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SELF-REGULATION OF PERSONALITY AS A TOOL
FOR ENHANCING PSYCHOLOGICAL WELL-BEING

The study examines the relationship between psychological well-being and self-regulation mecha-
nisms, which are viewed as key internal regulatory processes ensuring emotional balance, cognitive
stability, and the ability to adapt to changing sociocultural conditions. The relevance of this topic arises
from the growing scientific interest in the structure of subjective well-being and in the psychological
mechanisms that maintain the integrity of an individual’s inner state and prevent emotional-personal
maladaptation.

The aim of the research was to identify the influence of core self-regulation components — plan-
ning, modeling, programming, result evaluation, and behavioral flexibility — on indicators of subjective
and psychological well-being. This approach is grounded in the understanding of self-regulation as a
multilevel dynamic system that determines the quality of personal adaptation and the degree of life
satisfaction.

The findings confirmed a stable positive relationship between self-regulation levels and the expres-
sion of well-being components. It was shown that well-developed regulatory skills strengthen autonomy,
personal growth, self-acceptance, and the ability to build constructive social relationships.

The value of the study lies in clarifying the role of self-regulation as a psychological resource that
supports emotional stability. The results can be used in the development of preventive programs target-
ing emotional difficulties, as well as in psychological interventions aimed at enhancing subjective well-
being and improving self-regulatory skills.

Keywords: personality, self-regulation, psychological well-being, subjective satisfaction, mental
health, autonomy.
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TyAFaHbIH, ©3iH-03i peTTeyi NCUXOAOTUSIABIK,
9A-ayKATTbl AQpTTbIPYAbIH, KYPaAbl peTiHAe

3epTTey TYAFaHbIH TMCUXOAOIUSIABIK, 9A-ayKaTbl MEH ©3iH-63i peTTey MexaHM3MAEPIHIH e3apa
GalAaHbICbIH TaapayFa GaFbiTTaAFaH. ByA MexaHM3MAEp 3MOLMSAbIK, Tere-TEHAIKTI, KOrHUTMBTIK
(PYHKUMSAAAPABIH TYPAKTbIAbIFbIH >KOHE ©3repMeAi SAEYMETTIK-MOAEHM >KaraanmAapra OerliMaeny
KabiAeTiH KamMTamacbi3 eTeTiH iWwKi peTTeyll yAepicTep peTiHAe KapacTbipbliAaAbl. TakbIpbIMTbIH
©3€eKTIAIr Kasipri ncMxoAornsaa CyobekTMBTI 9A-ayKaT KypPblAbIMbIHA >K&HE aAAMHbIH, iLLKi TYTaCTbIFbIH
CaKTayFa, 3MOLIMOHAAADBIK-AMCIaPMOHMSAHbBIH aAAbIH aAyFa MYMKIHAIK 6epeTiH  MCUXOAOTUSIABIK,
TeTikTepre AereH Kbi3bIFyLUbIAbIKTbIH apTybIMeH aikbIHAAARADI.

3epTTeyAiH MakcaTbl — ©3iH-63i peTTeyAiH Heri3ri KOMMOHeHTTEPiHIH (KocrnapAay, MOAEAbAEY,
GarpaapAamManay, HoTMXKeAepAl 0Oararay >KOHe MIHE3-KYAbIK ~MKEMAIAIr) CyObekTuBTI >koHe
NMCUXOAOTUSIABIK, 8A-ayKaT KOpCETKilUTepiHe acepiH aHbiKTay. MyHAAl TOCIA ©3iH-e3i peTTeyAi »eke
6eniMAEAYAIH >KaHE emipre KaHaraTTaHyAblH AEHreniH ankblHAANTbIH KOMAEHTEMAI AMHAMMKAABIK,
XKyMe peTiHAE KapacTbipyFa MYMKIHAIK Gepea;.

HeTuxenep e3iH-03i peTTey AeHrei MeH 9A-ayKaT KOMIMOHEHTTEPIHIH, apacblHAAFbl TYPaKThI
OH 0alAaHbICTblI KOPCeTTi. PeTTeylliAik AaFAbIAAPAbIH >KOFapbl GOAYbl aBTOHOMMSIHbIH, >KeKe ecyre
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AbICTbIH, ©3iH KaObIAAAQYAbIH >KOHE BAEYMETTIK KaTbIHACTAPAbIH KOHCTPYKTMUBTIAITIHIH, KYLLEIOiHE bIKMaA
eTeTiHI aHbIKTaAAbI.

3epTTeyAiH KYHAbIAbIFbl — SMOLMOHAAABIK, TYPaKTbIAbIKTbl CAKTAaMTbIH MCUXOAOTMSABIK, PECYPC pe-
TiHAE ©3iH-63i peTTeyAiH POAiH HaKTblAayAd. AAbIHFAH AepekTep 3MOLIMOHAAADBIK, KOAAMCBISAbIKTbIH,
AAAbIH aAyFa >kKoHe CyObeKTMBTI 9A-ayKaTTbl apTTbipyFa OarbITTaAfaH MCUXOAOTMSIAbIK, MHTEPBEHLMS-
AapAbl 93ipAeyAe KOAAAHBIAYbl MYMKIH.

Tyiin cesaep: TyAra, ©3iH-63i peTTey, NCMXOAOTUSIAbIK, KaHaraT, CyObekTUBTI KaHaraT, NcuxmKa-
AbIK, AEHCAYAbIK, aBTOHOMMS.
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CaMOpeI'YI\FIU,MSI AUYHOCTHU KaK UHCTPYMEHT
NMOBbILLIEHUA MCUXOAOITMYECKOro 6Aaron0/\qu|

VICC/\eAOBaHMe HanpaBA€HO Ha aHaAMN3 B3aMMOCBA3N NCUXOAOIrMYeCcKoro 6/\aron0/\quq AUYHOCTU
1 MeéXaHN3MOB CaMOoperyAdaunmn, KOTopble paCCMaTpmBalOTCA KaK KAlOUeBble BHYTPEHHNE PEryAdaTOpHbIe
npouecchbl, o6ecneqMBa|oume 3MOUMOHAaAbHOE paBHOBeCKe, CTabUABHOCTb KOTHUTMBHbIX beHKLll/Il;l n
CMocoBHOCTb K aAanTaunn B USMEHAOLWMXCA COUMOKYAbTYPHbIX YCAOBUAX. AKTya/\bHOCTb TEeMbI onpe-
AEAIAEeTCA BO3PaACTalOWNM MHTEPECOM cospemeHHoﬁ NCNXOAOIrMN K CTPYKTYpe Cy6b8KTVIBHOFO 6Aaro-
NMOAYYMNA N K TEM NMCUXOAOTNHECKNM MEXaHN3MaM, KOTOpPbIE NoAAEeP>KMBAOT ULEAOCTHOCTb BHYTPEHHETO
COCTOSHMA YeAOBeKa 1 NMPeAOoTBpallaloT pa3dButTune 3MOUMOHAAbHO-AMYHOCTHOM Ae3aAanTaumm.

Lle/\b MCCAEAOBAHNA 3aKAIOYAAACb B BbIABA€HUUN BAUAHMA OCHOBHbIX KOMIOHEHTOB CaMOpPEryAsa-
UMN — NAQHMPOBaHWMA, MOAEAMPOBaHKA, NMPOrpaMMMpoOBaHnA, OUEHKN Pe3yAbTaTOB U rMbKOCTU MnoBe-
AEHUSA — Ha NoKa3aTeAun Cy6b9KTVIBHOFO M NCUXOAOTrNYeCcKoro 6/\aron0/\qu. Takag nocraHoBKa 3aAa-
Y1 ONMMpPaeTCqa Ha NpeACTaBA€HME O CaMOpPEryAdaunn Kak o MHOFOYpOBHeBOVl AMHaMMYyeCcKomn cncreme,
OI'IpeAe/\ﬂIOUJ,eVI KayeCTBO AMMHOCTHOM aAanTauMm 1 CTerneHb YAOBAETBOPEHHOCTU >)KN3HbIO.

Pe3yAbTaTbl NOATBEPANAN HaAnune YCTOVlQMBOVI MOAOXMTEAbHOMN CBSA3U Me>XXAY YPOBHEM CaMoO-
peryAaunmn n Bbipa>X€HHOCTbO KOMIOHEHTOB 6AaFOI'IOAyLll/Iﬂ. I'I0|<a3aHo, YTO pa3BUTble PEeryAqaTopHble
HaBbIKA CI'IOCO6CTByIOT YKpenAeHntio aBTOHOM1N, AMMHOCTHOIO POCTa, CrnocoBHOCTU K NPUHATUIO cebq
M NMOCTPOEHUIO KOHCTPYKTMBHbLIX COLUMAAbHbIX OTHOLLEHWUI. Ll,eHHOCTb NCCAEAOBAHNA COCTOUT B YTOM-
HEHMN POAN CaMOPEryAdaUnn KakK NMCUXOAOIrMYeCKoro pecypca, nopaasep>kKmBalollero 3sMOUMOHAAbHYIO
yCTOl7|'~Il/IBOCTb. rlOAyl-leHHble AdHHble MOTYT OblTb MCMOAb30BaHbI npn CO3AaHNN NMPOorpamm I'IpOCbI/IAaK—
TUKN SMOLIMOHAABHOIO He6Aaron0/\yLm91 n pa3pa60T|<e NMCUXOAOTMYECKNX MHTepBEHuMVI, HanpaBA€H-

HbIX Ha NnoBbllLeHne Cy6'beKTMBHOl’O 6/\aror|0/\qu| M pPa3BnUTHUE PEryAaTopHbIX HaBbIKOB.
KAroueBble caoBa: AMYHOCTb, CaMOperyaAdaund, rncnxoAormyeckoe 6Aaron0/\que, Cy6beKTMBHO€

6Aarono/\que, ncnxmnyeckoe 3A0poBbe, aBTOHOMMUA.

Introduction

In modern psychology, the issue of psychologi-
cal well-being of the individual is in the focus of at-
tention. The relevance of this phenomenon is direct-
ly related to the quality of human life, inner balance,
and level of adaptation in society. Nevertheless, the
mechanisms by which subjective well-being im-
pacts behavior and the effective ways to achieve it
remain an unresolved issue in psychology. There-
fore, a person’s ability to self-regulate is considered
the main mechanism for enhancing psychological
well-being.

In the initial scientific studies, N. Bradburn
described subjective well-being as the balance of
positive and negative feelings, linking it to life sat-

isfaction and a sense of happiness (Bradburn, 1969).
Later, E. Diener expanded this concept, demonstrat-
ing the connections between a high level of life
satisfaction and the ability to cope with temporary
negative feelings (Diener, 1996). One of the found-
ers of positive psychology, M. Seligman (2011), in-
troduced the components of subjective well-being:
meaning, positive emotions, social connections, and
achievements. Russian researchers L.V. Kulikov
(2000), A.V. Voronina (2002), and L.G. Puchkova
(2003) explain psychological well-being and sub-
jective well-being through the interconnection of
cognitive, emotional, and motivational-behavioral
components.

From this point of view, a comprehensive con-
sideration of the issues of subjective well-being and
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self-regulation highlights both the theoretical and
practical significance of enhancing the psychologi-
cal well-being of the individual.

The goal of the research

The analysis of self-regulation of personality as
a tool for enhancing subjective well-being and psy-
chological well-being.

The objectives of the research are to analyze the
theoretical foundations of the concept of subjective
well-being, to identify the cognitive, emotional, and
motivational-behavioral components, to examine
the mechanisms of self-regulation in relation to psy-
chological well-being, and to prove their influence
on the psychological health of the individual.

Research hypothesis

Individuals with a high level of self-regulation
also have higher rates of subjective well-being,
which ensures their psychological well-being.

Scientific novelty

The article systematically analyzes the relation-
ship between psychological well-being and self-reg-
ulation, scientifically substantiating the mechanisms
of self-regulation in enhancing the mental well-be-
ing of individuals.

Literature review

As mentioned earlier, psychological well-be-
ing is closely related to the following components:
self-actualization, self-esteem, self-regulation, and
autonomy. N. Bradburn (1969) describes psycho-
logical well-being as the process of experiencing
positive emotions.

K. Riff (2015), in studying issues of self-regula-
tion, emphasized that every individual should strive
to live in accordance with their abilities and their
true “self.” According to his view, subjective sat-
isfaction is not limited to the feeling of fulfillment
from realizing one’s inner potential. On the con-
trary, it is understood as an integrative, relatively
stable experience of the meaningful completeness of
one’s life and the full realization of one’s potential.

R. Ryan and E. Deci proposed that subjective
satisfaction is related to key needs such as au-
tonomy, competence, and connection with others.
Through these concepts, the authors understand life
satisfaction and psychological well-being (Deci &
Ryan, 2000).

The structural components include autonomy,
which is characterized by an individual’s behavior.
Autonomy is based on the absence of support and
control from others. The need for competence refers
to the tendency to interact with the environment and

act effectively within it. This need is met by an envi-
ronment that offers tasks at an optimal level of dif-
ficulty and provides positive feedback. A high level
of autonomy means that an individual’s actions are
primarily determined by their personal values and
interests. The results of empirical research confirm
the importance of accepted autonomy in achieving
subjective satisfaction. When an individual believes
that they can control their behavior and that it will
lead to expected outcomes, their activity level, sense
of self-efficacy and self-esteem are higher. Accepted
autonomy is also supported by self-regulation skills.

Thus, many scholars have developed their sub-
jects’ ability to plan and set goals, which in turn in-
creases their subjective satisfaction. Additionally,
the ability to self-regulate is linked to achievements
in professional and educational spheres and con-
tributes to an individual’s self-actualization. Self-
regulation of behavior can promote satisfaction by
improving health.

E.I. Raskazova (Rasskazova, 2012) emphasizes
that “psychological self-regulation in active condi-
tions and situations of illness, as well as its treat-
ment, plays a crucial role not only in predicting
behavior but also in enhancing the effectiveness of
treatment and quality of life.”

It should be noted that the internal conscious ac-
tion of a subject in regulating their behavior is not
only a rational process carried out through cognitive
tools. Due to numerous connections and relation-
ships, the individual not only represents the real-
ity they accept in a rational manner but also feels
an emotional relation to what is being represented.
Moreover, they take into account their attitude to-
ward everything represented in their consciousness,
depending on their psychological structure. Accord-
ing to researchers, such an emotional-relational fac-
tor in forming a person’s self-regulation significant-
ly influences their motivational components and the
nature of related experiences. It can either facilitate
or complicate the process of self-regulation, and
in some cases, the emotional-relational factor may
influence the construction of individual elements
of regulation (such as determining success criteria,
choosing methods of action, etc.)

The generalized data on the study of conscious
self-regulation allow us to view the subject’s activ-
ity aimed at achieving a set goal in various types of
activities as self-regulation through the function of
mental reflection. Its essence lies in coordinating the
individual’s actions with external conditions and the
objective connections of objects and phenomena.
On one hand, this involves reality, and on the other
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hand, it involves the subject’s internal “needs.” As
a functional tool of the subject, self-regulation en-
ables the mobilization of their personal and cogni-
tive capabilities (acting as psychological resources)
to carry out their activities and achieve subjectively
perceived goals.

In this regard, it seems particularly important to
identify the peculiarities of functional relationships
within the structure of self-regulation of an individu-
al, depending on the level of subjective satisfaction.
On the one hand, this helps to expand our under-
standing of the internal organization of psychologi-
cal processes, and on the other hand, it allows us
to see how subjective satisfaction interacts with the
structural components of the regulatory process sys-
tem. Analyzing the information on self-regulation,
we find that its content aspects consist of processes
such as planning, modeling, etc.

The functional development of general planning
(J) describes the individual characteristics of goal
setting in terms of awareness and independence in
the process of setting goals, their effectiveness, real-
ism, stability, and detail.

Modeling (M) allows for the development of
ideas about the external and internal essential condi-
tions of achieving a goal, determining their level of
awareness, detail, and relevance.

The functional role of programming (B) is the
conscious creation by the subject of the methods
and sequence of their actions to achieve the set
goals. The development of programming reflects
the need for a person to think through their actions
and behavior to achieve specified goals, demon-
strating the breadth and stability of the developed
programs.

Adolescents’ psychological discomfort, particu-
larly in relation to the emotional sphere, can lead
to significant consequences. Many researchers link
certain types of behavioral disorders in children
(such as avoidance, school dropout, homelessness,
theft, robbery, and even murder) to various psycho-
genic disorders, particularly depressive conditions.
The connection between adolescents’ depression
and issues related to academic performance, diffi-
culties in peer relationships, and interactions with
adults has been repeatedly demonstrated. Further-
more, the results of contemporary studies show that
insufficient attention to adolescent depression can
become a risk factor in adulthood. Subjective and
objective assessments may not always align, but
both indicators should be considered for an overall
adequate evaluation of satisfaction. This approach
distinctly separates the structure of “subjective sat-

isfaction” from psychological and other structures,
as “subjectivity” does not denote an emotional or
any other structural unit of the person, but rather re-
flects an individual’s stance towards the evaluation
of any components of satisfaction.

Therefore, subjective satisfaction can be consid-
ered a psychological component. In relation to con-
structs such as life satisfaction, happiness, and qual-
ity of life, we recognize that these are dependent on
subjective assessments of different aspects of life.
Thus, we have concluded that they are integral parts
of subjective satisfaction.

Based on the analysis of modern and classical
studies, a notable dynamic of changes in the con-
tent and structure of satisfaction can be observed,
with an increasing number of empirical studies and
a growing general interest in this topic.

Self-regulation (from Latin regulare — to or-
ganize, to set in order) is the process of influenc-
ing a system through internal changes generated by
the system itself, in accordance with the laws of its
organization, in order to meet the required perfor-
mance indicators. Scholars who have made signifi-
cant contributions to solving self-regulation issues
describe this phenomenon as being manifested in
various types of activities. Specifically, according
to B.F. Lomov, “by studying activity, psychology
uncovers the mental regulation mechanisms of the
activity, that is, the processes that ensure the con-
nection between its object, tools, and the conditions
of its functioning.”

The self-regulation of an individual reaches its
highest level of effectiveness during the profession-
al preparation stage, when the process of develop-
ment is ongoing. According to the humanistic ap-
proach, self-regulation emerges when an individual
develops an awareness of their own significance,
forming attitudes toward themselves. This includes
core knowledge and ideas about one’s abilities, par-
ticularly their potential; renewing personal resourc-
es through self-exploration methods; and develop-
ing reflective abilities — the constant re-evaluation
of one’s own and others’ positive and negative life
experiences.

Self-regulation has structural components that
perform important functions:

- Goal setting — a component where self-regula-
tion is formed.

- Important decisions — a component that indi-
cates the favorable conditions for solving problems.

- Executive action program — a system is created
through this component that identifies ways to solve
the problem.
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- Correction and evaluation of results — a com-
ponent that corresponds to the achieved result.

The psychological foundations of self-regula-
tion include the ability to manage cognitive process-
es: perception, subject activity, thinking, attention,
memory, and speech. In addition, they govern the
individual’s emotions, actions, and behaviors, as
well as their various reactions to arising problems.
Self-regulation is the clear formulation of percep-
tion goals, obtaining specific answers to questions,
and creating an image of a particular object. All of
the teacher’s situations and their mental processes
are closely related to self-regulation through the in-
ner voice and willpower. The inner voice serves as
the foundation for managing all mental processes,
while willpower helps maintain the activity and
drive behind all of a person’s actions.

The analysis of the essence of professional ped-
agogical self-regulation allows for the identification
of the criteria-based foundation for assessing the ef-
fectiveness of this process. As part of this, based on
the studies of I.I. Chesnokova (1977), 1.V. Shestitko
(2024) and Yu.A. Mislavsky (Mislavsky,1991), the
characteristics, conditions, and skills that manifest
in a person’s adaptive and dynamic personal and
professional activities are applied.

Psychological self-regulation is understood as
the purposeful activity of the individual in orga-
nizing and managing their actions. According to
V.I. Morosanova’s definition (Morosanova, 2012),
it is a multi-level, dynamic system of psychologi-
cal processes, states, and characteristics that serve
as prerequisites, support, and control tools aimed at
achieving and attaining subjective goals. The rel-
evance of self-regulation in pedagogical practice is
determined by one of the main tasks of modern edu-
cation: creating conditions to develop a greater fo-
cus on the individual, fostering their independence,
and preparing them for life in a society undergoing
social transformation. In this context, the distinctive
feature of scientific research is the emphasis on de-
veloping learners’ voluntary activity in self-regula-
tion, enhancing their subjective activity, advancing
goals independently, solving set tasks, and system-
atically achieving them.

The theoretical foundation of the self-regulation
issue is based on the concept of conscious self-
regulation of activity by O.A. Konopkin (2004);
A K. Osnitsky’s idea of regulatory experience and
subjective attitude towards the performed activ-
ity (Osnitsky, 2001); the concept of the functional
self-regulation system by P.K. Anokhin and H.A.
Bernstein (Anokhin, 1978); the regulatory role of

self-awareness according to V.I. Morosanova and
E.A. Aronova (Morosanova et al., 2007); theories
of self-regulation as a dynamic system combining
psychophysiological and psychological mecha-
nisms (M.K. Akimova, O.Yu. Osadko, V.M. Rusa-
lov). The methodological basis of the research is
explained by the subjective approach in the study
of the psyche (K.A. Abulkhanova-Slavskaya, A.V.
Brushlinsky, V.V. Znakov, A.Zh. Zhuravlev, and
others) and the systemic approach content seen in
A.A. Derkach’s aspiration to guide the organization
of the individual’s activity towards the optimal way.

The style of self-regulation is reflected in the
planning and orientation towards a person’s life
goals, taking into account important internal and ex-
ternal factors, as well as the process of conscious
self-organization. It involves adjusting one’s activ-
ity and evaluating outcomes in order to achieve fa-
vorable subjective results.

B.V. Zeigarnik (1981) views self-regulation
as a process aimed at conscious management. The
author distinguishes two levels of self-regulation:
the operational-technical level, which involves ac-
tions related to conscious organization through the
use of tools, and the optimization and motivational
level, where the direction of activity is determined
by managing the general motivational need area.
Within the motivational level of self-regulation, two
forms can be distinguished: self-regulation as vol-
untary behavior in a motivational conflict situation,
and self-regulation, which is based on conscious
reconstruction aimed at coordinating or eliminating
internal conflicts and contradictions within the mo-
tivational sphere, and creating new meanings. The
second type of self-regulation is effective in criti-
cal situations, where, due to objective reasons, goals
and motives that are important for achieving life
goals may not be possible, and it becomes a com-
ponent of the experiential activity. The experience
process is a unique internal activity of semantic cre-
ation in critical situations.

0O.A. Konopkin conducted theoretical research
on mental self-regulation or the voluntary activity of
an individual (structural-functional aspect). Accord-
ing to the author, one of the central key issues in the
context of subjective development and the individ-
ual’s existence is the matter of conscious regulari-
ties, which is the general aspect of regulating a per-
son’s voluntary goal-directed actions. In relation to
the higher forms of the psyche that accept the goals
of the individual’s actions and carry them out using
accessible and suitable tools, which in some cases
defines the individual, conscious self-regulation
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becomes a central process. Furthermore, O.A. Ko-
nopkin believes that self-regulation is an organized
system of processes involving the internal psychic
activities of a person, aimed at initiating, creating,
utilizing, and managing various types and forms of
voluntary activities. This system directly enables
the achievement of the accepted actions (Konopkin,
2004).

Theoretically and methodologically, the devel-
opment and definition of ideas about a person as
a self-regulating system, as well as the role of the
human psyche and consciousness in self-regulation
throughout life, are emphasized. This ensures a shift
from analytical concepts of the mind to synthetic
ones. On the one hand, it focuses on the integrity
and stability of the individual’s personality, while
on the other hand, it addresses developmental pro-
cesses and the formation of personal identity.

The research plan includes the development of
new methods for studying the regulatory domain of
the individual and the examination of age-related
characteristics. It involves forming the psychologi-
cal levels of self-regulation in unity with manifes-
tations of personality individuality, developing the
psychogenetic foundations of self-regulation, study-
ing the social-psychological aspects of self-regu-
lation, and developing the acmeological aspects of
self-regulation psychology.

The applied plan includes the development of
technologies for assessing the development of self-
regulation in professional and educational activities;
technologies for supporting subjective and personal
development, methods for assessing the psychologi-
cal reliability of self-regulation, and the creation of
optimization technologies for enhancing stress re-
sistance and overcoming difficulties strategies.

According to A.O. Prokhorov’s views, the
most common styles of behavioral self-regulation
are characterized by the development of regulatory
and personal traits (such as independence, flexibil-
ity, confidence, etc.), which define the uniqueness
of an individual’s style. In this context, the regula-
tory style shapes personal traits. If there is a clear
personal characteristic in the self-regulation profile
that does not align with the regulatory aspect of the
activity, the success of the activity often depends on
the subject’s striving and ability to develop this spe-
cific self-regulation style. In such cases, the insuf-
ficient development of certain regulatory processes
is compensated by other, more developed processes.

V.M. Kandiba expresses his view on the self-
regulation process by stating: “Through interaction

with the everyday objective world, a person makes
decisions about the ways to implement their activ-
ity.” Decision-making is influenced by the goals
of the activity, the personal characteristics of the
decision-maker, and various conditions of the sur-
rounding environment. In the process of individual
decision-making, a person investigates themselves,
programs their activity, monitors the results, and
makes corrections. Along with regulatory process-
es, regulatory and personal traits, this forms the con-
tent of mental self-regulation. Another distinctive
feature of mental self-regulation is its hierarchical
structure, which is related to different levels of men-
tal reflection (Kandyba, 2001).

As E.V. Benko (2015) notes, according to for-
eign psychologists, one way to promote psychologi-
cal satisfaction is through a person’s passion for the
activity that makes them happy, as “passion for an
activity” can have a lasting positive effect on psy-
chological satisfaction. Engaging in a specific activ-
ity for those who are passionate about it can lead
them to devote several hours per week to it. As a
result, they may experience positive emotional ex-
periences, which, in turn, contribute to achieving
psychological satisfaction. Based on this, a hypoth-
esis was made that there is a positive correlation be-
tween the ability for self-regulation and psychologi-
cal satisfaction.

Materials and methods

According to O.A. Konopkin and V.I. Moro-
sanova, self-regulation is a systematic multi-level
process of ‘a person’s mental activity in setting
goals and managing their achievement.” The self-
regulation process includes setting goals, model-
ing essential conditions for the goals, program-
ming actions, evaluating results, and making
adjustments.

A total of 103 students from various professions
(45 boys and 58 girls) participated in the research
study, with their ages ranging from 17 to 25 years
(average age — 19,6). During the diagnosis, the
E. Diener life satisfaction scale, the S. Lyubomir-
sky subjective well-being scale, and the K. Ryff
psychological well-being methodology were used.
To determine the level of self-regulation, the
V.I. Morosanova questionnaire “Behavior Regula-
tion Style” was used.

Statistical processing of the results was conduct-
ed using Spearman’s rank correlation coefficient
(Rs).
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Results and discussion

The results of the study showed that all satis-
faction scales had a statistically significant relation-

ship with the self-regulation scales. The strongest
positive correlation was found in K. Riff’s ques-
tionnaire, which is explained by the presence of the
scales ‘autonomy’ and ‘competence’ (Table 1).

Table 1 — Correlation between psychological satisfaction and behavioral self-regulation scales, according to Spearman’s Rs

Indicator E. D.iener .Life S Lyubom.irsky' C. Riff Psychglogical
Satisfaction Subjective Satisfaction Satisfaction

Planning 0,29 - 0,36
Modeling 0,27 0,29 0,56
Programming 0,23 -- 0,34
Evaluating Results 0,32 - 0,35
Flexibility -- 0,35 --

Self-sufficiency -- -- --

Overall Level of Self-regulation 0,27 - 0,60

Note: " — significant at p < 0.05

The data presented in the table show the rela-
tionships between the individual components of
students’ self-organization and their psychological
well-being.

On the ‘Life Satisfaction’ scale by E. Diener, the
level of life satisfaction had a statistically significant
positive correlation with self-regulation compo-
nents. In particular, the scales of planning (r = 0.29;
p < 0.05), modeling (r = 0.27; p < 0.05), program-
ming (r = 0.23; p < 0.05), and evaluating results (r
=0.32; p < 0.05) significantly explain the indicator
of life satisfaction. This data proves that students’
abilities to set goals, develop ways to achieve them,
organize activities, and evaluate results increase
their overall life satisfaction.

According to S. Lyubomirsky’s methodology of
‘Subjective Well-Being’, two variables are impor-
tant among the components of self-regulation: mod-
eling (r = 0.29; p < 0.05) and flexibility (r = 0.35; p
< 0.05). These indicators show that the subjective
level of well-being of students, namely the charac-
teristics of their emotional perception, is related to
their ability to mentally construct their future actions
and adapt to changing conditions. Thus, the ability
to represent life situations in various scenarios and
adapt one’s actions to new requirements are factors
that enhance subjective well-being.

K. Riff’s methodology “Psychological Well-
Being” showed the strongest correlational links.
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In particular, planning (r = 0.36; p < 0.05), mod-
eling (r = 0.56; p < 0.05), programming (r = 0.34;
p < 0.05), and evaluation of results (r = 0.35;
p < 0.05) components are closely related to psycho-
logical well-being. The highest correlation was re-
corded on the modeling scale (r = 0.56; p < 0.05).
This indicates that a student’s ability to visualize
their future actions, predict possible outcomes, and
thus formulate their life strategies has a significant
impact on their overall psychological satisfaction.
The general level of self-regulation has a statis-
tically significant relationship with the scale of life
expectancy of E. Dinera (r=0.27; p <0.05) and spe-
cifically with the scale of psychological well-being
of K. Riffa (R = 0.60; p < 0.05). This data shows
that a high level of self-regulation mastery among
students significantly enhances their psychological
well-being and impacts their emotional resilience.
The research proves that self-regulation abilities
play a special role in students’ lives, their emotional
state, and overall psychological well-being. In par-
ticular, planning and modeling components can be
seen as key predictors of psychological well-being.
All three well-being scales were found to be sta-
tistically significantly associated with the self-reg-
ulation scales, with the largest positive correlation
obtained for the K. Riff questionnaire, which is not
surprising since this questionnaire also includes the
scales of ‘autonomy’ and ‘competence.” However,
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the analysis of the relationship between the indica-
tors of individual scales of the K. Riff questionnaire
and the scales of self-regulation shows that a gener-

ally high level of self-regulation contributes to the
establishment of positive relationships with others,
self-acceptance, and personal growth (table 2).

Table 2 — Correlation between components of psychological satisfaction and components of behavioral self-regulation according to

Spearman’s Rs

Overall Level
of Self-
regulation

Autonomy

Competence

Personal
Growth

Positive
Relations

Life Purpose

Self-acceptance

0,42%%*

0,47

0,40%*

0,36%*

0,37**

0,39%*

The data from the correlation analysis presented
in the table showed that there is a statistically signif-
icant positive relationship between the overall level
of self-organization and individual components of
psychological well-being (all indicators are reliable
at the p <0.01 level).

The relationship between the autonomy indica-
tor and the overall level of self-regulation (r = 0.42)
indicates that a student’s ability to make decisions
independently while maintaining their personal be-
liefs, despite external pressure, is directly linked to
a high level of self-regulation. This data shows that
self-regulation enables a student to maintain their
personal independence, balancing freedom and re-
sponsibility in their actions.

The highest correlation was found between
competence and self-regulation (r = 0.47). This
means that the student’s belief in their abilities, their
effectiveness in completing tasks, and their persis-
tence in achieving goals are closely related to the
level of self-regulation. Strengthening competence
through self-regulation enhances the individual’s
adaptive potential.

The positive correlation between personal
growth and self-organization (r = 0.40) shows that
a student’s desire for self-development, acquiring
new skills, and expanding life experience is based
on the development of their self-regulation abilities.
Thus, self-regulation is an internal psychological
mechanism that supports a constant process of per-
sonal development.

The connection between a positive attitude, self-
organization, and the indicator (r = 0.36) showed
that the skills of establishing positive relationships
with others, demonstrating empathy, and providing
social support are associated with the overall level
of self-organization of the student. That is, a highly
self-organized person can be flexible and harmoni-
ous in social relationships.

The relationship between life purpose and self-
regulation (r = 0.37) indicates that future-oriented
strategies, the awareness of the meaning of one’s
life, and the level of goal orientation are intercon-
nected with an individual’s regulatory abilities. The
higher the level of self-regulation of this student, the
more clearly and distinctly he will be able to articu-
late his life priorities.

The connection between self-acceptance and
self-regulation (r = 0.39) indicated that a person’s
understanding of their positive and negative traits
and their perception in the context of personal integ-
rity is closely related to self-regulation. A student
who has mastered the ability of self-regulation ac-
curately perceives their weaknesses and is ready to
correct them.

In general, the results of Table 2 prove that a
high level of self-regulation has a significant con-
nection with all components of personal psycho-
logical well-being — from autonomy to self-esteem.
These data show that self-regulation is a central
psychological mechanism in the personal develop-
ment of students and comprehensively determines
the level of their psychological well-being.

For researchers studying psychological well-
being, the characteristics of an individual’s response
to stressful situations that threaten this state are of
particular interest.

Such studies are discussed by S. Muddy and
S. Kobeys in their works within the framework of
the concept of viability. For example, S. Muddy de-
fines resilience as a personal quality responsible for
successfully overcoming life’s challenges, which
includes: participation in the process of life; con-
fidence in one’s ability to control important events
in one’s life and the capability to exert that control;
a positive outlook on environmental difficulties. A
resilient individual strives to address challenging
situations rather than avoiding or denying them;
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they engage in relationships with others not based
on defensive reactions or competitive dynamics, but
on support and expectations. The three main com-
ponents of viability are participation, control, readi-
ness to accept.

A person’s perception of the environment as
controlled and predictable helps them cope with
stressful situations with minimal effort and positive-
ly correlates with both their overall level of satisfac-
tion and their personal metrics. However, statistical-
ly significant relationships between the autonomy of
the control scale and personal growth have not been
established. To be more precise, modeling using
the planning scale (r=0.820 p>0.01), programming
(r=0.830 p>0.01), outcome assessment (r=0.810
p>0.01), flexibility (r=0.839 p>0.01), overall level
of self-regulation (r=0.750 p>0.01), time orientation
(r=0.284 p>0.01), support (r=0.206 p>0.01), spon-
taneity (r=0.220 p>0.01), engagement in communi-
cation (r=0.188 p>0.05), self-management (r=0.224

p>0.01), interest (r=0.173 p>0.05), and self-under-
standing (r=0.209 p>0.01) are closely related.

The “Planning” scale (PS) describes individual
personality traits in goal setting and implementation,
as well as the formation of a conscious approach to
planning activities. On this scale, high scores indi-
cate the need for conscious planning of activities,
with plans needing to be specific, detailed, hierar-
chical, and sustainable, and the goals of the activi-
ties are set independently.

In our study, all three satisfaction scales were
found to be statistically significantly related to the
self-regulation scales, with the strongest positive
correlation obtained, which is not surprising, as
this survey also includes the scales of “autonomy”,
“competence”, “personal growth”, and “self-accep-
tance.” A generally high level of self-regulation also
contributes to the establishment of positive rela-
tionships with others, self-acceptance, and personal
growth (Figur).
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Figure — Dynamics of indicators according to V.I. Morosanova’s ‘Behavioral Regulation Style’ questionnaire

Table 3 — Results of the survey by V.I. Morosanova “Behavior Regulation Style”

Indicator Initial size Established Difference
Independence 18 22 6
Flexibility 16 20 4
Assessment of results 17 8
Programming 13 4
Design 12 13 1
Planning 24 27 3
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During the analysis of the survey results by V.I.
Morosanova ‘Style of Behavior Regulation’, a posi-
tive trend was identified across all indicators of the
subjects studied.

In particular, the level of independence in-
creased from 18 to 22 points, showing a difference
of +6. This proves that students have become more
capable of making their own decisions and main-
taining their personal positions, despite external in-
fluence. The flexibility index increased from 16 to
20 (+4), which indicates an improvement in their
ability to adapt to new conditions and change be-
havior in accordance with changing demands.

The highest growth was noted in the assessment
results indicator: from 9 to 17 (+8). This indicates a
significant development of students’ skills to ana-
lyze the results of their actions, evaluate their ef-
fectiveness, and learn from mistakes. The program-
ming indicator increased from 9 to 13 (+4), showing
an improvement in the ability to set goals and plan
ways to achieve them.

In addition, the design scale showed a minimal
change (from 12 to 13, +1), which indicates slow prog-
ress in this direction. Meanwhile, the planning indicator
increased from 24 to 27 (+3), demonstrating a growing
tendency towards step-by-step organization of actions.

Overall, the growth in all indicators indicates
a significant strengthening of self-regulation skills
among students, which is particularly evident in the
assessment of results, independence, and flexibility.

Conclusion

Mental self-regulation is a universal system that
integrates special psychological resources — cogni-

tive, personal, and regulatory competencies — that
a person can consciously activate and use in the
process of life activity. These resources function as
adaptation tools, allowing individuals to effective-
ly cope with difficulties, regulate their emotional
state, and maintain inner balance. Their distinctive
feature is the ability to accumulate, expend, and re-
store, which gives self-regulation a dynamic nature
and makes it not only a process but also a potential
condition for personal development. It is important
to differentiate these resources from personal poten-
tial, which manifests in externally observable quali-
ties: unlike the latter, self-regulation resources gain
their significance precisely through targeted and
conscious use, which enables them to possess a pro-
nounced resource function.

The analysis of contemporary studies pre-
sented in the work allows us to conclude that the
development of self-regulation skills serves as a
key mechanism for forming strategies to enhance
psychological well-being, prevent emotional-
personality disorders, and maladaptive behavior.
The formation of stable regulatory skills in stu-
dents contributes to their more successful social-
ization, increased stress resilience, development
of positive interpersonal relationships, and ability
for self-realization. In the long term, this not only
strengthens the mental health of the individual but
also creates the prerequisites for the formation of
a socially prosperous, productive, and healthy so-
ciety. Thus, self-regulation serves not only as an
individual resource but also as an important socio-
psychological factor that ensures the harmonious
development of personality and the overall im-
provement of quality of life.
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MODERN APPROACHES TO TRAUMA PSYCHOTHERAPY
USING NEUROTECHNOLOGIES: AN EXPERIMENTAL STUDY

This article presents the results of an experimental study examining the effectiveness of trauma
psychotherapy enhanced by the use of neurotechnological tools. The research aimed to assess how dif-
ferent psychotherapeutic approaches, including cognitive-behavioral and Gestalt therapy, influence the
dynamics of brain activity and psycho-emotional regulation. Using an electroencephalography (EEG)
headset, the study recorded variations in alpha and beta rhythms before, during, and after each therapy
session. Twelve participants meeting the inclusion criteria of elevated stress and adverse childhood
experience (ACE) scores underwent six structured sessions. Quantitative EEG data were complemented
with self-assessment measures based on the Visual Analogue Mood Scale (VAMS). Statistical analysis re-
vealed a significant increase in alpha-wave activity (indicative of relaxation and stability) and a decrease
in beta-wave activity (associated with stress and cognitive overload), correlating with improvements in
mood, confidence, and anxiety reduction. The findings confirm the potential of integrating EEG-based
neurotechnologies into psychotherapeutic practice, providing a more objective and personalized frame-
work for assessing and enhancing emotional recovery after psychological trauma. The value of this study
lies in demonstrating the effectiveness of integrating EEG monitoring with psychotherapeutic methods,
allowing for objective assessment and personalization of interventions for psychological trauma. The
findings confirm the potential of neurotechnologies to enhance diagnostic accuracy, improve emotional
regulation, and support long-term recovery of clients.

Keywords: trauma psychotherapy, neurotechnologies, electroencephalography, cognitive behav-
ioral therapy, Gestalt therapy, brain rhythms, psycho-emotional state, EEG headset, neurofeedback.
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HelipoTexHoAOrMsiAQpABI KOAAAHY apKbIAbI XKapakKaT MCUXOTEeParnUsChIHbIH,
3aMaHayM TaCiAAepi: SKCMEPUMEHTTIK 3epTTey

Makanapa 3amaHayM HeMpOTEXHOAOIMSIAAQPAbl KOAAQHY apKblAbl MCUXOAOTMSABIK, >Kapakat
NCUXOTePanusICbiHbIH,  TUIMAIAITIH ~ 3epTTeyre apHaAFaH 3KCMEPUMEHTTIK >KYMbIC — HeTuXKeAepi
KEATIpiAreH. 3epTTeyAiH MakcaTbl — KOFHUTMBTI-MIHE3-KYAbIK, )KOHE TellTaAbT-Tepanust TOCIAAEpPiHiH
MM BEACEHAIAITIHIH AMHAMMKACbIHA, MCUXO3MOLIMSIABIK, PETTEAYIHE >XOHE KaTbICYLIbIAAPAbIH iLKi
KyM3eAiC AeHreriHe acepiH aHblKTay. 3epTTey NcMxoTepanusiAbIK, MPOLECTiH, TMIMAIAIMIH CyObeKTUBTI
AEPEKTEPMEH  KaTap, OObLEKTMBTI HEeMpPOMU3MOAOTMSIAbIK, KEpPCeTKIWTep HerisiHae 6aranayra
GarbITTaAAbl. DKCMEPUMEHT OapbICbiHAA 3AEKTPO3HUEeMarorpadusAbik, (I3I) rapHUTypa KemerimeH
NCMXOTEPANUSIAbIK, CECCUSIAAPFa AeiiH, BapbICbiHAA >XOHE KeMiH aAbga XoHe 6eTa bipFakTapblHAAFbI
e3repicrep TipKeAAi. 3epTTeyre XXofapbl CTPECC MEH Ma3acbI3AbIK, AeHreii 6ap »koHe 6aAaAbIK, WAKTarbl
KoAamcbi3 Toxipnbe nHaekci (ACE > 3) 6ap 12 kaTbiCylbl KATbICTbl. Op0ip KaTbICYLIbl eKi—yLl anTta
IWIHAE aATbl KEKE MCUXOTEPANUSIAbIK, cecCusiAaH oTTi. KaTbicylibiAapAblH Cy6bekTUBTI KyiiH 6arasay
yWiH Buayaaabl-aHaAOr TbIK, KOHIA-KYH wKaAacbl (VAMS) KOAA@HBIAAbIL. AAbIHFaH HaTUXKeAep aAbda
GeACEHAIAIrIHIHaPTYbIH, 6eTa GEACEHAIAITIHIH TOMEHAEYIH, MAa3aCbI3ABIK TbiH a3aI0blH )KOHE CEHIMATAIKTIH,
JKOFapbIAQyblH KOPCETTI. DMOLMOHAAABIK, TeMe-TEHAIK NeH 63iH-63i peTTey AaFAbIAAPbIHbIH, HbIFalobI
GafKaAAbl. 3epTTey HOTMXKEAEPi HEMPOTEXHOAOIMSAAAPAbI MCUXOTEPANMSABIK, Toxipnbere eHrisyai
TUIMAIAITIH ADAEAAEI, MICUXOAOTUSIABIK, XKapaKaTTaH KEMiHri KaAmblHa KeAyAi GararayAblH FblAbIMM
Heri3AeAreH, o6beKTMBTI >KaHE AapaAaHFaH TOCIAAEPIH AAMbITYFa MYMKIHAIK 6epeTiHi aHbIKTaAAbI.
3epTTeyAiH MaHbI3AbIAbIFbI DI MOHUTOPUHTIH NCUXOTEPANUSIAbIK, BAICTEPMEH BiPIKTIPY TUIMAIAIriH
KOpCeTYiHAE, OYA MCUXOAOTMSIAbIK, TpaBMara apHaAfaH apaAacyAapAbl OObeKTUMBTI Oarasayra >KoHe
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MYMKIHAIK 6epeAi. AAbIHFAH HOTMXKEAEP HEMPOTEXHOAOIMSAAPAbI AMArHOCTUKAHbIH ASAAITIH apTTbl-
PYFa, 3MOLMOHAAABI PETTEYAI YKAKCapTyFa >KOHE KATbICYLUbIAAPAbIH, Y3akK, MepP3iMAi KAAmMbIHA KeAyiH
KOAAQYFa KOAAQHY MepCcrekTUBAAAPbIH pacTaniAbl.
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CoBpemeHHbIe MOAXOAbI K MICMXOTepanum TpaBM € UCMOAb30OBaHHEM
HEeMPOTEXHOAOIMi: 3KCNepuMeHTaAbHOe UCCAeAOBaHMe

B cratbe npeacTaBAeHbl pe3yAbTaTbl 3KCMEPUMEHTAAbHOMO MCCAEAOBAHWS, HarnpaBAEHHOrO Ha
oLeHKy 3(eKTMBHOCTM MCUXOTEPANMM MCUXOAOTMYECKON TPaBMbl C NMPUMEHEHMEM COBPEMEHHbIX
HerpoTexHOAOrMi. LleAb paboTbl 3aKAlOHaAaCh B OMPEAEAEHUM BAMSIHMS PAa3AMUHBIX MCUXOTEpareBTm-
YeCKMX NMOAXOAOB — KOTHUTUBHO-MOBEAEHUECKOIM M rellTaAbT-Tepanmmn — Ha AMHAMMKY MO3rOBOWM aK-
TUBHOCTU U MCUXO3MOLIMOHAABHOE COCTOSIHME YYACTHUKOB. AAS OObEKTUBHOM PMKCALMM U3MEHEHMIA
MCMOAb30BaAaCh 3AeKTpo3HUedarorpadmyeckas (33) rapHMTypa, permcTpupytoLas nokasaTeAm aAb-
(ha- 1 6eTa-prTMOB A0, BO BPEMS 1 MOCAE NCMXOTEPANeBTUYECKUX CeaHCoB. B nccaepoBaHMM yyacTBo-
BaAM 12 4eAOBeK C MOBbILWIEHHbIM YPOBHEM TPEBOXHOCTU M BbICOKMM MHAEKCOM HEOAArornpusiTHOro
Aetckoro onbiTa (ACE 2 3). KaxkabIf M3 HUX MPOLLEA LEeCTb MHAMBUAYAAbHbBIX CECCUIA B TEYEHNE ABYX—
Tpéx HeaeAb. [Momumo 33T, npumeHarack BusyaabHo-AHanorosast LLikaaa Hactpoenus (VAMS) aag
OLEHKM CYObEKTUBHDBIX M3MeHeHMI. CTaTUCTUUYECKMIA aHAAU3 BbISIBUA YCTOMUMBOE MOBbILLEHME aAbda-
AKTUBHOCTM, CHUXKEHME OGeTa-aKTMBHOCTM, YMEHbLLEHWE TPEBOXKHOCTU, YAYULLEHWE KOHLEHTPALMKU U
NoBbILLEHWE YPOBHS yBEPEHHOCTN. OTMeueHa NMOAOXKMTEAbHAs AMHAaMMKA B 3MOLIMOHAAbHOM peryas-
MM U CHMXKEHUM BHYTPEHHEro HanpskeHus. [MoAyyeHHble AaHHble MOATBEPXKAAIOT 3h(PeKTUBHOCTb
MHTEerpauum HEMPOTEXHOAOTMIA B CMXOTEPANEBTUYECKYIO MPAKTUKY, AEMOHCTPUPYS NepCcrneKTUBHOCTb
MCMOAb30BaHUs II-MOHUTOPUMHIa AAS MOBbILLEHNS TOYHOCTU AMArHOCTMKM, NMepCoHaAM3aLMM Tepa-
NEeBTUYECKMX MHTEPBEHLMA M AOAFOCPOYHOIO COMPOBOXKAEHMS 3MOLMOHAABHOIO BOCCTQHOBAEHMUS
MOCAE MCUXOAOTMYECKOM TpaBMbl. LIEHHOCTb MCCAEAOBAHMS 3aKAIOYAETCS B AEMOHCTpaummn addek-
TUBHOCTU MHTerpaumm I3M-MOHUTOPMHIA C NCUXOTEPANEBTUUYECKMMU METOAAMM, YTO MO3BOASIET 00b-
€KTMBHO OLLEHMBATb M MEPCOHAAM3MPOBaTh BMELLATEALCTBA MPU MNCUXOAOTMYECKON TpaBMe. [ToAyyeH-
Hble AQHHble MOATBEP>XKAQAIOT NMEPCNeKTUBHOCTb MCMOAb30BaHNS HEMPOTEXHOAOTMIA AAS MOBbILLEHMS
TOYHOCTU AMArHOCTUKM, YAYULLEHMS SMOLMOHAABHOM PEryASIUMM U AOATOCPOYHOIO COMPOBOXAEHMS
BOCCTAHOBAEHWNS KAMEHTOB.

KAloueBble cAoBa: ncuxorepanms TpaBMbl, HEMPOTEXHOAOI MU, SAEKTPO3HLedarorpadurs, KOrHm-
TMBHO-TIOBEAEHYECKAs Tepanus, relTaAbT-Tepanus, MO3roBble€ PUTMbl, MCUMXO3MOLIMOHAABHOE COCTOS-
Hue, DIl-rapHuTypa, Hernpoprabek.

Introduction

In recent decades, approaches to trauma psycho-
therapy have undergone significant changes due to
advancements in neuroscience and the implemen-
tation of technological innovations. Psychological
trauma — caused by both acute crisis events (such
as loss, violence, or accidents) and chronic stressors
(such as childhood neglect or family dysfunction)
— constitutes a serious risk factor for the develop-
ment of anxiety and depressive disorders. Effective
support for such patients requires a comprehensive,
individualized, and evidence-based approach.

Currently, cognitive behavioral therapy (CBT),
Gestalt therapy, and psychodrama are recognized as
evidence-based approaches in addressing the con-

sequences of psychological trauma. However, most
existing studies rely on subjective data obtained
through questionnaires and self-reports. These
methods do not always allow for an objective as-
sessment of client progress throughout therapy.

The emergence of accessible and non-invasive
technologies for recording brain activity—particu-
larly electroencephalography (EEG) -opens new
opportunities for assessing changes in psycho-
emotional states during psychotherapeutic work.
Electrophysiological markers, such as alpha and
beta rhythms, make it possible to evaluate levels of
anxiety, relaxation, mental workload, and cognitive
activity in real time.

Integrating EEG headsets into the structure of
therapeutic sessions provides specialists with a tool
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for objective monitoring, enhances client engage-
ment, and enables the adaptation of therapy to the
physiological characteristics and dynamics of the
individual’s condition. Thus, the integration of neu-
rotechnologies into psychotherapeutic practice rep-
resents a promising direction in the development of
personalized psychotherapy.

Research Objectives and Tasks

Objective: To evaluate the efficacy of modern
trauma psychotherapy methods using neurotechnol-
ogies (EEG headsets) and their influence on brain
activity and psycho-emotional states.

Tasks:

1. Analyze existing psychotherapeutic ap-
proaches to trauma, including CBT and Gestalt
therapy.

2. Explore neurotechnology applications in psy-
chotherapy, focusing on EEG headsets for monitor-
ing brainwave dynamics.

3. Conduct an experimental study with brain ac-
tivity monitoring during psychotherapy sessions.

4. Compare subjective participant data (self-as-
sessment questionnaires) with objective EEG data
to identify correlations between therapeutic inter-
ventions and brain rhythm changes.

5. Determine opportunities and limitations of
neurotechnologies in trauma psychotherapy and
propose recommendations for practitioners.

Literature review

Contemporary research in trauma psychotherapy
demonstrates a close interconnection between psy-
chological interventions and the neurophysiological
mechanisms underlying the regulation of emotional
states. According to R.Lindauer et al. (2013), psy-
chotherapy for PTSD induces measurable neurobio-
logical changes, including reduced hyperactivation
of the amygdala and increased prefrontal cortex
activity, which are associated with restored cogni-
tive control and decreased anxiety. Similarly, Van
Minnen et al. (2011) showed that exposure therapy
diminishes fear responses by activating neural net-
works responsible for the relearning of avoidance
reactions.

Cognitive-behavioral therapy (CBT) is regarded
as one of the most evidence-based approaches to
trauma treatment. E. T. Sokolova and A. N. Korneva
(2019) emphasize that CBT helps modify maladap-
tive cognitive schemas and reduces anxiety levels,
while Lindauer et al. (2011) note its effectiveness
in treating depressive disorders and PTSD. Interna-
tional studies further confirm that CBT contributes
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to the restructuring of cognitive patterns associated
with stress responses (Niv, 2013).

Considerable attention is also given to human-
istic approaches. I. Polster and M. Polster (2021),
Joyce (2022), and N. M. Lebedeva and E. A. Ivano-
va (2004) conceptualize Gestalt therapy as a method
focused on awareness, contact, and the integration
of fragmented experience resulting from traumat-
ic events. These authors highlight that increasing
awareness of current emotional states and allowing
feelings to be fully experienced restores self-regu-
latory capacity and supports the reintegration of the
personality. Within the somatically oriented frame-
work of P. Levine (2020), experiencing trauma
through bodily sensations and re-establishing natu-
ral physiological responses prevents chronic tension
and facilitates the release of suppressed emotions.

Modern approaches additionally consider the
enduring nature of post-traumatic conditions. Walk-
er (2021) argues that complex PTSD requires sys-
temic psychotherapy aimed not only at symptom
reduction but also at restoring inner structure, iden-
tity coherence, and a sense of safety. His perspec-
tive aligns with Levine’s (2020) emphasis on bodily
awareness as a foundation for nervous system regu-
lation.

In recent years, an increasing number of stud-
ies have focused on integrating psychotherapy with
neurotechnologies. C. Kaur and P. Singh (2015)
demonstrated that changes in neural activity during
meditative and therapeutic practices can be detect-
ed using electroencephalography (EEG), making
it possible to objectively assess psycho-emotional
states. T. Lomas, I. Ivtzan, and S. Fu (2015) showed
that mindfulness-based practices influence alpha
and theta oscillations, contributing to emotional
resilience and stress reduction. Niv (2013) under-
scores the clinical efficacy of neurofeedback as a
method of training self-regulation through feedback
from brainwave activity.

A significant contribution to the field has been
made by recent domestic studies conducted by Z.
Satubaldina and S. Zhantikeev (2024, 2025), who
were among the first to test the use of portable EEG
headsets in psychotherapeutic practice. Their find-
ings (Satubaldina & Zhantikeev, 2024; Zhantikeev
& Satubaldina, 2025) confirm that combining psy-
chotherapy with neurotechnology enables the de-
tection of objective changes in alpha and beta brain
activity during therapy, thereby improving the ac-
curacy of psycho-emotional diagnostics.

Overall, the literature illustrates the evolution
of trauma psychotherapy—ifrom classical cogni-
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tive and humanistic models toward integration with
neurophysiological and technological approaches.
Findings from multiple studies (Lindauer, 2013;
Van Minnen, 2011; Sokolova, 2019; Kaur & Singh,
2015; Satubaldina & Zhantikeev, 2024) indicate
that combining psychotherapy with neuromonitor-
ing forms a new direction — neuropsychotherapy,
which offers a personalized, evidence-based, and
objectively measurable framework for treating the
consequences of psychological trauma.

Materials and methods

The study represents an experimental project
employing elements of a mixed design, combining

both quantitative and correlation methods of data
collection and analysis.

Sample. The study involved 12 participants (6
men and 6 women) aged between 18 and 60 years.
All participants were preliminarily assessed using
the ACE (Adverse Childhood Experience) scale
(Table 1), with inclusion criteria requiring a score of
3 or more positive responses. Additional eligibility
criteria included:

- Presence of complaints related to anxiety,
emotional tension, or depressive symptoms;

- Absence of severe neurological or psychiatric
diagnoses;

- Willingness to participate in all stages of the
study.

Table 1 — Scores on the ACE (Adverse Childhood Experiences) Scale

1. Emotional Abuse: |2. Phy»sncal 3. Sexual Abuse: 4. Emotional Neglect: . . " 7. Domestic 8. Substance |9. Mental lliness in |{10.
Were you often Abuse: 5. Physical Neglect:|6. Parental Divorce |, N .
. L Has an adult or Were you often . Violence: Abuse in the |the Household: Incarceration of
insulted, humiliated, |Were you often N Were you often not |or Separation: N "
" another person older |ignored, had your N " N Did your father or Household: Was there anyone |a Family
called names, or hit, pushed, . provided with basic |Were your parents . .
N than you ever forced [emotional needs . . stepfather often hit, |Was there in your home who |Member:
subjected to other struck, or . . food, clothing, divorced or . .
. . you to engage in unmet, or received . push, strike, or anyone in your (had a mental Was any
forms of emotional otherwise Y " shelter, or medical |separated before . . .
. sexual activities or little love and support otherwise physically |home who illness or someone |member of your
abuse by adults physically harmed N care necessary for |you reached .
L . " lunwanted sexual from the adults living N harm your mother or [abused alcohol |{who attempted to |family ever
living in your by adults living in . your well-being? adulthood? ! " .
contact? in your household? stepmother? or drugs? take their own life? |incarcerated?
household? your household?
Yes No No Yes No No No Yes No No
Yes Yes No Yes No Yes Yes No Yes No
Yes No No Yes No Yes No Yes No No
Yes Yes No No No Yes No No No No
Yes Yes Yes Yes No Yes No Yes No No
No No No Yes No Yes No Yes No No
Yes Yes No Yes No No No Yes No No
Yes No No Yes No No No Yes No No
Yes Yes No Yes Yes Yes Yes Yes Yes Yes
No Yes No Yes No No Yes No No No
No No Yes Yes No No No Yes No No
Yes Yes No Yes No No No No No No

Instruments and materials

1. Psychotherapeutic Methods:

Cognitive Behavioral Therapy (CBT): tech-
niques focused on the identification of automatic
thoughts and cognitive restructuring.

Gestalt Therapy: methods including the aware-
ness and integration of emotional experiences in the
present moment.

2. Psychometric Tools:

Visual Analog Mood Scale (VAMS): utilized to
assess levels of anxiety, energy, self-confidence, ir-
ritability, and overall mood before and after each
psychotherapeutic session.

3. Neurophysiological Equipment:

Brainbit EEG Headset: a portable device used
to register alpha and beta brainwave activity for re-
al-time monitoring of neural responses.

Research Procedure

Each participant underwent six individual ther-
apy sessions over a period of 2 to 3 weeks. The
structure of each session included the following
stages:

1. Pre-session (5 minutes):

Completion of the Visual Analog Mood Scale
(VAMS) questionnaire;

Recording of baseline EEG activity during a
3-minute resting state.

2. During the session (10 minutes):

Implementation of the psychotherapeutic inter-
vention (either CBT or Gestalt-based approach);

Continuous background EEG monitoring of
brain activity.

3. Post-session (5 minutes):

Follow-up EEG recording;
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Re-administration of the VAMS questionnaire
and a brief survey assessing perceived changes in
emotional state.

Methods of Analysis

1. Quantitative Analysis:

Comparison of mean VAMS scores before and
after each session;

Assessment of changes in alpha and beta rhythm
power for each participant, as well as group-level
averages.

2. Correlation Analysis:

Identification of associations between changes
in brainwave activity and subjective data obtained
from the VAMS questionnaires.

Research Hypothesis

The use of neurotechnologies (EEG headsets) in
the process of trauma psychotherapy makes it pos-
sible to:

* Objectively assess the dynamics of changes in
participants’ psycho-emotional states by analyzing
brain rhythms before, during, and after therapy.

* Confirm the correlation between participants’
subjective experiences and objective neurophysi-
ological data, enabling more precise selection of
psychotherapeutic methods for individual patients.

* Reduce anxiety levels, improve emotional
regulation, and stabilize the psychological state of
participants through therapy adaptations based on
objective neurophysiological indicators.

Analysis  and  Interpretation  of Data
The data analysis was based on comparing objec-
tive (EEG) and subjective (questionnaire) indicators
of the participants’ psycho-emotional state before,

during, and after psychotherapy sessions. Key crite-
ria for assessing the effectiveness of psychotherapy
included:

1. Change in alpha wave activity (8§—12 Hz) —
an indicator of relaxation, reduced anxiety, and in-
creased emotional stability.

2. Change in beta wave activity (13-30 Hz) — an
indicator of cognitive tension, anxiety, and stress.

3. Dynamics of subjective mood — changes in
participants’ self-assessment of their emotional state
using the Visual Analogue Mood Scale (VAMS).

4. Change in anxiety levels — recorded both
through EEG data (based on beta activity levels)
and questionnaire results.

5. Level of self-confidence — assessed based on
questionnaire data and indirectly confirmed by the
stability of alpha rhythms.

Interpretation of Results

Based on the analysis of the collected data, sev-
eral notable patterns can be identified:

- Increase in alpha activity in the experimental
group during therapy indicates a reduction in anxi-
ety levels and a shift toward a relaxed state. At the
first session, participants’ alpha wave levels ranged
from 40% to 55%, but by the sixth session, they had
reached 65%-70%, suggesting a stable increase in
relaxation levels (Table 2).

- Reduction in beta activity in the experimen-
tal group during and after the sessions reflects a
decrease in cognitive tension. At the first session,
beta wave levels ranged from 25% to 35%, but after
the sixth session, they had decreased to 10%—20%
(Table 2).

Table 2 — Average Alpha and Beta Rhythm Power in the Experimental Group (%)

Session Alpha Before Alpha After Beta Before Beta After
1 48.1% 60.2% 34.0% 20.3%
2 50.5% 63.0% 32.4% 18.7%
3 52.7% 65.8% 30.9% 16.9%
4 54.4% 66.9% 29.8% 15.1%
5 55.1% 67.5% 28.9% 13.8%
6 56.0% 68.1% 28.0% 12.4%

- VAMS questionnaire data demonstrated a
positive trend in mood assessment: on average, the
subjective levels of calmness, confidence, and over-
all emotional well-being improved by 30%—-40%
(Table 3).
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Comparison with the control group revealed that
participants who did not receive psychotherapeutic
support experienced a considerably slower reduc-
tion in anxiety levels, and the increase in their alpha
activity was less pronounced (Table 4).
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Table 3 — Average VAMS Scores Before and After 6 Sessions in the Experimental Group

Parameter Before Session After Session A (Change)
Mood 3,20 7,80 +4.6
Energy 4,00 8,10 +4.1
Anxiety 7,20 2,50 —4.7
Self-confidence 3,90 7,40 +3.5
Irritation / Stress 6,80 2,90 -3.9

Table 4 — Average Alpha and Beta Power Values in the Control Group (%)
Session Alpha before Alpha after Beta before Beta after

1 49,0% 49,3% 25,4% 25,3%

2 49,5% 49,8% 25,1% 25,0%

3 49,9% 50,2% 24,7% 24,6%

4 50,4% 50,7% 24,4% 24.3%

5 50,8% 51,1% 24,1% 24,0%

6 51,2% 51,5% 23,8% 23,7%

Statistical Analysis of Results

To objectively evaluate the effectiveness of psy-
chotherapeutic techniques, statistical data process-
ing methods were applied.

Methods of Statistical Analysis

Key Results of Statistical Analysis

1. Correlation between alpha activity levels and
subjective mood: » = 0.72, p < 0.01, indicating a
significant positive relationship between increased
alpha activity and improved mood.

2. Correlation between decreased beta activity
and anxiety levels: » = —0.68, p < 0.01 — a strong
negative correlation, suggesting that a reduction in
beta waves is associated with decreased anxiety.

3. ANOVA results: F(5,66) = 4.52, p < 0.001
— differences between session results were statisti-
cally significant.

4. Paired t-test for pre- and post-session com-
parisons: #(11) = —=5.82, p < 0.001 — a statistically
significant improvement in participants’ condition
after therapy.

These findings confirm that the observed chang-
es in brain activity and in the subjective perception
of emotional state did not occur by chance, but were
the result of psychotherapeutic intervention.

Comparison with the Control Group

Participants in the control group, who did not
receive psychotherapeutic intervention, showed no
significant changes in brain activity or self-assessed
emotional state.

As the data indicate, participants who under-
went psychotherapy demonstrated substantially bet-
ter results across all parameters compared to those
in the control group (Figure 1).

