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DIGITAL ESCAPISM AND STRESS:
EXPLORING THE CONNECTION

In the digital age, media escapism has become an integral part of everyday life, often serving as a
means of coping with stress. This study aims to investigate the relationship between stress levels and
digital escapism, examining how individuals use digital media to regulate emotional states.

The research highlights the psychological and practical significance of understanding digital escap-
ism as a coping mechanism. By identifying the extent to which stress influences media consumption
patterns, this study contributes to the broader discussion on mental health and digital behavior. The
methodology includes a quantitative approach, utilizing validated psychological scales to assess stress
levels and media escapism tendencies among participants. Statistical analysis was applied to determine
correlations between these variables.

The findings suggest a significant relationship between stress and media escapism, indicating that
higher stress levels may lead to increased engagement in digital content as a form of psychological relief.
These results contribute to the growing body of knowledge on digital psychology, offering insights into
the potential risks and benefits of media escapism in stress management.

The practical implications of this study lie in its relevance for psychologists, educators, and policy-
makers seeking to develop strategies for healthier digital consumption habits. Understanding the role
of digital escapism in stress regulation can inform interventions aimed at promoting psychological well-
being in the digital era.

Keywords: digital escapism, stress, media consumption, psychological well-being.
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LindppAbik, 3cKanuam xoHe cTpecc: e3apa 6aiAaHbICbIH 3epTTey

LIndpAbIK, ABYipAE MEAMA 3CKaNM3M KYHAEGAIKTI ©MIpAIH axkbipamac 6eAiriHe anHaAbIn, CTPECTi
SKEHYAIH 6ip TaciAi peTiHAe KOoAAaHbIAaAbl. ByA 3epTTey cTpecc AeHreni MeH LUMGPAbIK 3CKanu3m
apacbiHAaFbl  GaMAAHbICTBI  3epTTeyre GarbiTTaAFaH >KOHE aAAMAAPAbBIH  LMMPABbIK,  MeAMaHbl
3MOLMOHAAABIK, KYMiH peTTey YLiH KaAar namAaAaHaTbiHbIH KApacTblpaAbl.

3epTTeyAiH NCUXOAOTUSIABIK XaHe NPaKTUKAAbIK, MaHbI3AbIAbIFbI LM PAbIK, 3CKanun3MAi Kypecy
MeXaHM3Mi peTiHAe TYCiHyre HerizaeAeai. bya 3epTTey cTpecTiH MeaAMa TYTbIHY YATiAepiHe acepiH
aHbIKTay apKblAbl MCUXMKAABIK, AEHCAYAbIK MeH LMQPAbIK, MiHE3-KYABIK, TYPaAbl FbIAbIMU MiKipTaAacka
YAEC KOocCaAbl. MeTOAOAOTUSI CaHADBIK, 3epTTey SAICIH KaMTUAbI, OHAQ KaTbICYLUbIAAPAbIH CTpecc
AEHrermAepi MeH MeAMa 3CKanu3m TeHAEHUMSAAPbI MCUXOAOTUSIAbIK, TECTTEP apKbiAbl GararaHAbI.
Ocbl aiHbIMaAblAQp apacbiHAAFbl  KOPPEASdUMSAapPAbl aHbIKTay YLWIH CTaTUCTUKAABIK, TaAAay
SKYPri3inai.

HeTuxxeAep cTpecc neH mMeama 3CKanusm apacbiHAA eAeyAi GarAaHbiC 6ap ekeHiH KepceTTi,
SFHU CTPECC AEHreii >XoFapbl aAAMAAP NMCUXOAOTUSIABIK, XEHIAAIK Taby YLIiH UMPPAbIK KOHTEHTKE
KUi KyriHeAi. ByA 3epTTey UMQPAbIK, MCUXOAOTUSI CaAaCbiHAAFbl GiAIM KOPbIH TOABIKTbIPbIM,
cTpecTi 6ackapyasarbl MEAMA 3CKAMM3MHIH bIKTUMAA Kayintepi MeH apTblKLbIAbIKTAPbIH TYCiHyre
KeMeKTeceA,.

4 © 2025 Al-Farabi Kazakh National University
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3epTTeyAiH NpakTUKaAbIK, MaHbI3bl — MCMXOAOITap, NMeAarorTep XKeHe casicaTKkepAep YLUiH ManAaAbl
aKnapar ycbiHyblHAQ. LIMADPABIK 3CKanmM3MHiH CTPecc peTTeyAeri PeAiH TYCiHY NMCUXOAOTMUSIAbIK, 9A-ay-
KATTbl XKakcapTyFa GaFbITTaAFaH TUIMAI CTpaTernsAapAbl 83ipAeyre KOMEKTECE aAaAb.

Ty#iiH ce3aep: LMPAbIK 3CKaNU3M, CTPECC, MeAMa TYTbIHY, MCUXOAOTMSIABIK, 9A-ayKaT.
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LinchppoBoi ackanm3m u CTpecc: MCCAeAOBaHUE B3aUMOCBSI3U

B umcpoByto anoxy meama 3ckanm3m CTaA HEOTbEMAEMON YaCTblo MOBCEAHEBHOM XM3HM, 4acTo
BbICTYTasi CPEACTBOM COBAAAAHMS CO CTPEeCCOM. AaHHOe UCCAeAOBaHMe HanpaBAEHO Ha M3yYyeHue B3an-
MOCBS$I31 MEXAY YPOBHEM CTpecca U LMMPOBbIM 3CKANMM3MOM, a Tak)ke Ha aHaAM3 TOro, Kak AIOAM MC-
MOAB3YIOT LM POBbIE MEAMA AASI PEFYAMPOBAHUS SMOLMOHAABHOIO COCTOSIHMS.

HayuHas 1 npakTuyeckas 3HaUMMOCTb MCCAEAOBAHUS 3aKAIOYAETCS B TOHMMAHUM LMhPOBOro 3CKa-
nM3ma Kak MexaHn3ma NMcrMxoAormyeckomn apantaumm. Onpeaseasist CTeneHb BAUSIHUS CTPecca Ha MOAEAU
noTpebAeHNs MeAMa, AAHHOE UCCAEAOBAHME BHOCUT BKAQA B AMCKYCCUIO O MEHTAaAbHOM 3A0POBbE U
UM(POBOM MOBEAEHMU. METOAOAOTMS BKAIOYAET KOAMUECTBEHHbIM MOAXOA, B pamkax KOTOPOro mc-
NMOAb30BaAUCh BAAUAMPOBAHHbIE MCUXOAOrMUYECKME LLKAAbl AAS OLEHKM YPOBHS CTPecca U CKAOHHOCTU
K MeAMa 3CKanmamy. AAS BbISIBAEHMS KOPPEASILIMIA MEXKAY NepeMeHHbIMU MPUMEHSACS CTaTUCTUYECKUIA
aHaAu3.

Pe3yAbTaTbl NOKa3aAM 3HAUMMYIO B3aMMOCBSI3b MEXAY CTPECCOM U MEAMA 3CKANUM3MOoM: 6OAee Bbli-
COKMIN YPOBEHb CTPecca NPUBOAMUT K YBEAUYEHMIO NMOTPebAeHMs UMPOBOro KOHTEHTA B KauecTBe Ncu-
XOAOTMYECKON Pas3psaAKM. DTU AQHHbIE AOMIOAHSIOT CYLLECTBYIOLLYIO 6a3y 3HaHMI B 06AaCTH LMGPOBON
MCUXOAOIUM, MIOMOTasi Ayyllle MOHSTb MOTEHLUMAAbHbIE PUCKM M MPEMMYLLLECTBA MeAMA 3CKanM3ma B
yNPaBAEHUN CTPECCOM.

