-
tence serves as a key personal resource, influencing
teachers’ resilience to stress both directly and indi-
rectly. Emotional intelligence has been conceptual-
ized as a mediated variable based on how commu-
nication skills facilitate emotional regulation and
adaptation to professional stress.

In addition, individual psychological charac-
teristics such as anxiety, temperament, and self-
regulation are considered as constraining variables
that can strengthen or weaken these relationships.
In our study, stress tolerance is mediated by occu-
pational stress, emotional regulation, and adaptive

behavior adopted to form the basis of empirical re-
search.

Materials and methods

The purpose of this study was an empirical anal-
ysis of the level of communicative competence and
stress tolerance of teachers, as well as to identify the
relationships between these indicators. The study
was of a ascertaining nature and aimed at identify-
ing the current state of the participants.

The study involved 353 teachers, including 264
women and 89 men, whose ages ranged from 21 to
62 years. All respondents had higher education. The
average teaching experience was 15 years, ranging
from 1 to 35 years (table 4).

Table 4 — Characteristics of respondents by main indicators (people)

Ne Indicator Total Women Men

1 Number of participants 353 264 89

2 Age 21-62 years old 21-62 years old 21-62 years old

3 Education Higher Higher Higher
Placeofwork

4 - city 102 76 26
- region 251 188 63
Informationaboutthefamily

5 - fullfamily 215 162 53
- incompletefamily 138 102 36

The following standardized techniques were
used to evaluate the studied characteristics:

1. Hall’s Emotional Intelligence Test to assess
emotional competence as an emotional component
of stress tolerance;

2. Tromse Social Intelligence Scale (TSIS) for
measuring social intelligence as a cognitive compo-
nent of stress tolerance;

3. Methodology for assessing communicative
and social competence (CSC) to determine the com-
municative component of stress tolerance and com-
municative competence;

4. Methodology for the diagnosis of motivation-
al attitudes in interpersonal communication (I.D.
Ladanov, V.A. Urazaeva) — to assess the motiva-
tional component of stress tolerance.

The data was collected using questionnaires,
surveys, and testing, which were conducted online
via Google Forms. This provided standardized con-
ditions for all participants: identical instructions, a

single question format, and a fixed time for complet-
ing tests (45-60 minutes).

Data processing and analysis included qualita-
tive and quantitative methods: statistical processing
using the IBM SPSS Statistics 23 program, calcu-
lation of the Cronbach’s coefficient to assess the
reliability and validity of methods adapted to the
Kazakh language, as well as correlation analysis to
identify the relationship between the studied indica-
tors.

Results and discussion

As part of the study, a psychometric assessment
of methods adapted into Kazakh was carried out to
measure the components of teachers’ stress toler-
ance. The assessment included an analysis of the
calidity, reliability, and internal consistency of the
scales using the IBM SPSS Statistics program and
the calculation of the Cronbach’s coefficient.
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1. Tromse Social Intelligence Scale (TSIS)

The Tromse Social Intelligence Scale (TSIS),
developed by D. Silver, M. Martinussen, and T.
Dahl, has been adapted into Kazakh. All 353 re-
spondents were included in the analysis, the data
was considered valid (N = 353; 100%), and there
were no excluded answers.

Table 5 — Validity and reliability of TSIS

. o o Cron- | Number
Indicator N % bach’s of scales
Valid data 353 100,0 0,996 4

Exclude ddata 0 0,0 - -

The Cronbach’s coefficient a of 0.996 indicates
an extremely high level of internal consistency of
the scale. All four sub-components demonstrate
high uniformity, confirming the structural integrity
of the scale and its suitability for measuring the cog-
nitive component of stress tolerance.

2. Methodology of assessment of communica-
tive and social competence (CSC)

All the respondents’ answers were valid
(N = 353; 100%), no excluded data was recorded.

Table 6 — Validity and reliability of CSC

Indicator N % o Cron- | Number
bach’s of scales
Valid data 353 100,0 0,887 9
Exclude
ddata 0 0,0 - -

The Cronbach’s alpha of 0.887 indicates a high
level of reliability and allows using the methodol-
ogy to assess the communicative component of
teachers’ stress tolerance.

3. Hall’s Emotional Intelligence Test

All the data of the respondents are valid
(N = 353; 100%).

Table 7 — Validity and reliability of Hall’s Emotional
Intelligence Test

. o o Cron- | Number
Indicator N % bach’s of scales
Valid data 353 100,0 0,836 6
Excluded

data 0 0,0 . )
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The Cronbach’s coefficient o of 0.836 demon-
strates satisfactory internal consistency, which con-
firms the suitability of the technique for measuring
the emotional component of stress tolerance.

4. Methodology of diagnostics of motivation-
al attitudes in interpersonal communication (I.D.
Ladanov, V.A. Urazaeva)

All the respondents’ answers are valid (N = 353;
100%).

Table 8 — Validity and reliability of the methodology for diag-
nosing motivational attitudes in interpersonal communication
(I.D. Ladanov, V.A. Urazaeva)

. o a Cron- | Number
Indicator N % bach’s of scales
Valid data 353 100,0 0,981 3
Excluded

data 0 0.0 ) )

The high Cronbach’s coefficient confirms the
reliability of the methodology and its suitability for
assessing the motivational component of stress tol-
erance.

The conducted psychometric assessment of all
four methods showed a high level of validity and
reliability of the adapted tools. All scales demon-
strated the complete validity of the data, and there
were no excluded or missing answers. The values
of the a Cronbach coefficients ranged from 0.836
to 0.996, which corresponds to the criteria of high
internal consistency.

The results confirm the possibility of using
adapted methods for a comprehensive assessment of
the components of teachers’ stress tolerance: cog-
nitive, emotional, communicative and motivational.
The high reliability and structural integrity of the
scales ensure the reliability of the subsequent quan-
titative analysis of the interrelationships between
the components of communicative competence and
stress tolerance.

Correlation analysis revealed statistically signif-
icant relationships between emotional intelligence,
components of social intelligence, communicative
competence, and the personal attitudes of educators
(Table 9).

The strongest relationship was observed be-
tween emotional intelligence and the empathic com-
ponent of social intelligence (r = 0.589), indicating
a direct association between the ability to recognize
emotions and empathic skills. Emotional intelli-
gence was also correlated with emotion manage-
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ment (r = 0.467) and social knowledge (r = 0.396),
forming a unified functional network with the com-
ponents of social intelligence.

Communicative competence demonstrated sig-
nificant correlations with emotional intelligence
(r =0.473), empathy (r = 0.432), and personal atti-
tudes (r = 0.359), confirming its role as a mediating
construct between personality traits and behavioral
characteristics.

An additional correlation between interperson-
al interaction attitudes (as measured by Ladanov’s
method) and emotional intelligence (r = 0.407)

highlights the importance of the affective-motiva-
tional sphere in the development of stress-resilient
behavior.

The results obtained in this study confirm strong
interrelationships between emotional intelligence,
components of social intelligence, communicative
competence, and the personal attitudes of educators.
The most significant correlation was found between
emotional intelligence and empathy (r = 0.589),
demonstrating the critical role of a teacher’s capac-
ity for emotional empathy as a resource for stress
resilience.

Table 9 — Network representation of correlations between EE, TSIS, CSC, and Ladanov indicators

0,40

ElHoll
TSIS Empathy

0,47 0,43

TSIS Emotion 0,47
Management

TSIS Social

Knowledge 0,40

CSC 0,47

Ladanov’s
Interpersonal 0,43
Behavior Scale

EL Holl TSIS Empathy

TSIS Emotion
Management

Ladanov’s
Interpersonal
Behavior Scale

TSIS Social
Knowledge

Note:

Correlations with a value of p <0.01 were selected;
The red color indicates a positive correlation;

The blue color indicates a weak correlation.

Similar findings have been reported in several
international and domestic studies. For instance, re-
search by Jennings and Greenberg emphasizes that
teachers’ emotional and social competence contrib-
utes to the formation of a “preventive buffer” against
professional burnout and stress in educational set-
tings (Jennings, 2009: 491-525). They argue that a
high level of emotional intelligence enables educa-
tors not only to regulate their own emotions but also
to build positive relationships with students.

“In the context of analyzing the factors of pro-
fessional burnout, our data are confirmed in the
works of P. Jennings and M. Greenberg. According
to their findings, socio-emotional competence is a
key resource for the prevention of distress in the ed-
ucational environment. It has been established that
teachers with a developed ability to regulate their

own emotions and understand social contexts cre-
ate a healthier atmosphere in the classroom, which,
in turn, reduces their level of emotional exhaustion
(Jennings & Greenberg, 2009).”

The observed association between emotional in-
telligence and the components of social perception,
management, and knowledge (TSIS) suggests the
existence of an integrated emotional-social resource
in educators, consistent with the theory of social
intelligence and emotional maturity as factors that
strengthen professional resilience (Gazieva, 2014:
59-67).

Communicative competence, as demonstrated
by the study, is closely associated with both emo-
tional intelligence and the personal attitudes of edu-
cators. Of particular interest is the correlation be-
tween emotional intelligence and personal attitudes,
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as measured by the Ladanov—Urazaeva method
(r = 0.407). This supports the notion that teachers’
resilient behavior under stress is shaped not only
through cognitive regulation but also via affective-
motivational mechanisms (Latyshev, 2020: 644-
646).

Thus, based on the results, it can be concluded
that an educator’s communicative competence,
combined with emotional maturity and social skills,
constitutes a key psychological resource for ensur-
ing professional stress resilience. These findings are
consistent with existing literature and highlight the
importance of targeted development of these com-
petencies within teacher training and professional
support programs.

Conclusion

Our study examined the relationship between
communicative competence and stress tolerance, fo-
cusing on emotional, social, and communicative fac-
tors Using the correlational approach and standard-
ized psychodiagnostic tools, the study was aimed at
revealing the psychological mechanisms that under-
lie the ability of teachers to maintain professional
efficiency under emotional and professional stress.
The results obtained from a sample of 353 teach-
ers showed a statistically significant relationship
between emotional intelligence, social intelligence,
communicative competence, and motivational ori-
entation in interpersonal interaction. The strongest
correlations were found between emotional intel-
ligence and empathy, as well as communicative
competence and interpersonal motivational orienta-
tion, which confirms their significant contribution to
teachers’ stress tolerance. These results empirically
confirm the hypothesis that emotional, social, and
communicative competence represent an integrated

psychological resource that enhances teachers’ abil-
ity to cope with professional stress.

This study contributes to educational psycholo-
gy by clarifying the structural relationships between
emotional intelligence, communicative competence,
and stress resilience. The results extend existing
theoretical understandings of professional adapta-
tion by demonstrating that stress resilience is not an
isolated trait, but rather the result of the coordinated
work of emotional regulation, empathic abilities,
and communicative flexibility in interpersonal con-
texts.

From a practical perspective, the results high-
light the relevance of integrating emotional intelli-
gence and communication skills development into
preventive and remedial professional development
programs for teachers. Such programs can promote
emotional maturity, adaptive interpersonal behav-
ior, and resilience to professional stress, which is
particularly important in the context of modernizing
education systems and increasing professional de-
mands.

The study also has a number of limitations. The
use of cross-sectional and self-report methods lim-
its the causal interpretation of the results. Future
research should use longitudinal and experimental
approaches to evaluate the effectiveness of targeted
interventions aimed at strengthening teachers’ emo-
tional, social, and communicative competencies as
key resources for stress resilience and to further ex-
plore causal mechanisms.

This research was funded by the Grant Financ-
ing Competition for scientific and (or) scientific-
technical projects for 2025-2027 of the Ministry of
Science and Higher Education of the Republic of
Kazakhstan under the project AP26194077 “Devel-
oping stress resilience as the basis of anti-corruption
culture among education workers.”
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GENDER ASYMMETRY AND SOCIAL VULNERABILITY
OF NEET WOMEN:A SYSTEMATIC ANALYSIS OVER
10 YEARS USING WEB OF SCIENCE DATABASE (2016-2025)

The phenomenon of NEET youth (Not in Education, Employment, or Training) represents a signifi-
cant challenge in contemporary socio-economic policy. A pronounced gender asymmetry characterises
this group, with women facing a substantially higher risk of exclusion from educational and employment
opportunities due to structural, institutional, and socio-cultural barriers. This article aims to systematise
the determinants and principal drivers of vulnerability among NEET women through an analysis of recent
scholarly literature and to identify primary directions for developing gender-responsive employment pol-
icies. The study adopts an intersectional analytical perspective, conceptualising NEET women’s vulner-
ability as the result of intersecting gender, age, socio-economic, and cultural inequalities. Methodologi-
cally, the research employs a systematic review of academic publications following PRISMA protocol
guidelines. The final sample comprises 69 articles from the Web of Science (Core Collection) database,
published between 2016 and 2025. The analysis identifies three interconnected clusters of vulnerabil-
ity factors affecting NEET women: (1) demographic and familial factors, such as early motherhood and
a disproportionate burden of unpaid care work; (2) psychosocial factors, including stigmatisation and
diminished self-esteem; and (3) economic and educational factors, such as the gender pay gap and skill
mismatches in the labour market. The findings indicate that conventional, universal employment inter-
ventions are insufficiently effective for this demographic. The scholarly contribution of this research is
the development of a comprehensive analytical framework for examining female vulnerability within
NEET status, thereby expanding theoretical understanding of gender-differentiated youth exclusion. The
practical significance lies in substantiating the need for a shift toward gender-responsive employment
policy, including the development of robust childcare infrastructure, mechanisms for flexible educational
and occupational reintegration, and comprehensive social support measures.

Keywords: NEET youth, women, gender inequality, social exclusion, labour market, sociology of
professions.
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NEET caHaTbiHA@Fbl 9HE€AAEPAiH FreHAEPAIK aCUMMETPUSACHI

)KdHe aneyMeTTik ocarabiFbl: Web Of Science aepektep KopbiHa
10 XbIAADBIK XKYHeAi Taaaay (2016-2025)

NEET >xactap deHoMeHi (6iAiIM aAMaiTbiH, >KYMbIC iCTEMENTIH Hemece Kacioum AaspAbiKTaH
OTMNEeNTIH >acTap) Kasipri 9AeyMeTTiK-DKOHOMMKAABIK, casicaTTarbl MaHbI3Abl MacCeAeAepaiH 6ipi.
ByAa Tomka TOH aWKblH FeHAEPAIK acMMMETpUsi GaiiKarasbl: KYPbIABIMABIK, WMHCTUTYLMOHAAABIK,
JKOHE DAEYMETTIK-MBAEHU KeAepriaepre 6aMAaHbICTbl EAAEP OIAIM aAy XKOHE >KyMbICKA OpHaAacy
MYMKIHAIKTEPIHEH aMbIpbIAy TOyeKeAiHe aHarypAbiM Kebipek ylibipanAbl. MakaAaHblH MakcaTbl —
COHfbl FbIAbIMM BAEOMETTEpPre Taaady >kacay apkbiAbl NEET caHaTbiHAQFbl 9MEAAEPAIH OCAAAbIK,
pakTOpAapbl MeH Heri3ri KOo3fayllbl KYLUTEPIH >XYMEAey >X8He TFeHAEPAIK >ayanTbl >XYMbICMEH
KaMTy casicaTblH 83ipAeyaiH 6acbiM GarbiTTapbiH aHbikTay. 3epTrey NEET caHaTtbiHAAFbl aeAAepAiH,
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epeKLeAiri, 9AeyMeTTiK-9KOHOMUKAAbIK, >XOHE MOAEHU TEHCI3AIKTEPAIH TOFbICYbl PETIHAE TY>KbIPbIM-
AAM OTbIPbIM, MHTEPCEKUMSAABIK, aHAAMTUKAABIK, MepCrekTUBaHbl KOAAAHAAbI. DAICHaMaAbIK, TYPFblAAH
3eptTey PRISMA xaTTamacbliHblH HYCKAyAapblH CaKTar OTbIPbIM, aKaAEMMSAbIK, >KapusAaHbIMAApPFa
JKYMEAI LOAYAbI KamTHAbL. KopbITbiHABI TaHaama 2016-2025 xbiaaap apasbirbiHaa Web of Science
(Core Collection) aepexTep KopblHAQ XapusiaaHFaH 69 MakarasaH Typaabl. Taaaay NEET caHaTbiHAAFbl
aMeAAepre acep eTeTiH 0CaAAbIK (DaKTOPAAPbIHbIH ©3apa 6afAaHbICTbI Yl KAACTEPiH aHbIKTaAbl: (1)
epTe aHa GOAY >koHe TOAEHOEMTIH KYTiM >KYMbICbIHbIH, WAMaAAH ThbIC KYKTEMECI CUSKTbl AeMorpacms-
AbIK, K8He 0TOACbIAbIK, (hakTOpAap; (2) cTUrMaTM3aums >koHe e3iH-03i OaraayAblH TOMEHAEYIH Koca
aAFaHAQfbl MICMXOBARYMETTIK (hakTopAap; (3) eHOeK HapblfbiHAAFbI FTEHAEPAIK >KaAaKbl AALIAKTbIFbI
>koHe BIAIKTIAIK COMKeCCI3AIr CHMAKTblI SKOHOMMKAABIK, XoHe OiAiM 6epy dakTopAapbl. 3epTTey HoTU-
>keaepi ambeban XKyMbICMeH KamTy LiapaAapbiHbiH OYA AeMorpausiAbK, TOM YLLiH TUIMAIAIM TemeH
eKeHiH kepceTeai. bya 3epTTeyAiH FbiAbiIMM >kaHaAbiFbl NEET mapTebeciHAeri aeAsepAiH OCaAAbIFbIH
3epTTeyAiH KeleHAl aHaAMTMKAABIK, HeTi3iH 83ipAey 60AbIN TabblAaabl, BYA >KacTapAblH FEHAEPAIK ca-
paAaHfFaH LIETTETIAYIH TEOPUSABIK TYPFbIAQH TYCIHYAI KeHenlTeAl. [1pakTKaAbIK, MaHbI3AbIAbIFbI 6aAa
KYTiMi MH(DPaKYPbIAbIMbIH HbIFaiTyAbl, BiAIM 6epy >kaHe KaCibn perHTerpaumsHbiH, MKEMAT TETIKTepiH
a3ipAeyAi )KoHe KellleHAT 9AeYMETTIK KOAAQY LApaAapbIH KapacTblpaTbliH FrEHAEPAIK XKayanTbl KYMbIC-
neH KaMTY casicaTblHa KOLYy KaXXeTTIAIMH HerisaeyAe >kaTbip.

Ty#nin cesaep: NEET >xacrap, areaaep, reHAEPAIK TEHCI3AIK, OAEYMETTIK LeTTeTiAy, eHOeK Hapbl-
Fbl, KBCINTEP COLMOAOTMSChI.
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leHAepHasi acCMMMeTPUS M COLMaAbHAs YSI3BUMOCTD YKEHLLIMH
kareropuu NEET: cuctemarnueckunit aHaans aavHbix Web Of Science
3a 10 aet (2016-2025)

®eHomeH NEET-mMor0aeKM (He obyuaiolimecs, He paboTatolime 1 He MOBbIAoWME KBaAMUKA-
LMI0) MPEACTABASET COBOM Cepbe3HbIN BbI3OB AAS COBPEMEHHOM COLIMAAbHO-3KOHOMMYECKON MOAUTU-
K1. AaHHag rpynna XxapakTepu3yeTcs BbIpa>KEHHOM reHAEPHOM aCMMMETPUEN: XKEHLLMHbI MOABEP>KEHDI
3HAUUTEABHO GOAEE BBICOKOMY PUCKY MCKAKOYEHMS M3 06Pa3oBaTeAbHbIX M NMPOMECCUOHAAbHbBIX BO3-
MO>KHOCTE BCAEACTBME CTPYKTYPHbIX, MHCTUTYLIMOHAABHBIX M COLMOKYAbTYPHbIX 6apbepoB. LleAblo Ha-
CTOSILLLEN CTaTbM SIBASETCS CMCTEMaTU3aLMS AETEPMUHAHT M OCHOBHBIX (DaKTOPOB YSI3BUMOCTM >KEHLLMH
B ctatyce NEET Ha ocHOBe aHaAM3a COBPEMEHHOM HAayYHOM AMTEpaTypbl, @ TaK>Ke ONpeAeAeHue npm-
OPUTETHbIX HarnpaBAeHWI Pa3paboTKM reHAEPHO-YyBCTBUTEAbHOM MOAMTUKM 3aHITOCTU. B nccaepoBa-
HUWM NPUHATA MHTEPCEKLLMOHAAbHAS aHaAMTUYECKast MePCreKTMBa, KOHLENTyaAu3MpyioLLas ysa3BUMOCTb
>keHwmH NEET kak pe3yAbTaT nepeceyeHns reHAEpHOro, BO3PacTHOrO, COLLMAAbHO-3KOHOMMUYECKOTO U
KYAbTYPHOIO HepaBeHCTBa. MEeTOAOAOrMUYECKN MCCAEAOBAHME OCHOBAHO Ha CUCTeMaTMYeckom 063ope
aKapAemMmyeckmnx nybAMKaLmin B COOTBETCTBMM C MPOTOKOAOM PRISMA. MTorosas BbiGopka BKAOHaeT 69
craTei 13 6asbl aAaHHbIX Web of Science (Core Collection), ony6AnkoBaHHbIx B neproa ¢ 2016 no 2025
roA. AHAAM3 MO3BOAUA BbIAEAUTb TPU B3aMMOCBSI3aHHbIX KAacTepa (hakTOPOB YS3BMMOCTM, 3aTparmeato-
wmx >keHwmH NEET: (1) aemorpacumueckume 1 cemeiHble (bakTopbl, TakMe Kak paHHee MaTEPUHCTBO U
HemnponopLUMOHaAbHAg Harpyska HeornAauMBaemMoro AOMallHero TpyAg; (2) ncuxocoumabHble hakTo-
pbl, BKAIOYAs CTUTMATM3ALMIO M CHUXKEHUE CaMOOLIEHKM; (3) SKOHOMMUECKKe U 06pasoBaTeAbHble ak-
TOPbl, TakMe KaK reHAEPHbIV Pa3pbIiB B OMAATE TPYAQ U HECOOTBETCTBME HABbIKOB TPEOOBAHMSIM PbIHKA
TpyAa. Pe3yAbTaTbl MICCAEAOBaHMS MOKa3bIBAIOT, YTO CTAHAAPTHbIE, YHUBEPCAAbHbIE MEPbI BMeLLATeAb-
CTBa B cdepe 3aHATOCTU HEAOCTATOUYHO 3(P(EKTUBHBI AAS AQHHOWM Aemorpadpryeckont rpynnbl. Ha-
YUHasl 3HAUMMOCTb UCCAEAOBAHMS 3aKAIOUAETCS B pa3paboTke KOMNAEKCHOM aHAAMTUUECKON 6asbl AAS
M3YyUeHUs XKeHCKOM ya3BMMocCTH B cTaTyce NEET, uTo paclumpsgeT TeopeTnyeckoe noHMMaHne reHAep-
HO-AMGPEPEHLIMPOBAHHOT O MCKAIOUEHMSI MOAOAEXKM. [TpaKkTHMyeckasl 3HAUMMOCTb 3aKAKYaeTcs B 060-
CHOBaHMM HEOBXOAMMOCTM MEPEXOAA K FeHAEPHO-YYBCTBUTEAbHOM MOAMTUKE 3aHSTOCTM, BKAKOYAO-
e pa3BUTUE HAAEXKHON MHAPACTPYKTYPbI MO YXOAY 32 AETbMM, MEXAHWU3MbI T1MOKOM 06pa3oBaTeAb-
HOM 1 NPOECCMOHAABHOM PENHTErpaLmm, a TakKe KOMMAEKCHbIe Mepbl COLIMAAbHOM MOAAEPKKU.

KaroueBble croBa: NEET MOAOAEXKD, >KEHLMHBI, TEHAEPHOE HEPABEHCTBO, COLMAAbHOE MCKAIOYe-
HWe, PbIHOK TPYAQ, COLMOAOTMNS NPOheCCUi.
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Introduction

Contemporary socio-economic transformations
in both developed and developing economies are
characterized by increasing employment instabil-
ity, labor market segmentation, and growing in-
stitutional uncertainty. These processes most pro-
foundly affect youth as a socially sensitive group
in the transitional phase toward adulthood and eco-
nomic independence. In academic discourse, one of
the key indicators of social exclusion and the risk
of youth marginalization is the NEET (Not in Edu-
cation, Employment, or Training) category, which
encompasses young people not engaged in formal
education, paid employment, or vocational training.
Within the framework of social work, this status is
conceptualized not merely as economic inactivity,
but as a marker of accumulated social deprivation,
diminished access to resources, and constrained so-
cial mobility.

The analysis of gender asymmetry within the
NEET category is of particular significance. Interna-
tional empirical studies provide evidence of a struc-
tural predominance of women in this group, indicat-
ing the reproduction of gender-based forms of social
vulnerability (Azzopardi et al., 2019). While male
entry into the NEET status more frequently corre-
lates with human capital deficits, skills mismatch
in the labor market, or cyclical unemployment, the
female trajectory into the NEET category is large-
ly determined by institutional and socio-cultural
mechanisms of inequality. Primary among these are
early marriage, early motherhood, a disproportion-
ate distribution of unpaid care and domestic work,
limited access to childcare services, and the pres-
sure exerted by patriarchal family systems (Liikiislii
& Celik, 2022).

In the context of Kazakhstan and Central Asian
countries, the issue of NEET women acquires a
conceptual dimension driven by the concurrent pro-
cesses of modernization and the persistence of tra-
ditional gender norms. Women find themselves in a
situation of “dual normative pressure”: on the one
hand, there is an increasing demand for human capi-
tal accumulation and labor market competitiveness;
on the other hand, the social expectation of prioritiz-
ing reproductive and familial roles remains preva-
lent. Such ambivalence creates a zone of heightened
risk for social vulnerability and restricted economic
autonomy.

The objective of this study is to systematize and
analytically synthesize the factors of social vulner-
ability among NEET women based on publications
indexed in the Web of Science (WoS) database for
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the period 2016-2025. The scientific significance
of this research lies in the comprehensive synthesis
of fragmented empirical findings and the develop-
ment of a structured model of vulnerability factors,
whereas its practical significance pertains to the
potential application of these findings in designing
social and labor support programs. This approach
facilitates a shift from reducing the problem to mere
economic indicators toward a comprehensive analy-
sis of the psychosocial, institutional, and structural
determinants of social exclusion. To achieve the
stated objective, the following research tasks are ad-
dressed: (1) analyzing the dynamics and geography
of publication activity concerning the issue of NEET
women; (2) conducting thematic clustering of vul-
nerability factors (family-reproductive, institution-
al, structural-economic, medical, and psychosocial);
and (3) assessing the impact of global crises, includ-
ing the COVID-19 pandemic, on the exacerbation
of the gender gap within the NEET category. The
methodological framework of the study is grounded
in the principles of evidence-based practice, syste-
maticity, and transparency in data selection. The uti-
lization of the PRISMA protocol ensures the repro-
ducibility of the analytical procedure and enhances
the validity of the generalized conclusions.

Literature review

This review is situated at the intersection of sev-
eral research domains, enabling the identification
of dominant theoretical frameworks: the explora-
tion of individual risk factors contributing to youth
alienation, and the assessment of institutional vari-
ables shaping the demographic characteristics of the
NEET population across various geopolitical con-
texts.

The bulk of empirical research on the NEET
phenomenon focuses on identifying the structural
and socio-demographic determinants that heighten
the probability of youth social exclusion. Within the
risk-oriented framework, particular attention is paid
to the initial conditions of socialization and the un-
equal distribution of social capital. Consistent risk
factors include low parental educational attainment,
limited familial cultural and economic capital, mi-
grant or immigrant status, and residing in single-
parent or socially unstable households (Pemberton,
2008). In the terminology of social work, these
characteristics are conceptualized not as individual
deficits, but as manifestations of structural inequal-
ity and the intergenerational transmission of vulner-
ability. The classical interpretation of the NEET
phenomenon relies on human capital theory (Beck-
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er, 1964), according to which youth disengagement
from education and employment is viewed as a con-
sequence of insufficient investment in skill devel-
opment, or as a result of a skills mismatch in the
labor market. Within this logic, the NEET status is
primarily interpreted as a derivative of individual
competency deficits or the institutional inefficiency
of the educational system.

However, contemporary empirical studies in-
dexed in the Web of Science database (Wang, 2025;
Kesikoglu et al., 2025) demonstrate the limitations
of reducing the problem to the human capital model,
particularly concerning women. The data indicate
that attaining higher education does not guarantee
young women sustainable integration into the labor
market. This challenges the universality of the as-
sumption regarding a linear relationship between
educational attainment and the probability of em-
ployment. Specifically, a study by Wang (2025),
based on Chinese data, reveals a pronounced gen-
der asymmetry in the returns on educational invest-
ments: for women, a significant reduction in the risk
of entering the NEET category is primarily associ-
ated with graduating from prestigious universities,
whereas for men, holding a secondary vocational
degree serves as a sufficient factor for successful
labor market integration. This finding points to the
existence of a structural stratification of opportuni-
ties and the gender-differentiated “profitability” of
human capital.

In contemporary research, a central position is
occupied by the concept of the “motherhood pen-
alty,” alongside the analysis of the disproportion-
ate distribution of unpaid care and domestic work.
Within the framework of gender-responsive social
policy, this phenomenon is viewed as an institution-
ally entrenched mechanism for the reproduction of
inequality. Research by van Vugt et al. (2025), con-
ducted using data from European Union countries,
demonstrates a statistically significant correlation
between the availability of Early Childhood Educa-
tion and Care (ECEC) institutions and the likelihood
of mothers transitioning into NEET status. In con-
texts of limited accessibility or high costs of pre-
school services, women are forced to temporarily
or permanently exit the labor market, forming the
category of so-called “inactive NEETs.” Liikiislii
and Celik (2021) introduce the concept of the “le-
gitimization of inactivity” into academic discourse,
allowing for a reconceptualization of the NEET
status within the context of culturally conditioned
norms of the gender order. Using Turkey as a case
study, the authors demonstrate that for young wom-

en, a period of economic and educational inactiv-
ity can be interpreted as a socially acceptable phase
of “preparation for marriage” and participation in
the so-called marriage market. Consequently, the
NEET status acquires normative validity and loses
its characterization as a social deviation. Converse-
ly, for men, analogous inactivity is more frequently
viewed as a sign of deviance, failure, or an inability
to fulfill the “breadwinner” role. Such an asymme-
try in evaluation endows the exact same status with
divergent social meanings depending on gender.
The comparative analysis (Table 2) demon-
strates that, despite the universality of the NEET
category, the configuration of vulnerability factors
is regionally specific and determined by a combina-
tion of institutional architecture, gender order, and
social policy models: (1) in EU countries, the vul-
nerability of NEET women is primarily mediated
by a deficit in care infrastructure and psychosocial
risks, indicating the need to expand ECEC services
and mental health support programs; (2) in Central
and East Asian countries, socio-cultural mecha-
nisms regulating female employment normatively
and institutional restrictions on mobility play a key
role; (3) in Latin America, the factor of early moth-
erhood is amplified by the impact of institutional
instability and violence, forming a cumulative vul-
nerability; (4) in post-Soviet countries, the impact
of macroeconomic transformations and the erosion
of the state childcare system remains significant, re-
producing gender segregation in employment. Thus,
gender asymmetry within the NEET structure is
not universally determined by a single factor, but is
formed through the interaction of macroeconomic,
institutional, and cultural contexts. For social work
practice, this necessitates the development of con-
text-sensitive and gender-responsive interventions
that account for the specificities of regional social
policies and models of familial responsibility.
Particular attention in this review is given to
publications from 2022-2025 that address the con-
sequences of the pandemic. The term «Lockdown
Generation» has become established in international
literature (Zudina, 2024). Studies prove that the pan-
demic exacerbated gender asymmetry: the closure of
schools and kindergartens led to a massive exodus of
young women from the employment sphere. Mean-
while, during the crisis, men more frequently re-
mained in the «unemployed NEET» category (active-
ly seeking work), whereas women transitioned into
the «inactive NEET» category (having dropped out
of the labor force), making their future reintegration
significantly more challenging (Yolvermez, 2025).
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Table 1 — Comparative analysis of vulnerability factors by region

Region /
Analytical cluster

Dominant structural and institutional factors

Key sources

European Union

High cost and/or limited availability of early childhood education and care (ECEC);
the «motherhood penalty»; mental health risks; structural and cyclical youth
unemployment.

van Vugt et al. (2025);
Tanton et al. (2021)

Central and East

Patriarchal gender norms; cultural legitimization of female inactivity; institutional
barriers to labor market access; restrictions related to the household registration

Wang (2025); Liikiisli

Asia . S
system (hukou) and internal migration.

(2021)

Latin America

Early parenthood; institutional instability and fragmented social protection; gender-
based violence; high share of informal employment.

Liu et al. (2023);
Orozco (2024)

Post-Soviet Space
employment.

Macroeconomic shocks and labor market instability; degradation of preschool care
infrastructure; gender-based occupational segregation; limited availability of flexible

Zudina (2024)

Contemporary sociological thought (Zuccotti
& O’Reilly, 2019; Tapan et al., 2025) insists on the
necessity of intersectional analysis. For women, the
NEET status is frequently complicated by ethnic-
ity or migration status. For example, young migrant
women in Europe face a «triple barrier»: a lack of
social networks, language barriers, and discrimina-
tion based on gender/religion (Zanfrini & Giuliani,
2023). Studies focusing on Syrian refugee women
(Tapan et al., 2025) note the phenomenon of «brain
waste» (talent waste), where highly educated wom-
en fall into the NEET trap due to the inability to
validate their qualifications in a new country. The
literature review reveals that the female NEET ex-
perience is the outcome of a complex intertwining
of macro-structural crises, meso-level familial ob-
ligations, and micro-level psychological attitudes.
This corroborates the hypothesis that addressing
this issue requires a multimodal approach extend-
ing beyond the mere provision of vocational skills
training.

Materials and methods

This study adheres to the general principles of
a systematic literature review. More precisely, this
research can be conceptualized as a “systematic re-
view of literature.” It adopts a broader perspective,
incorporating studies with various research designs,
including narrative, descriptive, and statistical ap-
proaches. The methodological framework of this
paper is structured in accordance with the principles
of systematic analysis and the qualitative synthesis
of secondary data. To ensure the objectivity and
reproducibility of the results, the study utilizes the
PRISMA (Preferred Reporting Items for Systematic
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Reviews and Meta-Analyses) protocol (Tricco et al.,
2018), which serves as the gold standard for review
articles in high-impact journals indexed in Web of
Science and Scopus.

The empirical foundation of this research com-
prises publications indexed in the Web of Science
Core Collection (WoS) scientometric database. The
selection of this platform is justified by its selec-
tive indexing policy, which is grounded in stringent
peer-review criteria, international citation metrics,
and editorial transparency. Utilizing WoS ensures
the representativeness of the academic discourse and
a high degree of reliability for the included sources.

Search Strategy. The search strategy was for-
mulated using Boolean operators to enhance the
precision and relevance of the sample: TS = (NEET
AND women). The search was conducted within the
“Topic” field, which encompasses article titles, ab-
stracts, and author keywords. This approach facili-
tated the capture of publications wherein the issue
of NEET women is conceptually central rather than
peripheral.

Inclusion Criteria. The selection of publications
was based on the following criteria:

1. Timeframe: 2016-2025. The selection of this
ten-year period is driven by the necessity to analyze
recent transformations in the youth labor market, in-
cluding the impact of economic digitalization (the
Fourth Industrial Revolution) and the COVID-19
pandemic as a global structural shock.

2. Document Type: Exclusively original re-
search articles. Review articles, conference pro-
ceedings, editorial materials, and letters were ex-
cluded to ensure the empirical depth of the analysis.

3. Publication Language: English and Russian,
representing the primary languages of international
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and post-Soviet academic communication in the
field under study.

4. Subject Area: Sociology, labor economics,
social psychology, public health, and related disci-
plines that analyze the social determinants of vul-
nerability.

The publication selection process underwent
four formalized stages:

1. Identification: The initial automated search
yielded 114 potentially relevant records.

2. Screening: At this stage, the authors screened
titles and abstracts for alignment with the study’s
focus (gender asymmetry in the NEET population).
Papers mentioning the term NEET only tangentially
or focusing exclusively on male samples were ex-

spain germany

@

L(& VOSviewer

cluded. A total of 28 papers were removed during
this phase.

3. Eligibility: A full-text review of the remain-
ing 86 articles was conducted. Studies with a highly
specialized clinical or biomedical focus lacking an
analysis of socio-economic and institutional factors
(e.g., genetic studies devoid of social context) were
subject to exclusion.

4. Inclusion: The final analytical corpus com-
prised 69 articles, establishing the empirical foun-
dation for thematic coding, cluster analysis of
vulnerability factors, and subsequent substantive
synthesis.

Results and discussion

en@nd turkiye

2020 2021 2022 2023 2024

Figure 1 — Dynamics of publication activity by country

Figure 1, which illustrates the annual number of
Web of Science publications for the query “NEET
women” over the period 2016-2025, allows for the
identification of three key phases in the evolution of
research interest.

1. Phase of Inertial Analysis (2016-2018) Dur-
ing this period, the topic of female inactivity re-
mained on the periphery of sociological discourse.
The annual number of articles did not exceed 5-7
units. Content analysis of the works from this stage
(e.g., Andrade & Jarvinen, 2017) reveals that re-
searchers approached the NEET category as gender-
neutral. The primary emphasis was placed on the
general risks of “risk behavior” and the socio-eco-
nomic status of parents, without accounting for the
specific barriers encountered distinctly by women.

2. Phase of Conceptual Transition (2019-2020)
The graph in Figure 1 indicates a moderate growth
in publications. This stage is characterized by the
emergence of studies criticizing the universal-

ity of the NEET concept. Articles from this period
(Zuccotti & O’Reilly, 2019) began to integrate an
intersectional approach, arguing that for women,
ethnicity and family structure serve as more potent
predictors of exclusion than for their male peers. A
publication in The Lancet (2019) acted as a catalyst,
linking the NEET status with global reproductive
health metrics.

3. Phase of the “Pandemic Surge” and the New
Paradigm (2021-2025) The most significant verti-
cal spike in publication activity indicates a radical
shift in the academic agenda. An analysis of Fig-
ure 1 shows that over 60% of the entire sample was
published post-2021. This is a direct consequence of
the pandemic, which exposed the fragility of female
employment. Studies by Zudina (2024) and Yolver-
mez (2025) corroborate that, amidst the crisis, young
women were pushed out of the labor market into the
“inactive NEET” category due to the shutdown of
social infrastructure.
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The growth in 2024-2025 is also explained by
the advent of longitudinal studies tracking cumula-
tive disadvantage. Contemporary authors (van Vugt
et al., 2025) are shifting from a mere acknowledg-
ment of unemployment to an analysis of “institu-
tional betrayal”-a situation where state support mea-
sures (e.g., the Youth Guarantee) de facto ignore the
needs of NEET mothers.

The trajectory presented in the graph confirms
the hypothesis that the issue of NEET women has
transformed from a niche topic within the sociol-

women

nagts

youth unemployment

mentalshealth

trangition

school

social exelusion

peaple

wgk labor-market

& VOSviewer

younggpeople

ogy of youth into a central problem of global social
policy. The exponential growth in the number of
publications in recent years points to the academic
community’s recognition of the fact that without
addressing gender asymmetry, it is impossible to
effectively reduce the overall level of youth exclu-
sion.

This dynamic provides the rationale for transi-
tioning to the next stage of the analysis: identifying
the geographical and thematic clusters that detail
this quantitative growth.

gender

yeuth

nset
3 unemployment il

education

transitions

employment
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Figure 2 — Keyword analysis and thematic clustering

A co-word analysis was conducted using VOS-
viewer software to map the conceptual landscape of
the publications. This approach facilitates the iden-
tification of robust semantic clusters and the deter-
mination of dominant trajectories in both theoreti-
cal and empirical developments related to the topic.
The network visualisation (Figure 2) illustrates the
density of connections between concepts, their fre-
quency, and their centrality within the research dis-
course.

The Cluster of Normative Legitimisation of In-
activity. The densest and most central cluster in-
cludes the terms “Turkey”, “gender”, “marriage”,
“family”, and “transition to adulthood”. The high
degree of interconnectedness among these con-
cepts suggests that, in several transition economies
with persistent patriarchal norms-Turkey being the
most representative case in the analysed sample-the
NEET status for women is not regarded as a mar-
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ginal deviation but as a socially normatized stage of
the life cycle.

Within this cluster, NEET status is analysed
through the lens of family and marriage institutions.
The inactivity of young women is often character-
ised as a “prescribed” period for preparing for mar-
riage and fulfilling reproductive roles, which aligns
with the concept of legitimising inactivity. As a
result, cultural normalisation of economic depen-
dence is observed. From a social work perspective,
this cluster illustrates the mechanism of normative
institutionalisation of gender vulnerability, wherein:

1. The NEET status acquires positive social va-
lidity.

2. Women’s economic dependence is represent-
ed as compliance with traditional expectations;

3. The transition to adulthood for women is
structured around marriage rather than occupational
autonomy.
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This distinction fundamentally differentiates the
female trajectory from the male trajectory, in which
NEET status is more frequently problematized as a
deviation from the “breadwinner” gender role and is
perceived as a social risk.