Table 5 — Comparative Analysis of Mean Brain Activity Rhythms in the Experimental and Control Groups

Group Alpha Activity Beta Activity Anxiety Level Self-assessed Mood
Experimental 28% -38% -30% 37%
Control 8% -5% -7% 10%
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Comparison of results between Experimental and Control groups

50%
40%
30%
0% 28%
10%

0% _—
-10% 5%
-20%
-30% -38%
-40%

-50%

Alpha activity Beta activity

M Experimental

Anxiety level

Mood self-assessment

m Control

Figure 1 — Comparison Chart of the Experimental and Control Group Results

Results and discussions

General Trends in Changes in Participants’
Psychoemotional State

Analysis of the data obtained during the study
revealed a positive dynamic in the psychoemotional
state of participants after completing a course of
psychotherapy combined with EEG-based headset.
The observed changes were recorded both at the
objective (neurophysiological) level and in partici-
pants’ subjective assessments.

1. Changes in Brain Rhythm Activity

The results of electroencephalographic (EEG)
analysis demonstrated a significant increase in
alpha activity (8—12 Hz), indicative of reduced
anxiety levels, improved emotional regulation,
and enhanced relaxation capacity. At the begin-
ning of the study, the average alpha wave level
was 45-50%, which increased to 65-70% by the
sixth session. This confirms that the applied psy-
chotherapeutic techniques facilitated the transi-
tion of participants to a calmer and more balanced
emotional state.

In addition to the growth in alpha activity, a re-
duction in beta activity (13—-30 Hz) was observed,
which is typically associated with cognitive tension,
stress, and anxiety. At the first session, participants’
beta wave levels ranged from 25-35%, but by the
end of therapy they had decreased to 10-20%. This
finding further supports the effectiveness of psycho-
therapy in alleviating anxiety.
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The dynamics of alpha and beta waves during
and after each session indicate that psychotherapy
not only produces a temporary effect but also con-
tributes to the formation of a stable relaxation state.
This result is particularly important as it demon-
strates the long-term neurophysiological impact of
therapeutic interventions (Figure 2).

2. Subjective Assessment of Participants’ Con-
dition

The results of the Visual Analogue Mood Scale
(VAMS) survey also confirmed the positive impact
of the psychotherapeutic techniques. Changes in the
subjective perception of the psychoemotional state
included:

- Improvement in overall mood — the average
VAMS score increased from 4.5 to 7.8 by the sixth
session.

- Reduction in anxiety levels — participants re-
ported decreased symptoms of worry, tension, and
internal discomfort.

- Increase in self-confidence — subjective ratings
of self-esteem and personal stability improved by
30-35% compared to baseline.

- Growth in energy levels and reduction in fa-
tigue — participants noted an improvement in vital-
ity and a decrease in both physical and emotional
exhaustion.

Thus, the self-report data are consistent with
the neurophysiological indicators, confirming the
objective changes recorded in brain rhythms (Fig-
ure 3).
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3. Long-Term Effect of Psychotherapy

To assess the prolonged impact of psychothera-
py, an additional stage of the study was conducted
without the use of electroencephalographic (EEG)
measurements. The aim of this stage was to evalu-
ate the stability of changes in the participants’ psy-
choemotional state after the completion of the ther-
apy course.

A portion of participants provided open-ended
feedback. To ensure a structured presentation of
material and enhance the completeness of respons-
es, respondents were offered guiding questions.

Analysis of the collected data revealed that the
majority of participants maintained a high level of
subjective relaxation and a low level of anxiety one
week after completing all six sessions. This finding
indicates the consolidation of the therapeutic effect
and confirms that psychotherapeutic interventions
can have not only short-term but also long-lasting
positive effects on emotional well-being.

The main observed effects included:

- The development of a stable sense of inner
safety and emotional comfort.

- A reduction in the intensity of anxious and in-
trusive thoughts.

- An increased ability to consciously shift atten-
tion toward positive aspects of everyday life.

- Acceptance of a wide range of emotional states
(both positive and negative) without pronounced
self-critical judgment.

-Improvementinthe quality of interpersonal com-
munication through enhanced emotional awareness.

- The formation of a habit to regularly allocate
time for relaxation throughout the day.

An illustrative example of these findings is the
feedback from one participant who, prior to the
course, reported a high level of tension and anxi-
ety. Upon completion of the program, she noted the
ability to recognize and accept her own emotional
states, as well as the development of a skill for pur-
poseful relaxation in daily activities.

The results of this stage of the study demonstrate
that psychotherapeutic intervention, supported by
specialized methods of emotional state regulation,
facilitates the development of stable self-regulation
and stress-resilience skills. This confirms its high
long-term effectiveness.

Conclusion
Key Findings of the Study

The present study was aimed at evaluating the
effectiveness of trauma-focused psychotherapy sup-
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ported by neurotechnologies, specifically portable
EEG headsets, and assessing their impact on brain
activity and the psycho-emotional state of partici-
pants. Based on the analysis of data obtained during
the experimental phase, the following key conclu-
sions were drawn:

1. Objective Evaluation of Psychotherapy Ef-
fectiveness:

- The use of EEG headsets enabled the identifi-
cation of significant changes in participants’ brain
activity. There was a 25-30% increase in alpha
rhythms (8—13 Hz), correlating with improved emo-
tional regulation and reduced anxiety. Simultane-
ously, a 15-20% decrease in beta rhythms (13-30
Hz) was observed, indicating a reduction in cogni-
tive tension and hyperarousal.

- The dynamics of brain rhythms confirmed the
hypothesis that psychotherapeutic methods (includ-
ing cognitive-behavioral therapy and Gestalt ther-
apy) promote neuroplasticity, fostering stable and
lasting changes in brain functioning.

2. Correlation Between Subjective and Objec-
tive Data:

- Participants’ self-reported assessments, mea-
sured using the Visual Analogue Mood Scale
(VAMS), aligned with neurophysiological indica-
tors. Improvements in mood by 30—40%, reductions
in anxiety, and increases in self-confidence directly
correlated with changes in alpha and beta activity
(r=0.72 and r = -0.68, respectively, p <0.01).

- This confirms that integrating neurotechnolo-
gies into psychotherapy enhances diagnostic accu-
racy and reduces the risk of subjective bias.

3. Effectiveness of Combined Methods:

- Cognitive-behavioral therapy (CBT) demon-
strated the strongest impact on reducing beta activ-
ity, reflecting its focus on addressing cognitive dis-
tortions.

- Gestalt therapy, on the other hand, contributed
to an increase in alpha rhythms, indicating its effec-
tiveness in facilitating awareness and integration of
traumatic experiences.

- The combination of these methods produced a
synergistic effect, with 85% of participants exhib-
iting stable positive dynamics at both neurophysi-
ological and psycho-emotional levels.

4. Long-Term Effects:

- The positive impact of therapy persisted after
the completion of the course, as evidenced by feed-
back from the experimental group participants, who
reported reduced anxiety and improved emotional
regulation skills. This suggests that psychotherapy
not only alleviates symptoms in the short term but
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also fosters the development of stable neural pat-
terns, enhancing participants’ capacity to adapt to
life challenges.

The conducted study demonstrated that integrat-
ing neurotechnologies into trauma psychotherapy
significantly enhances both diagnostic objectivity
and treatment effectiveness. The use of portable
EEG headsets enables real-time monitoring of brain
activity, facilitating therapy personalization and the
selection of the most effective methods.

The findings are valuable for science, as they
refine the understanding of the neurophysiologi-
cal mechanisms underlying psychotherapy, and

for clinical practice, by offering concrete solu-
tions for adapting protocols to individual patient
needs.

Successful implementation requires addressing
technical (standardization and accessibility of equip-
ment), ethical (data protection, informed consent),
and educational (specialist training) challenges.

Future research should focus on developing
adaptive protocols that account for both neurobio-
logical and sociocultural aspects of trauma, thereby
creating a foundation for effective interdisciplinary
collaboration among psychotherapists, neurophysi-
ologists, and IT specialists.
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INHERITED AND NON-INHERITED
FEATURES OF MENTALITY:
A NEW METHOD OF EXPERIMENTAL RESEARCH

Improving methods of psychological testing is an urgent task due to the increasing use of remote
testing and the need to refine the balance between phylogenetic and ontogenetic components of the
psyche. These circumstances require the modernization of existing approaches to the design of psycho-
logical tests. The aim of this study is to develop a testing methodology focused on identifying hereditary
components in an individual’s psyche. The central idea of the research is that consideration of hereditary
and sociocultural factors can enhance the effectiveness of psychological diagnostics and psychothera-
peutic practices. The scientific and practical significance of the study lies in the fact that the proposed
methodology provides new opportunities for analyzing the mechanisms of manifestation of the sociocul-
tural code and for improving psychotherapeutic tools. The research methodology is based on the use of
neural network technologies to generate images on a given topic and to compare them within “mother—
daughter” pairs. This approach makes it possible to identify correlations that reflect hereditary compo-
nents of the psyche. The results demonstrate that the proposed methodology can effectively reveal he-
reditary elements of the psyche and support the neural network theory of social formation, according to
which human consciousness has a dual nature that includes both individual and collective components.
The contribution of this study consists in advancing the theoretical foundations of psychodiagnostics and
in demonstrating the potential of artificial intelligence for identifying hereditary aspects of the psyche.
The practical significance of the results lies in creating the basis for the development of new psychothera-
peutic practices that take into account the influence of the sociocultural code on personality formation.

Keywords: images, neural network, inherited ideas, mentality, spirit of the nation, transpersonal
level of information processing, mentality.
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MEeHTaAUTETTiH, TYKbIM KYaAQMTbIH XXKOHE TYKbIM KyaAaMalTbIH epeKLUeAikTepi:
3KCMEePUMEHTTIK 3epTTeYAiH, XkaHa dA(Ci

[CUMXOAOIUSIABIK, TECTIAEY BAICTEPIH XETIAAIPY Kasipri TaHAa ©3eKTi MaceAe GOAbIN TabblAAbI.
ByA, 6ip >kafblHaH, KalbIKTaH TECTIAEYAI KOAAQHYAbIH KEHeloiHe, eKiHLWi >KarblHaH, MCUMXMKaHbIH
(PUAOTEHETUKAABIK XOHE OHTOFEHETUKAABIK KYPaMAACTapbiHbIH aPaKaTbIHACbIH HAK ThiAQY KQXKeTTiAIriHe
6anaatbICTbl. OCbl XXaFAaMAAP MCUXOAOTUSIAbIK, TECTTEPAI KYPACTbIPYAbIH KOAAAHbICTaFbl TOCIAAEPIH
SKQHFbIPTYAbl TaAam eTeai. 3epTTeyAiH MakcaTbl — MHAMBUMA MCUXMKACBIHAAFbl TYKbIM KYaAaMTbIH
KypaMAacTapAbl aHblKTayFa GarbITTaAFaH TECTiAeY SAiCTEMECIH 83ipAey. 3epTTeyAiH Heri3ri MAEsiCbl
TYKbIM KYaAaMTbIH >KOHE COLUMOMSAEHM (DaKTOPAAPAbl €CKepy MCUXOAOTMUSIAbIK, AMArHOCTMKA MeH
NCUXOTEPANUSABIK, MPaKTUKaAAPAbIH TUIMAIAITIH apTTbipyFa MYMKIHAIK Oepeai AereH Ty>KbipbIMFa
HerizaeAeAi. 2KYMbICTbIH, FbIAbIMU XK8HE NMPaKTUKaAbIK, MaHbI3bl YCbIHbIAFAH 8AICTEMEHIH COLLMOMBAEHM
KOATbIH KEepiHiC 6epy TeTiKTepiH TaAAayFa XXeHe MCUXOTEeParMSIAbIK, KYPaAAapAbl XKETiAAipyre >kaHa
MYMKIHAIKTEp allybliHAQ. 3epTTey 8AiCHaMaChl HEMPOHABIK, XKEAIAEPAiIH KOMEriMeH BepiAreH Takbipbirnka
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Ka CypeTTep KypyFa »K8He 0AapAbl «aHa — KblI3» XKYMTapbl asgCblHAQ CAAbICTbIPYFa HerisaeAreH. MyHaan
TOCIA MCUXMKAAAFbI TYKbIM KyaAaMTbiH KypamAaCTapAbl OEMHEAENTIH KOppPeAsaUMsAapAbl aHbIKTayFa
MYMKIHAIK Oepeai. 3epTTey HOTMXKEAEpi YCbIHbIAFAH SAICTEMEHIH MCUXMKaHbIH TYKbIM KyaAanTblH
SAEMEHTTEpIH TUIMAI anMKbIHAAM aAaTbiHbIH )KOHE aAaM CaHACbIHbIH AYaAAbl TabWFaTbIH CUMATTANTBIH
HEMPOHADBIK XKEAIAIK KOFaM KAAbIMTACTbIPy TEOPUSICbIH PaCcTalTbiHbIH KOpceTTi. byA Teopusra carikec,
CaHaAQ >Keke XKaHe Y>XKbIMABIK, KYPaMAACTap KaTap eMip CypeAi. 3epTTeyAiH YAECi NCUXOAMArHoOCTUKa
TEOPUSIAbIK, HETi3AEPiH AAMbITYAQ >KOHE MCUMXMKAHBIH, TYKbIM KYaAAUTbIH acrnekTiAepiH aHbIKTay YLUiH
>KaCaHAbl MHTEAAEKTIHIH MYMKIHAIKTEPIH KOPCETYIHAE. AAbIHFAH HOTMXKEAEPAIH MPAKTUKAABIK, MaHbl-
3bl — TYAFaHbIH KaAbIMTaCyblHa COLMOMBAEHM KOATbIH bIKMaAbIH GapblHLLA €CKEPEeTiH >KaHa ncmMxoTepa-
NMUSIAbIK, MPaKTUKAAAPAbI 83ipAeyre Heri3 KaaanAbl.

Ty#iH ce3aep: cypeTTep, HEMPOHADBIK, XKEAi, TYKbIM KYaAalTbiH MAESIAAP, MEHTAAUTET, YAT PyXbl,
aKMapaTTbl OHAEYAIH TPAHCMEPCOHAAAbI AEHreni, MEHTAAUTET.
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HaCI\EAyeMbIe U HEHaCAeAYyeMble 0COOEHHOCTU MEHTAAbHOCTH:
HOBbIH1 METOA 3KCNEepUMEHTAAbHOI0O UCCA€AOBaHUS

CoBepLUeHCTBOBaHME METOAOB MCUXOAOTMUYECKOTO TECTUPOBAHMS SIBASETCS aKTyaAbHOM 3aaauyent,
YTO CBSI3aHO C POCTOM MPUMEHEHWS TECTMPOBAHMS B AMCTAHLUMOHHOM popmaTe U HEOOXOAMMOCTbIO
YTOUHEHUS! COOTHOLLEHWNS (PUAOTEHETUYECKMX U OHTOr€HETUUYECKUX KOMIMOHEHTOB MCUXMKKU. ITU 06-
CTOSTEAbCTBA TPEOYIOT MOAEPHU3ALMM CYLLECTBYIOLLMX MOAXOAOB K MOCTPOEHUIO MCUXOAOrMYECKMX
TecToB. LleAb HacCTOSLLEro MCCAEAOBAHUS 3aKAIOYAETCS B pa3paboTke METOAMKM TeCTUPOBaHUs, Ha-
NpaBAEHHOW Ha BbISIBAEHME HAaCAEAYEMbIX COCTABASIIOLLMX B MCUXMKE MHAMBKMAQ. OCHOBHas naes pabo-
Tbl 3aKAIOYAETCS B TOM, UYTO YUET HACAEAYEMbIX 1 COLIMOKYAbTYPHbIX (DaKTOPOB MO3BOASET MOBLICUTb
3(pheKTUBHOCTb MCUXOAOIMYUECKMX AMArHOCTUK M MCUMXOTepaneBTUYeckMX npakTuk. HayuHas u npak-
TMYecKas 3HAaUYMMOCTb MCCAEAOBAHMS OMPEAEASETCS TeM, UTO MPEeAAOXKEHHAs MeTOAMKAa OTKpbIBaeT
HOBble BO3MOXXHOCTW AASl @HaAM3a MEXaHWM3MOB MPOSIBAEHMS COLMOKYAbTYPHOIO KOAQ M COBEPLUEH-
CTBOBaHMS NMCUXOTePaneBTUUYECKNX MHCTPYMEHTOB. METOAOAOI S MCCAEAOBAHNS OCHOBaHA Ha npume-
HEHWW HEMPOCETEBbIX TEXHOAOMMIA AASI TOCTPOEHMS M300PAXKEHMIT HA 3aAAHHYIO TEMY M X CPAaBHEHWM B
pamKax rnap «mMatb — AOUb». Takoi NMOAXOA MO3BOASET BbISBASTb KOPPEASLMM, OTPaXkaloLLMe HacAeAye-
Mble KOMIMOHEHTbI NMCUXMKU. Pe3yAbTaTbl MCCAEAOBaHMS MOKa3bIBAIOT, UYTO MPEAAOXKEHHAS MEeTOAMKa
AENCTBUTEABHO MO3BOASET (PUKCMPOBATb HACAEAYEMbIE DAEMEHTbI MCUXMKK, A TaKXKe MOATBEP>KAAET
MOAOXEHWNS HerpoceTeBOM Teoprn (HOPMMPOBAHNS COLIMYMA, COrAQCHO KOTOPOM CO3HaHMe YeAoBeka
MMEEeT AyaAbHYIO MPUPOAY U BKAIOYAET MHAMBUAYAABHYIO M KOAAEKTMBHYIO COCTaBAsoLLme. Bkaaa npo-
BEAEHHOW paboTbl COCTOMT B Pa3BUTUM TEOPETUYECKMX OCHOB MCUXOAMArHOCTMKU U B AEMOHCTpaLmmn
BO3MOXXHOCTEI MCMOAb30BaHMS MCKYCCTBEHHOIO MHTEAAEKTA AAS BbISIBAEHWSI HACAEAYEMbBIX acreKkToB
ncmxmku. MNpakTuyeckas 3HaUMMOCTb PE3YAbTATOB 3aKAIOUAETCS B CO3AQHMU MPEAMOCLIAOK AAS pas-
pabOTKM HOBbIX MCHUXOTEPATNIEBTUYECKMX MPAKTUK, MAKCHMAABHO YUMTHIBAIOLLMX BAMSIHUE COLIMOKYAb-
TYPHOro KoAa Ha hopMMpoBaHMe AUUHOCTY.

KatoueBble croBa: M306pakeHUs, HEMPOHHAs CeTb, HACAEAYEMbIE MAEU, MEHTAAbHOCTb, AYX Ha-
LMK, TPAHCMEPCOHAAbHbIN YPOBEHb 06PaBGOTKM MHDOPMALIMKM, MEHTAABHOCTb.

Introduction

The structure of the mentality is obviously quite
complex.

At a minimum, in the mind of any person there
are ideas formed in the family and inherited, as
well as ideas that a person acquires in the process
of interacting with the environment. Currently,
it is recognized that the structure of personality is
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very complex (Fajkowska, 2015; Baumert, 2017;
Watters, 2018) it has deep components that gener-
ate ideas associated with archetypes (Keller, 2021,
Oberlack, 2019) as well as components whose for-
mation is determined by ideas characteristic of this
particular historical period (Molden, 2016; Krause,
2019).

The characteristics associated with the concept
of “mentality” used in the literature are usually
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qualitative (Allen, 2017; Pernu 2017; Molenberghs,
2016). Quantitative characteristics obtained, for ex-
ample, by the method of sociological surveys, carry
mostly indirect information. In particular, the vast
majority of standard sociological surveys do not al-
low us to separate ideas formed by hereditary mech-
anisms and ideas acquired, say, as a result of inter-
action with the youth environment and, therefore,
characteristic only for this particular generation.

Such a division, however, seems more than
important. Ideas specific to a particular generation
can be significantly transformed over time, may be
displaced by others, etc. Such ideas, among other
things, can be formed artificially through the tools
of political technologies, etc.

Along with them, there are deep ideas, which
together constitute what forms the “spirit of the peo-
ple” (Suleimenov, 2024a). These ideas often cannot
be formulated explicitly, they are very close to ar-
chetypes in nature, however, they also have a very,
very strong influence on human behavior.

The study of such ideas, which can also be called
inherited patterns, is not only of academic interest.
As current practice shows, many psychotherapeutic
techniques that have been developed on the basis of
material that meets the Western European mental-
ity do not always work adequately in Kazakhstan
(Cuijpers, 2018; Klapilova, 2019; Iskakova, 2023).
Therefore, in order to adapt them, it is necessary to
have tools that will at least identify the relevant fea-
tures.

In this paper, an attempt is made to develop a
methodology that allows you to separate inherited
patterns from ideas specific to specific generations.

Literature review

Table presents information on literary sources
that reflect both the current state of research in the
field of psychological testing methods (in relation
to the issue of the sociocultural code) and the rel-
evance of the present study.

Table — Information on literary sources that reflect both the current state of research in the field of psychological testing methods

Subject/area of research

Sources of information

The feasibility of improving psychological testing methods

(Scognamiglio, 2023), (Elosua, 2023), (Fairburn, 2017), (Gupt,
1988), (Cipresso, 2017)

Using psychological testing remotely

(Barak, 2002), (Naglieri, 2003), (Wright, 2021), (Martinez-
Cengotitabengoa, 2022), (Krach, 2020)

The non-trivial structure of the individual psyche

(Fajkowska, 2018), (Allen, 2017), (Baumert, 2017), (Kelle, 2021),
(Iskakova, 2023)

Discussions about the essence of the term «mentality»

(Krause, 2019), (Molden, 2015), (Oberlack, 2019)

The problem of the collective component of the psyche (the
development of L.S. Vygotsky’s ideas, their current state)

(Vasileva, 2019), (Ardila, 2016), (Rigopouli, 2025), (Chen, 2025)

Problems of socio-cultural code

(Goldman, 1999), (Goldman, 2009), (L1, 2023), (McCombs,
1972), (Entman, 1993), (Newman, 2018), (Barabasi, 1999)

The relevance of taking into account socio-cultural factors in
psychotherapeutic practices

(Tseng, 2022), (Zhang, 2022), (Castro, 2010)

Materials and methods

The proposed technique is based on the use of an
artificial neural network that provides image genera-
tion based on a verbal description, the possibilities
that currently exist here are very wide (Cai, 2019;
Amritkar, 2018; Agnese, 2020)

Respondents were offered a number of key
phrases, in particular:

1. Naughty daughter

2. A major official

3. Ancestral Spirits

4. A depraved girl

5. The Great Steppe
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The task of the respondents was to make a ver-
bal description for each of the proposed key phrases
and then adjust it so that the picture obtained using
the neural network corresponded to their ideas about
this subject.

The respondents were selected in pairs of
“Mother and daughter”, which makes it possible to
distinguish between ideas corresponding to inher-
ited patterns and ideas specific to specific genera-
tions.

The choice of a mother and Daughter pair also
corresponds to the possibility of excluding (at least
at this stage of research) gender factors.

Results and discussion

For example, two variants of primary verbal
descriptions written by respondents (a mother and

daughter couple) for the phrase “Naughty daughter”
are presented below.

Mother’s description: she sits with headphones
on, pretends that she does not hear her mother, is of-
fended, although she did the wrong thing.

Daughter’s description: a girl who doesn’t want
to hear anything is hysterical, just not to hear her
mother’s screams.

Further, these descriptions were clarified by the
respondents in order to obtain a personalized picture
that reflects their understanding of this particular
term or situation.

Examples of images constructed by a neural
network for three pairs of respondents (mother and
daughter) are shown in Fig. 1 — Fig. 4. These imag-
es correspond to the phrases “Naughty daughter”,
“Ancestral spirits”, “Depraved girl” and “High of-
ficial”.
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Figure 1 — Images corresponding to the phrase “Naughty daughter” Fig. a), b), ¢) answer three pairs of respondents, the left
drawings are daughters, the right ones are mothers
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Figure 2 — Images corresponding to the phrase “Spirits of the ancestors”
Fig. a), b), ¢) answer three pairs of respondents, the left drawings are daughters, the right ones are mothers
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<)

Figure 3 — Images corresponding to the phrase “Depraved girl” Fig. a), b), ¢) answer three pairs of respondents,
the left drawings are daughters, the right ones are mothers

33



Inherited and non-inherited features of mentality: a new method of experimental research

©)

Figure 4 — Images corresponding to the phrase “Major official” Fig. a), b), c) answer three pairs of respondents,
the left drawings are daughters, the right ones are mothers

In Fig. 1 clearly demonstrates the presence of
certain stable ideas about this subject, characteristic
of a particular generation.

For daughters, the phrase “naughty daughter”
clearly correlates with screams, tears, whims, etc.
One of the drawings contains elements of a “riotous
life” (an open bottle). On the contrary, the represen-
tations of mothers are much more associated with
the rejection of exhortations, withdrawal, unwilling-
ness to really listen. Two of the pictures, based on
the descriptions of the mothers, are in many ways
identical.

Figure 2, on the contrary, shows that the ideas of
“ancestral spirits” are essentially the same for moth-
er and daughter in each of the couples. At the same
time, such representations are significantly different
for different pairs. So, for both mother and daughter,
according to whose descriptions Fig. 2a, the spir-
its of the ancestors represent a kind of abstraction,
they are depicted extremely schematically. These
images rather correspond to cartoon characters. It
can be concluded that in the minds of this family,
such ideas are almost completely absent. For family
members, according to whose descriptions Fig. 2b,
ideas associated with ancestral spirits, rather, rep-
resent folklore images known to them from litera-
ture, including fiction. These images do not reflect
ideas about ancestral spirits (which, apparently, are
not peculiar to this family), but ideas about the exis-
tence of tribes that worshipped such spirits.

Some ideas about ancestral spirits are typical
only for the third family (Fig. 2b). It can be seen that
in this case, both mother and daughter tried to reflect
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these ideas through images of certain sacred places
(for Kazakhs, images of a traditional dwelling — a
yurt, and other symbols of the Great Steppe can act
as such).

Summarizing the analysis of the results shown
in Figure 2, it can be argued that, in contrast to the
results of Figure 1, there is a stable inheritance of
patterns, apparently associated with the archetypal
level of consciousness.

A similar conclusion can also be drawn based
on the analysis of Fig. 3. Inherited patterns, inher-
ited ideas about the manifestations of sinfulness are
also clearly traced here. In relation to the pair of Fig.
3a, sinfulness is reflected through external ideas of
decency and the direct connection of depravity with
short-cut clothes, without reference to behavior or
interaction with others. Both mother and daughter,
according to whose descriptions Fig. 3b were con-
structed, sought to express sinfulness not only and
not so much through the appearance of the heroine,
but through the nature of her interaction with the en-
vironment. For fig. 3b demonstrates a typical repre-
sentation of sinfulness through the same attributes,
down to the material of clothing and bright makeup,
here we can speak with confidence about clear ex-
amples given in the family indicating the depravity
of'a girl, it is permissible to assume that we are talk-
ing about certain specific persons.

Figure 4 is also of interest. The heritability of
patterns is also largely traced here, in particular,
Fig. 4b reflects the desire to display a status official
in a grotesque and even parodic form, which cor-
responds to the more than critical attitude of these
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respondents towards officials. However, the main
features of the perception of high-ranking officials
remain common to all respondents, these are visible
evidence of wealth, a focus on demonstrating their
high social status by officials, disregard for ordinary
people, etc.

Based on Fig. 4, it can be concluded that there
are also ideas shared by society, regardless of gen-
erations, inherited patterns, etc. They, as can be con-
cluded in this case, are associated with the negative
reaction of Kazakh society to the nature of the bu-
reaucracy. These reactions are also very stable and
are strengthened from year to year due to the adop-
tion of incompetent decisions, numerous problems
caused by the corruption of the state apparatus in
Kazakhstan, etc.

Thus, even the relatively modest amount of ex-
perimental material presented in this paper suggests
that it is possible to identify and classify inherited/
non-inherited patterns characteristic of Kazakh-
stan’s families.

This suggests that it makes sense to continue
working in this direction and transfer it to the sys-
tem level, especially if we take into account the
hypotheses formulated in (Suleimenov, 2024a; Su-
leimenov, 2024b).

According to these hypotheses, there is a
transpersonal level of information processing, the
nature of which is ultimately determined by the same
processes that take place in the separate brain. There
is no doubt that human consciousness is an object of
informational nature, arising from the exchange of
signals between neurons of the brain. Any interper-
sonal communication, however, also actually boils
down to the exchange of signals between neurons,
but only localized in different heads. Consequently,
interpersonal communication actually leads to the
formation of a common neural network.

It should also be taken into account that the
ability of a neural network to store and process in-
formation depends non-linearly on the number of
elements, which is proved both by current practice
(increasingly large neural networks are being cre-
ated for applied purposes) and by direct mathemati-
cal modeling (Suleimenov, 2022).

Consequently, a common neural network formed
as a result of interpersonal communications also has
some additional properties that cannot be reduced
to the characteristics of its individual components,
i.e. individuals. It should be noted that similar con-
clusions were drawn in the philosophical literature
quite a long time ago: “public consciousness is not
reduced to the consciousness of individuals”.

This approach, in particular, allows us to give a
consistent interpretation of such concepts as “men-
tality”, “socio-cultural code”, “collective uncon-
scious”, etc. from the point of view of information
theory.

Moreover, as noted in (Suleimenov, 2024b), the
consideration of society as an analogue of a neural
network correlates with the hypothesis put forward
in (Vanchurin, 2020), according to which the uni-
verse as a whole can also be considered as a neu-
ral network. Indirectly, this hypothesis is also con-
firmed by the results of works (Suleimenov, 2016;
Suleimenov, 2021) in which specific examples of
complex systems were presented, which it is advis-
able to analyze using analogy with neural networks.

The existence of a transpersonal level of infor-
mation processing suggests that there are mecha-
nisms that cause the inheritance of certain patterns
(behavioral, psychological, etc.) that are not related
to upbringing in a particular family. In the extreme
case, these mechanisms are associated with the in-
heritance of archetypes, i.e. information objects ly-
ing in the field of the collective unconscious. Along
with archetypes, however, there may be more fun-
damental patterns, which, as the materials of this ar-
ticle show, can also be inherited (presumably by the
same mechanisms as archetypes).

It is quite difficult to identify these mechanisms,
however, it is impossible not to see that the proposed
approach provides researchers (including psychoan-
alysts) with very extensive material for interpreta-
tion. There is no need to prove that images, even if
constructed using a neural network, carry a much
larger amount of information than, for example, an-
swers to questions from psychological tests, etc.

Thus, the technique proposed in this work in the
future allows you to significantly expand the tools
used by practicing psychologists and /or psychoana-
lysts.

In particular, the proposed method makes it
possible to identify the impact of the socio-cultural
code on the current behavior of the subject.

For countries such as Kazakhstan, such factors
seem to be very important, since current psycho-
therapeutic practice shows that many psychological
problems of citizens of Kazakhstan are associated
with a kind of collision or competition of various
socio-cultural codes. Conventionally, they can be
divided into three groups: Eurasian, Islamic, and
pro-Western. Impulses dictated by the need (often
unconsciously) to follow various socio-cultural
codes often lead to various kinds of negative effects
on the psyche, which are difficult to overcome with-
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out understanding the mechanisms of the relevant
processes.

Conclusion

Thus, modern information technologies, which
allow, among other things, to build images based on
a verbal description, create additional opportunities
for research in the field of psychology.

In particular, images created by the respondent
using publicly available Internet resources can be-
come a tool for psychological/psychotherapeutic
analysis. These images reveal the respondent’s re-
sponse to the question much more fully than, for
example, answers to questions from standard psy-
chological tests.

The above resources, as shown by the materi-
als of this work, among other things, can be used
to identify inherited patterns, in the long term, and
those that relate to the archetypal level.

The identification of such patterns, among
other things, is of interest from the point of view
of psychotherapeutic practice in Kazakhstan,
since a number of specific deviations in this coun-
try are associated with the contradictory influence
of various socio-cultural codes on the same per-
sonality.
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CTYAEHTTEPAIH, UHTEPHETTI MPOBAEMAABI MAMAAAAHYbBIHbBIH,
ANATHOCTUKACDI: TYAFAHbIH MA3ACbI3AAHYDI
MEH ©3IH-631 BAFAAAYbIHbIH, BAMAAHBICbI

il
il

b.A. OpiHoBa

LindpAblk, opTasaa emip CYpeTiH CTYAEHTTepPAiIH UMMPAbIK, ypraFblHbIH FaAXEeTTEPAI >KaHe
YHEMI  >KaHAPTBIAbIM  OTbIpaTbiH (DYHKLUMOHAA KOCbIMLLAAAPAbl OGEACEHAI MariAaAaHybl OAApPAbIH,
MCUXMKAABIK, AEHCAYAbIFbl MEH CAAaMaTTbIAbIFbIHA &Cep eTeAi. IAeKTPOHAbI HarAaHbIC KypaAAapbIH
JK&HEe WHTEPHeTTi apAaibiM KOAAAHY >KeKe TYAFaHblH AaMyblHa OH MYMKIHAIKTEP TyFbI3yMeH Katap
OAapPAbIH 6Mip CYpy canacbiHa Aa bIKTUMAAAbBI KAyin TOHAIpeAi. 3epTTeyAiH MaKcaTbl — CTYAEHTTEPAIH,
MHTEPHETTI NpOoOGAEMaAbl MalMAAAAHYbIH AMArHOCTMKAAQY >KOHE OHblH, TYAFaHbIH Ma3acbi3AaHYbl
MeH ©3iH-63i 0Oararayfa ocepiH aHbikTay. 3epTTey OOMbIHLIA AMArHOCTMKA >KYPridy YLIiH KeAeci
BAICTEP KOAAQHBIAAbI: UHTEPHETTI MPOOAEMaAbl MAMAAAAHYAbIH XKAAMbI LLIKAAACHI )K8HE MHTEpHeTKe
TOYEAAIAIKTIH YeH wkaaackl, YalHXOAATbIH ©3iH-63i Gararay cayaaHamacbl, CnvAbGeprep-XaHWHHIH
Ma3acbI3AbIK, WIKAAACbl. Makaapa «MHTEpHETTI npobAemanbl naraasany» (UIT) TyciHiriH aHbikTay
TYFbIPAQPbI, OHbIH, TYAFaHbIH MHTEPHETKE TAYEAAIAIKTEH arblpMallblAbIFbl TaApaHaAbl, KasakcTaHaa
KOHE SAEMAE WHTEPHETTI NPoBAEMaAbl MaMAAAAHYAbl AMArHOCTMKAAQY XXOHE aAAbiH aAy GoMbIHLIA
3epTTeyAepre LOAY >AacCaAaAbl, COHbIMEH KaTap 3MMUPMKAABIK, 3epTTey HOTUXKEAEepPi YCbIHbIAQAbI.
3epTTeyaiH Taxipubeaik H6eaimiHae aa-Dapabu atbiHAarbl Kasak, YATTbIK, YHMBEPCUTETIHIH, >KOFapbl
KYpCTapbiHbIH, (3-4 Kypc) 65 cTyAeHTi KaTbICTbl. OHbIH, >)KaHAAbIFbl MEH MPAKTUKAAbIK, MAaHbI3AbIABIFbI
MHTEPHETTI NpobAemManbl NanmaasaHy CTYAEHTTEPAIH Mas3acbi3AaHybl MEH TYAFaAbIK, ©3iH-63i Oarasay
AEHreAepi apacbiHAAFbl MaHbI3AbI KOPPEASILMSIHBI aHbIKTayFa 6aAaHbICTbI ABeKTEAAT. KOpbITbIHAbIAQ
MHTEPHETTI NPo6AEMaAbl NaiAAAAHYAbIH aAAbIH aAy GOMbIHLLIA YCbiHbICTAp GepiAreH.

TyHiH ce3aep: MHTEPHET-aAAMKUMS, WHTEPHETTI MpoBAEeMaAblK, KOAAAHY, YSAbl TeAehOHAbI
npobAemManbl NanAaraHy, MEHTAAAbI AEHCAYAbIK, Ma3acbi3AaHy, ©3iH-63i 6araay, AMArHOCTMKA >KaHe
AAABIH aAy.

A. Mynbayeva®, I. Kopenova, B. Arinova, A. Gumerova

Al-Farabi Kazakh National University, Almaty, Kazakhstan
*e-mail: Aigerim.Mynbaeva@kaznu.edu.kz

Diagnosis of Problem Internet Use in Students:
Relationship with Anxiety and Self-esteem

The digital generation of students actively uses digital devices, virtually living in a digital environ-
ment and utilizing constantly updated app functionality, which impacts their mental health and well-
being. The constant use of electronic communication devices and the internet creates both positive
opportunities for personal development and has a potentially negative impact on students’ quality of
life. The aim of this study was to diagnose problematic internet use in students and identify its impact on
anxiety and self-esteem. The following diagnostic methods were used: the General Problematic Internet
Use Scale, the Chen Internet Addiction Scale, the Weinhold Self-Esteem Questionnaire, and the Spiel-
berger-Hanin Anxiety Scale. This article analyzes approaches to defining the concept of “problematic
internet use” (PIV), distinguishing it from internet addiction, provides a review of research in Kazakhstan
and internationally on the diagnosis and prevention of problematic internet use, and presents the results
of an empirical study. The practical portion of the study involved 65 senior students (3rd and 4th years)
at Al-Farabi Kazakh National University. The novelty and practical significance of the study stem from
the identification of a significant correlation between problematic internet use and students’ anxiety and
self-esteem. Recommendations for preventing problematic internet use are offered in conclusion.

Keywords: internet addiction, problematic internet use, problematic mobile phone use, mental
health, anxiety, self-esteem, diagnosis and prevention.
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AunarHocTmka ﬂpOﬁAeMHOI'O UCMOAb30BaHUSA UHTEPHETA Y CTYAEHTOB:
CBA3b C TPE€BOXXHOCTbIO U CaMOOLI,EHKOﬁ AUYHOCTH

LincbpoBoe nokoAeHue CTYAEHTOB aKTUBHO MCMOAb3YeT LM(pPOBble raaXeTbl, hakTUUYecKn npo-
>KMBasi B UMPOBOI CPEAE M MCTMOAb3Y$ NMOCTOSIHHO OBHOBASIOLLMIACS (DYHKLIMOHAA MPUAOKEHUIA, UTO
BAMSIET HA WX MCUXMUECKOe 3A0POBbe U GAaaronoayume. [M0CTOSIHHOE MCMOAb30BaHME IAEKTPOHHbIX
CPEACTB CBSI3M M UHTEPHEeTa CO3AAeT KaK MO3UTUMBHbIE BO3MOXKHOCTU AAS Pa3BUTUSI AMMHOCTH, Tak U
OKa3bIBAET MOTEHLUMAALHO HEOAAronpuUsATHOE BAMSIHME HA KAyeCTBO XXM3HM CTyAeHToB. Lleab mccae-
AOBaHUSI — NMPOBEAEHME AMArHOCTMKU NMPOBAEMHOr0 MCMOAb30BaHUSI MHTEPHETA Yy CTYAEHTOB U Bbl-
SIBAEHME ero BAMSIHUSI HA TPEBOXHOCTb M CAMOOLLEHKY AMYHOCTU. AASI AMArHOCTUMKU B UCCAEAOBAHWM
MPUMEHSIAMCb CAEAYIOLLME METOAMKM: 00LIas LiKaAa NMPOBAEMHOro MCMOAb30BaHMS MHTEPHETA, LIKAAQ
MHTEPHEeT-3aBUCUMOCTM YeHa, ONMpOCHUK CaMOOoLieHKM YalHXOAA, WwiKaAa Tpesorn Cnvnabeprepa-XaHu-
Ha. B cTaThe npoaHaAM3mMpoBaHbl MOAXOAbI K OMPEAEAEHUIO MOHATUS «POBAEMHOE MCTIOAL30BAHME MH-
TepHeTar (MNKM), ero oTAnuME OT MHTEPHET-3aBUCMMOCTM AMYHOCTM, NMPOBEAEH 0630p MCCAEAOBAHUIA B
KasaxcraHe 1 Mu1pe no AMarHoCcTuke 1 NporAaKTUKE NPOOGAEMHOrO UCMOAb30BaHUS MHTEPHETA, a TaK-
>Ke MPeAAO>KEHbl Pe3yAbTaTbl SMMMPUYECKOTrO MCCAEAOBaHUS. B MpakTnueckon yacTn UCCAeAOBaHMS
MPUHSAM y4yacTue 65 CTYAEeHTOB-CTapLlekypcHUKOB (3-4 kypc) Ka3axckoro HaluMOHAAbHOrO YHMBEp-
cuteta umeHn aab-Mapabu. HoBu3Ha 1 npakTMyeckas 3HaYMMOCTb CBSI3aHa C BbIIBAEHUEM 3HAUMMOW
KOPPEASILIMOHHOM CBSA3U MEXAY MPOOGAEMHbIM MCMOAb30BAaHMEM MHTEPHETA U YPOBHEM TPEBOXHOCTM
M CaMOOLIEHKM AMYHOCTM CTYAEHTOB. B 3aKAlOUeHMM MpeAAOXKeHbl PEKOMEHAALLMM MO MPOpUAAKTUKE

ﬂpO6/\eMHOl’O NCIMOAb30BaHUA MHTEPHETA.

KaroueBble caoBa: MHTEPHEeT-aAAMKLUNA, r|p06/\eMHoe MCIMOAb30OBaHNE MHTEPHETa, I'lpO6/\eMHO€ nc-
MOAb30BaHMe MOBMABHOIO Te/\quOHa, MEHTaAbHOE 3A0POBbE, TPDEBOXXHOCTb, CaMOOUEHKa AMYHOCTH,

ANArHOCTUKa " ﬂpO(bVIAaKTVIKa.

Kipicme

Hudpranaplpy FacepblHAa cMapTGOHIApAbI,
KOMITBIOTEpPJIEP Il JKOHE MHTEPHETTI OEJICeH]II KO-
JaHy TYJIFaHBIH MEHTANIbl ACHCAYJBIFBIHA OCep
eremi. Atam alTKaHaa, MHTCPHETTI IMaMalaH THIC
naiijanany CTYACHTTEPAIH ICHXOAMOLHOHAIIBIK
JKaFaiiblHa TEPic BCep eTill, Ma3achl3/laHy JACHICHIH
apTTBIpaAbl. 3epTTEYAIH MaKcaThl — CTYACHTTEPIIH
WHTEPHETTI MpobieMasl MalJalaHyblH THATHOC-
TUKaJIay KOHE OHBIH TYJIFaHbIH Ma3acbl3JaHybl MCH
©31H-631 Oaraayra oCepiH aHbIKTAY.

[p1H MOHIHAE, KMHTEPHETTI NpoOIIeMaIbl Maki-
nanany» (MIIT) tepmunin 2000 bIasl 3epTTEyII
N.A. Shapira enrisren (Rey, 2012; Chang& Hung,
2018). TyciHiktep MEH OeNTLIECPAiIH epeKIIeTIir
KEKe TYJIFara Tepic ocep eTeTiH, Oipak MHTEpHET-
TOYCIIUTIKTIH KIMHUKAJIBIK Oenriiepi Oap »xarna-
HblHA KOILUICWUTIH JKeMiJe IamalaH ThIC OTBIPYFa
OaiimaHpICThI cHIaTTaNabl. Kazipri yakerrra cMapr-
(GoHIBI IIamManaH THIC KOJAAHYMEH OaiJIaHBICTHI
KOHE KIIMHHUKAIBIK Oenriiepi 0ap ToyelnaiTiKTeH
albIPMAIIBUIBIF OaWKATAThIH «YSJIBl TEJE(OHIBI
po0JieMaltbl Maliaiany» TePMHUHI CHII31IreH.

CrynenrrepaiH UUQPIBIK ypHarsl OUTiM MeEH
aKImaparThl JKeJIijIerT HHTePHET-KeHICTIKTe OeJICeH-
Il TypAe TYTBIHAIBL, OpAaibIM KapbIM-KAaThIHACKA
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Tycendi; Koamanoanapasl KociOn opeKeTTepre KoHe
OHIMJICp MEH KBI3METTEpJi TYThIHyFa NaijganaHa-
JIbI; My3bIKa TBIHJAY XXKOHE JKellifie OiHay apKbLIbI
pernakc kacaipl; ceirin, npoduibaep MeH oiey-
METTIK JKeJIIep apKBUTBI «©3 DJIEMiHY KacaiIbl.

CryneHTTiK eMip MoOWIbIUNIK, OeliMaeny
JKOHE KYHIEIIKTI e3repicTepre jkemen skayar oepy
YIIiH TYPaKThI eJigeri OeJICeHIITIKTI KaxKeT eTe-
i, OYJT Ma3achI3aHyIbIH IaMybIHA KOHE TYJIFaHbIH
031H-031 OaranaybiHa ocep eTyi MyMKiH. by xarnait
aZlaMHBIH (DM3UKAIBIK JKOHE TICUXHUKAIIBIK, JKaF1aibl
MEH JIeHCayJIbIFbIHA bIKANI eTejli. OchiFaH opai, 013
KeJleci 3epmmey 2unome3acvli YCblHAMbL3: THTEP-
HETTI npoOJieMalbl Naiianany CTyICHTTep/Ie Ma3a-
CBHI3JIaHyIbIH JKOFaphlIaybIHA XOHE ©31H-031 Oara-
JayAbIH TOMEHJICYiHE BIKIAN eTe/Ii.

Tycinikrep MeH TYFhIpIapabl, conmaii-ak MIIIT
MEH MHTEPHETKE TOYEIALTIK apachlHAaFbl alblpMa-
IIBUTBIKTHI KAPacThIPyFa KemeHikK.

«Hnmepnuemmi npobremanvix nauoaianyy my-
CIHI2IHIY AHLIKMAMACDI

«MuTepHeTTi npobieMansl maiiaanany» TepMH-
Hiz 2000 >xputel N.A. Shapira HHTEpHETKE TOYEIIi-
mikke Oanmama perinae ycbiaFad. N.A. Shapiranbiq
alTyBIHINA, «HHTEPHETTI MpoOIeMalbl Maigaiany
(MIIIT) — 6yn Geltimaenyre GOIMaNUTBIH )KOHE KOC-
napilaHFaHHaH J1a KMl yaKbITThl KaXeT €TeTiH WH-
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TEPHETTI NaiiaanyMeH NnaijananyablH UrepiareH-
niri» (Chang& Hung, 2018). byn TycinikTiH maiina
0OyBl TOYENIUTKTI TUarHOCTHKAJayAblH eKiyIl-
TBUIBIFBIHAH TYBIHAAWIBI, OUTKEHI HHTEPHETTI Ia-
MaJiaH ThIC TYTBIHY JKOHE OJIEYMETTIK Keniepmi
naiarany aaIuKITUSTHBIH KIHHUKAIBIK KOPIHICiHE
JKATMAWTBIH KaFjainapra OalIaHBICTBI OOJabI.
MyHzaai TYCiHIK TONTBIKKAHIBI OY3BUTBIC OOJIBIIT Ta-
OBUIMAMTHIH KOHE TY3€Tyre KOJIAMIIbI KEeHIJ MiHe3-
KYJIBIK OY3bLIBICTAPBIH CUTIATTAMIBI.

Backa aBTopiap aTanFaH yFhIMFa KeJeci aHbIK-
tamamapael  Oepeni: «VHTEepHETTI TpoOIEMAITBI
naiianany — OyJ TICHUXOJOTHSUIBIK JKaFaall MeH
DIIEYMETTIK MIHE3-KYJIBIKTaFbl JKaFBIMCBI3 caliaap-
Fa OKEJIETIH DJICYMETTIK KeJiep/eri mamaiad ThIC
oencenninik» (KomecuukoB, Menpauk, Teruiosa,
2019); «MuryoxaeMeniKTepHeTTI mpodaemManbl nai-
naja"y — Oyl MHTEPHETTET] maMaaaH ThIC OeICeH-
Itk (MbIcaibl, OeifHe OMbIHIAp, DICYMETTIK Kei-
nmepai maipanany, BeO-xabOapmamanap)» (Amaesa,
CrnaxneBa, AonpaxmaHoBa&T.0., 2023). AHBIKTa-
Mayap/pl Taljgail OTBIPHIN, WHTEPHETTI Tpobdiema-
JBl TalijanaHyAbIH MbIHAAANH TYFBIPIApbIH alKbIH-
Jayra 0oJajIhl:

1. WHTepHerTeri mamanaH ThIC OCJICEHILTIK
(KonecankoB, Mensuuk, Temnoa, 2019; Crnaxue-
Ba, AOnpaxmanHoBa&T.0.,2023; Yu, Wu, Chen&etc.,
2024);

2. MuTepHeTTi naiinananyra ogerrenyre Oaitna-
ueIcThl TOpTin (TymHoBa, bacenkosa, 2022);

3. NnTepHeriien aifHasibicyFa OeimMuenMeiTin
ootira cinipymrinik (Chang& Hung, 2018);

4. Unreprnerten toyenninik (Pettorruso, Valle,
Cavic&etc., 2020).

bi3nin TyciHiriMizae, «<MHTEPHETTI MpoOIIeMabl
naiaanany — OyJ TOYeNIUTIKTI TyIbIPaThIH JKOHE
WHAWBUATIH TICUXOJOTHSJIBIK JKal-KYHIH >KarbIM-
CBI3 CaJiIapFa dKellyl MYMKIH MHTEPHET TIeH dIIey-
METTIK JKeJIep i aMaJiaH ThIC KOJAaHY».

1-kecTeie MHTEPHETKE TOYEIAUTIK TIeH HHTEep-
HeTTI mpobiemanbl MaliJanaHyAblH YFBIMAApPBIH
caJeICTBIpaMbI3. bopimisre Oenrini OonFanmail, WH-
TEPHETKE TOYEJAIIIK — TOJICPAHTTBUIBIK (Kemiferi
YaKBITTBIH YJIFAIObl), OaKbIIAybl KOFAITY JKOHE
WHTEPHETTI MaiganaHy MYMKiH OolMaraH Kesze
maifra OOoJIaTHIH Ma3achI3aHy CHUSKTHI OenTiiep-
MEH CHUIATTaJATBIH TOYENIUTIKTIH XUMUSIIBIK eMeC

TYpI.

1-kecTe — MlHTEpHETKE TOYENAIIIK KOHE HHTEPHETTI IIPOOIEMaIBIK, aliaiaHy YFBIMIApPBIH CAlIBICTBIPY

Kpurepuitnep VuTepHeTKe TOyeIiIiK WurepHeTTi npodieMabIK naiganany YKcacTbIKTap
Kemine yakpIT OTKI3yIiH Kynnenikti emipre kepi ocepin Turiserid, | Exi TyciHik Te Tepic
KOMITYJIbCHBTI KQXKETTUIIMMEH Oipak TOYEeIAUTIK KpUTepHidIepiHe cajiapbl 0ap mamaaH
AHBIKTaMa | CHIIATTAJIATHIH KOHE MiHE3-KYJIBIKKA | COMKeC KeJIMEHTIH MHTEPHETT] MaMagaH TBIC HHTEPHET
TOYEJIUTIK KpUTEpUiIepiHe colfkec | ThIC MaliJalaHyFa JIeTeH OJIIIeyCi3 OernceHaiTiriMe
KeJeTiH KJIMHHUKAIBIK, KaFIai. KBI3BIFYIIBUIBIK . 0ailJIaHBICTHI .
[Tp1HaiibI OMipIeH Topi BUPTyanabl | bacTsl skyMbIcTapabl KeiiHTe KaaapIpy Exi TyciHik Te OaKbLIayIbI
HIBIH/BIKKA JIETeH KYIITAPIIBIK; KOHE OHIMILTIKTIH TOMCH/CY1; YKOFAJITY/IbI KOHE
Crnvnromaapst | Teszimuinik; -}Keqine YaKpIT OoibIHIIA OaKbUIAY B! BUPTYaJIJIbl IIBIH/BIKKA
- bakpimayap! xKoFanTy; ME3Ti/I-Me3TiJT KOFaNTY; JIETE€H KBI3BIFYITBUTBIKTHI
- MuTepHeTKe KO *KETIMITIK - KaxeTTimkrepre KaabIIThl TYPAC MOH KepceTei.
OoyMaraH Ke3/IeTi Ma3achI3/IbIK. oepmey.
AXK-11 (ICD-11) sxone DSM-5 WurtepHeTTi nmaiianany xuiiri MexH AHBIKTAY YILIIiH
Jlnarsoctuia KIIMHUKAJIBIK, KpUTEpHHIIepi casIaphIH Oaranay mkanacel: IHTEepHETTI | ICHXOIMAarHOCTHKA
MaiganaHyabIH JKabl IPoOIeMabIK KOJITaHbLIa bl

mikanacel (GPIUS 3)

Pecmu mopTebe

WurepHerTeri ofbIHFA TOYEIIUTIK
JY MmolibiHaaraH aypy.

Byn nmuarnos nemece Oy3buty emec, MiHe3-
KYJIBIK MOCE/IECiHE KaTBICTBI.

Bipeiarait kypangap
HeMece KIiKTeMecCi KoK

Toyexen ToOBI: xacecmipiMaep MeH

BYJ'I KE3 KCJII'CH JKacTarbl alaMmJapra ocep

Toyexen ToOBIHIAFEI Oip

Kacer JKacecmipiMaep (KayinTiH €H KOFaphl | €Tyl MYMKiH, Oipak jkacecmipimaep MeH JKac TOOBI: KacecIipiMaep
neHreii: 15-16 xac) kKacecIipiMaep apachlHaa KUl Ke3aecei. | MEH jKacecmipimaep
OJeyMETTEeHY/IiH TepeH OY3bUTYHI, YakpITIIa )koHe OpTalia CUIIaTTaFbl AnaMaap yIIiH KaFbIMCBHI3

Canzapsr KOCiOM MOHE JKeKe catanapiarbl Oy3bUTYyNap: KEIIiKTipy, YHKBIHBIH OY3bUTYHI, | cajiiapsl O0ap
p npobiemanap, IepecCHsHbIH aMy | TyJFaapaliblK KapbIM-KaTbIHACTBIH
KayTii HaIapiaysl, OKy yJATepiMiHIH TOMEHIEY1
Kemenpi tepanust: icuxoreparesTiieH | XKac Ke3iHeH aIbiH airy, KeHec Oepy JKOHE | SMOIMOHAJIIBI JKOHE
Tysery JKOHE JI9Pi-IOPMEKIICH CeaHcTap 1 PIIBbIK THTHEeHaFa YipeTy MiHe3-KYJIbIK, aTTePH-

JiepiMeH KyMBIC icTeyre
apHaJFaH
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CTyIIeHTTepI{iH I/IHTepHeTTi HpO6IIeMaHBI HaﬁHaHaHyLIHBIH JAUArHOCTUKACHI: TYJIFaHbIH Ma3acCbhbI3JaHYBbI...

l-xkecTeHi Tangay «WHTEPHETKE TOYEIILTIK»
MeH «MHTEPHETTI mpoOiIeMansl maiiiagany» YFbIM-
Japbl aJaMHBIH KYHACTIKTI eMipiHe Tepic acep eTy
NeHTeiine OalIaHbICTHI CKEHIITIH KOpCeTe .

WuTepHeTke TOYENAUTIKTIH Kypleli KIWHU-
KaJIBIK, KOpiHici 0ap, aj *KaJIbl aHBIKTaMara CHTi-
3UITeH OHBIHFA TOYENAUTIK PecMH Typae Oy3bLry
petiane Tansuta sl xoHe AXK-11 (ICD-11) xpure-
puiinepine coiikec keneni. Ocpliaiina, «KAHTEPHET-
TOYEJIUTIKY MiHE3-KYJIBIK aJIUKIHACEI 6ap amaM-
HBIH TYJIFAIIBIK TEPEHIPEK OY3BUIBICTAPHI TYpallbl
TYCiHIK Oeperi.

WuTepHeTTi mpoOieManbl malianaHy KIWHH-
KaJIbIK, TYPFBIZAH KYpJeJi JKOHE TEPEeH YFbIM pe-
TIHAE aHBIKTAJIaabl, OMTKEHI OJI JKEJHl IIaMagaH
TBHIC MaiIagaHyAblH K€H ayKbIMbIH KaMTHIbI )KOHE
a/laMHBIH JKeKe OacblHa OIpKaJbINTHI 9Cep eTEei.

CTyneHTTep YHUBEPCHTETKE TYCKCH Ke3Je
olap jKaHa JKarjaimapra OediMIenesl, OoJap/IbIH
OMIp CaITHl ©3repelli, aKaACMISUIBIK Mep3iMIep
MEH eMTHXaHJap KONTereH KYHW3eINICTiK JKaraaii-
JIapJibl TYABIPaIbl, OyJI Ma3achl3aHyIbIH JTaMybIiHa
JKOHE ©31H-031 Oaranay/iblH BIKTHMaJl TOMEHJICYiHEe
OKeJe/Il.

Mas3ach3IbIK-UHAUBH/ITIH aJaHIayIBUIBIK TICH
BIHFAUCHI3MIBIK CE3IMIHIH KOFaphIIaybIMEH, COH-
Jaii-ak, onap/bl MYHJal peakiusra OeliMIeMeHTiH
OMIPITIK JKaFaaiiapa aanIaybUIBIK, TIeH KOPKBI-
HBIII TOXKIPHOSCIMEH CHUIATTANAThIH TICUXOJIOTHS-
JIBIK JKaFaaiiel. ©3iH-031 O6aranay — jKeKe TYJIFaHBIH
©31H/IIK KaCHETTEPiH, JKETICTIKTEPiH, KYHIBLUTbIKTA-
PBIH, MaHBI3IBUIBIFBIH JKOHE JKAJIbl MIHE3-KYJIKbIH
OaranmaiiTeIH peduiekcust yaepicin OianipeTid TyaFa-
JIBIK, KACHET .

bi3 enni 3epTTey OOlbIHIIA HHTEPHETTI MPOOJIe-
MaJIbIK ak1aiaHy TaKbIPbIObIHA KAThICThI 0cOneT-
TEpre aHAJTUTHKAIIBIK III0JTY JKacaiMBbI3.

OneduerTepre moJy

WuTepHeTTi pobiemMalibl naiananyra HeFyp-
JBIM OCHiM TOyeKell TOI OHBI KaphIM-KAThIHACTA,
OlTiM ayja xeHe OWBbIH CaybIK MaKcaTaH/a Imanja-
JIAHATBIH JKacoCHipiMaep MEH KacTap OOJIBI TaObI-
nanel. Llerenne sxacecmipiMaepaiH HHTEPHET JKEi-
CiH mpobeMasl MaiaanaHyblH aHBIKTAY JKOHIHIC
3epTTeyiaep Kypriziiui.

A.M. Jlanosas (2025) 15-17 sxkactarsl >kaceci-
pimaepain 83,4% aknapaTThIK- KOMMYHUKAIUSITBIK,
JKyHernepal maMajad ThIC Taiananyra O0eiiM exe-
HiH, an OamanapaeiH 5,7% Toyenai MiHe3-KYJIbIKKa
JKaTaThIHBIH aHBIKTAbl. ABTOP CaHJBIK ypIaK a-
COCITIpIMIEPIHIH MOTHBAIMSUIBIK-MaHBI3Ibl aiiMa-
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FBIHBIH MBIHAZall epeKIICTIKTEPiH aTam KepceTei:
MaKCcaTKa YMTBUTYIBIH JKeTKUTIKCI3IIT], OJICYMETTIK
JKENUIEP/IET]T YaKbITThl OaKbLIayAblH KHBIHIBIKTA-
phIHa OAMTaHBICTHI aFBIMJIAFI ©31H-031 ICKE achIpy-
JIbIH KaHaraTTaHOAYIIBUIBIFEI, ©3 OeMIpiH 0ackapy
MYMKIHAIKTepl Typajbl TYCIHIKTEpIiH TOMEHIeYyi
(JIanosas, 2025).

10.B. Iletposa (2022) UIIII-apIH KIMHUKAIBIK,
JKYHEJIIri, AUarHOCTUKANIBIK MapKepiiepi, KOHCTH-
TYTIUSUIBIK, TICHXOTCHIIK, HEHPODOU3NOIOTHSIIBIK,
TCHETHKAJIBIK, JKOHE TYIFaJbIK, MUKPO >KOHE MakK-
pOOIEYMETTIK (aKTOPJIAPBIHBIH YJIeci OOWBIHIITA
Ke3KapacTapblH KOpbIThIHABIIAAB. On UIII-abig
TeTepPOreHIIIITIH aTan KepceTei: KOMITBIOTEPIIiK
OHJIAH OWBIHJApFa TOYEJALTIK, MHTEpHET-TeMO-
JIUHT, OJCYMETTIK KEIJIepre TOYCNIUTIK, WHTEp-
HET-CHOCKIIUIIIK, HHTEPHET-OHUOMaHHS (IIIOITOT0-
JIM3M), KapbIM-KATHIHACTBIH HHTEPHET-a IUKIIUSCHI
xkoHe T.0. llerenmik nepekkesnepai Oaranmay 0o-
WpIHIIA JKeke Oachl Oy3purran nmanuentrepae MIIIIT
sxkuiniri 10,3%-gan 42,0% -ra neifin KypalThIHBIH
kepcereni (Iletpos, 2022)

JIL.P. AntukmeBa Men M.C. bBypcakoBaHbIH
3eprreyinge (2022) xoMeneTKe TOoIMaFaHIapabIH
WHTEPHETTe KAHIIAIBIKTHI JKUi aifHaJbICATHIHBI
KepceTiiareH. MIHTepHETTET1 9pTYPIli OECeHIUTIKTIH
JKULTITT OoMbIHIIA OipiHII OpBIHAA *XKenen Xxadap-
Jama anMacy (Karbl OeJceHIUTKTIH 95%); ekiH-
I OpBIHJIA — BIIEYMETTIK JKelijiepaeri 0eIceHaiTiK
(>xanmbl OenceHAUTIKTIH mamMaMeH 65%); yIriHmi
opbiHaa — Oeline oibiHAap (55%); TOPTIHIII — ay 1O
TEIHAAY *koHe OcitHe kopy (50%); 6yman opi — ke-
TETIH yaKbIT OOWBIHIIA: MaKCaTChI3 YaKbIT OTKi3y,
JileMaly, TacraHbl Kapay, TY3eTyJleH HeMece DIICKT-
POHABIK XarTapAsl any (45%); Ma3MYHABI KYKTEY
(25%); bopymmapra, 61ortapra 6apy (15%); caTeim
aiy (10%).

JI.P. AntukueBa men M.C. Bypcakosa (2022),
IUQPIBIK  KEHICTIKTI TpoOJIeMallblK — MaijanaHy
koHe: 1) eMipre KaHaraTTaHYyIbIH TOMEH JICHTCH1
MEH Hallap 3MIIaTHA apacklHa OaiinaHbic Oap exe-
HiH 0aca aifTanel; 2) 9IeyMETTIK Ma3achI3laHy MEH
WMITYJIbCUBTUTIKTIH KOFapbl KOPCETKIIITEpMEH; 3)
O31HIIIK COUKECTUTIK KOPCETKIMTEPiHIH TOMEHIIT;
4) sxacecHipiMAEpIiH SMOLMSIIBIK, MHTEIIICKTICIHIH
naMy JCHTeHiHIH TOMEHIITi; 5) jKacecmipiM kacta
JIEPECCUSUIIBIK KaFAalIapIblH TybIHIAYbIHA KOHE
©3iHe-031 KON JKyMcay HHUETTEpiHiH TyBIHJaybIHA
acep eTeTiH ©31H-031 THIMJI CEe3iHYy/iH TOMEH/IITi;
6) e3iH-631 TOMEH OaramayMmeH; 7) YKaIFBI3IBIK Ce-
3IMIH KYIICHTY; 8) jKacecmipiMaepaiH MEKTeITeri
YIATEepiIMHIH TOMEHACY1, YUKBICHI3IBIK, MA3aChI3IbIK
JKOHE AerpeccHst OenrinepHiH naiaa 0omysr; 9) Tyi-
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FanblK, Oy3bUTyJIapAbIH maiiaa Oomysr; 10) >korapsl
CBIHBII OKYIIBUIAPBIH/A ICHOIOTHSUIBIK KYHIIT KETY
Oenrinepinin mitna 6omysl; 11) Tepic smouusiap-
IBIH 0ackIM OONYBI, TIyphIC €MeC KOTHHUTHUBTIK YC-
TaHBIMAAPIBIH Taiga OoNMybl — Makyjjaay i3zaey,
aiipimtayra OeimMainik, mepdexiuonnsm; 12) ru-
NEPaKTUBTUIIKTIH, KOFapbl SMOLMOHAIBUIBIKTHIH
naiina 00nybl, KypJacTapblHa KaThICThl MOCeIeNep-
JIiH TYBIHJaybIHA OKEIICTIHIH alTaIbl.