[NpakTrnyeckoe 3HauYeHME NCCAEAOBAHUS 3aKAKOUYAETCS B ero MOAE3HOCTU AAS ICUXOAOTOB, NMeAaro-
rOB M CMELMAAUCTOB, pa3pabaTbiBalOLLMX CTPATErMn 3A0POBOIO UMGPOBOro NnoTpedbAeHus. [NoHumaHme
POAM LMPOBOro 3cCKanMamMa B PeryAsiumm CTpecca MOXeT CnocoO6CTBOBaTb CO3AAHMIO 3(PMEKTUBHbIX
Mep MO YAYULIEHUIO MCUXOAOTMUYECKOrO GAArOnoAyums.

KAroueBble caoBa: LI,VICl’)pOBOVI 3CKarnm3m, CTpecc, n0Tpe6/\eHme MeAna, NICUXOAOrnyeckoe 6Aaro-

MOAy4Me.

Introduction

Modern society is characterized by the rapid
development of digital technologies, which have a
significant impact on the psycho-emotional state of
young people. According to the World Health Or-
ganization (WHO), problematic social media use
among adolescents increased from 7% in 2018 to
11% in 2022 (WHO: Teens, screens, and mental
health, 2024). This phenomenon, known as media
escapism, represents a tendency to withdraw from
reality through digital media and may lead to inter-
net addiction.

The relevance of this study is determined by
the contradiction between the growing tendency of
young people toward media escapism and the need
to develop effective stress management strategies.
Research indicates that the constant consumption of
negative content on the internet exacerbates symp-
toms of depression and anxiety, creating a vicious

cycle in which deteriorating mental health leads to
further seeking of negative information (Sharot et
al., 2024). This highlights the need for developing
recommendations aimed at reducing dependence
on media escapism and promoting healthy coping
mechanisms for stress.

The aim of our study is to identify the relation-
ship between stress and media escapism and to de-
velop theoretical and practical recommendations for
managing stress without resorting to escapist strate-
gies.

As part of the research objective, we were inter-
ested in the following specific questions:

- What is the level of correlation between stress
and media escapism among young people?

- What stress management strategies can reduce
the tendency toward media escapism?

- What recommendations can be proposed for
preventing internet addiction through the develop-
ment of adaptive stress management strategies?
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We hypothesize that high levels of stress con-
tribute to the development of media escapism,
which, in turn, may increase the risk of internet ad-
diction. It is assumed that the implementation of
adaptive stress management strategies can reduce
the need for escapist behavior.

The main objectives of our study were as fol-
lows:

- To analyze existing scientific approaches to
studying media escapism and internet addiction.

- To identify the correlation between stress lev-
els and the tendency toward media escapism.

- To develop recommendations for effective
stress management strategies without resorting to
escapism.

Literature review

Digital escapism, as a strategy of psychological
regulation, has been the subject of active research
in recent decades. According to Johanson & White
(Johanson, & White, 2021: 45-60), escapism in the
digital environment, including watching TV series,
video games, and social media, can act as a stress
management mechanism, reducing anxiety and
emotional stress. However, according to Smith et al.
(Smith, Brown, & Williams, 2020: 78-95), exces-
sive use of digital technology as an escapist mecha-
nism can lead to Internet addiction and increased
stress in the long term.

Modern Research (Brown, 2022: 33-50) empha-
size the dual nature of digital escapism. On the one
hand, it can act as an adaptive mechanism, allowing
you to temporarily distract from problems and re-
duce the level of cognitive load. On the other hand,
prolonged use of digital media for escapist purposes
can lead to social isolation, deterioration of men-
tal well-being, and increased chronic stress (Kim,
2023: 112-130).

In the context of chronic stress, McDonald et al.
(McDonald, Green, 2021: 55-70) found that people
under prolonged stress are more likely to use digital
escapism as a way of emotional regulation. This is
confirmed by the data of Wang et al. (Wang, Chen,
& Zhou, 2023: 21-40), according to which high
stress levels positively correlate with the frequency
of using online streaming platforms to watch TV se-
ries.

Despite significant contributions to the study
of digital escapism, there are a number of research
gaps. In particular, most of the work focuses on the
general aspects of escapism, without taking into ac-
count individual differences in digital avoidance

strategies (Jones, 2022: 87-104). In addition, the
question of which types of digital content are most
actively used under stress and how this affects the
formation of addictive behavior remains poorly un-
derstood.

This article aims to fill in these gaps by analyz-
ing the relationship between chronic stress and digi-
tal escapism using the example of watching TV se-
ries on online streaming platforms. Unlike previous
studies, this paper examines not only quantitative
dependence, but also qualitative aspects of digital
content consumption under stress.

Additional research indicates differences in the
perception and use of digital escapism depending on
age, gender, and cultural factors (Garcia, 2021: 102-
119).

Thus, according to research by Hall & Peters
(Hall, 2022: 58-75), young people are more likely
to use video games and social media for escapism,
while adults prefer passive forms such as watching
TV series and movies. These differences may have
an impact on the degree of Internet addiction forma-
tion and the level of perceived stress.

Despite significant contributions to the study
of digital escapism, there are a number of research
gaps. In particular, most of the work focuses on the
general aspects of escapism, without taking into ac-
count individual differences in digital avoidance
strategies (Jones, 2022: 87-104). In addition, the
question of which types of digital content are most
actively used under stress and how this affects the
formation of addictive behavior remains poorly un-
derstood. There are also no comparative studies ex-
amining the impact of digital escapism on stress in
various social and cultural contexts, which makes
this area promising for further research.

Escapism Today, like Messianism Today or
Utopianism Today, is a function of the globalized
imagination. That is why it is merely a heuristic first
approximation to state these slogans: messianism is
about a history redeeming return from lostness to
recognition; Utopianism is about a history redirect-
ing exploration from familiarity to strangeness; and
escapism is about this place, the place we already
inhabit, in costume. It is not messianic: this is as
good as it gets. It is not Utopian: this is as good as it
gets. It is not about leaving home or the restoration
of a homeland. It is about neither a promised return
nor a promising future; its time and place are here
and now (Limon, 2022).

Now that so many television series are avail-
able on streaming services such as Netflix, viewers’
narrative transportation can be sped up by binge-
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watching: the process of viewing an entire season
of a particular series, if not even an entire series, by
watching all of its episodes back-to-back for exces-
sive, uninterrupted periods of time.

Carpenter and Green’s studies in cognitive
psychology explore how effectively fictional nar-
ratives offer viewers psychological escape, and
also how mass consumption of entertainment me-
dias—Ilike binge-watching television shows, for
example—affects one’s ability to mentally per-
ceive and process these narratives. Carpenter and
Green state that viewers “tend to react to events
in the narratives as if they were real, increasing
the likelihood of an emotional response,” and that
“the kinds of participatory responses that [view-
ers] have to a narrative can affect their emotional
responses, their memory for narrative events, and
their real-world judgments.”

Theories about narrative transportation ap-
ply well to the cognitive psychological processes
of binge-watchers of Netflix’s streaming services.
Binge-watching complex dramas such as Mad Men,
Breaking Bad, Orange Is the New Black, House
of Cards, and Damages, psychologically affects
viewers’ perceptions of reality by increasing their
rate of empathy for shows’ characters, and creates
confusion when viewers process these narratives
too quickly, which ultimately hinders viewers’ real-
world judgments and interpersonal relationships.