Spatial Interpretation of the Network Map

An important analytical parameter of the co-
word map is both the density of connections within
clusters and the distance between nodes, which re-
flects the degree of conceptual integration among
topics in academic discourse. Figure 2 demonstrates
a significant distance between the “Education” clus-
ter and the “Employment” cluster.

From a bibliometric perspective, this finding in-
dicates a weak correlation between the two research
trajectories: educational determinants and labour
market integration of NEET women are primar-
ily examined within parallel rather than integrated
theoretical frameworks. Human capital theory pos-
its that education should serve as a linear predictor
of employment. However, the observed semantic
distance reveals an empirical gap between the ac-
cumulation of educational capital and the actual op-
portunities to translate it into economic autonomy.
For women, this gap is especially pronounced and
can be interpreted as a manifestation of:

- Structural discrimination in the labour market;

- Gender-based occupational segregation;

- Institutional barriers (motherhood, caregiving
burden);
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Beyond_employability :
Policy
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Ethnic_discrimination

Language

Anti_discrimination

- The devaluation of women’s educational capi-
tal.

Therefore, the spatial isolation of these clusters
reflects not only academic fragmentation but also a
tangible structural misalignment between education
and employment in female trajectories of transition
to adulthood.

The Cluster of Psychological Well-being. The
visualisation also identified a relatively autono-
mous cluster associated with the categories “men-
tal health”, “depression”, “well-being”, and “psy-
chological distress”. Its separation from the central
economic nodes (“employment”, “labour market”,
“income”) indicates that the psychosocial conse-
quences of NEET status are often analysed in aca-
demic discourse independently of economic and in-
stitutional factors.

From a social work perspective, this fragmenta-
tion is problematic because:

- Psycho-emotional risks emerge as a conse-
quence of structural inactivity;

- Economic dependence exacerbates anxiety and
depressive symptoms;

- The lack of cross-sectoral interventions im-
pedes sustainable reintegration.

In summary, the distance between clusters re-
flects a disciplinary divide between labour econom-
ics and psychology, while in social practice, these
dimensions constitute an interconnected system of
cumulative vulnerability.

Childcare_cost

Care_infrastructure
ECEC_access

Formal_vs_informal_care

Family-Demograpty Invisible_domestic_work

Marriage_and_norms

Children

Figure 3 — Analysis of vulnerability factors among NEET women

The network analysis indicates that contempo-
rary research discourse has shifted from focusing
solely on economic indicators to analysing gendered
life trajectories. The “broken elevator” visualisation

offers empirical evidence that conventional upskill-
ing programs are likely to remain ineffective for
women unless socio-cultural barriers between edu-
cation and employment are addressed (Figure 3).
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A systematic content analysis of a selected cor-
pus of 69 academic publications enabled the iden-
tification of key mechanisms shaping vulnerability
among young NEET women. To provide a compre-
hensive understanding of the phenomenon, the 10
most-cited and representative studies from the Web

Table 2 — Matrix of determinants of NEET status among women

of Science database were selected to form the theo-
retical core of the systematisation.

Table 2 presents a matrix of the primary deter-
minants of social exclusion, grounded exclusively
in empirical data derived from the representative
sample.

No. Authors, Year Region / Focus Dominant Determinants Key Mechanism of Social Exclusion
Azzopardi et al., Global / adolescent Ger}der mgqgallty; early Cumulative l?urden of dlsee.lse. and
1 2019 health marriage; limited access to demographic factors restricting
employment. economic autonomy.
Béckman & Sweden / long-term «Scarring effect»-the entrenchment of
2 Nilsson, 2016 effects Early labor market detachment. the social exclusion trajectory.
. . . S Intergenerational transmission of
3 ,Zuc-cotn & UK / intersectionality Parental social status; ethnicity; inequality; differentiated impact of
O’Reilly, 2019 gender.
parental unemployment.
4 Contini et al., Italy / longlFudlnal Motherhood (older females). Transition to economic inactivity rather
2019 analysis than unemployed status.
Redding et al., Spain / gender-based Adolescent motherhood; Association of NEET Wlt.h carly
5 2017 Violence structural inequalit motherhood status and the risk of IPV
quattty. (Intimate Partner Violence).
6 Rodriguez- Spain / structural Migrant background; household Gender-ethnic segmentation of the
Modrofio, 2019 inequality type. youth labor market.
Haj-Yahya et al., | Israel / socio-cultural Patriarchal p Fessure; conflict Normative restriction of educational
7 between tradition and . .
2018 norms . and occupational self-realization.
modernization.
Sveinsdottir et al., Norway / risk of Psychological distress; bullying; Early work disability due to
2018 disability relationship problems. psychosocial maladaptation.
Germany / vulnerability Low educational attainment; Formation of a «closed» inactive NEET
9 Klug et al., 2019 . . . .
trajectories migrant background; motherhood. trajectory.
Salva-Mut et al., . Low qualification (ISCED 0-1); Gender-differentiated effect of
10 Spain / school dropout . .
2016 €conomic crisis. educational dropout.

Analysis of the core publications reveals that
trajectories into NEET status are distinctly gender-
differentiated. Female and male models of inactiv-
ity differ significantly in both underlying causes and
institutional consequences. A longitudinal study by
Contini et al. (2019), based on Italian data, demon-
strates a fundamental divergence in life trajectories.
For young men, NEET status predominantly aligns
with the classical model of unemployment, repre-
senting a temporary phase of active job searching
within a volatile labour market. In contrast, among
older female youth, particularly those with children,
a transition into economic inactivity rather than reg-
istered unemployment is more characteristic.

In social work terminology, this represents a
shift in status from “job seeker” to “labour force
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dropout.” Women are effectively reallocated to the
sphere of unpaid care and domestic work, which in-
stitutionally entrenches economic dependence and
limits opportunities for subsequent reintegration.
Consequently, motherhood functions not only as an
individual choice but also as a structural mechanism
of exclusion that transforms short-term vulnerabil-
ity into a persistent trajectory of inactivity.

A distinct analytical dimension concerns so-
cio-cultural barriers. In societies with pronounced
patriarchal norms, the high proportion of NEET
women results from normative pressure, which may
be interpreted as a form of “gender struggle” (Haj-
Yahya et al., 2018). Young women must reconcile
their educational and career aspirations with the
expectations of families and reference groups. In
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this context, the renunciation of occupational self-
realisation serves as an adaptation strategy to the
prevailing gender order.

This issue is not limited to traditional societies.
Research by Klug et al. (2019) demonstrates that
even in institutionally developed European countries
such as Germany, childbirth significantly increases
the likelihood that women will exit employment and
enter a persistent inactive NEET trajectory. This
evidence suggests that structural barriers-including
labour market segmentation, insufficient employ-
ment flexibility, and unequal distribution of caregiv-
ing-persist even under conditions of formal gender
equality. Collectively, these findings support the
view that the female NEET trajectory is more often
associated with institutionally and culturally medi-
ated reallocation of roles, rather than a human capi-
tal deficit, thereby reproducing gender asymmetry
in access to economic autonomy.

The findings of this study necessitate a critical
reevaluation of conventional methods for address-
ing youth unemployment. For decades, policymak-
ers and public administrators have relied heavily
on Becker’s (1964) seminal human capital theory.
The prevailing assumption was that the most effec-
tive strategy to extract an individual from the NEET
status was simply to equip them with new skills or
enrol them in retraining programs. However, data
from the Web of Science indicate that this linear ap-
proach is largely ineffective when applied to young
women.

A degree alone does not guarantee social mobil-
ity for women. A paradox emerges: a young woman
may possess a high level of education, yet exter-
nal institutional barriers effectively neutralise its
value. The primary underlying cause is not a deficit
of knowledge or competencies among women, but
rather the pronounced conflict between employment
and motherhood. The “motherhood penalty,” ex-
tensively discussed by contemporary scholars (van
Vugt et al., 2025; Contini et al., 2019), transforms
previously active female job seekers into economi-
cally inactive homemakers.

This situation is severely exacerbated by mac-
roeconomic crises, a dynamic most vividly illus-
trated during the COVID-19 pandemic. It is no co-
incidence that the term “Lockdown Generation” has
entered the academic lexicon. Following the closure
of schools and childcare facilities, the entire burden
of domestic and caregiving responsibilities fell dis-
proportionately on women. This generates an effect
of “cumulative disadvantage”: the longer a woman
remains out of the workforce due to familial obliga-

tions, the more rapidly her professional skills erode,
concurrently increasing the risk of prolonged de-
pression and psychological isolation (Sveinsdottir et
al., 2018).

Although most articles in the database focus
on experiences in Europe or the Middle East, these
findings are highly relevant to Kazakhstan and the
broader Central Asian region. The mechanism of
the “legitimisation of inactivity” (Likiisli & Celik,
2022; Haj-Yahya et al., 2018) is particularly appli-
cable in this context. In this region, young women
often navigate an environment of double standards:
while the state and economy expect civic engage-
ment and professionalism, family and society con-
tinue to regard the role of a non-working kelin
(daughter-in-law) or mother as not only normative
but also prestigious. As a result, a large, hidden
cohort of NEET women emerges. Although their
socio-economic situation may appear stable, in the
event of divorce or economic shocks, they are left
highly vulnerable to poverty, lacking both profes-
sional experience and a financial safety net.

Moreover, NEET status should not be analysed
in isolation. The application of an intersectional
approach is essential (Zuccotti & O’Reilly, 2019).
A woman’s ability to navigate unemployment is
strongly influenced by her socio-economic back-
ground, including migration from rural to urban ar-
eas, parental income level, and the breadth of her
social networks. Universal support programs are
likely to be insufficient in such complex contexts.

Conclusion

The analysis demonstrates that the status of
women in the NEET category cannot be interpreted
as individual occupational failure or motivational
deficit. Instead, it serves as an indicator of structural
gender asymmetry and institutionally reproduced
social vulnerability within the labour market. A
systematic review of Web of Science publications
from 2016-2025 concludes that the female trajec-
tory of social vulnerability is shaped by three inter-
connected clusters of factors: a deficit in caregiving
infrastructure (such as limited availability of early
childhood education and nurseries), normative pres-
sure from traditional gender paradigms, and institu-
tional inflexibility in educational and labor systems,
which impedes the reconciliation of parenthood and
employment.

Whereas for young men the NEET status more
frequently correlates with macroeconomic shocks,
cyclical unemployment, and employment crises, the
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primary mechanism of vulnerability for women is
their displacement into the sphere of unpaid repro-
ductive and care work. Consequently, a persistent
trajectory of economic inactivity is formed, accom-
panied by a decline in social capital and limited op-
portunities for reintegration.

Drawing on a synthesis of international expe-
rience, the following strategic trajectories are pro-
posed:

Institutional strengthening of care infrastructure.
The priority area for funding should be expanding
the availability of nurseries and preschool institu-
tions. Investments in the early childhood develop-
ment system serve not only as a social measure of
family support but also as a critical mechanism for
expanding women’s economic autonomy and pre-
venting long-term inactivity.

Development of flexible employment models.
Regulatory and economic support is essential for
employers implementing flexible work arrange-
ments (such as part-time employment, remote work,
and adaptive schedules). Such a policy lowers bar-
riers to reconciling parenthood with professional
activity and facilitates sustainable reintegration for
mothers.

Targeted cross-sectoral support for vulnerable
groups. For women experiencing cumulative vul-
nerability (single mothers, internal migrants, young
women lacking familial support), a comprehen-
sive accompaniment model is required. This must
include: employment assistance, psychological
support and stigma reduction, legal counselling re-
garding rights and access to social services, and the
development of social adaptation skills.

In summary, overcoming gender asymmetry
within the NEET structure requires a paradigm shift
from narrow economic interventions to systemic so-
cial policies aimed at dismantling institutional bar-
riers and fostering the development of young wom-
en’s capabilities. Only under these conditions can
long-term marginalisation and the intergenerational
reproduction of vulnerability be prevented.

The article was prepared within the framework
of the joint project “Mapping Inclusive Innova-
tion in Support Services for Vulnerable Youth: A
Comparative Case Study in Kazakhstan and Hong
Kong,” implemented in collaboration between the
Hong Kong Polytechnic University — al-Farabi Ka-
zakh National University Centre for Sustainable
Development in Central Asia.
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STRATEGIES TO IMPROVE EMPLOYEE PERFORMANCE
IN THE POST-COVID-19 PERIOD: LESSONS
FROM HIGHER EDUCATION INSTITUTIONS IN ZIMBABWE

It is essential to have integrated approaches to building employees’ post-pandemic resilience, per-
formance, and coping in the workplace. This study aims to explore the strategies that can be adopted to
improve the employees’ performance in the higher education institutions of Zimbabwe, post-COVID-19
period. The study was conducted to determine the effective human resource management practices that
can be used to tackle issues such as lack of resources, digitalization, and the adaptability of the work-
force in the academic environment that is currently undergoing a lot of changes. A qualitative phenom-
enological research approach was employed and 18 managers from three higher education institutions
were purposefully selected to participate in semi-structured interviews. The data were analyzed themati-
cally to determine the keyways to improve the employee performance in the post pandemic period. The
study found four key strategies: (1) Digital skill training and performance coaching, (2) Wellness and
mental health programs, (3) Policy Adjustments and Flexibility, and (4) Communication and Engagement
Enhancement. These strategies collectively increase the employees’ resilience, performance, and the
overall institutional performance in the post-COVID era. The study recommends a holistic, evidence-
based HR interventions tailored to Zimbabwe’s socio-economic constraints. It is therefore important that
institutions focus on the long term on skills, mental health, workplace flexibility and communication to
sustain employee output. The study provides a novel view by incorporating digital transformation, well-
being, and policy changes into a single model for increasing the effectiveness of employees.

Keywords: Employee Performance, Higher Education Institutions, Human Resource Strategies, Post-
COVID-19, Zimbabwe.
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COVID-19-paH KeiiHri Ke3eHAEe KbI3METKEPAEpPA,iH,
TUIMAJAITIH apTTbIpY CTpaTerusiaapbi:
3umbabBe XKoFapbl OKY OpPbIHAAPbIHBIH, TOXipHbeci

Kbi3MeTkepAepAiH MOCTNAHAEMUSIABIK, OPHBIKTBIAbIFbIH, OAAPAbIH, HOTWMXKEAIAITIH >KOHE >YMbIC
OPHbIHAAFbI CTPecC hakTopAapbIMEH Kypecy KabiAeTiH KaAbINTacTblpy YIUIH KelweHAl TaCiAAepAi
KOAMAHY KaxkeT. Bbya 3eptreyain Mmakcatbl — COVID-19-paH KeiiHri keseHae 3uMOabBeHiH
>KOFapbl OKY OpbIHAAPbI KbI3METKEPAEPIHIH TUIMAIAIrIH apTThipyFa GarblTTaAFaH CTpaTervsAapAbl
3epaeney. 3epTTey KapKblHAbI ©3repictepre yliblpan OTblpFaH akaAeMMSIAbIK, OpTaAa PecypcTapAbIH
KeTiCneyLwiAiri, uMdpAaHAbIPY >KoHE KaApAapAblH GEMIMAEATILITIF CUSKTbI MOCEAEAEPAI weulyre
MYMKIHAIK 6epeTiH apaaMn pecypcTapAbl 6ackapyAblH TUIMAT ToxKipubeAepiH arikbiHAayFa GaFbITTaAAb.
3epTTeyae canaablk, (DEHOMEHOAOTMSABIK, TOCIA KOAAAQHBIAADI; YL XKOFapbl OKY OpHbIHaH 18 MeHeaXep
MakcaTThbl ipikTey apKbIAbl TaHAAAbIM, XKapThiAa KypbIAbIMAAHFaH cyxbaTTapra KaTbiCTbl. XXunHaAraH
A€peKTep NOCTMaHAEMUSIAbIK, KE3EHAE KbIBMETKEPAEPAIH TUIMAIAITIH apTTbIPYAbIH, Heri3ri GaFbITTapbIH
aHbIKTay MaKCaTbIHAQ TaKbIPbINTbIK, TaAAQY BAICIMEH BHAEAAI. HaTuxkeciHae TOPT Herisri cTparermg
aHbIKTaAAbL: (1) LMPABIK AAFAbIAAPAbBI AAMbITY XKBHE HOTUXKEAIAIKTI apTThipyFa GarbITTaAFaH KOYUMHT;
(2) eA-ayKaT MeH MCUXMKAAbIK, AEHCAyAbIKTbl KOAAQY OaraapAamanapbl; (3) yhbIMABIK CasicaTTbl
TY3€TY >XX8HEe MKEMAIAIKTI apTTbipy; (4) KOMMYHMKaLMSHbI KYLLIEATY >KOHE KbI3METKEPAEPAIH KaTbICy
BGEACEHAIAITIH apTTbIpy. ATaAfaH CTpaTerMsAapAbl KeWEeHAI TYPAE >Ky3ere acblpy KbI3METKEPAEPAIH
OPHbIKTBIAbIFbIH, OAAPAbIH HOTWMXKEAIAITIH >K8HEe >KaAMbl MHCTUTYLMOHAAADBIK, TMIMAIAIKTI nocT-
COVID-19 ke3seHiHAe apTTblpyFa biknaa eTeai. 3eptrey 3MMOabBEHIH SAEYMETTiK-3KOHOMMKAAbIK,
LeKTeyAepiHe OeliMAEATeH, ABAEAAEpre HerispeAreH KeweHai HR-uHTepBeHUMsSIAQPAbI EHTi3yA
YCblHaAbl. ¥3aK Mep3iMAI MepcrnekTMBasa MeKeMeAep KbI3METKEPAEPAIH OHIMAIAINIH  TypakTbl
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NMCUXMKAABIK, AEHCAYAbIKTbl KOAAQYFA, KYMbIC YAEPICTEPIHIH MKEMAIAITIHE XXoHe TUIMAI KOMMYHMKa-
UMsIFa Hazap ayAapybl TMiC. 3epTTeyAiH »KaHAAbIFbl — LMGPAbIK, TpaHCOPMaLMSIHbI, KbI3METKEpPAep-
AlH 9A-aYKATbIH >XX8HEe YIMbIMADIK, CasicaTTasFbl 63repicTepAi KbI3METKEPAEPAiH TUIMAIAITIH apTTbIPYAbIH,
GipbliHFaii MOAeAiHe BipiKTipyiHAe.

Ty¥iH ce3aep: KbI3METKEPAEPAIH TUIMAIAIr, XXOFapbl OKY OpbIHAAPbI, aAaMM pecypcTapAbl backa-
py ctpaterusiaapbl, noct-COVID-19, 3umbabse.
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'YuueepcuteT Kasyay-Haraa, Ayp6aH, IOxHas Adpuka
2KeMncKuim NoAyoCTPOBHOM TEXHOAOTMYeCKUit yHnBepcuTeT, KennTayH, KOxHas Adpurka
*e-mail: renar@cput.ac.za

Crpateruu nosbiweHusi 3¢p(peKTMBHOCTH COTPYAHMKOB
B nocT-COVID-19 nepuoa;:
OnNbIT BbICLLIMX Y4YeOHbIX 3aBeAeHUi 3umbadBe

Heo6X0AMMO MPUMEHSITb MHTErPUPOBAHHbBIE MOAXOAbI K (POPMMPOBAHMIO MOCTMAHAEMMUYECKOM
YCTOMUMBOCTM COTPYAHMKOB, MX PE3YABTATMBHOCTU M CMOCOOHOCTU K COBAAAAHMIO C paboumnmm cTpec-
copamu. Lleab AQHHOrO MCCAEAOBaHUS — U3YUMTb CTPATEMMM, KOTOPbIE MOTYT ObITh MCMOAb30BaHbI AAS
NoBblILeHNs 3(D(HEKTUBHOCTM COTPYAHMKOB BbICLLMX yUeOHbIX 3aBeaeHnit 3umba6se B noct-COVID-19
nepuoA. MccaepoBaHme GbIAO HAMPaBAEHO Ha BbiBAEHME 3(PMEKTUBHBIX MPAKTUK YMPABAEHUS YEAO-
BEUECKMMM peCcypCamu, MO3BOASIOLLMX peLlaTb Takue npobAeMbl, Kak HexBaTka pecypcoB, LndpoBu-
3aUMs M aAQNTMBHOCTb MEPCOHAAQ B aKaAEMMUYECKOM CPeAe, HAXOASLWENCS B COCTOSHUN MHTEHCKB-
HbIX M3MeHeHWI. [TprMeHEH KayeCTBeHHbIN (DEHOMEHOAOTMYECKNIA MCCAEAOBATEABCKMIA NMOAXO0A; 18
MeHEeAXKEPOB M3 TPEX BbICLIMX yueOHbIX 3aBEAEHWI ObIAM LieAeHanpaBAEHHO OTOOPaHbl AAS y4YacTus
B MOAYCTPYKTYPUPOBaHHbIX MHTEPBbIO. [MOAyuYeHHble AaHHbIE GblAM MOABEPrHYTbl TEMATUUYECKOMY
AQHAAM3Y C LIeAbIO OMpPEeAEAeHMs KAIOYEBbIX HanpaBAEHWI MOBbIWEHNS 3(hheKTUBHOCTU COTPYAHMKOB
B MOCTMaHAEMUYECKMIA NepuoA. B pesyabTaTe ObiAM BbIAEAEHbI YeTbipe OCHOBHble cTpaTermu: (1) pas-
BMTUE LMPPOBbLIX HABbIKOB M KOYUYMHI MO MOBbILLEHWNIO PE3YALTATUBHOCTH; (2) MPOrpamMmbl MOAAEPIKKM
6AArornoAyumMs 1 NCMXMUYECKoro 3A0P0BbS; (3) KOPPEKTUPOBKA OPraHM3aLMOHHOM MOAUTMKM U MOBbILLE-
HMe rMOKOCTH; (4) YCUAEHME KOMMYHUKALMK 1 BOBAEUEHHOCTM COTPYAHMKOB. COBOKYTMHAsi peaAn3aLms
AQHHbIX CTpaTeruin Cnocob6CTBYET MOBbILEHWIO YCTOMUYMBOCTU MEPCOHAAQ, €r0 Pe3yAbTaTMBHOCTU U
o6LLelt MHCTUTYLMOHaAbHOM 3hdekTrBHOCTH B NocT-COVID-19 anoxy. MccaeaoBaHme pekomeHAyeT
BHEAPEHME KOMIMAEKCHbIX, OCHOBaHHbIX Ha AOKa3aTeAbHol 6a3e HR-MHTepBeHLMIT, apanTUpOBaHHbIX
K COLMAAbHO-3KOHOMMYECKMM OrpaHuueHmsam 3rmbabee. B AOATOCPOUHON nepcrekTuBe yupeXx AeHu-
SIM BaXKHO COCPEAOTOUMTHLCS Ha Pa3BUTMM HABbIKOB, MOAAEPKKE MCUXMUYECKOrO 3A0POBbSI, TMOKOCTH
paboumx NpoueccoB 1 3PPEKTUBHON KOMMYHMKALMM AASI TOAAEP>KAHMS YCTOMUMBOIO YPOBHS MPO-
AYKTMBHOCTM COTPYAHMKOB. HOBM3Ha MCCAEAOBaAHMS 3aKAIOYAETCS B MHTerpauumn umdgpoBor TpaHC-
cpopMaumm, 6AAronoAyUMs NepcoHaa M U3MEHeHUI OPraHU3aLMOHHON NMOAUTUKU B EAMHYIO MOAEAD
noBblleHnst 3PHEKTUBHOCTN COTPYAHMKOB.

KAtoueBbie cAoBa: 3(hheKTHBHOCTb COTPYAHMKOB, BbICLUME YUeBOHbIE 3aBEAEHMS, CTPATErMK YNpaB-
A€HUS YyeroBevecknmm pecypcamu, noct-COVID-19, 3umbabse.

Introduction

The COVID-19 pandemic has caused unprec-
edented disruption in workplaces all over the world
and therefore, public institutions of higher learning
were not an exception. These institutions in Zimba-
bwe faced several challenges in the context of con-
tinuing with the academic work and protecting the
employees (Fujita et al., 2021). As a result, changes
in the workplace culture including telework, change
in work schedule, and alterations in job description
were implemented. The COVID-19 pandemic has
affected all aspects of life including social, eco-
nomic and institutional life and this pandemic has
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affected Higher Education institutions (Kaur & Gur-
nani, 2021). This has necessitated academic and ad-
ministrative staff to change to new forms of work
such as online learning, virtual meetings and altered
business processes (Krishna et al., 2021). This sud-
den change has also implied that there is the need to
look at how the performance of employees has been
transformed in the post COVID-19 period, which is
the central theme of this study.

Performance of employees is a critical factor in
achieving the objectives of any organization and in
the higher learning institution, both academic per-
formance and administrative efficiency are of con-
siderable importance (Hayashi et al., 2021). After
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the pandemic, the concept of performance has not
only been confined to accomplishment of tasks and
attainment of organizational outcomes, but also
includes bounce back, innovation, and emotional
intelligence (Lim et al., 2020). The pandemic has,
therefore, reminded the staff in the Higher Education
institutions the need for flexible work arrangements,
strong leadership and supportive environment
(Skulmowski & Standl, 2021). Thus, performance
of the employees in terms of effectiveness, viability,
and job satisfaction became an important issue since
the institutions struggled to achieve their academic
and administrative goals under the conditions of re-
duced funding and increased demands.

The COVID-19 pandemic brought about several
changes to the workplace culture and thus affected
the productivity, motivation, and effectiveness of
workers in the higher learning institutions in Zim-
babwe. Employees have faced issues such as techni-
cal difficulties, depression, and the new normal of
working from home (Salju et al., 2023; Wang et al.,
2021). As institutions move to the next level after
COVID-19 there is the need for sound strategies to
enhance and sustain employee performance. How-
ever, the existing literature lacks a contextualization
of the strategies within the socio-economic environ-
ment of Zimbabwe, which is characterized by re-
source constraints and systemic issues (Chimene et
al., 2021). Therefore, it is still not clear how the in-
stitutions can strike a balance between the resource
issues, cultural issues, and workforce issues in order
to develop sustainable solutions. This research is
therefore designed to investigate how higher edu-
cation institutions in Harare can enhance employee
performance as a way of adding to both the academ-
ic literature and practical management practices.

Purpose of the study

The purpose of this research is to investigate
approaches that can be taken to enhance employee
performance in higher education institutions in Zim-
babwe, after the COVID-19 pandemic. Focusing on
these institutions and the general challenges of lim-
ited resources and socio-economic issues, the study
will attempt to establish the best human resource
practices that can boost employee motivation, re-
silience and performance (Chimene et al., 2021;
Hanu & Khumalo, 2023). The research will focus
on organizational policies, employee adaptability
and post pandemic recovery and thus will be useful
in developing sustainable performance management
practices that can aid in the success of institutions
and their global competitiveness in the environment
of rapid change (Judi & Kurniawan, 2024).

Literature review

Theoretical framework

The study is based on Herzberg’s Two-Factor
Theory and the Resource-Based View (RBV). Her-
zberg’s theory looks at the motivational factors
of recognition, career development, and achieve-
ment, as well as the hygiene factors of workplace
safety, job security, and equitable policies to boost
employee satisfaction and performance (Herzberg,
1968). These factors are particularly important af-
ter the COVID-19 pandemic, and institutions must
pay attention to employee well-being and engage-
ment to recover from the pandemic’s effects (Rena
and Mbukanma,2023; Salju et al., 2023). The RBV
strengthens this by explaining the strategic use of or-
ganizational resources like technological infrastruc-
ture, employee training, and leadership develop-
ment to secure improved and sustained performance
(Barney, 1991). This perspective is particularly
important in resource scarce environments such as
Zimbabwe where the institutions have to harness the
existing strengths to create their competitive advan-
tage (Chimene et al., 2021).

These theories provide an elaborate model that
explains both intrinsic and extrinsic motivators and
the role of institutional resources in enhancing em-
ployee productivity. Thus, the study deploys both
theory and practice in addressing the dual issue
of employee needs and resource management to
enhance sustainable performance in Zimbabwe’s
higher education sector (Wang et al., 2021).

Impact of COVID-19 on employee performance

Both employees and organisations experience
some form of crisis at some point in time that deploys
organisational and personal resources while also in-
terrupting the normal course of work (Rena,2023;
Hanu & Khumalo, 2023). The COVID-19 pandemic
outbreak brought many uncertainties to the manage-
ment/ supervisors and employees in the workplace.
The COVID-19 outbreak has affected the educa-
tion sector in Zimbabwe, resulting in the closure of
schools and disruption of learning processes nation-
wide (Mbunge et al., 2020). Popa et al (2022) found
that the psychological effects of the COVID-19 pan-
demic on employees include fear of death of close
friends and colleagues, job loss and uncertainty
about the future as well as changes in work envi-
ronment that decreased employees’ motivation and
performance.

Mohammed, Ibrahim, and Kawugana (2021) ex-
amined the effects of COVID-19 on employee per-
formance at certain universities in Bauchi State and
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discovered that the pandemic had a negative effect
on the motivation and performance of employees, as
well as their well-being. The pandemic especially
affected the 50-64 years old employees (Moham-
med et al., 2021). In some cases these employees
were laid off and sent home and the young and inex-
perienced employees had to be left behind to do the
job. So, the motivation and the performance of the
young and inexperienced employees suffered (Rena
and Mbukanma,2023).

The COVID-19 pandemic has normalised
working from home for millions of employees
worldwide. Many employees and businesses had
to switch to remote work for the first time with no
prior experience because of the pandemic (Rena and
Mbukanma,2023; Kwiecinski, 2023; Langry and
Rena,2023). Early Eurofound estimates indicated
that because of the pandemic, about 50% of employ-
ees worked from home (to some extent), up from
12% before the outbreak (Stofkova & Seemann,
2021). Many employees and organizations have
adapted to the work-from-home model even after
the pandemic. Like any organizational change, both
the advantages and disadvantages of working from
home are present (Rena and Mbukanma,2023). This
flexible work environment is generally perceived as
a cultural shift that requires time to develop poli-
cies and rules to support work performance and bal-
ance (Toscano & Zappala, 2020). The COVID-19
pandemic has forced most firms to adopt this model
while equipping most of its employees with the
skills for remote work (Molino et al., 2020; Langry
and Rena,2023). As already stated, both advantages
and disadvantages of remote work have been found
in the literature (Vander Elst, Verhoogen, & God-
deris, 2020).

Post-COVID-19 HR Strategies to Enhance Em-
ployee Performance in Higher Education

After the COVID-19 pandemic, the human re-
source departments in the higher education institu-
tions have employed new strategies to build up the
organization’s capacity for resilience, performance,
and meeting new challenges in the workplace (Rena
and Mbukanma,2023). These include flexibility,
skill development, mental health support, and com-
munication, to ensure that the new normal in the
educational sector is sustainable (Atiku & Ganiyu,
2022; Sokolic, 2022). This has included the imple-
mentation of a flexible work policy which allows
employees to choose between working from the
office, from home or a combination of both, to re-
duce burnout and increase engagement. Atiku and
Ganiyu (2022) state that such policies increase job
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satisfaction and productivity, especially among aca-
demic staff who must balance between research and
teaching because they get to choose when they want
to work. Similarly, Sokolic (2022) report that higher
education institutions that adopted flexible work ar-
rangements had positive performance outcomes be-
cause employees were better at juggling work and
personal life.

Training and digital skill development have also
been identified as specific strategies that add value.
The shift to online learning, which was forced by
the pandemic, required institutions to invest in their
employees’ technological skills (Rena,2023). Afri-
anty et al. (2022) establish that training in the use
of digital platforms improves the quality of teach-
ing and engagement in the virtual classroom. It also
covers related areas such as management of devel-
opment and lifelong learning that contribute to in-
stitutional resilience and work performance (Rena,
2023; Urbanek et al., 2023). The attention has also
been paid to the mental health of the employees as
the pandemic has brought many psychological chal-
lenges to the workplace. Organisations that have put
in place facilities and services such as counselling,
stress management workshops and wellbeing days
have seen employee morale and engagement im-
prove (Kelloway et al., 2023). Shipman et al. (2023)
states that mental health support boosts motivation
and commitment, which leads to high productivity
at work. Communication and feedback are very im-
portant in aligning the employees with the organiza-
tion’s objectives. Shipman et al. (2023) established
that the organizations that provided the employees
with the regular feedback cycles and open commu-
nication had high trust and clarity, which in turn was
associated with improved performance. Positive
feedback is a part of the organization’s commitment
to growth; it makes the employees feel valued and
motivated to work (Judi & Kurniawan, 2024).

Materials and methods

As explained by Williams (2021), phenomenol-
ogy is the study of the meaning of the experiences
of individuals, hence the most appropriate paradigm
for identifying HR strategies that can be used to en-
hance employee performance post COVID-19. The
design therefore allowed the researchers to under-
stand the perception of the participants in detail to
come up with useful conclusions regarding institu-
tional responses.

A convenience sampling strategy was used to
identify the higher education institutions that partic-
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ipated in the study. This method was chosen because
it was a convenient way of identifying institutions
with employees who were available and willing to
participate within the given time frame. Eighteen
participants, who are Human Resource Managers
and Deans of Students, were purposively selected
from three higher education institutions, with six
participants from each institution. Purposive sam-
pling, as noted by Andrade (2021), is a technique
used by researchers to select participants deliberate-
ly with the aim of having a sample that is represen-
tative of the population in terms of the study objec-
tives. Semi-structured interviews were held with the
participants and with the consent of the participants,
the sessions were recorded and transcribed in full
(McGrath, Palmgren, & Liljedahl, 2019). Thematic
analysis was used to identify patterns and themes in
the data.

Ethical considerations were not forgotten. Con-
fidentiality was kept throughout the study and per-
mission was obtained from the participants and in-
stitutional authorities. According to Naidoo (2019)
“the focal point of ethics in research is to protect the
respondents from harm and safeguard their dignity,
anonymity, and confidentially”. The analysis of
the study was shared with the participants to build
confidence and transparency. The limitation of this
study is that it only focused on respondents who
held managerial positions in few institutions which
were conveniently selected, and this may limit the
generalization of the findings.

Results and discussions

From the thematic analysis, one main theme
was identified: Empowering Employee Skills De-
velopment, which is supported by four key strate-
gies: Digital skill training and performance coach-
ing, Wellness and mental health programs, Policy
adjustments and flexibility, and Communication
and engagement enhancement. These strategies
are important for employee performance before
and after COVID-19. They focus on training and
development initiatives to fill the skill gap and en-
hance digital competence. Wellness and mental
health are prioritized in wellness programs. Policy
adjustments and flexibility emphasize adaptable
work environments, while enhanced communica-
tion fosters trust and alignment with institutional
goals. Analysis of how these strategies aid long-
term employee performance and institutional resil-
ience in the post COVID-19 era is provided in this
section.

Digital  skill
coaching

This strategy is aimed at closing skill gaps and
enhancing digital competencies to enhance employ-
ee performance post COVID-19. Key interventions
include investing in digital tools, reintroducing and
refining the online performance management sys-
tem with supportive training and implementing per-
formance coaching to build adaptability. Training
on digital tools improves greatly the performance of
teaching and technical proficiency, while other skill
development initiatives build resilience and sustain
engagement in a dynamic work environment. This
is confirmed by the following participant:

We reinstated and enhanced the online perfor-
mance management system, providing training to
ensure effective use. Performance coaching was in-
troduced to shift perceptions of performance man-
agement from periodic reviews to continuous en-
gagement (Interviewee 10, 2024).

This result is also in accordance with Bahmani-
OSKooee and Feinberg (2022) who state that re-
training and enhancing performance management
systems are vital in the post-pandemic recovery
phase. The focus on the reintroduction and improve-
ment of online performance management systems,
backed by training and performance coaching, is in
line with Urbanek et al. (2023) who stated that con-
tinuous engagement improves the employee perfor-
mance in the long run. The development of digital
infrastructure and the education of employees to use
these tools properly makes the performance systems
strong and flexible in the event of organizational
changes (Afrianty et al., 2022). The integration of
digital literacy initiatives also supports Urbanek et
al. (2023)’s claim that technical competency en-
hances creativity and strength. The skill acquisition
and mental health management also echo Salju et
al. (2023) suggesting that effective programs should
encompass both the professional and emotional as-
pects of employees’ development.

Wellness and Mental Health Programs

This sub-theme explains the HR strategies that
help in supporting the mental and emotional well-
being of employees in the post COVID-19 period.
Wellbeing initiatives such as wellness events and
the employee assistance programs for staff and their
dependents were also mentioned by participants as
being involved in helping with managing the mental
health issues and building up resilience. Other mea-
sures also included debriefing sessions and mental
health resources to assist the employees in their tran-
sition to the physical workplaces. These well-being

training and performance
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efforts are holistic and, therefore, complementary
to the training efforts and conducive to overall per-
formance. Positive strategies to mental health have
therefore aided in making the transition to tradi-
tional work environments more seamless, thus en-
hancing resilience, well-being, and productivity in
the changing workplace. This was also echoed by a
participant who gave:

The strategies we employed to improve perfor-
mance post COVID 19 included; training and de-
velopment interventions for all the staff, wellness
events and the launch of Employee Assistance Pro-
grams to support both the staff and their families.
We also have support programs like debriefing ses-
sions and mental health resources (Interviewee 4,
2024).

These findings are similar to those of Atiku and
Ganiyu (2022) who state that employee assistance
programs are very useful in improving organiza-
tional performance because they help in solving
the problems of mental health. In a manner like Ur-
banek et al. (2023) stress that a holistic approach to
mental health strengthens resilience and well-being
and is consistent with training initiatives. Partici-
pants noted significant institutional investments in
mental health resources, a commitment that sup-
ports Mohammed et al. (2021) assertion of orga-
nizational responsibility in promoting employee
welfare. Skill development and mental health in-
terventions are also integrated as Atiku and Ganiyu
(2022) recommended holistic approaches to manag-
ing professional and emotional needs in the context
of changing workplaces. Furthermore, the focus
on debriefing sessions is in line with Bahmani-OS-
Kooee and Feinberg’s (2022) claim that such mea-
sures are necessary for helping employees transition
back to physical workplaces. Also, Kelloway et al.
(2023) point out that sustained mental health strate-
gies are essential for smoother workforce adaptation
and enhanced productivity in post-pandemic work-
place dynamics. These integrated wellness pro-
grams show that a holistic approach to enhancing
employee resilience and performance is important.

Policy Adjustments and Flexibility

This strategy includes the adoption of hybrid
work models as an important HR strategy in the
post COVID 19 period to give the employees the
option of working from home and coming to the of-
fice. Participants stated that the phased reintegration
and retraining measures enabled a safe return to the
workplace with minimal disruption to productivity
and wellbeing. These institutions have recognized
the need to change and have developed working
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from home policies to formalise flexible work and
ensure that workers have what they need to do their
job. These changes in the policies of the organiza-
tion are in line with the changes in the work environ-
ment, in order to meet the needs of the employees
and achieve the organizational goals. By integrating
flexibility and resource support these policy changes
have improved the resilience and productivity of the
workforce and have reinforced the balance between
employee well-being and organizational perfor-
mance during and after the pandemic. This perspec-
tive is also supported by a participant who stated:

We have also implemented hybrid work models
as one of our strategies and this has enabled staff to
work from home. For instance, we have developed
a work from home policy to ensure that the employ-
ees have what they need to work. (Interviewee 12,
2024).

This study finds consistency with Bahmani-
OSKooee and Feinberg (2022) in that the imple-
mentation of the hybrid work models improves
employee well-being and productivity due to flex-
ibility. Phased reintegration and retraining are also
supported by Kwiecinski (2023) who maintain that
sticking to strategies of transitioning to the work-
place is most useful in achieving the goals of em-
ployees and organization. Mathews et al. (2022)
also establishes that the use of the hybrid model de-
picts organizational learning, which has a positive
influence on employee satisfaction and performance
during the recovery period. The development of
working-from-home policies is in line with the idea
of Stofkova and Seemann (2021), who state that
rules are important for the management of flexible
work arrangements. In addition, the provision of re-
sources is related to Toropova et al. (2021) who dis-
covered that remote work becomes more effective
with appropriate tools and equipment. Atoko (2021)
also argues that changes in policies should be made
in relation to changes in the work environment in
order to arrive at a balance between the organiza-
tion’s goal of building resilience and enhancing pro-
ductivity in the post pandemic world.

Communication and Engagement Enhance-
ment

This strategy is an explanation of how the com-
munications and engagement personnel should
prepare for the post COVID 19 normal. Employ-
ees were prepared to tackle the challenges of the
pandemic through mandatory training on tools like
Moodle and MS Teams, online seminars and tai-
lored awareness programs. A COVID 19 task team
set up and guided by experts in Health Sciences cre-
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ated a structured support system to facilitate collab-
oration, skill development and resilience. Monthly
operational planning and strategy meetings as part
of the structured communication strategies were
also seen as important in setting targets, monitoring
progress and ensuring coherence with the organi-
zational objectives. These initiatives also enhanced
accountability, improved interactivity between the
staff and management, and created a collaborative
culture that would foster the necessary change and
growth in the shifting academic environment. One
participant stated:

A great deal of focus was placed on training es-
pecially on Moodle and MS Teams. Support mecha-
nisms were also given to the academics on COVID
19 and its implications. A professor from Health
Sciences was the head of the COVID 19 task team
that was led by staff members. Moreover, I and my
team attended a monthly Operational Planning and
Strategy meeting where we set targets for the month
(Interviewee 8, 2024).