JLH. MemxoBa (MemkoBa, 2021) saneymer-
TIK JKENUIepJiH jKacecmipiMaepre OipKeyki acep
eTHEeNTIHIH aTam oTTi: Oip >KaFbIHAH, DIEYMETTIK
JKEJJiep aJaMHBIH KapblM-KaTblHAC TICH ©31H--
31 KepceTyaeri 0a3aiblK KaKeTTUTIKTepiH KaHa-
FaTTaHJABIPYFa BIKMAN erefi. EKiHII >KarbIHaH,
WHTEPHETTI Maijanany amamaapabl Oip —OipiHeH
OKLIayJIalpl, SMIATUSHBIH TOMEHJEYyiHe, Oacka
amaMIapaslH dMOIMSIIAPEIH TaHYFa, CYOBCKTHBTI
JKAJIFBI3IBIK Ce31MiH apTThIpyFa okeneni (borave-
Ba, CuBak, 2019).

Typni oHnaiflH KpI3MET — OalIaHbIC, TYTBIHY,
OMBIH-CAyBIK, OKBITY, OMIp CYpy HOTHXeciHIe Oa-
Janap MeH Kac yprakTa dJIeyMeTTiK OlpereimikTiH
Oip Oeuiri OONBITT TaOBUTATHIH TMaNIATAHYITBIHBIH
mUQpbIK Oipereiniri Kanpmracansl. Bupryanabik
OaJyrara e31H TYpJIi peiaep/ie ChIHAIl KOPYTe MYMKIiH-
nik 6epeni. OcblIaH CaHIBIK YKCACTBIKTBIH TYPaK-
CBHI3IBIFRI MBIFAIRI (MermkoBa, 2021).

A.b. XonmoropoBa Men A.A. ['epacuMoOBaHbIH
seprreyinae (2019) ep Gamamapmbl KpI3mapMeH ca-
JBICTBIPFaHAa OHJIAWH-KOMMYHHUKAIUSAFa apThIK-
IIBUTBIK, OepisieTiHi, oJap MHTEPHETTErl MiHe3-KYII-
KBIH/1a KOO1peK KOMITYJIbCHBTI OONATBIHBI, JKETieT]
eMipre TepeH KOTHUTHBTI UTepyZl Ce3iHEeTiHI arar
OTIJreH.

HuTtepHeTTi npobaemMansl mainanay b aaabiH
ana OoipKamIapeiHa NepEeKIUOHU3M MEH THIep-
CEH3WUTHUBTI HApUUCCU3M, al (aKTOP-TIPOTEKTOP-
Japra — OIYMETTIK-TICUXOJOTHSUIIBIK CayaTTBUIBIK
MeH aIallJIbIK, JKeKe KACHeT peTiHie kataabl. MH-
TEpHETKE TOYENJl MiHE3-KYJBIK Ke3iHIe Ienpec-
CHBTI, Ma3aChI3/IbIK )KOHE 00CECCUBTI-KOMITYITHCUB-
Ti CUMIOTOMJAPIBIH KOPIHICTEPl Typaibl IepeKTep
0acka 3epTTeyliepAiH HOTIDKEIEPIMEH KeTiCUII.
(Xonmoropoga, ['epacumosa, 2019).

Hnmepnemmi  npobremanvi  namdaianyowiy
OUACHOCUKATILIK KYPanoapbl

E.1O. lllakyn »xone 6ackamap (2022) 6etiimmen-
T'eH XKOHE BaJIMAALMIIAHFAH DIIICTEMENIEPIiH OpbIC
TUTIHIET1 MBIHAAH HYCKACKIH KOPBITHIHIBIIAIBI;

- CIAS (Chinese Internet Addiction Scale) un-
TepHET Toyenaumik Tmkamackl dexmucroBa KA.,
Mauerruna BUJLL (2021) 0,7-0,75 sxorapsl ceHimi-

JTiIMEH cumnarTaiael, o kepcetkimrepi — Kopabax
0,757-nen 0,9-ra neiin;

- MaTepHeTTI MpobiieMalbIK naiianany mKkana-
cel Generalizeid Problematic Internet Use-2 (GPIU-
2) S.Caplan 2010 mkanacel Heri3iHAE O3ipJCHIEH,
A.A.TI'epacumona, A.b.Xommaroposa (2018) Baym-
JanvsIaHFaH koHe OeitimuenreH. JKorapel MHTEp-
KOPPEISAIUSIIBIK )KOHE KOHBEPTCHTTIK BAIUATIIIK, O
-Kponbax mrkanxaceIHbIH imki kemiciMaimiri — 0,73-
0,9 xepcerinreH.

Kazakcranga Jl.JIlumameBa men C.K.bepmi-
OaeBa ysutbl TeneOHIBI MPOOIEMaNBIK Takgana-
Hy cayanHamacbiHa (Problematic Use of Mobile
Phone) Geitimaey xoHe BaTuaAIUSIAYIbI JKYPTi3/Ii.
Oran AoGaii ateiHnarel KazYI1Y cryaent-nemaror-
Tepi KAaTBICTBI. ¥ sijIbl TeJIe(OHAAP/IbI IIaMaIaH ThIC
naiganany CTy/ICHTTEeP/IiH KeKe JaMybIHa )KOHE aK-
JEMISUTBIK, YATepiMiHe Tepic ocep eTeTiHI KopCeTi-
ni (JIumamesa, bepnubaesa, ['apOep, 2025).

MartepuaJjgap MeH aicTep

bi3 Kkazipri 3aMaHFBI CTYIEHTTEP/IH ©3iH-6-
31 Oarayaybl MEH Ma3achI3[bIKKa ©CEpiH aHBIKTAYy
YIIiH JAMArHOCTHKAJIAY KOHE MHTEPHETTI Mpobie-
Majbl TaiganaHy OOWBIHINA 3epTTEy KYPTI3IiK.
OMIHMPHUKAIBIK, 3€pTTEYAE TOPT SAIC KONJAHBUIIBL:
WHTEPHETTI MalJalaHyAbIH JKaJIIbl MPOOIeMaTbIK
mkanacel (['epacumon, Xonmoropos, 2018 x. Oe-
Himaenren), YeH MHTEpHETKE TOYENIUTIK [IKAIAChI
(Geftimnenren: YaitHxonn e3iH-e31 Oaranay cayai-
namacel (Yecnasckas, 2002 OGeitimnenren), Cruni-
Oeprep-XaHnH Maszacbl3faHy IIKanacel (XaHHH,
1978). by omictep opbICc TUTIHIE COMICHTIH CTY-
JEHTTEPAIH TONTAaphl YIIiH KOJJaHbUIABL. bapibl-
FeI 65 amam, on-Papabu arerHAarsl Kazak yITTBIK
YHHUBEPCUTETIHIH (uinocopust koHE cascarTaHy
(haxynprerinig, KazYVY DOkonommuka >xoHe Ou3HeEcC
XKOFapbl MeKTeOiHIH 3-4 Kypc cTyIeHTTepi OOl .
CrynenTrepaid sxachl 19-23 jxac apabIFsL.

Hoaruaxesiep MeH TAJIKbLIAY

«aTepHerTi  mpobnemanbl  MalgaTaHyIbIH
JKanmbl IIKajdackl» opicTemMeci OOMBIHIIA >KYPri-
3UITeH cayalHaMara KaTbICymbutapabie 44,7%-bl
KaJbIITHl AeHreine, 43%-b1 — oprama, 12,3%-HblH
WHTEPHETTI MPOOIeMAaITbIK TaiiananybIHbIH JCHTe-
i )KOFapbl EKEHIH KOPCETETIH ACPEKTEP albIH/IbI.

WaTepHeTTI KanbNThl TalmalaHaTHIH aaaM-
Japra: HMHTEpHETTI Oenrimi Oip Tamceipmainap
VIIiH Talmanady, XeJileri yaKbsITBIH Oackapy
JKOHE BIHFAHCHI3NIBIKTHL Ce3iHOey Hemece Ky-
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pBUIFBL  XaOapiiaHIABIpYJIapbIH MOXKOYpIl Typre
TeKcepy >kaTanbl. MHTepHETTI maiimamany IcH-
reifi oprama geHreiige 0OJIaTBHIH TOYEKeNl TOOBI-
Ha JKaTaThIH aJamaap: «9JICyMETTIK XeJijepre
KAOBICHITT Kajy», YaKbITTHI JKapThUIal >KOFaITY,
JKEJIEH THIC Ke37¢ BIHFAWCBI3IBIK CE3iHYy, WH-
TEPHETTI JKaFbIMJIbI SMOLMSIIAD YIIIH NalgaiaHy
JKOHE INBIHAWBI OMipJie JKaFbIMCBhI3 9ceplieplieH
aynak 0oJy YIIiH KOJJIaHy.

WnTepueTTi mpoOieMasl maiananysl aca KaT-
ThI OalKaTaThIH aJaMap JKeIiieri yaKbIThIH OacKa-
pa amMalIel; oJIap KYHICTIKTI eMip/e KOJI )KEeTKi3e
AIMaWTBhIH KAFBIMJIBI AMOLMSIIAPABI CEe3iHY VIIiH
BHUPTYaJLJIbI IIBIHABIKKA ¢Hell. by anamaap uatep-

HETKE KOJI )KETKi3e aJIMaraH Ke37ie Ma3achI3/AbIK TeH
MeH KaTThI BIHFAWCHI3NBIKTHI ce3iHemi. MIHTepHeTTI
npobiemMansl naiaananyasiH Oyl AeHreii onapIbiH
JKeKe JKOHE KociOm emipiHe Tepic ocep eremi. byn
Jienpeccusi, ypeili madypliiap KoHe dJICyMETTIK
(oOust KaymiH apTThIpasIbL.

Wutepuerke ToyenaunikTiH YeH mkamacel HO-
TIKkenepi OoitpiHma 65 pecnmormenttin 10,7%
WHTEPHETKE TOYEJ/i MiHE3-KYJBIKTBIH KaJbIlITac-
KaH KOHE TYpPaKThl eKkeHiH, 37,3%-bl WHTEPHETKE
TOYENIUTIKTI TaMBITy KayImiHJe koHe 52%-bI MU-
HUMAJIIBl TOYEKENJe EeKEHIH KOpCeTTi. 2-KecTene
eKi cayaJiHama YIIiH J€ CUIaTTaMaJiblK CTaTHCTHKA
KOpCETIITeH.

2-kecTe — VIHTEpHETTI MpoOIeMabl maiiianaHy/IbIH JKaJlbl IKanacel MeH YeH VIHTepHeTKe TOYESNAUTIK IIKaIackl 9IICTEpiH maiaa-
JIaHa OTBIPBII, CUTIATTAMAIBIK CTATHCTUKA JKOHE Y1 ACPEKTEepl Tanaay

HHTepHeTVT i mpoGiemasst KyHasutsIkTap WutepHeTke ToyenaiTiK KyHgsutsikrap
naiiganany

Opramra 61.33846154 Oprara 47,09230769
CraHziapTThl KaTe 1,77648596 CraHzapTThl KaTe 1.71933617
Mennana 60 Mennana 45
Mopna 61 Mona 47
CTaHIapTThl ayBITKY 14.3224877 CTraHIapTThl ayBITKY 13.86173135
Yiri mucriepcusicbr 205,1336538 Yari nucriepcusicot 192,1475962
WntepBan 58 WntepBan 60
En a3b1 35 En a3 28
Maxkcumym 93 Maxkcumym 88
COMachl 3987 coMachl 3061
CTyneHTTep caHsl 65 Texcepy 65

WuTepHeTT pobiieMansl maiganiaHy MIKaIackl
OolibiHINa opTama 6axn 61,3 Kypaiasl, Oya opra-
I1a WHTEPHETTI MpoOIeManblK, Maiganany bl Kep-
cereni (60-79 apanbirel). HoTmkenep pecrnoHieHT-
TepJIiH Kayin-KaTepre YIIbIparaHbIH, OHBIH IMIiHIE
JKEJIJIE OTKI3UICTIH yaKbITThl OAaKbLIAY/ (bl ilIiHAPA
JKOFAJITY/IbI, )KaFBIMChI3 SMOIUSIIAP/Ibl OOJIBIpMay
YIIiH MHTEPHETTI Maianany bl )KOHEe HAKTBI OMip-
Jie JKelliHl maigamaHyMeH OaillaHBICTBI Ke3eHCOK
KaKTBIFBICTAP/Ibl KAMTHTBIH Oenriiep O0ap eKeHiH
kepceteni. XKarmama Typae optama (61,3), mennana
(60) xoHe pexum (61) HOTHIKEIICPIHIH YKCACTHIFBI
Tapanry CHMMETPHSIIbl JKOHE KANBINTHIFA JKAKbIH
CKEHIH KOpCeTesi.

WnTepuerTi mpoOnemansl maiinainaHy KepceT-
KIIITepi MHTEPHETKE TOYEIAUTIK MIKanackl OOMbIH-

44

11a HOTHXKEJIEpPre KaparaHja allkbiHbIpak. MHTep-
HETKE TOYEJIUTIK IIKanackl OOWBIHIIA opTamia 0ajl
47,09 Gonppl, OyJT HHTEPHETKE TOYEIAUTIKKe OeifiM-
JIUTITIH HeMece opTalia JCHreiai kepcereai (nua-
ma3zoH, 43-64 6amn). Oprama moHHIH (47,09), Me-
IaHaHbly (45) )koHe peXKUMHIH (47) YKCACTHIFBI 12
KaHama TypJie Tapairy CUMMETPUSIIbI JKOHE KAJbII-
TBIFa aKbIH eKeHiH Oinnipeni. CTaHIApTTHI aybIT-
Ky (13.8) »xone Tanmay amcriepcuschl (192.1) ne-
PEKTEpiH alTapibIKTal ©3reprillTiriH KepceTe.
Opi Kapa#, CTyIeHTTepAiH Ma3achl3aHybl MEH
©3iH-631 Oarajaybl OJIIICHIIN, CHUIIATTAMAJIbIK CTa-
THCTHUKAHBIH HOTIKEJIEpi 3-KecTeae OepisireH.
O3ziH-031 Oaranmay JeHreii: CTYICHTTEpAiH
63,1% OipHenre canmamapia e3iH-e31 Oaranaybl Te-
MEH eKEeHJIIr aHBIKTaJJIbI, )t onapbiH 21,5% -iHae



A.K. Mriabaesa xoHe T.0.

KONTEereH cajajapia e3iH-031 Oaraiaybl JKOFaphbl.
JKarnasTThiK Ma3achI3IbIKTBIH HOTHXKENIEP] OOMBIH-
ma pecriorneHTTepAIH 50,9%-b1 Kyii3elnic neHreli
oprama, 27,6%-b1 xorapel, 21,5%-b1 TOMEH IeH-
reitne. Tynranplk Ma3achl3/laHy HOTHXKEIEPIHE CY-
fiene oTwIphI, 41,5% -ma TYIFAIBIK Ma3achI3IbIK,
neHreii sxkorapsl, 20% -1a temeH, 38,5% -na Tynra-
JIBIK, Ma3acChI3/IbIK, JICHI€Hi OpTallia.

bi3 SPSS kemerimeH xypri3iiareH Koppensuus-
JIBIK, TAJIIAY OBl KapacThIpyFa Kemieiik. THTepHeTTI
npobieMansl Maiiaanany, e3iH-e31 Oaranay >KoHE
Ma3achI3[]aHy apachlHJAarbl OalTaHBICKA KATHICTHI
KOPPEISIMAHBI aHBIKTAY KOHE THIIOTE3anap Ibl TEK-
cepy yuria [Tupcon mopexeciniy Koppesust Kodg-
(UIMEHTIH nmaiiianaHbll , KOPPEISIHUAIBIK Tangay
KYpTrizmik (4-xecre).

3-kecte — Crimnnbeprep-XaHMHHBIH Ma3achI3bIK MIKAJTAChIH KOJIAAHATHIH YITIHIH CUIIATTaMaJIbIK, CTATUCTHKACH )kKOHE Y alfHXOIb-

TiH ©3iH-031 Oaranay cayanHamachl apKbUIBI ©31H-031 Oaranay

CHUTyauusIIbIK Ma3achI3IbIK JKeke amaHaaymIbUIBIK, O3in-03i Oaranay
Oprara 39,07692308 46,15384615 62.93846154
CranapTThl Kate 1,16856003 1.596756142 1.534988869
Mennana 38 44 65
Mona 36 44 68
CTaHIapTThI ayBITKY 9,421232159 12,87345958 12,3754759
Yari nucriepcuscht 88.75961538 165.7259615 153,1524038
Wntepsan 35 46 50
EH a3bl 23 25 37
Maxkcumym 58 71 87
coMachl 2540 3000 4091
CTyneHTTep caHbl 65 65 65
4-kecte — [Tupcon koddunmenTi GOMbIHIIA CTYASHTTEPl KOPPEISIHSUIIBIK, TaJlay HOTIKEIepi
WHTEPHETTI . .
WHTepHeTke 03iH-031 KAFIASATTHIK, TYJIFAIIBIK
poGIeMast ..
. TOYEIIITIK Garaiay Ma3achl3aHy | Masachl3aHy
naiaanany
MHTEPHETT TTupcoH Koppesius 1 ,934™ -,868%%* J143%* 0,818%*
TpOOIEMAITBI MaHBI3bUILIFBI
Haiiganany (eKi KaxTI) <,001 <,001 <,001 <,001
ITupcoH KOppesIus ,934™ 1 -,839%%* JI51%% ,806%*
WuTepuerke
Toyen ik MATBIBABLIBITH! <,001 <,001 <,001 <,001
(exi aKThI) ’ ’
[Tupcon Koppensiust -,868%** -,839%* 1 - T4 -,817%*
e3iH-031 Oarana
y MaHL.ISZ[BIJIBIFLI <001 <,001 <,001 <,001
(exi yKaKThI)
TTupcon xoppesius ,743%* JI51%* - T4 1 ,831%*
KAFIASTTHIK,
MasackI3any MARBIARHIBITG <,001 <,001 <,001 <,001
(exi )aKThI)
Tupcon xoppemsinus ,818%** ,806%* -, 817%* 831 %* 1
TYJIFAIIBIK
MasachI3any MAHBISIBLIBIFBL <,001 <,001 <,001 <,001
(exi )KaKThI)

**Koppenayus 0,019 (exi srcaxmul)Oeneelioe Manvl30vl
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4-KeCTeHIH HOTHXeNepiHe COUKeC aybICHasbl
0O0JIaTBIH KOPpEINSIHsIIap aHBIKTANABI: WHTEPHET-
Ti mpobnemansl naiinanany, HHTCPHET-TOYEIIIIK,
e3iH-031 Oaranay p <0,01(**) meHreitinae MaHbI3IbI
OoJIaThIH JKaFIAsTTHIK JKOHE TYJIFAIBIK Ma3achl3-
nany. MyHiail HOTHKE eKIKaKThl MaHBI3IbUTBIKTHI
kepceteni. MuTepHeTTi mpoOieMansl naiaanany-
JIBIH KOPPEISIHUSIIBIK OaliTaHbICBIHBIH HOTHIKEIIC-
piH mKana OOWBIHIIA KapacThIPalbIK.

1. IaTepHETKE TOYENAIIIK IEH WHTEPHETTI Maii-
JaNaHyAbIH TpoOJIeMaNblK KOPPENSLUUsICH KYIITI
oH Oaitmanpicka ue (r=0,934**), Hotmxke oChI ipik-
TeMeJeri eKki (PeHOMEHMEH ThIFbI3 OaliJIaHbICThI EKe-
HiH Kepcereni. IHTepHeTTI maiiaanaHy KaHIIaJIbIK-
TBI TipoOJIeMalbl 0oJIca, FAIaMTOpPFa TOYEIALTIK Te
COHIIAJIBIKTHI JKOFaphl Oomanbl. MIHTEpHETTI MpOo-
JeManbl HaiganaHaThlH CTYJCHTTEp WHTEPHETKE
TOYEJIUTIKTIH JKOFaphl ICHIeHiH KopceTe/I.

2. HnrepHeTTi ©3iH-031 Oaranmay aeHredimeH
po0JieMalbl aiananyaAblH KOPPEISIUsICH KYIITi
Tepic Oainanpicka ue (r=-0,868**). Mynnaii kop-
peTAIUS MHTEPHETTI Maiaanany IbiH Ipo0IeMalTbIK
JIeHIeil HEFYypJIBbIM JKOFapbl 0oJica, OCBl ipiKTeMe
OOUBIHIIIA CTYIACHTTEPIIH ©31H-031 OaraiaybIHBIH
COHIIANBIKTBl TOMEH OOJaThIHBIH Oingipeni. MyH-
nai OalijaHBIC aKMapaTThl MIAMaJaH THIC TYTHIHY-
MEH >KOHE MaiianaHylmbuUIapIblH «MiHCi3» OeiiHe-
JIepl KOPCETUICTIH OJCYMETTIK KENJIePAe YaKbIT
OTKI3yIMEH TYCIHIIpiTyi MYMKIH. AJaM IIbIHAHBI
eMiperi OeICCHAUTIKTI EKTEH I JKOHEe ©31H aliHa-
JaChIHJAFBIIAPMEH CaNBICTBIPAbI, Oy 031H-031 Oa-
Fayay JACHreliHe Tepic acep eTe/I.

3. HnrepHerti mpoOneMaibl NaiganaHy >Kar-
JASsITTBIK, Ma3achl3laHy MEH KYIITI OH KOPPEIsIIHs-
TBIK, Oaiinanbicka ue (1=0,743**). MyHnait HoTHxe
WHTEPHETTI TpobieManbl Taiiagany HEFYpIIbIM
XKOFapbl OoJica, KarnasTThIK Ma3achl3laHy COFYp-
JIBIM JKOFapbl OONaThIHBIH KepceTreni. HTepHeTTi
eTe npoOiieMalbl NalanaHaThlH CTYICHTTED CHIPT-
KBI TITIpEeKeHIIprimTepre kayar peTiHae naina 0o-
JIATHIH aJlaHIayIIBUTBIKTHI KU1 CE31HE/I.

5-kecte — PerpeccuBti cTaticTiHKa

4. lunTepHETT] *Keke OaChIHBIH Ma3achI3AaHybl-
MEH TpOoOJIEMAITBIK, TaiTaIaHy IbIH KOPPEISIIUICH
Kymri oH Oaitmaneicka ue (r=0,818**). Pecrion-
JICHTTepAic WHTEPHETTI Taljanany KaHIIAIBIKThI
npobiemMansl OoJica, jkeke OachbIHBIH Ma3achl3laHy
IIEHTeil 11e COFYpaBIM >KOFapbl Oosamel. MHTEp-
HeTTi Oenriyi Oip mpoOneManapia naiganaHaThIH
amamaap OelTapamn >karmaiyapabl KayinTi Jem Ka-
ObUTIANBI KOHE Ma3aChI3IbIKTHI TYJIFAIBIK KACHET
peTiHe KepceTesi.

HuTepHeTKe TOyenAiniKTi Oaranay aaicTemeci
WHTEPHETTI MaiJamanyIbIH HeT13T1 Mpo0IeMalIbIK
HIKajacklHa KOChIMINA peTiHae TaHmanasl. Hotu-
JKeJep OHBIH WMHTEPHETTI MaijalanyJarsl Mpoo-
JIeMaJbIK, IIKaJlachl OOMBIHINA yITalilapMeH KYIITI
OH KOppeJsIusira e eKeHin kepcereni . Muatep-
HETKE TOYeNIiNiK ©3iH-031 OaramayMeH KYIITI
Tepic koppesusra ue (r=-0,839**), onbIH 03iH-
031 KaObpUIHayFa Tepic ocepiH pactaiinbl. UuTep-
HETKE TOYENIUIIK, HHTEPHETTI poOIeMansl mai-
JlaJlaHy CHUSKTHI, XaraadarTeik (r=0,765%*) xoHe
TYJIFaIBIK Mazace3AbIKIeH (r=0,851%**) xymTi oH
Koppensinusra ue. MyHIall HOTIKEIEp HHTEp-
HETKE TOYEIIi CTYASCHTTEPAIH KYHICTIKTI oMipae
K00aIDKy peakiusiapbiHa OeliM eKEHIH KOHE UH-
TEPHETTI OMipAeri KUBIHIABIKTApAaH ayjakK 0oy
9JIiCi peTiHJIle MaijialaHa aJaThIHBIH KepceTeli
.O3iH-031 Oaranay Tymransik (r=-0,774*%*) sxone
JKaFIasITTBIK Ma3achbl3ABIKTBIH (r=-0,741%**) Te-
pic KoppensnuaMeH OallIaHBICTHIFBIH CHIIATTAll-
nbl. CBIPTKBI BIHTAJIAHJBIPYJIapFa XKayar peTiHjae
031H-631 TOMEH OaralaliThIH CTYICHTTEp Kyi3e-
JCTIH JKOFapbUIayblH ce3iHyre Oeilim Ooanjsl,
COHJIali-aK, 0JIap Ma3achI3JIBIKTHI KEKE TYIFaIbIK
KacueT PeTiHAe YJIKEH BIKTUMaJIBIKIICH KaObLI-
JTanIel.

KoceImIna sKypri3ifireH perpeccuBTi Tajaay uH-
TEepHETTI Tpobiemansl maiiaJaHy MEH WHTepHET
TOYEIAUIIK apachblHaFbl KOHE ©31H-031 Oaranayna-
Fbl 0alJIaHBICTHIH MaHBI3BUIBIFBI KOFAPBl CKEH]Ii-
riH kepcerTi (5 kecte).

Koagppuyuenmmepi CmZZZ[ZZZm " temamuemuxa P-manwvizovinvix | Temenei 95% | XKoeapewvr 95%
Y-KHUBLIBICY bI 48,22103 8,786176 5,488284 7,99E-07 30,65771 65,78434
Mirrepriet- 0,718513 0,077617 9,257117 2,70E-13 0,563358 0,873668
TOYEIALTIK
O3in-e3i baranay -0,32919 0,086939 -3,7865 0,000347 -0,50298 -0,15541
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Kecmeniy orcaneacwi

R MaHbBI3IBUTBIFBIHBIH aTayaapbl MaHBI3/IbLIBIK,
Kemminikri R 0,94677
R-kBanpar 0,896374
Hopwmara caii R-xBanpat 0,893032
CraHIapTThl KaTEIiK 4,684317
Bakpinay 65

Perpeccusti Mmojens Typi:

y=48.22103 +0.718513x, +0.3291903x,,
R>=0.896374

R* = 0.896374 x0d()MIMEHTIHIH CTaTUCTUKAJIBIK
MaHBI3JIBUIBIFBIHBIH 89,6%-Ke TeHIIT1 (MHTepHETTI
mpoOsIeMalTbl KOJIIaHy MEH ©31H-631 Oaraiayarsl)
aifHBIMaTbl (haKTOpIapAbIH TYCIHIIPMECIMEH Heri3-
JIeTe.

Koppesiusiibik jKoHEe perpecCcHUBTi Tajayiap
WHTEPHETTI MpoOIeMaITbl Taii1aany IbIH TYIFaHbIH
031H-031 OaranayblHa KOHE WHTEPHET TOYEIAITIKKEe
OCEpiHIH MaHBI3ABl EKEHIH KopceTemi. TyIFabiK
JKOHE JKAaFJaATThIK Maszacbi3ablk MIIII-na xoppe-
TSATASITBIK, OAMIaHBICTH CKEHIITIH, SFHU OJIAPIBIH
Oipre iIKi koHE CBHIPTKBI (hakTopiapra OaiiaHbic-
TBUTBIFBIHBIH MYMKIH OOTaTHIHBIH OaifKaTa bl

Bi3giH Ka3akCTaHIBIK CTYACHTTEPJl ipiKTey
apKBUTBl anmFaH HoTmwkenepimiz JI.P. Anrtukuena
& M.C. bypcakoBa (2022) uudpiblK KEHIiCTiKTi
mpoOIeMalTbl TTalJaaHyabIH JKac YpHaKTarbkl Ma-
3aChI3/BIK TIE€H OJIAPJIBIH ©3iH-631 OaranayjblH Te-
MEHIIrIMEH OaiiylaHBICTBl €KEHIITIH alKBIHIANIBI.
Kenreren 3eprreymrinep cryaentrepae WUIIII, ma-
3aChI3IaHy KOHE TCHXHUKAIBIK CaTaMaTTBUTBIKTHIH
TOMEHJICYIHIH aJIJIbIH ally SJICTePiH TaIKbUIANIbI.
JKacrap apacweiHIa WHTEPHETTI MPOOIEMaNbl Iaii-
JAJTaHyIbl a3alTy YIIH OacTaybllll MEKTEN JKa-
ChIHaH OacTtanm MUQPIBIK THTHEHA JKOHE ITH(PIBIK,
cayaTThUIBIK, OaFiapiiaMaiapblH iCKe achIpy KEpek.
Cetitim, Oamanmap >KeTiAeH MaKyaay MeH xXyOa-
HBIII 13]IeMeFiTi, oap MUQPIIBIK TEXHOIOTUSLIAP,IbI
HaKTBI OMIpJIe TaMBIT, OKY JaFIbUIAPBIH jkKoHE 00C
YaKbITBIH J)KaKCapTy YIIIH MaljjanaHa ajaaTbiH 0oJia-
Ibl. ATa-aHanmap OayrajapblH epTe JKacTaH OCJICEH-

JIUTIKKE BIHTAJaHJbIPa OTHIPHIIL,OJIAP/IBIH JJaMybIHA
BIKITAJT €TETIH MHTEPHETTEH THIC X000MIepi MCH KbI-
3BIFYIIBUTBIKTAPBIH IAMBITYBI KEPEK.

Y.Shi, F.Kong, M.Zhu (2024) aBTopnap «Oney-
METTIK MeJHMa KapKbIHIBUIBIFBI JKaceCipiMACpAiH
DIICYMETTIK Ma3achI3IbIKTaphIHA KaJlall ocep eTe/Ii:
Ti30EKTENreH XOHE eJEeCTETUICTIH ayAuTOPHUSIHBIH
CBIPTKBI KeIOeTTI Oaramaymarbl ALK POITix»
aTThl 3epPTTEyiHJIC MbIHAJAN aljblH ajy OarbITTa-
PBIH QHBIKTA/IBI:

- CpIHU oliay MeH HUMPIIBIK CayaTThUIBIKTHI 1a-
MBITyFa OaFbITTaNFad OiTiM Oepy OaFmapiamManapsl.

- Caungplk THUTHCHANBIK OarapiaManap/isl
KYPTi3y.

- XKacecmipimuepain kemine OTKI3LIETiH ya-
KBITTBI a3alTyFa KOMEKTECETiH OQIIaifH-OeICeH] i~
JIKTEPiH BIHTAIAHABIPY.

- O3iH-031 Oarajgay TOMEHILTITI )KOHE Ma3achl3-
JBIKTHI Q3aUTy YIIIH TeParusUIbIK KOMEKTI CHAIPY.

MexrenTe k0HE KOFaphl OKY OPBIHIAPHIH/IA ajl-
JIBIH aJTy JKYMBICTAPBIH XKYPTi3y apKbUIbI YIIFaUbII
KeJle JKaTKaH WHTEPHETKE TOYENIITIK TIeH WHTEp-
HeTTi mpoOieMansl naiiianany MOCENeCiH HIenryre
MYMKIHIIK TYABIPAAbl. AJIBIH alyJbIH aJTFaIIKbl
Ke3CHJCpiHIe aJaMHBIH Ma3achbI3aHyblH JKCHE
aybIHa OaFBITTAIFAH: THIHBIC ATy )KOHE pelaKcaus
DIICTepiH, 3€HIHII MIOFBIPIAHABIPYABl TYHCIHYTE
KOMEKTECETIH JaeHere OarbiTTanmrad (mindfulness)
MEJIUTALUSIIBIK OJIICTEP/I JKOHE KOTHUTHBTI-Ta-
HeIMABIK, KIIT MiHE3-KYIBIKTEI AaMBITy CHSIKTHI
TICUXOJIOTHSJIBIK, TeXHHKAJIap MEH ojicTeMeNepii
KOJIIaHy KepeK.

6-kecTeqe MHTEPHETTI MpoOiemanbl Maiaana-
HYJIBIH BCEpPiH a3aiiTa aJaThIH )KOHE Ma3aChI3/IbIKTHI
JKEHE aJlyFa KOMEKTECETIH TeXHUKAIAPAbIH MbICAJI-
nap oepirei.
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6-kecre — Ma3aCBISZ[LIKTI;I JKEHY TEXHHKaJIaphbl

Canarrapsl TexHukanap Cunarramacsl
Ma3achI3IbIKThI Tepic amouusiapsl 6acTaH KeLipy/i «KeliHre KaiapIpy» jKOHE OJapbl bIHFAIIbI
KOHTEIHepIeHIipy yaKbITTa Ce3iHy YIIiH Ma3achI3AbIKThI OHIlIa KOHTEHHEpTe cay.
KoruuTusri . Tmiki Genrinep akpUIbl Ma3achl3 OMIap/bl TOKTATY )KOHE Ha3ap3/bl CHIPTKBI SJIEMIe
. «Olinayasl TOKTaTy»
aJicTep aynapy

DMOIHUS KYHACTITH

By eaic amMonusiap/abl TAHYFa JKOHE OJIap/IblH alaMHBIH KaHaail

MiHe3-KYIIbIK

KYPrizy aJIaHJayIIBUIBIKTAPFa TePIC Ocep eTeTiHiH OaiikayFa KOMEeKTeCe .
XKepre Tycipy Toxipudeci . .
o 4301 KarTbl KobamKy coTiH/Ie aJaMHBIH Ha3aphbl 5 ce3iMre IOFBIPIaHybI KEPEK.
Tyiliciny xoHe (5-4-3-2-1)
MeuTanus . .. «OcpIHjIa XKOHE Ka3ipy» ce3IMJIEpiHe, THIHBLIC ally MEH KO3FabICTapabl OaKbUIayFa
Mindfulness 3etiin p PIHC, y P Y
Ha3ap aylapbIHbI3.
N e€CTPYKTHBTI peakiusaap MeH DIeTTep i KOHCTPYKTUBTI OPEKETTEPMEH aybICTHI
Pedppeiimunr HAectpy p p P py p PMEH ayBICTHIPY

Kaiira enney

(MBICaIBI, XKaFBIMCBI3 SMOLUSIIAPABI OacTaH OTKEPreH e IEYMETTIK JKelie OThIPyFa
JIeTeH KYJIIIBIHBICTBI CEPYCHICYMEH aybICTHIPY)

OHICTEPL Jlexommno3uuus KimriripiM MakcarTapra KoJI KeTKi3y apKbUIbI aJ]aM YJIKSH HOTIIKeJIepre KO )KeTKi3e
(«kimKeHTal KajamMaapy | anajasl (MbICAJIBI, KYHIGIIKTI JKelliie OTKI3eTiH caraTTap/iblH CaHbIH 5 MUHYTKA
o1ici) KBICKapTy MaKCaThIH KOIO)
Tepen nuadparmanbik N
Immren Gasty skoHE CaHaJIBI THIHBIC ATy SKOFaphl Ma3achI3BIKTEI a3aiTa Ibl.
ThIHEIC ay TBIHBIC ATy

JKATTBIFYNAphl | «KBagpaTThl (IIAPIIbI)

TBIHBIC AITY»

4 cexyH[ eM aJIbIHBI3, IeMiHi3/i 4 CeKyH/I YCTaHbI3 XkoHe 4 CeKyH/I IeM
IIBIFAPBIHBI3. THIHBIC amyabl GaKbUIay KYIITI OMOLHSIAPMEH KYPECYTe KOMEKTECe.

Mpgicansl, «5-4-3-2-1» ojici agaMra KaTTbl KO-
0alKy Ke3iHJe O3iH «OKepre Tycipyre» »oHE Thl-
HBIITaHBIPyFa MYMKIHIIK Oepemi. MpIHamap sl
KE3€K-Ke3€K aTall, allTy OThIPY KEPEK:

- Anam aifHanacbIHaH KOPETiH 5 3ar.

- On ycTaif anaTeiH 4 3aT.

- 3 IBIOBICTHI €CTHU/I.

- 2 O OCBHI COTTE CE3IHETIH HEMece €CiHe TYCi-
peTiH uic.

- 1 ecre cakrayra HeMmece Ce3iHyre OOJaThIH
JIOM.

Byn apicrep emip camachlH KakcapTyFa KOHE
KYIITI OMOIUSUIIADMEH Kypecyre OaFbITTalFaH,
oJIapJIbl JKYHEN TYp/ie OpbIHIAY apKbUIbI ajamjap
Ma3achI3ABIKTHIH OipTe-0ipTe a3aibin, OYPBIHFBIIAN
KUl Taina OOJybIH TOKTATKAHBIH Oalikail asjajbl.
ATanraH 9JIiCTep MEH dicTepTeMenep/i CTyIeHT-
TEPJIiH TICUX0IMOIIMOHAIIJIBIK, JKaF IalbIH )KaKcapTy,
MAa3achI3JIbIKThl a3alTy >KOHE WHTEPHETTI aitap-
JIBIKTal MpoOieMaibl KOJJIaHybl 0ap CTyIeHTTep-
IliH ©31H-031 OaranayblH HBIFANTY YIIiH Naianany-
ra 0oJajbl.

KopbITbIHABI
KazakcTaH/plK CTYACHTTEp/l IpIKTEN TaHIay

apKbUIbI KYPIi3ireH 3epTTey HOTHXKENepl OONBIH-
[1a MHTEPHETTI MpoOiieMalbl Maijanany CTyIEHT-
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TepHiH e3iH-631 Oaramaybl MEH Ma3achl3JlaHYbIHA
Tepic ocep eTeTiHl aHbIKTanabl. MHTepHeTTI mpoo-
JeMajbl MaijanaHy MEH MHTEPHETKE TOYENJILUTIK,
WHTEPHET-a/UIMKIMsI, HWHTEPHETTI POOJIEMaJIbIK
naianany/plH KOHUI-KYHTe, epeKile Ma3achi3fa-
HyFa ocepi KoHe 03iH-031 Oaranay apacblHIAFbI Te-
pic OaiTaHbIC aHBIKTAIIIBI.

Byn HoTmX)eNep MICTEN K FAIBIMIAP/IbIH 3ePT-
TeylepiMeH colikec Keneni. Makanaga mpodiiema-
JIBIK, MHTEPHET TICH YsUIbl Tele)OH bl Taiianany
JICHTCHIH aHBIKTAyFa apHAIFaH JIHATHOCTHUKAIBIK
Kypayiaap kuHaktajiraH; crynentrepain MIII Ga-
FaJlaHaIbl )KOHE CTYICHTTEP/IIH Ma3acChI3IaHybIHBIH
aJIJIBIH aJly MEH OJIap/ibl a3alTy MIapajiapbl YChIHbI-
nanel. AJJaFel yakbITTa WHTEPHETTI MPOoOJieMalibl
naiJananyplH anjablH any, CTYACHTTEepIiH Hugp-
JIBIK, TUTHCHA JIAFJbUTAPBIH JKOHE IU(PIBIK cayaT-
TBUIBIKTBI JIaMBITY OaFaapiiaMajiapblH JIaldbIH/IAl
JKETUNIPYABIH  MaHBI3BUIBIFBIH  APTTHIPY KaxXeT
JIeT CaHaNMBI3.

Anzvic

3epmmey KP Foiivim dicone sncozapul OLnim mu-
Hucmpieiniy «Kazaxcmanowix scone onemoix oOinim
bepyoeci NCUXO0OUAZHOCMUKAHBIY OAMY MAPUXbL:
KDPOCC-MOOCHU MANOAY JHCOHE SAIUOMeEY aAneopuin-
min orcacayy ammuol NeAP23488243 epanmmeoix
2HCO0ACHINbIY eceDIHeH OPbIHOANObL.
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THE STATE OF READINESS OF FUTURE TEACHERS-PSYCHOLOGISTS
TO WORK WITH CHILDREN
WITH ATTENTION DEFICIT HYPERACTIVITY DISORDER

The article explores how future educational psychologists are trained to work with children, who
have emotional and behavioral difficulties, particularly ADHD. The authors discuss the phenomenon
of hyperactive in the context of modern society and describe the real challenges faced by parents and
teachers of such children. The paper also highlights international approaches to training psychologists,
drawing on examples from the United States and several European countries. The main aim of study is
to asses how well today is psychology students are prepared to support children with ADHD. Based on
these findings, the authors propose practical steps for improving training programs so that graduates can
work with these children more effectively.

The study emphasizes the importance of quality training for specialists to effectively work with
children experiencing emotional-volitional disturbances and offers ways to optimize the educational
process, taking into account the specific needs of this category of children.

The practical value of this work lies in identifying what already functions well in the training of
psychologists who support children with ADHD, and what still needs to be improved. Based on this
analysis, the authors suggest specific steps for updating the training programs. Putting these measures
into practice should help specialists work with such children more effectively and make their integration
into school everyday life easier.

As a result of the research, it becomes possible to develop high-quality skills and competencies for
specialists working with children with ADHD and to improve the quality of their training.

Keywords: teacher-psychologist, children with attention deficit and hyperactivity, training of teach-
er-psychologists, educational program, research.
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boaaluak, ncMxoAor MyFaAiMAEpAiH rmnepoeAceHAIAIK XKaHe Ha3ap ayAapyAbIH,
XKeTicrneywiAik CHHAPOMbI 6ap 6ararapMeH KYMbICKA AAlbIHABIK, XKaFAaibl

ByA Makarapa MCUMXOAOTTapAbl SMOLMOHAAABIK, XOHe epikTi cdepacbl Oy3biAFaH GararapmeH,
acipece runepbeACEHAIAIK XoHe 3eiiH KeTicneywiAik CMHAPOMbI Gap 6araAapMeH >KYMbIC icTeyre
AariblHAQY acnekTiAepi KapacTbipblAaaabl. ABTOpAap Kasipri anemaeri [3)KC deHoMeHIH 3epTTenai,
OCbl CMHAPOMbI 6ap 6ararapabl TopOMeAey >koHe OKbITY MOCEAEAEpiH aHbIKTaiAbl, COHbIMEH KaTap
LIEeT EAAEPAE MCUXOAOITAPAbI AAMBIHAQY TOXXIPUOECiH KapaCTbIPaAb.

3epTTeyAiH Makcatbl 60AalIaK, NeAarorMkablk, NcMxoAortapAbiH [3>KC 6ap 6ararapmeH >KYMbIC
icTeyre AablHABIFbIH 3epTTey 6OAbIN TabblraAbl. AAbIHFaH HOTUXEAEP MCUXOAOrTapAbl AASIPAAYAbIH
6inim Gepy GaraapAamManapbiH KeTiAAIpY GOMblHILA YCbIHbICTap a3ipAeyre Heriz 60AAbl. 3epTTeyae
SMOLMOHAAABIK-EPIKTIK cdepachbl Oy3biAFaH 6GararapMeH TMIMAI >KYMbIC iCTey YliH MamMaHAapAbl
canaAbl AAMbIHAQYAbBIH MaHbI3ABIAbIFbI aTarn OTiAiM, OCbl caHaTTarbl 6GaraAapAblH epekLIeAikTepiH
eckepe OTbIpbiN, OKy-Topbue NPoLeciH OHTAMAAHABIPYAbIH >KOAAAPbI YCbIHLIAQADI.

3epTTeyAiH NpakTUKaAbIK, MaHbI3AbIAbIFbI [3)KC Gap 6ararapMeH >KYMbIC icTeyre neAarormkaabik,
MCUXOAOTTapAbl  AQMbIHAQYAbIH,  KYLWITI >KOHE ©ACI3 >KaKTapblH aHblKTayAaa >oHe 6iaim  Gepy
6arAapAAManapbiH XKETIAAIPY 60MbIHLLIA YCbIHbICTAp a3ipAeyae >KaTblp. OCbl YCbIHBIMAAPAbI XKy3ere
acbIpy NeAArormkaAbik, MCUXOAOTTaPAbIH, OCbl CaHaTTaFbl GaAaAapMEH TUIMAT XKYMbIC iCTeyiHe, OAapAbIH
GeniMAeAYi MEH OKYbIH >KaKCapTyFa biKMaA eTe aAaabl. 3epTTey HoTuxeciHae [3)KC 6ap 6ararapmeH
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MBbIC iCTey YLIiH MaMaHAQPAbIH CarnaAbl AaFAbIAGPbI MEH KY3bIPETTEePiH KAAbINTACTbIPYFa >KaHe OAQpAbI
OKbITY CanacblH apTTbIpyFa MYMKIHAIK TyaAbl.

Ty#iH ce3aep: NeAaror-rncMxoAor, rmnepoeACeHAIAIK >kaHe Ha3ap ayAapyAbIH XXeTiCreyLiAiK CUHA-
pombl Gap 6arasap, NeAarormkaabik, MCUXOAOTTaPAbI AdiblHAQY, GiAiM Bepy GarAapAamachl, 3epTTey.
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CocTosiHME TOTOBHOCTH OYAYLLIMX MEAAroroB-rcUXoA0roB K pabore ¢ AeTbmu
C CUHAPOMOM AecpMLMTa BHUMAHUS M TUINEPAKTUBHOCTH

B AQHHOW CTaTbe PAaCCMATPMBAIOTCS ACMEKTbI MOATOTOBKM NMEAArOroB-NMCUXOAOrOB K paboTe C AeTb-
MW, MMEIOLLIMMU HAPYLIEHUS SMOLIMOHAALHO-BOAEBOM Chepbl, B OCOOEHHOCTU AETbMU C CMHAPOMOM
AedurumTta BHMMaHMS 1 runepaktnsHoctu (CABI). MNpoBoantcs aHaams beHomeHa CABI B coBpemeh-
HOM MUpe, 0603HAYAITCS NPOOAEMbI BOCTIUTAHMS 1 0OYUeHUs AETe C AQHHbIM CMHAPOMOM, a Tak>Ke
paccMaTpMBAETCS OMbIT MOATOTOBKM MEAAroroB M NMCUXOAOrOB B 3apy6esXHbIX CTpaHax.

LleAb MccAeAOBaHMS HaMpaBAEHA Ha M3yUeHWe rOTOBHOCTM BYAYLLMX MEAArOrOB-MCUXOAOrOB pabo-
TaTb ¢ AeTbMu ¢ CABI. TloAyueHHble pe3yAbTaTbl CTaAM OCHOBOM AAS Pa3paboTKM peKoMEeHAALMIA Mo
COBEpLLEHCTBOBAHMIO 06Pa30BaTEAbHbIX MPOrPaMM MOAFOTOBKM MEAAroroB-ncnMxoAoros. MccaepaoBa-
HYe NMoAYEPKMBAET 3HAUMMOCTb KQ4eCTBEHHOM MOArOTOBKM CMEeLMAAUCTOB AAS 3 EKTUBHOM paboTbl
C AETbMM C HapYyLIEHNSIMU SMOLMOHAALHO-BOAEBOM CPepbl M MpeAAaraeT crnocobbl onTuMmM3anmmn ob-
pa3oBaTEAbHOrO MPOLLEeCCa C YYETOM CreLndUKM AQHHOM KaTeropum AeTen.

[NpakTnueckas 3HaUMMOCTb MCCAEAOBAHMS 3aKAIOHAETCS B ONMPeAeAeHUM CAABbIX U CUAbHBIX CTO-
POH MOArOTOBKM MEeAAroroB-ncnxoAoros kK pabote ¢ aetbmut ¢ CABI 1 B pa3paboTaTke pekoMeHAaLmii
MO YCOBEpPLLEHCTBOBAHUIO 06pa30BaTEAbHbIX MPOrPamMm NMOArOTOBKM MEAAroroB-NCUXOAOrOB. BHeape-
HMEe ITUX PEKOMEHAALIMIA MOXKET CNOCOOCTBOBaTb 6oAee 3(hheKTUBHOM paboTe C AaHHOW KaTeropueit
AETEN, yAydllas Ux apantaumio u obydeHve. B pesyAbTate MCCAEAOBaHMS CTAHOBUTCS BO3MOXHbIM
hopMUpOBaHMe KaUeCTBEHHbIX HABLIKOB M KOMMETEHLMIA CMELMAAUCTOB AAS paboTbl ¢ AeTbmu ¢ CABT

M noBbllLIeHMe Ka4veCTBa X MOATOTOBKU.

KAroueBble CAOBa: MeAaror-ncMxoAor, A€TM ¢ AeUUMTOM BHUMAHWUS U TUNEPaKTUBHOCTBIO, MOA-
roTOBKa MeAaroroB-rcMxoAOroB, o6pasoBaTeAbHas NpPorpaMma, MCCAEAOBaHME.,

B AaHHO cTaTbe UCMOAb3YIOTCS CAeaytolme cokpatleHns: CABI — cuHapom aedmumTa BHUMaHNS
1 runepaktMeHocTb, Ol — obpasoBateAbHas nporpamma, HHIMLUPCHMO — HaumoHaAbHbI Hayy4HO-
NPaKTUYECKMIA LLEHTP Pas3BUTUS CMELIMAABHOIO M MHKAIO3MBHOIO 00pa3oBaHms.

Introduction

The educational system of Kazakhstan encom-
passes a significant cohort of learners who require
particular attention, understanding, and individual-
ized support. These are children with special edu-
cational needs, each of whom encounters distinct
challenges that necessitate a specialized approach
to their schooling. While Kazakhstan has made
considerable progress in reforming its educational
policy and systems to ensure greater inclusivity, the
endeavor to enhance comprehensive and effective
psycho-pedagogical support for these children re-
mains a persistent priority.

This article explores the multifaceted domain
of educating children with special needs in Ka-
zakhstan, with a specific focus on the intricacies of
the psycho-pedagogical support provided to them
within the nation’s schools. It is imperative to ac-

knowledge that the challenges and corresponding
solutions in this field are influenced by both the spe-
cific national context and broader global discourse.
A paramount objective is to secure equal access to
quality education for all children, irrespective of
their individual learning abilities or disabilities. Ka-
zakhstan, alongside many other nations, has adopt-
ed inclusive education as a foundational principle,
thereby affirming the right of every child to learn in
a supportive environment that is responsive to their
specific requirements. Nevertheless, the practical
implementation of this principle presents substantial
complexities.

This analysis takes into account the evolving
landscape of psychological support for these chil-
dren within Kazakhstani educational institutions.
By integrating data-driven analysis with illustrative
real-life case studies, we seek to provide a deeper
understanding of the complex dynamics character-

53



The state of readiness of future teachers-psychologists to work with children with attention deficit hyperactivity disorder

izing inclusive education in Kazakhstan and to pro-
pose potential pathways for the enhancement of ex-
isting support systems.

Having considered the importance of investigat-
ing the prevalence of Attention-Deficit/Hyperactiv-
ity Disorder (ADHD) among children worldwide,
we will now delineate the concept of ADHD in
greater detail and outline its key characteristics that
must be taken into account when working with chil-
dren and adolescents.

ADHD, also known as attention deficit hy-
peractivity disorder or hyperkinetic disorder, is
a significant clinical condition—a behavioral and
neurodevelopmental disorder with an onset in child-
hood (Polanczyk, 2015: 345). It is manifested by
symptoms such as difficulties in sustaining atten-
tion, hyperactivity, and poorly managed impulsiv-
ity (Anderson, 2012: 511). In the DSM-4, ADHD
was classified among hyperkinetic disorders—a
group of emotional and behavioral disorders typi-
cally observed in childhood—while in the DSM-5,
it is categorized as a neurodevelopmental disorder.
The symptoms of ADHD arise from executive dys-
function, and emotional lability is often considered
a core symptom. In children, attentional problems
can lead to poor academic performance in school
(Armour, 2016: 60).

Currently, in the Republic of Kazakhstan, sev-
eral universities offer training programs for future
school psychologists.

Yet reasonable question arises: do these pro-
grams devote enough attention specifically to chil-
dren with ADHD? We need to rethink our approach
and design courses that are not just general in na-
ture, but deliberately tailored to preparing psycholo-
gists to work with hyperactivity. After all, it is of-
ten the school psychologist who first notices signs
of ADHD and becomes the child is primary source
of support. Without focused, well-targeted training,
future specialists simply will not.

The present study constitutes a preliminary
analysis of the needs and competencies of young
specialists in this field (Moghaddam, 2009: 1).

According to the press service of the Ministry
of Education of the Republic of Kazakhstan, in the
2021-2022 academic year, approximately 50,000
children with special needs were enrolled in general
education schools, a figure which included children
with ADHD; by 2023, this number had increased to
55,000.

Within the framework of the legislative acts
of the Republic of Kazakhstan, including the Law
of the Republic of Kazakhstan «On Education» of
2007 (Article 8) places a special obligation on the
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state: to guarantee that the special education needs
of citizens, including children, are met and to cre-
ate all necessary conditions for this. It concerns op-
portunities for continuous development, Learning at
any age, the free expression of individual abilities,
and — which is very important — the right to choose
an appropriate form of education based on each
child is individual characteristics.

These legal provisions emphasize how impor-
tant the task of building a truly inclusive and ac-
cessible educational environment is Kazakhstan. It
must be a system that not only provides equal op-
portunities for everyone but also respects each per-
son is right to an individual path of development,
especially when it concerns with special educational
needs. The key principle here is a personalized ap-
proach: support for every child is based on his or her
uniqueness, interests, and capabilities. In schools
where such children study, educational goals extend
beyond the standard curriculum. The main priority
is to ensure high-quality education for every student
on equal terms. At the same time, it is essential not
to overlook children who face learning difficulties,
attention deficits, or hyperactivity (ADHD). These
children are at a higher risk of themselves in situ-
ations of social or educational exclusion. This po-
sition is also supported by international standards,
including the Convention on the Rights of the Child
and UNESCO recommendations: inclusiveness,
equality of rights, and the active involvement of ev-
ery child in the learning process — regardless of psy-
chological or physical characteristics — must form
the foundation of modern education.

This approach not only aligns with international
standards but also fosters the creation of an educa-
tional environment that is genuinely conducive to
inclusion.

Current Situation and Research Framework

Today, the staffing structure of schools includes
support professionals such as speech therapists, spe-
cial needs educators (defectologists), and psycholo-
gists. However, the question of these specialists’
preparedness to work with children with special
needs within the context of a general education or-
ganization remains pertinent.

Research objective: to determine the level of
competence and readiness of future educational psy-
chologists to work with children with ADHD.

Object of the study: future educational psychol-
ogists.

Subject of the study. the content and structure
of the training of future educational psychologists
aimed at working with children with ADHD.
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Theoretical Significance of the Research. The
obtained results will contribute to the expansion of
scientific knowledge concerning the challenges of
inclusive education and the specificities of training
specialists who provide psychological and pedagog-
ical support to children with ADHD.

Practical Significance of the Research. The
research findings can be used to improve the edu-
cational programs for training educational psy-
chologists, as well as to implement practical rec-
ommendations within the school system to enhance
support for children with ADHD.

Literature review

To understand the importance of training psy-
chologists in line with contemporary realities, it
was necessary to analyze the experience of other
countries. Psychology is currently one of the most
sought-after courses worldwide. According to the
international QS ranking, 10 out of the 15 top uni-
versities globally offering psychology programs are
located in the United States (Major Sources Baker,
2009:67).

In the United States, there are more than 50
specializations within the field of Psychology. An
undergraduate program in psychology typically in-
volves four years of study at a college or university.
Curricula for studying psychology include topics
such as cognitive psychology, social psychology,
developmental psychology, and physiological or
comparative psychology (Benjamin, 2005:1).

Aspiring psychologists continue their profes-
sional education at the master’s level and within
doctoral programs. For instance, the University of
Texas at Concordia offers education in the field of
behavioral sciences (Mcfall, 2006:27). Given that
most children with Attention-Deficit/Hyperactivity
Disorder (ADHD) attend regular classes, Germa-
ny recognizes the importance of robust training to
provide these children with proper care and educa-
tion based on a deep knowledge of ADHD (Martin,
2014:29).

Psychologists must have sufficient opportunities
to study ADHD within their curriculum before com-
mencing professional practice.

In Italy, significant knowledge and experience
regarding Attention-Deficit/Hyperactivity Disorder
(ADHD) exist; however, it is important to note that
students and future specialists still require a special-
ized and individualized approach to studying and
treating this disorder. The understanding of ADHD
among educators and psychologists has been stud-

ied primarily in the United States and Australia.
For example, Sciutto, Terjesen, and Bender Frank
(2020) assessed the knowledge of American school
psychologists about ADHD using the Knowledge of
Attention Deficit Disorders Scale (KADDS). It was
found that the score for accurate knowledge among
American school psychologists was 47.80% (Sciut-
to, 2020:15).

Similar studies have been conducted in South
Korea. A survey of elementary school teachers
(grades 1-6) was carried out to assess their knowl-
edge of ADHD. The overall score for the quality of
knowledge was 53.50% (Kang, 2016:136).

In Germany, Schmiedeler conducted a compa-
rable study, which revealed that the level of accu-
rate knowledge about ADHD among educators and
psychologists remains insufficient (Schmiedeler,
2013:143). Research by Lee underscores the impor-
tance of preparing teachers to appropriately manage
children with ADHD in the classroom, including
their role in the early diagnosis and developmental
support of such children (Lee, 2015:110).

The training in psychology is based on an in-
terdisciplinary approach and requires knowledge
of various disciplines such as biology, pedagogy,
philosophy, marketing, and scientific research.
The field of psychology encompasses the study of
general psychology, personality psychology, de-
velopmental psychology, educational psychology,
clinical psychology, psychodiagnostics, test theory,
social psychology, biological psychology, and neu-
ropsychology.

Furthermore, numerous studies have evaluated
the readiness of future educational psychologists to
work with children with Attention-Deficit/Hyper-
activity Disorder (ADHD). Among them, a study
conducted by American researcher Du Paul in 2019
found that while psychology students demonstrated
an excellent theoretical understanding of ADHD,
they lacked practical skills in managing the behav-
ior of children with ADHD during lessons. This is
attributed to limited opportunities to work with such
children prior to the commencement of work ex-
perience and training. Overall, even if psychology
students have a sound theoretical grasp of ADHD,
additional practical training and experience may be
required to develop the skills necessary for working
with children with ADHD.

Educators require a comprehensive educational
program to manage the behavior of children with
Attention-Deficit/Hyperactivity Disorder (ADHD)
and to create a positive educational environment for
all students (DuPaul GJ, 2015:169).
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In another study conducted by Wagner and col-
leagues, it was found that psychologists who re-
ceived training in behavioral methods for working
with children with ADHD reported fewer problems
in their classrooms compared to psychologists who
did not undergo such training (Wagner, 2019:234).

Power and colleagues conducted a study in
which they established that the implementation of
a school intervention program improved academic
performance and reduced ADHD symptoms in
children with this disorder. The program provided
training for teachers and psychologists in ADHD
management, including behavior management strat-
egies, academic support, and parent involvement
(Power, 2018:67).

The results of these studies highlight the role of
training programs in preparing specialists to work
with children with Attention-Deficit/Hyperactivity
Disorder (ADHD). Thus, the importance of inte-
grating the skills, knowledge, and attitudes related
to ADHD management into the training programs
for educational psychologists cannot be overstated.
This will enhance the readiness of specialists to
work with children with ADHD and help them pro-
vide the necessary support for successful learning
and socialization.

Based on the conducted research, it can be con-
cluded that, although students have a good theo-
retical understanding of ADHD, they require more
practical experience to develop the necessary be-
havior management skills for children with ADHD.
Furthermore, educators and psychologists need
more comprehensive and practical training to enable
them to work effectively with children with ADHD.

Materials and methods

The questionnaire included the collection of de-
mographic information, encompassing age, gender,
place of residence, and year of study. The survey
was conducted using the Google Forms platform and
consisted of 9 questions, each offering three to four
response options. To enable a deeper analysis and
to clarify frequently encountered difficulties among
students, structured interviews were also conducted.
These interviews supplemented the quantitative
data with qualitative insights, thereby enriching the
understanding of the challenges and perspectives.

The pilot stage of the research involved the pre-
liminary processing of responses from one group of
students. This stage was aimed at identifying am-
biguities in the question wording and difficulties
encountered during the questionnaire completion
process. Based on the results of the pilot study, ad-
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justments were made to the survey structure, which
enhanced its reliability and validity. A crucial step
was obtaining electronic informed consent from the
participants, which ensured adherence to high ethi-
cal standards of research and confirmed voluntary
participation.

A thorough statistical analysis of the data was
performed within the framework of the study.
Given the diversity of participant characteristics,
particular attention was paid to the accuracy of re-
sult interpretation. Fisher’s exact test became an
important analytical tool, allowing for the identi-
fication of statistically significant patterns and re-
lationships between variables. This approach not
only provided a robust methodological foundation
for the conclusions but also expanded the scientific
understanding of the phenomena under investiga-
tion. Furthermore, the application of mixed-meth-
ods analysis revealed hidden dependencies that
would have otherwise remained unnoticed, thereby
strengthening both the theoretical and practical
significance of the study. Thus, the integration of
quantitative and qualitative analytical methods sig-
nificantly enhanced the scientific value and valid-
ity of the obtained results.

Research results and discussion

An analysis of the university’s educational pro-
gram allows for several conclusions to be drawn.
The curriculum courses are designed to develop
skills in diagnostics and a general understanding
of working with diverse groups of children. The
university’s educational programs include subjects
such as Special Psychology,” “Clinical Psychol-
ogy,” and “Health Psychology.” However, a criti-
cal analysis of the program indicates a need for its
updating to align with the current requirements and
needs of the educational system.

Data regarding the employment prospects for
future psychologists within the educational system
is noteworthy.

The data from the National Scientific and Prac-
tical Centre for the Development of Special and
Inclusive Education show where graduates of the
corresponding specializations are employed. Most
of them — 6,981 individuals — work in mainstream
schools. The rest are distributed across more spe-
cialized institutions 55 individuals work in reha-
bilitation centres, 118 in psychological-medical-
pedagogical consultation services, and 397 in
psychological-pedagogical correction offices. In
addition, 139 graduates work in special schools, and
51 in specialized kindergartens (Figurel).
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Figure 1 — Number of Psychologists Employed in the Education System

Current Demand for Psychological Profes-
sionals

The heightened demand for psychological pro-
fessionals today is driven by the increasing presence
of children with special educational needs in educa-
tional institutions. According to the National Scien-
tific-Practical Center for the Development of Spe-
cial and Inclusive Education (NNPCDSIE), 175,082
children with special educational needs were regis-
tered in 2022. On one hand, all children with spe-
cial needs require psychological support to varying
degrees. On the other hand, educational institutions
face significant challenges in recruiting qualified
personnel capable of conducting psychological and
pedagogical work, for instance, with children diag-
nosed with Attention Deficit Hyperactivity Disorder
(ADHD).

Thus, a distinct contradiction emerges between
the existing system of training psychologists and the
actual needs of educational organizations.

To assess the readiness of future psychologists
to work with children with ADHD, we conducted
a study that included surveying students, data pro-
cessing, and analysis. The respondents were st to
4th-year students majoring in “Pedagogy and Psy-
chology” at the Kazakh National Women’s Teacher
Training University, studying in both Russian and
Kazakh languages. The total sample consisted of
127 students. All participants in the survey were fe-
male.

The aim of the survey was to determine the level
of readiness of future educational psychologists to

work with children with Attention Deficit Hyper-
activity Disorder. The survey was conducted using
Google Forms.

Out of the 127 respondents, 30 were first-year
students, 50 were second-year students, 38 were
third-year students, and 9 were fourth-year students.
The distribution by language of instruction was
78.5% Kazakh and 21.5% Russian. The age of the
participants ranged from 18 to 23 years, with the
primary age group being 19-20 years old (38.5%).
The majority of respondents resided in rural areas
prior to enrolling at the university.