Television viewing, and binge-watching in
particular, serves to illustrate different cognitive
functions ranging from one’s general “beliefs and
behavioral strategies” to how one’s “patterns of
behavior” are affected by media consumption, and
how one’s “thinking and belief system” are modi-
fied “to bring about enduring emotional and behav-
ioral change.” Binge-watching also recalls the type
of problem-solving skills that cognitive psychology
associates with collaborative forms of “active par-
ticipation.” This means that regardless of whether
viewers watch alone or with others, the binge-wor-
thy shows for which Netflix is famous demand a
high degree of engagement, a form of participation
whereby viewers interact with the story world in or-
der to discern complex plot and character develop-
ments (McDonald, 2016).

This article aims to fill in these gaps by analyz-
ing the relationship between chronic stress and digi-
tal escapism using the example of watching TV se-
ries on online streaming platforms. Unlike previous
studies, this paper examines not only quantitative
dependence, but also qualitative aspects of digital
content consumption under stress.

Modern research confirms the significant role of
escapism in the development of Internet addiction,
especially in conditions of chronic stress. In inter-
national practice, the problem of Internet addiction
and its connection with psychoemotional factors is
being actively studied.

A study conducted in Lebanon showed that
16.8% of students are susceptible to Internet addic-
tion, while they experience higher levels of anxi-
ety, depression and stress, as well as reduced self-
esteem. This confirms the hypothesis that stressful
states contribute to the search for alternative ways
of emotional regulation, one of which is escapism
(El-Khoury, 2024: 45-62).

An analysis of coping behavior strategies of
adolescents with computer addiction revealed that
they more often use the “Escape-avoidance” strat-
egy to cope with stress, which indicates a tenden-
cy to escapism as a way of avoiding real problems
(Ivanova, & Petrova, 2023: 78-92). This observa-
tion is confirmed by data from a longitudinal study,
according to which adolescents with a high level of
Internet addiction demonstrate a low level of social
adaptation and self-acceptance (Smirnov, 2023:
115-130).

In addition, an experimental study of the rela-
tionship between coping strategies and Internet ad-
diction revealed that individuals with severe depen-
dence on digital technologies tend to avoid solving
problems and resort to maladaptive forms of stress
management (Zhang, 2023: 56-74). This correlates
with the concept of escapism as a psychological de-
fense mechanism that temporarily reduces anxiety
and emotional stress.

Thus, international and Russian empirical data
confirm the existing hypothesis about the relation-
ship between stress, escapism and Internet addic-
tion. The results indicate the need for further study
of this phenomenon in an intercultural context.

Materials and methods

This study examines the relationship between
the level of chronic stress and selfish behavior, in
particular, through watching TV series on online
streaming platforms. The main research question is:
Is there a statistically significant correlation between
stress levels and the severity of escapist behavior?

A hypothesis was put forward: the higher the
level of chronic stress, the more pronounced the
selfish behavior is in the form of increased TV se-
ries viewing time and deep emotional involvement
in their content.
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First, we defined the selection. The group of
respondents was formed according to the inclu-
sion criteria. The respondents were undergraduate
students aged 17-20 years. Since the younger gen-
eration is most familiar with the digital world and
presumably uses media escapism more as a form of
stress relief.

The sample consisted of 90 respondents who
met the following criteria:

- age from 17 to 20 years;

- having regular access to online streaming plat-
forms;

- subjectively experienced stress levels range
from moderate to high (according to the scale used
in the study).

The following validated psychodiagnostic tech-
niques were used in the study:

1. The Perceptual Stress Scale (PSS-10) is used
to assess the level of chronic stress.

2. The methodology for assessing escapistic be-
havior (an adapted version of the Escapism Scale)
is used to measure the severity of escapism through
watching TV shows (it includes cognitive and be-
havioral aspects).

3. Additional demographic issues (age, gender,
employment, average TV show viewing time per
week).

The data was collected anonymously using an
online questionnaire hosted on the Google Forms

platform. The participants filled out the question-
naire at a convenient time for them, the average sur-
vey time was 15 minutes.

Unlike previous studies, this approach combines
the use of quantitative methods for measuring es-
capism in the context of streaming services, which
allows an objective assessment of the impact of dig-
ital technologies on the behavioral aspects of stress.
This is also the first time that a comparative analysis
of escapism has been conducted depending on the
level of chronic stress in a given age group.

Results and discussion

To investigate the relationship between chronic
stress and media escapism, we conducted a statisti-
cal analysis on a sample of 90 participants. The data
were collected through a survey and processed in
Excel, followed by statistical computations in Py-
thon. The analysis included descriptive statistics,
correlation analysis, regression analysis, and an
ANOVA test to determine significant differences
between stress levels.

Descriptive Statistics

Descriptive statistics were computed for the
two primary variables: chronic stress (measured by
TICS-SSCS) and media escapism (measured by the
Media Escapism Scale). The results are presented in
Table 1.

Table 1 — Descriptive Statistics for Chronic Stress and Media Escapism

Variable Mean SD Min Max
Chronic Stress 33.08 8.9 12 60
Media Escapism 31.51 8.9 10 50

The results indicate that the mean chronic stress
level was 33.08, with a standard deviation of 8.9,
while the mean media escapism score was 31.51,
also with a standard deviation of 8.9.

Correlation Analysis

A Pearson correlation test was conducted to
examine the relationship between chronic stress and
media escapism. The results revealed a moderate
positive correlation between the two variables
(r=0.52, p <0.0001), indicating that higher levels
of stress are associated with higher levels of media
escapism.

Regression Analysis

To further investigate the predictive power of
chronic stress on media escapism, a simple linear
regression analysis was conducted. The model sum-
mary is presented in Table 2.

An ANOVA test was performed to examine
whether media escapism levels significantly differ
across three stress categories (low, moderate, high).
The results indicated a significant effect (F = 11.77,
p <0.0001), suggesting that individuals with higher
stress levels tend to engage in more media escapism
compared to those with lower stress levels.
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Figure 1 — Scatter Plot of Stress and Media Escapism
Table 2 — Regression Analysis Predicting Media Escapism from Stress
Predictor Coecfficient (B) Std. Error t-value p-value
Constant 13.86 3.19 4.35 <0.001
Stress 0.53 0.093 5.73 <0.001

The regression model explained 27% of the variance in media escapism (R*= 0.27, F(1, 87) = 32.79, p < 0.0001). The stress
coefficient (B= 0.53, p < 0.0001) suggests that for each additional point in stress, media escapism increases by 0.53 points, further

supporting our hypothesis.
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Figure 2 — Box Plot of Media Escapism Across Stress Categories
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The study results confirm the hypothesized
correlation between chronic stress and escapism
through binge-watching TV series. Statistical analy-
sis revealed a positive relationship between stress
levels and the extent of escapist behavior. Partici-
pants with higher stress levels reported spending
more time watching TV series and experiencing
deeper emotional involvement with the content.
These findings provide empirical support for the
assumption that digital escapism is used as a cop-
ing strategy by individuals experiencing prolonged
stress.

These results are consistent with previous stud-
ies that have also established a link between stress
and using the internet to meet different needs. For
example, a study conducted among students showed
that there is a relationship between stress levels and
time spent online, especially to meet prestigious and
spiritual needs (Deatherage, Servaty-Seib, & Ak-
soz, 2014: 40-46). In addition, smart use of social
media can help reduce stress and improve mental
well-being, which highlights the importance of an
informed approach to digital consumption (Tengri
Life: Reasonable use of social media reduces stress
in adolescents, 2024).

The results of this study provide strong empiri-
cal support for the hypothesis that higher levels of
chronic stress are associated with greater engage-
ment in media escapism. The moderate positive
correlation (r = 0.52) suggests a meaningful rela-
tionship, which was further confirmed through re-
gression analysis, demonstrating that stress signifi-
cantly predicts media escapism levels. Additionally,
ANOVA results showed that individuals with high
stress reported significantly higher escapism ten-
dencies compared to those with low and moderate
stress.