This outcome is also in line with the findings
of Rana and Singh (2022) who state that training
in digital platforms like Moodle and MS Teams
enhances communication and productivity in aca-
demic institutions. The mandatory training and
awareness programs described here are a form of
structured digital skill development for fostering
resilience in the crisis, as Bahmani-OSKooee and
Feinberg (2022) also highlighted. Moreover, the
formation of the COVID 19 task team is an example
of a collaborative approach which is also supported
by Atiku and Ganiyu (2022) in the sense that such
initiatives which are led by experts help in solving
the issues that are specific to the sector. In addition,
Toropova et al. (2021) maintain that systematic
communication strategies, including monthly prog-
ress meetings, are necessary for coherence with in-
stitutional objectives, while Kelloway et al. (2023)
and Afrianty et al. (2022) stress that frequent feed-
back and interaction enhance accountability, trust,
and engagement in transition.

Conclusion

This study examines the measures that universi-
ties in Harare, Zimbabwe, have put in place to en-
hance employee performance after the COVID-19
pandemic. The findings show that the enhance-
ment of performance needs multiply approaches
that include skills training, wellness support, policy
modifications, and communication enhancement.
Skill and digital competency gaps were addressed

through training and development initiatives that
promoted adaptability and resilience. It also identi-
fied that wellness programs, including mental health
resources and Employee Assistance Programs, are
vital for addressing the emotional well-being of em-
ployees in addition to their professional responsi-
bilities.

Policy changes including hybrid work models
and resource allocation showed that the institution
is flexible and responsive to the changing needs of
the employee, boosts productivity and increases job
satisfaction. Improved communication strategies
were also because of digital training and structured
meetings to enhance collaboration, accountability
and engagement in order to achieve institutional
objectives. These interventions show that holistic
and evidence-based approaches are crucial for last-
ing performance in constrained environments. The
study contributes to academic literature and pro-
vides practical advice on managing workforce dy-
namics during the post-pandemic period. However,
the findings indicate that more resources should be
allocated to employee support and the use of avail-
able resources to maintain resilience, innovation
and productivity in Zimbabwe’s higher education
sector.

Recommendations

Based on the findings of the study, the follow-
ing recommendations can be proposed as to how to
enhance employee performance in higher education
institutions in Harare, Zimbabwe during the post
COVID 19 recovery period. In the first place, insti-
tutions should make sure that continuous skill de-
velopment is encouraged through targeted training
programs that address the emerging technological
needs and digital competencies. This ensures that
the employees can meet the changing needs of the
job by having performance coaching and ongoing
professional development as part of the institutional
policies. Thirdly, wellness and mental health initia-
tives should be expanded to include regular debrief-
ing sessions, comprehensive Employee Assistance
Programs, and easy access to mental health services
for employees and their dependents. These institu-
tions should make sure that they promote the well-
being culture and these programs should be part of
their long-term plans. Fourthly, the flexible work
policies such as the hybrid model and work from
home should be formalized and frequently discussed
to meet the needs of the employees and the goals
of the organization. These institutions should also
ensure that necessary resources and clear guidelines
are available for supporting these policies. Lastly,
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communication and engagement efforts should be
enhanced through structured feedback mechanisms,
regular progress meetings, and training on collab-
orative platforms like Moodle and MS Teams. This
is because, formation of specialized task teams to
address organizational challenges and fostering an

inclusive decision-making environment is most ef-
fective in building trust, accountability and align-
ment to goals. These recommendations are intended
to help maintain the level of employee performance,
well-being, and innovation to support institutional
resilience and long-term success.
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VARIOUS ASPECTS OF THE NEED
FOR PROFESSIONAL DEVELOPMENT
OF TEACHERS IN KAZAKHSTAN

The article discusses various aspects of professional development of teachers in the Republic of
Kazakhstan in the context of modernisation of the education sector. Particular attention is paid to fac-
tors influencing teachers’ demand for professional development, including changes in educational stan-
dards, introduction of digital technologies, updating of teaching content and requirements for teachers’
professional competencies. The aim of the study is to identify priority areas and factors that determine
teachers’ needs for professional development in the context of updated educational content, with pro-
fessional development (PD) being seen as a key mechanism in Kazakhstan’s school reform agenda. At
the same time, there is a lack of research at the local level on specific areas in which teachers seek to
strengthen their professional competencies. This study analyses the self-assessed professional develop-
ment needs of teachers in general education schools and examines their variability depending on gender,
age, teaching experience, qualification level and language of instruction, which is of scientific and practi-
cal importance. The research methodology used data from the international TALIS-2018 study, including
responses from Kazakhstani teachers (N = 6566). Methods of contingency table analysis, comparison of
mean values, factor analysis and rating analysis of identified factors were applied.

The results of the study highlight the need to take into account the balanced and practice-oriented
needs of teachers when organizing their professional development, as well as the importance of con-
sidering socio-demographic differences — gender, age, experience, level of education and language
characteristics — when planning professional development programs. This is because effectively meeting
diverse needs and developing human capital requires a differentiated approach. The results can be used
in the development and improvement of professional development programs for teaching staff.

Keywords: teachers, professional development, need for PD, teacher education, socio-demographic
factors, TALIS.
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KasakcTaHAbIK, MyFaAiMAEpPAIH,
KaCiOM AaMy KQXKeTTIAIKTepiHiH, TYpAi acnekTiAepi

Makanapa KasakcraH PecnybavkacbiHAQ MyFaAiMAepAiH  BiAiM  Gepy caAacblH  KaHFbIPTY
>KarFAablIHAQ KOCiOM AaMybIHbIH TYPAI acrekTiAepi KapacTbipbiAaasbl. BiAiM 6epy craHAapTTapbiHbiH
e3repyiH, UMQPAbIK, TEXHOAOTUSIAAPAbI €HTi3y, OKbITYAbIH >X8HE MyFaAiMHiH Kaciou Ky3ipeTTiAik
TaAanTapbiH KOCKAHAAFbl MyFAAIMAEPAIH KaCibu GiAiriH apTTbpy CypaHbICTapbiH KypyFa acep eTeTiH
hakTopAapra epekile Hasap ayAapbiAaAbl. 3epTTeyAiH MakcaTbl BiAiM GepyAiH >KaHaPTbIAFaH Ma3MyHbl
KarFAaMbIHAQ MYFaAIMAEPAIH BiAiriH KeTepy CypaHbICTapbiH aHbIKTalTbiH GaCbIMAbIKTbI OaFbITTap
MeH (haKkTopAapAbl aikbiHAQY MeH KasakcTaHaa >KyprisiAin »aTtkaH mekTen pedopMacbiHbIH KYH
TOpTiOiHAEr wWelywi TeTik GOAbIN TabblAaTbiH MyFaAiMAEPAIH Kacibn aamybl (PD) 6OAbIN OTbIp.
AereHMeH MyFaAiMAEp KYLUEMTKICI KeAeTiH HaKTbl CaAaAap TYpaAbl XXEpriAiKTi ayKbiMAa >KacaAfFaH
3epTTeyAep as. bya 3eprreyae opta 6iAiM BepeTiH MekTenTepAeri MyFaAiMAEPAIH ©3iH-63i ecenTenTiH
PD KaxeTTiAIKTepiH 3epAeAeiAl >KoHEe OAapPAbIH KbIHbICbIHA, >KaCblHa, TaXipubeciHe, GIAIKTIAIK
AEHremiHe >KaHe OKbITY TiAiHe O6aiAaHbICTbl KaAall ©3repeTiHiH 3epTTey  FbIAbIMU-TEXIpUOEAiK
MaHbI3Fa ne. 3eptTey aaictemeci petiHae TALIS-2018 xaabikapaAblK, CayaAHaMacblHbIH, Ka3akCTaHABIK,
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Various aspects of the need for professional development of teachers in Kazakhstan

narAaAaHbin, 6aMAaHbIC KeCTeAEpPiHE TaAAQY >KACaAbIM, OpTallla MOHAEPAIH CaAbICTbIPYbI, (DAKTOPAbIK,
TaAAQy XKOHe aHbIKTaAFaH (haKTOPAAPAbIH, PEMTUHITIK TaAAQYAQP KOAAQHBIAAbI.

3epTTey HOTMXKECI MYFAaAIMAEPAIH KOCiOM AaMyblH YMbIMAACTbIPYFa TEHECTIPIAreH >kKoHe ToXi-
prbere GarbITTaAFaH KaXXeTTIAIKTEPIH eCKepeAi, oAapFa MyFaAIMAEPAIH KOCiOM AamybiH KOCrapAay
Ke3iHAE >KbIHbICbI, >XaCbl, eHOEK OTiAl, OiAIM AEHIeNi XXoHe TIAAIK epPeKLLEAIKTED] CUSKTbl SAEYMETTIK-
AEMOTrpaUsIAbIK, aribiPMaLLbIAbIKTAPAbI €CKepY KaxkeT, eMTKeHi BYA apTYPAI MyKTa>KAbIKTapAbl Ka-
HaraTTaHAbIPY MEH apaamMK KarnmnTaAAbl TUIMAT AaMbITY YLUIH CapaAaHFaH TaCiAAl TaAan eTeAi. 3epTTey
HOTUXKEAEPI NMeAarorMkaAblik, MaMaHAApPAbIH KacCibu GiAiriH keTepyaeri 6arAapAamasapAbl 93ipAey MeH
KETIAAIPYAE KOAAQHBIAYbI MYMKIH.

Ty¥in ce3aep: MyFaAiMAep, Kacibn Aamy, Kaciom aamyra KaXKeTTIAIKTepi, MyFaAIMAEPAI AasipAay,
aAeyMeTTiK-peMorpadusabik, pakTopaap, TALIS.
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PazAuuHble acnekTbl NoTpedoHoCcTH yumrteAein Kasaxcrana
B npocheCcCMOHaALHOM Pa3BUTUU

B cTaTbe paccmaTpmBaloTCs padAmyHble acnekTbl NPOMEeCCMOHAABHOIO Pa3BnTHS yumTteaen Pecny-
6AMKM KasaxcraH B yCAOBMSIX MOAEPHM3aLMm ccpepbl 06pasoBaHms. Ocoboe BHUMAHME YAEASETCS (pak-
TOpaM, BAMSIIOLLMM Ha (DOPMMPOBAHME 3anpOCOB MEAAroroB K MOBbIWEHMIO KBaAMUKaLMM, BKAIOYAS
M3MeHeHUs 06pa30BaTeAbHbIX CTAaHAAPTOB, BHEAPEHUE LMPOBbIX TEXHOAOTMIA, OOGHOBAEHKME COAEP-
aHust 06yueHus 1 TpeboBaHUS K NMPOMECCUOHAAbHBIM KOMMETEHLMSIM yunTeas. Lleab nccaeaoBaHms
3aKAIOYAETCS B BbISIBAEHUM MPUOPUTETHBIX HAMPABAEHWIA M (haKTOPOB, OMPEAEASIOLLIMX NOTPebHOCTH
yuMTeAel B MOBbILEHUM KBAaAMMPUKALMU B YCAOBUSAX OGHOBAEHHOIO COAEpXKaHus ob6pasoBaHus, Npu
3TOM npodreccroHaAbHoe passuThe yumTeaen (PD) paccmaTtprBaeTcs Kak KAIOUYEBOW MEXaHM3M Mo-
BECTKM NPOBOAMMOM B KasaxcTaHe LKOAbHOM pedopMmbl. BMecTe ¢ TeM Ha AOKaAbHOM YPOBHE OTMeYa-
€TCS HEAOCTATOK MCCAEAOBAHMIA, MOCBSILLEHHbIX KOHKPETHbIM 06AACTSM, B KOTOPbIX YUUTEAS CTPEMSTCS
YCUAUTb CBOW MPOECCUOHAAbHbIE KOMMeTeHUMU. B AaHHOM MCCAeAOBaHMM QHAAM3MPYIOTCS CaMo-
OLLEHOYHble MOTPEBGHOCTH B NMPOECCMOHAABHOM PA3BUTUM yumTeAen 06Leo6pa3oBaTEAbHbBIX LIKOA,
a TaK>Ke M3yYaeTCsl MX BapMATMBHOCTb B 3aBUCMMOCTM OT MOAQ, BO3PACTa, NEeAArorMyeckoro Craxa,
YPOBHS KBaAMUKaLMK U g3blka 00YUeHMs!, UTO MMeeT HayUYHO-MPaKTUUeCKyto 3HaUMMOCTb. B kauecTBe
METOAOAOTMMN NCCAEAOBAHMS MCMOAb30BaHbl AQHHblE MEXKAYHApPOAHOro mccaepoBanmns TALIS-2018,
BKAIOYUAIOLLME OTBETbI KasaxcTaHCckmx yunTeaen (N = 6566). [pUMEHSAMCbL METOAbBI aHaAM3a TabAMLL
COMPSXKEHHOCTU, CPABHEHNE CPEAHMX 3HAYeHMI, (DAaKTOPHbIA aHAAM3 M PEMTUHIOBbIN QHAAM3 BbISIBAEH-
HbIX (hakTOpPOB.

Pe3yAbTaTbl MCCAEAOBAHMS MOAYEPKMBAIOT HEOOXOAMMOCTb yyeTa cHaAaHCUMPOBaHHbIX M NMpakTh-
KO-OPUEHTUPOBaHHbIX MOTPEOHOCTEN yUMTEAEeN NMPKU OpraHM3aLmn X NPogeccMoHaAbHOro pasBUTHS.
Takrm 06pa3oMm, Mpu NAAHMPOBAHKMM MPOrPamMM MPOMECCUOHAABLHOTO PA3BUTUS HEOBXOAMMO YUUTbI-
BaTb COLMO-AeMorpadmyeckme pasamMums, Takme Kak MOA, BO3PacCT, CTax, YpoBeHb 0Opa3oBaHus 1
A3bIK MpernoaaBaHus, Tak Kak 3To TpebyeT AMMDEPEHLMPOBAHHOIO MOAXOAA AAS YAOBAETBOPEHUS
pasHoobpasHbIx noTpebHocTen 1 3hEeKTUBHOrO PasBUTHS YEAOBEUYECKOro Kanutasa. 1o 06yCAOB-
AEHO TeM, UTO 3(P(HEKTUBHOE YAOBAETBOPEHME Pa3HOOOPa3HbIX MOTPEGHOCTEN M Pa3BUTUE YeAOBe-
YecKoro Kanuraaa TpebytoT AMphepeHLMPOBAHHOTO MOAXOAA. [TOAyUeHHbIE pe3yAbTaTbl MOTYT GbITh
MCMOAb30BaHbl NMpU pa3paboTKe M COBEPLIEHCTBOBAHMM MPOrPamMM MOBbILLIEHNS KBaAMUKALMK NeAa-
rormMyeckmnx KaApos.

KAtoueBble cAOBa: yunTeAs, NpocheCccMoHaAbHOE pPas3BUTUE, NMOTPEBHOCTb B MPOECCUOHAABHOM
pa3BUTUM, MOArOTOBKA YUMTEAEN, COLMAAbHO-AeMorpadmnydeckune daktopnl, TALIS.

Introduction the heart of the school is — teachers. There is a lot
of research that describes how teachers improve
The development of mankind goes hand in hand  the academic and social achievement of children

with the development of knowledge. The first thing  and adolescents (Jiang, 2022, Kiuru, 2022). The
that comes to mind when it comes to education is ~ OECD’s 2005 “Teachers Matter” Report on School
schools, which are the center of knowledge. And  Teachers states that teacher training, recruitment
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and professional development are key to the social
and economic development of any country (OECD
Publishing, 2005).

After the collapse of the Soviet Union, each
Central Asian country has developed its education
system in different ways. During the years of inde-
pendence, the education systems of these countries
have undergone significant changes (Silova, 2020).
In view of the new socio-cultural and economic real-
ities, Kazakhstan carried out three major education-
al reforms in 2000, 2010 and 2018 years (Ibrayeva,
2021). Improving specialists in accordance with
global requirements was a necessary step for the
further development of Kazakhstan. For that in 2018
the “Nazarbayev Intellectual Schools” network was
opened in all regions of the country. Primary, mid-
dle and high school is designed to develop, research,
monitor, analyze, test and implement modern mod-
els of educational programs (Bridges, 2014).

All the changes in education have had a pro-
found effect on teachers. Teachers need to be con-
stantly evolving in order to keep up with these in-
novations. The government has developed a basic
state position to increase the capacity of teachers,
and has implemented several reforms in this area,
such as «Teacher status» (Law of the Republic of
Kazakhstan «On the Status of a Teacher», 2020)
and «the increase of the amount of the stipend for
pedagogical specialties» and in addition, every
year the passing score for admission to pedagogi-
cal specialties rises, so over the past few years the
minimum score for admission has changed from 50
to 75 points (Nurymbetov, 2022). It is not enough
for school teachers to know their subject well and
teach it to students. Nowadays, in addition to teach-
ing the subject, teacher has to carry out educational
and psychological work with students (Veen, 2001).
It is necessary to share additional information and
organize special events for students at classroom to
gain a deeper understanding of the subject (OECD
Publishing, 2019).

For the most part, applicable changes place an
additional burden on teachers. The main aspect of the
concept of teacher interest is that there is an interest
not only in the content of the subject, but also in the
field of didactics and education. In terms of subject
interest, we understand the interest in subjects such
as biology, mathematics, geography. This subject
cover not only what is taught in the curriculum, but
also aspects of a broad topic. Didactic interest is the
teacher’s interest in teaching methods, didactic lit-
erature and how to better prepare teaching content.
Educational interest is an interest in aspects of edu-

cation or issues in the teaching profession. This may
include, for example, discussions about education or
parenting goals, values, and social competencies, as
well as how to deal with inclusive students or dif-
ficult situations in the classroom (Schiefele, 2013).
Teachers will not be able to accomplish all of these
tasks if they are not provided with an enabling en-
vironment for ongoing and continuing professional
development.

Professional development of a teacher as an
activity that “develops the skills, knowledge, ex-
perience and other characteristics of a person as a
teacher” (OECD, 2009). Professional development
of teachers contributes to the implementation of re-
forms in the field of education, the establishment of
close ties between students, schools and local gov-
ernment agencies, the education of people with dis-
abilities (Jovanova-Mitkovska, 2010). According
to Darling-Hammond and others, the professional
development of teachers does not end with gradu-
ation, on the contrary, professional development is
a continuous process that begins with the teacher’s
enrollment in school (Darling-Hammond, 2017).
Professional development of teachers is a multifac-
eted process, which requires a preliminary study of
the needs of teachers in professional development in
the context of various factors. By studying teachers
as a subject of research, they can be grouped under
certain socio-demographic categories, which, as a
result, will give more positive results of profession-
al development programs (Thoonen, 2011., Van-
blaere, 2016). In recognizing teachers as the basis
for decision-making regarding professional devel-
opment, the responsible structures should take the
basis for the design, modification and development
of professional development programs, Knowles
and others said (Thoonen, 2011). Since the goal
of all professional educational programs for teach-
ers is to develop the educational process at school,
thereby increasing the level of education in general.
But not all activities taken give the expected results,
which leads to the need for in-depth study of profes-
sional development programs (Postholm, 2018).

Literature review

Novice teachers or teachers with few years of
work experience can be characterized as a separate
group that needs to carry out professional devel-
opment. Young teachers need help in adapting to
the specialty, which is expressed in an orientation
program in teaching or mentoring with more ex-
perienced colleagues. Adaptation to the new envi-
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ronment and professional communication among
colleagues make the process of establishing new
personnel in schools difficult (Biryukova, 2019). As
suggested by Biryukova and others professional de-
velopment programs for young teachers, it should
be developed separately from the general program
and should include assistance from senior col-
leagues or a mentoring program (Biryukova, 2019.,
Chernobay, 2020., Little, 2012).

The professional development of teachers cannot
be assessed by the volume of organized activities or
the number of participants or the results of students,
this complex multifaceted concept must include dif-
ferent parameters, both organization and assessment
(Odabasi, 2011). Scholars believe that this proce-
dure should take place over a long period of time, it
is necessary to approach the solution of emotional,
social and intellectual problems collectively, in par-
allel to explore the effectiveness of the event and
teachers as a subject of research, contextualization
of practice in the classroom and school environment
(Little, 1993., Wilson, 1999). The professional de-
velopment of teachers has been researched for many
years and by many authors, but the most effective
professional development program has not yet been
achieved. For example, acceptance and satisfac-
tion with the PD program, increased motivation and
knowledge, practice learned in the classroom and
student outcomes determine the effectiveness of the
program (Lipowsky, 2010., Lipowsky, 2015). The
effectiveness of professional training of teachers can
be added by optimizing educational activities and
differentiating participants based on the results of
socio-demographic analysis of teachers. Battey and
Kafai insist that professional development programs
should include research in a social and political
context (Battey, 2007). The primary survey results
were obtained by TALIS experts, then we analyzed
the professional development program according to
some socio-demographic categories in order to get a
clearer picture of the need for effective work. This
paper aims to map the self-perceived professional
development needs of Kazakhstani teachers (N =
6566) from the TALIS-2018 survey and identify
the areas of greatest demand. It then examines how
the magnitude and structure of those needs differ by
teachers’ gender, age, teaching experience, educa-
tion level, and language of communication using
predictive table tests, mean comparisons, and ex-
ploratory factor analysis.

Brief review of PD in Kazakhstan

The Law on «Teacher Status», adopted in Ka-
zakhstan, provides for the participation of each
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teacher in professional development courses at least
in every five years (Law of the Republic of Kazakh-
stan «On the Status of a Teacher», 2020). Accord-
ing to OECD reports Chernobay and Tashibayeva
say that 98% of teachers participated in professional
development programs at least once in the last 12
months (Chernobay, 2020., OECD, 2019). The re-
cent results also show that the PD among the school
teachers are widespread. “Orleu” center for profes-
sional development has reported that in 2022 there
are 74206 teachers had PD courses, a year later
86348 teachers had finished courses (JSC “Nation-
al Center for Advanced Training “Orleu”, 2022.,
2023).The study of the student assessment system,
the study of the general school curriculum, the im-
provement of knowledge in the main subject and the
improvement of teaching methods are the areas that
are most focused on the professional development
of teachers in Kazakhstan (Chernobay, 2020). In ad-
dition, the most common professional development
programs for teachers in Kazakhstan are: exchange
of experience with colleagues or coaching, partici-
pation in additional seminars / courses, participation
in professional associations, reading professional
literature, participation in conferences and visiting
other educational institutions (Chernobay, 2020).
Most of teachers (86%) agree that above written de-
velopment programs positively impact them, while
average in OECD countries is 82% (OECD, 2019).

Use of TALIS-2018 results

This article presents some of the results of
the Teaching and Learning International Survey
(TALIS). In 2018, this study was conducted for the
third time, it involved teachers and school princi-
pals, where, through a sociological survey, they ex-
pressed their opinion and position on various edu-
cational issues. The periodic conduct of this study
contributes to a better understanding of the situation
and the corresponding development of educational
policies in different countries participating in this
project. The TALIS project is carried out by the Or-
ganization for Economic Co-operation and Devel-
opment (OECD) in collaboration with over 40 other
countries participating in this survey. The survey
questionnaires aim to collect information based on
the responses of school principals and teachers on is-
sues such as the vocational education they received
and further professional education; their beliefs and
teaching practices; review of teachers’ work. The
survey also includes feedback and recognition about
educators” work, school leadership, management
and work planning (OECD, 2019). The organizers
note that the TALIS study aims to reflect the pic-
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ture of various educational practices in all countries
participating in this project, since both countries in
general and individual specialists in particular may
differ in their approaches to the educational process.
Participation in this survey was completely volun-
tary, each potential survey participant could refuse
to participate at any time, the data was processed in
a generalized form, without identifying the school
and personal data of the respondents. Thus, the study
focuses on the experiences of educators in order to
understand and describe as accurately as possible
their work and attitudes. The project experts admit
that since this is an international survey, it is pos-
sible that some of the questions do not fit very well
into the national context of each country. Therefore,
not only comparative international analysis is of in-
terest, but also the analysis of data for each specific
country separately. This article presents the results
of the analysis of some issues in Kazakhstan.

The importance of considering the main lan-
guage of communication

It is of interest to study whether there are differ-
ences in the needs of teachers for professional devel-
opment in the context of various socio-demographic
characteristics. Kazakhstan is the most multicultural
country in the region of Central Asia, this aspect is
due to various historical events, the dominant part of
which occurred during the tsarist Russia and Soviet
Union [30]. Let us outline just a few of them: pen-
etration of Russian and foreign capital, settlement of
favorable areas for agriculture, the evacuation of the
population of the European part of the USSR during
World War 11, the creation of camps for repressed
citizens and their families, the development of vir-
gin lands in the post-war period and the construction
of important industrial facilities of all-Union signifi-
cance, for which citizens from all republics of the
Soviet Union came together (Kozina, 2007). As a
result, more than 130 ethnic groups live in modern
Kazakhstan, despite significant external migration
from the country after the collapse of the USSR. So,
according to official statistics, 67% of Kazakhs, 21%
of Russians and 12% of citizens of other nationali-
ties are Kazakhstanis (Shabdenova, 2015). Thus, the
state language is Kazakh, but along with it, Russian
is widely used, which is spoken regardless of eth-
nicity. It should be noted here that the government
is making attempts to develop trilingualism, so that
citizens master three languages: Kazakh, Russian
and English, but so far, the first two prevail. In post-
Soviet countries, it is necessary to take into account
the factor of Russian-speaking and local-speaking
groups of teachers (Baiteliyeva, 2015). Thus, in

addition to gender, age groups and other character-
istics, it is of interest to study research data in the
context of the main language of communication of
teachers (Kazakh and Russian).

Materials and methods

It seems important to understand how the pro-
fessional development of teachers is going on and in
what areas the professional development of teach-
ers is required. For this, the TALIS project experts
asked questions 19 to 28 in the survey questionnaire,
covering various aspects of the indicated direction.
The survey questionnaire is available at the link on
the OECD website (OECD, 2018).

As mentioned above, in the realities of Kazakh-
stan, it is important to take into account the lan-
guage of communication as one of the main factors.
Certain results of the TALIS study were analyzed in
the context of various socio-demographic character-
istics available in databases, in particular: gender,
age groups, main language of communication, edu-
cational level and work experience as a teacher. For
this, the analysis of contingency tables, comparison
of means, factor analysis and ranking of the ob-
tained factors into percentile groups were applied.

At the same time, the analysis presented in this
article has data limitations, which is expressed in a
limited set of variables, in the context of which it
is possible to analyze the data, for example, this is
the absence in the available database of variables
reflecting the type of settlement, material and eco-
nomic status of teachers, type of schools.

Sampling

In Kazakhstan, 6566 teachers from all regions
of the country took part in the survey. Socio-demo-
graphic characteristics of the respondents indicate
that the survey covered various groups of teachers
by gender (76.5% of women and 23.5% of men),
age groups (8% under 25; 12% — 25-29 years old;
27% — 30-39 years old; 25% — 40-49 years old,;
23% — 50-59 years old; 4% — 60 years old and old-
er). At the same time, the sample represents teachers
in the context of the main language of communica-
tion and teaching (54% Kazakh and 46% Russian),
also in the context of work experience as a teacher
(11% — up to 3 years, 23% — from 3 to 10 years,
31% — from 10 to 20 years and 34% — 20 years and
more). The average years of experience as a teacher
is 14.4 years (Mean), the standard deviation is 11.0
(Std. dev.), The minimum period of teaching is sev-
eral months, the maximum is 60 years. The most
common (Mode) work experience as a teacher is 10
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years, the median value is also 10 years. The survey
covered teachers with different levels of education
according to the classification of levels of education
based on the International Standard Classification of
Education (ISCED): 5% — it is levels 3, 4 and 5;
87% — level 6 and 8% — levels 7 and 8.

Results and discussion

When applying for a job, newly arrived employ-
ees undergo orientation training or induction train-
ing, which is also part of professional development.
Such events are either organized as formal struc-
tured programs or informally organized as separate
events. In general, they are intended to support the
introduction of new teachers into the teaching pro-
fession or to support already experienced teachers
who are just starting out in a new school. For this,
the respondents were asked question 20: “When you
began work at this school, were the following provi-
sions part of your induction?”. The question arises
as to how such activities are implemented in Ka-
zakhstani schools, the results of the answers indicate
that the dominant part of teachers attended face-to-
face introductory courses or seminars (91%). Also
91% indicated that they had planned meetings with
the director or experienced teachers. In most cases
(88%), new teachers are supervised by school prin-

cipals or more experienced teachers. At the same
time, most often (92%) cooperation is established
with other new teachers or (79%) team training with
experienced teachers [10]. At the time of the survey,
62% and 48% of online courses and online activities
passed, respectively, the pandemic and subsequent
quarantines of 2020 changed this state of affairs,
now all 100% of teachers visit and conduct their ac-
tivities online. Only about 29% of teachers noted a
decrease in the teaching load as part of introductory
activities to the profession.

To determine the need for professional develop-
ment, teachers were asked the question: “For each
of the areas listed below, please indicate the extent
to which you currently need professional develop-
ment” in the survey questionnaire, this is question
#27 in the survey questionnaire. The survey partici-
pants were asked to mark the level of need for each
of the fourteen areas of professional development,
that is, where training is more or less required. The
results of the answers are presented in Table 1, the
data are ranked in descending order of answers ac-
cording to the highest level of need. The data show
that for the majority of Kazakhstani teachers (66%-
67%) the highest level of need is observed in the
areas of “Information communication technology
skills for teaching” and “Student assessment prac-
tices”.

Table 1 — The need for professional development (self-assessment of teachers), N = 6566

No need at | Low level of | Moderate High level of

present need level of need need
ICT skills for teaching 16% 18% 40% 26%
Student assessment practices 16% 17% 42% 25%
Knowledge of the curriculum 24% 17% 37% 22%
Pedagogical competencies in teaching my subject field(s) 18% 19% 44% 19%
Student behaviors and classroom management 23% 21% 37% 19%
Teaching cross-curricular skills 15% 19% 47% 19%
Knowledge and understanding of my subject field(s) 21% 17% 43% 18%
Teacher-parent co-operation 20% 20% 42% 18%
Analysis and use of student assessments 16% 20% 48% 16%
Approaches to individualized learning 18% 20% 47% 15%
Teaching in a multicultural or multilingual setting 25% 24% 37% 14%
Teaching students with special needs 29% 20% 38% 13%
Communicating with people from diff cultures or countries 23% 26% 39% 12%
School management and administration 31% 25% 34% 10%
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The analysis of the contingency tables showed
that there are statistically significant differences (p
<0.05) in the need for training in the direction of
“Information communication technology skills for
teaching” in the context of gender, age groups, level
of education and the main language of communica-
tion. In this area, the need is higher among female
representatives than among male representatives,
and the need is higher among teachers over the age
of 30 than among teachers under the age of 30, also
the need is higher among teachers with the level of
secondary and higher education who do not have
a master’s degree or higher (level 3-6). Significant
differences are observed in the context of the main
language of communication: 84% of teachers who
filled out the questionnaire in the Kazakh language
noted the need (37% high and 47% medium) for
professional development in the above-mentioned
direction, among teachers who filled out the ques-
tionnaire in Russian, there are 46 % (13% high and
33% medium). In the context of the teaching experi-
ence, there are no significant differences.

In post-Soviet countries, it is necessary to take
into account the factor of Russian-speaking and
local-speaking groups of teachers as mentioned by
(Baiteliyeva, 2015), there was considered separately
as different groups of teachers, since the difference
in needs in this area varies almost twice depending
on the language of instruction. In TALIS reports and
other studies, this important factor is sometimes not
noted and a generalized approach is taken to study
this issue.

Analysis of the “Student assessment practices”
direction in terms of gender, age groups, level of
education and working experience and the language
of communication also showed statistically sig-
nificant differences (p<0.05). The need for profes-
sional development is more often observed among
male teachers than among female teachers, among
younger teachers (under 40), among teachers with
a secondary specialized education (level 3-5), and

Table 2 — Compare Means of Index of professional development

also among teachers whose main language of com-
munication is Kazakh. It is noteworthy that the need
for “Student assessment practices” is higher among
teachers with 20 years of experience and more than
among less experienced teachers. It can be assumed
that the reforms in education have led to certain
changes in the curriculum, as a result, some expe-
rienced teachers with long work experience do not
quite understand how to assess students, respective-
ly, they are more in need of professional develop-
ment in the assessment of students.

Based on the areas indicated in Table 1, an addi-
tive index of professional development is built. On
average, teachers noted 8 areas in which they have a
need for an average or high level of professional de-
velopment, noted in Table 1. Overall, 7% of teach-
ers did not mark any areas in which they need pro-
fessional development and 15% noted about needs
in all areas of professional development, noted in
table 1.

Analysis of the average index of professional
development showed that there are differences
(p<0.05) in the context of gender, age groups, work
experience, level of education and the main lan-
guage of communication (Table 2). Men indicated
more areas than women in which there is a need for
training. Also, the older the age group, the fewer
directions for training were noted. But at the same
time, the longer work experience as a teacher, the
more directions for professional development were
noted. Teachers without a higher education level
(Level 3,4,5) indicated more areas for professional
development than teachers with a higher educa-
tion level. Teachers, whose main language is Ka-
zakh, noted, on average, significantly more areas in
which there is a need for professional development
(Table 2). The need for professional development
of teachers in a detailed context for some socio-
demographic indicators forces them to do periodic
analyzes and research in order to achieve effective
development programs.

Mean* | Std. Deviation| Minimum Maximum N
Total 8,2 47 0 14 6566
Female 8,1 4.7 0 14 5023
Gender
Male 8,6 4,5 0 14 1543
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Continuation of the table

Mean* | Std. Deviation| Minimum Maximum N
Under 25 9,1 4,4 0 14 500
25-29 8,7 4,4 0 14 815
30-39 9,0 4,4 0 14 1764
Age groups
40-49 8,2 4,6 0 14 1650
50-59 7,3 4,8 0 14 1542
60 and above 5,2 48 0 14 292
Less than 3 years 7,2 4.8 0 14 749
. 3 to 10 years 7,6 4.7 0 14 1516
Experience
11 to 19 years 8,2 4,6 0 14 2020
More than 20 years 8,9 4.5 0 14 2242
Level 3,4,5 9,0 4,6 0 14 352
Education level Level 6 8,1 4,7 0 14 5687
Level 7 8,0 4,6 0 14 521
Kazakh (Kazakhstan) 10,5 3,5 0 14 3540
Language -
Russian (Kazakhstan) 5,4 4,4 0 14 3026

*Significance level < 0,001

In order to reduce the dimension of the variables
in question 27, and thereby understand what factors
are behind the proposed categories of professional
development presented in Table 1, a factor analysis
was made. To do this, the variables were previous-
ly recoded into dichotomous variables, where 1 —
meant the selected answer options “Moderate level
of need” or “High level of need”, that is, this area
requires professional development for teachers.

As a result of factor analysis, two factors were
formed, the data are presented in the table below.
The first factor combined variables that demon-
strate the need for professional, educational areas
of development, such as pedagogical competencies,

Table 3 — Results of factor analysis

student assessment, and the like. The second factor
combined variables reflecting the need for special
skills for learning and communication with spe-
cific social groups, representing students with spe-
cial needs and learners, from different cultures and
countries (Table 3).

For each of the formed factors and for each par-
ticipant in the survey, a special factor value was
calculated. These variables can be used to establish
relationships for factor values. The most common
method for this is dividing the factor values into
four groups of percentiles, demonstrating the degree
of manifestation of each of the factors in the context
of the analyzed characteristics.

Rotated Component Matrix®
Component
1 2
Knowledge of the curriculum ,820
Pedagogical competencies in teaching my subject field(s) ,806
Knowledge and understanding of my subject field(s) , 791
Student assessment practices ,776
Student behaviours and classroom management , 746
Analysis and use of student assessments ,740
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Continuation of the table

Rotated Component Matrix*
Component
1 2
Teacher-parent co-operation , 704
ICT skills for teaching ,690
Approaches to individualised learning ,653
Teaching cross-curricular skills ,558
Teaching in a multicultural or multilingual setting ,798
Teaching students with special needs ,697
Communicating with people from different cultures or countries ,694
School management and administration
Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.
a. Rotation converged in 3 iterations.

In order to understand among which specific
social groups the need for the indicated directions
of development is widespread, as noted above, the
division of factor values into four groups of per-
centiles was applied, demonstrating the degree of
manifestation of each of the factors in the context of
socio-demographic characteristics.

The need for the development of pedagogical
competencies (the first factor) is more widespread

among representatives of the male gender, among
teachers under the age of 40, among teachers with
work experience of 10 years or more. Also, the need
for the development of pedagogical competencies
(the first factor) is more common among teachers
with a secondary specialized education (Level 3,4,5)
and among teachers who filled out the questionnaire
in the Kazakh language (Table 4). Differences are
significant at the p <0.001 level.

Table 4 — The need for the development of teachers’ pedagogical competencies (the first factor) in the context of socio-demographic

characteristics
No need at present Low level Moderate High level
P ofneed | level ofneed | ofneed
Total 25% 25% 25% 26%
Female 26% 25% 23% 26%
Gender

Male 21% 25% 30% 24%
Under 25 18% 26% 33% 23%
25-29 21% 29% 29% 22%
30-39 19% 25% 29% 28%

Age groups
40-49 25% 26% 23% 27%
50-59 32% 22% 19% 27%
60 and above 50% 22% 13% 15%
Less than 3 years 31% 29% 19% 22%
) 3 to 10 years 29% 26% 21% 24%

Experience

11 to 19 years 25% 25% 24% 26%
More than 20 years 21% 23% 29% 27%
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Continuation of the table

No need at present Low level Moderate High level
P of need level of need of need
Level 3,4,5 20% 20% 32% 28%
Education level Level 6 25% 25% 24% 26%
Level 7,8 25% 34% 22% 19%
Kazakh (Kazakhstan) 7% 19% 35% 39%
Language ID
Russian (Kazakhstan) 46% 32% 12% 10%

*Significance level < 0,001

Analysis of the need for the development of  or more, among teachers with a master’s degree and
special competencies of teachers (the second factor)  above (Level 7, 8) and among teachers whose main
showed that the need for them is more widespread  language of communication is Kazakh (Table 5).
among male teachers, among teachers under the age  The indicated differences are statistically significant
of 50, among teachers with 10 years of experience  at the p <0.001 level.

Table 5 — The need for the development of special competencies of teachers (second factor) in the context of socio-demographic
characteristics

Low level of | Moderate level | High level of
No need at present
need of need need
Total 25% 25% 25% 25%
Female 25% 25% 26% 24%
Gender
Male 25% 23% 23% 29%
Under 25 21% 21% 24% 34%
25-29 20% 24% 26% 30%
30-39 20% 25% 27% 29%
Age groups
40-49 24% 25% 28% 24%
50-59 32% 28% 22% 18%
60 and above 47% 24% 14% 15%
Less than 3 years 33% 23% 22% 22%
3 to 10 years 26% 28% 24% 21%
Experience
11 to 19 years 24% 25% 26% 25%
More than 20 years 22% 24% 26% 29%
Level 3,4,5 26% 20% 24% 30%
Education level Level 6 26% 25% 25% 24%
Level 7,8 20% 24% 27% 29%
Kazakh (Kazakhstan) 19% 24% 26% 31%
Language ID
Russian (Kazakhstan) 32% 26% 24% 18%

*Significance level < 0,001
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In order to understand what barriers, according
to teachers, prevent for their professional develop-
ment, the question #28 was asked: “How strongly
do you agree or disagree that the following present
barriers to your participation in professional devel-
opment?” The results of the responses are presented
in Table 6, in descending order of the “Strongly dis-
agree” responses. According to the data obtained,
the most common barrier to professional devel-
opment of teachers is lack of time, since teachers
are loaded with busy work schedules and family
responsibilities, as evidenced by the statements “I
do not have time because of family responsibilities”

and “Professional development conflicts with my
work schedule”.

It was assumed that there are differences in the
gender by the most common problems, but the anal-
ysis of contingency tables did not reveal such differ-
ences (p> 0.05), thus the most common barriers in-
dicated above are typical for both men and women.
Despite the statistical significance (p <0.05), analy-
sis in the context of other features did not show sig-
nificant trends, i.e. lack of time is a major barrier
for many teachers, regardless of gender, age group,
length of service, education or language of instruc-
tion.

Table 6 — Opinions of teachers about barriers to professional development

SFrongly Disagree Agree Strongly
disagree agree
I do not have the pre-requisites 44% 40% 12% 4%
There are no incentives for participation in prof. developm. 27% 56% 13% 4%
There is no relevant professional development offered 19% 61% 16% 4%
There is a lack of employer support 17% 50% 27% 6%
Professional development is too expensive 16% 48% 30% 6%
I do not have time because of family responsibilities 14% 46% 32% 8%
Professional development conflicts with my work schedule 13% 48% 30% 9%

For many types of analysis, attention is drawn
to the fact that more experienced teachers with more
than 10 years of experience as a teacher are more in-
terested in professional development, which can be
explained by the achievement of conscious compe-
tence, that is, most of them are aware of insufficient
knowledge in some areas, accordingly identified the
need for professional development. There is also a
spread of a low need for professional development
among teachers aged 60 years and more, which can
be explained by pre or retirement age, professional
burnout and, accordingly, a low need for profes-
sional development among a certain part of teachers
of this age category. But at the same time, this situa-
tion is not typical for all teachers aged 60 years and
more, another part of them indicated the need for
various areas of professional development.

Conclusion

The TALIS project experts note the importance
of taking into account the socio-demographic char-
acteristics of teachers and school principals, since
these characteristics, as well as the dynamics of the

workforce, are decisive factors to consider when
examining the best policy for attracting and select-
ing candidates for teacher education and leadership
training.