The significance of this line of inquiry was deter-
mined by the need to understand whether the surveyed
students perceived children with ADHD as a chal-
lenging group requiring special attention before their
university studies. The distribution between urban
and rural first-year students provides additional in-
sight into the respondents’ initial level of awareness.
The third question sought more substantive informa-
tion regarding the students’ knowledge about ADHD.
The results were as follows: 56.2% had heard of the
issue but did not understand the specifics of working
with this category of children; 32.3% were familiar
with the signs and symptoms of ADHD; and 11.5%
reported having had direct experience communicat-
ing with children with ADHD.

Simultaneously, additional questioning of the
respondents revealed that they possessed only a
general, and often very superficial, understanding of
this category of children. This data is presented in
Figure 2.
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Knowledge about ADHD among future educational psychologists
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Figure 2 — Knowledge About ADHD

Research results and discussion

The study results reveal a substantial gap in fu-
ture educational psychologists’ knowledge regard-
ing the etiology of Attention Deficit Hyperactivity
Disorder (ADHD). Analysis of the responses dem-
onstrated that 65.4% of respondents reported poor
awareness, 23.1% admitted they had not delved
into the causes of ADHD, and only 11.5% claimed
knowledge of these causes. However, in-depth dis-
cussion confirmed only a superficial understanding
of the issue. This indicates the necessity of incor-
porating specialized disciplines focused on studying
ADHD into educational programs.

The problem of underestimating the disorder
was also reflected in the responses: 46.2% of par-
ticipants pointed to society’s lack of understanding
regarding the seriousness of ADHD, 42.3% noted
that people around them are poorly informed about
the problem, and 11.5% found it difficult to answer.

0 10 20 30

Meanwhile, 53.9% of respondents reported encoun-
tering children with ADHD, most often in general
education schools. However, a tendency was ob-
served among students to confuse ordinary child-
hood activity with manifestations of hyperactivity,
underscoring the importance of professional train-
ing.

Of particular note is the students’ interest in
studying the problem: 57.7% expressed a desire to
deepen their knowledge about the causes and meth-
ods of working with children with ADHD, while
30.8% wished to acquire basic information about
this disorder. Only 11.5% showed no interest, be-
lieving they would not encounter this category of
children in their professional practice. The obtained
data highlight the need for developing educational
programs aimed at building solid professional com-
petencies for working with this group of children,
which would enhance the quality of their support
and adaptation.

57,7

40 50 60 70
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Figure 3 — Levels of Interest in Working with Children with ADHD
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The Composition of Urban and Rural Students
at the Kazakh National Women’s Teacher Train-
ing University

The student body at the Kazakh National Wom-
en’s Teacher Training University is characterized by
a predominance of students from rural backgrounds.
To determine whether the proportions of categories
within two categorical variables differ significantly
from each other, Fisher’s exact test was employed.
The categorical variables were defined based on the
criterion of possessing knowledge about ADHD.
Given that students from the 2nd to the 4th year of
study are, to some extent, familiar with ADHD-re-
lated issues, the test was specifically applied to first-

year students. The data include a total of 50 first-
year respondents, further divided into 36 students
originating from suburban and rural areas, and 14
who are residents of urban areas.

The predominance of rural students in the uni-
versity population underscores the importance of
assessing potential differences in proportions be-
tween these student categories. The application of
Fisher’s exact test serves as a valuable statistical
tool for examining these differences within this
context, where the categorical variables are defined
based on familiarity with ADHD-related informa-
tion, ensuring methodological rigor in comparing
the subgroups.

Table — Comparison of Proficiency Levels in ADHD Knowledge Using Fisher’s Exact Test

Possess ADHD knowledge Do not Possess ADHD knowledge
Group — — Total
Number of Participants Number of Participants
Rural Areas 16 (44.4%) 20 (55.6%) 36 (100%)
Urban Areas 12 (85.7%) 2 (14.3%) 14 (100%)

*The empirical value ¢ = 2.88 falls within the critical region, indicating a statistically significant association between the vari-

ables at the established significance level (p < 0.05).

It is imperative to examine the differences be-
tween students from urban and rural areas to estab-
lish a scientific foundation for developing evidence-
based educational pathways tailored to each student.

The collected responses have enabled us to visu-
alize certain aspects of how students future educa-
tional psychologists comprehend future educational
psychologists comprehend Attention Deficit Hyper-
activity Disorder (ADHD).

Thus, we emphasize the critical need for a
thorough and detailed examination of psycho-
pedagogical assistance for children with ADHD to
identify avenues for enhancing educational training
programs.

Conclusion

How can a psychologist be trained to work ef-
fectively with children with ADYD? This task has
no simple solutions and requires a comprehensive
approach. Drawing on research data and practical
experience, we can identify several fundamental
principles that should guide the training of special-
ists.

First and foremost, there is an urgent need to
integrate additional disciplines into psychology

training programs. These disciplines must provide
in-depth understanding of methodologies and tech-
niques required for working with children with
ADHD. This involves both theoretical comprehen-
sion of the disorder and the acquisition of practical
skills applicable in future professional practice. For
instance, mastering cognitive-behavioral therapy
techniques and behavior management strategies en-
ables specialists to work effectively with children in
both school and family settings.

The second key aspect relates to recognizing
the necessity of an individualized approach for each
child with ADHD. Manifestations of the disorder
vary significantly among children, underscoring
the importance of psychologists’ readiness to adapt
their methods and strategies. Individualization al-
lows for more precise accommodation of children’s
unique characteristics, creating conditions for suc-
cessful learning and social adaptation. In practical
terms, this entails the psychologist’s ability to adjust
educational plans, implement play-based learning
methods, and develop self-regulation skills in chil-
dren.

It is Equally important to collaborate with the
family. For the parents of a child with ADHD, the
psychologist becomes not only an expert but also a
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partner who helps them learn to better understand
and support their child. Practice shows that when
the family and the specialist act together, the situa-
tion changes dramatically — therapy becomes more
effective, and the child is adaptation at school be-
comes easier. By organizing workshops or indi-
vidual meetings, the psychologist helps establish a
consistent and comprehensible system of rules and
support for the child both at home and in the class-
room.

Finally, teamwork is indispensable. A child
with ADHD often needs support not only from a
psychologist but also from a neurologist, a teacher,
and a speech therapist. Therefore, a modern special-
ist must be able to work in coordination with other
professionals in order to create an individualized
development program that takes into account all as-
pects of the child is life. Only in this way is possible

to help the child cope with difficulties in behaviour
and communication.

All of this together forms the framework of
competent support for ADHD. It is built on deep
knowledge, a systemic perspective, and the psy-
chologist is continuous professional growth. And
it is precisely this approach that makes it possible
not merely to educate theorists but to train practi-
tioners who can truly improve the life of the child
and their family.
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A STUDY OF THE PERCEPTION AND ATTITUDE
OF UNIVERSITY STUDENTS TOWARDS CHATBOTS BASED
ON ARTIFICIAL INTELLIGENCE

In recent years, chatbots with artificial intelligence have been actively spreading to various spheres
of life, including education. In this regard, there is an increasing number of studies examining the po-
tential advantages and disadvantages of using chatbots, as well as the possible consequences of these
innovations. Given the active dissemination of these tools in the learning process, it becomes necessary
to determine how students perceive and relate to them. This paper is devoted to comparing the atti-
tude of students before and after the purposeful integration of artificial intelligence into the educational
process. 110 students from Kazakhstan universities participated in the experimental study. The results
showed that the majority of students demonstrate a positive attitude towards chatbots and show inter-
est in using them. However, after the experiment, there was a statistically significant difference in the
students’ opinions. This suggests that students’ beliefs about artificial intelligence and its capabilities
are in the formative stages. Direct experience of interacting with this technology can have an impact on
attitudes towards it. The results of the study make it possible to expand the understanding of students’
attitude to artificial intelligence and may be useful in developing rules for its effective integration into
the educational process.

Keywords: artificial intelligence, chatbots, students, attitude to artificial intelligence, trust.
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'"A.H.l'ymnaeB atbiHaarbl Eypasng yATTbIK yHMBEpcuTeTi, AcTaHa, KasakcraH
2Tayeaci3 3epTTeywi, [aBp, OpaHums
3Xaablkapaabik, 6iniM 6epy Kopriopaumsicbl, AAMaTbl, KasakcraH
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JKorapbl OKY OpbIHAAPbI CTYAEHTTEPiHiH, XKaCaHAbI MHTEAAEKT Heri3iHAeri
yar-60TTapFa KabbinAaybl MeH KaTbIHACbIH 3epTTey

COHFbl >KbIAAAPbI XKACAHAbI MHTEAAEKT 4aTOOTTapbiHbIH OMIpAiIH 8PTYPAI CarasapbliHa, COHbIH
iwiHAe 6GinimMre GeaceHai Tapaaybl Gaiikasabl. OcbiFaH 6GalAaHbICTbl 4aT6OTTapAbl KOAAQHYAbIH,
bIKTUMaA apTbIKLWbIAbIKTapbl MeEH KEeMLUIAIKTEPiIH, COHAaM-aK, OCbl WMHHOBALMSAAPAbIH  bIKTMMaA
CaAAApPbIH 3ePTTENTIH 3epTTeyAep CaHbl apThin KeAeai. OCbl KypaAAapAblH, OKY MpoueciHe GeACEHA]
TapaAyblH ecKkepe OTbIpbiM, CTYAEHTTEPAIH OAapAbl KaAal KabObIAAAMTbIHBIH XOHe oAapFa KaAan
KapanTbIHbIH aHbIKTay KaXXeTTIAIri TybIHAQMAbI. BYA XXYMBIC CTYAEHTTEPAIH OKY npoLeciHe >KacaHAbI
MHTEAAEKTTIH MaKCaTTbl MHTErpaumscCbiHa AEMIHIi )KoHe KeMiHri KaTbIHACTapbIH CAAbICTbIPYFa apHaAFaH.
DKCMepUMEHTTIK 3epTTeyre Kas3akCTaHAbIK, >KOFapbl OKY OpblHAAPbIHbIH, 110 CTyAeHTi KaTbICTbl.
HaTuxeAep CTYAEHTTEPAIH KemwiAiri yatboTTapra OH Ke3KapacrneH KapanTbiHbIH XX8HE OAapAbl
naAaAaHyFa KbI3bIFYLIbIABIK TaHbITATbIHbIH KOPCETTi. AAaiiAd 3KCMEPUMEHT XXYPri3iAreHHeH KeWiH
CTYAEHTTEPAIH MiKipiHAE CTaTMCTUMKAABIK, MaHbI3Abl aibipMaLLbIAbIK, GarKaAAbl. BYyA CTyAeHTTepAiH
»KacaHAbl MHTEAAEKT >K8He OHbIH MYMKIHAIKTEPI TypaAbl CEHIMAEpi KaAbINTacy CaTblCblHAQ €KeHiH
kepceTeai. OCbl TEXHOAOTMSIMEH ©3apa SPEKETTECYAIH TikeAen Taxipnbeci oFaH AereH Ke3kapacka
acep eTyi MyMKiH. 3epTTey HaTMXKeAepi CTYAEHTTEPAIH >KacaHAbl MHTEAAEKTKE AereH Ke3KapacblH
KEHenTyre MYMKIHAIK 6epeai >kaHe OHbl OKy mpoLeciHe Tuimai GipiKTipy epexkeaepiH a3ipaeyae
nanAaAbl 6OAYbl MYMKIH.

TyiiH ce3aep: >XacaHAbl MHTEAAEKT, 4aTbOTTap, CTYAEHTTEpP, >KaCaHAbl MHTEAAEKTKE AereH
Ke3Kapac, CeHiM.
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MCC/\EAOBaHMe BOCNPUATHUA U OTHOLLEHUSI CTYA€HTOB BbICLLMX y‘leﬁHle 3aBeAEHMﬁ
K 4yaTt-60Tam Ha ocHOBe UCKYCCTBEHHOIo UHTEAAEKTa

B nocaeaHwe roabl HAGAIOAQETCS aKTUBHOE PACrpPOCTPaHEHUE YaT-60TOB C MCKYCCTBEHHbBIM MHTEA-
AEKTOM B pasAuyHble chepbl KM3HM, BKAIOYas obpa3oBaHue. B cBsi3u ¢ 3TMM Bo3pacTaeT KOAMYECTBO
MCCAEAOBaHWI, B KOTOPbIX M3Y4alOTCS MOTEHLUMAAbHbIE MPENMYLLIECTBA M HEAOCTATKM NMPUMEHEHNS YaT-
60TOB, a TaKk>Ke BO3MOXHbIE MOCAEACTBUS AQHHbIX HOBOBBEAEHWI. YUMTbiBasi akTMBHOE pacnpocTpa-
HeHWe AQHHbIX MHCTPYMEHTOB B MnpoLiecc obyyeHus, BO3HMKAeT HEOOXOAMMOCTb OMPeAEAeHUs TOro,
KaK CTYAEHTbI BOCMIPUHUMAIOT U OTHOCATCS K HUM. AaHHasi paboTa MocBsilieHa CPaBHEHMIO OTHOLLEHMS
CTYAEHTOB AO M MOCAE LIeAEHANPABAEHHOM MHTErPaLMM UCKYCCTBEHHOTO MHTEAAEKTA B YUe6HbIN Npo-
uecc. B akcneprmeHTaAbHOM McCAeAOBaHMM NMPUHAAM yyacTre 110 CTyAEHTOB Ka3axCTAHCKMX BY30B.
Pe3yAbTaTbl MokasaAu, YTo GOABLUMHCTBO CTYAEHTOB AEMOHCTPMPYET MOAOXKMTEABHOE OTHOLLEHME K
YyaT-60Tam 1 NMPOSIBASIOT MHTEPEC K MX UCMOAb30BaHMI0. OAHAKO MOCAE MPOBEAEHUS IKCMEPUMEHTA Ha-
OAI0AAAACH CTATUCTUYECKM 3HAUMMAsH Pa3HMLLA B MHEHMSX CTYAEHTOB. DTO FOBOPUT O TOM, YTO y6ex-
AEHUSI CTYAEHTOB 00 MCKYCCTBEHHOM MHTEAAEKTE M €ro BO3MOXKHOCTSIX HaxOASITCS Ha cTaauu gop-
MMPOBaHMS. HenocpeACTBEHHDIN OMbIT B3aMMOAENCTBUS C AQHHOM TEXHOAOTME MOXKET OKa3blBaTb
BAMSIHWME HA OTHOLLUEHWE K Hel. PesyAbTaTbl MCCAEAOBAHMS MO3BOASIIOT PACLUIMPUTL NpeACTaBAeHME 06
OTHOLLEHUM CTYAEHTOB K MCKYCCTBEHHOMY MHTEAAEKTY M MOTYT BbITh MOAE3HbI NPU paspaboTke NpaBua
3hheKTUBHOM MHTErpaLmm ero B yuebHbIn npoLecc.

KAroueBble croBa: VlCKyCCTBeHHbIlZ MHTEAAEKT, LIaT-6OTbI/ CTYAEHTbl, OTHOWEeHNe K MCKYCCTBEHHO-

My MHTEAAEKTY, AOBepUe.

Introduction

Modern artificial intelligence technologies are
entering many areas of human activity, changing
the process of data processing, decision-making,
creating new opportunities and prospects in vari-
ous industries, including education. Chatbots are
an artificial intelligence-based program that is ca-
pable of simulating communication with humans.
(Chen et al., 2024). These programs can work on
websites, mobile applications, and messengers.
Using machine learning and improving natural
language processing allows them to understand
context, analyze data, and provide meaningful re-
sponses to user queries (de Saint Laurent, 2018).
This makes interaction with chatbots more natu-
ral and productive. Most studies focus on the ca-
pabilities and limitations of artificial intelligence
(Rashidov et al., 2024; Awad and Oueida, 2024;
Rajput, 2025), while the subjective positions and
attitudes of users do not receive sufficient research
attention. This is especially important in the field
of education, since it is the attitude of users, their
trust, perception of benefits and risks that deter-
mine their learning motivation and willingness to
implement artificial intelligence tools in the learn-
ing process. If students are negative and skeptical

about such innovations, it will make it difficult for
them to integrate into the learning process. At the
same time, excessive trust in artificial intelligence
can negatively affect their ability to independent-
ly solve learning tasks and critically evaluate the
information they receive. Moreover, researchers
claim that there is a risk of becoming addicted to
chatbots (Bouteraa, 2024; Ciudad Fernandez et al.,
2025; Huang et al., 2025).

Since artificial intelligence is a relatively new
phenomenon in educational practice, the number of
reliable and valid questionnaires to determine stu-
dents’ attitudes remains limited. The existing ques-
tionnaires are designed exclusively for students of
certain specialties. There is also no data on whether
they take into account cultural and national pecu-
liarities.

Thus, the relevance of research on this topic is
due to the rapid spread of chatbots in the educational
process and the lack of empirical data on students’
attitudes to this technology, their expectations and
interaction experience. This study aims to fill this
knowledge gap. The purpose of the article is to de-
termine how Kazakhstan students relate to chatbots
and whether attitudes and perceptions towards this
technology may change after its purposeful use in
educational activities.
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The results obtained make it possible to expand
the understanding of attitudes, the degree of trust
and concerns of students towards these technolo-
gies. This, in turn, can become the main reason for
the thoughtful integration of artificial intelligence
into the educational process.

Literature review

Artificial intelligence is a branch of computer
science that aims to create programs capable of
performing tasks that require human intelligence.
Such tasks include reasoning, decision-making, and
learning (Holyoak, 2024). Today, artificial intelli-
gence is a rapidly developing interdisciplinary field
of knowledge that is not limited to computer science
alone.

One of the most common types of this tech-
nology is generative artificial intelligence. It learns
from existing data and can create new content,
such as text, image, or video (Salah et al., 2024).
Chatbots are the most common tool of generative
artificial intelligence. It is chatbots such as Chat-
GPT that are actively used by students in the learn-
ing process. Therefore, the introduction of such
artificial intelligence tools into the educational
process is becoming an urgent subject of scientific
research. Chatbots, being interactive communica-
tion systems, allow you to get a detailed answer to
the question in a short time (Labadze et al., 2023).
The convenience and ease of use of these chatbots
makes them universal assistants in an educational
environment.

Many scientists note that these technologies
open up new opportunities for students, improving
the quality of education (Sok, 2023; Atlas, 2023).
For example, 1. Dekker (2020) suggests that the in-
troduction of chatbots can help students overcome
the difficulties they face when moving to higher
education, as well as improve their academic per-
formance and reduce the risk of psychological prob-
lems.

H. Margono, M. Saud, M. Falahat (2024) argue
that chatbots help in finding the relevant educational
information, generate the necessary explanations
and provide information based on user preferences,
which helps to personalize learning and take into ac-
count the individual educational needs of each stu-
dent.

According to N. Baizhanov (2024), the ability
of artificial intelligence to process extensive data-
bases in real time contributes to a more accurate
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analysis and determination of the level of knowl-
edge and skills of students, as well as their learning
style, motivation level and emotional state charac-
teristics. Another evaluation opportunity may be the
addition of interactive tasks to the artificial intelli-
gence algorithm that require communication skills
and creativity.

Artificial intelligence can automate some routine
tasks, freeing up teachers’ time for more interaction
with students (Navarro et al., 2023). Moreover, the
instant feedback received from artificial intelligence
helps in the early detection of students’ academic
difficulties (Fernandez-Prados, et al., 2025). This,
in turn, allows for early intervention to eliminate
these difficulties and improve the effectiveness of
the learning process.

At the same time, other researchers claim that
the use of chatbots can cause certain problems, such
as privacy risks and ethical issues (Chukwuere,
2023; Lund and Wang, 2023), limited creativity and
originality of responses generated by artificial intel-
ligence (Dwivedi et al., 2023), biased responses or
results (Halaweh, 2023; Lund et al., 2023). The use
of chatbots in education also raises concerns about
academic dishonesty (Lo, 2023; Firat, 2023; Zhang
and Tur, 2023).

Despite such an ambiguous assessment of the
consequences of integrating artificial intelligence
into the educational process, there is a steady in-
crease in the number of students who use chatbots
to solve educational tasks. According to data for
2025, more than half of Italian students (Univer-
sity of Udine) use ChatGPT, while 40.9% of them
use it to solve learning tasks (Farinosi and Mel-
chior, 2025). More than 70% of Chinese students
(Baise University) actively use generative artificial
intelligence (Xiao et al., 2025). More than 88% of
students at a private university in Bahrain use ar-
tificial intelligence in their studies (Alalawi et al.,
2025). At the same time, the question remains how
students evaluate the possibilities and limitations
of this technology. M. Gerlich (2023) conducted
a comprehensive study involving 1,389 scientists
from Germany, the United States, Switzerland, and
the United Kingdom. The relationship between us-
ers’ opinions about artificial intelligence and factors
such as reliability, possible risks, and the degree of
acceptance was revealed. Those people who view
artificial intelligence as a threat tend to negatively
evaluate its results. At the same time, those people
who are optimistic about these technologies empha-
size their potential.
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In a review of 24 empirical articles conducted
by O.M. Schei, A. Moagelvang and K. Ludvigsen,
(2024), it was revealed that students perceive chat-
bots as useful personal assistants. They find instant
feedback and help in writing texts especially useful.
At the same time, students express concern about
the accuracy of chatbot responses and the confiden-
tiality of their data (Phua et al., 2025; Bouziane et
al., 2025). Moreover, providing distorted or incor-
rect information negatively affects students’ desire
to further use artificial intelligence in the learning
process (Sustaningrum et al., 2025).

M. Zou and L. Huang (2023) revealed a posi-
tive attitude towards the use of ChatGPT among
doctoral students in the process of writing certain
assignments and papers. At the same time, impor-
tant predictors are the attitude of doctoral students
towards the chatbot, perceived usefulness and per-
ceived ease of use. J.M. Golding, A. Lippert, J.S.
Neuschatz, I. Salomon, K. Burke (2024), after
conducting a survey among college students in the
United States, concluded that students are familiar
with chatbots and are most likely to use them in the
learning process, most often when performing writ-
ten assignments.

However, the context of the countries in which
such surveys were conducted should be taken into
account. This may limit the generalization of the re-
sults of students’ perception and attitudes in other
cultural and educational environments. D. Ma, H.
Akram and [.H. Chen (2024) revealed cultural dif-
ferences in students’ perception of artificial intel-
ligence. Comparing the opinions of Chinese and
international students, they concluded that interna-
tional students are more open to new technologies
and use artificial intelligence in their studies (78%)
compared to Chinese students (53%). This study
proves that the results obtained among representa-
tives of one culture cannot be transferred to students
of other cultures.

Some studies are devoted to the study of fac-
tors that increase students’ trust in chatbots. Such
factors include features of anthropomorphism and
novelty of design (Polyportis and Pahos, 2024),
perception of the value of a chatbot (Al-Abdullatif,
2023), students’ awareness of the advantages of
using them, the usefulness of chatbots, as well as
the opportunity to try them out (Ayanwale et al.,
2024), ease of use and interest (Acosta-Enriquez
et al., 2024). According to N. Bora, S. Thokan
(2023), extrinsic motivation is an important factor
influencing students’ interaction with these tools.

Chatbots are used by students to improve academic
performance, which leads to a reduction in aca-
demic anxiety. In addition, it was found that stu-
dents positively evaluate the feedback provided by
chatbots (Otto et al., 2024). This suggests that these
technologies are perceived by students as a useful
tool for supporting the learning process and receiv-
ing timely recommendations to improve learning
outcomes. The opportunity to provide such feed-
back is especially important for those students
who feel uncomfortable receiving comments. The
neutral and objective recommendations of chatbots
allow students to calmly accept comments, adjust
their activities and their results.

Thus, the use of chatbots in the field of educa-
tion is a promising area of research that can offer a
large number of opportunities for both teachers and
students. However, the introduction of this technol-
ogy into the educational process requires a careful
approach and the study of many aspects. Research
is required that includes self-report data and objec-
tive indicators (for example, test data or student
performance indicators). This will allow for more
objective results and a deeper understanding of how
students interact and perceive chatbots.

Materials and methods

To achieve this research goal, a questionnaire
was compiled, which was filled out by students
twice: at the beginning and end of the semester.
The questionnaire was developed based on a Scale
of General Attitudes towards artificial intelligence
(GAAIS) (Schepman and Rodway, 2023). This
scale was developed by researchers from the Unit-
ed Kingdom. It allows you to identify common
attitudes towards artificial intelligence. The ques-
tionnaire contains 20 statements, which are divided
into 2 subscales. 12 statements contain positive at-
titudes towards artificial intelligence; § statements
contain negative attitudes and concerns. Respon-
dents need to read each statement and rate it on a
scale of 1 (absolutely disagree) up to 5 (absolutely
agree). For each subscale (Positive GAAIS and
Negative GAAIS), the average value is calculated.
A higher score on any of the subscales indicates a
more positive attitude towards Al due to reverse-
scoring.

The choice of this scale was determined by its
proven reliability and validity (Cronbach’s alpha
coefficient for the positive scale a = 0.88; for the
negative scale o = 0.82). Before collecting the data,
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the questionnaire was reviewed by two independent
experts in the field of educational psychology for
the reliability of the content.

The questionnaire addressed questions about
trust in chatbots, opinions about academic integrity,
the expected impact on the quality of learning and
cognitive processes, as well as the intention to use
artificial intelligence tools in the future. The ques-
tionnaire questions were evaluated on a five-point
Likert scale ranging from 1 (absolutely agree) up to
5 (absolutely disagree).

The study was conducted among 110 students
of Kazakhstan universities. Participation in the ex-
periment was completely voluntary. Before starting
the study, the students were informed of its purpose
and filled out an informed consent form. During the
semester, chatbots based on artificial intelligence
were integrated into the educational process within
the framework of the Psychology discipline. Stu-
dents were asked to answer questions from practical
classes using chatbots. At the lessons utilized vari-
ous chatbots, including ChatGPT, Microsoft Copi-
lot, Gemini, ChatInfo, and Perplexity. These tools
were chosen due to their wide popularity and acces-
sibility. After the students had prepared the answers
using chatbots, a joint discussion was held. During
this discussion, the students compared the answers
they received, analyzed their accuracy and reliabil-
ity, shared their experiences and drew independent
conclusions.

A comparison of the survey results before and
after the experiment made it possible to determine
how students’ attitudes towards this technology
change during their purposeful use to solve educa-
tional problems.

The data obtained was analyzed using IBM
SPSS Statistics 30.0.

Results and discussion

The results of an empirical study showed that
before the experiment began, students had vary-
ing levels of trust in the chatbots’ responses: only
16.3% of respondents fully trusted the chatbot re-
sponses, while 40% were undecided. Meanwhile,
43.5% either disagreed or strongly disagreed. This
indicates a cautious attitude toward chatbot use. The
data obtained confirm the concerns about the accu-
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racy of chatbot responses identified by O.M. Schei,
A. Mogelvang and K. Ludvigsen (2024).

Regarding the academic fairness of using chat-
bots in the learning process, 40% of students were
undecided, while another 40% agreed or strongly
agreed that such use was academically honest. At
the same time, 20% disagreed with this statement,
pointing to certain ethical concerns. These results
may indicate that students either do not perceive the
use of artificial intelligence as a violation of aca-
demic integrity, or do not have a clear understand-
ing of the boundaries of academic integrity.

Regarding the impact on the quality of knowl-
edge, the majority of students (72.7%) agreed that
using chatbots positively affect the learning process
by improving access to information and comprehen-
sion. Only 5.4% expressed disagreement, and 21.8%
were undecided. The results obtained are consistent
with the students’ perceptions of the positive impact
of artificial intelligence on their academic perfor-
mance identified by G. Tovmasyan (2025). These
results also confirm the conclusions of R. Sustanin-
grum and M. Haldaka (2025) that students consider
artificial intelligence tools to be “very useful” for
solving academic problems.

The impact on cognitive processes: while 32.6%
disagreed, 29% of students believed that chatbots
could positively influence cognitive processes.
Another 38.2% were undecided. Such results may
be due to the fact that students had not previously
thought about this aspect. For many students, this
question is not obvious, and they do not think about
the relationship between their cognitive develop-
ment and the use of artificial intelligence technolo-
gies.

Regarding the intention to use chatbots in the
future, 92.6% of students agreed or strongly agreed,
and no students disagreed. Only 7.3% were undecid-
ed. This indicates a high initial readiness for contin-
ued use of chatbots. These results indicate a positive
attitude of the students, their interest in this technol-
ogy and their high initial willingness to continue us-
ing chatbots. This trend coincides with the conclu-
sions about the positive attitudes of students made
by M. Zou and L. Huang (2023) and J.M. Golding,
A. Lippert, J.S. Neuschatz, I. Salomon, K. Burke
(2024). The results of the survey before and after
the experiment are visually presented in Figure 1.
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Distribution of Student Attitudes Toward Al Chatbots (Pre and Post)
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Figure — Pre- and post-experiment questionnaire results on students’ perceptions
and attitudes regarding chatbots use in education
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Figure 1 shows that the students’ opinion
changed after the end of the experiment. After con-
scious interaction with chatbots, students began
to be more critical of the responses they received.
There is a decrease in the number of students who
fully trusted the chatbot responses and did not dou-
ble-check them.

On the second question, there is an increase in
the number of students who agree that using chatbots
in the course of completing academic assignments
is academically fair. Such results may be related to
the fact that students received specific instructions
during the experiment on how to rationally and con-
sciously use this technology in the learning process.
At the same time, there is a decrease in the number
of students who agree that the use of chatbots has
a positive effect on the quality of their knowledge.
The increase in the number of neutral and dissent-
ing responses reflects a decrease in students’ initial
optimistic expectations. Perhaps this is due to the
critical reflection of the answers received during the
joint discussions.

There is an uncertain dynamic regarding the
impact of chatbots on cognitive development. At
the same time, there are still a large number of stu-
dents who responded neutrally. This may be due to
the fact that students are not aware of or have not
thought about this question, so they do not have a
clear opinion.

Also, after the experiment, a noticeable de-
crease in the intention to use chatbots in the future
was revealed. However, there are no answers about
the complete abandonment of this technology. But
the number of students who gave a neutral answer
has increased. In other words, students have be-
come less unambiguously confident in their posi-
tion.

Statistical analysis was conducted to compare
responses before and after the experiment. Assess-
ment of the normality of the distribution using the
Kolmogorov-Smirnov test showed that the data
significantly deviated from a normal distribution
(p < 0.05 for most items). Therefore, the Wilcoxon
signed-rank test was applied. The analysis revealed
statistically significant changes in two out of the
five questionnaire items. Students’ belief in the
positive impact of artificial intelligence on the qual-
ity of acquired knowledge significantly decreased
(Z = —2.760, p=0.006). This indicates a more crit-
ical perspective among students after the experiment
regarding the role of artificial intelligence in learn-
ing. A significant decrease was also observed in the
intention to use chatbots in the future (Z = —3.087,
p = 0.002). For the remaining questions, such as
trust in chatbot responses (p = 0.350), academic
fairness (p = 0.095), and the impact on cognitive
processes (p = 0.376), no statistically significant dif-
ferences were found (see Table 1).

Table — Results of the comparison of questionnaire responses before and after the experiment (Wilcoxon Signed-Rank Test)

Ne Question Wilcoxon Z p-value

| I completely trust the answers of Al chatbots and do not double-check -0.935 0.350
them
I consider it academically fair to use chatbots to complete study

2 . -1.669 0.095
assignments (for example, essays, tests, essays)
I think that the use of chatbots has a positive effect on the quality of

3 knowledge gained, as chatbots help to better search for and assimilate -2.760 0.006
information
I think that frequent use of chatbots can contribute to the development

4 of cognitive processes (for example, increase the level of attention, -0.885 0.376
thinking, and memory capacity)

5 I intend to use Al chatbots in the future -3.087 0.002
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The survey results showed that although stu-
dents were generally open to using artificial intelli-
gence tools, especially in terms of practical benefits,
many expressed doubts about the credibility of the
answers, academic fairness, and the potential im-
pact on cognitive processes. At the same time, many
students chose the “Undecided” option on several
issues. This pattern indicates some uncertainty or
ambivalence in their attitude towards artificial intel-
ligence tools in the learning process. Such fluctua-
tions may be caused by a lack of a clear understand-
ing of the capabilities and limitations of chatbots or
insufficient experience in using them.

After the introduction of chatbots in the class-
room, there is a decrease in the number of students
who are convinced of the positive impact of the ac-
quired knowledge and intend to use it in the future.
This indicates that students are still in the process
of forming attitudes towards this technology. There-
fore, it is important to develop guidelines or train
them to use artificial intelligence responsibly and ef-
fectively in the learning process.

Conclusion

In the context of the rapid growth of the use
of chatbots with artificial intelligence, the number
of psychological studies devoted to the study of
various features of the integration of this technol-
ogy into the educational process is increasing. This
study was aimed at studying the attitude of Kazakh-
stan students to artificial intelligence, taking into ac-
count cultural and educational characteristics. As a
result of the survey, it was revealed that students,
in general, have a positive attitude towards the use
of chatbots in educational activities. The results ob-
tained are consistent with surveys conducted among
students from other countries (Gherhes and Obrad,
2018; Zou and Huang, 2023; Garcia et al., 2024;
Golding et al., 2024; Phua et al., 2025). A com-
parison of responses before and after the integration
of chatbots showed statistically significant differ-

ences in students’ opinions. After the experiment,
there was a decrease in the number of students who
were convinced of the positive impact of chatbots
on the quality of education. In addition, there was a
decrease in the number of students who clearly in-
tend to use artificial intelligence in the future. These
changes may be related to the fact that the positive
attitude of students towards chatbots before the ex-
periment was formed on the basis of expectations,
active popularization in the media and social net-
works. However, the conscious experience gained
during the experiment made it possible to critically
evaluate and independently verify the actual capa-
bilities of these tools.

It is important to mention the limitations of the
study. Only Ist year undergraduate students took
part in the experiment. This makes it difficult to
generalize the results to a wider sample. There-
fore, future research should be conducted with a
more expanded sample, including students from
different courses. It is also recommended to con-
duct a study with students from different regions
of Kazakhstan to gain a deeper understanding of
this issue. It is also recommended to study the at-
titude of people of different age groups to chatbots,
including schoolchildren, adults and the elderly.
This will allow you to form a holistic view of the
attitudes and beliefs of users. A promising area of
future research is the use of qualitative methods
that will deepen the identified knowledge and bet-
ter understand the subjective perception and expe-
rience of using chatbots.

Thus, the conducted research revealed a positive
attitude towards chatbots among students. At the
same time, these installations are only at the stage
of formation and may change. An important factor
in the formation of students’ attitudes towards arti-
ficial intelligence is the direct experience of its use.
This highlights the need for the rational integration
of these tools into the learning process, as well as
the development of rules and recommendations for
their informed application.
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TRACKS OF YOUTH LABOR AND EDUCATIONAL MIGRATION:
OVERVIEW OF PREFERENCES

The purpose of the study is to review the key areas of youth migration in Kazakhstan. Youth migra-
tion goes beyond the traditional understanding of mobility, reflecting not only socio-economic differ-
ences between regions and countries, but also the formation of sustainable migration trajectories that
affect the structure of national human capital.

Methodology: the research employed comparative analysis, descriptive statistics, and content analy-
sis to explore current trends in youth migration.

The originality of the study lies in identifying a dual structure of migration mobility, expressed in the
discrepancy between declared preferences and actual migration decisions. A shift in migration prefer-
ences of young people has been revealed from traditional destinations (Russia, the USA, Turkey) to coun-
tries with stable legal mechanisms for labor and educational mobility, such as South Korea, Germany,
and the United Kingdom. Similar trends can be traced in educational migration.

The results of the study generally emphasize the need to move from a migration deterrence strategy
to a managed mobility concept focused on return, knowledge transfer, and institutional support for youth
migration trajectories. In the context of global competition for human capital, Kazakhstan needs to form
a proactive migration policy based on an analysis of the motives, barriers and opportunities for youth
mobility.

The value of the data obtained lies in identifying the youth’s demand for security in professional
self-realization, stability of legal status and predictability of career trajectories. Special attention should
be paid to the “revolutionary” factor of the GenZ generation, which strives for changes in the structure
of work and career models, reflecting the need for rapid adaptation to new conditions. This highlights
the need for the State to create institutional and economic conditions that meet international standards
in order to preserve and develop human capital within the country.

The practical significance of the work lies in the fact that the results can be used to develop measures
aimed at ensuring the safety of young people’s career paths, as well as creating a flexible labor relations
system that takes into account the needs and demands of the new generation.

Keywords: youth migration, Kazakhstan, internal and external tracks, human capital, managed mo-
bility, return migration.
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OAiCHaMa: »KacTap Kelli-KOHbIHbIH 3aMaHayu TPEHATEPIH 3epTTey asCbiHAQ CAAbICTbIPMAAbI TaA-
AQY, CUMATTaMaAbIK, CTaTUCTMKA YKOHE KOHTEHT-TAaAAQY SAICTEPI KOAAQHBIAADI.

3epTTeyAiH epeKLleAiri — AekAapaumsiAaHaTbiH aPThIKLWbIAbIKTAp MEH HaKTbl KOLWi-KOH LielliMAepi
apacbiHAAFbl AALLAKTHIKTA KOPIHETIH KOLWi-KOH YTKbIPAbIFbIHbIH KOC KYPbIAbIMbIHbIH OOAYbI aHbIKTaA-
Abl. YKacTapAblH KOLLi-KOH apTbIKLIbIAbIKTApbIHbIH ASCTYPAI GarbiTTapaaH (Pecen, AKLL, Typkus) OH-
TycTik Kopesi, FepManms xxoHe YAbIOPUTAHNS CUSKTbI eHOeK XaHe OiAIM 6epy YTKbIPAbIFbIHbIH TYPaKTbl
KYKbIKTbIK TETIKTEpPi 6ap eAAepre aybiCybl aHbIKTaAAbl. YKCAC TeHAEeHUMsAap GiAiM 6epy KeLui-KOHbIH-
A Aa BGarkasaAbl.

3epTTey HOTUXKEAEPi MUrpaLMsiHbI LeKkTeyre 6arblTTaAFaH casicaTTaH 6ac TapTbin, KepiciHLue, >kac-
Tap MOBMAbAIAITIH Gackapyra, GiAIM MeH TaXipubeHi KanTapyFa >koHe MHCTUTYLIMOHAAABIK KOAAQyFa
HerisAeAreH kaHa TOCIAAIH KaXKeTTIAIrNH kepceTeai. AAamu KanuTaA yiuiH >kahaHAbIk, 6acekeAecTik
>KaFaarblHaa KasakcraHFa »kacTapAblH MOTUBTEpI, KeAepriAepi XXeHe MYMKIHAIKTEPIH TaAAdyFa Heri3-
AEATEH MPOaKTUBTI MUMPALMSABIK, CasgcaT KAAbINTACTbIPY KaXeT.

AAbIHFaH AepeKTePAIH KYHAbIAbIFbI >KaCTapAbIH KaCibM ©3iH-63i XKy3ere acbipyAarbl KayincisAikke,
KYKbIKTbIK, MOpTE6EHIH TYPaKTbIAbIFbIHA XXOHE MaHCaMNTbIK, TPAEKTOPUSAAAPADBIH BOAXKAMABIAbIFbIHA AE-
reH CypaHbICbIH aHblKTay 6OAbIN TabblAaabl. YKaHa xaraarAapra Te3 6eniMAeAy KaXKeTTIAIrH kepceTe
OTbIPbIMN, eHBEK KYPbIAbIMbI MEH MaHCamNTbIK, MOAEAbAEPAETT e3repicTepre ymTbiAaTbiH GenZ OybiHbI-
HbIH, «PEBOAIOLMSAABIK» (DAKTOPbIHA epekllie Ha3ap ayaapy Kepek. byA MemaekeTTiH iliKi aaaMu Kanm-
TaAAbI CaKTay >KOHE AAMbITY YLIIH XaAbIKApPaAbIK, CTaHAAPTTapFa COMKEC KeAeTiH MHCTUTYLIMOHAAABIK,
>KOHE 3KOHOMMKAAbIK, >KaF AalAap >Kacay KaXkKeTTIAIMNH KepceTeAi.

[MpakTUKaAbIK MaHbI3AbIAbIFbI — HOTUXKEAEP >KacTapAblH MaHCaMTbIK, TPAEKTOPUSIAAPbIHbIH, Kayin-
Ci3AIriH KaMTamachbI3 eTyre >XaHe >kaHa OybIHHbIH CypaHbICTapbiHa >kayarn 6epeTiH MKemAi eHOek >Kyite-
CiH KaAbINTacTblpyFa GarbITTaAFaH LapaAapAbl 93ipAEYAE KOAAAHBIAYbI MYMKIH.

Ty#in ce3aep: >xacTap keLli-koHbl, KasakcraH, iliki keHe CbIpTKbl TPEKTEP, aAamu KanuTaa, 6ac-
KapblAaTblH MOBUABAIAIK, KalTapbIMAbI KOLLi-KOH.

A.A. Koxabekosa', C.K. AxaHTaeBa?,

XK K. AprbiH6aesa’’, I'.A. Kapumosa*
"HayuHo-nccaepoBaTeAbCKMIA LIEHTP «MoAoAeXb», AcTaHa, KasaxcTaH
2KazaxcTaHCKUIM MHCTUTYT CTpaTernyeckmnx MCCAeAOBaHUI
npu lNMpe3snaeHte Pecnybankn KasaxcraH, Actata, KasaxcraH
*YHusepcuTeT Hapxo3, AAmarbl, KaszaxcrtaH
*AHAMYKAHCKMIA MHCTUTYT CEAbCKOTO XO3SWCTBA M arpOTEXHOAOMMI, TawkeHT, Y36ekncTaH
*e-mail: zhanar.argynbayeva@narxoz.kz

Tpeku TpyAO0BOit M 06pa30BaTEAbHON MUTPALLUM MOAOAEXKM:
0630p NpeAnoYTeHUNH

LleAb nccaepoBaHust — 0630p KAKOUEBbIX HarpaBAEHMI MUrpaLmm MOAOAEXM KasaxcTaHa. Moao-
AE>Hash MUTPaLMs BbIXOAMT 32 PaMKM TPAAMLIMOHHOIO MOHUMAaHMs MOBMABHOCTU, OTpaXkast He TOAbKO
COLIMAaAbHO-3KOHOMMYECKME PA3AMUMNS MEXKAY PETMOHAMM U CTPaHaMM, HO 1 (DOPMUPOBAHME YCTOMUM-
BbIX MUIPALMOHHBIX TPAEKTOPUIA, BAUSIOLLMX HA CTPYKTYPY HAaUMOHAAbHOIO YEAOBEYECKOrO KarnmTaAa.

MeTtoaoAOrUs: B pamMKax MCCAEAOBaHMS COBPEMEHHbIX TPEHAOB MOAOAEXKHOM MMUrpaumu ObiAM
NPUMeEHEHbI METOAbI CPaBHUTEABHOIO aHaAM3a, AECKPUMTUBHOM CTaTUCTUKM M KOHTEHT-aHaAM3a.

OpUIrMHaAbHOCTb MCCAEAOBAHUS 3aKAKOYAETCS B TOM, YTO YCTAHOBAEHO HaAMuUMeE ABOWCTBEHHOM
CTPYKTYPbl MUIPALMOHHOM MOOUABHOCTM, BbIPaXKalOLLENCsl B PACXOXKAEHUM MEXAY AEKAAPUPYEMbI-
MU NPEANOYTEHNAMMN N (PAKTUYECKMMMU MUTPALMOHHBIMU peLleHnsiMU. BbiSBA€H CABUI B MMIpaLMOH-
HbIX MPEANOYTEHMAX MOAOAEXKN OT TPAAMLIMOHHbIX HanpaBAaeHui (Poccng, CLUA, Typums) K cTpaHam
C YCTOMYMBbBIMM MPABOBbIMW MeXaHM3Mamu TPYAOBOM M 06Pa3oBaTEAbLHON MOOMALHOCTM, TakMM Kak
IO>kHas Kopes, Fepmanus 1 BeankoOpuTaHms. AHaAOrMUHbBIE TEHAEHLIMM MPOCAEXKMBAIOTCA U B 00-
pa3oBaTeAbHOM MUTPaLIUK.

Pe3yAbTaTbl MCCAEAOBaHMS B LEAOM MOAYEPKMBAOT HEOOXOAMMOCTb Mepexoaa OT CTparerum
CAEPXKMBAHWUS MUrpaLMK K KOHLIEMUMM YNPABASEMON MOBGUABHOCTM, OPUEHTMPOBAHHOM Ha BO3BpaT,
TpaHcdep 3HaHMIA N MHCTUTYLUMOHAAbHOE COMPOBOXKAEHNE MOAOAEXKHbBIX MUTPALMOHHBIX TPAEKTOPUIA.
B ycAOBUSX TAOGAALHOM KOHKYPEHLIMM 3a YeAOBeUecKmin kanuTtaa, KazaxcraHy Heo6XoAMMO hopMUpo-
BaTb MPOAKTUBHYO MUIPALMOHHYIO MOAMTUKY, OCHOBAHHYIO Ha aHaAM3e MOTMBOB, 6HAaPbEPOB 1 BO3MOXK-
HOCTEN MOAOAEXKHOM MOBUALHOCTH.

LIeHHOCTb MOAYYEHHbIX AQHHbBIX 3aKAIOUAETCS B BbIIBAEHMM 3arpoca MOAOAEXKM Ha 6e30MacHOCTb
B NpoheccroHaAbHOM camopeaAnsalu, CTabMAbHOCTb MPABOBOIO CTaTyca M MpeACKasyemoCTb Ka-
pbepHbIX TpaekTopuit. Ocoboe BHUMAHUE CAEAYET YAEAUTb (PAKTOPY «PEBOAIOLIMOHHOCTM» MOKOAEHMSI
GenZ, KOTopoe CTPEMUTCS K M3MEHEHMSIM B CTPYKTYPE TPYAQ U KapbePHbIX MOAEASIX, OTpaykasi noTpe6-
HOCTb B BbICTPOM aAANTUMPOBAHMM K HOBbIM YCAOBMSM. ITO MOAUEPKMBAET HEOOXOAMMOCTb rOCYAAp-
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CTBY CO3AaBaTb MHCTUTYLIMOHAABbHbIE U SKOHOMWYECKME YCAOBMS, COOTBETCTBYIOLLME MEXKAYHAPOAHBIM
CTaHA@pTam, YTOObl COXPaHUTb U Pa3BMBATb YEAOBEYECKMIA KArMTaA BHYTPU CTPaHbI.

[MpakT1ueckoe 3HaueHre paboTbl 3aKAIOUAETCS B TOM, UYTO UTOrM MOTYT ObiTb MCMOAb30BaHbI AAS
pa3paboTKM MEepOMnpUsiTUIA, HampaBAEHHbIX Ha obecrieyeHne 6e30MaCHOCTM KapbepHbIX TPAeKTOpMii
MOAOAEXM, & TaKXKe CO3AaHMS TMOKOWM CUCTEMbl TPYAOBbIX OTHOLLEHWIA, YUMThIBalOLLEN NOTPebHOCTH

M 3anpocCbl HOBOro NOKOAEHUA.

KatoueBble caoBa: MOAOAEXKHAS Murpaums, KasaxcTaH, BHyTPEHHME 1 BHELLHWE TPeKu, YeAoBeyde-
CKMIA KarnuTaa, yrnpaBasemass MOOUAbHOCTb, BO3BPATHAs MUIpaLms.

Introduction

Youth migration in contemporary conditions
constitutes a key element of socio-economic trans-
formations and has become a subject of increasing
scholarly attention. In the Republic of Kazakhstan,
the processes of youth mobility are becoming sta-
ble and systemic, reflecting both internal structural
changes and the influence of global transnational
factors. The dynamics of movement of young citi-
zens has a multidimensional impact on regional
development, the functioning of the labor market,
education system and the reproduction of human
capital, which underscores the importance of this
phenomenon in the context of the national strategy
for sustainable development.

The relevance of this research is amplified by
the intensive growth of external migration. Accord-
ing to the data from the Scientific Research Center
“Youth”, recent years have seen an increase in the
share of young people seeking to move abroad for
educational and employment purposes. The most at-
tractive destination countries for migration include
Russia, the United States, South Korea, Turkey,
and Canada (Analytical Report, 2024). At the same
time, internal migration remains highly dynamic,
predominantly directed toward Kazakhstan’s major
metropolitan centers — Astana, Almaty, and Shym-
kent. These migration flows are driven by ongoing
urbanization processes, regional socio-economic
disparities, unequal access to quality education, em-
ployment opportunities, and social infrastructure.

Despite the availability of a substantial body of
statistical and sociological data, a comprehensive
study of youth migration that incorporates legal, so-
cial, and economic factors remains fragmented and
requires further systematization. In particular, the
distinctions and interconnections between internal
and external migration routes, as well as the insti-
tutional mechanisms influencing young people’s
migration decisions under contemporary condi-
tions, have not been sufficiently examined. In this
regard, the need to develop an integrated model
that accounts for all key aspects of youth migra-
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tion processes including legal, social, and economic
constraints and opportunities, becomes especially
relevant. Such a model would enable a deeper un-
derstanding of the motivations and characteristics
of youth migration and facilitate the development of
more effective governmental and societal strategies
aimed at optimizing migration processes and retain-
ing talented young people within the country.

Literature review

In foreign literature, youth migration is consid-
ered an interdisciplinary phenomenon encompass-
ing socio-economic, cultural, demographic and le-
gal aspects (Heckert, 2015). In this context, youth,
having a high degree of mobility and adaptability,
acts as both an object and a subject of transforma-
tions taking place on the context of globalization
and the changing structure of the labor market, edu-
cation and social integration.

Modern research confirms that migration pro-
cesses among young people have a significant im-
pact on the reproduction of human capital, the dy-
namics and structure of the labor market, as well
as on regional and national development models
(World Migration Report, 2024). The analysis of
motives, barriers and conditions of migration mobil-
ity helps not only to understand current trends, but
also to predict their socio-economic consequences
amid globalization and local changes (King, 2018).

Nevertheless, despite the prevalence of the ap-
proach based on the dichotomy of “pushing” and
“pulling” factors, its explanatory power is limit-
ed. This view does not reflect the full complexity
of youth migration and does not take into account
age specificities. In particular, the existing theoreti-
cal models of migration, although offering various
explanatory frameworks, do not provide an exhaus-
tive analysis of the multilevel and interdisciplinary
characteristics of migration processes, especially in
relation to youth groups (Hervé, 2022).

There is a growing interest in the issue of youth
migration among Kazakhstan’s scholars, but the re-
search is still fragmentary. Most publications focus
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on describing migration flows, identifying socio-
demographic characteristics of young migrants, and
analyzing basic migration attitudes. For example, a
number of studies focus on regional aspects of youth
migration. The analysis of regional data makes it
possible to understand, in particular, why the south-
ern regions of the country are the main donors of
migration flows (Ivanov, 2021).

Sociological measurements are systemati-
cally carried out by the Scientific Research Center
“Youth” under the Ministry of Culture and Informa-
tion of the Republic of Kazakhstan. Their results
enable researchers to track migration sentiments,
identify prevailing trends, and form a holistic view
of youth migration mobility.

Nevertheless, there remains a shortage of in-
depth qualitative research in Kazakhstani and Rus-
sian scholarship on the consequences of youth mi-
gration, especially in the context of educational
mobility and professional realization of young
migrants. At the same time, there is a clear under-
standing that youth migration is an independent area
of research, primarily closely related to education
(Argynbek et al., 2024). Despite the availability of
data on motives for studying abroad, the processes
of social adaptation, cultural integration, as well
as the further trajectory of employment and career
growth have not been sufficiently studied. Research
on return migration (International Organization for
Migration, 2021) remains an important area, which
allows us to assess how the experience of staying
abroad affects the socio-economic development of
the regions of Kazakhstan.

In general, despite the availability of a number
of empirical works, including the findings of sys-
tematic sociological research by the Scientific Re-
search Center “Youth”, as well as scientific projects
on migration conducted during 2022-2024 (for ex-
ample, “Transformation of educational migration
policy: development of strategies for applying the
intellectual potential of Kazakhstanis living abroad”,
“Study of demographic and migration processes in
the northern regions of the Republic of Kazakhstan:
identification and analysis of fundamental factors
and development of methods for their regulation”,
“Interculturalism and tolerance in multiethnic Ka-
zakhstan in the context of globalization and new mi-
gration challenges”), youth migration in Kazakhstan
remains a poorly systematized topic, which requires
an interdisciplinary approach and an expansion of
the research base.

Despite the significant contribution of these
studies, there is currently a lack of comprehensive

analyses that would combine various aspects of
youth migration in the context of legal, social and
economic factors. In this regard, there is an increas-
ing need for deeper integration of existing data and
the expansion of research for the development of ho-
listic models of youth migration. An important area
of future research should be an in-depth study of the
long-term social and economic consequences of mi-
gration, as well as factors influencing the formation
of sustainable youth mobility both within and out-
side the country. These studies will contribute to the
creation of effective state and social policies aimed
at optimizing migration processes and retaining key
human capital.

Comprehensive reforms are needed to devel-
op effective public policy strategies for managing
youth migration, including improving living and
working conditions, investing in education and sci-
ence, creating programs to retain and return young
people, as well as developing regions (Zhumash-
bekova, 2025). Such an integrated approach will
not only mitigate the negative effects of migration,
but also turn it into a resource for sustainable socio-
economic development of the country.

Materials and methods

The purpose of this study is to identify key indi-
cators of the migration activity of young people in
Kazakhstan and identify the main directions of mi-
gration trajectories. Since migration intentions can
be subjective and lead to distortions, a combined
methodology was applied that includes objective
and subjective indicators of migration choice.

1. Indicators and measurement tools

Following the logic of international research
approaches, respondents were offered a number of
standardized questions aimed at identifying migra-
tion attitudes and preferences. The main questions
included:

(1) “What country are you thinking of or plan-
ning to move to?”

(2) “What is the main reason for your desire to
move?”

The question about the destination country
made it possible to identify key migration destina-
tions, including Russia, the United States, Turkey,
Europe, Asia, the CIS states, and others. Additional
specification for the countries of the European re-
gion, Asia and other areas was estimated by analogy
with the data in the expanded list (for example, Ger-
many, Great Britain, South Korea, the United Arab
Emirates, Japan, etc.). These questions formed the
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basic subjective indicators of migration pathways
and made it possible to classify migration tracks in
educational, labor and general motivational terms.

2. Statistical procedures

To evaluate the reliability of the questionnaire,
internal consistency checks were applied. Data pro-
cessing was performed using SPSS Statistics and
Microsoft Excel. The analytical framework includ-
ed descriptive statistical techniques, comparative
assessments, and the examination of relationships
between variables.

3. Sample estimation

The target population of the study comprised
young people in Kazakhstan aged 14 to 34. In both
waves of data collection, the sample included 2,000
participants. Quotas were established based on the
following characteristics:

- region of residence,

- gender,

- age group,

- type of settlement (city/village).

In 2022, the coverage included 12 border re-
gions, and in 2024 — 17 regions and 3 cities of re-
publican significance: Astana, Almaty and Shy-
mkent. This approach ensured the territorial and
socio-demographic representativeness of the data.

Data collection took place during May—June
of 2022 and 2024 through face-to-face interviews
with participants. The questionnaire was offered in
both Russian and Kazakh, which ensured accessi-
bility for respondents. The principles of voluntary
participation and anonymity were strictly observed,
creating conditions that enhanced the credibility and
openness of the responses provided.

Table 1 — Distribution of the sample population in 2022, respondents*

Regions Total Urban Rural Men Women
Kazakhstan 2000 794 1206 1039 961
Aktobe 137 92 45 70 67
Almaty 316 64 252 164 152
Atyrau 108 55 53 55 53
West Kazakhstan 100 48 52 52 48
Zhambyl 195 73 122 100 95
Kostanay 122 66 56 63 59
Kyzylorda 142 59 83 74 68
Mangystau 123 48 75 63 60
Pavlodar 105 70 35 54 51
North Kazakhstan 79 34 45 41 38
Turkistan 385 74 311 203 182
East Kazakhstan 188 112 76 98 90

According to the Bureau of National Statistics of the Agency for Strategic Planning and Reforms of the Republic of Kazakhstan,

data as of January 1, 2022.

Table 2 — Structure of the 2024 sample population (respondents)*

Regions Total Urban Rural Men Women
Republic of Kazakhstan 2000 1247 753 1021 979
Abai Region 53 33 20 27 26
Akmola 74 42 32 38 36
Aktobe 93 69 24 48 45
Almaty 148 23 125 76 72
Atyrau 72 39 33 37 35
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Continuation of the table

Regions Total Urban Rural Men Women
West Kazakhstan 65 36 29 33 32
Zhambyl 123 52 71 63 60
Zhetysu 65 29 36 33 32
Karaganda 108 88 20 55 53
Kostanay 77 47 30 40 37
Kyzylorda 85 39 46 44 41
Mangystau 81 36 45 41 40
Pavlodar 68 48 20 35 33
North Kazakhstan 47 23 24 25 22
Turkistan 228 55 173 120 108
Ulytau 21 17 4 11 10
East Kazakhstan 62 41 21 32 30
Astana city 159 159 0 80 79
Almaty city 238 238 114 124
Shymkent city 133 133 66 67
Analytical Strategy the backdrop of intensifying socio-economic trans-

The analytical approach combined quantita-
tive analysis of migration intentions with an as-
sessment of the factors influencing the choice of
a potential destination country. This allowed us to
structure the main migration trajectories, capture
changes in preferences between 2022 and 2024,
and relate them to actual flows of educational and
labor mobility.

The results of the study serve as a basis for rec-
ommendations aimed at improving migration, edu-
cation, and regional policies in the Republic of Ka-
zakhstan, directed toward the effective use of youth
potential amid increasing global mobility.

Results and discussion
The data obtained make it possible to more

clearly outline the nature and direction of migra-
tion attitudes among Kazakhstani youth. Against

formations in the country, young people’s migration
intentions are closely linked to the search for more
favorable conditions for personal development. In
particular, the analysis of the structure of migration
motives (Table 3) shows that migration choices are
shaped primarily by economic and professional fac-
tors. The most common reasons for relocation in-
clude the desire to improve one’s standard of living
(51.1%) and to access broader employment oppor-
tunities (41.8%). A significant share of young peo-
ple (31%) considers migration for educational pur-
poses, which confirms the high demand for quality
education abroad.

Additional motives include interest in cultural
diversity, aspiration for entrepreneurial activity, and
a more favorable environmental setting. Motives
related to local conflicts, language difficulties, or
corruption are rare, indicating their low significance
within the broader migration landscape.

Table 3 — Distribution of responses to the question: “What is the main reason for your desire to relocate?” (this question was
answered only by respondents who want to move from their current place of residence), 2024, %

Reason %
Desire to improve the economic standard of living 51.1
Broader employment opportunities 41.8
Desire to have a higher quality of education 31.0
Desire to have more cultural diversity 21.4
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Continuation of the table

Reason %

More opportunities to start one’s own business 19.8
Changes in climate and environmental living conditions 14.3
Desire to avoid conflicts in the village/city where you currently live 4.4
Corruption 0.3
Change of environment 0.3
Own housing 0.5
Language barrier 0.3
Difficult to answer / No answer 2.5
Note — source (Analytical Reports, 2024)

The predominance of socio-economic and edu-
cational motives aligns with current data on the
scale of external labor mobility among citizens of
Kazakhstan. According to the official information
from the Ministry of Labor and Social Protection
of the Population of the Republic of Kazakhstan, as
of March 1, 2025, approximately 140,000 citizens
of the country are employed abroad. However, data
from the International Organization for Migration
adjust this figure upward. According to their esti-
mates, the total number of Kazakh citizens engaged
in international labor migration may reach 194,000
(Yesenalieva, 2021). Such a discrepancy between
national and international statistics indicates a high
share of informal employment among migrants
abroad. This, in turn, highlights the need to revise
and improve existing mechanisms for monitoring,
support, and legal protection of external labor mi-
gration.

This issue is particularly relevant for youth, as
they represent the most mobile and vulnerable cat-
egory of the population actively involved in migra-
tion processes. One of the key aspects of youth mi-
gration is country preferences, which demonstrate a
stable trajectory in the choice of potential migration
destinations. Based on the results of sociological
studies conducted by the Scientific Research Cen-
ter “Youth” in 2022 and 2024 (Analytical Report,
2022), several dominant destinations have been
identified, which have maintained their popularity
over recent years.

Russia, the United States, and Turkey continue
to occupy leading positions among preferred desti-
nations for youth migration; however, the internal
dynamics of these preferences reveal several note-
worthy shifts.

Interest in the United States has shown a marked
rise — from 15.3% in 2022 to 21.6% in 2024 — which
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may reflect expanding educational possibilities, di-
versified career trajectories, and the country’s sus-
tained reputation as a global center of academic mo-
bility. Turkey, by contrast, which previously ranked
among the most favored destinations, has experi-
enced a decline in attractiveness over the same pe-
riod: from 20.8% to 16.7%. This change may signal
intensifying competition among transit and tempo-
rary-residence countries, alongside evolving expec-
tations and strategic orientations within the migra-
tion intentions of Kazakhstani youth.

A downward trend is also evident in prefer-
ences for European destinations, where interest
decreased from 10.7% to 8.2%. This reduction is
plausibly linked to tighter visa and migration regu-
lations introduced across EU member states, as well
as to the limited employability prospects faced by
migrants who do not possess sufficient professional
or linguistic preparation. At the same time, the ap-
peal of Russia remains remarkably stable — 26.1%
in 2022 compared to 25.3% in 2024 — reflecting the
continued influence of historically rooted cultural,
linguistic, and educational affiliations, as well as the
presence of well-established formal and informal
mobility networks.

Well as the presence of specific geopolitical,
institutional, and socio-economic factors influenc-
ing migration choices. However, it is important to
note that abstract country preferences do not always
correlate with the actual plans of young people. A
follow-up question regarding countries, posed in the
2024 survey to those respondents who expressed an
intention to leave the country, revealed a significant
discrepancy between the perceived desirability of
certain countries and specific migration intentions.
Because of this stage of the survey, a different “top
three” list of priority destinations emerged, reflect-
ing a more pragmatic approach to migration.
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Table 4 — Distribution of responses to the question: “Which country are you thinking of or planning to move to?”” (only respondents
who want to move from Kazakhstan answered this question), 2022-2024, %

Percentage of those willing to move, %

Country

2022 2024
Russia 26.1 253
USA 15.3 21.6
Turkey 20.8 16.7
European countries 10.7 8.2
Asian countries 0 5.9
China 33 4.8
Canada 5.5 3.7
CIS countries 1.3 1.9
Other countries 0 1.1
Difficult to answer 33 10.8

Note — source (Analytical Reports, 2022, 2024)

Among respondents planning labor or educa-
tional migration, South Korea ranked first, with
28.3% of young Kazakhs considering it as a realistic
future destination. This may be associated with the
expansion of bilateral cooperation in labor migra-
tion, the availability of accessible employment pro-
grams, and the active presence of Korean companies
and educational institutions in Central Asia.

Germany ranked second (13%), which can be
explained by its high standard of living, professional
opportunities, and the wide range of academic and
exchange programs available. The United Kingdom
ranked third (10.9%), maintaining its attractiveness
in terms of high-quality higher education, despite
the challenges posed by visa policies and the high
entry barriers to the labor market.

Table 5 — Distribution of responses to the question: “Which
country are you thinking of or planning to move to?” (only
respondents who want to move from Kazakhstan answered this
question; including countries in Europe, Asia, CIS, and others),
%

Country Percentilog(:n (:,fvtelj(:;: willing
South Korea 28.3
Germany 13.0
United Kingdom 10.9
UAE 6.5
Japan 4.3
Note — source (Analytical Report, 2024)

Such a divergence between value-oriented
preferences (e.g., the USA, Turkey, Russia) and ra-
tional migration intentions (e.g., South Korea, Ger-
many, the United Kingdom) suggests the existence
of two levels of migration choice. The first level
is shaped by perceptions associated with the “suc-
cessful West,” including a high standard of living
and cultural affinity. The second level is based on
a realistic assessment of the accessibility of visa
regimes, employment programs, and educational
opportunities.