These findings align with prior research sug-
gesting that individuals experiencing stress often
seek distraction or emotional relief through media
consumption. The results highlight the psychologi-
cal role of digital entertainment in stress manage-
ment and underline the potential risks of excessive
media escapism, particularly for those experiencing
chronic stress. Future studies should explore other
moderating variables, such as personality traits or
coping strategies, to better understand the complexi-
ties of stress-related media engagement.

Overall, this study contributes to the growing
body of research on digital media use and psycho-
logical well-being, emphasizing the need for bal-
anced media consumption and stress management
strategies.
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Conclusion

The practical significance of these results lies
in the need to develop strategies aimed at conscious
and controlled consumption of digital content. Psy-
chologists and mental health professionals can use
this data to develop recommendations for managing
time spent watching TV shows, especially for peo-
ple experiencing chronic stress. This may include
training in methods of conscious media consump-
tion and the development of alternative stress man-
agement strategies.

The purpose of this study was to study the re-
lationship between chronic stress and the level of
media escapism, as well as to identify possible pre-
dictors of digital escapism. To achieve this goal, a
quantitative research method was used, including
correlation and regression analysis, as well as analy-
sis of variance (ANOVA).

The results of the study showed that higher lev-
els of chronic stress are associated with increased
use of media escapism. A moderately positive cor-
relation (r = 0.52) confirmed a significant relation-
ship between stress and escapist behavior. Regres-
sion analysis demonstrated that stress levels are a
significant predictor of digital escapism, and the
ANOVA results confirmed that people with high
stress levels exhibit pronounced tendencies towards
escapism compared to groups with low and moder-
ate stress levels.

Based on the data obtained, it can be concluded
that digital escapism plays an important psychologi-
cal role in coping with stress, but its excessive use
can not only reduce the level of subjective distress,
but also increase the risk of dependence on digital
media. These findings are consistent with previous
studies that emphasize that stressful conditions of-
ten provoke a search for emotional relief through
the consumption of digital content.

Prospects for further research include explor-
ing additional moderators of this relationship, such
as individual personality traits, stress management
strategies, and cultural differences in media con-
sumption patterns. The practical application of the
data obtained can be useful in the development of
preventive programs aimed at conscious consump-
tion of digital media and stress management, which
is especially important in the digital age. The intro-
duction of recommendations on the balance between
media activity and traditional stress relief methods
(for example, physical activity, social interaction)
can help strengthen the psychological well-being of
users of digital platforms.
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The results of the study confirmed the existence
of a significant relationship between the level of
chronic stress and a tendency to media escapism.
It was found that with increasing stress levels, the
frequency of using digital content as a mechanism
of psychological relaxation increases. This indicates
that digital escapism performs the function of emo-
tional regulation, helping to temporarily reduce sub-
jective feelings of tension and anxiety.

The findings expand existing scientific under-
standing in the field of digital psychology, deep-
ening understanding of how stress affects media
consumption. On the one hand, the results highlight
the adaptive aspect of media escapism, which is its
ability to provide temporary emotional relief. On
the other hand, the revealed patterns indicate the po-

tential risks associated with excessive digital with-
drawal as a way to avoid real stressful situations.
These findings emphasize the need for further study
of this phenomenon, as well as the development of
strategies for the conscious and balanced use of dig-
ital media in stressful conditions.

Limitations

However, the study has a number of limitations.
First, the use of self-reports can lead to subjective
distortions in the data. Secondly, the cross-section-
al design of the study does not allow establishing
causal relationships between variables. In the future,
it is recommended to conduct longitudinal studies
and use objective methods of measuring stress, such
as physiological indicators, to better understand the
relationship between stress and escapist behavior.
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EMOTIONAL WELL-BEING OF STUDENT YOUTH
IN KAZAKHSTAN: SOCIO-PSYCHOLOGICAL VERIFICATION
IN A CROSS-CULTURAL CONTEXT

In the conditions of globalization and intensification of academic mobility, the problem of students’
emotional well-being acquires special significance and relevance, especially in the multicultural edu-
cational environment of Kazakhstan. Emotional well-being, as an integral indicator of the psychological
state of personality, is closely related to the quality of adaptation, the level of social support, cultural
attitudes and interpersonal communications. The purpose of the present study is socio-psychological
verification of the construct of emotional well-being taking into account the cross-cultural aspect on a
sample of Kazakhstani and foreign students. The scientific novelty of the work lies in the identification of
socio-cultural factors determining the level of emotional well-being, as well as in the empirical compari-
son of indicators between different ethnic groups. The study involved 227 respondents — Kazakhstani
and foreign students. A comprehensive empirical diagnosis was implemented using six valid methods
aimed at assessing affective states, strategies of emotional regulation, self-efficacy in the sphere of emo-
tions, level of depression, anxiety and stress, as well as perception of social support and cultural orienta-
tions. Methodology included the use of standardized scales as well as statistical methods of analysis. The
results showed that the emotional well-being of international students depends to a greater extent on the
level of cultural adaptation and the quality of social support. The obtained data have high theoretical and
practical significance: they can be applied in the development of psychological assistance programs and
adaptation trainings for students. The work contributes to the development of cross-cultural and educa-
tional psychology, actualizing the problem of stability of emotional state in a multicultural environment.

Keywords: emotional well-being, cross-cultural study, students, social-psychological verification,
predictors.
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Ka3zakcTaHAaFbl CTYAEHT )KacTapAblH, SMOLIMOHAAABIK, 9A-ayKaTbl:
KPOCC-MIAEHU KOHTEKCTIHAE dAEYMETTIK-TICUXOAOTUSIABIK, TEKCEPY

YKahaHaaHy xeHe akaAeMUSABIK Y TKbIPABIK ThIHKYLLIEH0i KaF AabIHAA CTY AGHTTEPAIHIMOLIMOHAAADIK,
9A-ayKaTbl MOCeAeci, acipece KasakCTaHHbIH KOMMBAEHMETTI GiAiM 6epy opTacbiHAA epeKLIEe MaHbI3AbI
>KOHE ©3eKTi OOAbIM TabblAaAbl. DMOUMSABIK, CaAayaTTbIAbIK, XEKE TYAFAHbIH MCUXOAOTUSIABIK, XKan-
KYMiHIH MHTErpaAAbl KepceTkilli peTiHae 6eriMAEAY canacbiMeH, SAEYMETTIK KOAAQY AEHremimeH,
MOAEHM KATbIHACMEH >XOHE TyAFaapaAblK, KapbIM-KATbIHACMEH Tbifbi3 OaAaHbICTbl. byA 3epTTeyaix
MakcaTbl — Ka3aKCTaHABIK, )KOHE LIETEAAIK CTYAEHTTEPAIH YATiCi 60OMbIHLLIA MOAEHMETAPAABIK, aCMEKTiHI
ecKepe OTbIPbIN, 3MOLMOHAAADIK, CaAQyaTTbIAbIK, KYPbIAbIMbIH 9AEYMETTIK-TICMXOAOTUSIAbIK, TEKCEPY.
PKYMBICTbIH, FbIAbIMM >KaHAAbIFbl IMOLIMOHAAABIK, 9A-ayKaT AEHreMiH aHbIKTaMTbIH DAEYMETTIK-MBAEHM
hakTOpAaApAbl aHbIKTayAd, COHAAM-aK SPTYPAI ITHMKAAbIK, TOMTAP apacblHAAFbl KOPCETKILLTEPAI
SMMUPMKAABIK, TYPAE CaAbICTbIpyAd. 3epTTeyre 227 pecrioHAEHT — Ka3aKCTaHAbIK, >KOHE LIeTEeAAIK
CTYAEHTTEp KaTbICTbl. KelleHAl aMNUMPUKaAbIK, AMArHOCTUKA adpeKTUBTIK KYMAEpAi, SMOLUMOHAAADI
peTTey CTpaTermMsAapbiH, SMOLUMSIAAQP CAAACbIHAAFbI ©3iHAIK TUIMAIAIKTI, Aenpeccus, aAnaHAQYLLIbIAbIK,
JKOHE CTPeCcC AEHreiiH, COHAAM-aK, 9AeyMEeTTIK KOAAAY MEH MOAEHM OarAapAapAbl KabbIAAAyAbl
Garanayra OaFbITTaAFaH aATbl >KapaMAbl SAICTI KOAAAHY apKblAbl XKY3ere acblpblAAbl. DAicTeme
CTAHAQPTTAAFaH LIKAAAAAPAbl XKOHE TaAAAYAblH CTAaTMCTUMKAABIK ©AICTEPIH KOAAAHYAbl KAMTUADI.
HoeTuxxeAep ETEAAIK CTYAEHTTEPAIH SMOLIMOHAAABIK, DA-ayKaTbl KOM XKarAainAad MOAEHM BerniMaeAy
AEHreniHe XXoHEe 9AeYMETTIK KOAAQY CarnacbiHa 6alMAaHbICTbl €KEHiH KOPCETTi. AAbIHFAH MOAIMETTEPAIH
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IMOLIMOHAAbHOE OAArornoAyUYMe CTyAeH4Yeckoi MoAoaexu B KasaxcraHe:
COLMAAbHO-TICUXOAOTMYECKasi BepupuKaLmsi B KPOCC-KYAbTYPHOM KOHTEKCTe