As done analysis has shown, it is necessary to
take into account socio-demographic characteristics
when developing programs for professional devel-
opment for teachers, since there are differences in
the context of gender, age groups, work experience,
level of education and the main language of com-
munication. The analysis also showed differences
within each social group, which confirms the need
for a differentiated approach in planning and imple-
menting events for the professional development
of teachers. This approach will allow taking into
account the needs of various social groups and at
the same time optimizing resources for organizing
courses for professional development of teachers.

It should be noted that professional develop-
ment of teachers is an integral component of the de-
velopment of human capital in general. This is also
noted by the experts of the TALIS project in their
report: “the urgent task of the educational systems
of countries today is to ensure that students acquire
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the skills and competencies they need to succeed in ~ Therefore, continuous professional development is
modern society”. Professional development cov-  practiced, understood as an activity in the form of
ers all stages of teacher training, from elementary  professional training on the job, going beyond pri-
education to on-the-job learning opportunities.  mary education and introductory programs.
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EMPOWERMENT OF WOMEN IN THE CONTEXT
OF MIGRATION IN KAZAKHSTAN:
A FINAL MONITORING STUDY

Today, women constitute a significant part of migration processes and at the same time face a com-
plex set of social, economic, and gender-related risks associated with adaptation to the host society.
The purpose of the study is to transform attitudes toward women in migration, their problems, and their
opportunities for adaptation in the host country. The scientific significance of the research lies in the
comprehensive analysis of the current problems related to the situation of migrant women in the Turkes-
tan region and in identifying manifestations of gender discrimination in migration contexts. The practical
significance of the study is determined by the possibility of applying the obtained results to improve mi-
gration policy and migration legislation taking into account the gender factor. The methodological basis
of the research is a comprehensive sociological approach combining theoretical and empirical methods.
The empirical part of the study included a survey of migrant women and an expert survey of representa-
tives of state institutions, law enforcement agencies, media, and public organizations. The monitoring
study was conducted in two stages and involved 60 migrant women and 42 experts.

The results of the study showed that migrant women represent one of the most vulnerable so-
cial groups. The majority of respondents reported experiencing various forms of domestic violence,
including psychological pressure, threats, and physical abuse. Expert analysis also revealed the presence
of discrimination in employment, limited access to social services, and pressure from the surrounding
social environment. The value of the conducted research lies in identifying socio-psychological and
institutional factors influencing the situation of migrant women, as well as in expanding the scientific
understanding of the gender dimension of migration processes. The obtained results contribute to the
development of gender sociology and demographic studies of migration. The practical significance of
the research consists in developing recommendations aimed at strengthening the protection of migrant
women’s rights, developing a system of crisis centers and social support services, increasing awareness
of migrants’ rights, and improving government programs for the prevention of violence and discrimina-
tion in the migration environment.

Keywords: migrant women, women rights in migration, domestic violence, gender stereotypes, la-
bour migration, abusive relationships, host and origin countries.
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6. XeHibekoB aTbiHaarbl OHTYCTiK KasakcTaH neaarornkasbik, yHusepcuteTi, LUbimMkeHT, KasakcTaH
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KasakcTaHAafFbl KOLLi-KOH YKaFAaibIHAQ dMEAAEPAiH KYKbIKTapbl
MeH MYMKIHAKTepiH KeHelTy: KOPbITbIHAbI MOHUTOPMHITIK 3epTTey

byriHri TaHAQ aMeAAep KOLLi-KOH YAEPICTEPiHIH MaHbI3Abl OOAIriHE alMHAABIM OTbIP >XOHE COHbIMEH
KaTap KabblAAAYLLIbI KOFaMFa OeniMAEAYMEH BANAAHBICTbl DAEYMETTIK, SKOHOMUKAABIK, )KOHE FreHAEPAIK
TOYEKEAAEPAIH KelleHiMeH GeTrne-0eT KeAeai. 3epTTeyAiH MakcaTbl — KOLWi-KOH >KarAaiblHAAFbI
OMEAAEPre, OAAPAbIH MOCEAEAEPiHE XXoHe KabblApayllbl eAperi 6eliMAEAY MYMKIHAIKTEpiHE AereH
KO3KapacTbl ©3repTy. 3epTTeyAiH FbIAbIMM MaHbI3AbIAbIFbI  TYPKICTaH OOABICBIHAAFbI  SEAAEP-
MUIPaAHTTapPAbIH >KaFAarblHa KaTbICTbl ©3EKTi MOCEAEAepAl KelleHAl TaAAayAa >KoHe Kelli-KOH
>KaFAaMblHAQ FEHAEPAIK KEMCITYLLIAIKTIH KOPIHICTepiH aHbIKTayAd KepiHeAi. KYMbICTbIH MPAKTUKAABIK,
MaHbI3AbIAbIFbI  AAbIHFAH HOTUXKEAEPAiI TeHAEPAIK (paKTOpAbl eckepe OTbIpbiN KOLi-KOH casicaThbl
MeH KOli-KOH 3aHHaMacblH >KEeTIAAIPY MaKCaTblHAQ KOAAAHY MYMKIHAITIMEH —alKbIHAQAAABI.
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AbIK, HETi3iH TEOPUSAbIK, XXOHE IMMUPUKAAbIK, AICTEPAI YLLTACTbIPATbIH KELEHAI COLMOAOTUSIABIK, TOCIA
KypanAbl. 3epTTeyAiH 3MMUPUKAABIK, BOAITT aleAAep-MUrpaHTTap apacbiHAQ XKYPri3iAreH cayaAHama
MeH MEMAEKETTIK OpraHAap, KYKbIK, KOPFay KypbIAbIMAAPbI, GyKapaAblk, aknapaTt KypaAAapbl kaHe KO-
FAMADIK, YbIMAQP ©KIAAEepi apacbiHAQ XKYPri3iAreH capanTamaAblK, cayaAHamaHbl KamTbliAbl. MOHUTO-
PUHITIK 3epTTey eki Ke3eHAe XYPri3iAin, oraH 60 elMeA-MUrpaHT >keHe 42 caparnuibl KaTbICThbI.

3epTTey HOTUXKEAEP] DMEAAEP-MUTPAHTTapAbIH €H OCaA SAEYMETTIK TONTapAblH Oipi ekeHiH Kep-
ceTTi. PecnoHAeHTTepAiH 6acbiM GOAIT TYPMbICTbIK, 30PAbIK-30MObIAbIKTbIH PTYPAI TYPAEpPiHE, COHbIH
iLiHAE MCUXOAOTMSIABIK, KbICbIMFA, KOPKbITYFa >XoHe (D13MKaAbIK, 30PAbIKKA YLIbIPANTbIHBIH KepCeT-
Ti. CapanTtamanblk, TaAAay COHbIMEH KaTap eHOeK CaAaCblHAA KEMCITYLIAIK 6ap eKeHiH, aAeymMeTTiK
KbI3METTepre KOAXETIMAIAIKTIH LIEKTEeYAl eKeHiH >XoHe 9AeyMeTTIK OpTaHbIH, KbICbIMbIH aHbIKTaAbl.
KyprisiareH 3epTTeyAiH KYHADBIAbIFbI OMEAAEP-MUIPAHTTAPADIH, XKaFAalblHA ©Ccep eTeTiH dAeyMeTTiK-
MCUXOAOTUSIABIK, K&HE MHCTUTYLIMOHAAABIK, (pakTOPAApPAbl aHbIKTayAa, COHAQl-ak, KeLi-KOH yAepic-
TepiHiH reHAEPAIK OALLIEMIH FbIAbIMW TYPFbIAQH TEPEH TYCIHYAI KEHenTyAe KepiHeAi. AAbIHFAH HOTU-
>KeAep reHAEPAIK 8AeyMeTTaHy MeH KeLLi-KOH AeMorpadgusiCbl CAaAaCbIHAAFbI 3ePTTEYAEPAIH AaMyblHa
YAEC KOCaAbl. 3epTTeyAiH MPakTMKAAbIK, MaHbI3bl 8EeAAEP-MUIPAHTTAPAbIH KYKbIKTapblH KOPFayAbl
KYLLENTY, AQFAQPbIC OPTAAbIKTapPbl MEH BAEYMETTIK KOAAQY KbI3METTEPIiHIH XXYNeCiH AAMbITY, MUrPaHT-
TapAbIH KYKbIKTapbl TypaAbl akMnapaTTaHAbIPY AeHreriH apTTbipy XXeHe KeLli-KOH OpTacbiHAAQ 30PAbIK-
30MObIAbIK, MEeH KEMCITYLWIAIKTIH aAAbIH aAyFa GaFblTTaAFaH MEMAEKETTIK 6aFAapAaMarapAbl XKETIAAIPY
6OVbIHLLA YCbIHBICTAP 93ipAEYyAE KOPIHEAI.

TyHiH ce3aep: MUTPAHT BMEAAED, MUTPAHT BMEAAEPAIH KYKbIKTapbl, TYPMbICTbIK, 30PAbIK-30MObl-
AbIK, TEHAEPAIK cTepeoTunTep, eHHeK Kelli-KOoHbl, abblo3MBTI KaTblHACTAP, KAObIAAQYLLbI €A, LWbIKKAH
eA.
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PacumpeHue npaB 1 BO3MOXXHOCTEM XKEHLHH B YCAOBUAX MUTPaALIUU
B Ka3zaxcraHe: utoropoe MOHUTOPUHIoBo€e UCCAEAOBaHUE

CeroaHst »KeHLWMHbl CTAaHOBSTCS 3HAUYMMOM YaCTblO MUIPALMOHHBIX MPOLLECCOB U OAHOBPEMEHHO
CTaAKMBAIOTCS C KOMIMAEKCOM COLMAAbHBIX, SKOHOMUYECKMX M FeHAEPHBIX PUCKOB, CBSI3aHHbIX C aAan-
Taumen B nprHumMaioliem obuectse. LleAb MCCAEAOBaHMS — M3MEHUTb OTHOLLEHME K XKEHLIMHAM B MU-
rpaumu, ux npobAemMam 1 BO3MOXKHOCTSIM aAanTaumu B nMpvHUMaloLLen cTpaHe. HayuHas 3HauMMoCTb
MUCCAEAOBAHMS 3aKAIOHAETCSI B KOMMAEKCHOM aHAAM3E aKTyaAbHbIX MPOOAEM MOAOXKEHWS SKEHLLMH-MU-
rpaHToK B TypKecTaHCKon 06AACTV M BbISIBAEHUM MPOSIBAEHWIA T€HAEPHOM AMCKPUMMHALIMU B YCAO-
BUSAX MuUrpauun. [pakTryeckas 3HAUMMOCTb PAbOTbl OMPEAEASIETCS BO3MOXKHOCTbIO MCMOAb30BaHMsl
MOAYYEHHBIX PE3YAbTAaTOB AASl COBEPLUEHCTBOBAHUSI MUTPALMOHHOM MOAMTMKM M 3aKOHOAATEAbCTBA C
YYeTOM reHAepHoro haktopa. MeToAOAOrMUecKor OCHOBOM MCCAEAOBAHMS BbICTYMUA KOMIMAEKCHBbIN
COLMOAOTMYECKUI MOAXOA, COYETAIoLWMl TeOPeTUYECKME U SMIUMPUYECKME METOAbBI. DMMMpuyeckas
YaCTb BKAIOUYAAA aHKETHbIM OMPOC XXEeHLMH-MUIPAHTOK M 3KCMEepPTHbIN OMpoC NMpeACTaBUTEAE TOCy-
AQPCTBEHHbIX OPraHoOB, MPABOOXPaHUTEAbHbIX CTPYKTYp, CMW 1 obuecTBeHHbIX opraHmnsaumit. Mo-
HUTOPVMHIOBOE MCCAEAOBaHME MPOBOAMAOCH B ABA 3Tama M OXBAaTUAO 60 >KEHLLMH-MWIPAHTOK U 42
aKcrnepTa.

Pe3yAbTaTbl MCCAEAOBAHMS MOKA3aAM, UTO XKEHLUMHbI-MUIPAHTKM SBASIIOTCS OAHOW U3 Hanboaee
YS3BMMbIX COLMAAbHbIX Ipynmn. boAbLlas YacTb peCnoHAEHTOK CTAaAKMBAETCS C pa3AMUHbIMU (hopMamu
6GbITOBOr0 HACKMAMS, BKAKOUASI MCUXOAOTMUYECKOE AABAEHME, YIPO3bl U (PU3MUECKOe HAaCUAME. DKCnepT-
HbI1 @HAAM3 TaKXKe BbISIBUA HAaAMUME AMCKPUMMHALMK B chepe 3aHATOCTM, OrpaHMUeHHbIA AOCTYM K
COLUMAAbHBIM YCAYram M AABAEHME CO CTOPOHbI COLMAAbHOIO OKpY»KeHMs. LIeHHOCTb nmpoBeAeHHOro
MCCAEAOBaHMS 3aKAIOYAETCS B BbISIBAEHUM COLMAABHO-TICUXOAOTMYECKUX U MHCTUTYLIMOHAAbHBIX (hak-
TOPOB, BAMSIIOLLMX Ha MOAOXKEHME >KEeHLLMH-MUIPaHTOK, a TakXXe B PacLUMPeHUM HayUYHOro MOHMMaHMs
reHAEPHOr0 M3MepeHUsl MUIPALLMOHHbBIX MPOLLECCOB. [oAyUYEHHble pe3yAbTaTbl BHOCST BKAQA B Pa3Bu-
TWE reHAEPHOM COLIMOAOTMM U AeMOorpadUuecKnx MCCAEAOBAHMIA MUTpaLMK. [pakTuyeckoe 3HauyeHue
MCCAEAOBAHMSI COCTOUT B pa3paboTKe PEKOMEHAALMIA MO YCUAEHMIO 3alLUMTbI MPaB XKEHLMH-MUTPAHTOK,
Pa3BUTHIO CUCTEMbI KPU3UCHbBIX LLEHTPOB U COLMAAbHbIX CAY>KO MOAAEPIKKU, MOBbILLEHMIO MHHOPMU-
POBAHHOCTU O MpaBaxX MUrPAHTOB M COBEPLLIEHCTBOBAHMIO FOCYAQPCTBEHHbIX MPOrpaMM NPOUAAKTUKM
HaCKMAMS U AUCKPUMUHALIMM B MUIPALIMOHHON CPeAe.

KAtoueBble CAOBA: XKEHLMHbI-MUTPAHTKM, NMPaBa XXeHLLMH-MUIPaHTOK, ObITOBOE HAaCMAME, TeHAEP-
Hble CTEPeOTHIbl, TPYAOBasi MUIrpaLLmMsl, abbio3UBHbIE OTHOLLEHMS, CTPaHa NPUHUMAIOLLAS, CTPaHa Npo-
UNCXOXKAEHUSI.
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Introduction

An analysis of current statistical data on inter-
national labor migration, including female labor
migration, reveals crucial mobility impact on the
economies and societies of countries of origin, as
well as on the migrant women themselves. In its
training manual, “The Gender Agenda in Migra-
tion: Linking Labor Migration and Development in
a Gender-Based Context,” UN Women Entity for
Gender Equality and the Empowerment of Women
in Central Asia (Kazakhstan) notes that “gender
determines the reasons for migration, influences
on the decision about who will migrate, the social
networks migrants form during their migration to
another country, their experience of integration and
entering the labor market in the destination country,
and their ongoing relationships with the countries of
origin.” (The Gender Agenda in Migration, 2015)
Furthermore, the 2009 UN Human Development
Report, “Overcoming Barriers: Human Mobility
and Development,” stated that “ensuring women’s
equal opportunities, rights, and guarantees should
be a goal of migration policy reform in both devel-
oped and developing countries” (Overcoming Barri-
ers: Human Mobility and Development, 2009).

The objective of the monitoring sociological
study was to transform negative beliefs, values, at-
titudes, behaviors, norms, and practices at the com-
munity level in relation to women affected by mi-
gration.

In accordance with this objective, the following
research objectives were formulated:

1. To conduct self-assessment and analysis of
the social status and prospects of migrant women.

2. To analysis of manifestations of domestic
violence against migrant women.

3. To provide expert assessment of public per-
ceptions of domestic violence against migrant wom-
en.

4. To assess, from an expert perspective, chang-
es in knowledge, attitudes, and behavior in support
of gender equality and respect for the rights of mi-
grant women.

The purpose of this article is to provide a com-
prehensive analysis of the main factors that drive
discrimination against women in migration contexts
and to formulate evidence-based recommendations
for adjustment of gender-sensitive migration poli-
cies.

The practical significance of the study lies in
the fact that the theoretical and practical results will
significantly expand our understanding of female
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migration and the gender context of migration. The
findings offer insights not only into power relations
within families but also into gender-related factors
operating at the meso- and macro-levels of migrant-
receiving states.

Literature review

This systematic review of existing literature fo-
cuses on current issues of women migrant empow-
erment at the international level and also examines
the challenges faced by women migrants in the Re-
public of Kazakhstan as migrant-receiving country.

The international review begins with the work
of Brazilian and American researchers who focused
on examining quantitative indicators of women mi-
grant empowerment (Costa et al., 2023). According
to the researchers, the degree of women’s empower-
ment is determined by gender relations in society,
making it highly culturally and contextually specif-
ic. The key dimensions of women’s empowerment,
according to them, include economic, sociocultural,
educational, and health care. These indicators of
women’s empowerment represent progress in moni-
toring gender issues and development.

Researchers Tasneef Nav; Kripa Shanker Jaisw-
al, in a review of the field of financial inclusion and
women’s empowerment, identifies a conceptual
framework consisting of three main clusters: 1) em-
powerment through financial inclusion; 2) institu-
tional mechanisms such as self-help groups; 3) pol-
icy-driven goals, including gender equality and the
Sustainable Development Goals (SDGs) developed
in 2015 by the UN General Assembly (Tasneef et al.,
2025). As the authors note, financial inclusion con-
tributes to women’s economic empowerment by pro-
viding them with the means to save, invest, and ob-
tain credit. Women are more likely to invest in their
families’ health and education when they have more
control over finances, which improves their overall
socioeconomic status. However, the authors empha-
size that the scope and effectiveness of financial in-
clusion in women’s empowering vary across national
and cultural contexts and are influenced by various
factors, such as social norms, policy frameworks, and
the availability of supportive infrastructure.

Australian researchers note that adult women’s
knowledge of reproductive health, particularly
from socially vulnerable groups, including migrant
women, remains lower than expected due to various
Personal, cultural, and social factors (Hansen et al.,
2025). They believe that the development of edu-
cational and awareness-raising activities on health
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issues is crucial for improving women’s knowledge
about reproductive health worldwide.

Of particular scholarly interest is the work of
Umam K. & Waskito M.A. (2022), who analyze
women’s empowerment in Islam. The Islamic mod-
el of women’s empowerment, according to scholars,
represents a holistic approach to empowering wom-
en, encompassing four key dimensions: religious,
social, political, and economic. This new approach
to women’s roles includes economic empowerment
from an Islamic perspective, which means efforts
to enable women to maintain, manage, use, and de-
velop property for the benefit of themselves, their
families, and society, in order to fully realize their
potential in society.

According to Bachan A. (2018), the feminiza-
tion of labor migration is a key development of the
21st century. Although female migrants are often
insufficiently addressed in migration policy frame-
works, they have become powerful agents of change
and key figures influencing the socioeconomic de-
velopment of their countries of origin. Moreover,
the migration experience and subsequent return
of women to their countries of origin lead to posi-
tive and sustainable social and economic changes
of both household and national levels. However,
Bachan argues that such outcomes largely depend
on the active role of governments in supporting and
protecting female migrants throughout all stages of
migration cycle — prior to departure, during migra-
tion, and upon return — while simultaneously creat-
ing conditions that facilitate voluntary reintegration
into their home countries.

Researcher Bello-Bravo J. (2015) believes that
female migration can indirectly contribute to pover-
ty reduction by increasing productivity, education,
and the health of women and their families, which is
a key factor in reducing inequality and family pov-
erty. As the author notes, migration has both posi-
tive and negative aspects. Positive aspects include
the opportunities associated with marriage or re-
marriage for single, divorced, or widowed women.
Negative aspects include the fact that migration can
also dissmpower women due to isolation and depen-
dence in the destination country.

Similarly, Ceballos F. (2024) conceptualizes
migration as an adaptive strategy that can help im-
prove living conditions, strengthen resilience, and
mitigate women’s vulnerability. Empowerment is a
multidimensional phenomenon; therefore, the links
between empowerment and migration may vary de-
pending on different aspects of empowerment and
migration patterns.

According to Nahid, M.S. & Rinti, T.R. (2024),
the concept of change in women’s empowerment
lies in the ability to exercise choice, expressed in
three interrelated dimensions that constitute choice:
1) resources, which determine the circumstances
where choices are made; 2) agency that underlies
the decision-making process; and 3) achievements,
represented the outcomes of choices. Within these
dimensions, the phenomenon of migrant women’s
empowerment can be characterized by the percep-
tion that migrant women are inherently disenfran-
chised. However, through their participation in eco-
nomic activity, particularly through employment
opportunities, they can initiate transformational
change.

Exploring new economic strategies and trends,
researchers Lodhi R.N. & Parveen Z. (2025) iden-
tify key issues related to migrant women’s empow-
erment: labor migration, gender discrimination,
marriage-based migration, cultural norms, socio-
economic mobility, and structural barriers, which
are the main factors determining women’s agency
in migration contexts.

Russian researchers Peskova D.R. & Abreu Bas-
tos O.P. (2014), noting that female labor migration
is a multifaceted modern phenomenon that remains
poorly understood, highlight the social and psycho-
logical consequences of migration. The authors cite
the following as key factors: forced separation from
family, depression and breakdowns, and difficulties
reintegrating in the home country (the donor coun-
try).

Jurayeva 1. (2025), exploring the empowerment
of migrant women, noted that negative factors such
as the undervaluation of women’s work and poten-
tial prevent them from fully realizing their potential.
Many women experience psychological or physical
trauma in their work and family lives. The author
proposed effective measures to protect women’s
rights and legal guarantees, as well as to improve
legal literacy.

Florinskaya Yu.F. (2022) in their study high-
lights the concept of “working in the shadow sec-
tor,” which is a forced measure for female migrants,
as many reside illegally in low-paying jobs in the
host country. Consequently, statistical estimates
of women’s participation in the labor market are
“shifted” upward from official figures.

A group of Russian researchers (Osadchaya et
al., 2021) propose areas for further development of
scientific knowledge on female migration: the adap-
tation of female migrants in host societies and their
readaptation in countries of origin; their integration

115



Empowerment of women in the context of migration in Kazakhstan: a final monitoring study

strategies, individual practices, and identities; com-
parative studies of women’s status in countries of
origin and host societies, social health, social well-
being, and social sentiment; and the impact of the
feminization of migration on integration processes
in the Eurasian space.

In the context of studying the role of female mi-
grants, researchers Ledeneva V.Yu. and Mishchuk
S.N. (2023) highlight the relevant area of influence
of gender stereotypes in society on the different
population groups migration. Moreover, the authors
note that migrant women are more likely than men
to experience rights violations if they are involved
in unlawful economic practices with employers.

Researcher Demintseva E.B. (2023) uses the
concept of “transnational motherhood,” where
mothers are forced to leave their children in their
country of origin to work in the host country, or live
in different countries with their dependent children
and maintain emotional, economic, and communi-
cative ties across geographic borders.

A review of articles by Kazakhstani authors fo-
cuses on the effectiveness of state migration policy,
as well as the creation of economic, social, and psy-
chological conditions for migrant women’s adapta-
tion to the social environment of the host country.

According to Moldakhmetova Zh., to reduce
the social vulnerability of migrants. (2025) and
strengthening social stability, it is necessary to ex-
pand state and NGO projects on the social dimen-
sion, informing migrants about their rights and re-
sponsibilities, creating accessible channels for filing
complaints, involving non-governmental organiza-
tions and trade unions in protecting workers’ rights,
and developing language and adaptation programs.

Another group of Kazakhstani researchers em-
phasizes the need to develop active migration fore-
casts and realistic scenarios for the future socio-
economic development of each state, taking into
account migration factors (Kappassova G. et al.,
2024).

The following group of researchers (Khamzin et
al., 2023) defines the initial task in solving the prob-
lems of migrants as increasing the migration attrac-
tiveness of settlements and cities in receiving terri-
tories through the development of infrastructure and
services, and providing state support to migrants for
their initial adaptation.

According to Bodaukhan K. (2020), the prac-
tical resolution of challenges arising during the
resettlement process re quires the establishment
of specialized center (service) within local execu-
tive authorities. The main functions of such cen-
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tres should include: monitoring migrants and their
families for their resettlement and normal housing
conditions; provision of social infrastructure (kin-
dergartens, schools, medical services); assistance in
solving employment problems; assistance in social
and labor adaptation; raising public awareness of
state support measures.

Bolatov A. (2024) together with a group of re-
searchers formulate the current social problems of
migrants that need to be addressed by psychologists,
government services, and civil society: 1) language
and cultural barriers; 2) mental health issues; 3) dis-
crimination and social exclusion; 4) limited access
to healthcare; 5) infectious diseases and health risks;
6) nutritional issues; 7) trauma and past experiences.

Aman R.’s article explores the experiences of
female migrant entrepreneurs, where their unique
experiences manifest in the complementarity of par-
ticipants, while the goal of achieving a perceived
joint value proposition acts as a unifying tool be-
tween elements of the entrepreneurial ecosystem
(Aman et al., 2021).

Overall, an international and country-specific
meta-analysis of existing publications on the re-
search topic defines the issue of women migrant
empowerment as a multidimensional social phe-
nomenon that needs to be measured in the context
of political, social, economic, and psychological
processes.

Materials and methods

The research project’s methodology was based
on the following algorithm: 1) a survey of migrant
women; 2) an expert survey of government and law
enforcement officials, media representatives, and
community leaders. The methodological basis of the
study is a comprehensive, combined approach, in-
corporating theoretical and empirical methods. The
theoretical part of the study includes a developed
concept based on systemic and comparative ap-
proaches, modern concepts of social development,
and incorporates the principles of objectivity, logic,
consistency, and scientific validity of the results.

The selection of experts for the comprehensive
study was based on the following criteria:

1) the expert’s level of competence in the given
subject matter. Indicators include the level and pro-
file of education, work profile, relevant work experi-
ence, the level of problems solved, and the number
and quality of previous expert assessments.

2) the degree of objectivity and impartiality of
the expert in analyzing and evaluating phenomena
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in the given subject matter. Dates of the second final
stage: November 2024 — January 2025.

Algorithm of the comprehensive sociological
research in monitoring mode:

1. Survey of migrant women (stages 1 and 2): 30
respondents (August 2024), 30 respondents (Janu-
ary 2025). Total: 60 respondents.

2. Expert survey of government and law en-
forcement officials, media representatives, and
community leaders (stages 1 and 2): 23 respondents
(August 2024), 19 respondents (January 2025). To-
tal: 42 experts.

Object of study: the impact of migration on the
rights and opportunities of migrant women.

Subject of study: the specific manifestations of
domestic violence among migrant women.

Characteristics of the overall sample:

Survey of migrant women — “snowball” method.

Expert survey — quota, structured sampling.
Analysis of the socio-demographic characteristics
of respondents in the final 2nd survey:

Female migrants:

Ethnic distribution of respondents in the 2nd
survey:

1. Kazakh (Kandas) — 33.3%

2. Uzbek — 53.3%

3. Other nationalities (Tajik) — 6.7%.

Educational level of respondents in the 2nd survey:

1. Secondary education — 66.7%

2. Incomplete secondary education — 10.0%

3. Secondary vocational education — 3.3%

4. No education — 20.0%.

The educational level of respondents in the sec-
ond survey differs significantly from the first: over
66% of respondents to the final round of the sur-
vey have a secondary education, while 20.0% have
none.

Age range of respondents for the 2nd survey:

1. 18-25 years old — 10.0%

2. 26-35 years old — 20.0%

3. 36-45 years old — 43.3%

4. 46-55 years old — 23.3%

5. 56 years and older — 3.3%.

Socio-professional group membership (social
status) of respondents in the 2nd survey:

1. Housewives — 50.0%

2. Blue-collar workers — 36.7%

3. Female retail workers — 6.7%

4. Temporary workers (self-employed) — 6.7%

The representation of socio-professional groups
of respondents in the survey also underwent sig-
nificant changes: in the second survey, 50.0% were
housewives, 36.7% were blue-collar workers in var-

1ous industries, and 6.7% were female retail workers
and 6.7% were self-employed.

Countries of origin of respondents in the 2nd
survey:

1. Uzbekistan — 80.0%

2. Kyrgyz Republic — 10.0%

3. Tajikistan — 10.0%.

Marital status of respondents in the second sur-
vey:

1. Married, legally married to a citizen of the
Republic of Kazakhstan — 3.3%

2. Married, legally married to a citizen of an-
other country — 3.3%

3. Single — 10.0%

4. Religiously married — 60.0%

5. Divorced — 13.3%

6. Living separately from their husband (guest
marriage) — 10.0%.

According to the results of the second survey,
more than half of respondents (60.0%) are in a re-
ligious marriage. A significant portion of the re-
maining women are either divorced, living de facto
separately from their husbands, or are in sham mar-
riages. Survey experts:

Social and professional group membership of
respondents in 2 surveys:

1. District police departments — 52.6% (10 ex-
perts)

2. District family support centers — 15.8% (3 ex-
perts)

3. District education departments —21.1% (4 ex-
perts)

4. Regional health department, regional hospital
—10.5% (2 experts).

Social status of experts in 2 surveys:

. Deputy head — 5.3%
. Head of department, regional hospital — 5.3%
. Chief specialist — 15.8%
. Senior police lieutenant — 15.8%
. Psychologist — 10.5%
. Specialist — 10.5%
. Methodologist — 5.3%
. Social worker — 15.8%
. District police inspector — 5.3%. The repre-
sentation of socio-professional groups of experts
in the second survey was significantly expanded,
including employees of district police departments
(52.6%), as well as district health support centers
(15.8%), district education departments (21.1%),
the Regional Health Department, and the Regional
Hospital (10.5%).
Experience of the experts in the second survey:
1. 1-6 years — 36.8% (7 respondents)
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2. 7-8 years — 31.6% (6 respondents)

3. 10-11 years — 15.8% (3 respondents)

4. Over 20 years — 15.8% (3 respondents).

Overall, the comprehensive monitoring study,
which included questionnaires from female mi-
grants and expert questionnaires from specialists in
the field of migration policy, was divided into the
following thematic blocks:

The questionnaire for female migrants included:

1) social status and conditions before migration;

2) changes in status during migration;

3) status in the host country.

The expert questionnaire included:

1) the impact of labor migration on changes in
family and marital patterns;

2) an assessment of the level of domestic vio-
lence in migrant families;

3) the development of migration models for re-
gional development, taking into account the gender
socio-demographic structure of migration.

Results and discussion

Gender, as one of the ways in which social
stratification occurs in traditional societies of the
post-Soviet space, manifests itself primarily in
the socioeconomic, psychological, and physical
marginalization of women, leading to illegal mi-
gration. The main reason women decide to mi-
grate — whether alone or with their husbands or
other family members — is the need to earn a liv-
ing wage and provide financial support for their
families. Migration is often seen as the only way
to improve a family’s standard of living, leading
to an increase in the participation of not only men
but also women in migration flows. A comprehen-
sive monitoring study allows us to analyze and as-
sess socioeconomic and cultural trends, including
gender stereotypes, in key social institutions such
as family, marriage, the marital system in the con-
text of illegal migration, and the status of migrant

women in the host country. Migrant women, es-
pecially those without secure immigration status
and those with strict skill requirements in the labor
markets of host countries, are particularly vulner-
able to domestic violence. Migrant men respond
with violence not only to the stress of relocation
and lack of permanent employment, but also to the
changing social norms and gender roles that oc-
cur in such situations. All of these factors are the
main triggers for violence perpetrated by spouses,
parents-in-law, and relatives.

While 20.0% of migrant women report no do-
mestic violence, 70.0% of respondents responded
positively. Moreover, domestic violence is commit-
ted not only against women but also against chil-
dren. 3.3% report violence against relatives in the
woman’s family. 6.7% of respondents were unde-
cided, clearly demonstrating fear of their spouse and
family. Stigmatization and stereotyping began in the
country of origin and continued in the host country,
as migrant communities experience a certain lack
of communication and interaction. Respondents re-
port various forms of domestic violence: over 46%
report psychological violence, expressed through
humiliation of a woman’s dignity and personality,
insults, and attacks. Twenty-six percent of respon-
dents report threats of violence as an extreme form
of physical violence. Twenty-three percent of mi-
grant women report beatings as a common form of
physical violence. Only 3.3% of respondents report-
ed no domestic violence.

Monitoring of two surveys shows an increase
in violence in migrant families from “two or more
incidents” from 43.3% to 60.0%. Rates of system-
atic domestic violence and one-time violence de-
creased slightly, respectively, from 23.3% to 16.7%
and from 26.7% to 13.3%, but remain significant.
Overall, 8.4% of respondents report no domestic
violence. A certain proportion of respondents are di-
vorced or in formal, guest marriages, which is con-
sistent with these figures.

Table 1 — Monitoring of Respondents’ Actions in Response to Domestic Violence

Ne Answer options I stage II stage Monitoring
1 | Yes 0.0 33 1.6
2 | No, I'm afraid of my husband and his relatives 16.7 333 25.0
3 | No, because I don’t trust law enforcement 0.0 10.0 5.0
4 | I haven’t reported it because I don’t know the procedure 26.7 0.0 13.4
5 |Icalled the police on 102 6.7 0.0 34

118



B. Sagyndykova et al.

Continuation of the table

Ne Answer options I stage II stage Monitoring
6 |1 spoke verbally with the local police officer 6.7 0.0 34
7 | No, because of the death threats I’ve received 3,3 20,0 11,7
8 | No, I don’t believe the police will help me. 23,3 13,3 18,3
9 | No. We can resolve this issue ourselves. 36,7 23,3 30,0

As Table 1 shows, filing written complaints
with law enforcement agencies is considered unac-
ceptable in migrant families. Only 3.3% (essentially
one woman) filed a written complaint against abu-
sive parents. However, there is an increase in fear
and anxiety about persecution from spouses and
their relatives.

An analysis of respondents’ responses to the
second survey revealed that the primary abusers in
migrant families are primarily:

1. Spouse — 56.7%

2. Husband’s relatives — 16.7%

3. Spouse’s parents — 10.0%

4. All together — 10.0%

5. No violence — 10.0%.

I stage

6.7

20,0

233_/

= Spouse
= In-laws and spouse together
= Spouse's relatives

Other answers: son-in-law, no
one

As modern researchers note, women, unlike
men, are relegated to the background due to their
unique gender-based vulnerabilities that impact
their safety, such as economic and labor inequal-
ity, and gender discrimination. It’s worth noting
the growing trend of divorce, sham marriages with
host-country citizens, and separation, which was
uncommon in traditional societies until the first
decade of the 21st century. An increasing number
of women, especially respondents to the second
survey, are in religious marriages, which creates
objective risks for women and children. Parties
to such unions have no legal obligations to each
other, which can lead to men neglecting their re-
sponsibilities.

II stage

o4

16,7
56,7

;]

= Spouse

= Husband's relatives
= Spouse's parents
All together

= Other answers (No violence)

Figure 1 — Monitoring of the rating indicators of the main migrant families abusers
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In response to the question “How has migra-
tion influenced changes in your family relation-
ships?”, respondents to the second survey identi-
fied one dominant response: “Yes, very strongly,”

with a range of dominant indicators. Furthermore,
for the “Yes, very strongly” response, almost all
indicators, ranging from 53.3% to 66.7%, were
identified.

Table 2 — Monitoring the Migration Impact on the Family Relationships Transformation in Migrant Families

. Yes, very much
Ne | Answer options
I stage II stage Monitoring
1 Family relationships 20.0 66.7 434
2 Attitude toward marriage 16.7 533 35.0
3 Desired number of children 6.7 60.0 33.4
4 Attitude toward you 10.0 533 31.7

More than 66% of respondents in the second survey
noted changes in family relationships and the desired
number of children (60%). On a psychological level,

women noted a transformation in their spouse’s attitude
toward marriage and their personal attitude toward their
spouse, sometimes even leading to indifference.

Table 3 — Monitoring expert opinions on the main areas of discrimination against migrant women

) Yes, definitely Partly No
Answer options
Ne I II I i I I
stage stage stage stage stage stage
| In the WOI.‘kplaCG — employer attitudes 13.0 421 348 316 435 21
toward migrant women
Access to services: healthcare,
2 employment, education, host country 39.1 26.3 43.5 52.6 17.4 15.8
language training
3 |Riskof pressure from law 17.4 15.8 21.7 21.1 56.5 52.6
enforcement
4 Rlsk of pressure f¥0m local residents 174 211 478 01 348 316
(neighbors, acquaintances)

According to the experts in the second survey,
the main areas of discrimination against migrant
women are:

1. Workplace — 42.1% (definitely)

2. Access to services: healthcare, employment,
education, and language training in the host country
—52.6% (partial)

3. Risk of pressure from local residents (neigh-
bors, acquaintances) — 42.1% (partial).

Experts note the “partial” presence of the fol-
lowing deviant behaviors in migrant families:

1. Domestic violence — 57.9%

120

2. Increased conflict — 47.4%

3. Divorce —42.1%

4 Children left without paternal care, raised
solely by their mother — 42.1%. Although the sec-
ond survey significantly increased the number of re-
sponses, including “yes, definitely” and “partially,”
compared to the first, experts still tend to “partially”
acknowledge the presence of the aforementioned
manifestations of discrimination and deviance in
migrant families. This is directly related to the fami-
lies’ social status, employment status, and success-
ful adaptation in the host country.
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40 33,6 36.8 35
35 30
32 25

20
15
10
5
0
Increased Domestic violence
conflict

L I

stage stage

22,7 fr
8.7 10
= :
0
Divorces Children left without

paternal care, raised
solely by their mother

—— Monitoring

Figure 2 — Monitoring expert analysis of the presence
of deviant manifestations in migrant families

More than 57% of experts in the second survey
believe that the emergence of new forms of marriage
that arose with migration — temporary/guest mar-
riages; sham marriages for migration; early marriag-
es; polygamy; and interethnic marriages-partially
impact society as a whole. This figure remains high
since the first survey (52.2%). Experts are confident
that migration processes, not only within the region
and country, but also globally, are influencing tradi-
tional marriages, disrupting stereotypical attitudes.
However, migrants typically prefer to migrate not
alone, but with families of blood relatives, so the
influence of tradition is supported by the social en-

vironment. 31.6% of experts believe that marital re-
lations are definitely changing with migration. Only
10.5% responded negatively.

It should be noted that a greater number of mi-
grant women require temporary shelters, assistance
and understanding from law enforcement agencies
regarding gender discrimination, as well as legal
assistance from authorities and political parties.
Awareness of rights and access to crisis centers and
safe shelters for migrant women has dropped sharp-
ly, with more than half of respondents in the second
survey (56.7%) unaware of the availability of such
resources and laws.

Table 4 — Monitoring of priority types of assistance to migrant women who are victims of abusive relationships

Ne Answer options st:ge staIlIge Monitoring
| gs(grilsstl;ll;titei)ons with public organizations (psychological, legal, and social 70.0 533 61.7
2 | Access to crisis centers for safe housing and protection 60.0 86.7 73.4
3 | Law enforcement protection 40.0 70.0 55.0
4 | Information on jobs available to migrant women 333 56.7 45.0
5 | Medical assistance 46.7 56.7 51.7
6 | Return to the homeland 233 133 18.3
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As Table 4 shows, respondents prioritize the fol-
lowing types of assistance for women victims of do-
mestic violence: access to crisis centers (73.4%), con-
sultations with public organizations (psychological,
legal, and social assistance) (61.7%), protection from
law enforcement agencies (55.0%), timely medical

care (51.7%), information about job opportunities
(45.0%), and assistance in returning home (18.3%).

The expert survey’s monitoring ranks the key
measures taken by government agencies and law
enforcement agencies to prevent domestic violence
against migrant women:

Table 5 — Ranking of Key Measures to Prevent Domestic Violence Against Migrant Women (Monitoring)

Ne | Answer options I stage II stage Monitoring
1 Introduce a registry and visits to migrant families 13.0 36.8 39.9
) Inform about the rights of migrants, and in particular, the rights of 37 263 175

migrant women
3 Providing ‘tem.porary housing/shelter for migrant women in cases 13.0 105 11.8
of domestic violence
4 Taking legal measures against domestic violence 17.4 26.3 21.9
5 lnformmg .fam111es about their rights and employment 13.0 158 144
opportunities

6 Inforr?l%ng'about crisis centers in the city/region for the 13.0 211 171
rehabilitation of women

7 | All of the above 78.3 47.4 62.9

Overall, according to experts (Table 5) from
the monitoring study, the main measures to prevent
domestic violence against migrant women include
the implementation of state programs and initiatives
on gender statistics for migrant women, awareness-
raising through social media and public institutions,
legal action against abusers, and the creation of city/

regional crisis centers not only within NGOs but
also within clinics and law enforcement agencies.