This multilayered nature of migration motiva-
tion calls for the development of a more differen-
tiated and targeted migration policy. Such a policy
should simultaneously foster conditions for youth
self-realization within the country and provide insti-
tutional support for those who view migration as a
strategy for personal and professional development.

In the context of understanding youth migration
choices, it is important to note that the study’s find-
ings indicate a significant impact of the host coun-
tries’ external migration policies, the level of infor-
mational transparency, and the accessibility of legal
employment channels. These factors play a decisive
role in selecting a specific destination country. In
particular, the growing interest in South Korea can
be explained not only by its economic attractive-
ness but also by the prospects of legal employment
through the Employment Permit System, which
Kazakhstan is currently seeking to join (Gulyaeva,
2025).

At the same time, the growing interest in mo-
bility has been accompanied by new challenges.
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In 2024 the authorities of South Korea carried out
large-scale measures resulting in the deportation
of roughly 15,000 Kazakhstani citizens who were
residing in the country without appropriate legal
documentation (Shashkina, 2024). This situation re-
veals not only the magnitude of the existing migra-
tion stream, but also its structural fragility, which
stems from insufficient legal awareness among mi-
grants and the lack of comprehensive institutional
mechanisms supporting their mobility from the
country of origin.

Within the European landscape, Germany re-
mains one of the most appealing destinations for
young migrants. This is largely explained by its
consistently high living standards, the diversity of
academic and professional trajectories available to
international applicants, and opportunities created
through programs such as the EU Blue Card, which
facilitates skilled labor migration and long-term ca-
reer development.

The United Kingdom, in turn, has in recent years
become a new center of labor migration from Cen-
tral Asian countries, a development resulting from
changes in the composition of the seasonal work-
force amid the military conflict in Ukraine. Whereas
previously the majority of migration quotas were
allocated to citizens of Russia and Ukraine, by
2023 the UK government had issued 45,000 visas
for migrants from Central Asian countries, includ-
ing Kazakhstan (Kozenko, 2024). This shift was
accompanied by extensive information and aware-
ness campaigns, including the use of personalized
video testimonials on social media, which contrib-
uted to increased interest among Kazakh citizens
in seasonal employment opportunities in the UK
agricultural sector. The growth in visa applications
serves as confirmation of this trend: whereas only
four applications were registered in 2019, the num-
ber increased to 2,711 in 2022, and reached 3,994 in
the first half of 2023 (Protenge Telegram Channel,
2025).

It should be noted, that several empirical studies
emphasize that the positive but superficial percep-
tion of the European Union among Central Asian
youth does not always align with the outcomes of
specific EU policies in the region. Perceptions are
often shaped by persistent historical and cultural no-
tions of an idealized Europe rather than by an in-
formed understanding of current EU activities and
initiatives (Arynov, 2021). In the context of a grow-
ing flow of negative narratives concerning the EU’s
prospects, there is a risk of erosion of this positive
image, particularly in the absence of an active com-
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munication strategy tailored to a youth audience
from Brussels.

The analysis of the obtained results shows the
presence of a double structure of migration prefer-
ences. On the one hand, the traditional orientations
towards the post-Soviet space and the Anglo-Saxon
countries remain. On the other hand, there is a shift
in real migration behavior towards countries that
offer understandable, institutionally designed and
economically beneficial mechanisms for attracting
labor. This trend is probably due not only to differ-
ences in wages, but also to the transparency of legal
entry procedures, the protection of migrants’ rights,
and the presence of diaspora networks.

In examining the nature of youth migration, par-
ticular attention should be given to educational mi-
gration, which constitutes an independent and sig-
nificant vector of mobility for Kazakhstani youth.
It functions not only as an important socio-demo-
graphic phenomenon but also as a key indicator of
the development of Kazakhstan’s human capital,
influencing the country’s competitiveness in the
global context.

In the context of accelerating globalization and
the expanding internationalization of the education-
al space, the criteria guiding the choice of a study
destination increasingly include not only the quality
of academic programs but also the international rec-
ognition of degrees, access to research or academic
internships, and realistic prospects for subsequent
employment. These factors intensify competition
among countries that offer attractive educational
and professional trajectories for young people.

Empirical data from 2024 indicate that one in
three young citizens of Kazakhstan identifies the
pursuit of high-quality education as the primary
motive for potential study abroad. This suggests
that youth migration strategies have moved be-
yond predominantly economic explanations and
now exhibit a complex, multidimensional structure
shaped by educational and professional aspirations.
Under these conditions, the need to revise national
strategies for higher education development and to
strengthen international academic integration be-
comes increasingly evident.

International statistical reports show that in
2022 Kazakhstan ranked tenth globally in terms of
the number of students studying abroad, with the to-
tal figure reaching approximately 80,000 (Serdalina,
2025). Current data indicate that more than 60,000
Kazakhstani students are enrolled in educational in-
stitutions in Russia. According to the state broad-
caster CGTN, as of October 2024, around 15,000
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Kazakh students are studying at higher education
institutions in China (Krasnova, 2025).

A significant, though smaller, flow of students
goes to the United States and the United Kingdom
(around 2,000 students annually), while interest in
universities in South Korea, Germany, and Turkey
remains steady (Karimova, 2025).

Table 6 — Key destination countries for Kazakhstani youth
educational migration

Country Number of people
Russia over 60 000
China approximately 15 000
United Kingdom
2000
USA
Note —data based on publicly available statistics for 2025

The dominance of the Russian educational track
is driven by a combination of factors, including
historical and cultural proximity, linguistic unity,
geographic accessibility, as well as a well-devel-
oped network of academic connections and effec-
tive mechanisms for mutual recognition of degrees.
At the same time, the trend toward diversification
of educational pathways among Kazakhstani youth,
reflected in growing interest in Western European
and East Asian countries, indicates a desire to inte-
grate into more globalized academic and profession-
al communities. This transformation of migration
preferences underscores the need to adapt national
policies to the emerging challenges and opportuni-
ties of the international educational landscape.

In general, the results of the study emphasize
the urgent need to form a flexible and proactive mi-
gration policy focused on institutional support for
young people at all stages of the migration process:
from information and counseling to adaptation and
professional integration abroad and upon return to
their homeland. An important aspect is also the de-
velopment of international agreements and partner-
ships aimed at improving the quality of professional
training, ensuring transparency and comparability
of educational programs, and creating conditions for
effective employment of graduates.

In the modern demographic and social dynamics
of Kazakhstan, there are stable trends in youth mi-
gration, characterized by a complex dual structure
of mobility. This structure is manifested in the dis-
sonance between the declarative attitudes of young

migrants and their real migration decisions, which
stems from a variety of socio-institutional factors.
Analytical data show that motivational levels and
migration strategies are shaped by institutional con-
ditions, such as accessibility and transparency of
migration procedures, legal protection of migrants,
as well as the availability of effective support net-
works in destination countries.

Traditional areas of labor migration, including
Russia, the United States and Turkey, remain highly
relevant for Kazakhstani youth. At the same time,
there is a shift towards countries that provide legal
and institutionally protected mobility channels, such
as South Korea, Germany, and the United Kingdom.
This indicates the formation of a behavioral model
of migrants focused on stable legal institutions and
the predictability of the host country.

Similar trends are recorded in the field of educa-
tional migration. Kazakhstani youth demonstrate a
steady interest in the neighboring and distant coun-
tries, among which Russia, China, the USA, Great
Britain and Germany are the leaders. Kazakhstan
occupies a significant place among countries with a
high level of participation in international academic
mobility, which simultaneously generates challeng-
es of “brain drain” and opens up prospects for return
migration and knowledge transfer. At the same time,
government initiatives, in particular the “Bolashak”
International Scholarship Program, show effective-
ness in ensuring backward mobility and building
human resources with international training.

Conclusion

In light of the identified trends and challenges,
the formation of state migration policy requires fo-
cusing on the following priority areas:

1. Establishing an integrated system for moni-
toring and analyzing migration flows, including
educational mobility, with the aim of forming a reli-
able statistical database on the number of Kazakh-
stani youth residing abroad, their geographic desti-
nations, sources of funding, and rates of return.

2. Developing and enhancing the regulatory and
legal framework governing educational migration,
addressing the recognition of foreign academic de-
grees, mechanisms for supporting the social adap-
tation of returning graduates, and the expansion of
bilateral cooperation with foreign universities and
governmental institutions.

3. Designing a strategy of managed mobility
that incorporates not only regulatory mechanisms
aimed at reducing outmigration, but also a system
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of incentives that encourages the return of young
people with international experience and ensures the
effective integration of their acquired competencies
into the national economy and academic sphere.
The implementation of these priority directions
may form the basis for a sustainable, adaptive, and
forward-looking migration policy oriented toward
long-term national interests, the needs of youth, and
the challenges of global mobility.. Such an approach
will ensure a balance between preserving Kazakh-
stan’s human capital and integrating the country

into the international educational and professional
landscape.
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AOSCTYPAI K¥HADBIAbIKTAP MEH
XAhAHADIK bIKITAAAAPADBIH TOfbICbIHAATDI
XACTAPADBIH K¥HADBIAbIKTbIK ©3I'EPICTEPI

Makanaaa Kazakcranaarbl xxahaHAaHy MeH FAOKAAM3aLLMS Y AEPICTEPiHIH TOFbICbIHAAFbI )KAaCTapAbIH
KYHABIABIKTbIK, 6aFAapAapbIHbIH, epeKLLEeAiKTePi TaAKblAAHaAbI. YKacTap >kaHa 8AeyMEeTTiK HopMaAapAbl
Te3 KabblAAQYbIMEH KaTap ASCTYPAI MaAEHM KoAbl 6ap OT6aCbiAbIK, OpTasa TOPOMEAEHETIHAIKTEH,
OAapPAbIH KYHABIABIKTbIK, 6aFAapAapbl KOFAMAAFbl ©3repiCTepAiH HEri3ri MHAMKATOPbI 6OAbIN TabbIAAAbI.

3epTTey CaHAbIK, 9AICKE HEri3AEAreH >KOHe cayaAHama apKblAbl Xy3ere acbipblasbl. HaTuxkeaep
>KacTapAbliH 6acbiM GOAIriHIH ©MIPAIK CTpaTernsinapbiHaa AepOECTIKKE, MOOMABAIAIKKE >KOHE CaraAbl
GiAIM aAyFa AEreH YMTbIAbICTAPAbIH KYyLLenreHiH kepceTTi. KepiciHuie, ASCTypAepre, aTa-aHaHblH
KeHeCiHe Hemece TYbICTbIK, KOAAQYFa CYMEHY AEHreli CaAbICTbIPMaAbl TYPAE TOMEH. AA, DAEYMETTIK
CEHIMHIH BACI3AIT KOFaMAaFbl TYPaKTbIAbIK, MEH BAEYMETTIK KarnmnTaAAbIH AaMybliHA KeAepri KeATipeTiH
MaHbI3Abl (DAaKTOP PeTiHAE aHbIKTaAAbI.

JKaAmbl aAFaHAQ@, KacTapAblH KYHABIAbIKTbIK, 6GaraapAapbl TMOPUATI cunaTtTa AamyAa: OAap
ASCTYPAI HOpMaAapAbl TOAbIKTaM TepicTeMenAi, Gipak, kxahaHAbIK biknaasapmeH GipikTipe oTbIpbirn,
nparmMaTukaablk, 6araapra 6eT aaFaHbiH atFakTanAbl. Bya HaTHxeAep GinimM Gepy casicaTbl, FeHAEPAIK
TEHAIKKE KaTbICTbl 6aFAAPAAMAAAp XKHe KOLi-KOH CTpaTernsAapbiH 93ipAeYAE MaHbI3Abl AEPEKKe3
60Aa anaabl. COHABIKTAH >KACTapAblH, KYHABIAbIKTbIK, GaFAAPAAPbIH KELIEHAT TYPAE 3epTTey Kasipri
SAEYMETTIK FbIAbIMAAP YLUIH ©3€eKTi.

TyHiH ce3aep: ASCTYPAI KYHABIAbIKTAP, KahaHAbIK, bIkMaAAap, TOFbICY, XKacTap, e3repicrep.
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Value transformations of youth at the intersection
of traditional values and global influences

The article analyzes the value orientations of Kazakhstani youth within the interplay of globalization
and glocalization. Young people rapidly adopt new social norms while remaining shaped by a traditional
cultural code, making their values a sensitive indicator of social transformation.

The study employs a quantitative methodology using a survey approach. The findings reveal an
increasing aspiration for autonomy, educational mobility, and self-development, combined with a rela-
tively low reliance on traditions and the advice of elders. Weak social trust emerges as a significant
constraint limiting the accumulation of social capital and collective engagement.

Overall, youth value orientations display a distinctly hybrid character: instead of rejecting traditional
norms, young people integrate global influences and adopt a pragmatic, future-oriented outlook.

The results provide an applied basis for educational policy, gender equality programs, and migration
strategies, reflecting the ongoing transformation of youth identity in contemporary Kazakhstan.

Keywords: traditional values, global influences, intersection, youth, transformation.
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JacTypii KYHIBUTBIKTap MEH jKahaHIBIK BIKIAIAAP/IBIH TOFBICHIHIAFHI KACTapAbIH KYHIBUIBIKTHIK ©3TrepicTepi

M. Mayabluapud', M. AxyHycosa?
"YHuBepcuteT Hapxo3, Aamathbl, KasaxcraH

2YHusepcuteT LleHTpaabHom A3nu, buukek, Kbiprbisckas Pecny6amnka
e-mail: mira.maulsharif@narxoz.kz

LleHHOCTHbIe U3MEHEHUSI MOAOAEXHM Ha nepecevyeHnn
TPAAMLMOHHBIX LLEHHOCTEN U TAOGAAbHBIX BAUSIHUIA

B cTaTbe aHaAM3MPYIOTCS LLEEHHOCTHbIE OPUEHTALIMM MOAOAEXM KasaxcTaHa B KOHTEKCTE B3aMMO-
AENCTBUS TAODAAM3ALIMN 1 TAOKAAM3aLMU. MOAOAEXKD aKTMBHO OCBAaMBAET HOBbIE COLMAAbHbBIE HOPMb!
M MOAEAM MOBEAEHMs, OCTaBasCb MPU 3TOM HOCUTEAEM YCTOMUMBOIO TPAAMLMOHHOIO KYAbTYPHOrO
KOAQ, UYTO AeAaeT ee LIeHHOCTU TOUYHbIM MHAMKATOPOM MPOMCXOASILLMX COLIMAAbHbIX TpaHChopMaLmit.

MccaepoBaHe OCHOBAHO Ha KOAMYECTBEHHOM METOAOAOIMK C NMPUMEHEHEM CTPYKTYPUPOBAHHO-
ro OMPOCHOIr0 MHCTPYMEHTA, MO3BOASIOLLEr0 MPOCAEAUTb KAIOUEBble TEHAEHLMM B YCTAHOBKAX MOAO-
AbIX AOAEN. Pe3yAbTaTbl AEBMOHCTPUPYIOT POCT CTPEMAEHUS K aBTOHOMUM, 06pa30BaTEAbHON MOOMAbL-
HOCTU M CaMO3(P(PEKTUBHOCTU MPU OAHOBPEMEHHOM CHMXKEHUM OMOPbI HA TPAAMLIMOHHbIE HOPMbI U
ABTOPUTET CTapLUEro NMokoAeHus. BbisiBAeHHasi cAabOCTb COLMAAbHOIO AOBEPMS BbICTYMAET BaXKHbIM
OrpaHUUYMTEAEM HaKOMAEHUSI COLIMAAbHOMO KanuTaAa.

B LeAOM LIeHHOCTHbIE OPUEHTALUM MOAOAEXKM UMEIOT BbIPAXKEHHbIN rTMOPUAHDIN XapakTep: UHTe-
rpUpyst FAOGaAbHbIE BAUSIHUS, MOAOABIE AIOAM COXPAHSIIOT SIAEMEHTbI AOKAALHOWM KYAbTYPHOM MAEHTUY-
HOCTM M MPOSIBASIOT MPArMaTuUeckuin MOAXOA K >KM3HEHHbIM CTpaTerusam. [oAyueHHble AaHHble 06Aa-
AQIOT MPUKAAAHBIM 3HAaYeHMEM AAS 06PaA30BATEAbHOM MOAUTMKM, MPOrPaMM FreHAEPHOTO PABEHCTBA U
MUrpaLMOHHbIX cTpaTeruin. [103ToMy KOMMAEKCHOE UCCAEAOBaHME LIeHHOCTHbBIX OpUEHTaLMiA MOAOAE-

KN 9BAFGETCA aKTyaAbHOVI 3apauen AAS COBpPEeMEHHbIX COUMaAbHbIX HayK.
KaAroueBble cAoBa: TPaAMUMOHHbIE UEHHOCTH, raoGaAbHble BAUAHNA, nepecevyeHne, MOAOAEXKDb, N3~

MeHEeHN4.

Kipicne

Kazakcrtan KorFaMbIHAA JKacTapAblH KYHJbI-
JIBIKTBIK, OaFapiiapbl COHFbI OHXBUIIBIKTAp/IA Kap-
KBIH/IBI ©3repicTepre yiuslpan keneai. XKahangany,
ypOanm3anust, nudpraHablpy XoHE €HOeK Hapbl-
FBIHJAFbl MOOWJIBJIUIIK JKACTApJblH BJICYyMETTIK
HOpMaJiapra, OTOACHUIBIK KAThIHACTAPFA KOHE KO-
cibu ©31H-631 Ky3ere acblpyra JIereH Ko3KapachlH
KaiTa KaJbINTacThIpy/a.

JKahannany KyHABUIBIKTApJbIH T'OMOI'CHH3a-
[USIChIHA eMec, KalTa JIOKAJJIBIK epeKIIeTIKTepPMEH
TOFBICA OTBIPLIIL, 2IOKAIUIAYUA KY6I)IHI>ICI)IHI)IH GpiC
almybsiHa BIKIan erti. Robertson (1995) yceiaran
TJIoOKaIM3alursd TYXbIPbIMIAMAaChl JIOKAJIABIK CPCK-
MISTKTEPIiH *KahaHIBIK BIKITATIAPMEH KaTap eMip
CYpeTiHiH aiiTa bl XKactapibiH KYHIBUIBIKTHIK OaF-
JapJiapsl IO OCHI XKepae 0acThl HHANKATOP OOJIBITT
TaOBUIAJbI, OUTKEHI OJIap JKaHa BJICYMETTIK HOp-
Majiapabl Te3 KaObUIaam, COHBIMEH KaTap JoCTYpIIi
MOJICHU KOJIbI 0ap OTOACBUIBIK OpTaja TopoOuese-
Hemi. KaszakcTanmarbl jKacTaplblH KYHIBUTBIKTHIK
Oarmapiapsl 1a OCbl YAEpiCTiH KepiHici: onap Oip
JKaFbIHAH DIICYMETTIK XKeJlijep MeH SJIeMIIK TPeH/I-
TEpre amiblK, SKIHII YKaFbIHAH OTOACBUIBIK JKOHE
MOJICHU JIOCTYPJIEP/iH bIKNambiHaa. COHJIBIKTAH,
naTpuapXaiIblK, J9CTYpJIEp, OTOACHUIBIK-TYBICTHIK
OaifmaHbICTAp MEH MBJCHH MYpa dIEYMETTIK eMip-
JIH MaHbI3JIbl KypaMjac 0esiri 0okl Kajia oepei
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(Kandiyoti, 2007). Ochbl €Ki BIKINAIJIBIH KaTap XKY-
pyi JKacTapablH JYHUETAHBIMBIHIA TOCTYPIIUIIK ITeH
WHIWBUAYaATU3MHIH KypJeli YHIeCiMiH KaJbllTac-
THIPAJbI.

Byn 3epTreyniy maxcamul cayanrHama JiepeKTe-
piHe cylieHe OTBIPBIN MKOFaphl OUTIMII Ka3ak >Kac-
TapbIHBIH KYHJIBUIBIKTBIK OaFaapiiapbiH yahaHbIK
aFBIMIAPMEH CaJIBICTBIPHIT TaAAY.

3epmmey cypakmapul:

1. Koramma mocTypii oHe kahaHIBIK KYHIIbBI-
JBIKTAp KaHJal ACHTeHIe TOFbICAIbI?

2. XKacrapaplH  KOIIi-KOHFAa  YMTBUIBICKHI
KYHIBUIBIKTBIK OarnapiiapMeH KAHIIAJIBIKThL
OaitaHbICTHI?

OnedueTTepre Moy

JKactapnaplH  KYHIBUIBIKTBIK — OarmapiiapbiH

3epTTey JkahaHJBIK JICHTeWe KeH TapalifaH Ta-
KpipeinTapasiH Oipi (Inglehart & Welzel, 2005;
Schwartz, 2012; Arnett, 2002; Twenge et al.,
2010; Norris & Inglehart, 2019). Beck xone Beck-
Gernsheim (2002) ka3ipri Koramaa «KeKeJIeHIIpy»
(individualization) ymepiciHiH KYIICIOIH aTall oTTi.
Byn Walby (2011) mikipinge KoFamaarbl KYyHIbI-
JBIKTHIK TUTIOpaTU3MHIH KepiHici. O ocipece, kac-
TapJIbIH KOCIOM TaHzayna JIepOeCTIKKE KOHE ©3iH-
JIK JKayarnKepuIinkke OarqapaaHybIMEH YIITacaIbl.
Connell (2014) enberinae xahaHIbIK SIICyMETTIK
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e3repicTepAiH TeHACPIIIK KYPBUIBIMIApFa BIKIIAJIbI
TaJIJJaHFaH.

WHTepHeT IeH deyMeTTIK MeInara KOJKEeTIM-
TUTIKTIH apTybl JKacTapablH jkahaHIBIK aKmapaTka
JKOHE MOJICHH TpeHATepre OeHiMIimirin KymenT-
Ti. JKactapJplH KYHABUIBIKTBIK OarnapiapblHia
JI9CTYpai (TOPTil, MaTPUOTU3M) >KoHE >kahaHIIBIK
(TONMEpaHTTHUIBIK, AEepOECTiK) ANEeMEHTTEp KaTap
ke3zneceni. byn KyObuibic KacTtapablH ©3iH-031
TaHybIHA, KYHIBUIBIKTHIK OarmapiiapblHa TiKelen
BIKIAN eTin, >kahaHAblK OIPKENKUTIKTIH KalbIIl-
TacybIHa >KaFmai skacaiiapl. Ocwl opaiina, xactap
skahaHIBIK KYHIBUIBIKTAPABI KAOBUIIA OTHIPHII,
OJIAPJIBI KEPTUTIKTI MOJICHH KOHTEKCTKE MKEMICH-
TiHI TJOKQIJIBIK XOHE «TUOPHITIKY» YFBIMBIMCH
ne coiikect keneni (Robertson, 1995; Nederveen
Picterse, 2015).

Optanbik A3usg MeH KaszakcTaH KOHTEKCTIHC
xyprizinren 3eprreynep (Haerpfer, Kizilova, 2020;
Blum, 2021; Thibault & Caron, 2022) moctypii
HOpMaJIap/bIH KaiTa KaHAaHYbl, 9cipece reHaepIIiK
KOHE OTOACBUIBIK KATHIHACTAP CANAChIH/IA, OJIey-
METTIK OMIpAiH MaHBI3bl OOJIri eKEeHIH KopceTei.
Kandiyoti (2007) yceIHFaH Ka3aKCTaHABIK JIOCYPITi
KOFaMJIbl TajJiay/arbl «IaTpHaApPXalJbIK KeTicimM»
TYXKBIPBIMJIAMACHI IOCTYPI KYPBUIBIMIAPIBIH JKac-
TapJblH MYMKIHJIIKTEPiH MEKTey JeN TYCIHAipeIi.

D. Blum (2021) enGerinne Kazakcran sxacra-
PBIHBIH KYHIBUIBIKTAPBIHBIH ©3repici kxahanmany
MEH TJOKaJH3allUsSHBIH TOFBICHIHIA KapacThIPhI-
nanel. O sKacTapAblH OYHHUETAHBIMBIHAA JDCTYPII
naTpuapxaisl HopManap, KeHECTIK Ke3eHHEH KaJl-
FaH TEHJEPIIK KYPBUIBIMIAp >KOHE kaHa »xahaH-
JIBIK, MYMKIHJIIKTEp apachlHIaFbl KaUIIbUTBIKTAP IbI
aHBIKTabl. Blum-HpIH nmaibiMaaybIHIIa, KacTap-
JIBIH, KYHJIBIIBIKTBIK TPaHCQOPMAIHUSICHI TEK MOJIe-
HU KaWIIBUIBIK €MEeC, COHBIMEH Karap 9JIeyMETTIK
HOpMaJIapabl KaiiTa ONIayIblH y3aK Mep3iMIi mpo-
reci 0ombIn TaObuTabl. MBICAIBI, COHFBI IMITUPH-
KaJbIK 3epTTEy HOTHXKEIepi KOPCETKeHIeH, KacTap-
JIBIH 0AChIM 06JIiri KociOn xoHe eMIpJIiK IIenriMaep
KaObuIaya jKeKe JKayanKeplIlikke, 1epOecTiKke
JKOHe caraibl OimiM amyra moH Oepeni (Narbout &
Trotsuk, 2018; Zharkynbekova xone T1.6., 2025;
Buribayev, Khamzina, & Buribayeva, 2025).

Kazakcranna sxahannblk BIKIAIIAP KapKbIH-
JIBIpaK, ce3ilelli, CoJlapJblH Oipi jKacTapJblH apa-
CBIHJIAFBl KOIi-KOH Moceneci. JKactapmberH 1re-
TeJITe KEeTyre YMTBUIBICHI KOOiHE KOciOM ecy MeH
©31H-031 JaMBITY MYMKIHIIKTEpIMEH OailaHBICTHI
(Moghadam, 2003; ). Ocsinaiiina, Ka3ipri xacrap-
IIBTH TIparMaTUKAJBIK OaFmapiiapbl — carmaibl OiTiM

HeMece eHOEK HapBIFBIHIA MOOWIIBIUTIKKE JaibIH-
IIBIK, — JOCTYPIIl DICYMETTIK WHCTUTYTTAPIBIH BIK-
MaJbIH KalTa KapacThIpyFa HTePMEISHIi.

JKanmel anranja, oaeOUeTTEp JKaCTAPAbIH KYH-
JOBUIBIKTBIK, OaFmapiapbelH 3epTTeyle €Ki Herisri
YpIaicTi alKBIHIANWIBI: TOCTYPIII HOpMaIapIblH CaK-
Taybl MEH KYIICHO1 XoHE jXKahaHIBIK BIKIAIIbIH
aptybl. KaszakCTaHIBIK SMIIMPHUKAIIBIK JIEPEKTEP
OCBI €Ki BIKIAJIJIBIH HAKTHI KUBLUIBICY HYKTECIH aii-
KBIHJIAII, )KaCTap/IbIH DJIEYMETTIK O0ammarsH TYCi-
HYTE YKOJI aliaJibl.

MartepuaJjgap MeH aicTep

By 3epTTey caHABIK ©iCKE HETi3/IENreH KoHe
cayaJlHama apKbUIbl XKY3€re achIpbUIIbl. 3epTTey
HBICAHBI peTiHae OLTIMII JKOHE OJIeyMeTTIK Oen-
CEHJII TOI PETiHJE >KOFaphl OKY OpPBIHIAPBIHBIH
CTYACHTTEPI KOHE YHUBEPCUTETTEP TYJEKTEPi TaH-
JTAJTBITT ATBIHABL. 3epTTEy MU3AMHBI DJICYMETTIK-/Ie-
MorpaUsUIBIK KOHE KYHABUIBIKTBIK CHIaTTamaia-
PBIH KEIIeH[I TypJle TajjayFa OarbITTasFaH. YJIITi
kosnemi mamameH 500 pECHOHIEHTTEH Typasbl,
Oyl JepeKTepii CTaTUCTUKAIBIK TYPFBIIAH CEHIM-
Ii eryre MyMKiHIIK Oepeni. Ipikreme XbIHBIC, Kac
epeKIIeNiKTepi, Kajla MEeH aybUIJaFbl TYPFBUIBIKTHI
XKep, COHNai-aK O11iM AeHTeli TYPFBICBIHAH DpPTYP-
7 BIIeyMETTIK TomTapabl KamTeabl. byn yiri xo-
FaMJarbl KYHJIBUIBIKTBIK, OaFaapiapAblH OpKeIKiTi-
TiH TepeHipeK TYCIHyTe JKaFaai skacaiapl.

AWHBIMAJBUIAp €Ki HETi3ri caHaTKa OeiHi.
Tayenci3 altHBIMaNBUIAP PETiH/AE KBIHBIC ITEH O1J1iM
JIeHIeiil abIH/BI. 3ePTTEYIiH DJICyMETTIK TOOBI TEK
OlLTiMII JKacTapIbl KaMTHIFAHIBIKTAH, JKacapasbk,
aibIpMaIIBIBIKTapFa KaparaHga OUTiMIIK craTyc
MaHBI3IIBIPAK, ICTI €CENTeNmi. Al TOYeN i aifHpIMa-
JBUIapFa KYHIBUIBIKTBIK, Oarmapiap (l-mi kecte)
JKOHE KeImi-KoH HuerTepi («borawaxma Kazaxc-
MaunHau Kewin kemxiniz keie me? » gicone «Ciz Ko-
wyee ey necizel Kanoail cebenmepoi amap eoiniz?»)
eHriziunai. byn OesiHic KOFaMIIaFbl SIEYMETTIK KY-
PBUIBIMHBIH Kallaii KYHJIBUIBIKTBIK YCTaHBIMJIApFa
BIKITAJ €TETIHIH alKbIHayFa MYMKIHIIK Oepet.

JlepexTepni oHIEYy HETI3IHeH JIECKPHIITHBTI
CTaTUCTHKa (MaibI3aap, opTalia MOHJIEP) apPKbLIbI
HETI3T1 TEeHACHITMSUTAp aHBIKTAyAbl Ke3memi. ExiH-
LIiJIeH, CaNbICTBIPMaNbl Tanaay omictepi (t-test,
ANOVA) KOJIIaHBUTBIT, KBIHBICKEI MCH OUTIM JIeH-
reiii OOHBIHIIA OJEYMETTIK TONTap apachlHIAFbl
alipIpMaIIbLIBIKTap TeKcepinai. by tocimaep 3ept-
TEY HOTHXKEJIEPIH CEHIM/I1 Opi TEOPHSUIBIK TYPFBIAAH
HETI3eNTeH TYP/Ie YChIHYFa MYMKIHAIK Oepeti.
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1-kecTe — OMipIIiK )KaFaiapra KaTbICThI )KYIITBIK Ko3Kapacrap

a) OMipze YIKeHIepMeH Ko0ipeK aKbUIIACHII, OJIap/IbIH
ToXKipnOeciH KaObLIIay Kepek

0) OMipre 63 ToxipuOeHe KOOIpeK CyHeHirT,
KarapliacTapbIHHBIH YJTICIHEH YHPEHY Kepek

a) MamaH/IbIFbIH TaHIaFaH/Ia aTa-aHAHbIH KEHEeCiHe KyJIaK acy
KepeK

6) MamaH/IbIFBIH TAHAAFaH/Ia ©31H1 THIHAAY KepeK

a) TyraH xepze )KYMBIC ICTeyTe THIPBICHII, «TYOIpiHe» KaKbIH
0oy Kepek

0) JKarmaifel Komaitel Ooca, Ke3 KeJIreH jKepre KOIIyre KoHe
JKYMBIC icTeyTe JaifbIH 00Ty Kepex

a) TybICTapFra )KYMBICKA OpHAJacyFa KOMEKTECY Kepek

0) OpKiM KoCiOM KeTiCTIKKe 031, 03 KYII-XKIrepiMeH JKeTyi THic

a) Ex GacTpichl — mumioM 0omysl, OiTiM carachl OHIIA MaHBI3IbI
emec

0) EH GacTbIchl — OiTiMHIH camackl, ajl AUIUIOM OHIIIA MaHBI3IbI
emec

a) bacThIChI — )KYMBIC JKOFaphbI JKaJaKbUIbl 00Tyl KepeK, TilTi
0J1 KbI3BIKCBI3 OoiIca 1a

0) BacTbICh! — )KYMBIC KBI3BIKTBI OOJIYBI KEPEK, aJl KaJIaKbl
eKIHIII OpbIHAA

a) Kemmrinikke cenyre 6onmaiiasl, agaMmaapMeH adaid 6oy
Kepek

0) Kemmrinixke cenyre 0omast

Hoaruxesiep MeH TaJIKbLIAY

Leckpunmuemi cunammama. 3epTTeyre Ka-
TBICKAH PECMOHACHTTEP/IH opTama kachl 23,3 xac
Oomnapl, Oy YATIHIH HETi3iHEH jKacTapiaH Kypall-
FaHbIH Kepceteni. JliHMeH e3iH-e31 OiperciyieH -
py aenreiti 1-men 10 mkamacel OOMBIHINIA OpTaria
ecennen 5,62 kypazabl (Std. Deviation = 2,197),
SIFHA OYJT KOPCETKII iHTe KATBICTBI YCTaHBIMIAP-
JIBIH OpTallia JICHIei/Ic eKeHIH, aaiijia PeCIiOH ICHT-
Tep apachbIHIa aUTapIBIKTal OPKEIKITIK 0ap eKeHiH
OaifkaTabl.

binim nerreiti OoiipiHIIA cayanHamara Ka-
ThICKaHnapabiH 51,2%-b1 KOFaphl XOHE OMaH 1A
JKOFapbl OimiMzi askTaraH, anm 48,8%-bl CTyIEHT-
TepACH Kypanasl. ['eHaepmik Kypambl OOHBIHIIA
epinep — 47,6%, oitennep — 52,4%; pecnoHAEHT-
TepliH OachiM Kemmmiiiri Kamameikrap — 91,2%,
an aysUAbIKTap — HEOapi 8,8%-map1 Kypambl. byn
OlTiMIi KacTaplblH KeOIipeK Kallaja IIOFbIpIaHFa-
HBIH KepceTei. PecioHmeHTTep IiH TUTIIK KypaMbl
MBIHaJ[all: Ka3ak TUIH KoipaHymsiiap — 44,8%,
Kasak >KOHE OpBIC TUIACPIH KaTap MaimaaaHaTBIH-
nap — 33,6%, opbic TiniH Konnanymbsuiap — 20,4%,
an Oacka Tinme ceiureditinnep — 1,2%. byn aepex
Kazakctan KOFaMBIHAAFBl KOCTUIAUNIK IEH TUTIIK
SPTYPIILIIKTIH alpbIKIIa SIEYMETTIK CHITaThIH KOp-
ceTesi.

Temenne kepcerinreH l-mii cyperTeri WHIU-
BHJIyaJIU3M HWHJCKCI jKacTapJbIH eMIpJIiK cajaiap
OolbIHINIA (BIIEYMETTIK TOXipHOe, KOCIMTIK TaH-
nay, eHOek reorpausChIH TaHJay, OiTiM, KYMBIC
meH TalbIC, BIEYMETTIK CEHIM XOHE IBCTypiepre
KYTiHY) WHAMBUAYAIUCTIK >KOHE ADCTYPIIK Oar-
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JapJIapBIHBIH TANBI3ABIK KOPCETKIMTepiH OecifHe-
neiiai. Cyp MyHKTHPII ChI3BIK HacTypii (50%-man
TOMEH) Jk9HE MHINBUAYATHCTIK (50%-1aH KOFapbl)
OaFbITTapIbIH MIAPTTHI LIeKapachiH Olngipeni. Kep-
CeTUIreH MOJIIMETTEep JKacTapAblH KOIIIiri 0iim,
eHOek reorpaduschl )k0HE KOCINTIK TaHJAy CHUSKTHI
cananapja >KeKe IIenriM MeH aepOecTikke 0achIM-
IIBIK OCpETiHIH KopceTe/i.

CayanHaMa HOTIDKENIEpl >KacTapliblH KYH/bI-
JBIKTBIK OaFaapiapblHia J9CTYPIUIIK IeH HHIUBH-
IyaTn3MHIH KaTtap OaiiKaaaThIHBIH KOPCETTI:

1. Oneymemmix modicipubeze cytieny — pecroH-
neHtTepain 51,6%-b1 eMipae YIKeHISPiH KeHECiHe
JKYTiHY MaHBI3IBI Aen caHaca, 48,4%-bl KypaacTa-
pBIHAH YHpeHyi koHE jKeKe Taxipuoere cyileHyai
KOJIJa/IbL.

2. Kocinmix mayoay — »actapabiH 6acsiM Oe-
miri (69,6%) MaMaHZIBIK TaHaayaa aepoec IIenrim
KaOBUIIay KakKeT JereH TiKipai ycTaHanmbl. Tex
30,4%-b1 aTa-aHaHBIH KEHECiHE CYHEHyAl Kyl Kep-
reH. MyHaa e3iH-031 )KYy3ere achlpy MEH TOYelCi3-
JIiKKe OarJap/IbIH aliKbIH apTybl OaiiKaiabl.

3. EHbex ceocpaguscvl — peCTOHACHTTEPAIH
79,6%-b1 KOMAMIbBl XKarnall TybIHIAFaH Karnai-
la KOHBIC ayJapyFra JalblH €KeHiH Oimmipai. A
20,4%-b1 TyFaH >XepiHAe KadyAbl Kyn Kepzi. byn
MOOWMIBIUTIKKE Aered OeIMIUIIKTIH 0achIM €KEeHIH
KepceTei.

4. Tyvicmeix Konoay — >xactapabiH 67,2%-b1
KoCiOM TaOBICTBI JKEKE KYII-KIFe€pMEH OaiiyaHblc-
Teipaabl. Kepicinme, 32,8%-bI TYBICTBIK KOMEKTIH
MaHBI3[BUIBIFBIH aTall oTTi. byl MHIMBHIYaIHCTIK
KYH/IBUTBIKTAP/IbIH KYIICHII KeJle )KaTKaHbIH aHFap-
Tapbl.
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Nupuenpayanusm nupgekci — KasakcraH XXacTapbiHbiH, KYHALILIK Barpapnapsl
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MHIUBUIYATHUCTIK KYHIBUIBIK, OaFaapiapblHbIH apaKaThIHACKI

5. Binim —pecnioHieHTTep aiH kemiiiri (78,4%)
canasbl OUTIMI1 AUIIIOMHAH MaHBI3IbIPaK, Jer Oara-
najipl, an 21,6%-b1 AUIIOM/IBI OIpiHINT OPBIHFA KOH-
nel. byn skactapaeiH Oimimai (opManu3MHEH Tepi
Ma3MYH/IBIK cara apKbUIbl TYCIHETiHIH OLIIipesi.

6. JKymoic nen mabwvic — 52,8%-b1 YIIIH KYMBIC
KBI3BIKTBI 0OJTybl MaHbI3/IbI, ain 46,8%-bI YIIIiH KO-
Faphbl XKaJlakbl 0aCTHI peIt aTKapajiel. bynm marepuai-
JIBIK JKOHE ©31H-631 JaMbITY KYH/IBLIBIKTapbIHBIH
Temne-TeHIIriH OUTaipesi.

7. Oneymemmixk ceniM — PECHOHICHTTEPIIIH
ymreH ekici (69,6%) amamaapra KbIparbUIBIKIICH
Kapay kepek gece, Tek 30,4%-b1 amampapra ce-
Hyre Oomanel gen ecenreini. byn Kazakcran ko-
FAMBIHJIAFbl aJlaMJiap apachiHjia Oip-OipiHEe CeHIM
JIEHTeHiHIH CalBICTBIPMANBl TYPAEC TOMEHJITIHE
clarenl.

8. [lacmypnep — xactapaslH 69,2%-b1 goCTYp-
JIep Tporpecke Keaepri 0osica, onapiaH 0ac Tapry
Kaker nen ecenteimi. An 30,8%-b1 nacTyprepai
opJaiibIM cakTay Kepek nen ceneni. byn skacrap-
JIBIH TIParMaTHKAIbIK OaFIapblH aifFaKTali bl

Pecnionnentrepre «borawaxkma Kasaxcmannan
Kowin kemxiyiz xene me?» («uoy, «KOK» jKayarnTtap
sxkoHe «Ci3 Keuyee ey meeizei kanoai cebenmepoi
amap ediyiz?» (OipHelIe >kayanrap TaHIay) Ie-

reH cypakrap Koibuiabl. CayajiHamMa HOTHIKECIH-
ne 39,6% — woe, anpic mIeTeNTe Jem jkayar oepce,
5,2% — wmd, XKaKbIH, KOPIIi eIjepre MM >Kayarm
oepi.

JKacTap/ipIH Kelyre JereH HAETI Kol JKaFiania
KeKe KociOu KoHe eMIpJIiK dIICYeTiH JKy3ere achl-
pyFa OaiJaHBICTBl €KEeHi aHBIKTANIBI. EH >Korapsl
KOPCETKIII «031H-031 JTaMBITyFa KOJIAWIbI JKaFaii-
nap» — 19,0%, pecnonaeHtTepain 55,0%-bIHbIH
*KayaObl MEH «dJIeMi Kepy, casxat xacay» — 18,0%
(51,9%-np1H xayabs1) cebenrepi 60mbIT OTHIP. By-
JIaH >KacTapJIbIH KOIIi-KOH/IBI TeK IKOHOMHUKAIBIK
KQKETTUIIKTEH eMeC, COHbIMEH KaTap JKeKe TYJIFa-
TBIK, ePKIHAIK TeH KeH MYMKIiHIIKTepMeH Oaiina-
HBICTBIpFaHbIH Kepemi3. CoHbIMeH Oipre mpodec-
CHOHANNBIK ocy MyMKiHmikTepi (13,7%, 39,5%)
JkoHe JkoFapbl kanakbl (10,2%, 29,5%) na MaHbI3-
el (pakTOprmap KaTapelHIA. Bysm IKOHOMHUKAIBIK
MOTHUBAIMASIIAD ADCTYPNI TYpJAC KOII-KOHIBI TY-
ciHmipeTiH Heri3ri cebenrtepnuiH Oipi eKeHIH Kep-
ceresli. OJCYMETTIK JKOHE TYPMBICTHIK (akTopiap
azqay OpbIH aJFaH: MBICAJbBI, YKOJIOTHSIIBIK, JKaFIan
(4,3%), kanara xemry (4,6%), HeMece >kaHa JOCTap
Tady (4,6%) canbICTBIpMaibl TypJie TOMEH YIIeCKe
ue, an Kayinciszaik (0,8%) xoHe TybICTapFa jKaKbIH
6ony (1,3%) ete cupek allTbUIFaH.
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2-cypert — JKacTapablH Keuryre HAETI

{-test HOTHIKENEPIHH HHTEpHpeTanusichl (5Kbl-
HBIC OOHBIHINA) >KalaKbl, OLTIM, ©31H-631 IaMBITY,
OM3HeC, MEAMIMHA, JKOJIOTHS, TybICTap, casxar,
Merarnoyuc cedentepi OOWbIHILIA epiiep MEH dHel-
JIep KayanTapblHIa alblpMAIlbUIBIK KOK. AMBIp-
MambsUIBIK O0ap cebenrep (p < 0,05): )xymbic Tady
(0,027) — epnep «KyMbIC TaOy» MOTHBIH XHipeK
ataiiapl; Kayinci3 skepre kemry (0,034) — oitennep
YIIH Kayincizgik (akTopbl MaHBI3IBIPaK; KaHa
opra/moctap i31ey — Epiiep skaHa opra/skaHa gocTap
TaOy bl ’KUIPEK aTaraH.

ANOVA Bonferroni post hoc 6iiim neHrefii 60-
vitama toyeni «Ci3 Oonamrakra KazakcraHHaH Ke-
LI KeTKiHI3 Keje Me?» cyparbIHa KYPTri3ini )koHe
MaHBI3/Ibl abIPMAILBIIBIK TEK Oip Karnaiia aHbIK-
Tanael — askraimarad JKOO/koiutemx OliMiHAET]
xKactap MEH JXOFapbl OUTiMII KacTap apacblHIA:
Oipinmrinep kemryre keOipek Oeifim. AsKTaamMaraH
KOO/komnemx OiniMiHAETT JKacTap ©JIEyMETTIK
CTaTrychl OOMBIHINIA CTYJICHTTEpP EKEHIH ecKepcek,
OyJ1 KOropTa YILiH OJapiAblH OOJalIakKa CeHIMCI3-
JUTrIMEH, 9JIeyMETTEHY/IIH OTIeII Ke3eHIH/e 00IybI-
MEH HeMece KociOM MYMKIHIIKTepre KOoJ JKeTKi3y-
JIeT1 TeHCI3MIKTepMEH OalIaHbICThI 00Jybl MYMKIH.

Tanxwinay. 3eprrey nHoTmxenepi Kaszakcran
KOFaMBIHAAFbl KYHIBUIBIKTHIK THOPUATUTIKTI aii-
KbIH Kepcereai. JocTypnijik oii e 9IeyMeTTiK
MiHE3-KYJBIKTBI KaJbIITACTBIPY/Ia MaHBI3Ibl OPbIH
aJIFaHbIMEH, JKacTapblH >ahaHIBIK KYHIBUIBIK-
TapFa alIbBIKTBIFBI OapFaH CaibIH KYIICHIN Keyesi.
MoceneH, ypnakapajiblK bIKIal MEH OTOACBUIBIK
JIOCTYpJep CaKTalFaHBIMEH, >KacTapJblH Jepoec-
TIKKE JKOHE ©31H-031 JKy3ere acblpyra OaraapiaHybl
apTHIT OTBIP.

Meicansl, 2018 xbutret World Values Survey
(WVS, 2018) nepextepinin HOTIKEciHme 16—-35 xKac
apanbIFBIHAAFEl  pecnioHAeHTTepaiH 93,3% ikaya-
OptHIa «MeH YIIiH eMipaeri 6acThl MaKcaTTapIbIH
0ipi — aTa-aHaMHBIH MEHI MaKTaH eTyi» JereH 0oma-
THIH. OpHUHE, Oy Jiepek Oi3iH aJbIHFaH JepeKIeH
KapaMa-KaWllIbUIBIKTa Aeyre Oonmaiinel. OTdack
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0acThl KYHIBUIBIK PETiHIAE IaliKalIMaraHMEH/IE,
KYHIBUIBIKTAP Ti3iMiHJe Oacka OarbITTap/a alKbiH
Oimine Oacrampl. bizmiH 3epTTey mepektepi kactap
apachIH/ia MOOWIIBIUTIKKE JIereH OCHIMIUTIKTIH KY-
IICIOIH, KEeKe TaHAAy epKIiHIITiHIH KEeHEIOIH JKOHe
JepOeCTIK KYHIBUIBIKTAP/IbIH 0aChIMJIBIKKA e 00J1a
OacraraHbIH na aHFapTanel. COHBIMEH Oipre, OimiM-
re JISreH Ke3Kapac Ta esrepyje: xacrap (hopMaib-
JIbI TUTTOMHAH Tepi OLTIMHIH canaiiblK Ma3MYHbBIHA
ke0ipek MoH Oepei. By onmapabiH mparmMaTHKaIbIK
OaFIapbIH XKOHE MaTePUANIBIK UTLTIKTEp MEH ©31H-
031 aMBITYJIbl TCH YCTayFa ThIPHICATBIHBIH KOPCE-
Tem.

Amnaiifa, 3epTTey KOFAaMHBIH PECMHU DIICYMETTIK
WHCTUTYTTAapblHA CEHIM JIEHTeWiHIH CaJbICThIpMa-
JIBI TYPJIC TOMEH €KeHiH Jie kopceTTi. 2018 KbIIFbI
Kazakcran Ooitpiaiza WVS nepekrepiMeH caibic-
TBIPFaH/Ia, Oy KOPCETKIII COJl FaHa a3alFaHbIMEH,
o1l Jie ©3eKTi OobIn oThIp: 16-35 xac apasbIFbIH-
JIaFbl PECIIOHIEHTTEp apachinnaa o 72,4% Kypaabl.
Byn momimerTep orbackl Oya CeHIMHIH aOCOMIOTTI
e3eri ekeHiH kepceteai. bizmiH 3epTreyae ne pec-
MOHJIEHTTep/IiH OackiM kermrimiri (90,4 %) e3 oT-
OachIHa TOJBIK, CEHETIHIH, all TaFbl 8 %-BI «KOOiHE
ceHeMiH» Jen jkayam OepreH. bizmiH oWbIMBI3IIA,
Oyl OJCYyMETTIK KalUTabIH OJCI3IIriH aHFap-
Tanpl. bynm KoraMaarbl KOHE WHCTHTYTTHIK Oaii-
JIAHBICTAPMEH CaJIBICTBIPFaH/Ia OTOACBLIBIK CEHIM
KaIUTANBIHBIH ~OAaCBIMJIBIFEIH alKBIH KOpPCETesl.
MyHaali KOpCEeTKIll SJIEYMETTIK KaThIHACTAPJIBIH
MaTpUapXaJ/Ibl-KaybIMJIBIK KYPBUIBIMBIHBIH I Jie
CaKTaJFaHbIH OUIIIpe/i, OHIa 0TOACHI KayilCi3miK-
TiH 0acThl KeHicTiri Oonbim Kanma Oepenmi. Anaiima
MYHJIall CEHIM MOJIEJIi ©JICYyMETTIK BIHTBIMAKTaCThIK
paJnyCHIHBIH IIEKTETyiHEe SKeei: )KacTap 3 TOObI
lIiHAe JKOFapbl OIPITYIIUTKTI  KOPCETKEHIMEH,
JKeKe MeHOepiHeH ThIC ajamIapra CeHiM OuIipyre
TaWBIHABIK, JCHI€H1 TOMEH.

Kemry Typambel gepektep MeH HOTIKENEp/e
Kaszakcran jxactapbl apachblH/Ia KYHJIBUIBIKTAPIbIH
TparchopmanusceiH Kepceremi. Kemri-koHapl Oy-
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PBIHFBIIAN TEK MaTEpHAJABIK TYPFbIAA €MEC, CUM-
BoyMKaNbIK KanuTad (bypasE OolbiHINIA) MEH MO-
JICHN TOXKIpHOCHI KeHEHTY TYpPFBICHIHAH KaObuigay
ypaici xymeiiren. Cananel 6imiM amy (6,2%) men
KOCiOM amy i31eyi KacTapblH II100aIbIK eHOCK
HapBIFBIHA KIPIry HUETIH aWKbIHAaWIbl. COHBIMEH
Oipre ©3iH-631 AaMBITY MEH casxaTTayAbl dKOFapbl
KOSIZIBI, SIFHM, JKacTap Oip Me3Tuiae dJeMIiK epKe-
HHUETKE allbIK 00J1a OTHIPHII, )KEKE TapalbIK MEH ep-
KIHTIKTI QJIIGIHFBI KaTapFa KOsIIbL.

DOKOHOMUKAJIBIK, CeOeNTepIiH YiIeci alTapibIK-
Tall (okaymakel, KyYMbIC Taly, KociOu ecy — Oipre
31,1%), Oipak onapgan aa ©acelM TypraHbl — ca-
nanvl omip men 03iHOIK oamy udeandapul. bym Ka-
3aKCTaHABIK KaCTapAbIH KYHABUTBIKTHIK KYHecinae
MaTepHaJJIbIK, MParMaTu3M MEH IMOCTMAaTEePHAIJIbIK
YMTBUTBICTapAbIH KaTap eMip CYpil )KaTKaHbIH KOp-
cereqi.

t-test HOTHIKENEpl KacTapAbIH HKaJIbl OMIpIIiK
MYMKIHIIKTEp/Il 137eyi OJapIblH TCHICPIIK epeK-
HICTIKTEepiHe aWTapibIKTall Toyesinl emec eKEeHiH
KepcerTi. JlereHMeH, HaKTHI OaFbITTapAa albipMa-
HIBUTBIKTAp OalKanaibl: epiep YLIH «KYMBIC Ta0y»
YKOHE JKaHa opTaaa JgocTap Taby MaHBI3IBIPAK, 00JI-
ca, oHienep YUIH Kayincizaik (GakTopsl ajibIHFBI
Karapja Typ.

ANOVA Bonferroni post hoc crarucTukaibik
Tamaay OUTIM ajIbIIl )KaTKaH yKacTapIbIH KOIIyTre Ko-
Oipexk OeifiMai ekeHiH kepceTTi. bi3ain mikipimisiie,
DIIEYMETTIK-9KOHOMHUKAJIBIK TIO3HUITHSCHI OJT1 KaJTBII-
TaclaraH jKacTap apachlHAa KelIyre KYITipeK yM-
TBUTBIC OJIAPJBIH TYPAKCHI3 DIEYMETTIK Mapredeci
MeH OoJamakka KaThICThl KYMOHIMEH OaiIaHbICThI
0O0JTyBI BIKTUMAJL.

JKanmel anranma, 19CTYpiep MEH IparMaTh3M
apachIHIAFBl TETE-TCHIIIK JKacTapAblH KaHa eMip-
JIK CTpaTerwsuapbIHBIH HETi3iH Kypaiasl. Kazak-

CTaH >KacTapbl MOJCHM TpaHCPOpPMALUS YIepiciH
Oactan kemripin, skahaHABIK KEHICTIKKE OeHimmerne
OTBIPHII, VIITTBIK, CPEKIICITIKTePiH CaKTay/IbIH KOJI-
JApBIH i371eyae.

3epmmeyoiy ManvI30bl APMBIKUBLIGIZLL — CAH-
JIBIK cayallHaMa JICpeKTepiH KOJJAaHy, OJl KacTap
apachIHAAFbl HET13T1 YpAICTepAl KOHE DICYMETTIK-
nemMorpadusiIblK,  afHbIMaIbUIap  (KBIHBIC, OLTIM
JICHrel1) OOMBIHINA TONTHIK aWBIPMAIIBUIBIKTAP IbI
aHbIKTayFa MyMKiHaik Oepsi. ConpIMeH Kartap t-test
xoHe ANOVA Bonferroni post hoc cusiktbl canbic-
TBIPMAJIbI DICTEP/i KOJAAHY OJIEYyMETTIK TOITap
apachIHJIaFbl A BIPMAIIBUTBIKTAP Bl CTATUCTHKAIIBIK
TYPFBIAAH TeKCepyre MYMKIHAIK Oepir, TainayablH
CEHIMIIIIT1H apTTHIPBI.

CoHbIMEH Kartap 3epTTeyAiH Oenrim Oip mek-
Teynepi ae Oap. Tammay HeEri3iHEH JEeCKPUNTHBTI
CTAaTUCTHKAFa CYHEHJI, all CaIBICTRIPMAJIBI DIiCTEP
TEK JKBIHBIC II€H OUIIM JeHreill OOMBIHIIA TOITHIK
alBIPMaITBUTEIKTAPABI KaMTHIABL. Kerri-KoH ceber-
TEpi MEH BIICYMETTIK CEHIM CHSIKTBI aifHBIMAJIbLIAP
apacelHIarel KypAenli cebem-canmapiblk —Oaitra-
HBICTAp KapacThIpbUIMajbl. bonamrak 3eprreyiep-
Jie PErpecCHsIIbIK Taljlay HEMece KYpPBUIBIMIIBIK,
TEHJICYJIep YITICI CUSKTBI KYpPAEIi CTaTUCTUKAIBIK
DIiCTEepAl KOIIaHy apKbUTbI KYPBIIBIMIIBIK JKaF Iaii-
Jap MeH JKeKe KYHJIBUTBIKTBIK, OaFaapiiap/iblH e3apa
BIKITAJIBIH TEPEHIpEK TyciHmipyre 6omanel. MyHmai
TOCIIIep KacTapiblH kahaHIaHy MEH TJIOKau3a-
LMs JKaFIalbIHIAFbl OMIDPJIIK CTpaTerUsIapbIHbIH
KO3FayIllbl (DaKTOPIAPBIH TOJIBIK alllyFa MYMKIHJIIK
Oeperi.

byn sepmmey Kasaxcman Pecnybnukacwvl Foi-
JILILM JICOHE Jico2apbl OiniM MUuHUCmpiciHiy Folivim
KOMUMeminiy KOoaoayblMeH Jicy3e2e acblpbliobl.
I'panm nemipi: AP19680642.
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SOCIOLOGICAL STUDY
OF THE RELATIONSHIP BETWEEN RELIGIOSITY AND RESPONSIBILITY:
ON THE EXAMPLE OF THE YOUTH AUDIENCE IN ALMATY

It is essential to understand the influence of religious beliefs on student behavior in an educational
environment characterized by cultural diversity. This study examines the relationship between students
“ sense of responsibility and their religiosity. The stated purpose of the study will be aimed at identifying
the relationship between religiosity and responsibility of student youth. In particular, the possibility of
internal and external religious orientation and influence on the behavior of young people is considered.
In turn, it is through scientific and practical research that new imperial results are presented.

As part of this study, a total of 164 students were surveyed using a structured survey. In order to col-
lect digital information, the level of responsibility, internal and external religious orientation of students
were considered. As part of the data analysis, they analyzed problems using the Pearson coefficient to
determine any possible relationships between the variables under study. In addition, an internal match-
ing scale was evaluated using the Cronbach alpha test to ensure the reliability of measurements.

The internal coherence of the student responsibility scale is assessed as very high, as evidenced by
Cronbach’s Alpha coefficient of 0.782. The internal (a = 0.812) and external (o = 0.673) scales for mea-
suring religious orientation were respectively. The results of the analysis showed a weak positive correla-
tion between student responsibility and internal (r= 0.428) average and external (r = 0.152) religiosity.
The results show a positive correlation between student orientation and religious responsibility. The
internal religious orientation shows a somewhat stronger correlation with the tasks of the student than
the external orientation. The results of the study indicate the need for further study of this connection in
various situations. It should be noted that internal religious beliefs can significantly affect the responsible
behavior of students.

The results of the study will allow us to understand the behavior of students in higher educational
institutions and develop various youth policy programs. At the same time, the conclusions of the study
are of practical importance in the formation of Social Responsibility and personality development of
young people.

Keywords: the student’s responsibility, religious orientation, internal religious orientation, external
religious orientation, sociological research.

A.A. Cem6uHoBa', A.Y. KycamHos', A.P. O3kan?
TAGan atbiHAaFbl Kasak, YATTbIK, MeAarorMkaAblk, yHMBepeuTeTi, AaMaTbl, KasakcraH
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*e-mail: ademi.sembinova@bk.ru
AiHAQPABIK, NeH )KayankepLuiAikTiH, 6aiAaHbICbIH dAEYMETTIK 3epTTey:
AAMaTblAaFbl XKacTap ayAMTOPMSICbl MbICaAbIHAQ

AjHM HaHbIMAAPAbIH MBAEHM BPTYPAIAIKINEH cMnaTTaAaTbiH 6iAiM 6epy opTacbIHAAFbl OKYLIbIAAPAbIH
MiHe3-KyAKblHa 8CepiH TYCiHY YLWiH eTe MaHpbI3Abl. BbyA 3epTTey OKylUblAapAbIH, >KayankepLuiAik
ce3iMi MEH OAApAbIH, AIHAAPAbIFbI apacbiHAAFbl GaMAAHbICTbI KApacTbipaAbl. 3epTTEYAIH aAFa KoiFaH
MakcaTbl CTYAEHT >KacTapAbIH AIHAAPAbIFbl MEH >KayarKepLUiAiri apacbiHAaFbl 6aAQHbICTbI aHbIKTayFa
GarblTTarasbl. HakTblAan anTkaHAa iWKi >K&HE CbIPTKbl AiHM OpMEHTaUMs MeH >KacTapAblH MiHe3-
KYAKbIHA 9Cep €Ty bIKTUMAAAbBIAbIFbI KapacTbipbiraAbl. ©3 Ke3eriHae OYA FbIABIMU-TIPAKTUKAABIK,
3epTTeyAep apKblAbl KaHA SMMEPUKAAbIK, HOTUXKEAEP YCbIHAAbI.

Ocbl 3epTTey LeHOepPiHAE KYPbIABIMAbIK, CayaAHaMaHbl KOAAAHA OTbIPbIN, GapAblFbl 164 CTyAEHTKe
cayaAHama >Kyprisdiaai. CaHAbIK, akmnapaT >KMHay MakcCaTblHAQ, CTYAEHTTEPAIH >KayankepluiAik
AEHTeniH, iLKi )XaHe CbIPTKbI AiHM 6arAapbl KapacTbipblAAbL. AepeKkTepai Taaaay LieHOepiHAe OAap
3epTTeAeTiH aHbIMAAbIAAP apaCbiHAAFbl KE3-KeAreH bIKTUMAA KaTblHAaCTapAbl aHbikTay YiWiH [M1pcoH
KO3 (PULMEHTIH KOAAAHA OTbIPbIN ecenTepre TaAAay >kacaaAbl. COHbIMEH KaTap ©ALIeYAEpPAiH,
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HIMAIAIFIH KaMTamMacbi3 eTy yiliH KpoH6ax aAbga TeCTiH KOAAAHA OTbIPbIMN, iLIKi COMKECTIK LiKaAaChl
6araAaHADI.

OKyLbIAAPAbIH >KayarnkepLliAiK WKaAaCbIHbIH LK YAAECIMAIAITT ©Te >Korapbl aen 6GaranaHa-
Abl, MyHbl KpoH6axTbiH 0,782 aabga koahduumeHTi kepceteai. AiHn GaFrAapAbl OALIEYAIH iLLKi
(0 = 0,812) xoHe cbIpTKbl (@ = 0,673) WwKararapbl conkeciHwe 60AAbl. TaAAdy HOTMXKEAEPI CTYAEHT-
TEePAIH >kayankepLuiAiri MeH iwwki (r= 0,428) opTtatua >kaHe cbIpTKbl (r = 0,152) AIHAQPAbIK, apacbIHAAFbI
OACI3 OH KOppPeAsiumMsaHbl KepceTTi. HaTumxkeAep CTyAEHTTIK 6araap MEH AiHM >KayarkepLuiAik apacbiH-
Aafbl OH KOppeAsLUMsiHbl KepceTeAi. ki AiHM 6araap CbIpTKbl 6araapra KaparaHAQ CTYAEHTTIH MiH-
AeTTepiMeH bipluama KYLLTI KOPPeAsaumsiHbl KOPCETEAi. 3epTTey HaTMXKeAepi 9pTYPAI >KarFaanAapAa
oCbl 6aMAaHbICTbI OAQH Bpi 3epTTey KaKETTIAIrH KkepceTeai. AiMTa KeTy Kepek, ilKi AiHWM HaHbIMAAP
OKYLIbIAAPAbBIH >KayanTbl MiHE3-KYAKbIHA alTapAbIKTai acep eTyi MyMKiH.

3epTTey 6apbICbiHAQ aAblHFAH HOTUXEAEP XKOFapFbl OKY OPbIHAAPbIHAAFbI CTYAEHTTEPAIH MiHe3-
KYAKbIH TYCIHYre A8He apTypAi XacTap cascartbl 6oiibiHILA 6aFAapAaMasap a3ipAeyre MyMKiHAIK Gepe-
Ai. COHbIMEH KaTap 3epTTeyAiH TY>KbIPbIMAAPBI KaCTapAbIH MiHE3 KYAKbl MEH TYAFAAbIK, AQMYbIH YKoHe
SAEYMETTIK >KayarnKepLliAiriH KaAbINTacTbIpyAa NMPaKTUKAAbIK, MaHbI3Fa Me.

Ty¥iH ce3aep: CTYAEHTTIH »KayarnkepuliAiri, AiHn 6araap, iWKi AiHn 6araap, CbIPTKbl AiHM Garaap,
OAEYMETTIK 3epTTey.

A.A. Cembunosa'", A.Y. KycamHos', A.P. O3kaH?