B ycaoBusix rao6aAm3aumm m MHTEHCUGUKALMM aKaAEMUUYECKO MOOMABHOCTM NpobAemMa aMOLLMO-
HaAbHOTO GAAronoAyuMsi CTYAEHTOB NpuobpeTaeT 0cobyto 3HAUMMOCTb M aKTyaAbHOCTb, OCOGEHHO B
MYAbTUKYAbTYPHOM 06pasoBaTteAbHOM cpeae KasaxcTaHa. IMouMoHaAbHOe GAAronoAyume, Kak MHTe-
rPaAbHbI MOKa3aTeAb MCUXOAOTMUYECKOrO COCTOSIHMS AMUHOCTM, TECHO CBS3aHO C KaueCTBOM aAarl-
TalMK, YPOBHEM COLMAABHOM MOAAEP>KKM, KYAbTYPHbIMU YCTAHOBKAMM U MEXKAMUYHOCTHBIMW KOMMY-
HMKauMsMu. LleAblo HacTOSILLLErO MCCAEAOBAHUS SIBASETCS COLIMAABHO-TICMXOAOTMYecKas BepudmKaLms
KOHCTPYKTa 3MOLIMOHAABHOIO BAAromnoAyyYmsi C y4eTOM KPOCC-KYAbTYPHOrO acrnekTa Ha BblOOpke Ka-
3aXCTAHCKMX M MHOCTPAHHbIX CTyAeHTOB. HayuHasi HoBM3Ha paboTbl 3aKAIOYAETCs B BbISIBAEHUM CO-
LMOKYAbTYPHbIX (DaKTOPOB, AETEPMUHMPYIOLLMX YPOBEHb 3MOLIMOHAABHOIO OAQronoAyuMs, a TakxKe
B SMMMPUYECKOM COMOCTaBAEHUWN MOKa3aTeAell MeXAY PasAMYHbIMKW 3THUUYECKMMM rpynnamu. B mc-
CAEAOBaHUM MPUHAAM yyacTue 227 PecrioHAEHTOB — Ka3axCTaHCKME M MHOCTPAHHbIE CTYAEeHTbI. bbiaa
peaAn3oBaHa KOMIMAEKCHas 3MIMpUYeckas AMArHOCTMKA C MCMOAb30BAHMEM LIECTU BAaAMAHbBIX METO-
AVIK, HarpaBAEHHbIX Ha OLUeHKY aeKTUBHbIX COCTOSIHMI, CTpaTernin 3MOLMOHAAbHOM peryAsumu,
caMo3hhekKTUBHOCTHN B Chepe 3MOLIMI, YPOBHS AENpeccun, TPEBOTM U CTPecca, a Tak>Ke BOCrpus-
TUS COLMAAbHOM MOAAEPXKKM M KYAbTYPHbIX OpMeHTaumii. MeTOAOAOTUS BKAIOUAET MCMOAb30BaHWeE
CTaHAQPTU3MPOBAHHbIX LLKAA, @ Tak)Ke CTaTUCTUYECKMX METOAOB aHaAM3a. Pe3yAbTaTtbl nokasaau, Uto
3MOLIMOHaAbHOE BAAroMNoAyUYMe MHOCTPAHHbIX CTYAEHTOB B GOAbLLEN CTEMEHU 3aBUCUT OT YPOBHS KYAb-
TYPHOM aaanTaumy M KayecTBa COLMAAbHOM MOAAEP>KKM. [MOAyUeHHble AaHHble 06AAAAIOT BbICOKOW
TEOPETUUECKOM M MPAKTUUYECKOM 3HAUMMOCTbIO: OHU MOTYT BbITh MPUMEHEHbI B pa3paboTKe Nporpamm
MCUXOAOTMYECKOM MOMOLLM U aAANTALMOHHbBIX TPEHUHIOB AASl CTYAEHTOB. PaboTa BHOCUT BKAQA B pas-
BUTME KPOCC-KYAbTYPHOM M 06Pa3oBaTEAbHON MCUXOAOTMK, aKTyaAn3upys NMpoOBAEMy yCTOMUMBOCTM
SMOLIMOHAABHOIO COCTOSIHUS B MYABTUKYABTYPHOM Cpeae.

KAtoueBble cAOBa: 3MOLMOHAaAbHOE OAAromnoAyume, KpOCC-KYAbTYPHOE UCCAEAOBAHME, CTYAEHTDI,
COLMAABHO-TICMXOAOTMYecKas Bepudukaums, NpeAnKTopsbl.

Introduction

In the modern world, which is characterized by
intensive digitalization, globalization, uncertainty,
growth of cross-cultural interaction and academic
mobility among students, the educational space of
Kazakhstan is becoming more and more multicul-
tural. Under these conditions, the study of mental
and emotional state of students as an indicator of
their psychological stability, successful social adap-
tation and academic engagement is of particular im-
portance. Emotional well-being reflects the subjec-
tive perception of a person’s internal state, the level
of satisfaction with life, the balance of affects, and
is directly related to the academic and social adapta-
tion of the individual.

Relevance. The choice of this topic is condi-
tioned by insufficient development of the problem
in the context of cross-cultural comparisons of stu-
dents in Kazakhstan. Despite the presence of indi-
vidual studies on the issues of psychological health
and adaptation of international students, the com-
plex socio-psychological verification of the con-
struct of emotional well-being taking into account
cultural differences remains practically unexplored.
The relevance of this paper is also confirmed by the
growing need for psychological and pedagogical
support of students in a culturally diverse environ-
ment, which requires scientifically sound data. This
indicates the existence of a scientific lacuna and the
relevance of the topic, confirmed by both scientif-
ic and practical interest. The work is based on the
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achievements of domestic and foreign psychologists
in the field of cross-cultural psychology and social
psychology.