The monitoring study experts generally note that
information about discrimination against migrant
women, including cases and statistics on domestic
violence in this environment, is obtained primarily
from the following sources:

Table 6 — Monitoring expert analysis of current sources of information on migrant women subjected to domestic violence

Ne Answer options s t:ge s tzlifge Monitoring
1 Self-Appeal 47.8 0.0 23.9
2 Women’s NGOs 26.1 10.5 18.3
3 Media, Social Networks 39.1 31.6 354
4 | Law Enforcement Agencies 43.5 57.9 50.7
5 Public Opinion 13.0 0.0 6.5
6 Other Answers (all listed above) 8.7 0.0 4.4

According to the survey experts (Table 6), the
primary sources of information on migrant women
who have experienced domestic violence are law
enforcement agencies (50.7%), which must con-
stantly monitor the places and living conditions of
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migrant families. The media and social media play
a significant role, through which public and gov-
ernment agencies should not only mobilize public
opinion but also provide women with a “pathway”
for action in emergency situations. Along with the
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media and social media, the experts emphasize the
role of women’s non-governmental organizations in
raising awareness of this issue at the state and pub-
lic levels, as well as in shaping migrant women’s
understanding of their situation, self-esteem, and

concrete plans for the future, including finding per-
manent employment.

The monitoring study experts were informed of
the following additional changes in national legisla-
tion on women’s rights and children’s safety:

Table 7 — Informing experts on additional changes in national legislation on women’s rights and children’s safety (monitoring)

Ne Answer options ! I Monitoring
stage stage
Intentional infliction of minor bodily harm and battery have been
1 criminalized. Penalties for intentional infliction of moderate and 65.2 47.4 56.3
serious bodily harm have been increased.
) Traps1t19n from a declaratory to a detective nature of offense 435 158 297
registration.
Criminal liability has been introduced for incitement to, and assistance
3. .. . .. 52,2 15,8 34,0
in, suicide, as well as for promoting suicide.
4 Adml.mstratlve liability for b1:111y1ng (cyberbullying) of minors has 478 6.3 371
been introduced for the first time.
5 | Reconciliation procedures have been tightened. 21.7 26.3 24.0
6 Admlmstratlve liability for offenses in the domestic sphere has been 529 263 393
increased.
Other answers: An expanded amendment to the Law of the Republic
7 of Kazakhstan dated April 15, 2024, No. 72-VIII on the protection of 8.7 0.0 4.4
the rights of women and children is needed.
8 |Idon’tknow 0.0 31.6 15.8

As Table 7 shows, over 56% of the experts in
the monitoring study overall believe the following
measures are necessary:

1. Tightening penalties for intentional infliction
of minor, moderate, and serious bodily harm;

2. Strengthening administrative penalties for of-
fenses in the family and domestic sphere (39.3%);

3. Strengthening administrative penalties for
bullying (cyberbullying) of minors in migrant fami-
lies (37.1%);

4. Introducing criminal penalties for incitement
to, assistance in, and promotion of suicide (34.0%);

5. Officially transition from a declarative to a
detective approach to registering offenses by law
enforcement agencies (29.7%)

6. Tighten the procedure for reconciliation of
parties in court (24.0%)

7. Taking into account the above, an expanded
amendment to the Law of the Republic of Kazakh-
stan dated April 15, 2024, No. 72-VIII on the pro-
tection of the rights of women and children is neces-
sary (4.4%).

According to experts, strengthening and tight-
ening measures against domestic violence will not
only create a responsible attitude among families,
but also ensure monitoring by government and law
enforcement agencies, civil society representatives,
and the social environment of migrant women and
employers.

Conclusion

The institution of the family is undergoing
significant changes under the influence of migra-
tion. These changes are triggered by new forms
of marital and family relations, including distant
(sometimes sham) marriages, families with guest
wives, and the strengthening of religious mar-
riage practices. Pragmatic tendencies are emerg-
ing among men, who, without being officially
married, are virtually free of responsibility for
their wives and children. Furthermore, it should
be understood that women find it difficult to leave
abusive relationships due to the nature of the rela-
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tionship and subordination within the family and
kinship hierarchy.

A notable trend is emerging among unmarried,
divorced, or cohabiting women who choose not to
formalize their relationships, as their partners are
unable to ensure the financial well-being of fami-
lies with children. This phenomenon, reflecting a
form of “forced” female independence, is atypical
for traditional communities in Kazakhstan, Uzbeki-
stan, and Tajikistan, yet it is increasingly observed
among migrant populations.

Women in migrant families who approach gov-
ernment agencies, public bodies, women’s NGOs,
and centers often struggle to navigate the maze of
public services, the judicial system, and interactions
with the police. Therefore, systemic support servic-
es are needed to urgently resolve or assist women
who have experienced discrimination in family rela-
tionships and employment.

Women migrant workers are doubly vulnerable:
as women and as individuals involved in migration.
Due to their generally low or even complete lack of
skills, women migrants are primarily forced to work
in the informal sector, retail, and as service workers.

Women migrants, especially those without se-
cure immigration status, and those with strict skill
requirements in the labor markets of host countries,
are particularly vulnerable to domestic violence.

According to the survey’s experts, the primary
sources of information on migrant women who have

experienced domestic violence are law enforcement
agencies (50.7%), which should constantly monitor
the location and living conditions of migrant fami-
lies.

The comprehensive monitoring study as a
whole made it possible to form the main directions
of changes in migration policy, taking into account
the gender component.: 1) implementation of a state
program to combat discrimination and violence
against migrant women; 2) organization of special
language courses for migrants, as well as vocational
training courses. Promising areas include the devel-
opment of migration models for the development of
regions, taking into account the gender demographic
structure of migration, as well as the consideration
of the gender component in border control.
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KAPT AAAMAAPADbIH, ©OMIP CAINACbIHA
BEACEHAI ¥3AK OMIP CYPY KOHUEMNMUUACDBIHbIH, OCEPI
(AAMATbI KAAACBI MbICAABIHAA): CATNAADBIK, 3EPTTEY

XaAbIKTbIH, KapTalobl KOFaMHbIH SAEYMETTIK-DKOHOMMKAAbIK, AaMyblHa €AeyAi oacep eTeTiH
KahaHAbIK, AeMorpadusIAbIK, YPAIC 6OAbIN TabblAaAbl. 3ePTTEYAIH MakcaTbhl — «BGeACEHAT y3aK, emip
CYPY TY>XXbIPbIMAAMACbIHbIH» KApT aAaMAApPAbIH, ©Mip canacblHa acepiH aHblkTay. KapT aAamMAapAbIH
GeAceHAl KapTaloblHA KOHEe eMip canacbiHa acep eTeTiH (hakTOpAapAbl TYCiHY AEHCAyAblK CaKTay
KOHE BABYMETTIK KAMTaMachi3 eTy CaAaAapblHAQ TUIMAT CTpaTerusAap MeH >kob6arapAbl 93ipaey yiui
MaHbI3Abl.

3epTTeyre AAMaTbl KaAaCblHAAFbl <beAceHA y3ak emMip» OPTaAbIFbIHbIH KbI3METTEPiH NakAaAaHaTbIH
KapT aAaMAap KaTbICTbl. 3epTTEYAIH SMNMPUKAAbIK, GOAIr TEPEHAETIATEH Cyx0aT AiCi apKblAbl XKy3ere
acbipbiaabl. Cyx6atka >kachl 58—75 apaabifbiHAaFbl 10 PECOHAEHT KaTbICTbl. AAbIHFAH AepekTep
KOATAAbIM, CanaAblk, AEPEKTEPAI TaAAayFa apHaAraH apHanbl MAXQDA GarAapAamMachiHbIH, KOMeriMeH
OHAELAAI.

3epTTey HOTUXKeAepi KapT aAaMAAPAbIH OMip canacbiHa acep eTeTiH Heri3ri pakTopAapAbl aHblKTayFa
MYMKIHAIK GepAi: SKOHOMMKAABIK, XKaFAanAap, PU3MKAABIK XKOHE MCUXMKAABIK, ABHCAYAbIKTbIH, KYHi,
COHAQM-aK, BAEYMETTIK GaliAaHbICTap AeHreni. AepekTepai Taapay HOTUXKECIHAE PECrOHAEHTTEPAIH
Heri3ri TabbIC Ke3i 3eiHeTakpl XKoHe 6Gararap TapanblHAH KOPCETIAETIH KAPXKbIAbIK, KOAAQY €KeHi
aHbIKTaAAbl. 3eMHeTKe LIbIKKAHHAH KeMiH XXWi Ke3AEeCeTiH MaCeAeAepAiH KaTapblHAQ AEHCAYAbIKTbIH
HalllapAaybl, KQP>KbIAbIK, LIEKTEYAED, XKAAFbI3ABIK, CE3iMi XKaHe aAeyMeTTiK BarnAaHbICTApAbIH SACIpeyi
aTtan eTiAAl. 3epTTey HOTMXKEAEpi aybIAAbIK, XXEPAEPAIH epekileAikTepiHe OGeriMAeAreH OCblHAAM
OPTAAbIKTAPAbI allly KAXXETTIAIrH A€ KepCeTTi. 3epTTeyAiH NPaKTUKAAbIK, MaHbI3bl AAbIHFAH HOTUXKEAEPAI
KapT aAaMAapAbiH 6EACEHAT Bpi canaAbl y3aK, eMmip cypyiHe GarblTTaAFaH 9AeyMeTTiK 6araapAamanap
MeH >X00aAapAbl 93ipAeYAE KOAAAHY MYMKIHAINIMEH GaiAaHbICTbI. 3epTTey HaTuxKeAepi GeAceHAl y3ak,
eMip Cypy casiCaTblHbIH, KAP>KbIAbIK, GiAIM 6epy, YbIMAACTbIPYLILIABIK, XXOHE aKMnapaTTbiK, KyparAapbiH
JKETIAAIPYre, COHAQM-aK, KapT aAaMAAPAbIH ©MIp carnacbl MEH 9AEYMETTIK GEACEHAIAIrIH apTTbipyFra
GarFbITTaAFaH YCbIHBIMAQP 83ipAeyre MyMKIHAIK Gepeai.

Tyiin ce3aep: KapT apamAap, XaAbIKTblH KapTalobl, ©Mip canacbl, OEACEHAl y3ak, emMip cypy,
SAEYMETTIK cascar.
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The Influence of the Concept of Active Longevity on the Quality
of life of the Older adults (the case of Almaty): Qualitative Research

Population ageing is a global demographic trend that significantly influences the socio-economic
development of society. The purpose of this study is to identify the impact of the “Active Longevity
Concept” on the quality of life of older adults. Understanding the factors that influence active ageing and
the quality of life of older adults is essential for developing effective strategies and projects in the field
of healthcare and social welfare.

The study involved older adults receiving services from the “Active Longevity” Center in Almaty.
The empirical part of the research was conducted using the in-depth interview method. A total of 10
respondents aged 58-75 participated in the interviews. The obtained data were coded and processed
using the specialized MAXQDA software for qualitative data analysis.

The results of the study identified the main factors affecting the quality of life of older adults: eco-
nomic conditions, physical and mental health status, and the level of social connections. Data analysis
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children. Among the most common problems after retirement are health deterioration, financial con-
straints, feelings of loneliness, and weakening social ties. The results of the study also indicate the need
to establish similar centers adapted to rural areas. The practical significance of the study lies in the possi-
bility of using the obtained results in the development of social programs and projects aimed at creating
conditions for active and high-quality ageing. The findings may contribute to improving the financial,
educational, organizational, and informational instruments of state policy on active longevity and to
developing recommendations for increasing the activity and quality of life of older adults.
Keywords: older adults, population ageing, quality of life, active longevity, social policy.
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BAusiHME KOHLLENUUU aKTUBHOTO AOATOAETUSI HA KaY€CTBO YXMU3HU MOXUAbIX AIOAEH
(Ha npumepe r. AAMaTbl): Ka4eCcTBEHHOe UCCAeAOBaHue

CrapeHue HaceAeHus NMPeACTaBAseT co60iM rA0BAAbHYIO AeMOrpatmUecKyto TEHAEHLIMIO, OKa3bl-
BAIOLLLYIO CYLIECTBEHHOE BAMSIHME Ha COLMAaAbHO-3KOHOMMYECKoe pa3BuTre obuiecTsa. Lieab nccaepo-
BaHW$ — BbISIBUTb BAMSIHWE «KOHLIEMLMM aKTUBHOIO AOATOAETUS» HA KQUECTBO YKM3HM MOXXUABIX AOAEN.
INoHMMaHWe hakTOpPOB, BAUSIOLLMX HA aKTUBHOE CTapeHWe M Ka4eCTBO >KM3HW MOXKMAbIX AOAEN, MMeeT
Ba)KHOE 3HaueHue AAS pa3paboTku ahHeKTUBHbIX CTPATErnii 1 NPOEKTOB B chepe 3APaBOOXPAHEHMS
M COUMaAbHOro obecneveHus.

B nccaep0BaHMM MPUHIAM yyacTMe MOXKUAbIE AIOAM, MOAyvawolme ycAyrm LleHTpa «AkTMBHOe
AOATOAETHE» T. AAMATbl. DMMMPUUECcKas YacTb MCCAEAOBAHMS OblAQ PEAAM30BaHA C MCMOAb30BAHMEM
METOAQ FTAYOMHHOIO MHTEPBbIO. B MHTEPBbIO NpuHsAM yuacTue 10 pecnoHAEHTOB B Bo3pacTe oT 58 A0
75 AeT. [oAyuyeHHble AaHHble ObIAM 3aKOAMPOBaHbI M 06paboTaHbl C MCMIOAb30BAHWEM CMELMAAUZNPO-
BaHHOM nporpammbl MAXQDA.

Mo pe3yAbTaTam MCCAEAOBaHMUSI ObIAM BbISIBAEHbI OCHOBHbIE (DAKTOPbI, BAMSIOLIME HA KAuecTBO
SKM3HU MOXMUABIX AIOAEN: IKOHOMMYECKME YCAOBMS, COCTOSIHME (DM3MYECKOrO M MCUXMUYECKOro 3A0-
POBbSl, @ TaK>XXe YPOBEHb COLMAAbHbBIX CBSA3€ei. AHAaAM3 AAHHbIX MOKa3aA, YTO OCHOBHbIM MCTOYHMKOM
AOXO0AQ MOXMABIX ADAEN SIBASETCS NeHcUs 1 hrHAHCOBAs NOAAEPIKKa CO CTOPOHbI AeTeit. Cpean Ham-
60oAee PacrnpoOCTPaHEHHbIX MPOOAEM, BO3HMKAIOLLMX MOCAE BbIXOAQ HA MEHCUIO, PECMIOHAEHTbI OTMEeYa-
0T YXYALLIEHNE COCTOSIHUS 3A0POBbS, (PMHAHCOBbIE OrpaHMYeHus, YyBCTBO OAMHOYECTBA 1 OCAAOAe-
HME COLMAAbHbBIX KOHTAKTOB. Pe3yAbTaTbl MCCAEAOBaHUS TakxKe MoKasaAn HEOOXOAMMOCTb CO3AAHMS
NOAOGHbIX LIEHTPOB, aAAMTUPOBAHHBIX K YCAOBMSIM CEAbCKOWM MECTHOCTU. [pakTrnyeckas 3HaUMMOCTb
CTaTbM 3aKAIOYAETCSI B BO3MOXKHOCTM MCMOAb30BAHUS MOAYUYEHHbIX PE3YAbTATOB Mpu pa3paboTke co-
LUMaAbHbIX MPOrpamMM M MPOEKTOB, HaMpaBAEHHbIX Ha (DOPMMPOBAHME YCAOBMIA AAS aKTMBHOMO M Ka-
YECTBEHHOrO AOATOAETUS TIOXMABIX AOAEN. Pe3yAbTaTbhl MCCAEAOBAHUS MOTYT CMOCOGCTBOBATH CO-
BEPLUEHCTBOBAHMIO MHCTPYMEHTOB FOCYAQPCTBEHHOM MOAUTUKM aKTUBHOIO AOATOAETUS ((PMHAHCOBBIX,
06pa3oBaTeAbHbIX, OPraHN3aLMOHHbBIX U MH(OPMALMOHHDIX), @ Tak>Ke pa3paboTke peKoMeHAALMiA Mo
MOBBILLEHWNIO aKTMBHOCTM M KQueCTBa >KM3HW AIOAEN CTapLUero Bo3pacTa.

KAtoueBble cAoBa: MOXXMAbIE AOAN, CTaPEHWE HACEAEHUS], KAUECTBO >KM3HW, aKTUBHOE AOATOAETHE,
CoLMaAbHas MOAUTUKA.

Kipicne

Erne xacrarer agammap yineciniy yirarosr XXI
FaCBIPJIbIH MaHbI3JbI Mocesenep iy Oipi. Kaprrap
MOCeJIeCiH KapacThIPFaHIa «eMip carachl» TEPMHUHI
KCHIHCH TaHbUTy/Ia )KOHE aJlaMHBIH KapTar Ke3iHe
e3TepreH eMip Ccypy KaraainapbiHa OeiiMeny Ka-
KETTUTriHe OalIaHBICTBI TYMaHHUCTIK, BICyMETTIK
cascaTThl KaJBINTACTHIPyJa JXOHE OHBIH Mocele-
JISpiH eIy e KOJIaHbLUIaabl. 55 (ohennep) xoHe
60 (eprep) >kacTaH acCKaH XallbIKKA JKaTaTBhIH €rjie
JKacTarbl azaMaTTap/blH OMip Cypy camachlH Kam-
tamachl3 ety bY Y-HbIH OipiHIIi ke3ekreri Oipkarap
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KYy’KaTTapblH/a KapacThIpbUIFaH kahaH IbIK MiH/ICT-
TepiH Oipi.

Kapt amamnapapiy yiecinig ecyi kenrereH Ey-
poma ennepinae Oalikanaznpl. JlyHHeKY3UTiK IeH-
caynblk cakrtay YisiMbl ([IJ1Y) nemorpadusibik
peBomonusra cinreme >kacan, 2025 xputra Kapait
60 >xacTaH acKaH djJieM XaJIKbIHBIH CaHbl 1,2 MUJ-
muapyka xeteni, an 2050 xpUIFa Kapal KapT ajiam-
Jlap CaHbl €Ki MUJLIHAP/KA JKETei e OoJpKaiabl
(WHO, 2002). Kapt anamzap ynecitin ecyine Oaii-
nansicThl, JJIY «bencenai kaprato» (2002) Typaist
TYXKBIPbIMJIaMaHbl aJiFa TapThIM, XOHE OHBI «Kap-
TalifaH MakKTa eMip CYpy CamachlH JKaKcapTy YIIiH



A.b. Capcenona xoHe T.0.

JICHCAYJIBIK, DICYMETTIK OeJICeH i eMip cypy KoHe
Kayirnci3Aik MYMKIHAIKTepiH OHTaMIaHABIPY TpO-
neci» petinne cunarraiiiel. «bencenai» cesi puzn-
KaJTbIK, OCJICCHIUTIKTI HEMece opi Kapail KbI3METiH,
eHOeriH KaJFacThIpyIbl FaHa €MeC, COHBIMEH Ka-
Tap, KapT aamMaap/IsiH TYpJli caanapra — SKOHOMH-
KaJbIK, DJICYMETTIK, MOJCHHU, PyXaHH, a3aMaTThIK
oHe T.0. KaTeICYBIH Oinmmipeni. bencenmi kapraro-
JIbIH HET13r1 MakcaThl KapT aAaMAapiblH elIKiMre
Toyenai OoNMaywiH, (DM3WKAIBIK JKOHE IICHXHKA-
JBIK JICHCAYJBIKTAPbIH, OJCYMETTIK HWHTErpamus
MEH OMip CYpy camachlH apTThIpy. AJamaaplbiH
JeHi cay OOJbIN KapTaroblHa, KapTalo Ke3CHiHAe
Oencenii KOHE MarbIHAIBI OMIp CypyiHE MYMKiH-
Ik Oepy YHIIH KapT ajamjaapra Kelcanaibl KyTiM
»KacayIbIH MaHBI3IBUIBIFBI 30p. bercenmi y3ak eMip
CYpY aszamarTapAblH OCJICeHIUNIrH caKTayFa, eMip
CYPY Y3aKTBIFBIH apTTHIPATBIH TOTCHIMAIBIH Ja-
MBITY MEH XY3€re achlpyFa MOTHBaLUsl OepeTiH
eMip carackIMeH Tikesned OaimansicTel. 1Y emip
CYpY camachl YFBIMBIHA KeJleciaed cumarrama Oe-
peni: «Erne sxactarbl amamaapra KyTiM sKacayablH
MaHBI3/Ibl MIHACTTEPiHIH Oipi OMIpIiH €H KOFaphl
camacblHa KOJ JKeTKizy. by xaH-xakTel (hnsuka-
JBIK JACHCAYNBIKTBI, IMCUXOJOTHSAJIBIK KaFIaiibl,
DJIEYMETTIK KaTBIHACTAPIBI, )KEKE CEHIMIEP/II KOHE
KOpIIaFaH OpTaHbIH HETi3r1 cumarramanapbiHa jge-
TeH KO3KapacThl OUTMIPETIH KeH ayKBIMIBI TEPMIH)
(WHOQOL Group, 1995).

JKorapeia ataigraH mocenenep 3epTTey TaKbl-
PBHIOBIHBIH ©3CKTUIITIH CHITATTAN Bl KOHE OHBI Oip-
Herie (hakTopapMeH Herizneyre 6omanpl. bipiniri-
JIeH, 9JIeMe KONTEereH enaepae KapT aaamaapIbiH
yieciHiH apTysl. bynm e3 keserinae oiapaslH eMip
CYpY camacbl MEH JCHCAyJIbIK JKaFdalblH JKaKcap-
TyFa OaFbITTANIFaH OaFmapiIaMaiapablH THIMII KOHE
HOTIDKEI JKYMBIC jKacay KaKeTTIIIriH TyIbIpajbl.
Exinmiges, oleyMeTTIK-dOKOHOMHUKAIBIK, (pakTop-
Jap: KapT ajaMIapAbIH eMip CYpy camachlH Kakca-
pybIHA KOHE DIICYMETTIK OENCeHIITITIHIH apTybIHa
oNapAblH AKOHOMHUKAIBIK TOYeJCi3 Oony skomaa-
PBIH KapacThIPyIbl KAKET eTeni. Y IIiHIIIAeH, KapT
ajzaMaapra 3aMaHayd MEAWIUHAJIBIK >KOHE oJiey-
METTIK KBI3METTEpAiH ocepi. OChIHAaN KBI3METTEP
TEK KapT aJamIapAblH eMip cypy *achlH y3apTyFa
OarpITTaNMail, OJapABIH camajibl eMip Ccypyl MeH
OMip CYpy JGHIEHiH jKakcapTyIbl KaMmTaMachbl3
eryni ke3neiai. TeprinmiigeH, 6emceHai eMip cypy
KOHLEMIMACBIHBIH CHAIPUTyl MEH THIMII YMBIC
icTey mpuHIOMOTEpiH Oaramay MakKcaThIHIAA TYpIi
FBUIBIMH 3€pPTTEYJIEp JKYPTi3y KaKeTTiTIri apTThl.
JKorapeina aranran (akropiap TaKbIPINTHIH ©3€K-
TUTITH KYIICHTTI.

CoHFBl JKbUIIApPBI €NiMi3[ie KapTrap Moacese-
ciHe MEMJIEKeT TaparblHaH epeKIe KOHiT OeliHy-
ne. KapTrrapaslH ©3iH-031 JaMBITYBI JKOHE KOFAMFa
eHyiHe KaFJail )kacay YIIiH MEMJIEKET TaparblHaH
«Ara OyblH a3zamaTTapblH >KarIaiblH KaKcapTy
eHiHAeTi «bencenmi y3ak emip» 2025 xbutra ne-
HiHT1 YATTBIK JKOcTIap» KaObuinaHabel. byn xonuen-
WS ASICHIHIA KapT aJiaMIapiblH TYIFaJIbIK J1aMybl-
Ha, JCHCAYJbIFBIH JKaKCapTyFa, OJIICYMETTIK JKOHE
KOFaMIIBIK OCJICEHIUTITIH apTTeIpy yImiH Kazakc-
TaHHBIH Oipkatap KajanmapeiHaa «bencenmi ewmip
CYPY OpTaJIBIKTaphl» kyMbIc jkacayna (KP Enbex
KOHE OJICYMETTIK KOpFay MUHHCTPIITiHIH OYHpBI-
Fo1, 2021). KaprrapasiH emip camachlH jKakcapTy
ywiiH OesceHzi eMip cypy OarmapiamachiH Ky3ere
achIpy KOFaMJIaFbl OPTYPJIi callaap/blH MOHAPAITBIK,
e3apa OaiijaHpicTa KEUICH 1 3ePTTEY /i KaXKeT eTei.
bynnait 6armapiaManapIsl TaMbBITY KOHE XKETiIIi-
Py emiMi3ziH a3aMaTTapbIHbIH JKachlHa KapaMmacTaH
«camaibl KapTarora», TOJBIKKAHIBI, JKaiIbl eMip
CypyiHe xon amazpl. Makanazna KapT azamaapasiH
OeJyiceH Il eMip Cypyre ocepi Tokipubeci MEH elli-
Mizzeri OesceHal emMip Cypy KOHUETIHUSICHIHBIH KY-
3ere achIPBUTYbI TAJaHA b

OjedueTTepre Moy

bencenni xaprato agamaapasH KOFaMIBIK Op-
TaJarbl ©31HIH OMIPJIiK JKaF/IallblHa KaHAFaTTaHYbI-
MeH, KYHJBUIBIKTAp JXYHECIMEH, MakcaTTapbl MCH
KYTYyJepiMeH TikeJel OalaHbICTBL. «OMip camacsl
TYJIFAHBIH KAJIBIITHI OMip» CypyiHe BIKIad eTeTiH
KeKe KaHaraTTaHyIIbUIBIK JeHreii, e3iH-031 Oara-
nay, Kap KbUIBIK, JKaFJaid, )KaIbl JSHCAYIIBIK, SMO-
LUOHAIBI KOHIT KYHI CHUSAKTBI (PU3UKANIBIK JKOHE
MICUXUKAIBIK (pakTOpiIapMeH aHBIKTaNafbl. OMmip
camachl TYCIHIN CyObEKTHBTI OHE KEKEJiK JAen
Oaramayra Herizmeneni. Kapr amammapiasiH ewmip
camachelH aHBIKTAHTBIH KOPCETKIIITEp PETiHAe Mi-
HE3-KYJBIKTBIK, TCHXOJOTUSUIIBIK, JKOJOTHSIBIK,
9KOHOMMKAJIBIK, MEAMLMHAIBIK (aKTOpiapAbl ai-
TyFra Oomaasl. OmapaslH eMip camacklH Oaraayna
TOyeICci3 00y, 63-631H KaMTaMachl3 €Ty, IIeIIiM
KaOBLIAal amy, aypyIblH 00JIMayhbl, ce3y KadineTTe-
piH cakray, 6ackanapra naigansl 60y T.0. CHUSKTHI
acrieKTijiep MaHbI3IbUIBIKKA He. EH anapiMeH, KapT
ajlaMaapIbIH OMip caracblHa KaTBICTHI 3epTTeyiep-
Il KapacThIpalbIK.

W. Rejeski, L. Mihalko kapt amamumapmabiH
(hM3UKaIBIK OCJICEHIITITI MEH eMip camachl apa-
CBIH/IaFBl ©3apa 0alIaHBICTBl KapacThIpa OTBHIPHII,
JICHCAYIBIK OJapIbIH OMipiHiH (PU3UKAIBIK, IICH-
XHUKaJIBIK KOHE OJICYMETTIK dJI-ayKaThl CUSIKTBI Op-
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TYPJIi acHeKTUIEpiHAe MaHbI3Ibl PO aTKAPaThIHBIH
KoepceTKeH. TypakThl TypJie >KacallbIHATBIH (H3H-
KaJIBIK JKaTTBIFyJIap KapT ajamMaapabiH OYJIIIbIK T
KYIIl MEH MKeMJIITITiH apTThIpyFa, JCHCAYJBIKTa-
PBIHBIH JKaKcapyblHa 9cep eTill FaHa KoWMaid, ojiap-
JIaFpl KYH3eJTiC TIeH Ma3achI3ABIKTEI a3aiTyFa, IICH-
XOAMOIMOHAJIIBI KaFAaibIHA KaFbIMIBI OCEP €Tei.
CriopTThIK yilipmenepre, KbI3bIFyIIBUTBIKTaphl 00-
HBIHIIA OPTYPII CEKUMsIIApFa KAaThICy KapTTapIblH
(bm3uKanbIK OeNCeHIUTIKTepiMeH Oipre aIeyMeTTiK
OalimaHpICTap OpHATYBIHA, DJIEYMETTIK IIETTEIy IiH
aNJIBIH allyFa, 03/IepiH KaKeTTi TyJIFa peTiHae cesi-
Hyre MYMKiHaik Oepexi. byn acmekrinep omapiabiH
JKaJITBI DII-ayKATTApPBIHBIH KaKcapyblHa, OMipIepi-
HiH camnaibel 00nybIHa bIKNan ereai. CoHbIMEH Oipre
W. Rejeski, L. Mihalko kapt agammapasiH KeKke Ka-
KETTUTIKTEPl MEH MYMKIHIIKTEPiH €CKepe OTBIPHIIL,
oJTapAbIH (DU3UKAIBIK, OCJICCHAUTIK IEHICHiH apTThI-
paTbIH apHaiibl OaFgapiamanap skacay KaKeTTUTITiH
yeoiHaan! (Rejeski et al., 2001).

KpiTaiinars! KapTaro napagoKChiH 3epTTEH KeTe,
J. Li »xoHe T.0. 3epTTEyIepiH/Ie )KAChI YIIFaifFaH ca-
WBIH JICHCAYJIBIKTAPBIHBIH (PU3MKAJIBIK JKOHE QJIey-
METTIK HalapiayblHa KapamacTaH KapT ajamjap-
IbIH JKacTapra KaparaHaa, eMipre KaHaraTTaHybl
MEH OaKBITTHI OOJTy JIEHT el KOFaphl OOJFaHIBIFBIH
KopceTKeH. BakpITThl 0oy AeHrerine (hU3MKaIbIK
JICHCAYJIBIK, DIICYMETTIK KOJIAAY, KaPKBUIBIK TYPaK-
TBUIBIK JKOHE OTOACBUIBIK >KaFdail (axkTopiapMeH
Kartap, YJIKEH/Ii ChIay CUSIKTBI MOJICHU YKOHE JICy-
METTIK acHeKTiIep ae ocep eTeTiHin atam oTkeH (Li
et al., 2022). 3epTTey KapTaro mapIOKCHIH pacTai bl
KOHE KapTTapJblH OMIip CallachblH jKakKcapTyla Me-
JIMIWHAIIBIK, KbI3MET KOpCETy, dICYMETTIK KOopray
XKYyHeci, KapKbUIBIK TYPAaKTBUIBIKIICH CHIIaTTaja-
TBIH KEIICHII CTpaTeTHsiap KOJAaHy THIMIUTITIH
KepceTei.

CoHbIMEH KaTap TeK JCHI cay KapT agamjap
eMec, JIeHcayJbIFbIHA aKaybl 0ap KapT agamiaap-
JIBIH OMIp camackl MeH OeJICeH[I KapTaro Mocee-
CiH /e KapacTblpFaH 3epTreyurisiep 6ap. Meicambl,
Crocker >xoHe OHBIH dpinTecTepi TYPIl CO3BUIMAIIBI
aypyniapra yIIbIparaH KapT agaMIapiAblH eMip ca-
Machl OJAPJIbIH JICHCAYIIBIKTAPhI JKaKChI KAPT aJ1aM-
JlapAaH KaHIIAJIBIKThI albIpMaIbIIBIFEl 0ap eKeHiH
Oaranmay YIIH XYHeJ IIONy JKOHE MeTa-Taunay
xKacaiapl. ABTOpJap eMip canachblHbIH (DU3UKAIBIK
JKOHE  TICUXOIOTHSUIBIK,  albIpMAaIIbUIBIKTap/IaFbl
KOMITOHEHTTEPIH aHBIKTAAbl. 3epTTey HOTHKEIe-
pl co3pUTMalBl aypyiaplaH 3apial MIereTiH KapT
azaMaapiblH eMip camacblHa epeKile Hasap ayjaa-
PYABIH MaHBIBABUIBIFBIH KepceTemi. byHmait canat-
TaFbl KapT ajaMJapAa apHaiibl KemeHai Oarnapia-
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MaJIapJblH KOMETIMEH OJ-ayKaTbhlH >KaKCapTy.bl
KaKeT eTe[[l )KoHE JCHCAYJIBIFBIH/A aKaybl 0ap KapT
aZaMAapabIH OMip Cypy camachlH KOJ/Iay MEH JKakK-
capTyFra OaFbITTalIFaH THIMJII CTpaTeTusIapabl 931ip-
Jiey OHEe eHTri3y KakeTTinirin atamn erendi (Crocker
etal., 2019).

Bopimisre Oenrini kenrtereH 03bIK, elJepae Me-
IUATIMHA CAJACBIHAAFEI JKOFApPhI JKETICTIKTEp aaaM-
JapAblH opTama eMip Cypy JXacbhblHbIH apTybIHa
okenni. HoTmwkecinae ken enaepne KapT agamaap-
IeiH yiieci aptThl. Cost cebenti oyap/IblH KaHIIa-
JBIKTHI Carajbl jkoHe OeliceHal y3ak emip cypim
JKaTKaHJapblHA KATBICTHI 3epTTEyJepl KaxKeT eTe-
ni. Kapr amammapapiH OeiceHmi y3ak eMip CypiH
KapacTelpaiiblK. Meicanbl, Marzo xoHe T.0. 3epT-
TEyIIIep KapT aJaaMIapAblH OCJICeHI y3aK eMip
CYPY MEH eMip Cypy camachlHbIH ACTEPMUHAHTTA-
peiH 3eprremi. Tammay *KYMBICBIH KYpTidy Oapbl-
CBIHAA KapT adaMJapAblH OeliCeHIl KapTaro MeH
eMip caracblHa 9cep eTeTiH MaHBI3ABI (haKTopiIap
AHBIKTAJIBL: DJICYMETTIK-IeMOTpadUsIbIK KOpCeT-
KimTep (PKachl, JKBIHBICHI, OTOACHUIBIK >KAFIaibI,
OimiM seHreii, TaObICBI, KYMBICIIEH KaMTBLIYBI),
(U3UKAIBIK, JIEHCAYIIBIFBI  (CO3BUIMANBI  aypyJiap,
(U3UKAIBIK OCJICEHIITIT KoHE T.0.), ICUXUKAIBIK
JICHCAYIBIFBI  (MKAIFBI3/IBIK, OKIIAAHYBI, JEnpec-
cusl, Kyisernic xoHe T.0.), DICyMETTIK OaiiyaHbic-
Tap (KaKbIH aJ1aMIapbIHBIH OJIEYMETTIK KOJJIAYHI,
KOFaMJIBIK eMmipre OenceHni apanacysl). Tammay
HOTIDKETIEPl KapT agaMaapAbIH OSICCH Il Y3aK eMip
CYPY MEH eMip camachl 9JeyMeTTiK-IeMorpadus-
JBIK KOpceTKimTep, (U3NKAIBIK, JKOHE TICHXHUKA-
JIBIK, JICHCAYJIBIK, DICYMETTIK OaiIaHbpIcTap CHSIKTHI
e3apa THIFBI3 OAWIAHBICTHI (PaKTOpIAp KEUIeHIMEeH
aHBIKTANATBIHBIH KepceTeni (Marzo et al., 2023).
Ramos xone T.6. KapT amamaapasH OICEHI y3aK
eMip CYpY MEH eMip calachlH CaKTail OTBIPHII, OMIp
CYPY Y3aKTBIFBIH apTTHIPYABIH MaHBI3IBUIBIFBIH Ka-
pacTeIpa Keine, KapT agaMIapAbIH (yHKIHOHAIBIK
KaOUIeTTepiH CaKkTayhl OJIAPIBIH KOFAPBI OMIpP CYPY
camachlH KaMTaMachI3 eteni jemn ecenreiiai (Ramos
et al., 2023).

Ayala xone T.0. 3eprreyminep Mcnanwms, [ise-
st skoHe [lopTyranusgarsl KapT ajaMaiaplibiH
Oercenai y3ak emip cypyide Tanaay xacaiabl. Ocbl
eNjiep apachlHJIAFbl eMIp carachlHJarbl aiblpMa-
HIBUTBIKTap MEH OJIapFa 9cep eTeTiH (akTopiapasl
3epTTei. 3epTTey HOTIKECIHAe, KapT aaaMIapablH
OMip camachelHAa aWTapJIbIKTail albIpMalIbUIBIKTap
aHbIKTNIB. Melcanbl, [lIBenusiarel eH KOFaphl
skoHe [lopryranusaa en Hamap KepceTkimrepi Oaii-
Kannbel. bencenmai y3ak eMip cypy MEH cay KapTaro
OapJBIK YII eNJIeri eMip canachIMeH OH OalaHbIC-
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ThI Ooybl. Herisri aifblpMaibUIbIKTapabl TYCIH/TI-
peTiH (axkTopiap aHBIKTAIBL BIEYMETTIK-DKOHO-
MHUKAQJIBIK, O17TiM JIEHTeHi, PU3NKAIBIK OCICEHIUTIK
(Ayala et al., 2021).

Kapr anamaapasiy Oencenfiniri MeH emip ca-
NachIH 3epAEICUTIH 3epTTeysep, KapTaroIblH KOl
(hakTOPIIEI MpoIlece eKEHIITIH KopceTTi. byn mpo-
LIECTI TYCIHY KapTTap/blH Ka3ipri KOFaMIarbl oMip
camnachlHa, oJIap/blH OeJiceH i 00JIybIHA dcep eTe-
TiH (aKTOpIApABl Taldail OTHIPHII, OEJICeH Il Y3aK
eMip Cypy CTpaTerusuIapblH XacayFa MYMKIiHIIK
Oepeni. Ocwl canagarsl 3epTTEYIEpli KAIFACTBIPY
— DNEMJIK JeHIeiie Ky3ere achlpbUIbIN JKaTKaH
Oencenni emip Cypy KOHUENLMSCHIH >KETUINIPY-
JIiH J)KaHa MEeXaHW3MJIepi MEH SIICTEPiH ally YIIiH
©3eKTi.

Matepuajagap MeH aicTep

«Kapt amamaapasIiH eMip camacelH apTTHIpyda-
FBI OCJICEH/II Y3aK OMip CYPYAiH poili» TaKbIPBIObIH-
na 2023 KbUIIBIH KEATOKCaH aiibl MeH 2024 kaHTap
aiibl apanbIFBIHAA 3€PTTEY KYPriziai. 3epTTey HbI-
caHbl — AJNIMaTHl KalackIHBIH «belceni y3ak eMip
CYPY OpPTAJIBIFBIHBIHY» KAThICYIIBUIAPBL. 3EPTTEY
oici: TepenzaeTiren cykoar. Cyk0aTka KarkiCy-
mipuTap snow-ball aici keMeriMeH Ke3JecoK, ipik-
TENIN aNbIHABL. 3epTTeyre KaThICYIIbIIAp CaHBI —
10.

Jemoepaghusinviy monimemmep. 3eprreyre 62-
76 xac apaybIFBIHIIAFBI PECIOHJICHTTED KATBHICTHI.
Kateicymbuiapasiy 100% oiien agamaapasl Kypaabl
(1- xecre).

Cyk0aTka KaTbICyFa KelliciM OepreH pecroH-
JNICHTTEPMEH CYKOATThl OTKI3yliH YaKbIThl MCH
KYHI aJjiplH-aja KeJicim, »OCHapiaHbIll OTBIPJBI.
OpObip OIOKTAFEI CypaKkTap Keieci KOWBUIATHIH CY-
PaKThIH JIOTMKAJIBIK KaJIFachkl 00JIbI OThIpAbI. CYK-
0ar cypakrtapbl aljblH-ajla KYpPacThIPBUIFAH Taiij
OOWBIHINIA JKYPTi3iITeHIMeH, jkayarm OepylriMeH
oHTiIMenecy OapbICHIHAA PECTOHICHTTIH KaJlaybl-
MEH TaKBIPBINTHI AlaThIH KOCBIMIIIA CypakTap Ja
KOWBLIBI. PeCIIOHIIEHT CypakKa TOJBIK Xkayan Oepe
ajIMaraH >KarJaiia, CyKOaT raiJIbIHBIH JIOTUKACHIH
Oy30aiTBIHIAM, CON cayanaap KaiTa KOWBUIBII, TO-
TBIKKAHBI JKayanTap ainslHasl. OchlUiaiia, 3epTTey
CypakTapblHa MaKCHMAJIJIbl JKayar aJyFa MYMKIiH-
JK Kacar, pecrOHACHTTIH LIBIHAKBI, ePKiH JKayarl
Oepyi Oakputanbin OTHIpABL. CypakTap 3epTTeyaiH
HET13T1 Ma3MYHBIH alllyFa OarbITTaJFaH JKOHE pec-
ITOHJICHTTIH XeKe OaChIH, YKACHIH, JKBIHBICHIH KEM-
CITETEH CypakTap oK. 3epTTey OarnapiaMachl MCH
cykOar cypakrapeiH on-Dapadu areiHmarsl Kazak

Yarteik  YHuBepcuteTiHiH OTHKanbK Komuteri
(IRB-A776) makymmgabl.