'Ka3axckuit HaLLMOHaAbHbIM MeAarorMyeckuini YyHMBepcuTeT nmenn Abas, AAMaTbl, KasaxcraH
2YHuBepcuTeT AHkapbl, AHkapa, Typums
*e-mail: ademi.sembinova@bk.ru

COLI,MO/\OFM‘-IECKOE UCCAeAOBAHUE B3aMMOCBA3U PEAUTMO3HOCTHU
U OTBETCTBEHHOCTU: Ha Npumepe MO/\OAE)KHOﬁ AYAUTOPHUU B AAmarbl

OueHb BaXKHO MOHMMATb BAMSIHME PEAMTMO3HbBIX YOEXKAEHUI HA MOBeAeHME yJalmxcs B 06paso-
BATEAbHOM CPEAE, XapaKTEPU3YIOLLENCS KYAbTYPHbIM padHoobpasmem. B 3ToM nccaepaoBaHum paccma-
TPMBaETCS CBA3b MEXAY YYBCTBOM OTBETCTBEHHOCTM YYaLLMXCS U MX PEAUTMO3HOCTbIO. Lleab nccaepo-
BaHWsl GYAET HanpaBAEHa Ha BbIIBAEHME B3aMMOCBSI3U MEXKAY PEAMTMO3HOCTbIO M OTBETCTBEHHOCTbHIO
CTYAEHYECKOM MOAOAEXKM. B 4aCTHOCTM, pacCMaTpUBAETCA BHYTPEHHSAS W BHELUHAS PEAUTMO3HAsS Opy-
EHTaUMs 1 BEPOSITHOCTb BAMSIHUS HA XapakTep MOAOAEXM. B cBolo ouepeab, GAAroaaps 3TMM HayuHoO-
NPaKTUYECKMM MCCAEAOBAHUSM MPEAAAraloTCS HOBbIE SMMUPUYECKME PE3YAbTaTbl.

B pamkax 3Toro mccaepoBaHus GblIAO OMnpolleHo 164 CTyAeHTa C MCMOAb30BaHWEM CTPYKTYpu-
poBaHHOro onpoca. B ueasx cbopa koanuecTBeHHOM MHGOPMaLMK BbIA PACCMOTPEH YPOBEHb OTBET-
CTBEHHOCTM CTYAEHTOB, BHYTPEHHSS M BHELLHAS PEAMTMO3Has OpueHTaums. B pamkax aHaAn3a AQHHbIX
OHM aHAAM3MPOBAAM 33aAQUM C MCTMIOAb30BaHWeM KoadduumeHTa NupcoHa AAs onpeaeAeHns AObIX
BO3MOXHbIX OTHOLLEHWIA MEXKAY UCCAEAYEMbIMK NepemMeHHbiMK. Kpome Toro, Gblaa oleHeHa BHYTpeH-
Hslsl LLIKaAQ COOTBETCTBUS C MCMOAb30BaHWeM aAbpa-Tecta KpoHbaxa aas obecrneveHns HaAeXKHOCTH
M3MepPEeHUi.

BHYTpPEHHA5 COrAaCOBaHHOCTDb LIKAAbl OTBETCTBEHHOCTM YYaLLMXCS OLEHMBAETCS KAk OYeHb BbICO-
Kasi, 0 Yem CBMAETeAbCTBYeT KoapdurumeHT 0,782 aabtha KpoHbaxa. BHyTpeHHss (o = 0,812) 1 BHeww-
Has (o = 0,673) WKaAbl M3MEPEHUSI PEAMTMO3HOM OpPMEHTaUMM ObIAM COOTBETCTBEHHO. Pe3yAbTartbl
aHaAM3a NnoKasaAr CAABYI0 MOAOKUTEAbHYIO KOPPEASILIMIO MESKAY OTBETCTBEHHOCTbIO CTYAEHTOB U BHY-
TpeHHen (r= 0,428) cpeaHen n BHelwwHel (r = 0,152) peAnrnosHocTbio. Pe3yabTaTbl mokasbiBaloT Mo-
AOXKMTEABHYIO KOPPEASLMIO MEXAY CTYAEHUYECKOM OpUeHTauMen M PEAUTMO3HOM OTBETCTBEHHOCTDIO.
BHYTpEHHSISI peAnrnosHas opueHTaLms NokasbiBaeT BOAee CUAbHYIO KOPPeAsUMio ¢ 0693aHHOCTIMM
CTYAEHTa, YeM BHellHSIs OpueHTauus. Pe3yAbTaTbl MCCAEAOBAHUSI MOAYEPKMBAIOT HEOOXOAMMOCTb
AAAbHENLLEro M3yyeHusl 3TOM CBS3M B Pa3AMUHbIX cuTyaumax. CAeAyeT OTMETUTb, UTO BHYTPEHHMeE
PEeAUTMO3Hble YHEXAEHMS MOTYT CYLLLECTBEHHO MOBAMSITb HA OTBETCTBEHHOE MOBEAEHME YUaLLMXCS.

[loAyyeHHbIe B XOAE MCCAEAOBAHUS Pe3yAbTaTbl MO3BOASIOT MOHATb MOBEAEHME CTYAEHTOB B BbIC-
WwMX yuebHbIX 3aBeAeHMsIX M pa3paboTaTh MPOrpamMmbl MO Pa3HOOOPA3HOM MOAOAEXKHOW MOAUTHKE.
Kpome Toro, BbIBOAbl MICCAEAOBAHMS MMEIOT MPaKTUYEeCKoe 3HayeHre B (hOpMMPOBaHNKM MOBEAEHUS 1
AVIYHOCTHOIO Pa3BUTMS M COLMAAbHOM OTBETCTBEHHOCTN MOAOAEXKM.

KAtoueBble cAOBa: OTBETCTBEHHOCTb CTYAEHTA, PEAUTMO3HAsA OPMEHTAUMS, BHYTPEHHSIS PEANTMO3-
Has OpMEeHTaLUMsl, BHELLHSAS PEAUTMO3HAS OPUEHTALMS, COLMOAOrMYECKOe NCCAEAOBaHME.
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Introduction

The study of the interaction between individual
belief systems and behavioral outcomes in the con-
text of education is considered an important area of
psychological and pedagogical research. Religious
orientation is an aspect of personal belief systems,
which is expressed not only in the formation of iden-
tity and ethical principles, but also in the expression
of behavior, including academic responsibility. In
such a country as Kazakhstan, where religious and
cultural traditions have deep roots, the study of the
influence of religious beliefs on academic perfor-
mance is relevant and necessary. The purpose of
this study is to provide valuable information about
the relationship between religion and education in a
context where traditional values and modern educa-
tional requirements often contradict each other. The
main attention is paid to students of the Kazakh Na-
tional Pedagogical University for girls in Almaty.

The influence of religious beliefs on overall be-
havioral outcomes has often been the subject of re-
search. However, relatively little attention has been
paid to understanding how these beliefs manifest
themselves in a particular form of academic behav-
ior, for example in the context of Student Responsi-
bility in different cultural environments. This study
bridges the aforementioned gap in literature by
examining the correlation between an individual’s
internal and external religious orientation and the
level of responsibility in an academic context. This
study aims to identify the effects of religious orien-
tation on behavior in educational contexts. Object
of the study: establishing the relationship between
the internal and external religious orientation of stu-
dents and the level of their responsibility. The main
object of the study was the Kazakh National Wom-
en’s teacher training University. The purpose of
this study is to identify and analyze the relationship
between religious orientation and various aspects
of Student Responsibility. To achieve the goal, it is
necessary to measure the strength of the relationship
and assess the reliability of the structures used.

The hypothesis suggests that the internal reli-
gious orientation of students may be closely related
to the external, not situational, sense of its respon-
sibility.

Literature review

This study helps to better understand how in-
dividual belief systems, in particular religious ori-

entation, influence student behavior in an academic
context. The results provide empirical data for the

development of educational strategies and the de-
velopment of student support services, especially in
the context of cultural and religious diversity.

A significant part of the research was devoted to
the study of the influence of religious movements on
the development of motivation and the acquisition
of health-related skills by students. Turner-Musa
and Wilson found that religious African American
college students were more likely to have behav-
iors that positively affect their physical and men-
tal health (Turner-Musa, 2006). This conclusion is
consistent with the conclusions proposed by Buzdar
(2020). The researcher noted the potential of an in-
ternal religious orientation to reduce the risks asso-
ciated with riots in social networks, thereby empha-
sizing the role of spiritual obligations in protecting
people from harmful behavior.

Another research group studied the influence of
religious beliefs on the formation of socially orient-
ed actions. In particular, the influence of religious
orientation on professional social behavior was ana-
lyzed. the relationship between orientation and be-
havior and inner Trust revealed. Omega P. D. and
N. Jaja showed a positive correlation between reli-
gious orientation and hope among young students
(Omega, 2020). The results show that religious
learning can help develop values such as empathy,
willingness to help, and charity. This suggests that
religious content can promote social cohesion and
mutual support among students.

The importance of the College in the forma-
tion of religious beliefs, as well as personal views
of students, can be called significant. Research by
Ooi, Rabbani, Yahya and Siau explores the relation-
ship between religious orientation, coping strategies
and suicidal behavior in Malaysian adolescents and
college students (Ooi, 2023). The study found that
high school-age adolescents were significantly more
likely to experience suicidal thoughts compared to
college students. In addition, prevention strategies
to avoid difficulties are closely related to increased
suicidal tendencies.

Modern research is increasingly focusing on the
study of the interdependence between religious be-
liefs and students © emotional intelligence. Tajabadi
proved that external and internal religious orienta-
tion have a significant impact on the components
of emotional intelligence. It involves the complex
interaction between religious beliefs and emotional
regulation (Tajabadi, 2017). These results show that
religious organizations can influence students ‘ per-
ception and management of emotions. As a result,
these factors can negatively affect social interaction
and psychological well-being.
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Among domestic researchers are R. Rashim-
betov’s “Sharia motivation in a secular country: an
empirical study among young people in Kazakh-
stan” (Rashimbetov, 2024), “Adapting Religious
Orientation Scales for Muslim Contexts: theoretical
review” (Gilimbek, 2024) and “Religious orienta-
tions on attitude towards a secular state: Case of
Evangelical Lutheran Churches in north regions of
Kazakhstan” his research is aimed at studying the
relationship of religious orientation among young
people with various social and political phenomena
(Mazhiyev, 2024). In this study, R. Rashimbetov
and his colleague demonstrate the existence of a
correlation between youth in the Kazakh context of
religious orientation and adapt the scale of research
necessary for the Society of Kazakhstan. In turn,
these studies create a theoretical and practical prem-
ise for our article.

A review of the existing literature shows that
religious beliefs and practices have a strong impact
on students ‘ daily lives. This effect is manifested
in a number of areas, such as behavior, the forma-
tion of social relations, emotional intelligence and
the level of participation in public activities. The re-
sults presented show the fundamental importance of
religious beliefs and practices. Such factors affect
both human behavior and the broad social structure
of the education system. Thus, for those engaged in
educational, academic and political activities, it is
very important to take into account the influence of
religious ideologies and traditions. Only thanks to
this approach can inclusive and supportive educa-
tional institutions be created that meet the different
requirements of students.

Materials and methods

The purpose of this study was to study the re-
lationship between student responsibility and re-
ligious orientation among students of the Kazakh
National Women’s teacher training University in
Almaty. The study was conducted between May
9, 2024 and April 25, 2025 with the participation
of 164 students. The participants were asked to re-
spond via Google form. The study was carried out
exclusively with students, which contributed to the
targeted demographic analysis of the trends of a par-
ticular group at the university level. The aforemen-
tioned model was chosen as an illustration to convey
the views of university students about their religious
orientation and feelings of personal and academic
responsibility.

As part of this study, a structured survey tool
was developed to collect data on the responsibility
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and religious orientation of students. The survey
covered three main areas: demography, questions
related to students © conscious responsibilities, and
questions related to their internal and external reli-
gious orientation.

The next section asks for the main demograph-
ics, including age and gender. To assess the respon-
sibility of students, five questions were included in
the questionnaire, which allowed to evaluate vari-
ous aspects of this concept. In this regard, the fol-
lowing factors were taken into account: commit-
ment to study, participation in teaching activities,
compliance with university rules, as well as general
participation in the implementation of academic as-
signments (Hsu et al., 2014).

In this study, the definition of religious orienta-
tion is based on the theory of G. Allport (Allport,
1966). This theory distinguishes two types of reli-
gious orientation: internal religious orientation and
external religious orientation (1967). Internal reli-
gious orientation includes personal obligations and
internal religious motives. On the contrary, external
religious orientation is formed under the influence
of social and external factors affecting religious ex-
perience.

To evaluate the answers, the Likert scale was
used, the answers of which were rated from one (ab-
solutely disagree) to five (fully agree), which was
the basis for quantitative analysis of the data.

To study the relationship between the level of
responsibility of students and their religious orienta-
tion, statistical software was used to calculate Pear-
son’s correlation coefficients. In addition, Cron-
bach’s Alpha was defined for each scale to assess its
internal consistency.

The methodology presented here provides a
structural framework for quantifying and explain-
ing the relationship between different aspects of re-
ligious orientation and the degree of responsibility
that students present in the academic environment.

Results and discussion

From the collected data, it can be concluded on
a full basis that the vast majority of respondents are
people between the ages of 19 and 24, which indi-
cates that the survey mainly covered the views and
habits of traditional college students. Importantly, a
significant part of the respondents are 18 years old,
which indicates that many young students studied at
the university level. People who belong to the age
groups 25-35 and 35-50 are insufficiently represent-
ed in this study and make up only a small percentage
of the overall sample.



A. Sembinova et al.

140

118

120

100

80

60

40

20

H18 m19-24 m25-35

1

35-50

Figure 1 — Demographic statistic (age)

The internal consistency of the scales was esti-
mated using Cronbach’s Alpha factor. It was found
that the scale used to measure student responsibil-
ity shows a reliable internal correspondence with
an alpha factor of 0.784. As for the scale that mea-
sures internal religious orientation, it is possible to
determine a high level of stability with an alpha
factor of 0.812. In addition, the scale measuring
external religious orientation showed average reli-
ability with an alpha factor of 0.673. The above
values confirm the idea that measuring the scale
in relation to the responsibility of students corre-
sponds to the goals set. As for the scale of internal
religious orientation, it is obvious that further re-
finement is needed to increase the reliability of its
results.

The result of the correlation analysis was deter-
mined using Pearson’s correlation formula. Analy-
sis of Pearson’s correlation coefficient (r = 0.428)
showed that the relationship between the level of
responsibility of students and their inner religious
orientation shows a moderately strong, positive cor-
relation. Thus, we can conclude that students who
are enthusiastic about their religious beliefs show a
somewhat higher level of responsibility.

In addition, an equally weak correlation was
found between the level of responsibility of students
and their external religious orientation (r = 0.152).
This shows a moderate but positive correlation be-
tween external aspects of religious experience and
student responsibility.

The survey of students provided valuable in-
formation about their reading habits, participation

in various activities and religious orientation. The
results of the study revealed a number of important
trends and behaviors that contribute to a deeper un-
derstanding of the large-scale consequences for edu-
cational and religious institutions.

Most of the students surveyed said that they de-
vote a lot of time and attention to their academic
classes. Many of them reported engaging in high-
consistency learning activities, which indicates that
they prioritize learning and demonstrate a signifi-
cant level of commitment and prioritize academic
activity among students. However, a small number
of respondents indicated a potential area of academ-
ic support and intervention (Figure 2).

The responses showed different levels of par-
ticipation in the events, with a large number of stu-
dents actively participating in some cases. While
some students show a high level of activity, a sig-
nificant number of students show a low level of ac-
tivity. This may indicate a lack of interest or a lack
of opportunities that correspond to their interests or
schedule (Figure 3).

As for the issues of religious orientation and so-
cial aspects, it was clear that a significant number
of students were interested in a deeper acquaintance
with the dogmas of their religion, which indicates
that the inclusion of religious education can be a
valuable element of their general educational expe-
rience. Such intrinsic motivation can be reinforced
by implementing more comprehensive programs
for the study of religion or by promoting participa-
tion in religious activities that promote intellectual
growth (Figure 4.)
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Figure 4 — The level of interest in reading about their religion
(an indicator of internal religious orientation)
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There was significantly less desire to visit places
of worship, mainly for the purpose of social inter-
action. This shows that students  religious experi-
ence is largely determined by their personal beliefs
and spiritual commitment, as opposed to social
incentives. These results provide insight into how

religious institutions contribute to the formation of
communities and encourage individual participation
in these communities. It emphasizes the importance
of individual spiritual development as an integral
component of religious rituals and does not limit its
sphere to only public activity (Figure 5).

I go to the mosque (church) mainly to spend time with friends

120 108

100
80
60
40

21
20

absolutely wrong  on the contrary, it is

not true.

partly right, partly
wrong.

24

it is true completely correct.

Figure 5 — The level of visits to the mosque (church) to spend time with friends
(an indicator of external religious orientation)

In general, people between the ages of 19 and
24 can be considered a demographic representative
of university students. Thus, we can conclude that
the data obtained are of particular importance for
the life and experience of students. The presence of
18-year-old respondents may indicate that they are
in the early stages of college education or partici-
pate in preparatory programs.

In addition, the results of this study allow us
to deeply understand the relationship between stu-
dent responsibility and religious orientation among
students of the Kazakh National Women’s teacher
training University in Almaty. Cronbach’s Alpha
coefficient and Pearson’s correlation coefficients
provide a basis for discussing the relationship be-
tween the internal consistency of the scales used and
the structures measured.

Cronbach’s Alpha coefficient (0=0.782), an in-
dicator of internal consistency, shows a reliable cor-
relation between the points of the scale and different
aspects of Student Responsibility. In contrast, the
internal religious orientation scale showed high reli-
ability (0=0.812), while the external religious orien-
tation scale showed moderate reliability (0=0.673),

but remained within normal limits. Low alpha val-
ues for religious orientation scales may mean that
structures are more complex in nature, or that ele-
ments may not be so compatible when measuring
a single key factor. Such inconsistencies may also
indicate different approaches to the interpretation of
religious beliefs and interaction with them in terms
of internal and external manifestations.

The results of the conducted correlation analy-
sis showed the presence of a weak positive correla-
tion between the level of responsibility of students
and their internal beliefs. The correlation analysis
showed a relatively weak positive correlation be-
tween the level of responsibility of students and
their internal beliefs with a moderately strong posi-
tive correlation (r= 0.428), as well as their external
religious orientation (R = 0.152). The results show
that there is a correlation between students ° reli-
gious orientation and their ability to act responsibly.

A significant correlation between internal re-
ligious orientations and responsible behavior of
schoolchildren indicates that the religious beliefs
learned by a person have a greater impact on their
responsible actions in an academic environment

103



Sociological study of the relationship between religiosity and responsibility: on the example of the youth audience in Almaty

than on external, socially justified religious actions.
Thus, it can be assumed that students whose reli-
gious beliefs are firmly embedded in their personal-
ity tend to fulfill their obligations both personally
and academically. This conclusion is explained by
the moral and ethical principles underlying their
religion. In this context, studies conducted by Hsu
and his colleagues were Published (Hsu, 2014). The
main focus of the study was to study the relationship
between religious orientations and different forms of
behavior and self-control. The above results support
the assumption that a person’s religious attitudes af-
fect their sense of personal responsibility. However,
it is important to note that these studies also show
significant correlations when differences in cultural
or demographic contexts or different “responsibil-
ity” measures are taken into account. The findings
of Safavi and his colleagues that show a positive
correlation between different aspects of external re-
ligious orientation and quality of life are supported
by our study, which also found a correlation with
the responsibility of students (Safavi, 2019). How-
ever, the correlation observed in the context of this
study cannot be considered representative and there-
fore requires further study, taking into account the
cultural context and personal value system in Ka-
zakhstan. In his study on the influence of religious
beliefs on ethical decision-making in business life,
Ibrahim (Ibrahim, 2008) concluded that religious
orientation can have a significant impact on people’s
professional and ethical behavior. These findings
are consistent with previous assertions that ethical
behavior, such as student responsibility, is compat-
ible with religious orientation. These findings sug-
gest that religious influence has a broad impact on
human behavior and the decision-making process in
many contexts and environments.

Although relationships are considered relatively
weak in this study, the various elements of religios-
ity are key to understanding how they interact with
student behavior in an academic context. When
developing curricula for the responsible education
of students, it is recommended that educational in-
stitutions, especially those located in societies with
different religious populations, take these factors
into account. For example, encouraging students
to openly and consciously present their beliefs can
be an effective way to develop intrinsic motivation
and responsible behavior. It should be noted that the
study is limited to a relatively small sample of one
university, which may not be representative of the
entire university population. At the same time, it
should be recognized that the sample may not cover
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various educational and cultural contexts, and the
average reliability of the scales of religious orienta-
tion allows us to draw conclusions about the feasi-
bility of additional optimization of these indicators.
For future research, it would be useful to explore
these aspects in different contexts and patterns, al-
lowing a deeper understanding of the difficulties as-
sociated with the influence of religiosity on student
behavior. In addition, qualitative research can help
identify the causes of this controlled relationship.

Conclusion

This study is designed to identify a complex
relationship between the responsibility of students
and the religious orientation of students of the Ka-
zakh National pedagogical women’s University. By
conducting comprehensive research on internal and
external religious orientation using the alpha corre-
lation coefficients of Cronbach and Pearson, it was
possible to determine the relationship between the
responsibility of students and their performance in
an academic context.

The high reliability of the measurement is also
confirmed by the high Cronbach’s Alpha coefficient
for the student responsibility scale. Thus, the differ-
ent aspects of responsibility evaluated in this study
are adequately represented by students. However,
average values on the religiosity scale reflect the
complexity of religious beliefs and practices. This
suggests that these indicators still require further de-
velopment to cover the entire spectrum of religious
orientations.

Correlation analysis shows a weak positive re-
lationship between the level of responsibility of stu-
dents and their internal and external religious ori-
entation. The results show an important correlation
between religious beliefs and conscious responsibil-
ity. However, the magnitude of the correlation co-
efficients is not sufficient to justify the assumption
of a direct cause-effect relationship. A moderately
strong correlation with internal religious orienta-
tion indicates that individual beliefs, even without
religious practices, have a greater impact on student
behavior.

This study included the question of the extent to
which private and public religious practices influ-
ence students ‘ behavior and attitudes in the context
of Higher Education. He cited the potential impact
of individual religious beliefs on academic respon-
sibility, but the exact cause remains unknown and
highlights the complexity of measuring religious
orientation in different educational contexts.
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In future studies, attention should be paid to
deepening these findings. For this, it is necessary
to study said relationships in different cultural and
pedagogical contexts. In addition, it is necessary
to discuss the adjustment of measurement scales in
order to better reflect the nuances of religious ori-
entation. In addition, a qualitative research method
can contribute to deepening the results by provid-
ing a detailed understanding of students ‘ personal
religious experience and motivation and providing a

complete understanding of the impact of religion on
educational outcomes.

The constant study of these dynamics allows
teachers and politicians to better understand the
relationship between religion and education and to
develop measures that respect and encourage the
religious orientation of students and promote the
development of educational communities that are
characterized by a sense of responsibility and dedi-
cation.
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GLOBAL RESEARCH TRENDS IN SUBJECTIVE WELL-BEING
AND HAPPINESS: A BIBLIOMETRIC ANALYSIS
(2001-2024)

The study focuses on interpreting the evolution of the scientific discourse on subjective well-being
and happiness within an increasingly complex social reality, where individuals’ experienced quality of
life becomes an indicator of sustainable development. The growth of publication activity and the expan-
sion of interdisciplinary connections have created the need to systematize accumulated knowledge and
identify major global trends.

The aim of the study was to conduct a comprehensive bibliometric analysis of global publications
on subjective well-being from 2001 to 2024, which made it possible to determine the developmental
directions of theoretical and empirical research. The objectives included analysing publication dynam-
ics, identifying leading countries, authors and journals, and reconstructing the conceptual structures of
the field.

The scientific significance lies in the fact that the revealed trends clarify the theoretical foundations
of studying subjective well-being and highlight gaps such as the underrepresentation of Central Asia in
international scholarship. The methodology included bibliometric analysis of 496 Scopus-indexed ar-
ticles using the Bibliometrix R package, enabling the construction of citation networks, thematic clusters
and publication dynamics.

The findings demonstrate a steady increase in research interest and the dominance of studies origi-
nating from the United States, the United Kingdom and Western Europe. The conceptual structure com-
prises four core clusters: psychological mechanisms of well-being, socio-economic and health-related
determinants, macroeconomic factors, and demographic-psychological aspects.

The practical significance is reflected in the potential use of the results for developing regional as-
sessment tools and adapting international measurement methodologies to the socio-cultural context of
Central Asia.

Keywords: subjective well-being, happiness, bibliometric analysis, research trends, Scopus data-
base, global collaboration, conceptual framework.
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A.LLl. BaabikbaeBa', A.B. beagHun*
TOA-Dapabu atbiHaaFbl Kasak, YATTbIK, yHUBEPCUTETI, AAMaThl, KasakcraH
2KasakcTaH Pecrnyb6ankach! FbiAbIM XaHe >KoFapbl GiAiM MUHUCTPAIri FbIAbIM KOMUTETIHI
H Duaocodus, casicaTTaHy XeHe AiHTaHy MHCTUTYTbl, AAMaThbl, KasakcTtaH
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Cy6beKkTMBTI 9A-ayKaT neH 6akbITKa KaTbICTbl XXahaHABIK 3epTTey ypaicTepi:
OMOAMOMETPUSIABIK TarAay (2001-2024 »x0K.)

3epTTey KypAeAeHe TYCETIH DAEYMETTIK LWIbIHABIK, >KaFAAMbIHAQ CYObEeKTUBTI 9A-ayKaT rneH 6akbIT
SKOHIHAET FbIABIMN AMCKYPC 3BOAIOLMSCHIH TYCIHAIpYre 6aFbITTaAFraH, MyHAQ aAAMHbIH, CE3iHETIH emip
canacbl TYpakKTbl AAMYAbIH, MaHbI3Abl KepceTKilliHe aitHaAaAbl. FblAbIMK >KapUSaAaHbIMAAPAbBIH, apTybl
MeH NaHapaAblK, GaMAAHbICTAPAbIH, KEHEloi XXMHaKTaAraH GIAIMAT XKyMeAeyAl >koHe SAEMAIK FbIAbIMU
YPAICTEPAI alKbIHAQYAbI KQXKET eTTi.
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3epTreyaid MakcaTtbl 2001-2024 XXbIAAAP apaAbiFbIHAAFbl CyObeKTMBTI 9A-ayKaT GOMbIHLIA >Ka-
haHAbIK, >kKapusinaHbiIMAapFa KeweHAT O6MOAMOMETPUSIABIK, TaAAQY >KYPri3y O0AAbl, OYA TEOPUSIAbIK,
JKOHE 3MIMPUKAAbIK, 3ePTTEYAEPAIH Aamy GarbITTapblH aHblKTayFa MyMKIHAIK 6epai. MiHaeTTep xa-
PUSIAQHBIM AMHAMUKACBIH TAaAAQYAbI, XXETEKLLI eAAEP, aBTOPAAP MEH >KYPHAAAAPAbI aHbIKTAYAbl XOHe
CaAaHbIH KOHLEMTYAAAbIK, KYPbIABIMAQPbIH KAAMbIHA KEATIPYAi KaMTbIAbI.

PKYMbICTbIH, FbIABIMM M8HI CyObEeKTMBTI 9A-ayKaTTbl 3€PAEAEYAIH TEOPUSIAbIK, HETi3AEPIH HaKTbi-
AQMTbIH >KOHE XaAblKapaAblk, aaebreTTe OpTanblk, A3mst EAAEPIHIH KETKIAIKCI3 KaMTbIAYbIH KOPCETETIH
SAEMAIK YPAICTEPAI aMKbIHAQYMEH CHMaTTaAaAbl. DAicHaMa Scopus 6a3acbiHAA MHAEKCTEAreH 496 ma-
KaAaHbl Bibliometrix R 6araapAamanblk, MakeTi apKblAbl 6BUOAMOMETPUSIABIK, TAAAAYAbI KAMTbIAbI, OYA
Adnekces 6epy >KeAiAepiH, TaKbIPbINTbIK, KAACTEPAEPAI >KOHE >KaprsAaHbIM AMHAMMKACbIH KapTara Ty-
cipyre MyMKiHAIK 6epaAi.

HaTuxkeAep FbIAbIMM KbI3bIFYLLILIAbIKTbIH TYPaKTbl ©6CKeHiH xoHe AKLLI, YAbiOprTaHus meH batbic
Eypona 3epTTeyAepiHiH 6acbim ekeHiH kepceTTi. KoHUEeNTyaAAbIK, KYPbIAbIM TOPT HEri3ri KAacTepai 6i-
PIKTIpeAi: 8A-ayKaTTblH, MCUXOAOTUSAbIK, MEXaHU3MAEPI, DAEYMETTIK-3KOHOMUKAAbBIK, XKOHEe AEHCAYAbIK,
(hakTOpAapPbl, MAKPOIKOHOMMKAABIK, AETEPMUHAHTTAP XKBHE AEMOrpaUsAbIK-MICUXOAOTMSABIK, acrek-
Tinep.

[NpaKTMKaAbIK, MaHbI3AbIAbIFbI 3€PTTeYy KOPbITbIHABIAAPbIHbIH aiMakTbiK, 6araray KypaAAapbliH
a3ipAeyAe >KeHe XaAblKapaAblK, aAicTemenepAi OpTanblK, A3USHbIH BAEYMETTIK-MOAEHN epeKLLIeAiKTe-
piHe 6eniMAeyAe KOAAAHBIAY MYMKIHAITIMEH aiiKbIHAQAAADI.

Tyiin cesaep: cyObekTMBTI aA-aykaTt, 6akbiT, GMOAMOMETPUSABIK, TaAAdy, 3epTTey YpAicTepi,
Scopus AepekKopbl, >kahaHAbIK, bIHTBIMAKTACTbIK, KOHLEMNTYAAAbIK, KYPbIAbIM.
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IT'A06aAbHbIE TEHAEHLMU UCCAEAOBAHUI CYObEeKTUBHOIO OAAronoAyums
M CcYacTbs: GubAMOMeETPUYECKHit aHaAm3 (2001-2024 rr.)

MccaepoBaHve HAaMPaBAEHO Ha OCMbICAEHME 3BOAIOLMM HAYYHOrO AMCKYpCa O CyObekTMBHOM HAa-
FOMOAYUMM N CHACTbE B YCAOBMSIX YCAOXKHSIOLWENCS COLMAABHOM PEAAbHOCTH, TAE NMepeXKMBaemMoe Ka-
YeCTBO >KM3HW CTAHOBUTCS MHAMKATOPOM YCTOMUMBOIO pasBuTus. PocT nyBAMKaLMOHHONM aKTUBHOCTHM
M pacLUMpeHne MeXX AUCLIMIAMHAPHBIX CBs3ei CChOPMMPOBAAM HEOOXOAMMOCTb CUCTEMATN3UPOBATb Ha-
KOMAEHHbIEe 3HaHMS 1 BbIAEAUTb BEAYLLUME MUPOBbIE TEHAEHLNN.

LleAb MccAeAOBaHUS 3aKAKOUAAACh B MPOBEAEHUM KOMMAEKCHOTO GMOAMOMETPUYECKOrO aHaAM3a
rA06aAbHOroO MaccvBa ny6AMKaLmMi Mo CyGbekTMBHOMY 6AaronoAyumio 3a 2001-2024 rr., 4To No3Bo-
AVAO OMPEAEAUTb HaMPABAEHWMSI PA3BUTMS TEOPETUYECKMX M IMMMPUYECKMX MCCAEAOBAHMIA. 3apaun
BKAIOYAAM aHAAM3 AMHAMUMKKM MYOAMKALMIA, ONPEeAEAeHMEe KAIOUEBbIX CTPaH, aBTOPOB M XXYPHAAOB, a
Tak>Ke PEKOHCTPYKLMIO KOHLENTYaAbHbIX CTPYKTYp 06AaCTU.

HayuHasl 3HaUMMOCTb PabOTbl OMPEAEASIETCS TEM, UTO BbISIBAEHHbIE TEHAEHLMW YTOUHSIIOT Teope-
TUYECKME OCHOBAHMS U3yUeHUsl CyGbeKTUBHOTO GAAronoAyums 1 UKCHMPYIOT Npo6eAbl, BKAIOYAsH He-
AOCTATOYHYIO NPEACTABAEHHOCTb LleHTpaAbHOM A3MKM B MEXKAYHAPOAHOM AMTepaType. MeToaoAOrms
BKAIOYaAa OMBAMOMETpUYEcKMin aHaAn3 496 cTaTeil, MHAEKCMPOBAHHbIX B SCOPUS, C MCMOAb30BaHWEM
naketa Bibliometrix R, 4To MO3BOAMAO MOCTPOUTb KapTbl LMTUPOBAHMS, TEMAaTUUYECKUX KAAQCTEPOB U
ny6AMKALMOHHOM AMHAMMKM.

Pe3yAbTaTbl NOKa3bIBAIOT YCTOMUMBDIN POCT HAYUYHOrO MHTEPeca M AOMUHUPOBAHME MCCAEAOBAHWI
CLUA, BeankobpuTanum 1 3anasHon EBponbl. KoHuenTyaAbHasl CTPYKTYpa BKAIOUAET YeTbipe KAloue-
BbIX KAACTepa: MCUXOAOrMUYECcKMre MexaHW3Mbl OAAronoAyums, COLMAAbHO-DKOHOMMYECKME U 3APABO-
OXpaHUTeAbHble (haKTOPbl, MAKPOIKOHOMUYECKME AETEPMMHAHTBI M AEMOTrPadMKO-NCUXOAOrMYECKME
acnekTbl.

MpakTuueckast 3HaYMMOCTb CBSI3aHa C TEM, UYTO BbIBOAbI UICCAEAOBaHMS MOTYT BbITh MCMOAb30BaHb!
npu pa3paboTke perMoHaAbHbIX MHCTPYMEHTOB OLEHKM GAQronoAyums 1 aaantaumm MexXAyHapOAHbIX
METOAMK K COLMAAbHO-KYAbTYPHbIM 0COOeHHOCTSM LleHTpaAbHOM A3uu.

KAtoueBble cAoBa: CyGbeKTUBHOE GAAronoAyumne, cHacTbe, GUBAMOMETPUYECKMIA aHAAM3, TEHAEH-
LMW UCCAEAOBAHMI, 6a3a AaHHbBIX SCopus, TAO6AAbHOE COTPYAHMUYECTBO, KOHLIENTyaAbHasi OCHOBA.
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Introduction

Current socio-economic and cultural transfor-
mations have led to an increase in scientific interest
in the issue of subjective well-being of the individu-
al. In the context of globalization, digitalization and
increasing social inequality, the issues of quality of
life, psychological well-being and social satisfac-
tion are becoming increasingly important not only
for the individual, but also for society as a whole.
Subjective well-being is now considered not only an
indicator of personal satisfaction and mental health,
but also one of the main factors of sustainable de-
velopment, social capital and the competitiveness
of states. In recent decades, subjective well-being
(SWB) and happiness have moved from indirect
concepts in psychology, sociology and philosophy
to central topics of human development and policy
effectiveness. As a result, increasing empirical evi-
dence shows that economic prosperity alone is not
enough to ensure the progress of society, which is
causing a paradigm shift from “wealth-oriented”
governance to “well-being-oriented” governance
(Diener & Tov, 2012). Institutions such as the Unit-
ed Nations, OECD, and World Health Organization
have brought SWB to the forefront of global debate.
Through initiatives such as the World Happiness
Report, the OECD Quality of Life Index, and the
WHO Quality of Life Program, well-being is recog-
nized as a multidimensional construct that integrates
optimal mental health, social trust, environmental
quality, and personal autonomy (Stone & Krueger,
2018; Corlatean, 2019).

The global institutionalization of well-being in-
dicators is in line with contemporary societal chal-
lenges that affect life satisfaction and social cohe-
sion, particularly digitalization, inequality, and
mental health crises. Research suggests that innova-
tion and sustainable development can mitigate the
negative impacts of globalization and environmen-
tal pressures on happiness, highlighting the need
for inclusive and sustainable well-being policies
(Wang et al., 2023). As countries integrate SWB
into official statistics and policy design, well-being
is emerging not only as an individual psychologi-
cal outcome but also as a comprehensive measure of
collective progress and social stability (Oishi, 2019;
Antipina et al., 2025).

As mentioned above, international organizations
such as the World Health Organization, the Organi-
zation for Economic Cooperation and Development,
and the United Nations are actively introducing sub-
jective well-being indicators into their quality of
life monitoring systems. This confirms the strate-

gic importance of this research area. However, the
fragmentation of views in the scientific literature,
the lack of a single conceptual model, and differ-
ences in measurement methodologies persist, which
makes it difficult to form a holistic understanding of
the dynamics and structure of subjective well-being
(Diener, Oishi, & Tay, 2018; Luhmann, 2021;). In
such a situation, conducting a comprehensive bib-
liometric analysis of scientific publications allows
us to identify key research areas, identify the core of
the most productive journals and authors, as well as
track thematic evolution and interdisciplinary con-
nections (Aria & Cuccurullo, 2017; Donthu et. Al.,
2021; Zupic & Cater, 2015). Such an approach not
only systematizes the accumulated knowledge, but
also allows us to identify research gaps. This makes
the study both theoretically and practically relevant.
Therefore, in this study, a bibliometric analysis of
published scientific articles on the topic of subjec-
tive well-being and happiness levels was conduct-
ed. The analysis was carried out by searching for
indexed publications in the Scopus database using
specific keywords.

Despite the rapid expansion of research on sub-
jective well-being and happiness since the early
2000s, the field remains theoretically fragmented
and methodologically inconsistent. Existing re-
search uses a variety of theoretical approaches that
integrate individual psychological, economic, and
social perspectives rather than relying on a single
conceptual model (Huong, 2023). While early stud-
ies focused largely on individual psychological
characteristics, later work has begun to encompass
a broader range of socio-economic factors, such as
globalization, governance, and sustainable develop-
ment, which in turn has increased the heterogene-
ity of conceptual orientations (Cataldo et al., 2024).
In addition, empirical research faces challenges
related to measurement validity, cultural bias, and
cross-national comparability, as global indices of-
ten reflect Western-centric assumptions about life
satisfaction and happiness (Pavot, 2013; Ye et al.,
2014). Geographical differences further exacerbate
these problems: while research from the US, UK,
and Western Europe is dominant, the contribution
from Central and South Asia is significantly lower
(Dominko & Verbi¢, 2018; Stavrova, 2019). This
imbalance limits the ability to fully capture the di-
verse understandings of the field in its cultural and
social contexts. Therefore, systematic bibliometric
analysis is needed to consolidate scattered knowl-
edge, track thematic and geographical evolution,
and guide future theoretical integration and policy-
oriented research.
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In this regard, the main goal of the study is to
conduct a comprehensive bibliometric analysis of
global scientific publications on subjective well-
being and happiness. This analysis is aimed at iden-
tifying leading authors, journals, thematic areas and
the conceptual evolution of this research area within
the social sciences and psychology. To achieve this
goal, the following objectives were set:

1. Collect and systematize publications indexed
in the Scopus database using the keywords “happi-
ness level” and “subjective well-being” for the pe-
riod 2001-2024;

2. Assess the dynamics of publications and cita-
tions, author productivity and journal impact;

3. Identify the most influential authors, articles
and journals through co-citation and co-authorship
analysis;

4. Analyze the geographical distribution of re-
search activity and international collaboration net-
works;

5. Map the thematic and conceptual structure of
research on well-being through clustering and key-
word association;

6. Identify the main theoretical approaches and
new directions in recent years (health, socio-eco-
nomic, psychological and macroeconomic factors);

7. Identify existing research gaps and provide
recommendations for future interdisciplinary and
regionally inclusive research, with a particular em-
phasis on increasing the scientific contribution of
Central Asian countries.

The study of subjective well-being and happi-
ness has both theoretical depth and real-world rel-
evance, reflecting a growing global consensus that
human progress goes beyond economic indicators.
International organizations such as the OECD,
WHO, and the UN are increasingly integrating hap-
piness and well-being indicators into governance
and sustainable development frameworks. Exam-
ples include the OECD Good Life Index, the WHO
Quality of Life Program, and the UN Sustainable
Development Goals (Pereira et al., 2024). These ini-
tiatives emphasize the role of well-being as a scien-
tific construct and a policy tool capable of informing
mental health strategies, social equity programs, and
national development agendas. The global prolifera-
tion of well-being research across psychology, eco-
nomics, and social policy further demonstrates its
interdisciplinary and applied importance (Fabian,
2018).

In this context, this bibliometric analysis serves
as an important scientific tool for synthesizing scat-
tered knowledge, mapping intellectual structures,
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and uncovering emerging interdisciplinary connec-
tions. By identifying influential authors, research
clusters, and geographic trends, bibliometric studies
cumulatively improve our understanding of SWB’s
conceptual evolution and policy relevance (Khan
& Nasim, 2024; Cataldo et al., 2024). In practice,
such systematization provides an empirical basis for
developing well-being-oriented policies, especially
in underserved regions such as Central Asia, where
comprehensive and culturally sensitive approaches
to happiness research remain limited. This study
therefore supports not only an academic understand-
ing of the global landscape of SWB, but also the de-
sign of evidence-based policies aimed at increasing
public well-being and life satisfaction worldwide.

Literature review

The early XXI century saw a profound shift in
the scientific study of the concepts of “happiness”
and “subjective well-being,” from a philosophical-
ly abstract notion to a robust empirical field. After
2000, along with the rise of the positive psychol-
ogy movement led by scholars such as Seligman,
the expansion of “happiness research” reimagined
happiness as a psychological construct that could
be measured and improved (Seligman & Peterson,
2005). The paradigm shift catalyzed interdisciplin-
ary research linking affective science, behavioral
economics, and social policy, and grounding hap-
piness and SWB in measurable life domains such as
health, income, and social connectedness (Biswas-
Diener & Diener, 2011). The early 2000s witnessed
a shift from purely moral and philosophical theories,
such as the “greatest happiness” principle of utili-
tarianism, to evidence-based models that conceptu-
alize happiness as an interaction between cognitive
appraisals and emotional states (Stutzer, 2008). This
shift has established happiness and socio-economic
development as key empirical indicators of the hap-
piness and socio-economic research framework
(Drakopoulos, 2023).

Another interesting aspect of happiness research
is cross-cultural research. In this perspective, happi-
ness is not a universal construct, but rather is con-
structed from cultural systems of meaning, emotion,
and morality. In individualistic societies, happiness
is typically conceptualized as personal satisfac-
tion, positive emotion, and the pursuit of self-actu-
alization. Western cultures focus on psychological
processes of autonomy and achievement (Uchida,
Norasakkunkit, & Kitayama, 2004). In contrast,
collectivist cultures, particularly in East Asia, as-
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sociate happiness with social harmony, relationship
balance, and moral virtue, emphasizing the regula-
tion of emotion to maintain social cohesion (Lu &
Gilmour, 2004). Cultural display rules and norms
of modesty shape emotional displays and self-
assessments of happiness. Individuals in Eastern
collectivist contexts have also been found to often
downplay positive affect in order to conform to so-
cial expectations of humility and restraint (Diener,
Oishi, & Lucas, 2015). These diverse emotional and
moral conceptions of happiness make it difficult to
conduct research through global and universal com-
parisons, as standardized metrics are considered
Western, which may favor affect-based models. It is
therefore clear that cultural diversity challenges the
assumption of universality in measuring happiness,
and therefore needs to be conceptualized within cul-
turally sensitive frameworks that take into account
the different emotional norms, evaluative standards,
and moral ideals that underlie well-being across so-
cieties (Joshanloo, 2014).

Overall, bibliometric studies conducted to date
on happiness and subjective well-being provide
valuable information. However, most of them are
limited in scope and multidimensionality and are
not sufficiently interconnected. Analyses on hap-
piness often focus on clusters of topics related to
publication dynamics, authorship collaboration, and
positive psychology. However, they tend to cover a
short time span or use small data sets (Cobo et al.,
2011; Dhandra, 2020). Bibliometric studies focused
on SWB, on the other hand, focus more on policy
and institutional measurement systems. Therefore,
these studies are limited to analyzing indicators from
organizations such as the OECD and the UN (Silva,
Nunes, & Ribeiro, 2022). Common limitations that
are common to many studies can be mentioned.
Some use narrow keywords, there is little coverage
of non-Western studies, and the similarities between
happiness and SWB are not fully explored. Methods
that examine long-term thematic evolution are also
rarely used. This study fills these gaps. It analyses
happiness and SWB together, covering a long pe-
riod from 2001-2024. It also uses advanced visual-
ization techniques and focuses on global diffusion
and regional inequalities, particularly the understud-
ied Central Asia.

Materials and methods
Data collection

Data for this bibliometric analysis were ex-
tracted from the Scopus database using a structured

search protocol proposed by the authors, based on
the methodology introduced by Aria and Cuccu-
rullo (2017) using the Bibliometrix R package. The
search was limited to the subject areas of social sci-
ences and psychology, written in English, and pub-
lished as journal articles in the last period between
2001 and 2024, containing the keywords “happi-
ness level” and “subjective well-being” in the titles,
abstracts, or keywords. The initial search yielded
1469 documents, which were then filtered using
automated Scopus criteria, resulting in 545 entries.
After manual screening to remove irrelevant and
duplicate items such as monographs, book chapters,
reports, and conference proceedings, the final data-
set consisted of 496 peer-reviewed journal articles.
The results showed a steady increase in the number
of publications and citations over the past 24 years,
from only 2 articles in 2001 to 49 articles in 2024,
reflecting increasing academic institutionalization
and the expansion of subjective well-being research
worldwide.

Methodology

This study used a comprehensive bibliomet-
ric approach to analyze global research trends on
subjective well-being and happiness. Data were re-
trieved from the Scopus database using a structured
Boolean search query combining the keywords
“happiness level” and “subjective well-being”. The
search was limited to journal articles published in
English, published between 2001 and 2024, and in
the social sciences and psychology. According to
the PRISMA protocol, 1,469 records were initially
identified, and after applying automated and manual
filters, 496 articles were selected for analysis. The
dataset was processed and visualized in RStudio us-
ing the Bibliometrix R-package (Aria & Cuccurullo,
2017). Quantitative indicators were assessed based
on the dynamics of publications and citations, and
author productivity was calculated based on Lotka’s
law. Double citations, co-authorship, and interna-
tional collaboration networks were identified, and
leading authors and journals were identified. Final-
ly, through thematic and cluster analysis methods,
the conceptual structure of the scientific field was
depicted and four main research directions were
identified that link the socio-economic, psychologi-
cal, and demographic dimensions of well-being.

Results and discussion
This method was introduced into scientific

analysis by Aria and Cuccurullo [2017] in 2017.
The selected articles were analyzed and visual-
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ized using the R Studio tool in the Bibliometrix
package. This method allows us to identify the
structure of the scientific space, high-perfor-
mance authors and publications, key topics and
trends in the development of research questions.

The following steps were carried out during the
analysis: a) citation and performance analysis; b)
scientific communication; c) analysis of double
citations; c) division of the research topic into
cluster groups.

[ Data search scheme for bibliometric analysis ]

Records identified through
database searching and screening

Documents excluded at the initial
stage of screening

Initial search = 1,469
Screening = 545

A 4

Number of documents included in

Number of documents removed
after automated filtering = 927

Number of documents excluded

the analysis = 545

Number of documents included in
the final analysis = 496

A4

from the analysis = 49

Figure 1 — Scheme of selection and analysis of scientific articles according
to the “PRISMA protocol”

The actual selection algorithm was implement-
ed according to the following formula: “(TITLE-
ABS-KEY (happiness AND level ) AND TITLE-
ABS-KEY (subjective AND well-being )) AND
PUBYEAR > 2001 AND PUBYEAR < 2024 AND
( LIMIT-TO ( SUBJAREA, “SOCI”) OR LIMIT-
TO ( SUBJAREA, “PSYC”) ) AND (LIMIT-TO
( DOCTYPE, “ar”)) AND (LIMIT-TO ( EXACT-
KEYWORD , “Happiness” ) OR LIMIT-TO (EX-
ACTKEYWORD , “Subjective Well-being” ))
AND ( LIMIT-TO (LANGUAGE, “English”))
AND (LIMIT-TO (PUBSTAGE, “final”) ).

As a result, a total of 545 publications were se-
lected by filtering articles published in English be-
tween 2001 and 2024 (see Figure 1 for details). To
ensure the validity of the study, monographs, book
chapters, reports, and conference papers were ex-
cluded. The terms “happiness level” and “subjec-
tive well-being” were selected as keywords. From
the general scientific fields, the fields of “social sci-
ences” and “Psychology” were selected. During the
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initial stage of database search and data selection,
1469 articles were identified within the scope of the
research topic, of which 927 articles were excluded
from the list using automated filters of the Scopus
database. During the next stage of the study, 49 ar-
ticles were removed from the analysis database, re-
sulting in 496 articles selected.

The results of the analysis show that over the
past twenty-four years there has been a steady posi-
tive trend in terms of both the number of publica-
tions and their citations. This indicates a growing
scientific interest in the issue under study. The data
for 2001-2024 show a clear increase in publica-
tion dynamics, i.e. the annual output has steadily
increased from 2 articles in 2001 to 49 articles in
2024, i.e. the industry has gone through a period of
institutionalization and expansion. However, the
average citation per article (MeanTCperArt) was
very high in the initial years of the study period,
and since 2018 has been systematically decreasing,
showing the lowest figure in 2022-2024.
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Figure 2 — Number of articles published and average citations from 2001 to 2024

The next stage of the analysis was to identify
the most cited popular articles in the study of “hap-
piness level” or “subjective well-being” (SWB)
(Table 1). The majority of the list is composed of
articles authored by Diener Ef, Tay L, Oishi S, Lu-
cas Re (10 out of 13 articles were written by these
authors), which indicates that this group of authors
has created the theoretical and empirical core of
the study of subjective well-being over the past
two decades. The most influential work to date in
assessing the level of global happiness is the article
“Advances in subjective well-being research” by
Diener, Tay, Oishi (2018, Nature Human Behav-
iour). The total number of citations to the article
is =1115, and the average annual citation rate is
~139. At the same time, the thematic focus during
the study period included two clusters: (1) adapta-
tion and set-point theory (Lucas, 2006—2007; mar-
riage, long-term disability, stability of life satisfac-
tion), (2) socio-economic determinants (income,
inequality, debt, progressive taxation, national sat-
isfaction).

A report prepared by the Biblioshiny program
calculated the frequency of publications written on
the subjective well-being of authors according to the

law of “Lotka’s law”, and found that 90% (1089)
of the 1208 authors published at least one article.
While 0.07% (85) wrote two articles, 0.01% pub-
lished a total of 3 works (17) and 1 author published
a maximum of 11 articles.

The cumulative number of publications on the
research topic is presented in Figure 3. As we noted
in the analysis, scientific production in the field of
happiness research has been steadily increasing be-
tween 2001 and 2024, with the Journal of Happi-
ness Studies being the industry leader. The follow-
ing high-level publications are included in the list of
high-yielding journals: Social Indicators Research,
Applied Research in Quality of Life, and Frontiers
in Psychology Personality and Individual Differ-
ences.

One of the journals with a particularly strong sci-
entific impact on the topic of subjective well-being
is the Journal of Personality and Social Psychology,
as the 6 articles published in the journal received
an average of 218 citations, while a single review
article in Nature Human Behaviour received 1,115
citations. The leading journals in terms of the num-
ber of articles are the Journal of Happiness Studies
and Social Indicators Research (Table 2).
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Figure 3 — Dynamics of productivity of scientific publications
Table 1 — List of most cited articles in the study of SWB
. . s Citation | Citation count per
Ne Authors Year Title of the article Publication count (TC) year (TCpY)
Diener Ef, Tay Advances in subjective well-being Nature Human
! L & Oishi S 2018 research Behaviour I3 139,375
s s o0 L e ictions
2 | LucasRe 2007 Ny g. does in Psychological 593 31,21052632
happiness change after major life .
Science
events?
Diener Ef The religion paradox: if religion Journal of
3 ’ 2011 | makes people happy, why are so Personality and 453 30,2
Tay L . .
many dropping out? Social Psychology
Long-term disability is associated
with lasting changes in subjective Journal of
4 Lucas Re 2007 | well-being: evidence from two Personality and 320 16,84210526
nationally representative longitudinal | Social Psychology
studies
Diener Ef, Ta Rising income and the subjective Journal of
5 “o 0013 1 : ) Personality and 307 23,61538462
L & Oishi S well-being of nations .
Social Psychology
Lucas, R. E., How stable is happiness? Using the Journal of Research
6 | & Donnellan, 2007 |starts model to estimate the stability " . 224 11,78947368
. . . in Personality
M. B. of life satisfaction
. Subjective well-being and human .
7 Dl%lerf £ 2015 | welfare around the world as reflected Intz?;tslogﬁ(l)l?umal 148 13,45454545
Y in the Gallup world poll Y 24
Does national income inequality
Evans Mdr, affect individuals’ quality of life Social Indicators
8 Kelley J 2014 in Europe? Inequality, happiness, Research 134 1116666667

finances, and health
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Continuation of the table

. . s Citation | Citation count per
Ne Authors Year Title of the article Publication count (TC) year (TCpY)
Debt and subjective well-being: the Journal of Happiness
9 Tay L 2017 |other side of the income-happiness S diespp 118 13,11111111
coin
Diener Ef, Progressive taxation and the Psychological
10 Oishi S 2012 subjective well-being of nations Science 13 8,071428571
Societal inequality and individual
Kelley J, subjective well-being: results from Social Science
1 Evans Mdr 2017 68 societies and over 200,000 Research 105 11,66666667
individuals, 1981-2008
. Subjective well-being and national .
12 Diener Ef, 2011 |satisfaction: findings from a Psychploglcal 102 6,8
Tay L . Science
worldwide survey
13 Lucas Re 2006 | Do people really adapt to marriage? Journal OF 102 5,1
peop ¥ adap e Happiness Studies ’
Table 2 — Productivity of scientific publications in leading journals in in the study of SWB
Publications Citation Number of Average number
count (TC) articles(NP) of citations
JOURNAL OF HAPPINESS STUDIES 3807 83 46
SOCIAL INDICATORS RESEARCH 3597 61 59
JOURNAL OF PERSONALITY AND SOCIAL PSYCHOLOGY 1310 6 218
NATURE HUMAN BEHAVIOUR 1115 1 1115
JOURNAL OF POSITIVE PSYCHOLOGY 684 9 76
CURRENT DIRECTIONS IN PSYCHOLOGICAL SCIENCE 593 1 593
SOCIAL SCIENCE AND MEDICINE 524 8 65,5
PERSONALITY AND INDIVIDUAL DIFFERENCES 522 12 43,5
ANNALS OF TOURISM RESEARCH 471 1 471
JOURNAL OF ECONOMIC PSYCHOLOGY 450 6 75

During the bibliometric analysis, it is possible
to identify a map of countries that have studied sub-
jective well-being the most. As shown in Figure 4,
the country with the highest concentration of scien-
tists and scientific institutions that have analyzed the
level of happiness is the USA (301), followed by
China and Western European countries, and among
the Central Asian countries, only Kazakhstani au-
thors (4) have published articles in indexed scientif-
ic journals in this area. The intensity of the colors on
the map indicates the frequency of publication (from
low to high as shown in the figure), and there are no
data/publications for countries marked in gray. As
this publication map shows, Central Asian countries
are at an early stage in conducting research on sub-

jective well-being and happiness. While Kazakhstan
shows a low publication frequency on the publica-
tion map, it can be seen that other Central Asian
countries have no data/publications yet.

The analysis of publication production and ge-
ography of influence revealed asymmetric data.
For example, the USA is the leader in both metrics
(NP=99, TC=8280, average citations — 83.6), while
the PRC is in 2nd place in terms of the number of
scientific articles (NP=59), but ranks low in terms
of average citations (19.5). The works of scientific
institutions in Germany, the UK, the Netherlands,
Australia, and Spain are cited in the average cita-
tions range of -55—80 on average and are also among
the top ten in terms of productivity.
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Country Scientific Production

W

Figure 4 — Cross-country analysis of scientific productivity by author affiliation

Table 3 — Interstate share of scientific productivity

Analysis of citation level

Citation Number of

N Country count (TC)  articles (NP)
1 USA 8280 99
2 Germany 2237 31
3 United Kingdom 2236 28
4 Canada 1520 31
5 | Netherlands 1337 19
6  Australia 1231 18
7  Spain 1167 21
8 China 1151 59
9 Korea 412 19

10 HONG KONG 365 10

As the map of scientific cooperation between
countries shows, the main center of international
publication activity in the field of research is the
USA. This country has established extensive the-
matic cooperation with leading scientific centers
such as the UK, Germany, China, Korea and Aus-
tralia. Western European countries (UK, Germany,
France, Netherlands) are closely interconnected
and, together with the USA, form the main core
of the global scientific network. Asian countries
(China, Japan, South Korea, India) are also actively
involved in international scientific cooperation, con-
ducting joint research, in particular, with the USA
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Analysis of Articles

citl::ii)l;lasg;er Ne Country Nu.mber of

Article Articles (NP)
83,6 1 USA 99
69,9 2 China 59
79,9 3 Germany 32
49 4  Canada 31
70,4 5 United Kingdom 28
68,4 6  Spain 21
55,6 7 Korea 19
19,5 8 Netherlands 19
21,7 9 Australia 18
36,5 10 Ttaly 17

and Europe. As shown in the map, it is revealed that
Kazakhstani and other Central Asian states’ scien-
tific institutions do not have connections with other
countries, which indicates an insufficient level of in-
ternational scientific integration of the region.

As a result of the conceptual structural analy-
sis conducted on the basis of the selected data, four
major thematic clusters were identified. Each cluster
describes a specific research direction and reflects
the structural features of the scientific field:

(1) Blue cluster (Socioeconomic and health fac-
tors). This cluster includes concepts such as socio-
economic factors, health, health status, psychom-
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etry, questionnaires, very elderly, 80 and over. It
includes works aimed at studying the socio-eco-
nomic and health aspects of subjective well-being.
Here, we can mention the work of Lucas (Lucas,
2007. Long-term disability...), where the author
analyzes the impact of long-term disability/health
status on subjective well-being and identifies a high
correlation between health and happiness. The main
scientific focus in the cluster is on the health status
of different age groups of the population, measuring
quality of life using psychometric methods, as well
as using survey methods.

(2) Green cluster (Psychological and social as-
pects). The cluster is focused on key words that re-
flect the personal and socio-psychological processes
of subjective well-being, such as terms such as per-
sonal satisfaction, cross-sectional study, longitudi-
nal study, social support, emotions, aging, adoles-
cent, stress, social psychology. As central works
here, we can consider R. Lucas’s research on the
“set-point” model and the analysis of adaptation to
major life events (Lucas, 2007. Adaptation and the
set-point model...) and the works devoted to prov-
ing the stability of happiness (Lucas, 2007. How
stable is happiness?). In addition, an article on the
analysis of marriage as a life event and the dynam-
ics of adaptation to it (Lucas, 2006. Do people really
adapt to marriage?) can be included in this cluster.
In addition, Diener & Tay, analyzing the “paradox
of religion,” identified a relationship between reli-
giosity and subjective well-being (Diener & Tay,
2011. The religion paradox...). In general, this clus-
ter suggests that variations in subjective well-being
are explained not only by external circumstances,
but also by internal adaptation mechanisms, value
orientations, and social roles.

(3) Red cluster (Economic policy and institu-
tional factors). This cluster includes concepts such
as gross domestic product, economic growth, in-
come distribution, unemployment, poverty, socio-
economic indicators, employment, quality of life.
Thus, the cluster combines studies that consider
subjective well-being as a function of macro-level
conditions. At the country level, the relationship
between income growth and well-being has been
confirmed (Diener, Tay, & Oishi, 2013. Rising in-
come...), the role of progressive taxation is clarified
(Diener & QOishi, 2012. Progressive taxation...),
and the impact of national inequality on quality of
life has been recorded (Evans & Kelley, 2014. In-
come inequality...). National studies conducted on
large samples show that social inequality systemati-
cally reduces the well-being of an individual (Kelley

& Evans, 2017. Societal inequality...) and global
surveys (Gallup) provide a comparative picture of
well-being and well-being in different institutional
contexts (Diener & Tay, 2015. Human welfare...;
Diener & Tay, 2011. National satisfaction...).
Thus, the cluster describes the structural framework
within which the psychological mechanisms of the
previous clusters “operate”.

(4) Purple cluster (Psychological well-being
and demographics). This cluster includes concepts
such as psychological well-being, emotional well-
being, anxiety, depression, sadness, happiness, life
satisfaction, gender, household income, education,
demography. 1t describes research based on indi-
vidual and demographic factors. The main topics
are psychological well-being, emotional state, gen-
der differences, education and the impact of income
level on satisfaction. Research on the burden of debt
reveals the “other side” of the “income-happiness”
relationship, showing that debt as a chronic stressor
reduces well-being even with relative income (7ay,
2017. Debt and subjective well-being...). In the
context of these results, work on the dynamics of
happiness with changes in marital status — marriage
and adaptation to it — is of great importance, show-
ing how demographic transitions change psycholog-
ical conditions, strengthen or weaken the influence
of economic factors (Lucas, 2006. Do people really
adapt to marriage?). This cluster emphasizes the
“micro-level” nature of changes in well-being: the
financial and family contours of everyday life trans-
late directly into emotional and cognitive appraisals.

The results of the cluster analysis, together with
the conceptual structural map, reveal the multilay-
ered character of subjective well-being. The find-
ings also offer an explanation for the theoretical
fragmentation that is evident in the extant literature.
Owing to the absence of a unified conceptual frame-
work, previous studies have typically engaged only
one of the psychological, economic, or sociological
perspectives and thus have provided a constrained
interpretation of subjective well-being (Huong,
2023). While psychological and social mechanisms
(the green cluster) delineate the core dynamics of
happiness evaluation through adaptation to life
events, values, and social roles, their effects are con-
ditioned by an individual’s health status and every-
day socioeconomic circumstances (the blue cluster),
which set the upper and lower bounds of potential
adaptation. These micro-level processes unfold
within macroeconomic and institutional structures
(the red cluster) — such as levels of economic devel-
opment, inequality, taxation, and social policy — that
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shape the average levels and distributions of well-
being across social groups and countries. As high-
lighted by Cataldo et al. (2024), although the scope
of research has progressively expanded to incorpo-
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Figure 5 — Cluster analysis of scientific articles

Consequently, household and demographic
life characteristics (the purple cluster) — including
marital status, education, income, and debt bur-
den — translate structural conditions and psycho-
logical mechanisms into concrete, day-to-day as-
sessments of life satisfaction and emotional states.
Subjective well-being thus emerges as an outcome
of interactions among micro-, meso-, and macro-
level factors, and the identified clusters form a co-
herent analytical framework linking individual eval-
uations with health status, household resources, and
the institutional features of national contexts.

Nevertheless, empirical research continues to
face persistent challenges related to measurement
validity, cultural adaptability, and cross-national
comparability. Many global indices reflect value
orientations rooted in Western conceptions of
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happiness and life satisfaction, which limits their
universal applicability (Pavot, 2013; Ye et al.,
2014). Geographic disparities further intensify
this issue: although most studies are conducted
in the United States, the United Kingdom, and
Western Europe, regions such as Central and
South Asia remain significantly underrepresented
in the scholarly literature (Dominko & Verbic,
2018; Stavrova, 2019).