In recent years, more and more attention in ed-
ucational and psychological practice is paid to the
emotional state of students studying in a multi-eth-
nic and multicultural environment. The increasing
number of international students at universities in
Kazakhstan makes it necessary to better understand
how emotional well-being is formed in the context
of differences in culture, language and social norms.
Emotional well-being is seen as a complex system
that includes a sense of stability, ability to cope with
difficulties, positive perception of others and confi-
dence in one’s own emotional capabilities.

Research shows that people from different
cultures can express emotions, manage them and
evaluate their inner state in different ways. Such dif-
ferences are especially noticeable in educational en-
vironments where students face not only academic
workload, but also the need for social adaptation. It
is in such conditions that it becomes important to
consider not only the level of anxiety or depression,
but also the availability of resources — emotional,
behavioral and social — that help to maintain psy-
chological balance.

The results of the present work indicate that stu-
dents from different countries evaluate and regulate
their emotional reactions differently. This suggests
the need for a more flexible approach in supporting
students, including the development of psychologi-
cal support programs focused on individual differ-
ences and the creation of an environment in which
each student can feel accepted, understood and psy-
chologically protected.

In the framework of this study, the socio-psy-
chological verification of emotional well-being is
carried out and is considered as a subjective com-
ponent of psychological functioning of personality,
including the prevalence of positive affects over
negative ones, the perception of internal stability,
confidence, as well as the ability to effectively regu-
late emotional states.

Object of the study: Kazakhstani and foreign
student youth.

Subject of the study: socio-psychological deter-
minants and predictors of emotional well-being of
students in a multicultural environment.

Purpose of the study: realization of socio-
psychological verification of students’ emotional
well-being in the cross-cultural paradigm and iden-
tification of the peculiarities of determinants and
predictors of emotional well-being manifestation.
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Objectives of the research:

1. To analyze theoretical approaches to the con-
cept of emotional well-being and cross-cultural ad-
aptation.

2. To develop an empirical model for measuring
emotional well-being taking into account cultural
factors.

3. To conduct a comparative analysis of the
level of emotional well-being in Kazakhstani and
foreign students.

4. To determine the significant socio-psycholog-
ical determinants and predictors of well-being in a
multicultural environment.

Research methods: questionnaire survey using
standardized psychodiagnostic techniques, math-
ematical and statistical methods of analysis.

Methodological approaches include systemic
and cross-cultural approaches.

Thus, the presented research is interdisciplinary
in nature, combining elements of social, cultural and
educational psychology, and is aimed at deepening
the understanding of the mechanisms of formation
of students’ emotional well-being in the conditions
of cross-cultural interaction. Its results can be prac-
tically applied in the development of psychological
support programs for students and the creation of an
inclusive educational environment.

Literature review

Mental health, states of well-being, resilience
skills and regulation in both educational and any
other environment are the most pressing issues at
present. In many studies, evidence strongly suggests
that factors reflecting psychological and emotional
functioning like level of life satisfaction, happiness,
and goal orientation can also predict physiological
state such as the presence of anxiety or depression
(Park, 2022: 11).

One of the indicators of well-being and mental
health of an individual is emotional well-being as
the most basic level of functioning of the human
psyche. Emotional well-being shapes our world-
view, feeling, regulates emotional functioning and
as the most basic level of well-being helps us to
cope with difficulties, process information through
emotions with the help of cognitive processes. That
is, if we consider the structure of well-being, then
all types of well-being interacting with each other
form a holistic conscious personality, ensuring its
development. This is why it is so important to study
and shape high emotional well-being in developing
youth.
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Emotional well-being has been described by
many famous authors up to now, but there has been
no firmly established, single definition of the con-
cept and allocation of a separate large-scale concept,
large-scale studies conducted. It has had different
definitions by different researchers: in Karapetyan
(emotional and personal well-being) — a set of sub-
jective and psychological well-being (Karapetyan,
2020: 45); in Freud’s psychoanalysis it is an indi-
cator of psychological health, that is, the absence
of neuroses and satisfaction with life, achieved
through sublimation (Freud, 1990); in Hippenreiter
— a subjective feeling of confidence, security and in-
ner stability, contributing to personal development
and positive attitude to others (Hippenreiter, 2002:
39); Diener includes EB in the structure of SB and
reflects the level of life satisfaction (Diener, 2018);
and Ryff includes it in the structure of PB (Ryff,
1989); according to Lyubomirsky, EB combines
positive affect, negative affect and life satisfaction
(Lyubomirsky, 1999: 137); Bradburn described
EB in his work in 1969. as “a psychological state
reflecting the predominance of positive affective
states over negative affective states, perceived by
the individual as life satisfaction and its emotional
value” (Bradburn, 1969).

It still remained in the shadow of other more in-
fluential concepts such as subjective, psychological
well-being. It was only in 2018 that it was put for-
ward as a separate concept by researchers from the
National Institutes of Health in the US (Feller, 2018:
140) and defined it as “an umbrella phenomenon
related to psychometric concepts such as psycho-
logical health, positive mental health, quality of life,
prosperity, and subjective well-being”. It is impor-
tant to note that Feller and colleagues also defined
EB as a complex consisting of these components:
evaluative (evaluating the quality of one’s life in
general, satisfaction), experiential (feeling happy,
positive affect), hedonic (life satisfaction, positive
affect), eudaimonic (feeling meaningful, having a
life purpose, striving and achieving) (Richter, 2024:
2). Thus, according to this concept, EB is a multidi-
mensional construct, a set of four components that
together constitute the perception of external phe-
nomena, processing and reflection of these same
phenomena or feedback to the world through emo-
tional, sensory-perceptual connection, in the lan-
guage of cognitive science: input, processing and
output. However, the difference in processing and
perception is not just external information, encoding
of symbols, but in the important role of sensation,
emotional-personal, volitional spheres.

In current neuroscience research, EB plays an
important role in fMRI studies such as neuroim-
aging (reflecting active brain regions through the
equipment). This research method is relevant and
according to this research helps to diagnose and en-
hance EB as brain structure mechanisms and neural
correlates can be detected (Flynn, 2017: 35).

This construct is still not fully explored and de-
veloped; diagnostic scales have not been created
and indicators that characterize it accurately have
not been identified. Although these are limitations,
it poses new goals and opportunities for us and for
future researchers in this field.

Social-psychological verification in the context
of this study is considered as a process of empirical
confirmation (verification) of students’ emotional
well-being from the positions of social-psycholog-
ical theories. Such verification involves not just
fixing the subjective emotional state, but also ana-
lyzing its interrelations with external social condi-
tions, personal regulatory mechanisms and cultural
attitudes.

Emotional well-being in this study is not re-
duced to simple satisfaction or absence of distress,
but is considered as a multicomponent system,
which includes affective saturation (positive and
negative emotions); strategies of emotional regu-
lation; confidence in one’s own emotional actions
(emotional self-efficacy); experience of social sup-
port; sociocultural values and orientations.

The concept of “verification” historically
emerged within the framework of positivist meth-
odology proposed by O. Comte, the founder of
sociology. Comte, the founder of sociology as an
empirical science. In the classical understanding,
verification meant confirmation of the truth of theo-
retical knowledge on the basis of observable facts.
In psychology and sociology of the XX-XXI cen-
turies, the concept of verification has been trans-
formed, expanding its boundaries: now it includes
not only logical-empirical verification, but also a so-
cially conditioned understanding of truth, applicable
to subject-related phenomena (Allakhverdov, 2020;
Wertz, 2023).

Nowadays, the term is not only a logical-scien-
tific procedure, but also a tool for interdisciplinary
analysis in the humanities and social sciences.