CykbOar OapbICBIHIA albIHFAaH MOJIMETTED
TPAHCKPHUIITAJIBII, KOATAJIBI. MoaiMeTTep i OHIeY
yuIiH OipHemie KoaTap KOJTaHbUIABL. 1. OneyMmeT-
TIK-9KOHOMOMHMKAIIBIK, JKarIaiibl; 2. Boc yakbITThI
oTKi3y opmanapsl; 3. OUNKAIBIK OCICEHIIITIKTE-
Pl MEH JieHCayJbIK KaFaainapel; 4. bencenmi y3ak
eMip Cypy MEH eMip camachlH TYCiHy; 5. Memie-
KeTTIK JXOHE MHCTUTYIHOHAIABI Konmay. Koaray
apKbUTHI KuHATFaH MomiMeTTtep MAXQDA 11 ca-
NaJbIK 3epTTeyjepre OarmapianFan Oarnapiamanaa
OHICIIII.

1-kecte — PecrioHICHTTEPIIH BIICYMETTIK-IeMOTpadQUSIIBIK, CH-
narTaMachl

7KbIHBICHI Cunarramacsl Pecnonnentrep
CcaHbI
oiien/ep agam olien 10
62-69 6
JKachl
70-75 4
. . opTa apHayJIbl 2
binxim neHreii
AKOFapbl 8
1 2
2 5
bana cansr
3 2
4 1

HBTI/DKe.Tlep /KoHE€ TAJIKbLIAy

Enmimizne kaprrap Mmaceneci, OmapAblH eMip
CYpY camachkl MeH OCJICeHII eMip CYypyl epeKIe Ha-
3ap aynapbulaThiH Mocesenep Karapbinaa. Cebeoi,
KapT aJamjiapra KaThICThI KOFaMJia KaJIbINTACKaH
CTEPEOTHUIITEH apbUIbI, OYTiHTi KYHI OoNapiabl emi-
KiMIe TOyelci3, KOFaMHBIH OCJICeHII >KOHE Kyp-
METTI MYIIIECi PEeTiHAE KapacThIpy a3aMaTTHIK KO-
FaMHBIH OacThl MiHIeTTepiHiH Oipi. Kaprrapasin
camajibl eMip Cypyi YLIIH OJapAblH 3KOHOMHUKAIIBIK
TYPFBIIAH TOYyeNci3 Ooiymapsl MaHBI3IBI OOJBII
TabpuTaael. bi3z OureTiHAeH, KapT agaMaapablH Kol
OouiriHig, Ta0ObIC Ko31 — 3eiHeTakbl. OCbIFaH COM-
Kec, 3epTTeyre KaThICKaH erJe jKacTarbl aJlaMjapra
«Kaszipei mayoa srcymvic scacaiicwiz 6a? 3etinema-
KbIRbI30aH backa Kipic ke3i 6ap ma?y JIETeH cayal
KOWBUIIBI. Byl CypakThl KOIOBIMBI3IBIH OACTHI Ce-
0e0i, KapT ajJamIapFa ToH HeTi3ri Ta0bIC Ke3i 3eliHe-
TaKbIaH 06JIeK KOChIMIIA TaObIC K031 0ap/ KOFbIH
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aHpIKTay. MamiMeTTepai Tangay OapbIChIHAA, 3ei-
HETaKbl )KOHE OalialapblHaH KapKbljall KOMEK erjie
JKACTaFbl aJlaMJIap/IbIH HETi3ri TaObIC K31 eKeH/IIT1
AHBIKTAJIIBI.

..JICOK, JCyMbLC dcacamaimvli. Ewkanoail xipic
Ke3i ocok. Tex Kana 3eliHemarbl HcoHe Kbl3bIM KO-
mexmecedi (R1, 62 xcac).

. JICOK, ewKanoail JHcymolc scacamaimoin. Tex,
3eliHemarwl 2ana aramvin. bananrapeim anda-canoa
Oip Jicakka dlcypemin Kezoe Kemekmecin mypaool.
backa ewranoaii komex armavimvin (R2, 74 scac).

..JICOK, HCYMBIC HCACAMAUMBIH. 3eliHemKe uiblk-
ganvima wamamern 10 scoin 60a0vl. Convly iuinoe
7 aicwln ocymbic icmedim. Kettinei 2-3 scoln yrioemin
(R4, 76 scac).

LOICYMBIC dcacamambil, enoex Cinipeen 3eli-
nemxepmin. Exi 6anam xemexmeceoi. banranrapvim
ail cativii akwanai xcioepin mypaosl. 3elinemarbi-
MeH KyH Kopy Kasipei kezoe ome Kuwit (R3, 67 scac).

.OICOK, 013 Kylieyimiz exeyimiz oOe dcyMulC ic-
memetimiz. bipax, men 3zeiinemxepnixke wblKKanau
reuin 8 ocvin Koizmem emmim. ITlanoemus xesinoe
Acymuicman Kemyee modicoyp bonovim. baranapoan
xomek bOonaovl. backa xemex xauoan? 3elinema-
KblMbl3 exeyimisee ocemin dcamulp. Typevlivikmol
Jcepoiy ayoan oKimwinicine 6apvin oOmiHiuL Hcaswvin
25% nen oicenindiknen exi pem emoey-cayblkmulpy
OPMANBIKMAPLIHAK eM ANObLK. 2-i MOn MyeedeK-
mieim Ooneanovikman, 7 AEK odicopdemarnl anvin
omuipamein. Kanean yaxkvimma oOananap e30epi
yibimoacmuipuin, komexmeceoi (R5, 71 scac).

3epTTeyre KaTbICKaH KapT ajaMIapablH ImTiHIe
©3JIepiHiH OMipJepiH KYMbICKa apHaraHaap >KOHE
JIe OJIi KbI3MET eTyiH JKaJFacThIpaThIHAap Ke3/1eCTi.
JKympbIc xkacay oapra 3KOHOMHKAIIBIK JKaFbIHAH J1a,
JKEKe JKETICTIKTEPi, ©31H-031 Oaranaybl JKaFbIHAH J1a
JalBIKTBl OMIp CYpyre, KOFaMHBIH OCJICeHl KoHe
Ka)keT MYIIeCi peTiHjie ce3inyre MyMKiHIIIK Oeperi.
Hetmxecinne, kapralirad makra aa agamjaap KaiTa
DIIEyMETTEHY MPOIECIHEH OTiI, OYPBIHFBI KYH/bI-
JBIKTaphl TpaHC(hOpMAIIHsIFA YIIBIparl, KOFaMMCEH
KapbIM-KaThIHAC JKacay apKbUTBl ©31HIH DJICYMETTIK
MopTedecin OekiTesni.

..MeH 3eliHemKepJliKKe WbIKKAHHAH bepi opbic
VAImbIHA Kazak mitineH Jicexe cabax bepemin. Koin-
danamvlin o0icmemem ducenin opi ona. bypein luxi
icmep munucmpaiicinoe, cooan xetiin KOO-0a mem-
nekemmix minden cabax Oepoim. Cmyodenmmep
Jrcaxcol Kabviioaumuit (R6, 76 srcac).

Betinemke wivikkanaa Oelin 0e, WblKKAHHAH Ke-
uin de con aocymvicmol icmedim. Con kezoezi man-
colpvlc bepeen Kauenmmepim oai de xabapaacwin,
wakwipaosl. bapwin, scymvic acacatimoin. bBoiaaii 0a
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MEHIH JHCYMBICBIMObL KOPEEH aA0amoap waKwvlpaosl
(R2, 74 sicac).

Otbackl KapT agamjapra, acipece KapKbLiai
TOYEINIi ’KOHEe MYKTaX KapT ajiaMJapra KoMeK Kep-
CeTy MEH KOJIJIaybIH MaHbI3/Ibl K631 OOJIbIN TaObI-
naael. OTOACKH )KOHE DIICYMETTIK OalmaHbIcTap KapT
ajamIIapJbiH KYTIMiH, 3KOHOMHKAJIBIK KOJJIaybIH,
BIHTAJAHBIPYBIH JKOHE SMOIMOHAIIBI KOJIAYbIH
kamtamacei3 ereni (Hernandis, 2005). 3eprreyre
KaTBICKAH KapT aJaMIap/IblH JKayanTapblHaH Ja OT-
0aChIHBIH MaHBI3/IbUIBIFBIH OalikayFra 00abl.

«OMip cypy camace» YFBIMBI opOip amaMHBIH
TYCIHITIHIE OpTYpil KaObUINAHBIN, OarajaHaibl.
Kemn >xarmaiima Oynm YFBIMIBI agaMIapbIH «QIey-
METTIK JKarJaiMeH KaHaraTTaHy» XoHE «e3iH Oa-
KBITTBI Ce3iHE aly» YFBhIMAapbIMEH OalIaHBICTHI-
pyFa 0onazbl. OJNEYMETTIK KOJJIay erie >KacTarbl
aTaMHBIH CYOBEKTHBTI JKOHE OOBEKTHBTI OJ-ay-
KATBIHBIH Ka)KETTI MIAPThI OOJBIN TaObUIA bl OCHI
YFBIMHBIH KapT agamjaap apacblHna Kaiaid esie-
HETIHIH TYCiHYy YWIiH onapra «Kaszipei mayoa emip
cypy OeHeelliyizee JicoHe Kazipei oeyMemmik dcde-
oatibiybizea Kanazammauacel3 6a?»- cayanbl KO-
WbUIIEL. PecrionmeHTTepain KayaOblHaH 3eHHETKE
IIBIKKAHHAH KEWiH YKYMBIC ICTEMEUTIH 3elHeTKep-
JIep O3IepiHiH 9IeYMETTIK JKaFmalaapbIMEeH KaHa-
FATTaHOAWTHIHBIH JKOHE 3CWHETaKbl MOJIIEPi TeK
0a3aibIK KaKETTeIIKTepiHe )KeTeTiHIH KOPCETTI.

..3etinemarwinwl ocipce. Cebebi, 3elinemkepix-
Ke WbIKKAHHAH Kelin 003 KblOblpYbiMbl3, el apd-
nayvimulz Kepex.... Bipax, 0i30iy 3elinemakbimen
OHOall KbIObIPY, casxammayea Kodicemimciz (R7,
69 ancac).

..01COK, Kanazammarnoatimoln. LLlvin moninoe oti-
Jlan Kapacaywl3, 3etinemaxviea KyH Kopy ome KUblH.
Maean bananapvim xemex bepedi. An, baranapsi
JHCOK 3etinemKepnep Hemece euwlkim Komexmecneti-
min selinemrepaep 6ap. Onapaa Kuvin. Memnexem
ocvlean Kouin 6enin, 3elinemaxviisl Kobelmcee, me-
2IH MeOuyuHanvlx komex m.o bepce. (R3, 67 scac).

LOICYMbIC icmen JicypeeHde bapivlablHa 0eplliK
bomaca oa 6azanviy Kajcemiiikmepimizee Hcem-
Kizemin0is. Kasip xuvin. Axwianvl yHemOeumis,
O100x0cemmi Kammol ecenmen omvipamvii. Mvica-
abl, eKi anmaza Oipoen emimizoi, a3vlK-myaicimizoi
camoin anamvl3, KOMMYHALObIK MoemMoepoi meen
anamvlz. Kanean exi anmaoa «9KOHOMUSL PeNCUMI»
Oezen 6onaowl (RS, 68 acac).

CoHbIMEH KaTap, 3epTTeyre KaThICKaH PECIIOH-
JIEHTTEP apachlHJa 63 DIEYMETTIK JKaraailiapbiHa,
MEMJICKETTIK DICYMETTIK KOJJay JKyieciHe KOHiI-
Jiepi TOJaThIHAAp, KaHAFaTTaHATHIHAAP Ja Ke3Jlec-
Ti. JleMek, KapT amampapra TeK KapiKbuialh mace-
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Jie eMip camachlH aHBIKTAHUTBIH 0acThl KOPCETKIll
emec, COHbIMEH 0ipre, ©31H-031 JaMBITY, XKaHa OpTa
MEH CYMIKTi iCIieH aiHajbICyJja eMip cammachIHbIH
KOPCETKIMTEP1 PETiHAC eKeHIH OaifkayFra 00Iabl.

Memnexemmiy Kapmmapovl oneymemmix Ko-
oan, keyin 6onin «beicendi emip cypy Opmasvlk-
Mapvin» auKanvina puzamvii. byn opmanvixma ou,
OeHeUbIHbIKMbIPY, ecne caKkmay Kabilemin 0ambl-
MYy, a2vlIWbIH ML, Waxmam, mypii otuviHoap oap.
Kapm adamea ocanzviz mypy owaii emec. bizoep
YHeMi KOHin-Kyuimisei, OeHcaynasvimvized Oauaa-
HbICMbL cepyenee wvlea bepmenmiz. An 6yn opma-
JILIKKA MIPKeNin, yuipmenepae Ha3vlleaHHaH KeuiH
KOHIN-KYliy 6oamat, e3iyoi dcaticbl3 ce3iHin myp-
cay 0a KeneewHeH Keuin OOPIH YMbIMbIN KemeciH.
Osiyniy kapm exeniydi ymvimacwiy (R9, 65 xcac).

..013 3etinemKepnep omip cypeimiz xeneoi. Mem-
JIeKemmiy auibln 6epeer OpmanvleblHa Keaeeni Kau-
ma emipee xKenzenoetimis. bizee omip cypy eme Kbi-
svixmol. Cebebi, 0i3 6oc emecnis. Bip-6ipimizoen
apanacamuls. bBunetimis, scammoieamuvlz. bizee ome
arcaxent (R10, 75 arcac).

..eeep bananapuiyelz Oypwic 0oica, 3eliHem-
Ke WbIKKaH Kellin omip Kepemem. banacwvl scakcol
ama-ananap ewxKawan kapmanmauosl. lemanvicKa
emoey-cayvlKmolpy OpmMAalblKmapulHa 6apuin Oe-
manamoin. Kacmapea jicaxcolian JHcymvic scacan,
oananapeiyovl  Oypvicman mopoueneyoep. Keiiin
ceHoepee ayvi30apviH auibiln OMbIPMACHIH,- Oen ali-
mamwin. bananapowiy ipezemacwin Oypuic Kanay Ke-
pex. banaza srcac xesine oypwic bazvim bepce, 6opi
arcaxcewl bonaovl. Men emipime puzamoin. Yrimemme
Kon dicazoail xeacan scamuip (ES, 68 oncac).

3epTTey HOTHKEC] KOPCETKEH IEH, KapTTap IbiH
03 JKarnaiibiHa, eMipiHe, MEMIIEKETTIH KYpri3in
’KATKaH dDJIEYMETTIK cascaThlHa KAHAFATTAHYbI )KEKE
YCTaHBIMIAPHI, OMipre JIereH ONTUMHCTIK Ko3Kapa-
CBI, K€3-KEeJITCH KHUBIHJBIKTAP/Ia MO3UTHUBTI KOHLI-
Ky#ie 00JyBl, eMipre JereH pu3allbUIbIFBIMEH Oaii-
JAHBICTHI 00JTyBI MyMKiH. CoHmai-aK, (PU3UKAIIBIK
JICHCAYJIBIK, KAP)KBUTBIK, KAMTBLTY, KOFaphl OesceH-
IUTIK JKOHE OTOACBIHAAFBl CHIMIACBIMABLIBIK IT€H
DIICYMETTIK THIFBI3 OaiaHBICTBIH OOJYBI KapTTap-
JIBIH 63 OMIpiHE JICTCH KaHAFATTAHYbIHJa MaHBI3]IbI
PO aTKapaThIHbI AaHBIKTAJIBI.

AnmaMamapabiH KapTarobl TaOWUFH TIporiecc 0oii-
FaHJBIKTAH, 36HHET JKachbIHa KETil 3eiHeTKep 00Ty
aJaMHBIH OeINTiTi Oip eMip Ke3CHIHIH asKTabIII, all-
JBIHFBICBIHAH ePEKIICICHETIH KaHa eMip Ke3eHiHiH
OacTaiysl peTiHae KapacTbipca Oomansl. JKacThIK
JKOHE OJIEYMETTIK e3repicTep, dJeyMeTTiK Oaiina-
HBICTaH KOJ Y3y, KApKBUIBIK, IIIEKTENTy CUSKThI 3¢H-
HETKE IIBIFYMEH TYBIHAANUTBIH MOcesenep Kyisenic

JKaFaiiblHa J1a ajblll Kelyi MyMKiH. COH/IBIKTaH Ja
OCBI Ke3CHJIe OoJiapJia Ke37eCKeH KHUBIHIBIKTAp MEH
MoceJeNep/li  aHBIKTAY MEMIICKETTIK BJIEyMETTIK
KoJIay JKyHeciH »keTunmipyre kemekrtecemi. OcCbl
MakcarTa cyx0aTka Kateicymbuiapra «Cizde 3eti-
HemKepiKKe WbIKKAHHAH KelliH MYbIH0A2aH, Ma3a-
Ja2an mocenenep mypaivl aumsin Omceyiz?» — ne-
TeH cayaj KOHBUIIBL. OMip camachl OMOJOTHSIIBIK
XKoHe (U3MONIOTHSUIBIK (aKTOplapllaH TYpaTbIH,
JKOFaphI JICHT €U IeT1 TeHCayIbIK, KOPCETKIMITI O1ITi-
peni. PecionaeHTTEp/IiH JKayanTapblH TalIai Kee,
JICHCAYIBIK KapT agaMIapIsH 0acThl MOCEIeC eKe-
HiH kepceTTi. KapT agaMaapasiH AeHCAYIBIKTapbI-
Ha OaliJIaHbICTBI TYBIH/IAFAaH MOCENEICeP/Ii OapIbIH
KeJlecl JxayanrtapblHaH Kepyre 0oabl:

..Macele, mek Oencayivikka Oatiianvicmol. by-
poilebl Kbizmemme 00n2an aoamoapmen xabapna-
coin mypamvin. O3im dHcymblc Hcacasan ayOaHHuIH
3eliHemKepaep KeyecimeH oOaunanvicmamviy. bac-
naoa 6ac pedakmop OO0bIN HCYMbIC HCACA2AHMDBIH.
Onap oa xabapnacvin mypaowt (RS, 71 xcac).

..00pi adammuwiy o3ine Oatlnianvicmol. Kyiieyim
JHCYMBICIMAH KEeMKEHHEH KeliH MYUbIKMAIbiN, 63i-
MeH-03i 6onvin kemmi. byn eme manwvi3061. Men
yiloe ayvipbin Kaneaw dcazoaiioa, oepey may amnai
CKAHOUHABUANILIK HCYPYMEH AUHANbICY2d MbIPbICA-
MblH. Yiiee KeneeHuie ayblpeaHbiMObl YMbIMbIN Ke-
memin (R2, 74 arcac).

..3€lHemKe WbIKKAHHAH KeUiH OeHCAYIblKNEeH
anvicoin, kon koyin beneciy (R9, 65 scac).

CoHbIMEH Karap KapT ajamjap eMip carackl-
HBIH KeMT PeTiHZe XYMBICHIH KaJFaCThIPy >KOHE
9IICYMETTIK OalilaHbICTapAbIH OOMYbI CHSIKTHI (pak-
TOpJIAPIBI aTaIl OTIIl, TO3UTUBTI KO3KapacTa KaObuI-
JIaJIbI.

... Men 63im enbex emin, KONWINIKNEH HCYMbIC
icmeeenHen KelliH oHOau mocenenep OO0N2aH JHCOK.
Kepicinwe, 3eunemxepnikke wblKKaHHAH KeUiH Ki-
man okyea MymKiHOikmepim 6010vl. Menoe 3eil-
HemKepiiKKe WbIKKAHHAH KelliH Oe 3eliHemaKbiMeH
oMip cypce bonaovl exen dezen ounap 6010vl (R3,
67 dcac).

..atumapavikmai moceie 06on2an JHcoK. Oni de
HcymulcbimObl dcacan dcypmin. Ou mazanaimoln-
oaui boc yaxvimuvim ok (R2, 74 scac).

..OHOall Jcazoatiea yaxwvim dicox. Omoacvimvl3-
ben, docmapuvimvlzden mabusamya, mayaa wvlebin
Odemanamuls. JKviavina exi pem wem enee uibi2bin
oemanamvin. Maean ynaiioel. Epme b6acman xam-
oanwin, obunemmepimizoi aramols. Mazan 3etinemxe
WbIKKAHHAH KeliH emip cypy Kbl3vlk Oona bacma-
ovi. Cebebi kauida Oapamvin Oecemoe YaKbLIMbIM
xen (RS, 68 acac).
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..Oypuin bana den cyeipoik. Kawn-ocakka xa-
payea mypuwia 060imatiovl. 3elinemKepiikke Uuiblk-
KAHHAH Kelin Kauma yaKbimolly KoOelueeH Cuskmol.
O3iyHiy OYPLIHHAH JiCACAll AIMALL HCYP2eH HCYMbLC-
mapuiyobl Jncacayea yaxwimoly oap. Tex epinbetl,
KyHOenikmi andvlya makcam KowwlH kKepek. Mak-
cam Koumacay, KyHOenikmi emipoiy agybiMeH JiCy-
peciy (R4, 66 sicac)

Kapr agamaap 3efiHETKepIIiKKe MIBIKKaHHAH Ke-
WiH KOII )KaFaala KenTereH Mocenenepre Tam 00-
nanbl. O KaIFBI3ABIK TIEH MYHIBI 00Ty ce3imaepi
Oactan kemripyi MyMKiH. KorFaMHaH OKIIaymiaHy,
JKaIFBI3/BIK ce31MIepi JenpeccusFa oKeleTiH (ak-
TopJIap peTiHAe KapacTeipyFra Oomansl. [lemek, kapT
aJlaMJap/IbIH apachlHJIA JKUi KE3JIECeTiH 0acThl Mo-
cenenepaid 0ipi — IMCUXOJOTHSIIBIK, Mocemenep 00-
JIBITT CaHAJA/IbI JIeN TYKBIPbIMIayFa Heri3 0ap.

..olcanevi3oulk. bananapvivmen bipee mypeanoa,
Hemepenepimmen dcypeminmin. Keilin onap Oenex
WbIKKAHHAH KeliH dcanevbl3 Kanovim. bapein my-
pamvin. bipax, 6ipee mypeanoail 60amaiiovl. 3eti-
HemKe WHIKKAHHAH Kelin MeHOe maxcam 0oamatl
Kanowl. O3im0i dicoeanmoln anovim. [ecenmen, 03-
63iMOI K024 Abln pyXaHu Kimanmapowvl OKblN, py-
XaHU NPAKMUKANAP dHCAcan oublmM e3zepmyee mai-
noinwin scamoipmouir (R10, 75 acac).

. UBIHBIMObL  QUMCamM MeHi JHCanebl30blK Md-
3ananovl. O3iM JHcan2vlz MypeaHObIKMau, eKiHuil
JHcvLL OON0BI OCHl OpMAnviKKa Keain cypmin (R7,
69 orcac).

.MeH 3elHemKe WbIKKAHOA HCON0ACHIM Mipi
60n10vl, men 63imMOI dncaxcwl ce3indim. On Kici Kaii-
moulc Oon2anHaH Keuin Kyuzenicke mycmim (R3,
67 oicac)

.. MeH 3elinemKe WbIKKAHHAH Kelil JHcoN0acbim
gatimoic 6010vl. Con kesde 6ipaz xunandvim (R4,
66 orcac).

J. Kowe men R. Kahn 3eprreynepinae ne xxy0Oa-
WBIHBIH 0OJIMaybl HEMece KyOalbl, 0TOackl, Qyey-
METTIK TONTap TapanTtaH KOJAayablH 00IMaysl KapT
aZaMaapliblH aypy MEH eJiM JICHICHiHIH >KOFaphbl-
naysl okeneTiHiH kepceTkeH (Rowe, Kahn 1987).
MeaunuHaNbIK 3epTTeyliep KOpCEeTKEHICH, Kaj-
FBI3JIBIK KOHE OKIIayJIaHy (U3UKAIBIK JEHCAYIIBIK-
Ka Kepi dcep eTil, Me3riIci3 eJliM KayMiH apTThIpa-
nel. Conm cebenTi, KapT amamMaapra SMOIMOHAIIBI
KOJIJIay KOPCETETIH OPTAJBIKTAFbl TaHBICTAPBIHBIH
pediH aTar eTy MaHbI3/IbI.

2020 KBUIBI KYPTi3UIr€H OIeyMETTaHYJbIK
3eprTeynepae, KaszakcraHmarbl KapT afaMIapIisl
BIICYMETTIK KOJIJIayFa HETi3JIeliTeH Oarapiamanap
Typalel 0Ly OeHTeii cypanrad. KaTeIcKaH pecroH-
neHtrepiin 49,2%-b1 OlIMelMiH koHe kayan Oe-
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pyre KMHaJIATBIHBIH Kepcerce, 34,4%-b1 emkanaai
JKeke OarmapiiaMa jkKoHe KOJIJay KyHeci KOK eKeH-
IiriH aitkaH. SrHU, pecnoHAeHTTEpHiH 83,6%-
bl MEMIIEKETTIK OaFmapiaManap MeH OIeyMEeTTIiK
KOJIIay JKyieci Typalsibl Xabapjap eMec eKeHIITiH
OaiikarTel (OIEeHKa CONHMATHLHO-YKOHOMUICCKOTO
MOJIOKEHUSI U TOTPEOHOCTEH MOXKMIIBIX JIIOJCH B
Kazaxcrane, 2020). byn »xarmaif kapTrapra apHa-
FaH «OeJICeHal y3aK eMip Cypy OpTalbIKTapbIHBIHY
aliMaKTBIK JICHTeHJIe TaMBITY bl KOHE aKIlapaTTaH-
JBIPY JKYHMeCiH KOJIFa ally KaKeTTUIIriH KepceTesi.
Coran opaii, 0i3 3epTTeyiMizae, cyx0aTka KaThICy-
mbuiapra «Kozam, memiexem mapanviHan Kapm
aoamoapowvly JHca20aliblh HcaKcapmy yuin Kanoa
ic-wapanap, wewimoep xcacay Kepek oen ouialii-
cob13?» nereH cypak Koubuiael. CykOaTKa KaThICy-
IIBI 3eHETKepIep iy 0achbiM 0eiri 3eiHeTaKbIHBIH
a3/IBIFBIH, 3€HHETaKbl MOJIIEPiHIH KOTEPYiH Kopce-
TiN, 3eHHETKEPIIIKKE MIBIKKAHHAH KeHiHAE KYMBIC-
MEH KaMTBUTYy J>KOJJIAPBIH MEMJICKET TaparblHaH
KapacThIpy/bl, OMIpJIEpiHiH canaibl OONyBl YIIiH
OJICYMETTIK-OKOHOMUKAIIBIK KaFIaiIapbIHBIH KO-
Fapbl O0JTyBI MaHBI3/IBI EKCHJIITIH aTamn oTTi. Meu-
[IMHAJBIK KBI3METTEP I JKaKCapTy, TETiH AopPi-Iop-
MEKIEeH KaMmTaMachl3 €Ty, KOFaMIBIK KOJIKTeple
TETiH XYPY, CAYBIKTBIPY OPTaIBIKTapbIHA KOJJa-
MaJlapMEH KaMTaMachl3 €Ty, 9JIeyMETTIK JTyKeHIep
army, OpTYpJi KbI3MET OOWBIHINA >KCHUITIKTEPIi
KapacThIpy CHSIKTBI KapTTapAbl MEMJICKET Taparibl-
HaH KOJJAy/Ibl KAXKET €TCTIH TYPJIi KEHIIIK Iapa-
napeiH kepceTTi. CoHbIMeH Oipre Kaja >KoHe aybll
KapTTapbIHBIH OMIp CamachblHBIH OPTYPIIri cypayFa
KaThICKaH KapT agaMIap/Abl Ma3aJalTeIHbl Oaiikai-
nel. EmiMmizmeri KapTTapablH OJeyMETTIK, (Qu3n-
KaJIbIK, OCJICEHUNIriH apTTBIpyFa, ©Mip camachlH
JKOFaphUIaTyFa OarbITTaFaH «OeJICeH Il eMip cypy
OPTANBIKTAPBIHBIHY aYBULABIK JKEPJACPIACH /e alry
KaXeTTIrh MeMJIEKeTTiH OoamakTa >Ky3ere achl-
PYybl KaXeT ic-mapaiapAslH Oipi xen TyHinaeyre
Oonasl.

..0CbIHOAl opmanvikmap Kebipex 0Ooaca 3eli-
Hemkepiepee dicakcobl 6onaovl. Kouiede xotivbliean
acammuley  anaHoOapuli Kbl AUAAPbLIHOA KOAOA-
na aimaticoly. Cebebi memipOen dcacanea, Cyulk
oonadvl. Convl acabwix dcepaepoe 0e auica Oypbic
bonap edi. Opmanvikmely iwinde dacceln awvin,
aHcy3i0y yupememin wvizmemmep Kocwviica (R2, 74
arcac).

.oiceyindikmep, Ko2amoa 3elnemiepiepee ap-
Han2an ic-uapanapovl Kebipex boaca den ounaii-
mouin. Kananwix oicepnepoe ocvinoail opmanvikmap
oap, an ayviioviK Jcepiepoe MyHOall OpmanblKmap
mynoem aucok. Ayvinovik dcepiepoe de aulvlica, ce-
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bebi onap ombacviMeH 2aHa WeKmenin Kai2an Cusi-
mol. Yaxvimmapuin 630epine apHamatiovl, Muimoi
natioanrana aimatioel (R3, 67 scac).

En 6acmuicel 3etinemakvinbl Komepce, meein
MeOUYUHANBIK KOMEKMeD Kopcemiice, oieyMemmik
OyKkenOep awwvlica, 3etinemKepiepee KoOIpeKx Kouin
bonince dicakcol boaap eodi. biz o3 yaxvimvimublzoa
enbex emmik, eHOi Kalean eMipimizoe memieKem
Oizee keoyin 6enedi Oen ounaumviH. bapivik 3etl-
HemKepJiepee mezin dxcordamanap bepiice oiapoviy
Qusuxanvik dencaynvievl xcaxcapap eodi. Onapoviy
OMIDIH dicakcapmyobl MemaeKen mapanviHan Kon2a
any kasicem (R3, 67 sicac)

..Kasip 75 oicacman Keiin K02amowlK KoiKmep-
0e JiCON JCYPY aKblIaAPbl Me2iH, COHbl 3elHemKep-
JIIKKe WbIKKAH COH Me2iH Kbli2aHOapul Oypbic Oen
otnatmeid. OHOAl JHcacKa JHcemin, Hcoaayuibl Oon
arcypemindep az. Kommynanovl gvizmemxe dicenin-
dixmep, meaemoep bap. bipax, on eme a3. Tinmi
oatikanmaiiovt 0a. Conapovl kebdetimce, Hcakcol 60-
nap edi (R2, 74 scac).

Aybinovix  Jiceprepoe  ocvlHOAll  OPMATLIKMAD
arcok. Conwl eckepce... (R3, 67 gcac).

3etinemaxbvinvl KOOemy, HCyMblCMeH KAMMyObl
Konea any kepek. 3etinemxe WbIKKaH adamoapea
arcymuic bap. Kymvic icmece dcoHe KiuikeHne 3etite-
MaxKwvlcvl Kon 601ca 01ap ewKauan waselmM aumnac
edi (R1, 62 sicac).

Boc yakpIT KapT amamaapiblH OelceHIl y3ak
oMip CYpy MEH eMip caracblHa dcep €TETiH MaHbI3-
Jibl (hakTOpIIApIBIH Oipi XKOHE Bpi Kapai eMip cypy-
re bIHTANaHIBIPaThIH 0acThl pecypc. Boc yakbITThI
JIYpBIC OTKI3Y KOHE MaljaliaHy KapT aJamaapiblH
Oeicenmi emip cypyiepiHe bIKnaibl 3op. CebeOi,
KapT azamjapia 0oc yakbIT Kenl OOJIFaHJIbIKTaH,
00C yaKBITTHI MMaWIaIbl OTKI3Y OCHI Kac TOOBIHIA
epekiie MaHbI3ra ne. OcbIiFan 0alIaHbpICThI, 00C ya-
KBITTAPBIH KAHIIAJIBIKTHEI THIMII OTKI3eTiHIH OLITy
MakcaThlHJIa KapT agamuaapra «Cizee 60c¢ yaxvimoi-
HbI30a HeMeH AUHANLICKAH YHAUObL?» Cayallbl KO-
weuapl. CyKOaTKa KaThICKaH OaplibIK IEpIliK KapT
amamaap 00C YaKbITTBI THIMII ©TKi3y OJIapAbIH Oell-
CEeHJIl y3aK eMip cypyiHe dcep eTeTiH 0acTbl Kep-
CeTKImTiH Oipi aem Oaramansl. bynm kapt amamaapra
KONTereH apThIKIIBUIBIKTap Oepeni. Mpicalibl, MH-
TEJUICKTYaIIbl  TIOTCHIUAIBIH JIAMBITY, TICHXOJIO-
THSUTBIK, JKOHE (DU3UKANBIK ICHCAYIIBIFBIH HBIFANUTY,
JIETIpecCusl MEH JKAIIFBI3/IBIK JICHICHiH TOMEHJIIETY
)koHe T.0. 3epTTeyre KaTbiCKaH KapT aJamaapiblH
00C YaKBITTHI THIMJI OTKI3ETIHIEP1, DCipece CIopT-
NEeH MIYFBUIAAHYbl OJIapAblH OCJICeH[l Y3aK eMmip
CYpyJiepi MEH eMip caItachlH JKaKcapTyda MaHbI3IbI
dbaxTopnapabiy Oipi exeni aHbIKTanIbl. Cebebdi, 6oc

yakbITTBI Oenrini Oip >kaFnainapaa xKakcapTy )KoHE
JKEKe HeMece TONTHIK JCHTelIe oTKi3y Olapra yii-
KEH Taiia okeiin, OeJICeH I ocip cypyliepiHe acep
ereni (Rodriguez & Marroquin, 2005).

MANCeIpblCNeH MOHWAKMAH CYMKA  Jica-
caiimoln, moxvima moxumoin. Onel camamoin (RS,
68 arcac).

..Ma2am ocbl dHcepoe daA2blAUbIH Mili YHAUObI.
Ocul dicepoen azvimubii MiniH YUpeHin, wem enoeci
oanama e3im 6apuvin gatimmuim. Iatioacet 6ap. Con
cusakmol ncuxonoeus cabazvl oap. Ecme cakmay
Kaobinemin 0amvlmy yuin Konmeen Jcammuleyiap
bepedi (RS, 68 acac).

..MeH cnopmneH xcui aunanvicamvii. Kynoenix-
mi ocasy ycypemin. Hoeamen wiyeviioanamvin. Aii-
KyHeee O0e bapamvin. Yiioe e utyevlioana bepemiH.
Conovikman, 6izee ap-mypai yiipmenepoi kooeim-
Ken Oypuic Oen otnatimeln. ... Ketide kytizenicke
MYycKeH Ke30e MOKbIMAMEH wyablioanamvin (RS,
71 orcac).

..MOKbIMAMEH  AUHANLICAMbIH, KeUlKe CepyeH-
Oetimin. JJocmapwvimmen kezoecemin (R4, 66 scac).

..KOabIM OOC Oojica MeH OeHe WbIHbIKMbIPYMEH
aunanvicamvin. Tayea 6apyea, kobipex acasy icy-
pyee moipvicamvin (RS, 68 scac).

..Kasip xobine kiman okumwsin. Yiioe emip O0tivl
oHcuHazan 03imMizoiy ximanxamamwiz oap. Con Ki-
manmapowvl okumvin (R7, 69 scac).

MomniMeTTepi Tanaay HeTi3iHe 3elHeTepIiKKe
IIBIFY JIEMANBICTICH, ©3/IepiHiH CYHIKTI icrieH aii-
HaJBICYFa, ©3/ICpiHE KOHIN O6Iyre apHallFaH Ke3eH
nen O6aranayra 00abl.

JKorapbiarel CYpakThl JKallFachl PETiHIE, ©3-
JiepiH OeyiceHal ajaM caHaThIHA JKaTKBI3y/Abl Oara-
nay makcateiaga «Ciz e3iyi30i Oencendi adamoap
Kamapuvlna sxcamivizacolz o6a? bencendi emip cypy
YWin Kanoau icmepmen uyevblioany Kepex 0en otl-
aaucel3?y» Cypak KOWBUIABI. 3epTTeyre KaThICKaH
PECHOHACHTTEPIIH Keml Oeiri e37epiH OenceHmi
azamaap KatapbelHa )KaTKBI3IbL. bencenai emip cypy
YIIiH YHEMi KO3FajbIcTa OOJyJIbIH, CIIOPTIEH IIY-
FBUIIaHY IbIH MaHBI3IbUIBIFBIH KOPCETTI.

..MeH 63IMOi ome OeiceHOi adaMMblH Oen Oli-
aaumoin. Ey Oipinwi cnopmnen wiyevlnioany kepex
(R3, 67 gicac).

..03IMOI canvlcmuipmanbl mypoe anzamnoa oOe-
cenoimin den auma anamvin. Keiibipeynep yiinoe
Kozeanmai socamaovl. JKypeici kenmeuminoep oap.
biz arconoacvim exeymiz dcasty dicypeeHoi dHcakcol
Kopemiz. 1-2 cazam casbakkxa odapwin dcypemis.
Kondacoeim 0a ocel opmanvikka xenedi. CraH-
OUHABUSLILIK Jicypicke, cypem canyea kenedi (RS,
68 orcac).

135



Kapt agammapasiy emip canackiHa OeNICeH I y3aK OMip CYPY KOHLETIUSACHIHBIH 9Cepi...

..bencenoi Oony ywtin, yHemi nosumuemi 00y
Kepek. O3im0i bencendimin oen canavmvin. Con
ywin mazan xebinece 70 ocac depmeiioi. Cebebi,
Men yHemi Kozeanvicmamvin (RS, 71 acac).

..U, dlcamrwizamvii. Men o3imuiy otvimuwia 6en-
cendi emip cypin sicamian cusaxmolmvin. Cebebi Ky-
HiHe bec MblH Kadam dcypyee mulpvicamvit. Ketioe
ceei3 muly Kadamea dicemedi. Bip munym 6oc yarwi-
muim Jicok. Yiioe mamarx ma oaubinoatimoln. Keneen
KOHAKmapowl Kymin aiyaa 0a oni wamam scemeoi
(R1, 62 xcac).

..opune bencendimin. bBipinwioen onmumucm,
exinwioen, Kanoail dcaz0auoa OOIMACHIH, Ko3ed-
avicma oony xepex. JKyeipeciy ba, scasy scypeciy
0a, scyzyee bapacviy 6a Maywi30bl emec, OMbiPMay
xepex. Endepmen apanacwin, cotlnecy xasxcem. Tex
OmobacvIHMeHn 2ana emec, Kopuazam opmamer MiH-
demmi mypoe apanacy kepek. On cazan Kbl3bl2yuLbl-
avikmap anvin keaeoi (RS, 71 acac).

..U8, MeH 63imMO0I benceHOl a0amMMblH Oen ecen-
metimin. Kon yuvikmamay, mypeviy Keimece 0e 03-
03iH0i Kunan mypewi3y xepex (R10, 75 acac).

KapT amamumapieiH oleyMeTTiK OeJICeHIiIIri
MEH ©31H-031 HaMBITy >KYMBICTApBIH YHBIMOAC-
TBIPY JKOHE OFaH Xarjail xacay, oJiapJibl dpTYpi
KOFaMJIBIK ic-IIapajiapra TapTy YJIKEH MaHbBI3Fa
ne. CoraH colikec, KapT agamaapaan «bencennui
y3aK eMip Cypy» OpTaJbIFbl YCBIHBUIATBIH KbI3-
METTEpAIH THIMAUITIH, YHBIMIACTBIPY MEH XKY-
3ere achIpyhIH 01y MakcaTeiHAa «bencenodi yzak
oMIp Cypy opmanvieblhoa KaHoau Kwvizmem myp-
nepi kepceminedi? Kepceminin scamgan Kovizmem
mypaepi MeH OHblH CANACLIHA JICOHE Kbl3Mem-
Kepaep eHbecine KO3KAPACHINLIZ?» JIETEH CYpaK
koibuibl. Cyx0aTKa KaThICYIIBUIAPJIBIH JKayarl-
TapblH Talllay HOTWKECiHIe, AJIMAThl KajlacChIH-
narel «benceHlli y3aKk eMip Cypy» OpTaJbIFbIH-
Jla KapT agamaapiblH QU3UKaIbIK )KOHE MOJCHU
KOXKETTUIKTEpiH KaHaFaTTaHABIPYFa Karaaniap
JKacaaTeIHBIH OaifkayFa O0omanel. MbICaIbl, OpTa-
JIBIK KATBICYIIBUIAPBIHBIH KOl 06iri (PU3uKaIbIK
OeceHmiTiKIeH (CKaHIMHABUSIBIK JKYpy, Hora,
Ou k0HE T.0. CIIOPT CEeKIUsIIaphl) KOHE IIbIFap-
MAaITBUIBIKIICH (CYpeT caly, TOKY *oHe T.0.) aii-
HAJIBICATBIHIAPBIH aTaIl OTTi.

..ome ocaxcvl. Keninimiz monaovl. Anmacwina
0ip pem Oapicepnep renin mexcepeoi. [llawvimbis-
Obl, MbIPHA2LIMBIZObL AHCOHOCUMIH Macmepiaep oOe
xenedi. Oean Oa ocazviniamvis. Mepekenepoe op-
mypai ic-wapanap emin dicamaost. Maean bapiviasl
yHatiowt (R2, 74 sicac).