From this standpoint, our study proposes an
integrated analytical model that systematically ex-
amines the multilevel nature of subjective well-
being, enabling the synthesis of diverse theoreti-
cal perspectives while accounting for cultural and
geographic heterogeneity. This model offers a novel
methodological orientation for advancing the theo-
retical and empirical study of subjective well-being.
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Conclusion

The results of the bibliometric analysis showed
that subjective well-being is not dependent on a
single factor, but is formed at the intersection of in-
terconnected factors (personal psychological mech-
anisms, health/household resources, institutional
and economic environment). The cluster map also
revealed that these levels complement each other,
that is, psychological adaptation processes are based
on resource constraints, and the macrostructural
context systematically displaces individual values.
As a practical conclusion, we conclude that policies
aimed at increasing well-being should be compre-
hensive and, in addition to income and employment,
should simultaneously reduce inequality, manage
debt burden, strengthen mental health and social
support. In the academic environment, multilevel,
longitudinal designs that combine micro and macro
variables in one model are important in studying
happiness and subjective well-being, and it is nec-

essary to compare Kazakhstani data at the global
level by expanding international co-authorship. In
addition, given that the study of this topic in Cen-
tral Asian countries is at an early stage, it is recom-
mended that the authors from the CA states actively
participate in international collaborative scientific
environments and networks in order to increase
citations and integration, develop studies that take
into account local cultural and social factors in the
context of SWB, and develop national and regional
SWB and happiness measurement tools and metrics
that take into account the specifics of local societies
without directly copying Western models.
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CREATIVE CLASS IN A MODERN CITY: THE PARADIGMATIC MODEL
OF INSTITUTIONALIZATION FACTORS

The creative class is a new factor in shaping the social, economic and cultural spheres of the city,
influencing its attractiveness to talents and the comfort of living. The purpose of the study is to analyze
the factors of institutionalization and development of the creative class in Almaty, the largest metropo-
lis in Kazakhstan. The theoretical framework of this study is the theories of Richard Florida’s creative
class and Charles Landry’s creative city. The main ideas of the study: the creative class in Kazakhstan
is insufficiently institutionalized, the city of Almaty is an important center of innovation and creativity
in Kazakhstan, which has the potential to institutionalize the creative class due to the concentration of
the infrastructure of creative industries, therefore, the phenomenon of the creative class has positive
consequences for Almaty as a creative center. The scientific significance lies in the fact that theoreti-
cal knowledge about the possibilities of developing the potential of Almaty as a center of attraction for
creative talents has been expanded and supplemented. The practical significance lies in the fact that the
in-depth expert information obtained will be used to develop recommendations on support measures
for the further institutionalization of the creative class in Almaty. A qualitative method was used for this
study — an expert interview. To analyze the expert interview, the methodology of grounded theory was
applied, which is a set of inductive procedures aimed at climbing from unstructured data to their concep-
tualization. As a result, a paradigmatic model was constructed that demonstrates the logical relationship
of the central categories identified during the analysis. The conducted research proves the applicability
of the theories about the creative class of R. Florida and C. Landry in the Kazakh context, namely, the
existence of a creative class in Almaty and the city of Almaty as a center of attraction for creators. This
study revealed a logical connection between the factors of institutionalization of the creative class in
the city of Almaty. It seems possible to extrapolate the methodology used to identify current trends and
missing elements for the full-fledged formation of the creative class in large modern cities.

Keywords: creative class, creative industries, creator, creative city, institutionalization.
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TOA-Dapabu atbiHAarbl Kasak YATTbIK, yHUBepcuTeTi, AAmartsl, KasakcraH
2Kbiprbi3 PecnybAmnkacbiHbiH [pe3uaeHTiHe KapacTbl KbipFbi3 Pecrny6AnKachbiHbIH, YATTbIK, FbIAbIMAAD
aKaAeMUSICbIHbIH, DUAOCO(USA MHCTUTYTBIHBbIH DAEYMETTIK 3epTTeyAep opTaAblfFbl, bilukek, KbipFbiacTaH
*e-mail: nshedenova@gmail.com

Kasipri 3amaHfbl Karapafbl KpeaTUBTI KAACC:
MHCTUTYLLMOHAAAAHY (paKTOPAAPbIHbIH, MAPAAUTrMAAbIK MOAEAI

KpeatuBTi Tan KaAaHblH 9AEYMETTIK, SKOHOMUKAAbIK, X)KOHE MOAEHU CaAaAapPbIH KAAbINTACTbIPYAbIH,
>KaHa hakTopbl GOAbIN TabblAAAbl, OHbIH, TAAQHTTAPFA TAPTbIMABIAbIFbI MEH OMIp CYpY >KalAbIAbIFbIHA
acep eTeai. 3epTTeyaiH Makcatbl KasakcTaHHbIH ipi MeranoAmci AAmaTbl KaAaCblHAAFbl KpPeaTuBTI
TanTbl MHCTUTYTTAHABIPY >KOHE AaMbITy (hakTOpAapbiH Taapay 6GOAbIN Tabbiraabl. Bya 3epTreyain
Teopusabik weHbepi P. MAaopuaaHbiH KpeaTuBTi Tabbl MeH YapAb3 ASHAPUAIH KpeaTuBTI KAAaCbIHbIH,
Teopusiaapbl  6oAbIN  TabblAaabl.  3epTTeyaiH  Heri3ri  maesAapbl:  KasakcraHaarbl  KpeaTwBTi
KAQCC >KETKIAIKTI TypAe WMHCTUTYTTaHAbIpbIAMaraH, AAMaTbl KaAacbl KpeaTuBTI WMHAYCTpUSAap
MH(PaKYPbIAbIMbIHBIH OFbIPAAHYbIHbIH apKaCbiHAQ KPEaTMBTI TanTbl MHCTUTYTTAHABIPY aAeyeTi 6ap
KasakcTaHHbIH MHHOBAUMSAAQPbl MEH LLbIFAPMALLbIAbIFbIHbIH, MaHbI3AbI OPTaAblFbl GOAbIN TabbIAAAbI,
COHAbIKTaH KpeaTuBTI KAAcC (eHoMeHi AAMaTbl YLUiH KpeaTUBTI OPTaAblK, PeTiHAE OH CaAAapFa
aAbIn KeAeAi. FbIAbIMM MaHbI3ABIAbIFbI — KPeaTUBTI TaAaHTTapAbl TapTy OPTaAblFbl peTiHAe AAMATbl
KaAQCbIHbIH 9AEYETIH AAMbITY MYMKIHAIKTEPI TypaAbl TEOPUSALIK, BIAIM KEHEMTIAIM, TOABIKTbIPbIAABI.
[MpakTuKaAbIK, MaHbI3AbIAbIFbI MbIHAAQ: aAblHFAH TepeH, capanTamaAblK, aknapat AAMaTbl KaAacbliHAQ
KpeaTuBTI TanTbl OAAH ©pi MHCTUTYLIMOHAAM3ALMAAAY YLUIH KOAAQY LUAapaAapbl TYpaAbl YCbIHbIMAAP
a3ipAey YyuUliH KOAAaHbIAATbIH 60Aaabl. byA 3epTTey yuwiH camaabl 9aic — capanTamaablk, cyx6art
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6aTTbl TAAAQY YLLIH HET3AGATEH BAICTEME KOAAAHBIAALI TEOPUS, BYA KYPbIAbIMAQAMAFaH AEPEKTEPAEH
OA@pPAbIH, TY>KbIPbIMAAMAChIHA KeTepiAyre 6aFblTTaAFaH MHAYKTUBTI MPOLIEAYPaAAp XUbIHTbIFbl. HaTh-
XeciHAe Taaaay 6apbiCbIHAQ aHbIKTAAFAH OPTAAbIK, KATErOPUSAAPAbIH AOTMKAAbIK, GarAaHbICbIH Kepce-
TeTiH MapaAMrMaAbiK MOAEAb KYpbiAabl. XKyprisiareH 3epTTey KasakcTaHabIK, KoHTekcTe P. Daopuraa
MeH Y. ASHAPUMAIH KpeaTuBTi Tabbl TypaAbl TEOPUSIAAPAbIH, €PEXXEAepiHiH KOAAAHbBIAYbIH, aTar anT-
KaHAa, KpeaTopAapAbl TapTy OpTaAblFbl peTiHAe AAMATbl KaAacbl MeH AAMaTbl KaAacblHAQ KpeaTuBTi
TanTbiH GOAYbIH ABAEAAEAI. ByA 3epTTey AAMaTbl KQAACbIHAAFbI KPEATUBTI TanTbl MHCTUTYLIMOHAAM-
3aumsAay (hakTOpAapbIHbIH AOTMKAAbIK, GalMAAHbICbIH aHbIKTayFa MYMKIHAIK 6epai. Kasipri 3amaHfbi ipi
KaAaAapAa KpeaTMBTI TanTbliH TOAbIKKAHAbI KAAbINTACYbl YIWIH Ka3ipri TEHAEHUMSIAQP MeH XeTiCNenTiH
SAEMEHTTEPAI aHbIKTay YiLiH KOAAQHBIAFAH SAICHAMaHbI 3KCTPanoAsumsaAayFa 6oAaAbl.

TyiiH ce3aep: KpeaTMBTI KAACC, KPeaTUBTI MHAYCTPUSIAQP, KpeaTop, KpeaTuBTI KaAa, MHCTUTYLMO-
HaAA@HY.
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KpeaTuBHbIi KAACC B COBPEMEHHOM rOpPOAE:
napaAMrmanbHasi MOA€eAb (hakTOpPOB MHCTUTYLIMOHAAM3ALLUK

KpeaTnBHbIN KAACC SIBASETCS HOBbIM (pakTOPOM (DOPMMPOBAHMS COLIMAABHOM, SKOHOMMYECKOM U
KYABTYPHOI cchep ropoAa, BAMSIS Ha €ro MPUBAEKATEAbHOCTb AASl TAAQHTOB M KOMDOPT MPOXKMBAHUSI.
LleAblo ccaepOBaHMS SIBASIETCS aHaAM3 (PAaKTOPOB MHCTUTYLIMOHAAM3ALUMU U Pa3BUTUSI KPEAaTMBHOIO
KAacca B ropoae AAMathbl, KpynHerilem merarnoamce KaszaxcraHa. TeopeTnyeckumm pamkamm AQHHOTO
MCCAEAOBaHMS BbICTYMAOT TEOPUM KpeaTMBHOrO kAacca Puuapaa dDAoprabl M KpeaTMBHOIO ropoAa
Y.AaHApU. OCHOBHbIE MAEN UCCAEAOBaHMS: KpeaTMBHbIN KAacC B KaszaxcTaHe HeAOCTaTOUYHO MHCTUTY-
LIMOHAAM3MPOBaH, ropoa AAMATbI SIBASETCS BaXKHbIM LIEeHTPOM MHHOBALIMI M TBopYecTBa KasaxcraHa,
KOTOPbIN MMEeT MOTEHLMAA UHCTUTYLIMOHAAM3ALIMM KPEATUBHOMO KAAcca BAAroaaps CpeAOTOUMIO MH-
hpacTpyKTypbl KpeaTUBHbIX MHAYCTPMIA, MO3TOMY (PEHOMEH KPeaTMBHOIO KAacca HeceT B cebe noao-
>KUTEAbHble MOCAEACTBUS AAS AAMaTbl Kak KpeaTMBHOrO LieHTpa. HayuHas 3HaUMMOCTb 3akAlouaeTcs
B TOM, UTO paclUMpeHbl U AOMOAHEHbI TeOpeTUYECKME 3HaHMS O BO3MOXKHOCTSIX Pa3BUTUS MOTEHLMaAd
ropoaa AAMaThbl Kak LIeHTpa NMPUTSXKEHNS KpeaTMBHbIX TaAQHTOB. [pakTryeckasi 3HaUMMOCTb 3aKAloYa-
€TCS B TOM, UTO MOAYUeHHas yrAybAeHHas akcnepTHas MHopmaums GyAeT npruMeHeHa AAsl BbIpaGoTKu
peKoMeHAALMI O Mepax MOAAEP>KKM AAS AAAbHeNLIel MHCTUTYLIMOHAAM3aUMK KPeaTMBHOIO KAacca
B ropose AAmatbl. AAS AQHHOTO MCCAEAOBaHMS ObIA NMPUMEHEH KAQUeCTBEHHbIM METOA — 3KCMepTHOe
MHTEPBbIO. AASI aHaAM3a KCMEPTHOrO MHTEPBbLIO BblAa NMPUMEHEHA METOAOAOTMS 0GOCHOBAHHO TEO-
puvsl, KOTopasi NPeACTaBAseT co60i Habop MHAYKTMBHbBIX MPOLIEAYP, HAMPABAEHHbIX HA BOCXOXKAEHME
OT HECTPYKTYPMPOBAHHBIX AQHHbIX K UX KOHLIENTyaAM3aumu. B pesyabtaTte GblAa NOCTPOEHA MapaAmr-
MaAbHasi MOAEAb, AEMOHCTPUPYIOLLAs AOTMYECKYIO B3aMMOCBSI3b BbISIBAEHHbIX B XOAE aHaAM3a LieH-
TPaAbHbIX KaTeropuii. [IpoBeAeHHOe UCCAeAOBAHME AOKA3bIBAET MPUMEHNMOCTb MOAOXKEHUI TEOPUI O
KpeaTnBHOM KAacce P. Daopmabl 1 Y. ASHAPM B Ka3aXCTAaHCKOM KOHTEKCTE, a MMEHHO CyLL,eCTBOBaHWE
KpeaTMBHOIO KAAcca B ropoAe AAMATbl M ropoA AAMATbI Kak LEEHTP MPUTSHOKEHUS KpeaTopoB. AaHHoe
MCCAEAOBaHMeE NMO3BOAMAO BbISIBUTb AOTMUYECKYIO CBS3b (DAKTOPOB MHCTUTYLIMOHAAM3ALIMU KPEATUBHOTO
KAacca B . AAmatbl. [peACTaBASeTCS BO3MOXHbBIM 3KCTPAroAMPOBaTh MCMOAb30BAHHYIO METOAOAO-
TUIO AAS BbISIBAEHUS TEKYLLIMX TEHAEHLUMIA M HEAOCTAIOLMX SIAEMEHTOB AAS TOAHOLEHHOIO CTaHOBAEHMUS]
KpeaTMBHOIO KAAcca B KPYMHbIX COBPEMEHHBIX FOPOAAX.

KAroueBble cAOBa: KpeaTUBHbI KAACC, KpeaTUBHbIE MHAYCTPUK, KpeaTop, KpeaTBHbIV FOpoA, UH-
CTUTYLIMOHAAM3ALMS.

Introduction

Creative industries are rapidly growing sectors
worldwide, attracting creative talent, particularly in
large cities. Creative industries represent a collec-
tion of professions and employment sectors whose
activities occur at the intersection of creativity and
entrepreneurship, integrating both approaches into
a single direction. The intellectual workforce em-

ployed in creative industries has recently been re-
ferred to as the creative class. In modern sociology,
the creative class is a subject of research that allows
us to identify new trends in stratification processes,
social and labor mobility, and forms of employment
that define the characteristics of the information so-
ciety.

The creative class, creative industries, and cre-
ative cities have been the subject of research by such
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leading academics as R. Florida, J. Hawkins, and
C. Landry. Their seminal works examine this topic
within a societal context, and their theoretical con-
tributions are broadly applicable to both developed
and developing societies, a point confirmed by sub-
sequent scholars. They examined such key aspects
as intellectual property, human and cultural capital,
intrinsic and extrinsic motivation, and the multiplier
effect of the creative class on the city.

International researchers M. Castells, E. Pratt,
E. Amin, and N. Thrift have continued their re-
search into aspects related to the creative develop-
ment of cities and creative industries in the context
of an information-driven and post-industrial society.

Kazakh academics A. Kozhakhmetova, A. Zh-
uparova, A. Mukusheva, D. Shayakhmet, and N.
Goncharova examined the theoretical premises and
barriers to the development of creative industries
and the development of Kazakhstan’s creative econ-
omy from an economic perspective.

Currently, the creative class in Kazakhstan,
as elsewhere in the world, is experiencing rapid
growth. Members of the creative class are beginning
to play an increasingly important role in the econo-
mies and development of societies, and Kazakhstan
is no exception. The development of creative indus-
tries in Kazakhstan will create the necessary con-
ditions for the social modernization of society, as
this phenomenon creates opportunities for a gradual
improvement in the quality of life of relevant urban
population groups by increasing their well-being
and realizing their creative potential.

However, Kazakhstan’s creative industries are
underdeveloped compared to countries in Europe
and Southeast Asia, where these industries are well-
developed. The development and growth of the cre-
ative class is directly linked to government support
through targeted programs and infrastructure. Cur-
rently, the creative class in Kazakhstan is character-
ized by spontaneous and chaotic institutionalization.
Therefore, there is a need for scientific review and
study of these processes, particularly from a socio-
logical perspective.

In Kazakhstan, Almaty is the city with the great-
est potential for creative industries. The city boasts
a large middle class, large educational institutions
with a large student population, and self-organized
creative groups. However, these movements are
spontaneous and non-institutionalized.

Therefore, studying the activities of the creative
class in the modern city from the perspective of cur-
rent social issues is new and necessary, with the de-
velopment of a new theoretical and methodological
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approach to analyzing the current state of the cre-
ative class in the city, using Almaty as an example.

Thus, there is a need for a sociological analysis
of Almaty’s creative class and the problems of its
formation, as the creative class is not defined as such
at the legislative and scientific levels, nor is it per-
ceived by the public as a distinct socio-professional
group. Furthermore, relatively few studies currently
examine the formation of the creative class in Ka-
zakhstan, making this dissertation relevant and in-
tended to contribute new information to this issue.

The problem with this research is the lack of
relevant sociological research on social groups that
differ from the well-known groups of entrepreneurs,
cultural workers, and creative professionals, and
which, in essence, constitute a distinct social class,
referred to in the scientific literature as the “creative
class,” which requires scientific study.

The research focuses on representatives of the
creative class in Almaty, specifically workers em-
ployed in the following fields: IT and game devel-
opment, folk crafts, photography, television pro-
gramming, architecture and fashion, music, cultural
heritage, cultural and leisure institutions, libraries
and museums, film and animation, jewelry, and the
organization of conferences and trade shows.

Subject: Conditions and factors shaping the cre-
ative class in Almaty.

The aim of this study is to analyze the factors
that influence the institutionalization of the creative
class in a modern city, using Almaty as an example.

To achieve this goal, the following objectives
were set:

1. To identify trends in the current state of cre-
ative class development in Almaty.

2. To determine the effectiveness of creative in-
dustry support measures in Almaty.

3. To construct a paradigmatic model of the re-
lationships between the factors that influence the
institutionalization of the creative class in Almaty.

The theoretical approaches chosen include Rich-
ard Florida’s creative class theory, Charles Landry’s
creative city theory, and John Hawkins’s creative
economy theory.

Research question: What factors influence the
institutionalization of the creative class in Almaty,
leading to it becoming a center of innovation and
creativity?

Literature review

Creative industries and the creative class em-
ployed within them are playing an increasingly
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significant role in the economic and social devel-
opment of cities and entire countries. The creative
class theory, proposed by American urbanist and
sociologist Richard Florida in his widely popular
2002 work “The Rise of the Creative Class,” argues
that urban economic growth is directly linked to the
concentration of creative professionals working in
the arts, science, technology, design, and media. He
also presented a more comprehensive classification
of the occupations employed by members of the cre-
ative class. Thanks to Florida, the word “creative”
has become firmly established in global, including
academic, discourse on creativity. These profes-
sionals contribute to economic growth, cultural and
social improvement in all countries through innova-
tion, enhancing the competitiveness of cities, and
shaping unique urban environments.

R. Florida borrows the concept of social class
from Karl Marx. Like Marx, Florida identifies a
new, creative class based on the economic factor,
which then forms social and cultural superstructures
for the class, namely, lifestyle, the way people orga-
nize themselves into social groups, identity, tastes,
preferences, consumption patterns, and more. How-
ever, Florida slightly modifies Marx’s understand-
ing of class for his theory. He does not distinguish
class based on the ownership of capital or property.
He understands class as “a collection of people who
share common interests and tend to think, feel, and
behave similarly, but these similarities are funda-
mentally determined by the economic function — the
type of work that provides them with a livelihood.
Other features are secondary” (Florida, 2007: 22).

The scholar also uses another term used by K.
Marx — “means of production,” but he also reworked
it in accordance with his theory: “Now people, to a
greater extent than ever, control the means of pro-
duction because the latter are located in their heads;
the brain is the means of production” (Florida, 2007:
51). As V.D. Grigoryan notes, “in a post-industri-
al society, skills become the means of production,
which are effectively inalienable from the worker”
(Grigoryan, 2021: 167).

These characteristics are determined by a pure-
ly economic function, that is, the type of activity
through which they earn a living through creativ-
ity. “Creativity is considered a person’s capacity for
flexible, innovative, and original thinking, which
precedes the process of creative action” (Skavron-
ska, 2024: 145). Representatives of the creative
class are distinguished from other classes by what
they are paid for — they create something innova-
tive — and their working conditions are character-

ized by greater autonomy and flexibility. That is,
the means of production for the creative class are
“knowledge, competencies, and the mental and
thinking abilities of the worker, which drive pro-
fessional activity” (Petrashevskaya, 2024: 6). They
are also distinguished by their motivation to act. As
Ericsson and others note, “artists are often driven
by the ability to achieve non-economic recognition,
and art itself and its quality are perceived as some-
thing much more important than the economic mer-
its of art” (Ericsson, 2024: 231). Finally, another
important characteristic of the creative class is its
desire for collaboration: “creative industries can re-
search, collect, and develop the information needed
to stimulate the creative sector to offer services and
creative products that meet societal demands. This
is possible thanks to social capital” (Khaksar, 2023:
187).

On the other hand, as T.D. Stepanova notes, di-
viding society into classes based on professions has
a drawback: “a considerable degree of ambiguity in
the definition of creative professions, which leads to
calculation errors” (Stepanova, 2022: 41).

Creative class theory has also been criticized
for its similarity to human capital theory: “creative
class theory is simply a new way of quantifying
the impact of human capital on economic growth”
(Pavelea, 2021: 3).

To summarize, the creative class, at least as ini-
tially defined by R. Florida, is made up of workers
earning income in fields such as science and tech-
nology, architecture, design, education, art, music,
the entertainment industry, as well as the high-tech
sector, business management, finance, law, and
healthcare, who regularly create and disseminate
new ideas, forms, and content. Furthermore, the cre-
ative class as a social group is distinguished by the
fact that it “has clearer boundaries of class behavior
and has formed corresponding class representations,
economic functions, and social identity” (Zhao,
2020: 3).

If in Marxism, classes were distinguished by
the presence or absence of the means of production,
today, as R. Florida argues, these concepts are out-
dated and have been transformed. The creative class
is not distinguished by the possession of anything
material. Their main asset, representing economic
value, is in their minds. For this reason, among other
reasons, the creative class is more resilient to eco-
nomic crises than representatives of other profes-
sions. According to T.D. Stepanova, in Russia and
the United States, “the general trend of declining
employment is based on a reduction in the number
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of workers in non-creative occupations; moreover,
the number of workers in creative professions has
increased” (Stepanova, 2021: 28).

In general, there are several approaches to de-
fining the factors that attract the creative class and
creative industries (VitaliSova, 2020: 248):

- “universities play a key role in creating initial
advantages related to human capital development”;

- “cultural facilities (i.e., infrastructure) play
an important role in attracting and retaining highly
educated and talented people in regions”;

- “the importance of openness and tolerance for
differences in society.”

“Through activities such as collaboration be-
tween universities, research centers, and businesses,
or the relocation of research and development per-
sonnel, knowledge that is not easily systematized is
disseminated” (Luczaj, 2022: 251). Once a critical
mass of creative workers is reached in a city, it cre-
ates a “multiplier effect, attracting businesses, in-
vestors, and additional talent” (Hugq, 2024: 4).

R. Florida identifies numerous criteria by which
creative workers choose a particular geographic lo-
cation, such as: a dense labor market and education,
lifestyle and active leisure, cultural preferences, so-
cializing in “third places,” diversity of nationalities,
races, ages, and appearance, authenticity and devel-
oped urban planning, quality of place, including the
combination of nature and the built environment,
and a safe urban environment (Florida, 2007: 249-
259).

These criteria for selecting cities as creative
hubs attract creative people from other locations and
even countries. They move permanently to these cit-
ies because they have great potential to become cre-
ative hubs and attract creative people.

The importance of location as a magnet for
creative talent is also highlighted by British urban
development specialist Charles Landry in his book
“The Creative City.” This work focuses on the city
as a community with the greatest potential to at-
tract and develop creative professionals and orga-
nizations, who, in turn, will contribute to the city’s
development and enhance its attractiveness. Suc-
cessful implementation of the creative city strategy
proposed by Charles Landry presupposes that “cre-
ative individuals must be placed in key positions, for
while not everyone in a creative city is necessarily a
creator, the success of such a city depends on a criti-
cal mass of people with open minds and intellectual
courage” (Landry, 2006: 164). Ren and others note
that creative cities “serve as an effective model for
addressing contemporary urban challenges, promot-
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ing urban development, and enhancing international
influence” (Ren, 2023: 1).

C. Landry argues that in cities, “geographic con-
centration, which results from economies of scale,
creates a virtuous cycle of production, concentrated
primarily in cities. A necessary condition for the
successful application of this model is a diverse
population with the knowledge and social skills
to develop the sector that is currently becoming a
growth point” (Landry, 2006: 68). He believes that
companies in the creative industries, like creative
individuals who have moved to creative cities, seek
to locate in those parts of the city where a pleasant,
stimulating environment prevails. Therefore, they
concentrate near each other, forming clusters. Such
areas satisfy not only the needs for creative work but
also for lifestyle. As I.S. Antonova and E.A. Pche-
lintsev note: “the concentration of the creative class
in a city creates the preconditions for a variety of
activities, launching the process of development of
a particular city” (Antonova, 2023: 3). These ideas
confirm similar conclusions of R. Florida.

Another author, John Hawkins, who wrote the
now-classic 2001 work “The Creative Economy,”
views the creative economy as a new paradigm that
identifies creative ideas, knowledge, and intellec-
tual property as the most important resources of the
21st-century economy. He argues that in the modern
era, the economy and creativity are experiencing a
qualitatively new relationship. It is no longer ma-
chines that represent the greatest economic value,
but ideas; it is not the people who operate and own
machines, but the people who own ideas. Hawkins
devotes considerable attention to intellectual prop-
erty: “There are several forms of intellectual prop-
erty, four of the most common being copyright, pat-
ents, trademarks, and industrial designs” (Hawkins,
2011: 11).

J. Hawkins’s message, at its core, is to identify
a cohort of entrepreneurs who are brimming with
new ideas and possess sufficient financial and intel-
lectual capital to bring them to life — creative entre-
preneurs. After all, creativity alone is not enough:
“creativity alone cannot be considered an economic
value. It must be embodied in a marketable product”
(Hayal, 2025: 94).

Like R. Florida, the author notes that, unlike tra-
ditional career advancement, creative entrepreneurs
focus on flexibility and project-based work: “entre-
preneurs typically work independently or in small
teams. This offers them distinct advantages over
large organizations: they have fewer commitments,
greater insight, and the freedom to quickly respond
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to new ideas and market changes” (Hawkins, 2011:
237).

J. Hawkins confirms the theories of R. Florida
and C. Landry regarding the importance of places
and spaces where creativity is enhanced through
the opportunity to exchange ideas and information.
However, he also notes the need for solitude for
some creative people, such as writers, who prefer
to work in conditions of prolonged isolation from
interaction with others. Hawkins concludes that cre-
ating conditions for both social interaction and soli-
tude are equally important.

Thus, theories about creative industries and the
creative class began to emerge in earnest in the ear-
ly 2000s. Theorists such as Richard Florida, John
Hawkins, and Charles Landry laid the foundations
for a new paradigm in the social sciences. These
theories have stood the test of time and demonstrate
how creative professionals can transform urban ar-
eas, social conditions, living standards, and even na-
tional economies for the better. An analysis of these
theories reveals the key factors determining the suc-
cess of creative initiatives at the city level, which
will be taken into account in further research.

As mentioned above, the creative city is a cen-
ter of attraction for members of the creative class.
Therefore, it is worth examining existing scholarly
approaches to defining the concept of the “modern
city.”

Manuel Castells, one of the leading sociologists
of post-industrialism and the founder of the theory
of the new urban sociology, defines the city as “a
process that integrates developed services, produc-
tion centers, and markets into a global network,
occurring with varying intensity and at different
scales” (Castells, 2002: 358). Castells departs from
viewing the city as a geographical space and empha-
sizes the network of social relations and processes,
such as production, consumption, exchange, and
administration, that shape the city’s appearance. He
also argues that the global economy, through glo-
balization, has become rooted precisely in cities as
“nodes” of transportation and telecommunications
networks.

Other theorists, E. Amin and N. Thrift, define
the city through metaphors: “The first is the meta-
phor of transitivity, which marks the spatial and
temporal openness of the city. The second metaphor
depicts the city as a place where diverse rhythms
converge, gradually being etched in daily contacts
and multiple experiences of time and space. The
third metaphor points to the city as the imprint of
traces: traces of the past, daily paths of movement

along and across the city, as well as connections be-
yond its borders.” (Amin, 2002: 4).

Generally, in sociology, definitions of the mod-
ern city are reduced to higher, abstract, sometimes
symbolic and even sensory categories. Definitions
of the same nature are also given to the city in the
context of its creative content.

In his work “Creative Cities: The Cultural In-
dustries and the Creative Class,” researcher A.C.
Pratt defines a creative city as “a city attractive to
the creative class operating in the new economy”
(Pratt, 2008: 6). He also emphasizes that a city’s
development depends not only on economic and in-
frastructural factors but also on cultural and social
capital.

C. Rodrigues and H.J. Schmidt focus on the city
brand, arguing that “the creative class is an active
participant in the branding process in cities of vari-
ous sizes and typologies. In other words, the cre-
ative class naturally participates in the creation of
brand meaning and intrinsic value associated with
the intrinsic characteristics of a given place” (Ro-
drigues, 2021: 33).

On the other hand, some argue that the term
“creative city” should be “grounded in a culturally
specific understanding of creativity, as it does not
necessarily imply the same level of collaboration
and engagement as portrayed in the prevailing cre-
ative city literature” (De Jesus, 2020: 8).

In any case, all researchers agree that a creative
city is a culturally and creatively developed modern
city where the best conditions are created for the de-
velopment of the creative class.

Kazakhstan, like other countries, uses its own
unique list of economic activities included within
the creative industries, as there is still “no global
consensus on which activities should be included”
(Silva, 2024: 6029).

Briefly, creative industries in Kazakhstan are
“sectors that combine advanced technological prod-
ucts and creativity in the cultural arts” (Zhuparova,
2021a: 43).

One of the peculiarities is that the majority of
entrepreneurs in the creative sector start their busi-
nesses with their own funds, while a very small
proportion receive public funding: “65% of entre-
preneurs used their own capital, and 17% of re-
spondents were forced to apply for bank loans.
Regarding government support, only 6% of respon-
dents received funding from the state” (Zhuparova,
2021b: 104).

Another characteristic of entrepreneurs in the
creative industries is that most are self-taught in
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business, acquiring the necessary knowledge as they
go along, rather than before launching their busi-
ness. Consequently, many creative entrepreneurs
lack the necessary competencies. “The result is an
increase in ‘costly business mistakes,” a complete
mismatch of quality standards and norms across
market players, and, crucially, serious disappoint-
ment due to the inability to build the business of
their dreams” (Goncharova, 2020: 63).

In Kazakhstan, “four national higher/postgradu-
ate education organizations directly represent cre-
ative and cultural education and set standards and
programs for national education in the field of cre-
ativity and culture, two of which are based in Al-
maty and two in Astana” (Kim, 2024: 54). Despite
this, it is easy to see that today’s creative class in
Kazakhstan does not meet modern global standards
and requirements: “The creative economy at the
present stage is more characteristic of developed
countries. It is there that the majority of representa-
tives of the creative class are currently concentrated:
scientists, technologists, engineers, marketers, and
others — the so-called ‘brains and creativity’” (Pili-
penko, 2020: 27).

Materials and methods

The lack of coverage of the formation and de-
velopment of the creative class in Kazakhstan, and
particularly in Almaty, and the absence of socio-
logical research in this area hinder the application
of methods that require extensive primary statisti-
cal data. Due to the need for in-depth discovery of
unique information about the current state and de-
velopment trends of the creative class, expert inter-
views were chosen.

Expert interviews in sociology are a qualitative
research method designed to obtain information dif-
ficult to obtain by other methods and conduct an
in-depth analysis of the topic under study. “Expert
interviews are one of the most common methods
for gaining knowledge about a problem, used in
the social sciences and applied research, including
in studying the development, implementation, and
evaluation of programs and policies. Such inter-
views can be used both independently and in com-
bination with other methods of collecting empirical
data (questionnaires, focus groups, document analy-
sis)” (Chernova, 2023: 76).

Purposeful sampling is the most appropriate
sampling method, as it involves the targeted selec-
tion of respondents who best match the research
subject based on specific characteristics and criteria.
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Experts were selected based on their familiarity
with the internal and external processes shaping the
creative sector, as well as the challenges and needs
of creators in Kazakhstan, and particularly Almaty.
Fourteen experts from fields such as creative hub
leaders, representatives of creative industries (the-
ater, fine arts, festival organization, architecture,
and literary creation), and creative industry re-
searchers agreed to participate in the interview. The
selected experts possess unique insights and knowl-
edge about Almaty’s creative industries and are fa-
miliar with all the nuances of development and the
challenges faced by representatives of the creative
class. The number of experts selected was sufficient
for a comprehensive analysis within this study, as
they collectively covered all aspects of the research
subject.

Expert interviews were conducted from March
21 to April 28, 2025. All interviews were conduct-
ed in Russian as the official language, as this ap-
proach suited the experts. Thirteen interviews were
conducted online via Zoom or WhatsApp, and one
interview was conducted offline. On average, each
interview lasted 60-75 minutes. An expert interview
guide consisting of 12 questions covering the for-
mation, analysis of the current state, and support
measures for the creative class in Kazakhstan, and
in Almaty in particular, was developed as a tool. All
interviews were video, or audio recorded and subse-
quently transcribed. All 14 experts agreed to remain
anonymous. The interview conditions required the
experts to freely share their views and provide any
other relevant information that could contribute to
an understanding of the topic under study.

All sociological methods used in this study are
theoretically sound, and the results obtained are
reliable, as appropriate research procedures were
followed, consistent with the scientific approach
adopted in the social sciences and humanities. All
methods were conducted in accordance with the
guidelines for their application, considering the
rules for conducting interviews with experts.

Research methodology

The research stages included:

1. Developing a research program;

2. Compiling an expert interview guide based on
identified gaps in existing research on Kazakhstan’s
creative class and creative industries;

3. Finding experts using purposive sampling;

4. Interviewing experts from March 21 to April
28, 2025;
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5. Transcripting all interviews;

6. Extracting 180 codes from expert quotes;

7. Combining codes into 36 categories by mean-
ing;

8. Combining the categories into six core cate-
gories, linked into a single narrative by constructing
a logical connection within the paradigmatic model;

9. Developing recommendations based on the
findings.

To analyze the expert interviews, grounded theory,
a methodology developed and described in the 1960s
by A. Strauss and J. Corbin, was applied. This method-
ology represents “a set of flexible inductive procedures
aimed at ‘ascending’ from unstructured data to their
conceptualization” (Semenova, 2021: 107).

The coding procedure according to A. Strauss
and J. Corbin’s methodology is divided into three
stages:

- open coding: searching for codes and identify-
ing their properties;

- axial coding: searching for relationships be-
tween codes and grouping them into categories;

- selective coding: searching for key categories.

Grounded theory is an approach to analyzing
data obtained through multiple interviews. It in-
volves coding a body of information, comparing
it, grouping it into categories, and developing core
concepts.

Ultimately, a theoretical model is constructed
based on the completed work, designed to describe
and explain the phenomenon under study.

This study constructs a paradigmatic model of
the creative industries phenomenon in Kazakhstan
based on an analysis of expert interviews conducted
by researchers and industry representatives.

According to the grounded theory developed by
A. Strauss and J. Corbin, the paradigmatic model is
designed to link “subcategories to a category through
a series of links denoting causal conditions, phe-
nomenon, context, intervening conditions, action/
interaction strategies, and consequences” (Strauss,
2001: 83). By applying this model, categories can
be conceptualized and linked into a unified frame-
work that will form a logical explanatory model, as
shown in Figure 1.

A phenomenon is a core category that embodies
an idea and requires action.

Causal conditions are the events that lead to the
emergence of a phenomenon. There may be multi-
ple such events, or there may be only one.

Context is the set of conditions that guide the
necessary steps and measures to influence a phe-
nomenon.

Intervening conditions are a set of more general
conditions that influence the development of a phe-
nomenon.

Action/interaction strategies are measures aimed
at implementing methods that lead to the manage-
ment of a phenomenon.

A consequence is an event or result of actions
and interactions taken, which are both potential and
actually achieved, and can occur in both the present
and the future.

[ causal conditions ]

phenomenon

intervening
conditions

[ action/mteraction ]

strategies

A

[ consequences ]

Figure 1 — Logical diagram of the paradigmatic model
Note — compiled by the authors based on the source
(99, p. 107)

Results and discussion

A sociological analysis of the factors shap-
ing and prospects for institutionalizing the creative
class in Almaty was conducted using expert inter-
view analysis and the inductive grounded theory ap-
proach.

According to the methodology of A. Strauss and
J. Corbin, following the first stage of grounded the-
ory, namely, open coding, codes were first extracted
from all transcribed interviews by condensing the
meanings expressed by the experts: key ideas from
the experts’ quotes were condensed into basic se-
mantic units. Each code was then assigned a name,
usually consisting of the expert’s own words, or,
less commonly, our own. A total of 180 codes were
extracted.

The second stage — axial coding — involved
identifying relationships between codes and group-
ing them into common semantic categories. All
codes were combined based on meaning and the re-
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currence of similar themes into 36 categories, each
of which was also assigned names.

Finally, during the third stage — selective cod-
ing of quotes from expert interviews — core catego-
ries were selected, uniting several categories into a
single narrative.

Due to the extensive scope of the study, six core
categories were identified, representing several nar-
ratives, as presented in Table 1.

Table 1 — Stages of axial and selective coding

It should be noted that the identified core cat-
egories are of interest from a sociological perspec-
tive, as this approach has not previously been ex-
plored in the literature.

The core category of “institutionalization of the
creative class” unites nine categories and, overall,
clarifies the existence of a creative class in Kazakh-
stan, including Almaty, and potential growth areas
for the full development of a creative class.

Categories
(36 in total)

Core categories
(6 in total)

The creative class is just emerging in Kazakhstan

There is a lack of consolidation of the creative class

Strengthening professional socialization and communication is necessary

Trends in socio-professional synergy

Prospects for international recognition

Institutionalization of the
Creative Class

Motivation

Creativity in Kazakhstan is developing thanks to the growth of national self-awareness

Young people are moving into creative industries

Entrepreneurial skills are necessary for creators

The state’s economic situation affects the formation of the creative class

Expensive rent hinders development

Creativity requires money

Financial Issues of Creative

Creative industries do not require large investments

Industries

Creativity requires targeted investment

Tax breaks would help creators

Almaty is an established creative center of the country

There are many events in Almaty

Almaty attracts young people

Almaty as a Creative Center

Evenly support all creative industries in Almaty

Insufficient infrastructure for creators from akimats

The state is insufficient Pays attention to creative industries

The state supports the creative sector

Support is formal

Legislation is imperfect

Freedom fosters creativity

State Support for Creative

State censorship hinders creativity

Industries

The state fights against creators

The role of the state in creativity should be minimal

el Bl B I Il ol N Nl IRl Il ol BN el RN Il Il B adl I ol N o B AN IR Bl B el B B

Reforms are needed in creative education

10. Creativity differs from business
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Continuation of the table

Categories
(36 in total)

Core categories
(6 in total)

Intermediaries are needed

Creators are poorly informed

Intermediaries between
Creators and the State

Creators’ activity influences the focus of support

Support from non-governmental organizations and individuals is limited

Support for Creative Industries

International organizations sponsor Kazakhstani creators

by Non-Governmental

W[ N[ =W

Business supports creators

Organizations

Note: compiled by the authors

Many experts have expressed the relatively
recent emergence of a creative class and creative
industries in Kazakhstan, owing to the recent rec-
ognition of the importance of creative industries
at the state level. Consequently, consolidation re-
mains lacking in the country. Class consciousness
among Kazakhstani creatives remains low. Given
the weak consolidation of creative workers, experts
emphasize the importance of strengthening profes-
sional socialization and communication. Various
event formats have been proposed to bring together
creatives, where they could exchange experiences,
information, and establish social connections. The
unique characteristic of creative workers lies in their
ability to create new forms of experience through
mutually reinforcing associations: “...if they unite,
get to know each other better, get to know each oth-
er better, they would come up with many more cool,
awesome ideas, super-cool projects...”

Regarding the Kazakhstani specifics of institu-
tionalization and strengthening the identity of the
creative class, experts note the growth of national
self-awareness and its influence on the work of cre-
atives: “Certainly, a positive factor is the overall
growth of national self-awareness in Kazakhstan...
there is social and national activity that did not exist
20 years ago.”

Experts highlight another trend in the develop-
ment of Kazakhstan’s creative class: the growing
share of youth. Young people, as the social group
most brimming with new ideas and ambitions, are
increasingly choosing creative work as their career.
Perhaps because of this, experts note among the
weaknesses of the emerging creative class a lack of
competencies in running and promoting a business,
legally formalizing it, finding clients, and protect-
ing the rights to their product — in short, a lack of
entrepreneurial skills, although John Hawkins wrote
about intellectual property as the new currency of

the creative economy back in 2011 (Hawkins, 2011:
28).

Thus, Kazakhstan’s creative class is charac-
terized by weak institutionalization, reflected in a
low degree of consolidation, intra-class communi-
cation, and a lack of entrepreneurial skills. At the
same time, creatives have the potential to emerge as
a fully-fledged class with its own national cultural
identity.

The question is what barriers hinder the real-
ization of this potential and what measures should
be taken to reduce these obstacles. This will be ad-
dressed in the analysis of the following core catego-
ries.

The core category, “Financial Issues of Creative
Industries,” includes six subdivisions.

Experts cite the state of the country’s economy
as perhaps the most significant factor influenc-
ing the development of the creative industries and,
consequently, the creative class. Experts point to
high rents for spaces occupied by creatives as one
of the major barriers to the development of creative
industries in Almaty. Independent theaters, micro-
entrepreneurs, and other creatives, whose activities
require studios, spaces, and hubs, are particularly
vulnerable to high rents: “I believe that the biggest
scourge for all people involved in so-called creativ-
ity is the rental of space, which in Almaty is prohibi-
tively expensive. People who are starting art studios
and other creative projects are often faced with this
very stumbling block.”

Many experts argue that financial resources are
essential for creative endeavors. However, others
are convinced that entering the creative industries
is easy, as it often doesn’t require a huge financial
investment. Some creators simply need a phone and
internet access, and smartphone apps and features
allow them to create high-quality content without a
computer: “All it takes to start a creative business is
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one person and their phone. And once they register
as an individual entrepreneur, they will be consid-
ered a player in the creative economy of a country
or city. Entry is very easy.”

Additionally, experts suggest introducing tax
breaks or, at a minimum, not increasing them for
creatives to facilitate the free conduct of their busi-
nesses. Otherwise, creatives are forced to operate
without officially registering their activities: “Don ’t
raise taxes. The creative class isn’t yet fully capable
of earning a living and stifling it with heavy taxes is
a real shame.”

Therefore, to facilitate the institutionalization of
the creative class in Almaty and Kazakhstan, it is
necessary to pay attention to the financial compo-
nent of state support, which includes rent relief and
targeted support for promising creative initiatives.
This will enable the country’s creative economy to
develop sustainably and attract socially vulnerable
groups such as young people.

However, this is not the only condition that must
be met for the sustainable development of creative
industries, as financial support is often not the pri-
mary motivating factor for stimulating creativity.
Equally, if not more, important is location — specifi-
cally, the city as a creative hub.

Almaty, as the country’s creative and cultural
center, harbors the greatest creative potential, and
therefore requires close research attention. The core
category, “Almaty as a Creative Center,” focuses
on the city’s characteristics and conditions for the
development of the creative class and includes five
categories.

Many experts are convinced that Almaty has all
the conditions for the fruitful growth of the creative
class. Specifically, they cite the city’s well-devel-
oped infrastructure, the initiative of its residents,
and the presence of numerous universities. These
factors contribute to the overall feel and atmosphere
so important to creatives: “The city’s architectural
appearance is very interesting because it has a cer-
tain atmosphere, which always attracts the creative
class. The creative class always loves the atmo-
sphere and nature around Almaty.”

Experts also note the growth of creative activi-
ties in the city, as well as the increased involvement
and interest of young people, which they attribute
to the presence of numerous diverse fields, includ-
ing creative universities in the city, such as music
and film. Therefore, many experts consider film and
music to be the most developed creative industries
in Almaty. However, experts advise against separat-
ing creative industries and focusing on some over

132

others, as all creative industries are interconnected.
A prime example is film production, which employs
representatives of several creative fields: screen-
writers, artists and designers of various disciplines,
photographers, and musicians. Following this logic,
experts see no benefit in focusing, for example, on
developed industries for the purpose of maximizing
exports or on sectors that are not yet so economi-
cally viable: “I advocate that the state not single out
specific creative industries. I think it makes sense
because they are all very interconnected... If atten-
tion is only paid to one specific area, then what will
be done in other areas... We need to develop, say,
not a specific creative industry, for example, design
or music and film, but we need to pay attention to
support measures that run like a red thread through
all creative industries.”

Creative spaces are “third places” for creators,
where weak ties are established and joint projects
are born, as demonstrated in the first core category.
At the same time, most experts unanimously agree
on the city’s significant infrastructure problem. A
paradoxical phenomenon is observed: Almaty is
teeming with idle, unused spaces where creators
could develop creative spaces for a small fee, but
are unable to do so due to external financial and
bureaucratic constraints: “The first and most impor-
tant thing, based on the experience of House 36 on
Baribayev Street, conducting surveys, focus groups,
business incubations, and acceleration programs,
is physical space. There’s a shortage of affordable
space because rents are very high, both for living
and for establishing workshops and production fa-
cilities.”

Almaty is a classic example of a creative center,
according to R. Florida, which attracts people with
its natural environment, architectural environment,
abundance of cultural venues, events, creative peo-
ple, and, in general, the provision of opportunities
for creative self-realization and diverse experiences
(Florida, 2007: 258). However, a serious barrier
preventing Almaty from reaching the same level as
global creative centers is the lack of “soft” infra-
structure, in the terms of Charles Landry, which is
extremely important for the development of creators
and the creative class, given the excess of untapped
potential “hard” infrastructure (Landry, 2006: 198).

Supporting the development of Almaty’s cre-
ative class also entails the adoption of government
support measures affecting the creative class nation-
wide.

The core category, “State Support for Creative
Industries,” consists of 10 subdivisions.
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Most experts argue that the government doesn’t
pay enough attention to the creative industries.
While many acknowledge that state budget funds
are allocated, they are convinced that all these ac-
tions are purely formal and merely for the sake of re-
porting: “New hubs are opened, legislative amend-
ments are made, subsidies and support methods are
determined, and so on. But my personal experience
tells me that it’s all just a formality, just for show.”

Some experts noted the fundamental difference
between creative workers and entrepreneurs in the
classic sense. Unlike businesses, creatives don’t
always turn a profit, often operating at a loss: “If
we re talking about cultural products, only some,
maybe half, of the projects follow a business model,
because in culture, and especially in art, the princi-
ple is slightly different. It’s not demand that creates
supply, but supply that creates demand.”

Furthermore, some experts note the poorly de-
veloped legislation in the creative industries, spe-
cifically the need to revise such a large and impor-
tant area as cultural policy: “Kazakhstan’s cultural
policy is still archaic, not well-developed, and not
designed to take into account modern realities.”

Experts also note the importance of freedom
of creativity, expression, and freedom from fear as
factors in the development of the creative class, the
creative economy, and the advancement of creative
thought. However, according to many experts, the
state restricts their creative activities, which some-
times results in self-censorship: “..state censor-
ship prevents creative people from fully realizing
their talents. <...> This gives rise to internal self-
censorship and internal limitations, which impacts
the development of creativity and the unleashing of
people’s potential.”

Consequently, many creatives are dominated by
the idea of a desirability of non-interference by the
state in their activities: “The state’s involvement in
all of this is minimal; that is, they created, for ex-
ample, a department, a hub, facilitated the opening
of creative spaces and community centers. And that,
in my opinion, is where their role should end.”

Contrary to the above opinions, some experts
believe that the state is paying attention to the cre-
ative industries: “...creators are now granted vari-
ous privileges. They can apply for various state sup-
port programs ranging from 1 million to 5 million
tenge.”

Given the fundamental difference between cre-
ative entrepreneurship and conventional entrepre-
neurship — namely, that the ultimate goal of cre-
ative entrepreneurs is not always profit, but rather

self-expression — one can conclude that standard
support measures will not support the emergence
of creators as a class. A different approach is re-
quired to establish a class identity for creators.
Specifically, focusing on expanding and improving
their venues, such as creative spaces, hubs, stu-
dios, and galleries; easing censorship, which often
serves as a stumbling block for creative individuals
to express themselves; and revising certain legis-
lative provisions, particularly in the area of copy-
right protection.

To convey all of the above recommendations
from creators to decision-makers at a higher level,
intermediaries are needed. This topic is given a sep-
arate core category, “Intermediaries between cre-
ators and the state.”

Experts note the creative class’s poor awareness
of any information related to their activities. There-
fore, some experts believe in the need for interme-
diaries, such as producers and art dealers, to assist
creators with promotion, advertising, and finding
clients. They also believe in the need for interme-
diaries, such as private organizations or individual
influential opinion leaders, to act as bridges between
the creative community and government agen-
cies, which some experts call “intermediaries,” and
which creators trust. “There’s such a thing as inter-
mediaries, or we call them ‘intermediaries.’ That is,
these are organizations, agencies, or groups of pro-
ducers, who act as a bridge between the government
and entrepreneurship.”

Currently, there are extremely few intermediar-
ies speaking on behalf of the entire creative commu-
nity or the larger groups that comprise it: “Because
the community is very fragmented, not very united,
not very cohesive, it turns out that these voices are
more individual, disparate, and the state does not
work with individuals.”

Thus, there is a critical shortage of intermedi-
aries transmitting information from the state to the
entire creative class community, and the demands
and problems of the creative community to the state.
It is assumed that the most suitable individuals or
organizations for this role are those familiar with
both the operating processes of government agen-
cies and the specifics of creative entrepreneurship,
which differs from standard business practices.

Regarding the role of non-governmental organi-
zations in supporting the creative class and creative
industries, experts expressed mixed opinions.

The core category of “support for creative in-
dustries by non-governmental organizations” con-
tains three categories.

133



Creative class in a modern city: the paradigmatic model of institutionalization factors

Many experts note that large businesses support
creators, but only when this implies mutual eco-
nomic or reputational benefits. Therefore, compar-
ing the frequency and scope of support from large
local private organizations with international ones,
experts highlight the latter’s greater commitment:
“Everything that happens in our region has gener-
ally been financed not by the state, but by foreign
organizations — so-called NGOs, non-profits, and
others — that have been and remain the driving forc-
es of our art.”

At the same time, some experts note a more
straightforward and transparent approach to build-
ing cooperation with the business sector: “Today,
it’s easier and more understandable for us to in-
teract, for example, with the business sector, with
whom we can somehow build our relations on clear
terms. For example, we can do something, stage
a corporate performance, conduct a master class,
organize or direct an event, and thus support, for
example, our theatrical activities.”

Thus, experts note a small but understandable
level of sponsorship from large businesses that are
openly guided by their own interests.

Based on the first and fifth core categories — “in-
stitutionalization of the creative class” and “interme-
diaries between creators and the state,” respective-
ly — one can conclude that the institutionalization of
creators in Kazakhstan, and in Almaty in particular,
as a social class has only recently begun, initiated by
the adoption of legislation in this area.

For the purposes of this study and to develop
the topic, the core category of “Almaty as a Cre-
ative Center” was selected as the phenomenon
from the six core categories selected, as the pur-
pose of this expert survey is to analyze and fore-
cast the state and development of the creative class
in Almaty.

The remaining categories are equally impor-
tant for analyzing the development of the creative
class, but for the purposes of this paper, it is im-
portant to highlight the aforementioned core cat-
egory.

A. Strauss and J. Corbin recommend focusing
on one core category as a phenomenon for its full
development. Selecting two or more phenomena
will complicate the design and prevent precise, un-
ambiguous conclusions (Strauss, 2001: 101).

Applying the paradigmatic model to the data ob-
tained from the expert interviews, the following log-
ical diagram can be presented, as shown in Figure 9:

- phenomenon (Almaty as a creative hub);

- causal conditions of the phenomenon (State
support for creative industries);

- context of the phenomenon (Financial issues
of creative industries);

- intervening conditions (Support for creative
industries by non-governmental organizations);

- action/interaction strategies (Intermediaries
between creators and the state);

- consequences (Institutionalization of the cre-
ative class).

State support for creative industries
(causal conditions)

Support for creative
industries by non-
governmental
organizations
(intervening conditions)

Almaty as a
creative center
(phenomenon)

Financial issues in
creative industries
(context)

Intermediaries between creators and the state
(strategies of action/interaction)

(consequernces)

[ Institutionalization of the creative class ]

Figure 2 — Construction of a paradigmatic model
of the creative industries phenomenon in Almaty
Note: compiled by the authors
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The paradigmatic model demonstrates the logi-
cal interconnection of the identified core categories.
Thus, the phenomenon is Almaty, which historically
has been a city home to both “hard” infrastructure
(theaters, libraries, concert venues, art galleries, cre-
ative studios, abandoned non-residential buildings
and structures, etc.) and “soft” infrastructure (cre-
ative hubs, creative spaces, creative industry parks,
co-working centers, etc.).

The causal conditions for the development of
the creative class in Almaty were the formation of a
legislative framework for the creative industries of
Kazakhstan, namely, the approval of the Concept of
the development of creative industries, criteria for
classifying entrepreneurs as creative industries and
the list of codes of the NCEA for creative industries.
According to experts, the causal conditions have not
been fully created, since, for example, copyright is
poorly developed, some NCEA codes do not cor-
respond to creativity, or there are no other relevant
activities in the current list, and creative education is
insufficient at all levels.

The context of the phenomenon for the forma-
tion of the creative class in Almaty refers to the core
category — financial issues of creative industries.
Most experts interviewed believe that the financial
challenges include insufficient budget funding, the
need for tax breaks, and inflated rents for creative
spaces.

Support for creative industries by non-govern-
mental organizations, specifically international and
Kazakhstani private organizations, serves as inter-
vening conditions for the development of a creative
class in Almaty. Global trends toward the emer-
gence of a creative class encourage international
organizations such as the British Council to support
creative initiatives in Kazakhstan, including in Al-
maty, the country’s largest creative hub. Kazakhstan
is integrated into global processes and trends in the
growth of creative industries, adopting international
experience and leveraging the knowledge and prac-
tical skills of successful foreign businesses. How-
ever, according to experts, the local business sector,
driven by its own interests, does not always support
creatives.

The development of intermediaries between
creators and the state is action/interaction strategies
for the development of the creative class in Almaty.
According to experts, such intermediaries are cur-
rently lacking. The emergence of such intermediar-
ies will lead to a closer and more rapid government
response to the needs of the creative class, as well as
collaboration among creatives to create new mean-

ings, forms, and experiences within creative spaces
of various formats, engaging more and more poten-
tial creators.

The consequences of this phenomenon’s emer-
gence are manifested in the institutionalization of
the creative class in Almaty and throughout Ka-
zakhstan as a whole. The institutionalization of the
creative class as a result of the adopted strategy of
action and interaction is currently only potential. In
the future, if all elements of the paradigmatic model
are observed, it will be possible to confirm the insti-
tutionalization of the creative class in Almaty. This
will be reflected in internal consequences such as
personal fulfillment and self-expression among cre-
ative individuals, their satisfaction with the process
and results of their work, and a clearer class iden-
tity. External manifestations of these consequences
will include interaction between individual groups
of creative industries, collaboration between cre-
ative industries for entrepreneurial and economic
benefits, contributions to the city’s improvement,
and an increase in the cultural level and outlook of
the urban community.

Thus, the aforementioned internal and external
consequences lead to Almaty becoming a creative
hub for Central Asia, attracting creative talent from
other regions and strengthening its brand and image.

The paradigmatic model examined allowed us
to identify the factors influencing the formation of
the creative class in Almaty and Kazakhstan as a
whole.

Based on the above arguments, recommenda-
tions were developed to support the creative class
as an element of the social structure of Kazakh-
stani society, using Almaty as an example. These
recommendations include necessary support mea-
sures to further stimulate self-identification and a
sense of community among members of the cre-
ative class:

- use the results of the research by government
agencies and local executive bodies to develop in-
frastructure measures for state support of creative
industries in Almaty, such as increasing the number
of creative hubs and spaces;

- create an institution of intermediaries between
government agencies, businesses, and creative in-
dustries;

- consider state support for rent relief for spaces
occupied by creative individuals;

- review legislative provisions regarding copy-
right protection;

- revise the list of economic activities related to
creative industries with a view to expanding it.
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Further research will cover a review of inter-
national experience in developing a creative class
through support for creative industries, the legisla-
tive framework for the activities of Kazakhstan’s
creative industries, and a study of the characteristics
of representatives of the creative class of Almaty,
including professional and class self-identification,
motivation factors, satisfaction with working condi-
tions, and creative infrastructure.

Conclusion

Based on the analysis of the expert survey and
grounded theory methodology, all the research ob-
jectives were met, enabling the study to achieve its
goals.

Thus, Almaty’s high potential for becoming a
creative hub in Kazakhstan was identified thanks to
its “hard” and “soft” infrastructure. Data analysis
demonstrates that the creative class phenomenon
in Almaty has positive consequences for the city’s
community.

Using grounded theory methods, including pro-
cedures for coding and categorizing the content of
expert interviews, and applying and examining a
paradigmatic model, we identified the phenomenon
and conditions of the formation of the creative class,
its influence on individuals employed in the creative
industries and individual groups within the creative
sphere, as well as on class consciousness resulting
from the interactions between these groups. Using
grounded theory analysis of expert interviews, we
demonstrated that the creative class in Almaty is in-
sufficiently institutionalized. Furthermore, the para-
digmatic model allowed us to identify the influence
of this phenomenon on the collaboration of creative
industries to increase the share of the creative econ-
omy, its contribution to the development of urban

spaces, and the upliftment of the cultural level of
the urban community, all of which ultimately allow
Almaty to become a creative hub in Central Asia.

In summary, this study suggests that some
propositions in R. Florida’s creative class and
C. Landry’s creative city theories correspond to
observed phenomena, namely the existence of a
creative class in Almaty, the unique motivation of
creative professionals, and Almaty’s position as a
magnet for creators. Furthermore, many Almaty
creators lack the skills necessary to function as
fully-fledged actors in the creative industries de-
scribed by J. Hawkins. Despite the objective fact
of an emerging creative class in Almaty and the
historically determined economic, social, and cul-
tural prerequisites and factors for its development,
which differ from aspects described in classical lit-
erature by creative economy theorists, similarities
can be observed in both the systemic approaches
and most of their components.

The recommendations developed can contribute
to the further development of the creative class and
its more complete institutionalization by identifying
necessary support measures for creative industries.
This will increase creators’ satisfaction and their
fulfillment in their chosen fields through a more
pronounced self-identification. Improving working
conditions and the creative class’s sense of self as
a group within the social structure of the metropolis
under consideration can lead to a multiplier social
effect on other social indicators of Almaty’s devel-
opment, including its role as a creative hub for the
Central Asian region.
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SOCIAL-DEMOGRAFIC DIFFERENCES OF EDUCATIONAL
MIGRATION PERSPECTIVES AMONG KAZAKHSTANI
HIGH SCHOOL STUDENTS

The interrelation between migration and education represents a complex and dynamic process
that has been examined in the academic literature from various research perspectives. In modern soci-
ety educational migration has become a crucial factor in shaping individual opportunities, influencing
access to educational resources and the quality of learning outcomes. The expansion of international
programs and scholarships opens new prospects for Kazakhstani high school students planning to
continue their studies at foreign universities. This article presents the results of a sociological study
conducted among high school students from urban and regional schools to explore their educational
plans regarding studying abroad. The collected data were analyzed using the SPSS software to identify
socio-demographic patterns in the formation of educational trajectories after graduation. The findings
demonstrate that academic criteria are the key determinant in choosing a foreign university. Informa-
tion sources on studying abroad are primarily associated with digital channels (the Internet and social
media); however, the family remains an influential factor especially for students from regional schools.
The study also reveals gender- and location-based differences in the level of awareness of academic
mobility programs. Interest in state-sponsored educational programs remains relatively high, though
it varies significantly across gender and place of residence. Overall, the educational migration plans
of Kazakhstani high school students are shaped by a combination of academic motivations and socio-
demographic factors, reflecting the complex nature of decision-making in the field of educational
migration.

Research value: examining the educational migration plans of Kazakhstani high school students
makes it possible to identify differences across various socio-demographic groups and to systematize the
preconditions of non-returning educational migration at the macro, meso, and micro levels.

Practical significance: the findings provide a basis for designing incentive strategies aimed at mini-
mizing the risk of non-returning migration through a deeper understanding of how high school students’
migration plans are formed. The research methodology can be used in subsequent studies to identify the
dynamics of changing migration plans and motives among young people.

Keywords: educational perspectives, education, high school students, international programs, urban
and regional schools.
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Ka3akCcTaHABIK, XKOFapbl CbIHbIM OKYLLUbIAAPbIHbIH, OKY KOLUi-KOH
nepcrneKTUMBACbIHbIH, DA€Y METTIK-AeMOrpachmsIAbIK, epeKLIeAiKTepi

Keui-koH MeH 6iaim Gepy e3apa 6anAaHbICTbI KYPAEAI 8pi AMHAMMKAABIK, YAEPIC PETIHAE FbIAbIMMI
aAebMneTTEpAE BPTYPAI 3epTTey KbIpblHaH KapacTbipblAaabl. Kasipri koramaa 6iAim 6epy KeLli-KoHbI
GiAiM Oepy pecypCTapbiHbIH KOAXKETIMAIAINT MEH OKY HOTMKEAEPIiHiH canacbiHa acep eTeTiH hakTop
peTiHAe cunaTTaraAbl. XaAblKapaAblk, 6aFAapAAMaAap MEH FPaHT CaHbIHbIH, aPTYbl LETEAAIK XOFapbl
OKY OpbIHAAPbIHAQ BiAIM aAyAbl XKOCMAPAAMTbIH Ka3aKCTaHAbIK, XKOFapFbl CbIHbIM OKYLIbIAAPbI YLIiH
JKaHa MYMKIHAIKTep alaabl. MakaAaAa KaAaAblk, K&He aiMakTblK, MeKTenTepAiH >KOFapfbl CbIHbIM
OKYLLIbIAQPbI apacblHAQ LIETEAAIK >KOFApbl OKY OpPbIHAAPbIHAQ GIAIM aAyFa KaTbICTbl >KOCMapAapbiH
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M. Shnarbekova et al.

MaKCaTblHAQ >KYPri3iAreH 3epTTey HoTUXKeAepi YCbiHbIAFaH. YKMHaAFaH AepekTep MekTern GiTipreHHeH
KemiHri 6iAiM 6epy >KocnapAapblH KAAbINTACTbIPYAdfbl 9AEYMETTIK-AEMOrpaOmsIAbIK, EPEKLIEAIKTEPAI
ankplHAQY YWiH apHanbl SPSS GaraapAamachl HeriziHAE TaAAQHAbL. 3epTTey HOTUXKEAEPi KOPCETKEeH-
A€W, WETEAAIK XKOFapbl OKY OPHbIH TaHAAyAad 6acTbl (DakTOP aKaAEMMSIAbIK, OALIEMAEP aHbIKTAAAAbI.
LLleteaae GiAiM aAy TypaAbl aknapaTTbiH HEri3ri ke3aepi UM@PAbIK, apHaAapPMEH (MHTEPHET MeH aAey-
METTIK >KeAirep) OaiiAaHbICTbl BOACA AQ, AMMaKTbIK, MEKTEMN OKYLUbIAAPbI YLIiH OTOACbIHbIH bIKMAAbI
MaHbI3Abl POAIH cakTarn oTbip. COHbIMEH KaTap, akaAeMUSIAbIK, MOBMABbAIAIK OaFAapAamanapbl TypaAbl
xabapAap 6OAY AeHremiHAE Ae TeHAEPAIK XKOHE ayMaK ThiK, aibIPMALLbIAbIKTAP aHbIKTaAAbl. MeMAeKeT-
Tik 6GiAiM 6epy GarAapAamMasapbiHa A€MeH Kbi3bIFYLLbIAbIK XXETKIAIKTI J)KOFapbl GOAFaHbIMEH, OA >KbIHbIC
MeH TYPFbIAbIKTbI >Kepre 6anAaHbICTbl alTapAbIKTaN e3relueAeHeAl. XKaAmnbl aAFaHAQ, Ka3akKCTaHADIK,
>KOFapFbl CbIHbIM OKYLUILIAAPbIHbIH, HiAIM 6epy KeLli-KOoH >KO0CrnapAapbl aKaAEMUSIAbIK, KOHE SAeyMeT-
TiK-AeMOorpadusiAbIK, pakTOPAAPAbIH bIKMAAbIHAA KAABINTACHIM, GiAIM Gepy KeLLi-KOHb! TypaAbl LWeLliM
KabblAAQY YAEPICIHIH KYPAEAI CMMaTbIH KOPCETEeA|.