As modern researchers note: “Methodological
verification finds application where the object is
complex and depends on subjective characteristics.
“Verification in psychology is a way of correlating
subjective experience with intersubjectively recog-
nized scientific grounds” (Tikhonov, 2023: 54).
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Materials and methods

The study involved 227 students, of which 108
were Kazakhstani and 119 were foreign students,
temporarily or permanently staying in the territory
of the Republic of Kazakhstan (see Figure 1). The
age of respondents ranged from 17 to 45 years old.
The average age of the entire sample was 23.8 years,
with the average age of Kazakhstani students being
21 years and foreign students 26 years. Participants
were both university students and students of sec-
ondary vocational education (SVE) organizations,
covering various levels of training — from colleges
to doctoral studies. The geography of the study cov-
ered such cities of Kazakhstan as Almaty, Taraz,
Issyk, Kokshetau, which allowed to reflect a wide
regional context and provide a greater variability of
socio-cultural conditions.

Student Status
B Kazakhstani Student
Emm International Student

Figure 1 — Distribution of respondents by student status

Kazakh students who participated in the study
represented such educational institutions as Al-
Farabi Kazakh National University (KazNU), Abai
Kazakh National Pedagogical University (KazNPU,
Almaty), Taraz Regional University named af-
ter M.Kh. Dulati (TarGU), Kokshetau University
named after S. Ualikhanov, Graduate Medical Col-
lege “Interdent” (GMC, Almaty), Kulan Pedagogi-
cal College (Zhambyl region), and Yesik Humani-
tarian Economic College (YSEC) in Almaty region.
Also international students from different countries,
including China, Japan, India, Pakistan, Nigeria,
USA and neighboring CIS countries, who are cur-
rently studying at KazNU (Almaty) participated in
the survey. Thus, both local and international stu-
dents with different cultural and educational back-
grounds are represented in the sample, which al-
lowed for a deeper consideration of the intercultural
features of the perception of the topic under study.

18

The represented students are trained in a wide
range of specialties: psychology, neuropsycholo-
gy, nursing, pedagogy, chemistry, biology, history,
Russian language and literature, computer science
and others. This ensures the interdisciplinary na-
ture of the study and makes its findings more uni-
versal.

Data collection was conducted in both online
and offline formats. In particular, the surveys at Ka-
zNU were organized in the university classrooms,
with the verbal consent of the respondents, as part
of voluntary participation. The online question-
naire was distributed among students from other
cities, colleges and universities through electronic
platforms and messengers, based on the principle
of convenience sampling. In all cases, participation
was anonymous and voluntary, and all ethical and
confidentiality requirements were observed.

After the collection phase, only those question-
naires that were filled out completely and correctly
were selected. All respondents were categorized
by demographic and social characteristics: gender,
age, ethnicity, educational level and status (college,
bachelor’s, master’s, doctoral). This allowed for
in-depth comparative analysis and the formation of
subgroups relevant for statistical comparison. Quan-
titative indicators by gender, age groups, ethnicity
and educational status were also quantified, which
made it possible to build a more accurate analytical
model.

The gender composition of the sample is as fol-
lows: 36.6% (n = 83) were male and 63.4% (n =
144) were female. The mean age of the male group
is 24 and the mean age of the female group is 23.
Despite the moderate gender imbalance, both groups
are represented in sufficient volume to make statisti-
cally valid comparisons. Due to the differences in
the quantitative composition of the groups, methods
robust to unequal distribution were used in analyz-
ing gender differences.

The ethnic identity of the respondents is diverse.
The structure of respondents’ ethnicity distribution
shows the prevalence of the following nationalities
(Fig. 2): Chinese — 104 people (45.8%), Kazakhs
— 92 people (40.5%), Russians — 8 people (3.5%),
Pakistanis — 6 people (2.6%). The other groups (Kyr-
gyz, Afghans, Mestizos, Uighurs, Japanese, Indians,
Ukrainians, Uzbeks, Koreans, Kurds, Balkars) are
represented singly — from 1 to 3 people each, collec-
tively making up about 7.6% of the sample.
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Figure 2 — Distribution of Kazakhstani and foreign students by ethnic identity

Representatives of the following ethnic groups
prevail among Kazakh students: Kazakhs — 91
people (84.3% of all Kazakh students), Russians
— 8 people (7.4%), Uighurs, Koreans, Ukraini-
ans, Kurds, Mestizos, Balkars — a total of 9 people
(8.3%). Consequently, the Kazakh sample is pre-
dominantly ethnically homogeneous, with a pre-
dominance of Kazakh nationality, with moderate
representation of ethnic minorities.

Among foreign students, the picture is dramati-
cally different: Chinese make up the vast majority
— 104 people (87.4% of all foreign students), the rest
are Kyrgyz (2), Japanese, Indian, Pakistani (6), Uz-
beks, Afghans (2), Nigerian — a total of 15 people
(12.6%). Thus, the foreign sample also bears the
features of homogeneity, but with the predominance
of students of Chinese origin.

Hypothesis of the study: it is assumed that the
level of students’ emotional well-being depends on
the level of their cultural orientation, perceived so-
cial support and emotional self-efficacy.

The conducted research is based on a representa-
tive sample with a diversity of regions, educational
institutions, ages and ethno-cultural contexts, which
allows us to make reasonable conclusions regarding
the stated objectives.

The following standardized questionnaires were
selected for the study:

1. The Positive and Negative Affect Scale (PA-
NAS; adaptation of E.N. Osina, 2012);

2. Emotional regulation scale (ERQ; adaptation
of A.A. Pankratova and D.S. Kornienko, 2017);

3. Emotional self-efficacy scale (ESES, Rus-
sian-language author’s adaptation);

4. Depression, anxiety, and stress scale (DASS-
21; adaptation by A.A. Zolotarev, 2021);

5. Multidimensional Social Support Perception
Scale (MSPSSG; adaptation by K.A. Chistopolska-
ya and S.N. Enikolopov, 2020);

6. Horizontal and Vertical Individualism
and Collectivism Scale (INDCOL; modified by
A.A. Galliamov and D.S. Grigoriev, 2022).

It is worth noting that the survey was conduct-
ed in a culturally and linguistically sensitive man-
ner: international students were offered original
English-language versions of the methods, while
Kazakhstani students were offered validated Rus-
sian-language adaptations. One of the methods
was additionally adapted into Russian specifically
for this study. For further statistical processing of
the obtained data, methods of mathematical anal-
ysis (Mann-Whitney U-criterion, Spearman cor-
relation analysis) were applied using the SPSS-26
program.

Results and discussion

Checking the distribution of variables using
the Kolmogorov-Smirnov and Shapiro-Wilk crite-
ria revealed statistically significant deviations from
the normal distribution for most variables (see Ta-
ble 1). However, the skewness/excess parameters
showed that the distributions, despite the deviations,
were not grossly skewed and remained acceptable
for analysis. Non-parametric methods of analysis,
which do not depend on the assumption of normal-
ity of distribution, were used in the course of the
analysis.
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Table 1 — Criteria of normal distribution by variables

Kolmogorova-Smirnova * Shapiro-Wilk criterion
Student_status — —
- Statistics. st.sv. value Statistics. st.sv. value.

A Kazakhstani student ,286 108 ,000 ,638 108 ,000

e
& International student ,139 119 ,000 918 119 ,000
Kazakhstani student 467 108 ,000 ,538 108 ,000

Gender -
International student 356 119 ,000 ,635 119 ,000
o Kazakhstani student 472 108 ,000 ,379 108 ,000
Ethnicity
International student ,440 119 ,000 ,430 119 ,000
a. Liljefors significance correction

The empirical study revealed differences in the
manifestation of emotional well-being of Kazakh-
stani and foreign students. Mann-Whitney U-criteri-
on was applied to assess the differences in the level
of positive affect between Kazakhstani and foreign
students. Analysis using Mann-Whitney U-criterion

Table 2 — Results of the Mann-Whitney U-criterion analysis

revealed statistically significant differences between
Kazakhstani and foreign students on a number of
scales reflecting emotional state, self-esteem, social
support and value orientations. Differences were re-
vealed both in the level of positive and negative af-
fect and stress states, as well as in cultural attitudes.