..CKAHOUHABUSLTILIK CePYeH, AUKVHEHIH eKi ce30-
HbIHA KamblcmblM, Hoea yHaowvl (R3, 67 acac).
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..3amarnayu buze bapwin jHcypmin. Jlamoin duine,
cmapmeon, komnviomep, cypem cany, homo-eudeo
MOHmMaIC, Ka3ax mini, a2vliublH miji yiipmenepine
Kamvicmoim. Kvizmemxepnepae ome puzamvin. Con-
oaii coinativt (R2, 74 scac)

..cypem canyea oapovim. Cypem canyosiy dap-
JblK mexHuxacwin yupemmi. Maean ynaovl. Auxy-
Heee Oapovim. Y30ell Oapvin mypamviH MYMKiH-
dix boaca, bapap edim. bizoe Oip yiipmeee yur au
eana 6apa anrameis. Cmapmeon yiipemy Kypcol ome
arcaKcol. 3amayu dicone yimmolk Ou yilipmecine, co-
HbIMEH KAmap CKAHOUHABUSILIK JICYPICKe epeKule
Huemnen xenemin (R4, 66 scac)

..CKaHOUHABUANLIK  cepyeH, Atlikyneze Kamvlc-
MbIM, U02a, KecKinoeme, NCUxon02us Kypcmapvina
bapovim. Kazip cmapmaon yiipemy Kypcovina bapsin
JICypMin, VHauowl. Tpenepnep oicaxcol, myciHikmi
minmen mycindipedi. Tycinbecen odicepnepimoi mo-
Jbl2bIMeH Kauma mycinoipin oepedi (R1, 62 scac).

KapT ajmaMpapablH CHOPTIEH IIYFBUITAHYBI
OJIapJIbIH (PU3UKANIBIK JKOHE TCUXUKAIBIK JCHCAY-
JBIKTAPBIHBIH JKaKcapyblHa OKEJETiHI (MBICAJIBI,
eMIp CYPY Y3aKTBIFBIH apTyhl, aypyJap/IblH aJJIbIH
aly MEH Ma3achI3JIbIK, TICH JICTIPECCHUSHBIH a3al0bl)
oenrini. Kapr agamuap opTaiblKThIH YChIHBUIATHIH
KBI3METTEpiHE OH Oara Oepii. AiFaH KbI3MET TYp-
Jiepi onapAbIH eMipJepiHiH e3repyiHe ocepiH Oilny
YIIiH pecrioHieHTTepre « Opmanvik KblaMemin nati-
odanany 6apwvicelnOa 63 emipinizoe Kanoal eseepic-
mep b6aiKkaoviybi3?» NETeH cypak KoWbuimbl. Kapt
ajamIIapJiblH HApPaTUBTI CYKOAThl, OPTAJIBIKTHIH
KBI3METTEPIH Mainanany 0apbeICEIHAA OJapablH (-
3MKaJIBIK OEJCeHIUTIKTEpl apThil, aHa TaHBICTap
TayYBII, CUXUKAIBIK JIEHCAYJIBIKTAPbIHA HOTHKEINI
BIKITAJI €TKCHIH KOPCETTI.

..aoamoapmern Kobipex apanaca 6acmaovim.
Men mvicanwi, oprey acymulcmapvin dHcacazanoa
arcanevlz e3im dcacaumvin. Kabvipeaza kapan, xen
adamoapmen ceunecnetimin. Kaszip e3im xamapivi
aoamoapmen oH2IiMenecKeH, Kenin-KemKkeHHiy o3i
mepeke (R3, 67 acac).

..0eHcaynviabima  bailianvicmul — o32epicmep,
Jrcakcel navodacel 600wl Kol eana scypmeri o3im
cuskmol  3elinemkepiiepdi  yeimmedim. Ocipece,
Kasax 3eunemxepiepine Kon yeim-Hacuxam aiim-
moim. Cebebi, yimvimvl30bly OMIp Cypy OeHeelliniy
ocKeHin Kaaaovim oen aumcam 601aobl HeoHe Kon
aoamoapmen apaiacmoim, KONWINIKNEeH Ccolliecin
apanacy mazau dxceninoikmep oepdi. Yaxvimuvimowl
muimoi emxizemin (RS, 71 scac).

..Ouee KamvlCKaHHaH Kellin apulkman, scacapa
oacmaovim. Con cebenmi ocbl OpmanvikKKa Kein
arcypeerime Kyanamoin (R1, 62 sicac).



A.b. Capcenona xoHe T.0.

HKvinoam Koseanamuln, dceHin Hcypemin 007-
ovbim. JKemnic mepmmezi adamaa Ketioe HCblioaM,
Kammul bacwin scypyee oe Ky boamatiovl. Ocwl op-
ManvikKka Keneeni Oepi O0eHCaynvleblM HCAKCapObl
(R2, 74 scac).

. dlcakewl o3eepicmep 6010bl. Bypwin dicymbic
Jcacan dcypeeHoe CHOpMKA  yaKbimvlM 0O0J2aH
gicox.  Cnopmnen  aunanvicnaumoinmoln.  Ketioe
axvlavl tiocaza bapamvinmuin. Kazip opmanvigka
Keneeni mypai yiipmenepee 6apovim, kepoim. Ozime
arcananvix, awmeim. Ilcuxonoeusoan ken napce 6in-
oim. Ecme caxmay xabinemin oameimy mypaisl ak-
napam andvim. Teneorowl Kondamydviy KonmeaeH
Kblzmemmepin Oiimetmin eoim, Kazip cmapm@on
yupemy KypculHa 6apvin, COHbl YUPEHIn JHCYPMIH.
Hlaxmammer 0a ocvinda yiupenoim. byn opmanvix-
muly natioacel eme ken. Ken adamoapmen manvic-
muoim. Kenmezeen axnapam anovim (R4, 66 scac).

OJIeyMETTIK OailylaHbICTap KapPhIM-KATHIHACTHI
JAMBITHIT, (PU3UKAIBIK JICHCAYIBIKTHl apTTHIPYFa
acepi 30p. «bencenni yzak emip cypy» KOHIETIIHSI-
CHI KapT alaMIapablH eHOCK 9JIeyeTiH, JeHCAYIIBIK,
JKaFIafibIH JKaKCcapTy, ©3CPiHiH XKeKe TaObIC Ko3/ie-
pIiH apTTHIPY, 63-037EPiH JAMBITY apKBLUIBI OJIAPIBIH
OMip Cypy camnachlH apTThIpyFa MYMKIiHIIK Oepeni.
KoHIenmusiHbIH jKy3ere achIpbUTybIH Oaranay KapT
ajiaMmJIapra KaThICThI SJICYMETTIK CasicaTThl XKETUIi-
pyMeH Oipre «OapibIK KacTaFbUTAPABIH» OCICEH/II
eMip CYypy casicaTblH KaJBIITACTHIPYJla MaHbBI3/IbI
peI aTKapapl.

KopbIThIHABI

Ilerenmixk 3epTTEyHIICpaiH EHOCKTEPIH Taj-
nay OapbIChIHIA, ©MIp camachl YFBIMBIHBIH KOTl
KBIPJIBUIBIFBI KOPIHI. OMIp Cypy camachl YFBIMBI
OipHelie Kareropusuiap apKbUIbl CHUIIATTAIA[IbI:
«JICHCAYIIBIK», «IKOHOMUKAIIBIK, JKaFIainap», «ko-
cim», «dleyMeTTiK OaitnaHpicTapy. Erme jactarbl
amaMIapaslH eMip CYpY CamachlH KaKcapTy YIIiH
AIJIBIMEH OJIAPJIBIH KKETTUIIKTEPIH aHBIKTAIl, CO-
HBIH HETI3IHAC alablH-aTy MIapajapblH KOCTap-
nayra MyMKiHaik Oepeni. ConpablkTaH, OenceHmi
y3aK eMip Cypi KOHIICTIFSCBIHBIH YMBIC 1CTEIT
NPUHLUIOTEPI KAapT ajamaaplblH eMip carachlHa
ocepiH Oaranmay MakKCaThIHIA SMITMPUKAIBIK 3€PT-
Tey kyprizingi. XKypriziiaren 3eprreyne emimizneri
KapTTapAblH camaybl OeJIceHaI eMip CcypyiHe ocep
eTEeTIH (paKTOpJIapFa TaJJay JKacallbIHJbL Tangay
HOTIDKECI OOMBIHINIA KApPT amaMIapiIblH eMip Cypy
carachlHa 9cep €TeTiH Kejecifel 6acTsl pakTopiaap
aWKBIHIAIAB: 1) DKOHOMHKANBIK; 2) (HU3UKAIBIK
Oencenainik; 3) NCUXUKAIBIK JCHCAYIbIK; 4) aney-

MeTTiK OainmanbicTap. Hakrteutan aiitap Ooiicak,
KapT ajaMJap/blH canaibl eMipMEH KaMTaMachl3
€Ty TEeHrepiIreH 3eiHeTaKpbl XKyHeci, JaMblFal HH(-
PaKypbUIbIM, KOJIAHIIBI KYMBICIICH KaMTy, OJjey-
METTIK KOJJay, MEIUIMHAIBIK KbI3METTepre KO-
JKETIMIUTIK, YKOHOMHUKAJIBIK OJI-ayKaT, (DU3UKAIIBIK
KOHE KOFaMIBIK OCJICEHIIIIKKEe KAaThICTHI ic-11apa-
Jap JKyHeciH apTTIpy OelceH Il KapTaroabIiH 0acThl
KOPCETKIIITepi peTiHaAe KapacThIPBLIIBL.

MomiMeTTepai Tanmay 6apeICBIHIA, 36PTTEYTE
KAaTBICKaH KapT aJiaMaapiblH KeT OeTiriHiH Heri3-
ri Ta0bIC K031 3eHHETAKBI )KOHE Oaanapbl Tapamnbl-
HaH KOPCETUIETIH Kap>KblJlall KOMEK TYpi eKeHJIIT1
aWkpiH Kopinmi. Conr cebenTi, KapT amamMaapiabsy
eMip cypy JeHreii MeH camachlH apTThIpyFa Oa-
FBITTAJIFAH KapXKbUIBIK, OJEYMETTIK-DKOHOMH-
KaJIbIK JKaFJaiabl JKakcapTyra, Oip KocilmeH
aifHanmpICyFa OaFbITTaFaH ic-IIapajiap KeneHiH
93ipiey MeH keTuiaipy kaxer. COHbIMEH KaTap,
KapT ajgamjap 3eHHETKepIIiK JeMallbiCKa MIBIKKA-
HaH KediHri 0acThl Mocenesep KaTapblHa: JeHcay-
JBIK, DJIEYMETTIK OalIaHbICTapABIH JICipeyl MEeH
KaJIFBI3ABIK MOceenepi xkaraasl. «bexcenai yzak
OMIp CYPY» OPTaJbIFBIHBIH KBI3METTEPIHE KYTIHY
apKbUIBI KapT aJamaap OChIHAal MacelenepiiH
MIeNTiMiH TaITHL.

KapT amampapnsin Koramra eHyi MeH OenceH-
ni OomybIHA, jkKaHa OailaHpICTap OpPHATYFA MYM-
KiHIiK OepeTiH apHaiibl OarnapiaManap MEH KaHa
OactamaapaplH O0iysl MaHBI3ABL Emimizme xapT
ajiaMaapibl QJICYMETTIK KOJIJay KOHEe KOpFay Mak-
CaThIHJIA XKY3€re achIPbUIBIN )KATKAH MEMIICKETTIK
OarmapiaMarnap oNapAblH OMip camachlH JKakcap-
TyFa, MEJUIUHAIBIK, OJICYMETTIK Ccanaibl KbI3MET
KOpCeTyre, OKbITYFa, )KYMBICTICH KaMTyFa, OenceH i
eMip cypyiHe jkarmai xacayra OarpiTTanaasl. CoH-
nail xoOanmapplH KaTapelnaarsl «bencenai ysak
OMip CYpy» OpTAIBIKTAPBIHBIH KYMBICTApBIH Oara-
Jail KeJe, OPTaJbIKThIH KeJeciied YThIMIbI TYCTa-
PBIH aliTyFa Gomaabl:

1. KapT amamnapra apHaigfFaH opTypJli LIBIFap-
MAITBUTBIK, MOJICHU-IEMAJIBIC iC-TIapanxapasl OTKi-
3inmyi;

2. OusnKaibIK OCJIICeHIUTIKIICH aiHalbICyFa
KaFaai jkacaiybl;

3. Erne sxactarsl agaMaapAasiH OUTIMIEPiH KOHE
KaHa TeXHUKAJIBIK, KypaigapAbl Naiganany daFabl-
JIApBIH 1aMBITy MaKCaThIHAFbI OUTIKTIIITIH apTThI-
Py OHE KaiTa OKbITyFa apHaJFaH apHaibl Oaraap-
JaMaapJibiH JKy3ere acysbl.

3epTTey HOTWKENEpiH Tangay OapbIChIHIA,
OCBHIHJIAl OPTANBIKTAPJIBIH TEK KaTaJbIK JKepieple
eMec, COHBIMEH KaTap, aybUIJBIK eI MEeKeHAepe
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Jie albuTy KaxeTTimiri anbikrangsl. Cebedi aybui-
IIBIK, JKEepIIepIeTi KapT agaMaapabiH OelICeH Il oMip
CYPYl MEH eMip carmacsl TeK MOACHU-IICTYPII ic-o-
pekeTrTepMeH (KapT agamaap HeMepeepiH Topoue-
Jeyre yliec Kocaipl, YH IIapyambUIbIFbIHA KOMEK
Kepcerei) mekTeneai. Ockmap/pl eCKepe OTHIPHIT,
ayBUIIBIK XepJiepae KapT agaMaapAblH 00C yaKbIT-
TapbIH OTKI3ETIH XOHE O3/IepiH JaMbITyFa OarbIT-
TaJFaH KbI3MET TYPJIEPiH YCHIHATBIH OPTAJIBIKTAP b1
alryJibl KapacThlpy MEMIICKETTIK >KayanThl OpraH-
JapAbIH aTKapybl KaKeT ic-Iapanapbl KaTapblHaH
00JTaThIHBI CO3CI3.

3epTTeniHil OTBIPFaH TaKBIPHIT Kb OTKEH
CalbIH MEMJICKET YIIiH MaHBI3IBI MOCENICIEPIHIH
KarapblHaH TaOblTybl MYMKiH. Ce0ebi nmemorpa-
(bUITBIK  @3TepicTepre COMKeC «OapibIK KaCTarbl

azamarTapblH» JIeHI cay KOFaMbIH KaJIbIIITACThI-
py MeH opbip azaMaTThIH (HU3HUKAIBIK, SIEYMETTIK
OeJICeHAIITIH apTThIPy MEMJICKETTIH OJCyMETTiK-
SKOHOMUKAJIBIK JaMybl YIIIiH aca KaxeT. «bemceni
OMip CYpy KOHUETLHUSICHIH» KY3ere acblpy MEH XKe-
TPy MEMJIEKET TaparblHaH KaObUITaHATHIH IIIe-
ariMiepre Heri3NeNin, o00ara KaThICYIIbUIAP IbIH
YCBIHBICTAPBIH €CKEPE OTBIPBIIN, YKIMETTIK eMec
yHWbIMIapMEH CEpIKTECTIKTE iCKe acaTblH 0oJjca,
coTTI ko0amap KaTapelHaH OONATBHIHBEI ce3ci3. by
3eprTey OeJceHAl y3aK eMip Cypy KOHLEHIHSACHI-
HBIH KapT aJaMaapJiblH eMip cypy carachlH 9cepiH
TYCIHyTe, KapT ajaMJIapJblH eTiMI3JiH KOFaM/IbIK-
MOJICHH OMIpPIHJIET1, &Kac YPIaKThl TOpOueney koHe
ypHaxkapaibIK KaTbIHACTAP/Ibl HBIFAUTYJa MaHBI3IbI
YJ1eC KOCabl.
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ASSESSING THE ACCESSIBILITY OF HIGHER EDUCATION:
INDEX INDICATORS OF RURAL YOUTH

Ensuring equal access to higher education for rural youth is one of the main objectives of the de-
velopment policy and the regional policy of Kazakhstan. This study aims to assess the accessibility of
higher education for rural school graduates by using a set of index indicators that reflect national trends
in university admissions and quota use. The study has both scientific and practical relevance, as it offers
a quantitative and comparable basis for assessing the continuing inequalities that exist despite ongoing
national reforms. Methodologically, the study uses secondary statistical data from the Bureau of National
Statistics and the Ministry of Science and Higher Education for the period from 2020 to 2025. Three
indices were calculated: the rural higher education access index, the rural quota utilisation index and the
composite rural accessibility index. Indicators measure overall access, dependence on government quo-
ta systems and aggregate affordability using sound weighting approaches. The results show a significant
decrease in general access to higher education with little recovery. Moreover, reliance on the rural youth
quota has increased as the quality of education index rose from 27.8% to 31.9%, indicating that rural
youth are increasingly dependent on state support for access to higher education. An additional analysis
of the education level of the rural population reveals the intergenerational gap and the concentration
of low levels of education among older rural people, which limits mobility between generations. The
study presents a proven system for measuring educational inequality in rural areas. The study broadens
the empirical basis for policy evaluation and highlights the need for reforms in rural school education,
digital readiness and admission policies taking into account regional differences. In practice, the results
can help policymakers to improve quota systems, expand training programmes and better allocate op-
portunities for higher education across regions.

Keywords: access to higher education, rural youth, index indicators, educational inequality, rural
quota.
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JKoFapbl GiAIMHIH KOAXKETIMAIAITIH 6aFanay:
ayblA )KacTapbiHbIH, MHAEKCTIK KepceTkiluTepi

YKorapbl 6iaiMre TeH KOAXKETIMAIAIKTI KamTamachi3 ety KasakCTaHHbIH 6HipAIK AaMy casicaTbl MeH
aAaMM KamnmTaAAbl HbIFAMTY CTpaTermsicbiHAarbl 6acbim GarbiTTapabliH 6ipi. Ocbl 3epTTeyAiH MakcaTbl
aybIAABIK, MEKTEN TYAEKTEPiHiH >KOoFapbl GiAIMre KOAXKETIMAIAIrH 6araray, OA YATTbIK AEHrenAeri
YHUBEpPCUTETKE KaObIAAQY YPAICTEPIH XXOHE KBOTa XKYMECIHIH KOAAQHbIAYbIH KOPCETETIH MHAEKCTIK
KOPCEeTKILLTeP XXMbIHTbIFbl apPKbIAbI XKY3ere acblpblAasbl. 3epTTey FbIAbIMU 8Pi KOAAAHOAABI TYPFbIAAH
MaHbI3Abl, ce0ebi OA KYPri3iAin >KaTkaH YATTbIK pedopmasapra KapamacTaH CakTaAbin OTbIpFaH
GiAiM Oepy TeHCI3AIrH 6ararayra MyMKIHAIK G6epeTiH CaHAbIK XKOHE CaAbICTbIPMaAbl TaAAQy Heri3iH
YCbIHaAbl. ©AiCHaMaAbIK, TypFblaa 3epTTey 2020-2025 XbIAAQP apaAblFblHAAFbl YATTbIK, CTAaTUCTMKA
6lopocbl MeH KasakctaH PecnyBAMKacbIHbIH FbiAbIM XKOHe >KoFapbl GIAIM MMHUCTPAIriHIH eKiHLLiAIK
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AepekTepiHe cyreHeai. Y Herisri MHAEKC eCenTeAAi: aybIAAbIK XXEPAEPAETi >KOFapbl BiAIMre KoAxe-
TIMAIAIK MHAEKCI, aybIAABIK, KBOTA KOAAQHY MHAEKCI YK8He aybIAAbIK KOAXKETIMAIAIKTIH KOMMO3UTTIK
MHAEKCI. ByA KepceTKilTep >KaArbl KOAXETIMAIAIKTI, MEMAEKETTIK KBOTA XKYMeCiHe TOYEAAIAIKTI KaHe
SKMBIHTbIK, KOAXETIMAIAIKTI, COHAQ-AK, TEOPUSIABIK, HETI3AEATEH OALLEMAEY TOCIAAEPIH eckepe OTbIPbIT
Garanariabl. HaTukeaep skorapbl GiAIMre >kaAmbl KOAXKETIMAIAIKTIH aiMTapAbIKTa TOMEHAEMEHIH XXoHe
TeK LWaFblH AEHreMAe KaArblHa KeAreHiH kepceTeai. byaaH 6eAeK, aybIAABIK )KaCTapAblH KBOTaFa ToyeA-
AJIAITT apTKaH: aybIAAbIK, KBOTaHbl NManaaAaHy MHAEKCI 27,8%-aAaH 31,9%-Fa ecTi, 6yA aybIAAbIK, TYAEK-
TEPAIH >KOFapbl GIAIM aAyAa MEMAEKETTIK KOAAAyFa GapraH canbiH KeOipek CyMeHEeTIHIH aHFapTaAbl.
AYbIAABIK, TYPFbIHAQPABIH OiAIM AEHIeMiH KOCbIMLLA TAaAAQY YPMaKTap apacbiHAAFbl AALIAKTHIKTbl XKOHE
TeMeH BIAIMAIAIK AeHreriHiH Heri3iHeH erae >kacTarbl ayblA TYPFbIHAAPbI apacbiHAQ LLIOFbIPAAHFAHbIH
aHbIKTaAbl, OYA 9AEYMETTIK-3KOHOMMKAABIK, YPraKapaAblk, MOOMABAIAIKTI LIEKTENAL. 3epTTey aybIAAbIK,
6iAiM Bepy TEHCI3AIMH 6ALleyre apHaAFaH TEKCEPIATEH 8AICHAMAABIK, XKYMEHI YCbIHAAbL. DMIMUPUKAABIK,
TypFblaaH 3epTTey Ginim 6epy casicatbiH 6arasay yiLiH aAepekTep 6a3acbiH KEHEMTEA XKaHe ayblA MeK-
TenTepiHAEri canaHbl apTTbIPy, UMMPABIK, AAMbIHABIKTbI KYLLIENTY >KOHE OHIPAIK aiblpMaLLbIAbIKTapAbl
eckepeTiH KabblAAay CasiCaTbIH XXETIAAIPY KQXKETTIAIMH aikbiHAAMABI. KoAAaHBaAbI AEHTEMAE aAbIHFaH
HOTUXKEAEP KBOTA XKYMECIH XXETIAAIpYre, AarbIHABIK OaFAapAamMaAapbiH KEHENTYTe XKaHe XKofapbl OiAiM
Ay MYMKIHAIKTEPIH 6HipAep BOMbIHLLIA HEFYPAbIM TUIMAT BOAYTe MYMKIHAIK Bepeai.

Ty#in ce3aep: >xorapbl GiAIMIre KOAXETIMAIAIK, ayblA >KacTapbl, MHAEKCTIK KepceTkilTep, GiAim
6epy TEeHCI3AIr, aybIAAbIK KBOTA.
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OueHka AOCTYMHOCTH BbICLLEro 06pa3oBaHus:
MHAEKCHbIE MOKa3aTeAu CeAbCKOH MOAOAEXKMH

O6ecneueHne paBHOrO AOCTYMA K BbICILIEMY 0OPA30BaHMIO AASI CEABCKO MOAOAEXKU SIBASIETCS OA-
HOM M3 OCHOBHbIX 3aAa4 MOAMTUMKKM PA3BUTUSI M PErMOHAAbHOM MOAMTMKM KasaxcTaHa. Lleablo AaHHO-
r0 UCCAEAOBAHMS SIBASIETCS OLIEHKA AOCTYMHOCTU BbICLLErO 06Pa30BaHMUS AAS BbIMYCKHUKOB CEAbCKMX
LLKOA, YTO AOCTUIAEeTCs MyTEM MUCTMIOAb30BaHMs Habopa MHAEKCHbIX MOKa3aTeAein, OTPaXKatoLLIMX HaLmMo-
HaAbHble TEHAEHLMW B NMOCTYNAEHUN B YHUBEPCUTETbI, MICMOAb30BaHMM KBOT. McCAeAOBaHME MMeeT Kak
Hayu4HYIO, TaK M MPAKTUYECKYI0 3HAUYMMOCTb, TaK Kak MpeAAaraeT KOAMYECTBEHHYIO M COMOCTaBUMYIO
OCHOBY AAS OLEHKWM COXPAHSIOLLErOCS HEPABEHCTBA, CYLLECTBYIOLLEro, HECMOTPS Ha MPOBOAMMbIE Ha-
LIMOHaAbHble pedopMbl. MeTOAOAOrMYECKM B MCCAEAOBAHMM UCTIOABb3YIOTCSl BTOPUYHbIE CTaTUCTUYe-
CKMe AaHHble Bopo HauMOHAAbHOM CTaTUCTMKM U MUWHUCTEPCTBA HayKM U BbiCLero obpasoBaHus 3a
nepuoA ¢ 2020 no 2025 roa. bbian paccumTaHbl TpM MHAEKCA: MHAEKC AOCTYMa K BbiCLIEMY 06pa3o-
BaHMIO B CEAbCKOM MECTHOCTU, MHAEKC MCTMOAb30BaHMS KBOT B CEAbCKOM MECTHOCTU M KOMIMO3UTHbIN
MHAEKC AOCTYMHOCTM B CEAbCKOWM MECTHOCTU. [lokasaTteAn M3MepstoT o6LIMin AOCTYM, 3aBUCMMOCTb
OT CUCTEM FOCYAAPCTBEHHbIX KBOT M COBOKYIHYIO AOCTYMHOCTb, UCMOAb3Ysi 0OOCHOBAHHbIE MOAXOAbI
K B3BelUMBaHMIO. Pe3yAbTaTbl AEMOHCTPUPYIOT 3HAUMTEAbHOE CHMXKeHUE O0OLLen AOCTYMHOCTU BbIC-
wero o6pasoBaHMs C HEOOAbLUMM BOCCTAaHOBAEHMEM. boaee TOro, Bo3pocAa 3aBUCUMMOCTb OT KBOTb!
AASI CEAbCKOM MOAOAEXKM, BEAb MHAEKC KauecTBa obpaszoBaHus (RQI) yeanunacs ¢ 27,8% A0 31,9%,
YTO CBMAETEAbCTBYET O TOM, UTO CEAbCKasi MOAOAEXb BCE GOAbLLE 3aBUCUT OT FOCYAAPCTBEHHOM MOA-
AEP>XKKM B AOCTYIE K BbiCLieMy 06pa3oBaHMio. AOMOAHUTEAbHbIN aHaAM3 YPOBHS 06pa3soBaHUS CeAb-
CKOFO HaCEeAEHMS BbISIBASIET Pa3pbiB MEXKAY MOKOAEHUSIMIN M KOHLIEHTPALMIO HU3KOrO YPOBHS 06paso-
BaHMS CPEAM MOXKUABIX CEAbCKMX >KUTEAE, UYTO OrPaHUYMBAET MOOMABHOCTb MEXAY MOKOAEHMSIMM.
B nccaepoBaHUM NpeaCTaBA€HA MPOBEPEHHAs CUCTEMA AASI M3MEpPEeHns 06Pa30BAaTEAbHOrO HepaBeH-
CTBa B CEAbCKOM MECTHOCTU. MccAepOBaHME PacILMpseT SMIMPUYEcKyto 6asy AAS OLIEHKM MOAUTMKM
N NMOAYEPKMBAET HEOBXOAMMOCTb peopm B chepe CEeAbCKOro WKOAbHOrO 06pa3oBaHMs, LMMPOBO
rOTOBHOCTM W MOAUTUKM MPUEMA B BY3bl C YYETOM PErMOHAAbHbBIX pa3AnymMit. Ha npakTuke noAyyeHHble
pe3yAbTaTbl MOFYT MOMOYb MOAUTMKAM YCOBEPLLUEHCTBOBATb CUCTEMbl KBOT, PacLUMPWUTb MOAFOTOBM-
TeAbHblE MPOorpammbl U 6oaee 3(PMEKTUBHO PACTIPEAEASTb BO3MOXKHOCTM MOAYUYEHMS BbiCLIEro o6pa-
30BaHUS MO PErmoHaM.

KAtoueBble CAOBa: AOCTYMHOCTb BbICLIEro 06pa3oBaHmsl, CEAbCKAsi MOAOAEXKb, MHAEKCHbIE MokKasa-
TeAn, 06pa3oBaTeAbHOE HEPABEHCTBO, CEAbCKasl KBOTA.
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Assessing the accessibility of higher education: index indicators of rural youth

Introduction

The issue of equitable access to higher educa-
tion has become a key topic in discussions on social
justice, regional development and human capital
formation. In Kazakhstan, almost 40% of the popu-
lation lives in rural areas (Government of the Re-
public of Kazakhstan, 2024). Differences in educa-
tional opportunities between rural and urban youth
continue to affect social mobility and labour market
integration (World Bank, 2023). Despite national
reforms aimed at increasing participation, such as
quotas for rural residents and targeted grants, data
show that graduates of rural universities still make
up a small proportion of graduates of higher educa-
tion institutions compared to urban ones (Govern-
ment of the Republic of Kazakhstan, 2024). Studies
consistently show that unequal conditions, such as
school infrastructure, quality of teaching, socio-eco-
nomic problems and limited access to preparatory
resources, hinder the education of rural youth (Tra-
har, 2020; Prakhov, 2025). Such problems create
long-term structural barriers that support unequal
access to higher education opportunities. Bourdieu’s
(1986) idea of cultural capital explains that differ-
ences in educational attainment are deeply rooted in
broader social frameworks and institutional struc-
tures. In Kazakhstan, the lack of clear quantitative
tools to measure access to higher education for rural
graduates limits the ability to assess policies on the
basis of convincing data. Given the strategic goals
of Kazakhstan, such as reducing regional inequality
and increasing human capital productivity to ensure
balanced social development, the need for reliable,
comparable and dynamic indicators is particularly
important (Nurbayev, 2021). This study will fill in
the gaps by analysing five-year indicators of access
to education for rural youth. The results will be used
in national policy debates and broader sociological
discussions on educational inequalities in post-So-
viet and developing countries.

The object of research is the process of access
to higher education of rural youth in Kazakhstan
within the broader system of educational transitions
from secondary to higher education. The study fo-
cuses on quantitative indicators of access to high-
er education for rural school leavers, estimated by
means of index-based statistical measurements de-
rived from official national data.

The aim of the study is to assess the accessibil-
ity of higher education for rural youth in Kazakh-
stan. The objective of the study will be achieved by
calculating and explaining indices based on national
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statistics. The objective is also linked to the thesis
that accessibility varies significantly across regions,
indicating structural inequalities in education. To
achieve this goal, the study aims at:

- collect and systematize official statistical data
on graduates of rural universities and their enrol-
ment in higher education institutions in different re-
gions of Kazakhstan during the last five years.

- calculate accessibility indices using existing
national statistics;

- compare regional differences in index values
to identify regions with the highest and lowest avail-
ability.

Based on previous studies and raw data of na-
tional statistics, the study proposes the following
hypothesis:

H,: Access to higher education for rural youth in
Kazakhstan is uneven across regions, and the index
shows significant territorial differences that persist
despite government efforts to support rural gradu-
ates.

H,: Rural quota helps to reduce but does not
completely eliminate the access gap.

The study is further based on several combined
approaches that provide a clear picture of access to
higher education for rural youth. First, it uses a so-
ciological approach to educational inequality that
highlights territorial and social differences as im-
portant factors influencing educational trajectories.
The approach helps to consider statistical indicators
in the context of broader conditions affecting access
to higher education. Secondly, the study includes
a structural-demographic analysis to examine the
characteristics and educational path of rural youth
and the approach helps to understand how popula-
tion structure and regional demographic profiles re-
late to access to higher education. Third, the study
uses the concept of human capital, which assumes
that inequalities of educational opportunity affect a
country’s individual growth and economic progress
in the long term. Finally, a comparative regional ap-
proach is used to identify the differences between
regions, allowing for a detailed assessment of the
differences in access to education in different areas
of Kazakhstan. Taken together, these approaches
provide a solid basis for the analysis of statistical in-
dicators from national databases. The importance of
this study lies in its ability to provide a sound assess-
ment of access to higher education for rural youth
using official national data. Applying sequential
index measurements to existing datasets, the study
provides a reliable method of comparing availabil-
ity across regions and over time without creating
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new methods. The results support evidence-based
assessment of policies, including how government
measures such as rural quotas work in practice.
The study also improves understanding of educa-
tional inequality by highlighting territorial gaps and
identifying factors that limit the educational mobil-
ity of rural populations. In addition, the calculated
indicators serve as a diagnostic tool to identify the
most vulnerable regions where barriers to higher
education are most significant. Through this work,
the study creates a more solid empirical basis for
decision-making at the national level and enriches
the academic discussion on educational inequality
between rural and urban areas in Kazakhstan and
similar situations.

Literature review

Studies show that despite the global growth of
higher education, rural youth still face difficulties
in academic training, university selection and entry
outcomes (Chankseliani et al., 2020). In systems
with centralized university admissions, such as Ka-
zakhstan, inequality becomes more evident, because
standardized national exams do not address existing
shortcomings in school education and social condi-
tions.

Rural-urban inequality and academic readiness.

Growing evidence suggests that rural schools in
Kazakhstan tend to have fewer resources, a weaker
digital infrastructure and lower quality of educa-
tion than urban schools. Utemissova (2020) notes
that even despite recent efforts to modernize, rural
schools still face difficulties in developing function-
al literacy. Significant gaps in reading and cognitive
skills can be seen already in primary school, and
academic gaps accumulate over time, putting rural
graduates at a disadvantage when entering univer-
sity. Studies on the adaptation of rural youth show
that educational unpreparedness is closely linked to
socio-economic vulnerability. Grabelnykh (2023)
emphasize that rural students entering universities
face material, informational and psychological dif-
ficulties, with adaptation to the academic and urban
environment being the most difficult stage. The re-
sults are consistent with previous studies showing
that young people from rural families have fewer
cultural and information resources when choosing
an educational path (Shnarbekova, 2017). Kemel-
bayeva (2020) shows a long-term decline in edu-
cational returns during the post-Soviet period and
argues that structural inequalities in school quality
have created unequal pathways to higher education.

The author also shows that stricter reception stan-
dards without improving the quality of education
in rural areas increase the gap between well-trained
urban entrants and rural school graduates (Kemel-
bayeva, 2020; Chankseliani 2020). The policy states
equal treatment for all students, these systems ig-
nore inequality in initial educational conditions. Ru-
ral students often score lower on standardized tests
and tend to choose less prestigious or selective pro-
grams.

Economic, social and political dimensions of in-
equality

In Kazakhstan, it is shown that the economic con-
ditions of the regions have a significant influence on
the quality of education and the level of enrolment
in higher education. Karabayev et al. (2023) show
that regions with higher economic performance and
higher level of innovation have more developed ed-
ucational infrastructure, while economically weak
regions have less perspective, and these differences
directly affect the chances of rural youth to enter
universities. More targeted studies conducted in se-
lected regions confirm these findings. Zhanbyrbaye-
va et al. (2023) reveal a significant gap between ru-
ral and urban school graduates in the Almaty region.
Their results show that material resources, the level
of digitalization and local funding have a significant
impact on educational opportunities. Their analysis
of the regions shows that the disadvantages in edu-
cation in rural areas have a geographical structure
and are constantly reproduced in regional economic
structures. Digitalization has also become a signifi-
cant factor of inequality. Bakirbekova et al. (2025)
found that rural students are less likely to use digital
tools and learn than their urban counterparts, lim-
iting their participation in online training courses,
digital tutoring, and blended learning. As digital
platforms are increasingly used in higher education,
this inequality reduces the competitiveness of rural
students even before they apply.

Educational choice, cultural capital and aspira-
tions

Based on Bourdier’s (1986) idea of cultural
capital, explains that access to higher education is
determined not only by financial constraints, but
also by cultural and information inequalities. Shnar-
bekova (2017) shows that educational practices and
decision-making processes in rural families differ
from urban ones. Limited knowledge of university
programs, less awareness of financial assistance and
limited access to preparatory courses narrow the
range of options considered by rural students. Rural
youth often tend to favour less selective or nearby
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educational institutions (Chankseliani 2020). Finan-
cial considerations often motivate rural students to
prefer programs that minimize the cost of moving
or guarantee immediate employment, even if such a
choice limits long-term opportunities. Also, experts
from Balmagambetova (2020), Kemelbayeva’s
(2020) stress that inequality in access to education
has a long-term impact on the development of the
labor market and human capital. Jonbekova (2023)
considers how university graduates contribute to
national development and innovation. Access to
strong institutions of higher education is necessary
for social mobility and the training of skilled work-
ers, and unequal access reinforces wider regional
inequalities in human capital. Analysis of gradu-
ate data conducted by Kemelbayeva’s (2020) also
shows that the quality of programs has a significant
impact on outcomes as rural youth enter quality or
elite universities, inequalities in access to education
have a long-term impact on earnings, job stability
and career prospects.

Index approaches to measuring access to higher
education for rural youth

Studies by Triventi (2014), Paterson, (2019) and
Malish (2020) show that index methods are among
the best tools for assessing inequalities in access to
higher education, especially when multiple structur-
al barriers exist. In countries with significant spatial
differences, such as Kazakhstan, composite indices
provide a deeper understanding of accessibility than
single-factor indicators. Malish (2020) argues that
financial accessibility, geographic location, institu-
tional selectivity and sociocultural expectations in-
tersect, forming inequalities in participation. These
factors affect the ability of students as a whole rath-
er than individually, and composite indicators are
crucial in identifying these combined shortcomings
because they identify structural mechanisms, which
seem to be hidden when using isolated indicators
such as exam results or enrollment rates, and this
conclusion is relevant for Kazakhstan where rural
youth face simultaneous problems related to the
quality of school education, digital infrastructure,
household income and distance to universities. At
the same time, comparative studies of higher educa-
tion systems show how institutional structures affect
accessibility models. Triventi (2014) shows that the
cost of higher education, institutional autonomy and
labour market profitability together influence the
level of participation of rural youth in higher educa-
tion. His classification of higher education systems
shows that systems with strong stratification and
limited student support often contribute to maintain-
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ing existing inequalities. On the contrary, more in-
clusive systems provide for greater participation and
equality. Although Kazakhstan is not included in its
data set, the theoretical rationale still applies because
the centralized reception system in the country,
along with uneven regional development, creates
conditions that are unfavourable to rural students
and this reinforces the arguments in favor of the in-
dex, Taking into account multiple institutional fac-
tors affecting accessibility. Paterson, (2019) identi-
fies the risk of «false positive» and «false negative»
results where students from dysfunctional families
living in economically heterogeneous rural areas
may not be classified as non-eligible, while some
students from non-designated areas are incorrectly
reflected in the spatial indicators. The problem is
acute for Kazakhstan, where in rural areas there are
often both relatively well-off and extremely poorly
off families. Therefore, the assessment of accessi-
bility should go beyond geography and be based on
a multidimensional index that combines social, edu-
cational and institutional factors.

Materials and methods

This study uses a quantitative method to assess
the accessibility of higher education for rural youth
based on secondary data from the National Bureau
of Statistics and the Ministry of Science and Higher
Education for five school years from 2020 to 2025.
The calculation of accessibility indicators is carried
out in accordance with OECD standards (2025) for
participation and transition indicators, and a com-
posite index based on recognized approaches in
higher education studies (Usher, 2005; Triventi,
2014). Data include the following annual figures for
rural school leavers:

- total number of rural school graduates;

- number of rural school graduates entering
higher education institutions;

- number of rural school leavers admitted to the
quota for rural residents;

- the number of rural school leavers who have
completed higher education and data on the avail-
ability of higher education.

The aim is to assess the trend in rural students’
access to higher education by means of index indi-
cators that reflect general accessibility and depen-
dence on state support systems for rural quota. The
indices were based on internationally recognized
standards for assessing access to education, namely
the rural higher education access index (R-HEALI).
The index measures the percentage of rural second-
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ary school leavers who have successfully entered
higher education.

R-HEAIL — Number of rural students admitted to HEIs; « 100
Number of rural secondary school graduates,

In this index, higher values indicate greater
overall accessibility for rural youth, reflecting both
supply and demand factors of readiness. Next, the
rural quota utilisation index (RQI).

Number of rural students admitted under the rural quota,
X

RQI =
QL Total rural students admitted to HEIs;

100

The index reflects the extent to which rural stu-
dents rely on a special government quota for ad-
mission to higher education. High values indicate
a strong reliance on quota mechanisms, suggesting
that common entry routes may be less accessible
to rural entrants. The latest composite rural acces-
sibility index (CRAI) is shown below. It has been
applied to obtain an integrated indicator reflecting
both availability and dependence on state mecha-
nisms, where a composite index is formed by com-
bining R-HEAI and RQI using theoretically justified
weighting factors.

CRAIt = w1 * R-HEAI{ —+ ws - RQIt

Given that general availability is the main result
and quota use a secondary mechanism, the follow-
ing weight factors apply:

1) wiI=0.7 access to higher education

2) w2=0.3 quota dependency

The final version was obtained:

CRAIL =0.7-R-HEAL + 0.3 RQI,

As seen in the final calculation, the index com-
bines absolute accessibility and structural depen-
dence on rural quota, where CRAI growth can occur
either by increasing the total number of arrivals to
the countryside or by using more active state sup-
port mechanisms.