3epTTey KYHAbIAbIFbI: Ka3aKCTaHAbIK, XKOFapbl CbIHbIM OKYLIbIAAPbIHbIH, GiAiM Gepy KelLli-KOH X0oc-
napAapbiH 3epAeAey 8p TYPAI 9A€YMETTIK-AeMOrpaUsIAbIK TornTap GOoibIHILA epeKLIeAIKTePAI aHbIK-
TayFa >K8HEe KanTapbIMCbi3 GiAiM-6epy KelLLi-KOHHbIH Makpo, Me30 »K8HEe MUKPO-AEHTENAE aAFbIlLIApT-
TapbIH XKYMeAeyre MyMKIHAIK Gepeai.

[paKkTMKaAbIK, MaHbI3AbIAbIFbI: 3epPTTeY HOTUXKEAepi >KOFapbl CbIHbIM OKYLUbIAAPbIHbIH, KOLLi-KOH
>KOCMapAapbIHbIH, KAAbINTACy YAEPICiH TepeH TYCiHY apKblIAbl KalTapbIMCbI3 KOLLi-KOH TayekeAiH Oa-
pblHLLIA a3anTyFa GaFblTTaAFaH bIHTAAQHAbIPY CTpaTeruscbiH obarayra Heriz 60oAa araAbl. 3epTTey
8AICHaMachl KeniHri 3epTTeyAepAe XaCTapAblH KOLi-KOH >KOCMapAapbl MEH MOTUBTEPIHIH, 63repy AW-
HaMMKACbIH alKbIHAQYAQ KOAAQHbBIC Taba aAaAbl.

Ty#in cesaep: 6inim Gepy >kocnapAapbl, GiAIM, XKOFapPFbl CbiHbIM OKYLLILIAAPbI, XaAbIKAPaAbIK, GaF-
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COLI,MaAbHO-AeMOfpa(bM‘ieCKMe 0COOEHHOCTH 06pa3OBaTe/\belX
MUIPALLMOHHDIX NMEePCrekKTUB Ka3aXCTAHCKUX CTapLUE€KAACCHUKOB

B3anMMOCB$I3b MUIrpaumu 1 06pa3oBaHms NPEeACTaBASIET COBO0M MHOTOCAOMHbINA M AMHAMUYHBIN MPO-
LLecc, KOTOpbI B HAayYHOWM AMTepaType pacCMaTPUBAETCS! C Pa3HbIX MCCAEAOBATEAbCKMX MEPCreKTUB.
B coBpemeHHOM o6ulecTBe 06pa3oBaTeAbHAs MUIpaLMsl CTAHOBUTCS BaXKHbIM hakTOpoM hOpMUPO-
BaHWsI MHAMBUAYAAbHbIX BO3MOXHOCTEN, BAMSIS HA AOCTYMHOCTb 06Pa30BaTeAbHbIX PECYPCOB M Kave-
CTBO 06pa30BaTeAbHbIX PE3yAbTAaTOB. POCT umcAa MEXAYHAPOAHbBIX MPOrPAMM U FPAHTOB OTKPbIBAET
HOBbIE NMEPCMNEKTUBbI AAS KQ3aXCTAHCKMX CTAPLLIEKAACCHUKOB, MAAHMPYIOLLMX MPOAOAXKMTHL 00yUeHue B
3apy6exxHbIX YHMBEpCUTETaX. B AaHHOI CTaTbe NpeACTaBAEHbI PE3YAbTATbl COLIMOAOrMUYECKOrO MCCAE-
AOBaHUSI, MPOBEAEHHOTO CPEAM CTapLIEKAACCHUKOB FOPOACKMX U PErMOHAABHbBIX LKOA AAS M3YUeHMs
Mx 06pa30BaTEAbHbIX MAAHOB OTHOCUTEAbHO OOYyueHus B 3apyOeskHbIx By3ax. [TOAyueHHble AaHHble
ObIAV MPOAHAAM3UPOBAHbI C MPUMEHEHNEM CTeLIMAaAM3MPOBAHHOM MPorpammbl SPSS AAs BbisIBAEHWS CO-
LMaAbHO-AeMOrpachryeckmx 0cobeHHoCTen B (hopMMpoBaHMM 06pa3oBaTEAbHbBIX MAQHOB NMOCAE OKOH-
YaHMUS LWIKOAbI. Pe3yAbTaTbl MOKA3bIBAOT, UTO KAIOUEBbIM (PAKTOPOM Mpu BbiGOpe 3apy6eskHOro By3a
BbICTYMAOT akaAemmueckme Kpurepmm. McTounnkm nHopmanmm 06 obydeHnn 3a pyoeskom npevmy-
LLLECTBEHHO CBSI3aHbl C UM(MPOBbIMU KaHAaAaMM (MHTEPHET U COLMaAbHbIe CETU), OAHAKO CeMbsl COXpa-
HSIeT 3HaUMMOE BAUSIHME AAS CTApLLIEKAACCHUKOB PErMOHAAbHbBIX LUKOA. BbISIBAEHbI reHAepHble 1 Tep-
PUTOPUAAbHbBIE PA3AMUMS B YPOBHE OCBEAOMAEHHOCTM O MPOrpammax akaAemMmyeckon MOOUABHOCTH.
MHTepec K rocyAapcTBEHHbIM 06Pa30BaTEAbHbIM MPOrPaMMaM OCTAETCS AOCTATOYHO BbICOKMM, MpU
3TOM HabAIOAQIOTCS 3aMETHbIE Pa3AMuMs MO MOAY U MECTY MPOoXKMBaHus. B LeAom, o6pasoBaTeAbHble
MMIPALMOHHbIE MAAHbI Ka3aXCTaHCKMX CTapLIEKAACCHUKOB (hOPMMPYIOTCS MOA BO3AENCTBMEM COYeTa-
HWMS aKaAeMMUEeCKMX MOTMBOB U COLMAAbHO-AeMorpacmueckmx (akTopoB, UYTO OTpaXkaeT KOMIMAEKC-
HbI1 XapakTep NPUHSTUS pelleHui B ccpepe 06pa3oBaTeAbHON MUMPALMK.

LIeHHOCTb MCCAEAOBAHUS 3aKAIOUAETCS B TOM, UTO aHaAM3 06pa30BaTEAbHbIX MUMPALLMOHHBIX MAQ-
HOB Ka3aXCTaHCKMX CTapLUEKAACCHMKOB MO3BOASIET BbISIBUTb OCOOEHHOCTM PA3AMUHbIX COLMAAbLHO-AE-
Morpauueckux rpynn MOAOAEXMU M CUCTEeMATU3UMPOBaTb MPEANOCHIAKM 6e3B03BpaTHOM 06pa3oBa-
TEAbHOWM MUIPaLMK Ha Makpo-, Me30- 1 MUKPOYPOBHSIX.

[NpakTrnyeckasi 3HaUMMOCTb: Pe3yAbTaTbl UCCAEAOBAHMS MOTYT MOCAYXXUTb OCHOBOW AAS paspa-
6OTKM CTpaTeruvu, HanpPaBAEHHOM Ha MUHMMM3aLMIO prcka Ge3BO3BPATHOM MMIpaLmM MOCPEACTBOM
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60Aee TAYBOKOro MoHMMaHus rnpotecca hopMMPOBAHMS MUIPALIMOHHbIX MAQHOB CTapLLEKAACCHUKOB.
Mcrnoab3oBaHHasi METOAOAOTMSI MOXKET ObITh MPUMEHEHA B MOCAEAYIOLLMX MCCAEAOBAHUSAX AAS BbISIBAE-
HWS AMHaMMKM U3MEHEHWIA MUTPALIMOHHbBIX MAQHOB U MOTMBOB MOAOAEXM.

KatoueBble cAoBa: 06pa3oBaTeAbHble NMepPCrnekTvBbl, 06pa3oBaHUe, CTAPLLIEKAACCHUKM, MEXAYHa-
POAHbIE MPOrpamMmbl, FOPOACKME 1 PETMOHAABHbIE LLIKOAbI.

Introduction

In modern society, educational migration shapes
individual educational opportunities by expanding
or limiting access to educational resources and con-
tributes to improving educational outcomes (Ber-
nard & Bell, 2018). In educational research, migra-
tion is defined as the mobility of individuals aimed
at obtaining education in a foreign institution, which
fosters cultural and social diversity in universities
of host countries. Educational migration trend has
significantly increased in the 21st century, during
which young people, primarily from low-income
countries, seek to pursue education in high-income
countries (Netz et al., 2024). The most attractive des-
tinations for youth in the context of educational mi-
gration are the United States, the United Kingdom,
and Australia. Youth mobility between high-income
countries is more often observed in short-term ex-
change programs, such as the European Union’s
ERASMUS+, compared to long-term higher educa-
tion programs. For instance, in Europe, only about
3% of students study abroad in long-term higher ed-
ucation programs (Borjesson et al., 2025). In some
countries, however, this figure may be higher. For
example, in Norway, about 6% of students obtain
higher education abroad (OECD, 2022).

Studying the plans and migration motives of cur-
rent high school students to pursue education abroad
is important. Studying abroad is considered a legal
form of international migration and is also seen as a
de facto form of labor migration (Liu-Farrer, 2009)
and a pathway to immigration (Robertson, 2013).
Examining the formation of migration motives dur-
ing school years helps to understand the initial in-
tention for irreversible migration and contributes to
reducing the risks associated with it. Recent years
have shown a general trend of young people remain-
ing in the host country after completing their studies
abroad instead of returning to their home country.
Such mobility of youth is associated with the migra-
tion of highly qualified professionals and is defined
as a “brain drain” (Tremblay, 2005). This type of
mobility becomes increasingly relevant in the con-
text of global capitalism and the competition for
talent (Liu-Farrer, 2019 and Lauder et.al., 2018),
as international students are in high demand as po-
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tential skilled professionals (Brown et.al, 2020).
Therefore, understanding high school students’ edu-
cational migration plans and motives is increasingly
important, especially considering changes in youth
value hierarchies and the expanded opportunities for
studying abroad.

Most studies identify wage differences as one
of the main motives for migration (Béhme, 2015).
However, this conclusion has its limitations, par-
ticularly the insufficient consideration of socio-cul-
tural factors influencing youth motives and plans.
Educational migration is often described as a one-
sided phenomenon, with youth from developing
countries aspiring to move to developed countries.
However, research results indicate that this assump-
tion is insufficient to fully understand migration mo-
tives (Cantwell et.al., 2009). For example, studies
on students from the USA, Latin America, and Eu-
rope studying in Mexico show that, compared to Eu-
ropean students, students from the USA and Latin
America are more willing to return to their home
countries after completing their studies. In other
words, the migration intentions of students from the
USA and Latin America are more similar to each
other than to those of European students. This dif-
ference cannot be explained solely by the socio-eco-
nomic conditions of their countries of origin. Since
both the USA and Europe are considered developed
countries, the migration motives of students from
these countries should theoretically be more similar
than those of Latin American students (Lee et.al.,
2010). Such contradictory findings highlight the
need for a comprehensive study of educational mi-
gration plans and motives.

This article analyzes the formation of the in-
tention and plans to study abroad and the prerequi-
sites for irreversible migration under the influence
of various factors. Educational migration plans are
analyzed not only based on the socio-economic dif-
ferences between the host and home countries but
also by examining all factors influencing whether
youth return home or stay abroad. Studying migra-
tion motives helps assess the importance of the con-
nection to one’s place of residence within the youth
value system. Examining the process of forming
migration plans and motives provides a basis for
predicting migration prerequisites. Based on the ex-
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perience of previous studies, this research is aimed
at investigating the algorithm of formation of youth
migration motives in the context of globalization of
education.

Literature review

The relationship between migration and edu-
cation represents a complex and multifaceted pro-
cess, analyzed in the academic literature from vari-
ous research perspectives. According to a number
of international scholars, educational migration is
regarded as an investment in the future, through
which parents seek to ensure the long-term sus-
tainability of the family and expand opportunities
for income generation (Becker et al., 2022). Youth
are considered by researchers as a cohort depen-
dent on parents and family; therefore, decisions
regarding educational migration are made not in-
dividually, but within the family context (Heckert,
2015). Although young people migrate to study
abroad without their parents, they nevertheless re-
main embedded within the family system (Boyden,
2013). Explanations of educational migration have
widely adopted the push-pull theory, first applied
by McMahon to analyze students from 18 develop-
ing countries during the 1960s—1970s (McMahon,
1992). Push factors are associated with difficul-
ties in accessing higher education in the country of
origin, such as intense competition, lack of educa-
tional institutions, or absence of desired study pro-
grams. Pull factors, on the other hand, include the
academic prestige of foreign universities, employ-
ment opportunities after graduation, the possibil-
ity of remaining in the host country, cultural and
educational ties between countries, availability of
scholarships and grants, as well as active market-
ing strategies of universities (Loginov et al., 2023).
Despite its strong position and widespread applica-
tion, the push-pull theory has been criticized for
overemphasizing macro-level and external factors
while underestimating the importance of personal
(micro-level) motivations. In response, a modified
version of the theory has been developed, incorpo-
rating individual motivations such as the pursuit of
self-realization and career growth, development of
intercultural awareness, family influence, the pres-
ence of local social networks in the host country,
cost of living, and the desire to avoid stress and
daily routine. Nevertheless, within these frame-
works, micro-factors are considered as individual
and situational circumstances rather than general
intrinsic motivations (Lauermann, 2015).

In the literature, two additional theoretical mod-
els have also gained recognition: the consumer deci-
sion-making model and rational choice theory. The
Consumer Decision-Making Model is based on con-
sumer behavior theory and describes the decision-
making process as a sequence of five stages: prob-
lem recognition, information search, evaluation of
alternatives, purchase decision, and post-purchase
evaluation (Oliveira & Soares, 2016). In the context
of international education, this is interpreted as the
desire to study abroad, information gathering, com-
parison of options, application submission, and the
final decision. Rational Choice Theory, on the other
hand, views the individual as a rational agent choos-
ing the best option based on a cost-benefit analysis
(Eriksson, 2011). In the educational sphere, bene-
fits are associated with returns in the labor market,
while costs relate to tuition fees and the risks of
failure. According to this logic, if the expected ben-
efits outweigh the costs, a student is more likely to
invest in education. Despite the popularity of these
economic models, they have been criticized for their
one-dimensional approach, in which the complex
and multifaceted motivations of students are re-
duced primarily to economic considerations, while
personal, cultural, and social factors remain outside
the scope of analysis. International student mobil-
ity is shaped not only by the search for economic
advantages but also by the pursuit of “cosmopolitan
capital” and “ethnic identity” (Bamberger, 2019).

For a more precise measurement of educational
migration, the expectancy-value theory has also been
widely applied in the scientific literature. According
to this theory, an individual’s choices and behaviors
depend on two key factors: expectations of success
and the subjective value of the activity. Values are
differentiated as follows: intrinsic value — the enjoy-
ment derived from the activity itself; attainment val-
ue — the importance of success in a given task; and
utility value — the usefulness of completing the task.
Costs include effort, lost opportunities, emotional
strain, and distraction from other tasks (Barron and
Hulleman, 2014).

Another theoretical framework frequently used
in studies of international educational migration is
self-determination theory. Within this approach,
motivation to study abroad is categorized into au-
tonomous and controlled forms. Autonomous moti-
vation includes intrinsic motivation (interest in the
activity itself) and identified motivation (external
in origin but internalized as a meaningful personal
goal, such as the pursuit of career advancement).
Controlled motivation, by contrast, includes exter-
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nal regulation (behavior influenced by rewards or
sanctions) and introjected regulation (behavior driv-
en by feelings of guilt or the need to meet others’
expectations) (Deci & Ryan, 2020). Thus, the deci-
sion to pursue education abroad is not entirely the
result of independent choice but is often shaped by
external pressures, including family influence and
cultural norms.

Within the framework of sustainable develop-
ment until 2030, the importance of migration at the
international level is emphasized. Migration is re-
garded as a significant factor contributing both to
development and to poverty reduction (United Na-
tions General Assembly, 2020). Educational migra-
tion is defined as the process by which individuals
seek education outside their country of permanent
residence (Sironi et al., 2019). The 2030 Agenda
highlights the interconnection between education,
economic development, and employment oppor-
tunities (SDG 1, SDG 8, SDG 16), inclusivity and
lifelong learning (SDG 4), social justice and inte-
gration (SDG 16), overcoming discrimination and
inequality (SDG 4, SDG 10), and the necessity of
global partnership (SDG 17). Education, as the
foundation of these interconnections, is particularly
emphasized in SDG 4 (Kushnir & Nunes, 2022).

The complex interdependence between edu-
cation, migration, and sustainable development
requires national and international institutions to
adopt an integrative and cross-sectoral approach,
one that balances the interests of different actors
while accounting for both risks and opportunities
(UNESCO, 2023). The increasing scale of inter-
national migration generates a wide range of com-
plex challenges for educational systems. Key is-
sues include ensuring equal access to educational
resources, overcoming language barriers, and fos-
tering an inclusive learning environment. From the
perspective of social policy, governments face the
task of developing strategies that minimize poten-
tial risks while simultaneously harnessing the labor
potential of international students (Fayda-Kinik et
al., 2024). Taken together, these factors underscore
the necessity of moving toward a systemic and in-
terdisciplinary approach that transcends traditional
educational models and encompasses the broader
socio-economic consequences of international edu-
cational migration.

Materials and methods

This study was conducted within the project
AP25795411 «International educational migration
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of Kazakhstani youth: risks and solutionsy», funded
by the Ministry of Science and Higher Education.
The article presents the results of a survey of high
school students in Kazakhstan. The survey focuses
on studying the plans of high school students to pur-
sue education abroad after graduation. The fieldwork
was carried out in 2025 among students in grades
9-11 from both general and specialized schools lo-
cated in large and small cities, as well as rural ar-
eas. The total sample included 450 respondents. The
study methodology was reviewed and approved by
the Ethics Committee of al-Farabi Kazakh National
University, Protocol No. IRB-1719 (IRB00010790
al-Farabi Kazakh National University IRB #1). The
survey aimed to examine the socio-demographic
characteristics and to identify the factors considered
when choosing a foreign university, the sources of
information about studying abroad, the level of high
school students’ awareness of academic mobility
programs, and their interest in studying at foreign
universities through state programs. The survey
method proved to be the most effective for study-
ing the educational migration plans of high school
students, as it made it possible to cover all key so-
cial groups and obtain comparable data on the main
parameters. The targeted sampling strategy ensured
the inclusion of respondents by gender, grade level
(9th—11th), place of residence (city, small town, vil-
lage), and type of educational institution (general
and specialized schools). This approach enabled the
identification of intergroup differences and allowed
for a comparative analysis of educational expecta-
tions and migration plans.

The socio-demographic composition of the sam-
ple was formed through targeted selection, which
ensured the inclusion of representatives of differ-
ent social groups. The respondents included male
(45.8%) and female (54.2%) students; 9th (36.7%),
10th (40.8%), and 11th graders (22.5%); students
from cities (15.8%), small towns (59.2%), and rural
settlements (25%). By type of educational institu-
tion, 70% were enrolled in general schools and 30%
in specialized schools (lyceums, gymnasiums, Naz-
arbayev Intellectual Schools, and private schools).
The questionnaire contained both open-ended and
semi-closed questions grouped into several the-
matic sections: socio-demographic characteristics;
educational plans; attitudes toward studying abroad;
sources of information about studying abroad and
awareness of academic mobility programs. The col-
lected data were analyzed using descriptive statis-
tics and comparative analysis in SPSS (version 21),
which made it possible to identify the specifics of
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educational plans among different subgroups of re-
spondents.

Results and discussion

The survey results revealed that almost half of
the surveyed high school students plan to pursue ed-
ucation abroad after graduation (45.8%), while rest
of them intend to continue their studies at Kazakh-
stani institutions (54.2%). An analysis of the factors
influencing the choice of a foreign university shows
that the decisive criterion for the overwhelming ma-
jority of students planning to study abroad is the
quality of education (89%). This finding indicates
that academic standards and program content serve
as the primary reference point in decision-making
regarding educational migration. Financial afford-
ability (39.7%) and the safety of the host country
(32.9%) also play a substantial role, highlighting
the importance of not only academic but also so-
cio-economic conditions for high school students.
University prestige (31.5%) is perceived as an ad-
ditional, though less critical, factor compared to the
quality and affordability of education. The possibil-
ity of remaining in the host country after graduation
(27.4%) reflects the long-term migration intentions
of some students, while climate, cultural environ-
ment, and lifestyle (26%) are considered secondary
yet relevant circumstances. The least significant fac-

school students is the Internet and social media: this
option was indicated by more than three-quarters
of respondents (76.4%). No statistically significant
gender differences were observed (male — 63.2%,
female — 64.6%). Parents and relatives also play an
important role (38.3%), which highlights the fam-
ily nature of decision-making regarding education.
Gender differences are more pronounced in this
source: girls more often than boys rely on parents
as an information source (39.4% and 23.6%, respec-
tively). Educational agencies serve as a source for
almost every fifth student (18.9%), with girls turn-
ing to them somewhat more frequently than boys
(24.6% and 17.9%, respectively). Teachers and
school (12.4%), as well as friends (8.9%), are used
considerably less often; however, in both cases,
girls demonstrate higher involvement compared to
boys (19.1% and 11.0%; 9.2% and 8.5% accord-
ingly). Thus, the structure of information sources
reflects a combination of digital channels (primar-
ily the Internet) and social environment (family, to
a lesser extent school and peers), while gender dif-
ferences are observed in the degree of orientation
toward family and professional intermediaries. The
data are presented in Table 2.

Table 1 — Factors considered when choosing a foreign university

tor proved to be proximity to home (2.7%), which Ne | Answer options Value in %
.dernonstra‘Fes s.tuden_ts’ regdin§ss for spatial mobil— 1| Quality of education 89%
ity and th§1.r orientation prlmal.‘lly toward the quality > | University prestige 31.5%
and conditions of the educational process abroad. — . - ;
Overall, the findings indicate the predominance of 3 | Affordability of education (financial) 39,7%
academic and pragmatic motives over socio-cultur- 4 | Safety of the host country 32,9%
al ones in shaping the educational migration plans 5 | Climate, culture, lifestyle 26%
of high school students. The data are presented in 6 | Proximity to home 2.7%
Table 1. . . . Opportunity to stay in the host o
~ Theanalysis of information sources about study- 7| country after graduation 27,4%
ing abroad showed that the main source for high
Table 2 — Sources of information on studying abroad by total sample and gender
in o By gender
No Answer options Value in % (by the ye
Sample) Male Female

1 Internet and social media 76,4% 63,2% 64,6%

2 Educational agencies 18,9% 17,9% 24.,6%

3 Teachers and school 12,4% 11,0% 19,1%

4 Parents and relatives 38,3% 23,6% 39,4%

5 Friends 8,9% 8,5% 9,2%
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The analysis of differences in sources of infor-
mation about studying abroad across place of resi-
dence revealed several specific features. In large
cities, the leading source, as in the overall sample,
is the Internet and social media (65.0%). However,
in small towns this figure is even higher (75.0%),
which may reflect a greater reliance on digital chan-
nels due to the relative lack of other resources. In
rural areas, the significance of the Internet also re-
mains high (69.2%). Educational agencies are some-
what more frequently used by respondents from
villages (17.4%) and cities (16.8%), while in small
towns their role is slightly lower (11.4%). Teach-
ers and schools as sources of information are of
limited importance (7.1-10.1% across all groups),
but their role is slightly more pronounced in small

towns (10.1%). The most significant differences are
observed in the influence of family and relatives:
while only 13.0% of students in large cities rely on
them, this share reaches 42.5% in small towns and
37.7% in villages. This highlights the greater impor-
tance of family and close social circles in less ur-
banized communities. Friends remain a less signifi-
cant source of information, with their share being
almost the same across all settlement types (around
7%). Thus, the structure of information sources var-
ies depending on the type of settlement: residents
of large cities tend to rely more on digital resources
and formal structures, whereas in small towns and
villages there is a stronger orientation toward family
and close social networks. The data are presented in
Table 3.

Table 3 — Sources of information on studying abroad by place of residence

Place of residence
Ne Answer options
City Small town Village
1 Internet and social media 65,0% 75,0% 69,2%
2 Educational agencies 16,8% 11,4% 17,4%
3 Teachers and school 7,3% 10,1% 7,1%
4 Parents and relatives 13,0% 42.5% 37,7%
5 Friends 7,3% 6,8% 7.2%

Regression analysis shows that gender and
place of residence have different effects on the use
of sources of information about studying abroad.
Female high school students demonstrate a higher
tendency to rely on parents, relatives, teachers, and
educational agencies, while the use of the Internet
and friends is practically independent of gender.
Place of residence also plays a significant role. High
school students from small towns and rural areas are

more likely to use the Internet and rely on family,
whereas the use of educational agencies and school-
based sources varies moderately. The most signifi-
cant factors influencing the choice of information
sources are gender and place of residence in the case
of parents and educational agencies, while the In-
ternet and friends remain relatively neutral with re-
spect to socio-demographic characteristics. The data
are presented in Table 4.

Table 4 — The Influence of Gender and Place of Residence on the Use of Information Sources about Studying Abroad

Source of Information Coefﬁci::l:laﬂlg;ender, Coefﬁc;ZI:: f) (Small Coefficient p (Village)
Internet and social media +1,4 +10,0 +4,2
Educational agencies +6,7 -5,4 +0,6
Teachers and school +8,1 +2,8 -0,3

Parents and relatives +15.8 +29.5 +24.,7

Friends +0,7 -0,5 -0,2
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The analysis of the data shows that the level
of awareness among high school students about
academic mobility programs remains limited.
Only 28.8% of respondents reported being well
informed about initiatives such as Bolashak, Eras-
mus+, and DAAD, while the majority (43.4%)
had only heard of them without possessing de-
tailed knowledge. Almost one-third of the sample
(27.8%) was not familiar with such opportunities at
all. A gender-based comparison reveals relatively
minor differences. Among male students, the share
of those well informed is 25.0%, while among fe-
male students it is 30.0%. At the same time, males
are somewhat more likely to indicate superficial

awareness of the programs (46.9% compared to
42.5% among females). The proportion of those
who have “never heard of them” remains nearly
the same (28.1% among males and 27.5% among
females). Thus, the results indicate that despite
the availability of state and international mecha-
nism supporting academic mobility in Kazakhstan,
high school students’ awareness of them remains
insufficient. The slightly higher level of awareness
among female students may reflect their greater
involvement in educational initiatives; however,
overall the data emphasize the need to expand in-
formational and educational outreach in schools.
The data are presented in Table 5.

Table 5 — Awareness of High School Students about Academic Mobility Programs (Bolashak, Erasmus+, DAAD) by the Sample,

Gender and place of residence

Answer options
Categor Variables
sory Well aware Have heard oftbem, but Never heard of them
not familiar
Male 25,0% 46,9% 28,1%
Gender

Female 30,0% 42.5% 27,5%

City 50% 38% 12%

Place of residence Small town 28% 37% 35%

Village 14% 58% 28%
By the Sample in total 28.8% 43,4% 27,8%

The analysis of differences in the level of aware-
ness of academic mobility programs reveals the
impact of place of residence. The highest level of
awareness is observed among high school students
from large cities (50%). In small towns, this indica-
tor is almost twice as low (28%), while in rural ar-
eas it is minimal (14%), indicating a pronounced gap
between urban and rural students. At the same time,
high school students from rural areas are more likely
to have only superficial knowledge of such programs:
58% of students reported that they had “heard of
them but are not familiar,” compared to 37% in small

towns and 38% in large cities. In turn, a complete
lack of awareness is most characteristic of students
from small towns (35%) and rural areas (28%), while
among students from large cities, only 12% reported
being unfamiliar with such programs. Thus, the com-
parative analysis indicates significant territorial dif-
ferences in access to information about educational
opportunities abroad: students from large cities have
a clear advantage, whereas those from small towns
and rural areas remain less informed and are more
likely to face a deficit of high-quality informational
resources. Data are presented in Table 5.

Table 6 — Interest of High School Students in Studying Abroad through Government Programs (e.g., “Bolashak™) by Sample, Gender

and Place of Residence

Interest of High School Students in Studying Abroad through Government Programs
Category Variables -
Interested Not interested Not sure
Male 56% 9% 35%
Gender
Female 40% 3% 57%
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Continuation of the table

Interest of High School Students in Studying Abroad through Government Programs
Category Variables -
Interested Not interested Not sure
City 58% 1,2% 40,8%
Place of residence Small town 38% 10% 52%
Village 53% 5% 42%
By the Sample in total 49,3% 5,6% 45,1%

According to the obtained data, almost half of
the respondents (49.3%) expressed interest in study-
ing abroad through government programs. How-
ever, gender-based differences were identified:
among male students this indicator is higher (56%)
compared to female students (40%). This may indi-
cate that male students are more likely to associate
their future with the opportunities provided by in-
ternational educational programs. A small share of
respondents (5.6%) reported no interest in studying
abroad. At the same time, this proportion is high-
er among male students (9%) than among female
students (3%). Thus, among female students there
is almost no categorical rejection of government-
sponsored study abroad opportunities. Of particular
note is the high percentage of undecided respon-
dents (45.1%). Among female students, their share
exceeds half (57%), whereas among male students
it is only 35%. Female students are more likely to
remain uncertain about choosing an educational
trajectory abroad. The reasons may include family
expectations, cultural factors, or the level of aware-
ness about available programs. Overall, the find-
ings suggest that interest in government-sponsored
study abroad programs prevails in the sample, but
nearly half of the respondents do not have a clear

position. Gender differences are quite pronounced:
male students tend to show greater interest and less
uncertainty, whereas female students are signifi-
cantly more likely to hesitate in determining their
educational plans for studying abroad through gov-
ernment programs.

A comparative analysis by place of residence
demonstrates the highest share of interested stu-
dents among those living in cities (58%) and rural
areas (53%). At the same time, in small towns, the
level of interest is significantly lower, amounting
to only 38%. The share of students not interested
also varies: only 1.2% of respondents indicated
this, whereas in small towns the figure reaches
10%, and in rural areas — 4%. This indicates that
small towns are more likely to show skepticism or
face barriers to participation in international edu-
cational programs. A high proportion of undecided
respondents is particularly characteristic of small
towns (53%), compared to 40,8% in cities and
42% in rural areas. Thus, small towns stand out
with the greatest degree of hesitation and uncer-
tainty, which may be related to limited awareness
of government programs or insufficient confidence
in the prospects of studying abroad. The data are
presented in Table 6.

Table 7 — Features of High School Students’ Interest in Government Programs for Studying Abroad

Variable Coefficient (B) Standard Error t-statistic p-value
Constant (General school, Female, City) 39,0 2.5 15,6 <0,001
Gymnasium / Lyceum 13,1 4,0 3,28 0,02
NIS 61,0 12,0 5,08 0,001
Private school 324 10,5 3,09 0,03
Male 16,0 5,0 32 0,02
Small town -1,0 4.5 -0,22 0,84
Village 14,0 6,0 2,33 0,05
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School type, gender, and place of residence
have different effects on high school students’
interest in government programs for studying
abroad. The largest positive effect is observed for
students of NIS, increasing interest by 61%, fol-
lowed by private schools (+32.4%) and gymnasi-
ums/lyceums (+13.1%), all statistically significant.
Male students show 16% higher interest than fe-
male students. Living in small towns does not have
a significant effect, whereas living in a village is
associated with a 14% higher interest compared to
living in a city, on the threshold of statistical sig-
nificance. The model explains approximately 82%
of the variance in interest (R? = 0.82). The data are
presented in Table 7.

Overall, the results suggest that more positive
attitudes toward studying abroad through govern-
ment programs are found among high school stu-
dents from large cities and rural areas, whereas
small towns are characterized by the lowest inter-
est and the highest level of uncertainty. This reflects
territorial differences in the perception of education-
al migration.

Conclusion

The conducted study made it possible to identify
the key features of the educational migration plans
of Kazakhstani high school students. The choice of
a foreign university is primarily determined by aca-
demic criteria: the quality of education is perceived
as the main benchmark, while prestige, climatic,
and cultural conditions play only a secondary role.
At the same time, pragmatic factors are also taken
into account when making decisions — such as af-

fordability of education, safety, and the prospects of
long-term stay abroad.

The analysis of information sources about study-
ing abroad shows the dominance of digital channels
(the Internet and social networks), while the fam-
ily continues to play a significant role, especially in
small towns and rural areas. Female students tend
to rely more on parents and educational agencies,
whereas male students are more oriented toward
independent information search. These differences
highlight the gender-specific features of educational
planning.

Awareness of academic mobility programs re-
mains limited and varies depending on place of resi-
dence: students from cities demonstrate a higher lev-
el of awareness, while those from small towns and
villages are often restricted to superficial knowledge
or are entirely unfamiliar with the opportunities
available. Interest in participating in government
programs for studying abroad is expressed by al-
most half of the respondents; however, a significant
share remains undecided. At the same time, gender
and territorial differences are quite pronounced:
male students are more likely to express interest, fe-
male students show greater hesitation, and students
from small towns are characterized by the highest
level of uncertainty in their plans.

Thus, the educational migration plans of Ka-
zakhstani high school students are shaped at the
intersection of academic motives and socio-demo-
graphic conditions. The findings emphasize the
need for targeted informational and advisory work
that takes into account gender and territorial differ-
ences, thereby ensuring equal access to international
educational opportunities.
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TBHIH/IBITAPMEH CAJIBICTBIPFAaH/Id THICT] HOTHIKENIEPIl TAIKbIIAy KaXeT.

* KOpBITBIHIBI, TYXKBIPBIM — OCBI Ke3€HJIeT1 )KYMBICTHI KOPBITHIH/IBUIAY YKOHE JKAJIIbLUIAY; aBTOP YCBIHFAH TYXKBIPHIMHBIH aKH-
KATbIH pacTay YKOHE aJbIHFAH HOTIDKEIEPAl eCKepe OTHIPBIN FHUIBIMH OLTIMHIH ©3repyi Typaiibl aBTOPABIH KOPBITHIHABICEL. KOpbI-
THIHIBLIAP JEPEKCi3 O0IMaysl Kepek, onap Oenriii Oip FUIBIME CaJlaIaFbl 3ePTTEY HOTHIKEINIEPiH JKAIMBUIAY YIIiH 9pi Kapal )KYMBIC
ICTeY YCHIHBICTAphIH HEMeCe MYMKIH/IKTEpIH CHITaTTall OTBIPHII KOJIJIAHBUTYEI KEPEK.

* KOpBITHIHABIHBIH KYPBUIBIMBI KeJIECiieil CypaKkTap/ibl KaMTYbI THIC:

* 3epTTeyniH MakcarTapsl MeH afictepi Kanmaii? Kanmait HoTmkenep anbiHap? Kanmail Ty ReipeiMaap 0ap? AJBIHFaH HOTHKE-
Hi €HTi3y, KOJIaHy MepCIIeKTUBaIapbl MEH MYMKIHJIIKTepi KaH ai?

* Taiinananbuiateia oedueTTep TiziMi HeMece BrbmrorpadusIIbIK Ti3iM KapaTbUIbICTAHY-FBUIBIMU KOHE TEXHUKAJIBIK OaFbIT-
Tapra apHairaH 10-HaH keM eMec de0HeTTep araylapblHaH )KOHE DJICYyMETTIK-TYMaHUTApPIIBIK OaFbITTapFa apHasiFaH 15 araynapaaH
TYpaJbl )KOHE aFbUIIIBIH TUTIHJET] aTaynap jKaJbl CaHHBIH KeMiHjge 50% — bIH Kypaysl THic. OneduerTep Ti3iMiHIe KHPWILINIAAA
YCBHIHBUIFAH JKYMbICTap OOJIFaH jKariaiiaa, ofeduerTep Ti3iMiH eKi HycKaga yChIHY KakeT: OipiHIici — TYHHYCKaaa, eKiHIIici — po-
MaHM3aIsUIaHFaH an(aBUTIICH (TPAHCITUTEPAIHs).

* PoMaHm3anusuiaHraH 91eOUETTEp Ti3iMi Kejeci Typle KOMbUTybl KaxeT: aBrop(-iap) (Tpanciureparms) http:/ www.translit.
ru (KbLT XKaKIIaa) MaKala aTaybl TpaHCIMTEpalUsIaHFaH HYCKa/la [MaKaila atayblH aFbUILIBIH TUTIHE KBaJpar jkaKiaja ayaapy],
OpBIC TUIII AEPEKKO3MIIH aTaybl (TpaHCIUTEPalUs HEMeCe aFbUIIIBIH aTaybl — erep Oap 0olca), WBIFY Typajbl JepeKTep aFbUIIIBIH
TiiH7eT1 Oenrineye.

Mouicanvi: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no 4, pp. 8-30. ©Onebuerrep TiziMi anpaBUTTIK TOPTIMITICH YCBI-
HBUIa/IBI, OHBI ©31HJIE TEK MOTIH/IE KeJITIPUITeH )KYMBICTAp FaHa.

 Opbsic xoHe Ka3ak Tuiaepingeri ogedbuerrep TiziMid pocimaey ctiai MemCr 7.1-2003 " bubnuorpadusiibik xazoa. bubmuor-
padusbIK cumarrama. JKammel TamanTap xkoHe Kypacteipy epexenepine” (BFCBK Tiz0ecine kipeTiH 6ackuibIMIapra KOWBLIATHIH
TajamnTap) colkec.

* OJeyMETTIK-I'yMaHUTAPJIbIK OarbITTap YIIiH 9AeOUeTTep/iH, COHAai-aK arbuIbiH (0acka IIeT) TiMiHAeri JepeKKo3Iepaiy
Pomanmsanusnanras TiziMiH pacimuey cruimi — American Psychological Association (http://www.apastyle.org/), &apaTbuiblcTaHy
JKOHE TeXHHUKaJbIK OarbiTTap ymria — Chicago Style ((chicagomanualofstyle.org).

 Byn Genimze TOMEHACTINIEPAl ECKEPy KaXeT:

* FBUIBIMHBIH OCHI CallachiH/1a KOJIIaHbIIAThIH )KOHE aBTOPIBIH )KYMBICHI HETI3[e/ITeH 03bIK 3€PTTEY SAICTePi, HETI3Ti FhUIBIMU
JKapHsUTaHBIMAAp JoHeKco30eH KenTipiiesi.

 [amanman ThICc ©3iHIIK I9ileKCO3/ICH ayiaK OOJIBIHBI3.

* TM/I/KCPO aBTOpiapbIHBIH >KapUsUIaHBIMIAPbIHA [TaMaJIaH THIC CLITEMe jKacaylaH aynak OOJBIHBI3, DIEMIIK TOXKipHOeHi
KOJIJIaHbIHBI3.

* bubnanorpadusibIk Ti3iMe MaKaJlaHbIH TaKbIPBIOb! OOMBIHIIA TAHBIMAJI LICTEJIIK aBTOPJIAP MEH 3epPTTEYLILIep KapusIaraH
iprei JkoHe ©3€KTi TaKbIPBIIATaFsl eHOCKTEP OOMYHI KEpeK.

* JloiiekTeMe jKacaJbIHFaH XXYMbICTapFa CUITeMeNep dJIeyMETTIK-TyMaHUTapIIbIK, OaFbIT MOTIHIH/E JKaKIIaAa, SFHH, OipiHIIi
aBTOP/IbI, 0ACHUIBIIT MIBIKKAH JKbUIBIH, OET CaHBIH KOpceTe OThIpbIN Oepiieni. Mbicabl, (3anecckuii 1991: 25). Onebuerrep TizimMin-
nie Oip kpIIa 6ackiIFaH Oip aBTOPABIH OipHEIIe KYMBICTaphl OONFaH JKaFaaiaa, oHna 0achUIBIM KBUTBIHA KockiMIna "a", "0" aprri
Kocbutagsl. Mercainsl, (Caxyosa, 2001a: 15), (Cagyosa, 20016, 22). JKaparsuisicTaHy FBUIBIMIAPhl MaKaianapsl YIIH cliTeMenep
MOTIiH/Ie [I9ileKCo3 KYMbICTap/IbIH Maiiaa OomybIHA Kapail HOMIpIIey/i KepceTe OThIPHII, MAPIIb KaKIIaaa peciMaene/.

Bubaunorpadusavik cintemenepai pacimaey yurin Mendeley Reference Manager KypaJibIH naiiajana ajacbi3.

MakaJia skapusiiiay KyHbl — 60000 Tenre
PexBusurrep:

«on-Dapabu areiHaarel Kasak yITTHIK yHUBEPCUTETI» KOMMEPIHSUIBIK €MEC aKIHOHEPIIK KOFaMBbl
Hupexc 050040

Mexkenxaii: AIMaTsl K., On-Dapadu JaHFBUTBT 71
BHH 990140001154

KBE 16

AO «First Heartland Jysan Bank»

MUK KZ19998CTB0000567141 — Tenre

NHK KZ40998CTB0000567151 — USD

BUK TSESKZKA
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INFORMATION FOR AUTHORS

Submissions to the journal are made using Open Journal System, the online submission and peer review system. Registration
and access is available at Submissions
The author for correspondence is obliged to provide a cover letter for publication in the journal.

The requirement for authors (You can use the TEMPLATE for preparing your manuscript):

* The editorial board accepts previously unpublished articles on scientific areas of the journal. The article is submitted in
electronic format (in .doc, .docx, .rtf formats) ONLY by uploading it through the functionality of the journal's website (Open Journal
System).

» Font size — 12 (abstract, keywords, literature — 10, text of tables — 9-11), font — Times New Roman, alignment — to the width
of the text, spacing — single, paragraph indentation — 0.8 cm, margins: top and bottom — 2 c¢m, left and right — 2 cm.

* Figures, tables, graphs, diagrams, etc. are presented directly in the text, indicating the numbering and title (For example, Fig.
1 — Figure title). The number of figures, tables, graphs and diagrams should not exceed 20% of the entire article volume (in some
cases up to 30%).

* The volume of the article (excluding the title, information about the authors, annotations, keywords, bibliographic list) should
be at least 3,000 words and not exceed 7,000 words for socio-humanitarian areas, and 1,500-7,000 words for natural science and
technical areas.

* Authors MANDATORY must indicate in a cover letter to the Open Journal System that the submitted article / manuscript has
not been published anywhere before, and that the article does not contain any borrowed text fragments from other works without
links to them.

* The order of payment and the cost for the publication of the article is established by the publishing house "Kazakh University"
and is made by the author after approval by external reviewers and the scientific editor.

Article structure:

First page:

* First line — IRSTI number (in exceptional cases, UDC), alignment — on the left, font — bold.

» The title of the article (Title) should reflect the essence and content of the article and attract the attention of the reader. The
title should be short, informative and not contain jargon or abbreviations. The optimal headline length is 5-7 words (in some cases
10-12 words). The title of the article must be submitted in Russian, Kazakh and English. The title of the article is presented in bold
type in lowercase letters, alignment — in the center.

» Author (s) of the article — Initials and surname, place of work (affiliation), city, country, email — in Russian, Kazakh and
English. Authors' information is presented in a regular font in lowercase letters, alignment — in the center.

* Annotation of at least 150 words in Russian, Kazakh and English.

* The structure of the annotation includes the following MANDATORY items:

* Introductory remarks about the research topic.

* Purpose, main directions and ideas of scientific research.

» Brief description of the scientific and practical significance of the work.

 Brief description of the research methodology.

* Main results and analysis, conclusions of the research work.

* The value of the research (the contribution of this work to the relevant area of knowledge).

 The practical significance of the results of the work.

Key words / phrases — 3-5 in the Russian, Kazakh and English languages.

Subsequent page (new):

* Introduction consists of the following main elements:

« Justification for the choice of topic; relevance of the topic or problem. In justifying the choice of the topic based on the
description of the experience of predecessors, it is reported that there is a problem situation (the absence of any research, the
emergence of a new object, etc.). The relevance of the topic is determined by the general interest in the study of this object, but the
lack of comprehensive answers to the existing questions, it is proved by the theoretical or practical significance of the topic.

» Defining the object, subject, goals, objectives, methods, approaches, hypothesis and value of your work. The purpose of the
research is connected with the proof of the thesis, that is, the presentation of the research subject in the aspect chosen by the author.

* Material and Methods — should consist of a description of the materials and work progress, as well as a complete description
of the methods used.

* The characterization or description of the research material includes its qualitative and quantitative presentation. The
characteristic of the material is one of the factors that determines the reliability of the conclusions and research methods.

» This section describes how the problem was investigated: details without repeating previously published established
procedures; identification of equipment (software) and description of materials are used, with the obligatory introduction of novelty
when using materials and methods.

Scientific methodology should include:

- research question (s);

- put forward hypothesis (thesis);

- stages of research;

- research methods;
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- research results.

* In the section on literature review — fundamental and new works on the research topics of foreign authors in English (at
least 15 works), analysis of these works from the point of view of their scientific contribution, as well as research gaps that you
supplement in your article should be covered ...

* DO NOT have a lot of links that are not related to the work, or inappropriate judgments about your own achievements, links
to your previous work.

* Results and Discussion — provides an analysis and discussion of your research results. The conclusion on the results obtained
in the course of the study is given, the main essence is revealed. And this is one of the most important sections of the article. In it, it
is necessary to analyze the results of their work and discuss the corresponding results in comparison with previous work, analyzes
and conclusions.

 Conclusion, conclusions — generalization and summing up of the work at this stage; confirmation of the truth of the statement
put forward by the author, and the author's conclusion about the change in scientific knowledge, taking into account the results
obtained. Conclusions should not be abstract, they should be used to summarize research results in a particular scientific field, with
a description of proposals or opportunities for further work.

* The structure of the report should contain the following questions: What are the objectives and methods of the research? What
are the results? What are the conclusions? What are the prospects and opportunities for implementation, application of development?

 The list of used literature, or the Bibliographic list consists of at least 10 titles of literature for natural science and technical
areas and 15 titles for social and humanitarian areas, and of the total number of titles in English must be at least 50%. If the list
of references contains works presented in Cyrillic, it is necessary to submit the list of references in two versions: the first — in the
original, the second — in romanized alphabet (transliteration).

* A romanized bibliography should look as follows: author (s) (transliteration — http://www.translit.ru) (year in parentheses)
— article title in transliterated version [translation of the article title into English in square brackets], name of the Russian-language
source (transliteration, or English name — if available), notation in English.

For example: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no.4, pp. 8-30. The list of references is presented in alphabetical
order, and ONLY those works that are cited in the text.

* Style of the bibliography in Russian and Kazakh languages according to GOST 7.1-2003 “Bibliographic record. Bibliographic
description. General requirements and compilation rules (a requirement for publications included in the KKSON list).

* Style of design of the Romanized bibliography, as well as sources in English (another foreign) language for socio-humanitarian
areas — American Psychological Association (http://www.apastyle.org/), for natural science and technology areas — Chicago Style
(chicagomanualofstyle.org).

* This section should take into account:

» The main scientific publications, advanced research methods that are applied in this field of science and on which the author's
work is based are cited.

+ Avoid excessive self-citations.

» Avoid excessive references to publications of authors of the CIS / USSR, use world experience.

» The bibliographic list should contain fundamental and most relevant works published by well-known foreign authors and
researchers on the topic of the article.

» References to cited works in the text of the socio-humanitarian direction are given in brackets, indicating the first author of
the work, year of publication: number of page (s). For example, (Zalessky 1991: 25). If there are several works of the same author
published in the same year in the list of references, the letter "a", "b", etc. is added to the year of publication. For example, (Saduova,
2001a: 15), (Saduova, 2001b, 22). For natural science articles, references are made in square brackets, indicating the numbering as
the cited works appear in the text.

For bibliographic references, you can also use the Mendeley Reference Manager.
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MHOOPMALMNA AASI ABTOPOB

[Ty6nukanust MaTepralioB B )KypHaJI OCYIIECTBIsIETCs ¢ ucnoib3oBanueM Open Journal System, cucTembl OHIAHH-TIONAYU 1
petieH3upoBaHusi. PerucTparus nim aBTopu3aliys J0CTyIHBI B paszaene « OTipaBka MaTepHaioBy.
ABTOp TSl KOPPECTIOHICHIIMU O0SI3aH MPEIOCTABUTH COMIPOBOAUTEIBHOE MUCHMO HA MyOIUKAIIUIO B )KypHAIIE.

TpedoBanue 11s1 aBTOPOB (17151 oopMIIeHHs cTaThbH UcnoJib3yiiTe LIIIABJIOH):

PenakimoHHast KOJUICTUs IPHHUMACT paHee HEOIlyOIMKOBAaHHbIE CTaThU 110 HAay4YHBIM HAIPaBICHHAM KypHana. Crarbs mpejic-
TaBJsIeTCs B ANeKTpoHHOM (opmare (B hopmatax .doc, .docx, .rtf) TOJIbKO nocpenctsoMm ee 3arpy3ku yepe3 QyHKIIHOHA caiita
xkypaana (Open Journal System).

Kerme mpudTa — 12 (aHHOTAIWMS, KIIOYEBBIC cIOBa, auTeparypa — 10, teker tadmun — 9—11), mpudt — Times New Roman,
BBIPABHUBAHHE — I10 IIMPUHE TEKCTA, HHTEPBAJ — OJMHAPHBIH, a03anHbIi orcTym — 0,8 cM, IOJIs: BepXHee W HIDKHEE — 2 CM, JIEBOe
U TIpaBoe — 2 CM.

PucyHku, Tabauipl, rpadyKy, AarpaMMbl U Ap. IPEICTaBIISIOTCS HEOCPEACTBCHHO B TEKCTE C yKa3aHHEM HyMepaliu U 3ar-
nasust (Hanpumep, Pucynox 1 — HaszBanne pucynka). KomdecTBo pucyHKOB, Tabmuil, TpaMkoB U JHAarpaMM HE JTOJDKHO MPEBbI-
matk 20 % oT Bcero o0bema cTaThH (B HEKOTOPBIX ciydasx 10 30 %).

O0beM crathu (0€3 yueTa Ha3BaHHsI, CBEICHUN 00 aBTOpax, aHHOTALIUH, KIFOYEBBIX CIIOB, OMOIOrpadgpuIecKoro CrucKa) 10I-
JkeH cocTaBisTh He MeHee 3 000 ciioB u He npeBbimars 7 000 ¢i10B 1715 conMoryManuTapHbix Harpasiaenuid, u 1 5007 000 cioB ams
€CTECTBEHHOHAYYHBIX M TEXHUUECKUX HAMPABICHHUH.

Agtopsl B OBSI3ATEJIbHOM mnopsiike JOIDKHBI yKa3aTh B COMPOBOMUTEIBHOM MUChME B cucteMe Open Journal System wim
Editorial Manager o ToM, 4TO HanpaBJsieMasi CTaThs/PyKOIHICH HAT/IE paHee He ITyOINKOBaIach, M 4TO B CTaThe OTCYTCTBYIOT 3aMCT-
BOBaHHbIE ()PArMEHThI TEKCTA U3 APYTHX padboT 6e3 CChbUIOK Ha HHX.

TTopsiIoK OIuIaThl B CTOMMOCTh 3a IyOJMKAL[MIO CTAaThH YCTaHABIMBACTCS M3/ATEIbCKUM JoMoM «Kazak yHHBEpCcHTETI» n
IIPONU3BOANTCS aBTOPOM TOCIIE 0JJ0OPEHHS] BHEITHIMHY PELIEH3eHTAMHU U HAyYHBIM PEJaKTOPOM.

CTpyKTypa cTaTbu:

Ilepsan cmpanuya:

 Ilepas crpoka — Homep MPHTU, BripaBHUBaHKE — 110 JIEBOMY Kparo, MIPU(T — MOy KHUPHBIH.

» HasBanue crarsu (3aroioBoK) JODKHO OTPaXkaTh CyTh M COJIEp)KaHUE CTAThU M MPUBJIEKATh BHUMaHHe unraress. Ha3panue
JIOJDKHO OBITh KPaTKMM, HH(QOPMaTHBHBIM M HE COJIeprKaTh XKaproHN3MOB Win ab0peBuaryp. OnTuManbHas JUIHHA 3arojoBKa — 5—7
cJ10B (B HEKOTOPBIX ciydasx 10—12 crios). HazBanue crarbu JODKHO OBITH MPEACTABICHO HA PYCCKOM, Ka3aXCKOM M aHIIIMICKOM
si3pIKax. Ha3zBaHue cTaTby mpeacTaBIseTCst Oy KUPHBIM IIPUPTOM CTPOUYHBIMU OyKBaMH, BRIPAaBHUBAHHE — 10 IICHTPY.

* ABTOpP(BI) CTaTBU — C yKa3aHHEM HMEHH U (haMWINH, YICHOH CTeIeHH, YUYSHOTO 3BaHMS, 3aHUMaeMOH JTOJDKHOCTH, MecTa
paboTsL, ropos, cTpaHa, KOHTAKTHBIHN TenedoH, email — Ha pycCKoM, Ka3aXCKOM M aHITIMHCKOM si3bIkax. CBeZeHus 00 aBTopax mpesc-
TaBIISIFOTCST OOBIYHBIM MIPU(TOM CTPOUHBIMU OyKBaMH, BEIPABHUBAHHE — IO IIEHTPY.

* Amnzoranus o6semoM 150—-500 coB Ha pyccKoM, Ka3aXCKOM U aHIJIMHCKOM SI3bIKaX.

CrpykTypa anHoTauuu Bkiatoyaet B ceds cnenyronie OBSA3ATEJIbHBIE myHKThI:

* BCTYNUTENBHOE CIIOBO O TEME HCCIICIOBaHNS;

* [eJIb, OCHOBHBIE HAIIPABJICHHS U UJIEH HayYHOTO HCCIIEJOBAHYS

* KpaTKO€ OMHMCaHNE HAYYHOU M MPAKTUIECKOH 3HAYMMOCTH PabOTEI;

* KpaTKOE OMHCAHNE METOIOIOTHH HCCIICJOBAHUS;

* OCHOBHBIE PE3yNLTAThl M aHAJIN3, BEIBOBI HCCIIEIOBATEIIHLCKOI PabOTHI;

* IIEHHOCTH ITPOBEJCHHOTO MCCIIEI0BAHNUS (BHECEHHBIN BKJIA/l JAHHOH pabOoThl B COOTBETCTBYIOLIYIO 00JIaCTh 3HAHUM);

* MPaKTUIECKOE 3HAYCHHE HTOTOB PabOTEI;

* KIIIOYEBBIC CIIOBA/CIIOBOCOYETAHHS — KOJTMIECTBOM 3—5 Ha PYCCKOM, Ka3aXCKOM M aHIJIMHCKOM SI3BIKAX.

Ilocnedyrowas cmpanuya (noeas):

* Baezmenne cocTouT U3 CIEAYIONIMX OCHOBHBIX JICMEHTOB!

* 000CHOBaHHUE BHIOOPA TEMBI; aKTyaIbHOCTh TEMbI WM IPoGieMbl. B 000cHOBaHMM BEIOOpA TEMBI Ha OCHOBE OITHCAHMS OITBI-
Ta MpeIIECTBEHHUKOB COOOIAETCS O HATMYNH TPOONEMHON CHTyalluH (OTCYTCTBHE KaKUX-JTHOO0 HCCIEI0BAHHHN, TTOSABIEHNE HOBOTO
00BEKTa U T. /I.). AKTyaTbHOCTb TEMBI ONIPEAEIACTCS OOIIMM HHTEPECOM K H3yUSHHOCTH JaHHOTO 00BEKTa, HO OTCYTCTBHEM HCUEp-
IIBIBAIOIINX OTBETOB Ha MMEIOIHECs BOIIPOCHI, OHA JOKA3bIBACTCSI TEOPETHUECKOM MM MIPAKTHIECKOH 3HAYNMOCTBIO TEMBI;

* ompezaeneHne oObeKTa, MPeAMETa, LeNel, 3a1a4u, METO0B, TIOX00B, THIIOTE3bl U 3HaUeHUs Balel padoTsl. Llens nccnemno-
BAHMS CBSI3aHA C JIOKA3aTeIbCTBOM TE3UCA, TO €CTh MIPEICTABICHUEM IIPEAMETa HCCICIOBAHIS B H30PAaHHOM aBTOPOM aCIIEKTE;

e Marepuai U MeTozbl — JIOJDKHBI COCTOATH N3 OIMCAHUS MaTepHaoB U Xo[a PaboTHI, a TAKXKe ITOJHOTO OIHUCAHUS UCIIONB30-
BaHHBIX METOJIOB.

XapakTepuCTHKa WM OIMHCAHNE MaTepHaa HCCIeJOBAaHMUs BKIIIOUAET €r0 MIPEICTABICHNE B KAY€CTBEHHOM H KOJIHMYECTBEHHOM
OTHOILICHNH. XapaKTepUCTHKa MaTepraja — OUH N3 (JaKTOPOB, ONPEACIISIONINH JOCTOBEPHOCTE BBIBOIOB M METO/IOB HCCIICIOBAHMS.

B aTOM paszerne omuchkiBaeTcs, Kak npobiema Obuia u3yueHa: moapoOHas uHpopMarus 6e3 TOBTOPEHHMsT paHee OMmyOInKOBaH-
HBIX YCTAQHOBJICHHBIX MPOIEAYP; UCIIONB3YyeTCsl HACHTH(UKAUS 000pyaoBaHus (IIPOrPAaMMHOTO 0OECIIeUeHNs) U ONUCAHUEe MaTe-
pHaioB, ¢ 00s3aTebHBIM BHECCHUEM HOBH3HBI ITPU HCIIOIb30BAHMH MaTEPUaIOB U METOJIOB.

Hayvnast MeTO1070THsI OJKHA BKIIIOYATh B CE0s:

- HCCIIeIOBATENbCKUI BOIPOC(-bl);

- BBIIBUTAEMYIO THITOTE3Y (TE3HC);
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- OTaIbI NCCIIE/I0BAHNS;

- METO/IbI HCCIIE/IOBAHUS;

- Pe3yNbTaThl HCCIIEIOBAHUS.

* B cexuun 0030p nmTepaTypsl — JOJDKHBI OBITH OXBadeHB! (yHAAMEHTAJIbHBIE U HOBBIE TPYIBI 110 MCCIISyeMON TeMaTHkKe
3apy0eKHBIX aBTOPOB Ha AHTIIMHCKOM sI3bIKe (HE MeHee 15 Tpy[oB), aHaIM3 AaHHBIX TPYJOB C TOYKH 3PEHMS X HAYYHOIO BKNAJa, a
TaKoKe MPOOETTHl B HCCIE0BAHIHN, KOTOpBIe BBl momonmHsere B cBoeH cTaThe.

HEJOITYCTHUMO Hnann4ue MHOXXECTBA CCHUIOK, HE MMEIONIMX OTHOLIEHHS K PadoTe, HIM HEyMECTHBIE CYXKJICHUS O BaIlINX
COOCTBEHHBIX JIOCTH)KEHHSIX, CCBUIKM Ha Baru npenpiaymme paGoTsl.

* B pasnene Pesynbsrarer 1 OGcyxieHNe — IPUBOANTCS aHAIH3 M 00CYXKCHHUE TTOTyUYCHHBIX BAMH PE3yIbTaTOB NCCIETOBAHMS.
[TpuBoasTCS BBIBOABI 110 MOJIYYEHHBIM B XOJI€ MCCIJICIOBAHUS PE3ylIbTaTaM, pacKphIBaeTCsl OCHOBHAS CYTh. [ 9TO OMH M3 caMbIX
BaKHBIX pa3JelioB CTaTbH. B HeM HEOOXOAMMO MPOBECTH aHANU3 PE3YIBTATOB CBOEH pabOTHI M 0OCYXkJIEHHE COOTBETCTBYIOIIMX
PE3yIbTaTOB B CPABHEHHUH C MPEABLTYIINMH pabOTaMH, aHATN3aMH U BEIBOJAMI.

* 3akiIoueHHe, BHIBOJIBI — 0000LIEHNE U TTOJJBEACHHE HTOTOB paOOTHl HA JIAHHOM JTarle; MOATBEPKACHHE NCTUHHOCTH BBIJI-
BUI'a€MOT'0 yTBEPXKJCHMS, BBICKA3aHHOTO aBTOPOM, U 3aKJIIOYEHHE aBTOpA 00 M3MEHEHHN HAyYHOTO 3HAHMS C yYETOM I1OTyYEHHBIX
Ppe3ymbTaToB. BEIBOIBI HE JOIKHBI OBITH A0CTPAKTHBIMH, OHH JOJKHBI OBITH NCTIOTB30BAHbI ISl 0000IIEHHS pe3yIbTaTOB NCCIEN0-
BaHUS B TOW MJIM MHON HayYHOW 0OJIACTH, C OIMCAaHHEM NPEUIOKSHUH W BO3MOXKHOCTEH HaibHeNIei padoThl.

CTpyKTypa 3aKJIIOUEHHs I0TKHA COIEPIKaTh CIIEAYIOIINE BONPOCHI: KAKOBBI LIETH M METO/bI HccnenoBanusi? Kakue pesynbrars
norydensl? KakoBbl BeIBO/IBI? KaKoBBI MEPCIIEKTHUBEI M BO3MOXKHOCTH BHEAPEHHS, TPUMEHEHUS pa3paboTku?

* CIHCOK HCIIOB3yeMOil TuTepaTypsl, Win bubnuorpagudaeckuii Clicok cocTonT n3 He MeHee 30 HaMMEHOBAaHHH JINTEPATy-
pbl, ¥ u3 HuX 50 % Ha aHMIMICKOM si3bIKe. B cilyuae Hannuus B CIMCKE JIUTEPATyphl pabOT, MPEeICTaBISHHBIX HA KUPUIIIHIIE, HE00-
XOZMMO TPEJICTAaBUTh CIIMCOK JINTEPATyphl B ABYX BapHaHTaX: MEPBBI — B OPUTHHANIE, BTOPOH — POMaHH3MPOBAHHBIM all(haBUTOM
(TpaHcIHTEpaIIs).

PoMaHH3MpPOBaHHBIN CIHCOK JMTEPATYpPhl JOJIKEH BBINIAACTH B CIEAYIOLIEM BUe: aBTop(-bl) (Tpanciurepanus) http://www.
translit.ru (roJ B KpyIIIbIX CKOOKax)—Ha3BaHUE CTATbU B TPAHCIUTEPHPOBAHHOM BapHaHTE [TIEPEBOJ Ha3BaHMsI CTAThH HA aHTIIHIIC-
KU S3BIK B KBAJIPaTHBIX CKOOKax], Ha3BaHWE PYCCKOS3BIYHOIO MCTOYHHKA (TpaHCIUTEpANys, MO0 aHIINICKOe Ha3BaHHE — €CIIU
€CTb), BBIXOJHbIE JaHHBIE C 0003HAYEHUAMH Ha AHTIINHCKOM SI3bIKE.
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nepeuers KOKCHBO MHBO PK).
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BECTHBIMH 3apyOe)KHBIMHU aBTOPAMH H UCCIIEIOBATEIISIMU 110 TEME CTaThH;

* CCBUIKH Ha IIUTHPyeMble pabOTHI B TEKCTE JAIOTCS B CKOOKAX, C yKa3aHUEM IIEPBOTO aBTOPA pabOThI, FOJ] N3/IaHUs: HOMEp CT-
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