Ratio justification. The choice of weighting
factors corresponds to three main methodological
principles widely applied in international stud-
ies on access to higher education (Usher, 2005;
Triventi, 2014; Malish, 2020). First, the result
dominance principle establishes that the main in-
dicator of accessibility is the actual transition of
rural school leavers to higher education. R-HEAI
reflects the proportion of rural school leavers en-

tering higher education and thus represents the end
result of educational transition. RQI reflects the
dependence on a specific rural quota mechanism
and is therefore a secondary rather than a universal
indicator of accessibility. For this reason, R-HEAI
has a higher weight (w = 0.7), while RQI has an
additional but lower weight (w = 0.3). Second, the
principle of partial compensability implies that an
increase in quota intake cannot fully compensate
for a decrease in overall availability. In systems
with structural inequalities, such as Kazakhstan,
dependence on quotas may increase even when
overall access is reduced. As a result, R-HEAI and
RQI can only partially compensate for each other.
The 70/30 weight ratio maintains this methodolog-
ical logic, preventing the index from being artifi-
cially inflated in years when quota use is increas-
ing despite a decrease in overall intake. Third, the
principle of structural priority recognizes that gen-
eral accessibility reflects systemic aspects of edu-
cational inequality: quality of schools, gaps in test
scores, regional structure of opportunities, whereas
quotas are a policy tool, Designed to mitigate in-
equality, not eliminate it. Thus, the weight factor
scheme ensures that the structural indicator (R-
HEAI) maintains analytical priority over the com-
pensation indicator (RQI). The choice of weight-
ing factors is also due to the institutional context
of the higher education system in Kazakhstan. The
rural quota is about 35% of all public education
grants, which is a significant but not dominant
share of the total number of entrants and the share
confirms moderate weighting RQI (w = 0.3): the
quota is large enough to influence the models of
accessibility, but not so great as to outweigh the
central role of general reception. Thus, the 70/30
ratio is conceptually consistent with the structural
distribution of opportunities in the national grant
system. As a result, CRAI provides a balanced and
theoretically consistent assessment of rural youth’s
access to higher education over time.

Results and discussion

The results of the study are based on regional
demographic models and calculations of a national
index to assess access to higher education for rural
youth in Kazakhstan.

Regional demographic dynamics of rural school
graduates. The analysis shows the spatial distribu-
tion and growth of rural school leavers. Figure 1
shows the regional dynamics of rural school leavers
over five years.
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2020/2021

Republic of Kazakhstan H&akliyi

2021/2022

Turkestan B 2000s [ 22723
Almaty | Rk B 13634
Zhambyl | 5821 |
Kyzylorda | 3739 | 4328
East Kazakhstan | 3645 | 3969
Mangistau | 3488 | 3896
West Kazakhstan | 2,501 | 2808
Atyrau | 2478 | 2787
Akmola | 2477 | 2710
Kostanay | 2401 | 2369
Aktobe | 2,288 | 2396
Karaganda | 2125 | 2421
North Kazakhstan | 1923 | 2016
Pavlodar | 1,252 | 1484
Abai 0 0
Zhetysu 0 0

Ulytau 0 0

2022/2023 2023/2024 2024/2025
74,218 76,936
23,580 23,638 24,370
10,624 11,289 12,708
6,729 6,836 6,783
4618 4,890 4,947
1,608 1,456 1,388
4191 3,893 4,191
2,619 2,470 2,676
2,667 2,658 2,456
P 2,087 2,320
1,941 1,694 1,806
2,454 2,379 2,523
1,837 1,673 1,583
1,948 1,950 1.780
1,319 1,188 1,264
2,311 2,108 2194
3,507 3,589 3,547
457 420 400

Figure 1 — Dynamics of rural school graduates in Kazakhstan by region

As shown in figure 1, there are regional dif-
ferences due to demographic, socio-economic and
geographical factors. In the country as a whole, the
total number of rural school graduates is steadily
increasing, rising from 65,362 in the 2020-2021
academic year to 76,936 in the 2024-2025 academic
year. Growth of 17.7% reflects population growth
in the southern regions, changes in school groups
after the pandemic and an overall increase in the
number of children of school age in rural areas. A
notable jump occurred in the period from 2020-
2021 to 2021-2022 school year, when the number
of rural school graduates increased by almost nine
thousand people, which indicates both demograph-
ic dynamics and strengthening stability in school
groups after the COVID-19 pandemic. The distribu-
tion of rural graduates by region is uneven, with a
strong concentration in the southern regions of the
country. The Turkestan region has consistently had
the largest number of graduates from rural universi-
ties, increasing from 20,003 to 24,370 in five years.
Annually, it accounts for about one third of all ru-
ral graduates in Kazakhstan and this dominance is
mainly due to the high birth rate in the region and
its predominantly rural population. Other southern
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regions, such as Zhambyl, Kyzylorda and parts of
the reorganized Almaty region, also show signifi-
cant growth, with growth ranging from 12% to more
than 30% during this period. The above regions are
the demographic center of rural youth in Kazakh-
stan and are expected to continue to put pressure on
the national education system due to growing popu-
lation. In the northern and eastern regions, such as
North Kazakhstan, Pavlodar, Kostanay and East Ka-
zakhstan, there is a low or even declining number of
rural graduates. As shown in the figure, the figures
for Northern Kazakhstan range from 1,800 to 1,900
people and show a slight downward trend, which
reflects long-term population reduction, aging of
residents and population outflow from rural areas.
In the western and central regions, such as Atyrau,
Aktobe and Mangistau, moderate and stable growth
has been observed, largely in line with local demo-
graphic trends and economic conditions. The cre-
ation of new administrative regions of Abai, Ulytau
and Zhetysu from 2022-2023 academic year leads
to the formation of smaller but clearly expressed
groups of rural graduates, which reflects changes
in organization rather than new demographic shifts.
Overall, this indicates a growing regional imbalance
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in the south with strong population growth while in
the north and some parts of the east there is a de-
cline in rural youth. The difference affects access
to higher education, distribution of state grants and
rural quota, which promotes equal opportunities
for students from rural areas. The growth of rural
graduates, especially in densely populated southern
regions, increases competition for limited budget
places, housing in major cities and training pro-
grammes. Thus, the gap between regions with the
largest number of graduates from rural areas and the
location of universities in large urban centers (Al-
maty, Astana, Shymkent) exacerbates existing in-
equalities in access to higher education.

Index-based assessment of rural youth acces-
sibility to higher education. Rural students’ access
to higher education is further examined using a set
of indices, where the indices reflect national trends
in university enrolment, quota use and comple-
tion rates. Access to higher education in rural areas
shows a significant decrease in the number of stu-
dents entering higher education (see Table 1)

Table 1 — Rural higher education access index

e
20202021 65,362 59,134 90.5
2021-2022 74,257 51,856 69.8
2022-2023 74,632 34,401 46.1
2023-2024 74,218 19,285 26.0
2024-2025 76,936 29,381 38.2

Access to education has fallen from a very high
level of 90.5% in 2020 to only 26% by 2024, which
means more than three times less. Despite some re-
covery in 2025, the level of education is still much
lower than before. The decrease in R-HEAI may
partly reflect the ongoing impact of the COVID-19
pandemic on rural education. Although the number
of rural school leavers has continued to grow, ac-
cess to higher education has declined, indicating
that structural barriers have increased in the post-
pandemic period. The downward trend may be re-
lated to increased competition for limited university
places, interruptions in academic training and ex-
aminations due to pandemics, changes in admission
policy or more general economic problems, which
have affected rural families the most. Overall, this
trend indicates that rural youth face a more difficult

transition from school to higher education. Although
the rural access to higher education index (table 1)
shows a significant decrease in the number of rural
graduates entering higher education institutions, it
does not provide a clear explanation for how rural
students enter universities. The rural quota index is
therefore considered to understand the changes in
the supply routes during this period (table 2). The
indicator shows how much rural applicants depend
on the government quota system. It allows a better
understanding of changes in the reception system
and highlights the growing importance of targeted
support systems.

Table 2 — Rural Quota Utilisation Index

i | |10
20202021 59,134 16,412 27.8
2021-2022 51,856 13,794 26.6
2022-2023 34,401 7,964 23.2
2023-2024 19,285 5,665 294
2024-2025 29,381 9,380 31.9

The rural quota utilization index shows a clear
shift towards greater reliance on the rural youth
quota system as a key pathway to higher education.
Although the total number of students admitted un-
der the rural quota has been declining in the middle
of the period under review, the proportion of rural
enrolments benefiting from the quota has increased
from 27.8% in 2020 to 31.9% in 2025, indicating
that that more rural youth gain access to higher ed-
ucation through public programs rather than com-
petitive selection. In this case, the trend reflects two
significant structural changes. First, the decrease in
values of the broader access index (table 1) indi-
cates that common entry paths for rural applicants
have become more difficult, which may be due to
increased competition, reduced academic readiness
due to pandemics or changing intake criteria. As a
result, an increasing number of rural students have
to rely on quotas for university places. Second, ru-
ral quota has become an important policy tool for
maintaining the representation of rural youth in
higher education. Overall, the RQI results highlight
the growing importance of targeted state support
to ensure equity in education. In a situation where
general access to higher education is declining, ru-
ral quota acts not only as an additional opportunity
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but also as a vital support system. Despite increas-
ing reliance on rural quotas as shown in Table 2, the
use of quotas reflects only one aspect of accessibil-
ity. It does not fully reflect how these changes affect
the overall opportunities available to rural students.
Quota-based admission may help to address some
of the drawbacks, but this is only part of the gen-
eral picture of accessibility, and to understand how
common access paths and quota systems interact
over time, the analysis looks at a composite index
of accessibility for rural dwellers (Table 3), where
the combined indicator combines trends in overall
acceptance and use of quotas.

Table 3 — Composite Rural Accessibility Index

The index shows a noticeable decline from
71.69% in 2020 to 27.02% in 2023, which indi-
cates a significant decrease in overall availability
over five years and this decline coincides with the
sharp drop in R-HEAI share, which fell from 0.905

to 0.260, meaning Fewer rural graduates enter
universities on common paths. The share of RQI
shows an upward trend, increasing from 0.278 in
2020 to 0.319 in 2025. This increased reliance on
quota-based admission indicates that rural students
are increasingly dependent on specific government
support to enrol in higher education. However, the
modest increase in RQI is insufficient to compen-
sate for the significant reduction in overall access,
which results in a low composite index. A slight
recovery of the CRAI to 36.31% in 2025 due to a
partial recovery of the R-HEAI ratio from 0.260
to 0.382 does not change the overall downward
trend and suggests that although availability may
stabilize after the peak of decline, Deep-rooted in-
equalities persist. In general, CRAI values indicate
that rural youth face increasingly limited access to

Year R-HEAI ROQI (Prop.) | CRAI (%) higher education 'desp1te their increasing rellgnce
(Prop.) on quota mechanisms. The composite index high-
2020-2021 0.905 0.278 71.69 lights the correlation between declining general
2021-2022 0.698 0266 56.84 access and growing depen_dence on government-
supported programs, showing that current policy

2022-2023 0.461 0.232 39.23 . . ..
measures are insufficient to reverse the continuing

2023-2024 0.260 0294 27.02 decline in educational availability.
2024-2025 0.382 0.319 36.31 Educational structure of the rural population.

The level of basic education has a significant impact
on the ability of rural youth to enrol in universities.
Information on the education level of rural residents
provides valuable information about long-term dif-
ferences and specific characteristics of different
groups. Table 4 shows the educational profile of the
rural population aged 10 years and over.

Table 4 — Distribution of the rural population of Kazakhstan by educational level

Educational Level Total Population Share of Total Men Women
(persons) (%) (persons / % of men) | (persons/ % of women)

Postgraduate (Master’s, Doctoral) 35,459 0.6 18,428 (0.6) 17,031 (0.6)
Higher Education 1,373,832 233 703,246 (23.6) 670,586 (22.9)
Incomplete Higher Education 90,432 1.5 47,315 (1.6) 43,117 (1.5)
EZ‘;I’C‘:&;]IE‘“ Vocational 424,647 72 224,332 (7.5) 200,315 (6.9)
Specialised Secondary Education 1,041,355 17.7 517,587 (17.4) 523,768 (17.9)
Initial Vocational Education 146,098 2.5 72,798 (2.4) 73,300 (2.5)
General Secondary 1,316,555 223 657,776 (22.1) 658,779 (22.5)
Basic Secondary 526,465 8.9 259,519 (8.7) 266,946 (9.1)
Primary Education 858,172 14.6 430,811 (14.5) 427,361 (14.6)
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The educational profile of the rural population
shows a generally high level of education with very
low levels of illiteracy. Almost a quarter of the rural
population, some 24 per cent, has a higher or post-
graduate education. Among them, 1.37 million peo-
ple have a higher education, and 35.5 thousand. peo-
ple have a master’s degree or doctorate of sciences.
The differences between the sexes in these catego-
ries are not significant as 23.6% of men and 22.9%
of women have higher education. Another 1.5% of
the rural population has incomplete higher educa-
tion, which indicates that access to higher education
is improving even if not all students complete their
studies. The largest group of rural dwellers has a full
secondary and special secondary education, making
up about 40% of the population. In particular, 1.32
million rural dwellers, or 22.3 per cent, have a gen-
eral secondary education and 1.04 million, or 17.7
per cent, have a special secondary education cer-
tificate. Completion rates at these levels are almost
the same for men and women. Some 9.7 per cent
of the rural population receive technical and initial
vocational education. Men are slightly more likely
to choose technical occupations 7.5% compared
with 6.9% of women and this reflects the traditional
model of skilled work and technical occupations. At
the same time 8.9% have only basic secondary edu-
cation, 14.6% have primary education.

The results of the study show a complex picture
of access of rural youth to higher education in Ka-
zakhstan. Structural, demographic and institutional
inequalities continue to affect educational trajecto-
ries, even as national reforms continue. The decline
in access to higher education in rural areas suggests
that graduates of rural universities face increasing
barriers to entry into higher education. Trends re-
flect previous studies which show that rural schools
are still significantly worse off than urban ones due
to weaker infrastructure, lower quality of teaching
and continuing resource constraints (Utemissova,
2020; Trahar et al., 2020). Like the results obtained
in post-socialist and developing countries, this study
shows that structural inequalities increase over time,
especially at key points of transition to the educa-
tion system (Prakhov, 2025). The sharp decline in
access to education is consistent with international
data indicating that standardized intake procedures,
such as nationwide testing, often exacerbate exist-
ing inequalities, When the level of schooling dif-
fers significantly in different regions (Chankseliani
et al., 2020; Kemelbayeva, 2020). According to
Bourdier’s (1986) theory of cultural capital, unequal
access to academic, information and sociocultural

resources limits the competitiveness of rural youth
in systems that are generally favorable to urban stu-
dents. The data obtained here confirms this idea,
although the number of rural school leavers has in-
creased by 17.7% in five years, this increase has led
to a decrease rather than an increase in the enrol-
ment rate at higher education institutions, indicat-
ing that structural barriers are more important than
growth in demand. The rise in rural quota utiliza-
tion rate confirms this view. Growing reliance on
government quota programmes indicates that com-
mon entry routes are becoming less accessible to
rural students and is consistent with the findings of
Malish (2020) which show that when overall access
is reduced, targeted support mechanisms often be-
come substitutes rather than complements. Nor can
these compensatory measures alone address deep-
rooted structural inequalities, especially in stratified
higher education systems (Triventi, 2014; Paterson
et al., 2019). The contrast between the declining
Education Quality Index (R-HEAI) and the ris-
ing Education Quality Index (RQI) in Kazakhstan
highlights this structural tension. The composite
results of the Education Quality Index (CRAI) pro-
vide additional context for this dynamic and even
with a temporary increase in intake by quotas can-
not compensate for a significant decrease in over-
all access. Similar situations have been observed
in various countries where socio-economic, territo-
rial and institutional barriers intersect, creating nu-
merous obstacles for students from disadvantaged
families (Usher, 2005; Malish, 2020). Thus, the
case of Kazakhstan fits into broader global trends
where rural students increasingly depend on gov-
ernment support but struggle to overcome systemic
barriers only through these measures. The demo-
graphic and educational composition of the rural
population helps to explain the trends identified
in the index analysis. Although almost 24% of the
rural population has a relatively strong higher edu-
cation, more than a quarter remain in lower educa-
tional categories. Trends reflect the effects of gen-
erational change revealed in earlier studies where
older rural groups carry the legacy of limited ac-
cess to education, which over time increases terri-
torial inequality (Nurbayev, 2021; Zhanbyrbayeva
et al., 2023). In addition, rural population growth
in southern regions where educational resources
are limited and the quality of school education dif-
fers is consistent with studies showing that demo-
graphic pressure exacerbates existing inequalities
in access to higher education (Karabayev et al.,
2023; World Bank, 2023).
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The empirical results of the study confirm the va-
lidity of the discussions on information and cultural
restrictions. Research has consistently shown that
rural students have more limited access to university
orientation, preparatory courses and digital learning
tools by factors that significantly influence universi-
ty choice and competitiveness (Shnarbekova, 2017;
Bakirbekova et al., 2025). The results confirm these
findings, where the decline in R-HEAI, despite an
increase in the number of graduates, indicates that
the improvement in access to digital technologies
and training has not kept pace with demographic
growth. This is especially important because digital
platforms, online exam preparation and information
systems are increasingly being used when entering
universities in Kazakhstan, which increases the gap
between rural and urban students. Taken together,
these results confirm several key points:

1. Structural inequalities are more important
than demographic and political improvements,
which is consistent with the results of studies on
rural education (Trahar et al., 2020; Kemelbayeva,
2020).

2. Targeted measures such as quotas help, but
cannot completely eliminate territorial inequality,
which reflects the global experience of applying
quota and equality systems (Paterson et al., 2019;
Malish, 2020).

3. Educational inequality is a complex issue re-
quiring different indicators. This is confirmed by
data showing that composite access indices reveal
deeper differences not observed when using one-
dimensional indicators (Malish, 2020; Bakari et al.,
2017).

4. Cultural and information resources sig-
nificantly influence the path of access to educa-
tion, which is consistent with sociological views
on choice and aspiration for education (Bourdieu,
1986; Shnarbekova, 2017).

5. Economic differences between regions affect
both the quality of school education and the results
of higher education, as confirmed by empirical stud-
ies conducted in Kazakhstan and other post-socialist
countries (Karabayev et al., 2023; Prakhov & Gadz-
aonov, 2025).

This study confirms the growing number of evi-
dence that rural youth in Kazakhstan face increasing
challenges in education due to demographic pres-
sure, structural inequality and institutional barriers.
Despite policy measures such as rural quotas, access
to education continues to decline, indicating that
more fundamental changes are needed to improve
the educational readiness of rural populations, Di-
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versification of access options and reduction of spa-
tial disparities.

Conclusion

The results of the study show that the objective
of the study was achieved, since the analyzed in-
dices allowed to assess both general access routes
and structural dependence on state support mecha-
nisms. Taken together, the indicators showed clear
trends over time and revealed persistent disparities
faced by rural school leavers. The results strongly
support H,, which suggests that access to higher
education for rural youth is uneven over time and
reflects structural inequalities. The decline in R-
HEAI indicates that pathways to higher education
have become significantly less accessible, despite
the continued growth of rural school leavers. The
CRAI results also confirm a decline in general ac-
cess to education, which indicates that rural youth
have difficulty passing fair selection. The results
also partially confirm H,, according to which rural
quotas help reduce but not eliminate inequalities
in access. The Quality of Education Index (RQI)
shows that the share of rural students using the quo-
ta has increased from 27.8% to 31.9%, indicating
that the quota remains an important mechanism for
supporting rural participation. However, the grow-
ing dependence on quotas is accompanied by a de-
cline in general access, which means that although
quota policies address some inequalities, they are
not sufficient to overcome systemic shortcomings in
academic training, the quality of regional education
and socialeconomic conditions. Thus, the quota is
an auxiliary tool rather than a transformative solu-
tion. Overall, the analysis shows that rural youth
in Kazakhstan face numerous barriers due to de-
mographic pressure, uneven regional development
and institutional constraints. Despite efforts to pro-
mote participation, access to higher education has
declined and reliance on targeted government sup-
port has increased. The results highlight the need for
broader systemic reforms aimed at improving the
quality of education in rural areas, expanding op-
portunities for higher education in different regions,
increasing digital readiness and ensuring that recep-
tion policies take into account contextual shortcom-
ings, rather than aggravating them.

Limitations of the index approach

The index system (R-HEAI, RQI and CRAI)
offers a structured and understandable way of as-
sessing access to higher education. However, it has
a number of methodological limitations that affect
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both the analysis and the limits of its application.
First, the indices do not measure inequality at the
individual level. All calculations are based on ag-
gregated national data. As a result, socio-economic,
cultural and academic differences between individ-
ual rural students remain hidden, which means that
vulnerable groups cannot be identified. Therefore,
the index cannot explain why two students from the
same region have different educational trajectories.
Second, the indices do not reveal inequalities within
regions. They work with common indicators by re-
gion and do not take into account the significant dif-
ferences between remote villages, suburbs and areas
with different socio-economic conditions. There-
fore, the descriptive analysis by regions was initially
included separately, and inequality was identified.
Third, the indices do not measure the quality of edu-
cation. The formulas include only quantitative indi-
cators, such as the number of graduates who have
received and completed training. They do not take
into account school infrastructure, teachers’ qualifi-
cations, the availability of training courses or access
to digital resources. Therefore, the method cannot
explain the reasons for reduced access, especially
if the reason is a decrease in the quality of educa-
tion. Fourth, the approach involves a direct transi-

tion from school to university, although many ru-
ral school leavers delay entry, take academic leave,
work or receive vocational education before enter-
ing higher education, which means that the model
does not take into account non-linear educational
trajectories. Fifth, the indices do not take into ac-
count financial barriers. They do not take into ac-
count household income, cost of living. The Quality
of Learning Index (RQI) only takes into account the
number of students who took advantage of the rural
quota, but does not assess whether it is fairly dis-
tributed and benefits the most vulnerable. The CRAI
index is based on a theoretically justified system of
weight factors, it must be recognized that the as-
signed weights (0.7 and 0.3) are still theoretical and
not supported by comparative empirical data, there-
fore restriction means, The current form of CRAI
should be seen as an early analytical model, not as a
final measurement tool. Further research will focus
on testing and improving the weightings structure,
including comparing it with urban youth groups and
assessing its relevance. The authors plan to further
test and possibly adjust the formula and publish the
results, ensuring that the index reflects strong theory
and real coherence in the higher education system
of Kazakhstan.
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ABTOPAAPTA APHAATAH AKITAPAT

Marepuannapsr xapusiiay Open Journal System (OJS) — komkaz0anapapl OHIAMH Kibepy kKoHe pe-
LeH3MsUIay TaTGopMachl apKbUTbI )KY3€Te achIpbLIabl.

KoppecnonaeHnTt aBTop MiHIETTI TypJie iJ1ecnie XaT YChIHYBI THIC.

Koimxkaz0a TynmHyCKalIbIK cuIiaTTa 00J1ybl, OyphIH KapusiianOaysl xoHe Oacka OachlIbIMIap/a KapacThl-
pBUTMaybl KepeK. bapiblk MaTepuanmap MOTIH/IK YKCACTBIKKA TeKcepineni. Penensusnayra naiiekco3aepi
JIYPBIC POCIMJICIITEH JKOHE TYIHYCKANIBIK qeHreii 80%-1aH ToMeH eMec KyMbIcTap xidepinei.

MinpgerTi MeTagepekTep

Op Makaja yIIiH MiHACTTi:

*  aBTOpJIAp TYpajbl MAIIMETTED (aThl-KOHI, appunranuscel, eni, OailaHbIC JepeKTepi);

*  XaT aJIMacy¥a jKayariThl aBTOPbI KOPCETY.

Heri3ri MoTiHHIH TUTiHE KapaMacTaH, OapJIbIK MaKajaiap YIIiH ataybl, aHIaTIIackl )KOHE TYHIHIII co3ie-
Pl Ka3ak, OpbIC KOHE aFbUIIIBIH TUIICPIH/IE YCHIHBUTYBI MIHETTI.

AHJaaTna KypbLIbIMbI (MiHAeTTI 06siMaep)

AHJIaTIIa KeJeci AIeMEHTTEePl KaMTYbI THIC:

*  3epTTey TaKbIPHIOBIHA KipicIie;

*  3epTTEY/IiH MaKCaThl MCH HEri3ri OarbITTaphl;

*  FBUIBIMH XOHE NMPAKTUKAIBIK MaHbI3/IbLIBIFHI,

*  OJliCHAMaHBIH KbICKAIIA CUIATTAMACHL;

*  HETi3ri HOTIKEIEep MEH KOPBITHIHBLIAD;

*  3epTTEY[iH FhUIBIMH YJIEci;

*  TIPaKTHUKAJBIK MOHI;

e 5-7 ryiiingi ce3 (ym Tinzue).

Kaobrimanatsin popmarrap: .doc / .docx / .rtf

Bipinmn 6etTiH sxoraprbl cou xkak Oenirinae FTAMA (MPHTU) koasl kepcerinyi Tuic. PyOpukarop:
http://grnti.ru/.

TexHUKAJBIK TaJanTap:

* xapin — Times New Roman;

* kerub — 12 (anmarna, TyHinai cesnuep, opeduertep — 10; kecte moTiHi — 9—-11);

*  TEHEeCTipy — eHi OOWBIHIIA;

*  JKOJapaJbIK MHTEepBaI — Oip;

e a063aursIK merinic — 0,8 cm;

*  JKHEKTep — OapJibIK JKaFbIHAH 2 CM.

CyperTep MeH KecTesnep MOTIHIAE HOMIpJeHin, ataybiMeH Oipre Oepineni (mbicansi: Cypem [ — .../
Figure 1 — ...; Kecme 1 — ... / Table 1 -). backa nepexke3iep/icH ajiblHFaH MaTepUajiapFa MiHACTTI TYp/e
ciiTeMe sKacaiysl THIC.

Y CHIHBLIATBIH MaKaJIa KYPbLIBIMbI

» Kipicne

*  Ojebuerrepre MOy

*  Marepuanaap MeH dJIicTep

*  Horwmwxenep xoHe TalKbUIAY

e KopbITbIHIBI

*  OjuebuerTep Ti3iMi

*  ABTOpIapAbIH YIeci

*  ABTOpIap TypaJbl aKmapat

OneoduerTep Tizimi

Keminge 30 nepekke3 00ybl THIC, OHBIH KeMiHe 50%-bl aFbUIIIBIH TUTIHACTI )KapUsUIaHbIM/IAp/IaH TY-
pybl Kaxer. Kupriumniaga xapusiiaHFaH KYMBICTap OOJIFaH JKaFdaii/ia, oJlap/ibl KOChIMIIIA POMaHU3AIINS-
JaHFaH (TpaHCIUTEpAlMsIIaHFaH) HYCKaJa KOPCETY KakKeT.

OneduerTep Ti3iMiHJIe KUPUIUTHIA/Ia YCHIHBUTFAH )KYMBICTap OOJIFaH kKaraaiia, o1e0uerrep TiziMiH po-
MaHU3alUsUIaHFaH al(aBUTIICH (TPaHCIUTEepaIys).
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Pomanuzanusnanran oaeOuerrep Ti3iMi Kenmeci TypAe KOWBUTYBI KakeT: aBTop(-iap) (TpaHciauTepa-
1) http://www.translit.ru —(KBIT jKaKIama)—MakKajga aTaybl TpaHCIHTEpaIsIaHFaH HyCcKana [Makaa
aTayblH aFbUILIBIH TIJIIHE KBaJpaT XKakIIajga aynapy|, Opbic Tl IepPEeKKO3/iH aTaysl (TpaHCIUTepays He-
Mece aFbUIIIBIH aTaybl — erep 6ap 60s1ca), MBIFY Typallbl IepeKTep aFbUIIIbIH TITIHAET] Oenrineye.

Mpicansl: Gokhberg L., Kuznetsova T. (2011). Strategiya-2020: novye kontury rossiiskoi innovatsionnoi
politiki [Strategy 2020: New Outlines of Innovation Policy]. Foresight-Russia, 5(4), 8-30.

OnebueTTep andaBUTTIK TOPTIMIICH POCIMIEIE ] XKOHE TEK MOTIH/E KEATIPUITeH AEPEKKO31ep SHIi31Ie 1.

OJIeYyMETTIK-TYMaHUTAPIBIK OAFBITTAp YIIIH deONCTTEPIiH, COHAA-aK aFbpUIIIBIH (0acka IIeT) TUTiH-
JIeTi IepeKKe3epAiH poMaHu3alusUIaHFal Ti3iMiH pacimuey ctumi — American Psychological Association
(http://www.apastyle.org/).

Mortinze agiiekce3aep Kakila ilrHAe aBTOPAbIH TeTi, )KapHUsIaHFaH KbUIbl KOPCETIIE OTHIPBII POCIiM-
neneni: (3amecckui, 1991).

YcbIHBIC:

e ipreii »oHEe 03€KTi METENIIK 3ePTTEYIepre ClITeMe kKacay;

*  IIaMajaH ThIC O31H/IK JOHEKCO3/ICH ayiak, 0omy;

* tek TM]] enmepi sxapusIaHBIMIAPBIMEH IICKTEIMEY.

ABTopJapasiH yiaeci (CRediT TakcoHoMusIChI)

Komkaz0aHbIH COHBIHIA aBTOPJIap 9pOip aBTOPABIH FRIIBIMH KYMBICKA KOCKAH KEKE YIIECIH CHITaTTal-
TBHIH MaJliMeMe yebiaybl Thic. byn maonimaeme CRediT (Contributor Roles Taxonomy) xyiiecine coiikec
pocimaenesi.

Byn Tanan eki Hemece 0JaH 1a KN aBTOPbI 0ap MaKaJajap YIIiH MiHAeTTi 00BN TaOblIa b

Op0Oip aBTOp OipHEIIe penre e O0Iybl MyMKiH, COHIal-aK Oip pe:n GipHerle aBTopra 0epislyi MyMKiH.

ABTOpIIApABIH MYMKIH OOJaTBIH YiIe€C TYpIepi:

*  KoHuenryanuzanus

»  Jlepexrepni xyiteney (Data Curation)

*  @opmManabl TNy

*  Kapxbuianaplpyasl TapTy

* 3eprrey xyprizy (Investigation)

e OjicHaMa

*  JKoba oximmimiri

e Pecypcrap

*  Barmapnamanblk KaMTamMachl3 €Ty

*  FpureiMu skerekuriiik (Supervision)

e Bamunmanus

*  Busyanmmsanus

*  MoriHnai %ka3y — 0acTanKsl HyCKa

*  Morinai )ka3y — peiakuusuIay KoHe TY3ETY

Kapusuiay :kapHachl

bip makana ymin sxxapusuiay KyHsl — 60 000 Tenre.

TemeM Makaa skapusiiayra KaObUITaHFaHHAH KEHiH KY3€eTe achIPhIIaIbl )KOHE PEIAKITHSUITBIK, IICTITiMIe
acep ermneiiai. Tenem tybipreri (PDF Hemece JPEG) penakiusHbIH JIEKTPOH/IBIK, TOIITACHIHA Ki0OepiIe/Ii.

PexBusurrep

«On-Dapabu aTeiaaarsl Kazax yarTeik yausepceuteTi» KEAK

050040, AnmmaTsl K., On-Dapadbu naHFBUTEL, 71

BMH 990140001154

KBE 16

AO «Kazakcran Xanblk, banki»

NHNK KZ96018861000945341 (Tenre)

BUK HSBKKZKX
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MHOOPMALMNA AASI ABTOPOB

[Ty6nukamnus MmaTepuaoB ocymiecTsisercs dyepes cucremy Open Journal System (OJS) — murarhopmy
OHJIAMH-II0/1a4U U PELIEH3UPOBAHUS PYKOIIUCEH.

ABTOp U1l KOPPECTIOHACHIIMU 00513aH IPEAOCTABUTH CONPOBOIUTEILHOE TUCHMO.

Pyxomnuchk 1o/mkHa ObITH OPUTHHAIBHOM, paHee He Oy OIMKOBAaHHOW M HE HAXOAUTHCS Ha pACCMOTPEHUH
B Ipyrux n3fgaHusix. Bee marepuanbsl IpoxXodsT MpoOBEpKy Ha 3aMMCTBOBaHMA. K penieH3upoBaHuIO IPUHU-
MAalOTCsl PyKOIIMCH C KOPPEKTHBIM LINTUPOBAHUEM U YPOBHEM OPUTHHAILHOCTH HE HIbke 80%.

Oo0s3aTe/bHBIC MeTalaHHbIE

JLiist KaskA0H cTaTbu 00sI3aTEIIbHBL:

* cBenenus 00 aBropax (PUO, apdunmmanms, cTpaHa, KOHTAKTHBIC JTaHHBIE);

*  yKa3aHHE aBTOpa JJIsl KOPPECIIOHICHIINH.

He3zaBucumo OT s13bIka OCHOBHOT'O TEKCTa, [UIsl BCEX CTaTel 00s3aTebHbl: Ha3BaHUE; AaHHOTALMS; KITIO-
YeBBIE CIIOBA Ha TPEX SI3bIKAX — Ka3aXCKOM, PYCCKOM U aHTIIHICKOM.

Crtpykrypa anHoTauuu BriIK4aer B ceds ciaenywomue OBA3ATEJIBHBIE nyHKThI:

*  BcerynuTenbHOE CI0BO O TEME UCCIIEOBAHNS.

*  Llenb, OCHOBHBIC HAIIPABJICHUS U U/ICH HAYYHOT'O UCCIIEIOBAHMSL.

* Kparkoe onucanue Hay4HOU U MPAKTHYECKON 3HAYMMOCTH PabOTHI.

*  Kparkoe onrcanne METO0JIOTMH UCCIIEIOBAHUS.

*  OCHOBHBIC PE3yJIbTAThl U AHAJIN3, BBIBOJIbI UCCIIC0BATEIILCKON PabOThI.

*  LleHHOCTH MPOBEAECHHOIO UCCIIEI0BAHUS (BHECECHHBIN BKJIaA JAaHHOW pabOThl B COOTBETCTBYIOLIYIO

001acTh 3HAHUH).

» IIpakrnueckoe 3HaUEHUE UTOTOB PabOTBHI.

»  KiroueBbie ciioBa — KOJINYECTBOM 5—7 Ha PyCCKOM, Ka3aXCKOM M aHTJIMHCKOM SI3bIKAX.

Jomyctumsle popmatsi: .doc / .docx / .rtf.

B BepxHeii yacTu nepBoii cTpaHMUIIBLI cjleBa aBTOPY cienyeT ykazats kog MPHTHU. Py6pukarop noc-
TyreH onnaiH: http://grnti.ru/. Ilpu Heooxoaumoct kogx MPHTU M0oxHO yTOUHUTH B OMOIHOTEKE.

Texnnyeckune nmapamerpsl:

*  1mpudt — Times New Roman;

s Kersb — 12 (aHHOTaIMS, KIIIOUEBbIE CII0BA, IuTeparypa — 10; rekct tabmun — 9—11);

*  BBIPAaBHUBAHUE — 10 LIUPHHE;

*  MEXCTPOYHBINA MHTEPBAJ — OJJUHAPHBII;

* a0zamHsbIi otctyn — 0,8 cM;

*  TOJIT — 2 CM CO BCEX CTOPOH.

Wnmoctpaunu 1 TabauLbl pa3MeLaloTcs B TEKCTE ¢ HyMepaureil 1 3aroioBkamMu (Hanpumep: Pucynox
1— .. /Figure I — ...; Tabauya 1 — ... / Table 1 — ...). 3aMMCTBOBaHHbBIC MaTEPUAIBI JIOJKHBI COIIPOBOXK-
JaThCs CChUIKOW Ha MCTOYHUK M COOJIIOJJCHHEM aBTOPCKHX IIPaB.

PexoMenayemasi CTpyKTypa CTaThH:

 Bseneuue

*  O030p aUTEPATYPHI

*  Marepuasbl 1 METO/IBI

*  PesynbTaThl U 00CYXKICHUE

*  3akII04YeHHe

*  Crucok nureparypbl

*  Bxuag kaxzoro aBTopa

*  Hudopmanus 06 aBTopax

Cnmcok JquTepaTypbl

Bubnuorpaduueckuii ClIMCOK JIOJDKEH cojepkaTh He MeHee 30 MCTOYHUKOB, M3 KOTOPBIX HE MEHee
50% — myOnuKanyMy Ha aHTJMICKOM si3bike. Eciu B crivcke MPUCYTCTBYIOT paboThl, OIlyOIMKOBaHHBIEC Ha
KUPHJUTUIE, HEOOXOAMMO JOMOIHUTENFHO MPEICTABUTh UX B POMaHU3UPOBAaHHOM BapuaHTe (TpaHCIuTepa-
IIHS).
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PomaHu3npoBaHHBIN CITUCOK TUTEPATYPHI JOIDKEH BRITIISACTH B CIEIYIONMIEM BUIe: aBTOP(-bl) (TpaHCIu-
teparus) http://www.translit.ru — (rox B KpyTJbIX CKOOKax) — Ha3BaHWE CTaThbH B TPAHCIUTCPUPOBAHHOM
BapuaHTe [[1epeBOJl HA3BaHUsI CTATHU HA aHTIMHUCKUH S3bIK B KBaJPATHBIX CKOOKaXx |, Ha3BaHUE PyCCKOS3bIY-
HOT'O CTOYHHKA (TpaHCIUTEPaLns, THO0 aHTIINHCKOE Ha3BaHNE — €CIIH €CTh), BBIXOJHBIE TaHHBIE ¢ 0003Ha-
YCHUSIMH Ha aHTIMHCKOM SI3bIKE.

ITIpumep: Gokhberg L., Kuznetsova T. (2011). Strategiya-2020: novye kontury rossiiskoi innovatsionnoi
politiki [Strategy 2020: New Outlines of Innovation Policy]. Foresight-Russia, 5(4), 8-30. Cnucok nute-
paTypsl ipeacTapiseTcs B andaBuTHoM nopsike, 1 TOJIBKO Te paboTsl, KOTOpbIe IUTHPYIOTCS B TEKCTE.

Crunie oopMIIeHHS POMaHM3UPOBAHHOTO CIHMCKA JUTEPATyphl, @ TaKKe MCTOYHWKOB Ha AHIJIMHC-
KOM (JIpyroM WMHOCTPAaHHOM) SI3bIKE /IS COMOTYMaHWTApHBIX HampaBieHnid — American Psychological
Association (http://www.apastyle.org/).

Crmcok ymrepaTypsl opopmissieTcst B aidaBUTHOM MOPSIKE M BKIIFOYAET TOJBKO pabOTHI, ITUTHPYEMBIE
B TEKCTE.

CChUIKM Ha MUTHPyEMBbIe PabOTHI B TEKCTE JAFOTCS B CKOOKAaX, C YKa3aHHWEM TEPBOTO aBTOpa padoTHI,
rox u3naanus. Hanpumep, (3anecckuit, 1991).

Pexomennyercs:

*  LIUTHPOBAThH PyHIAMEHTAIBHBIC U aKTyalbHbIC 3apyOeKHbIE UCCIICIOBAHUS;

*  u30eraTh Ype3MEPHOTO CAaMOIIUTUPOBAHMUS;

*  He orpaHnumBathcs myOnukanusivu CHI.

Bkian aBTopoB (Takconomusi CRediT)

B xoH1Ie pyKkonycH aBTOPBI JOJKHBI IPEIOCTABUTH 3asBJICHUE, ONTUCHIBAIOILEE HHIMBU LY aJIbHBIN BKJIA]]
Kaxmoro aBropa B coorBeTcTBHH ¢ cucteMoil CRediT (Contributor Roles Taxonomy).

JlanHoe 3asBJIeHNE 003aTeJIbHO IJIsl pyKONHUcel, NMeIOIIUX IBYX U 60Jiee aBTOPOB.

Kaxxaplit aBTOp MOKET BBIMOJHATH HECKOJIBKO POJIEH, W OJHA U Ta K€ POJIb MOXET ObITh Ha3HaueHa
HECKOJIbKMM aBTOpaM.

Bo3moxHbBIE pOITH YIaCTHUKOB BKITFOYAIOT:

*  Konuenryanuzamus

*  Kypupoanue naHHbIX

*  DopManbHBIN aHATU3

* llpuBnedenue pUHAHCHPOBAHUS

e MHccnenoanue

e Merononorus

*  AIMHMHUCTPHPOBaHHUE MPOCKTA

e Pecypcnl

* IIporpammHuoe obecrieueHue

*  Hayunoe pykoBoacTBo (Supervision)

e Bamunmanus

*  Buzyanmuzanus

*  Hammcanue TexcTa — nepBoHaYaIbHBIA YEPHOBUK

* Hanmcanue TekcTa — pelieH3NPOBaHNE U PEAAKTHPOBAHNE

ITy6nmkanmoHHBIA B3HOC

CronmocTts nyonukaiuy — 60 000 TeHre 3a OHY CTaTHIO.

Omnuata IpOU3BOAMTCS MOCIE IPUHATHUS PYKONHCH K yOaukanuu. [1y0nukanuoHHbIi B3HOC HE BIUSET
Ha PEJaKIMOHHOE pelIeHre W He 3aMeHseT mpoueaypy peuenzuposanus. [loarsepxnenue omarst (PDF
nnn JPEG) HanpasiseTcss Ha S7€KTPOHHBIHN apec peJakiuy.

PexBu3uTHI

HAO «Ka3zaxckuii HaMOHaIBHBIN YHUBEPCUTET UMEHU allb-Papadm»

050040, r. Anmatsl, ip. Ans-Dapadu, 71

BMH 990140001154

KBE 16

AO «Haponanesrii 6ank Kazaxcrana»

MUK KZ96018861000945341 (tenre)

BUK HSBKKZKX
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