Scale U V4 p (bilateral) Significance Highe:a(rll)lzl) mean
Positive affect (PA) 4789,000 -3,316 0,001 yes Kazakhstan
Negative affect (NA) 5319,000 -2,243 0,025 yes Kazakhstan
Indicator 1 ESE scale 5312,500 -2,256 0,024 yes Foreign
Stress (DASS) 4044,500 -4,830 0,000 yes Kazakhstan
Anxiety 4870,500 -3,156 0,002 yes Kazakhstan
Depression 4764,000 -3,377 0,001 yes Kazakhstan
Mountain individualism (MI) 4418,500 -4,076 0,000 yes Kazakhstan
Gore Collectivism (GC) 4975,000 -2,948 0,003 yes Kazakhstan
Vertical Collectivism (VC) 4956,000 -2,985 0,003 yes Foreign

Statistical analysis using the Mann-Whitney U-
criterion demonstrated (see Table 2) that Kazakh-
stani students have significantly higher values on
the positive affect scale (U = 4789, p = 0.001) and
also show more pronounced indicators of negative
affect, stress, anxiety and depression than foreign
students (all p < 0.01). This may indicate greater
emotional tension and instability among Kazakh-
stani participants.

On the emotional self-efficacy scale, foreign
students had a higher rank on scale 1 (118.34 vs.
109.22), which may indicate a better perceived abil-
ity to understand and recognize their emotions. At

20

the same time, Kazakhstani students showed high-
er ranks on the scale of social support from fam-
ily, which confirms the hypothesis about the role of
family ties in preserving psychological well-being
in the native cultural environment.

On the scale of horizontal individualism and
horizontal collectivism also revealed differenc-
es in favor of Kazakhstani students (p < 0.01),
while foreign students are more inclined to ver-
tical collectivism (p = 0.003). This confirms the
assumption of differences in cultural orienta-
tions and strategies of social adaptation between
the groups.
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Table 3 — Results of correlation analysis

Variables Spearman’s p Significance Interpretation
ESE general — positive affect (PA) 0,315 p=0000 | rhehigher the emotional self-efficacy. the higher
the positive emotions.
ESE general — anxiety -0,176 p =0.002 Higher ESE is associated with lower anxiety.
ESE general — depression 0,266 p = 0.000 People Wlth hlgh_ESE are less likely to have
depressive experiences.
ESE general — stress -0,131 p=0.048 Weakly negative but significant relationship.

Spearman’s correlation analysis revealed
a number of significant relationships between
the level of emotional self-efficacy (ESE) and
other indicators of students’ emotional state
and social functioning (Table 3). Total ESE is
positively correlated with positive affect (p =
0.315, p < 0.001), which confirms its role as a

Table 4 — Results of correlation analysis by variables

resource of subjective well-being. Moderately
pronounced negative correlations with depres-
sion (p =-0.266, p <0.001), anxiety (p =-0.176,
p = 0.002), and stress (p = -0.131, p = 0.048)
were also observed, suggesting a protective
function of emotional self-efficacy under condi-
tions of emotional stress.

No Indicator p Spearman’s p-value
1 Ethnicity 0914 <0.001
2 Level of education 0.556 <0.001
3 Positive affect (PA) -0.221 0.001
4 Negative affect (NA) —0.149 0.025
5 Cognitive reappraisal (CR) -0.071 0.289
6 Emotion suppression (ES) 0.032 0.628
7 Horizontal individualism (HI) -0.271 <0.001
8 Horizontal collectivism (HC) —-0.196 0.003
9 Vertical collectivism (VC) 0.199 0.003

A strong positive correlation was found between
student status and ethnicity (p = 0.914; p < 0.001),
which reflects the expected distribution: most Ka-
zakh students are ethnic Kazakhs, while foreign
respondents are represented predominantly by
other nationalities, including Chinese, Pakistanis,
Afghans and others. Student status is also moder-
ately positively related to the level of education (p =
0.556; p <0.001) and course of study (p =-0.626; p
< 0.001): foreign students are more often at higher
levels of academic education (master’s, doctoral),
while Kazakhstani students are predominantly bach-
elors of lower courses (Table 4).

In general, the level of emotional well-being
in both groups of students can be characterized as
moderately stable, but with marked differences in its

structure. Kazakhstani students more often demon-
strate higher emotional reactivity (stress, anxiety),
despite high positive affect, which may indicate in-
ternal tension or peculiarities of emotional culture.
Foreign students demonstrate more balanced indi-
cators, which may be associated with both personal
resources (high self-efficacy) and adaptive mecha-
nisms developed in the process of acculturation.

Student status is one of the key determinants of
differences in emotional well-being, self-regulation
strategies, social support, and cultural attitudes.
These differences emphasize the need for a differ-
entiated approach to psychosocial support in a mul-
ticultural educational environment.

Thus, the hypothesis of cross-cultural differ-
ences in emotional well-being between Kazakhstani
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and international students has been empirically con-
firmed.

The level of emotional well-being in both groups
of students can be characterized as moderately sta-
ble, but with pronounced differences in its structure.
Kazakhstani students more often show higher emo-
tional reactivity (stress, anxiety), despite high posi-
tive affect, which may indicate internal tension or
peculiarities of emotional culture. Foreign students
show more balanced indicators and it is assumed
that this is related to their personal resources (high
self-efficacy) and adaptive mechanisms developed
in the process of acculturation.

Conclusion

The present study allowed to reveal important
cross-cultural differences in the structure and ex-
pression of emotional well-being in Kazakhstani
and foreign students studying in the conditions of
modern educational environment. The use of com-
plex psychometric tools provided a multifaceted
approach to the study of this phenomenon-social
problem.

The results of the analysis showed us that Ka-
zakhstani students have a higher level of positive af-
fect, but at the same time are characterized by more
pronounced indicators of anxiety, stress and depres-
sion. At the same time, international students dem-
onstrate a higher level of emotional self-efficacy,
which may indicate the formed strategies of adap-
tation in a new sociocultural environment. Signifi-
cant differences in cultural orientations were also
revealed — Kazakhstani students are more inclined
to horizontal collectivism, while foreign respon-
dents more often demonstrated vertical collectivist
attitudes.

Thus, the hypothesis about the presence of cross-
cultural differences in emotional well-being was

empirically confirmed. This gives us an opportunity
to take into account cultural and social factors when
developing programs of psychological support for
students in an international academic environment.

At the same time, the limitations of the present
study should be taken into account, which are pri-
marily related to the peculiarities of the sample and
methodological tools. Since the study had a cross-
sectional design, this does not allow us to judge
causal relationships between variables, but only to
capture correlational and comparative patterns.

Nevertheless, the study opens a wide potential
for further research steps. Firstly, it is promising to
expand the sample to include students from differ-
ent regions of Kazakhstan, CIS and non-CIS coun-
tries for a more extensive cross-cultural compari-
son. Second, a logical development is to conduct
longitudinal studies, which will trace the dynamics
of changes in the emotional well-being of students
at different stages of adaptation to the educational
and cultural environment. Thirdly, the use of quali-
tative methods such as semi-structured interviews,
focus groups, narrative approaches will give a
deeper understanding of the subjective experience
of well-being and strategies of emotional regulation.
In addition, neuropsychological and physiological
indicators (e.g., heart rate analysis, cortisol levels,
brain activity) may be incorporated to objectify the
measurement of emotional well-being and increase
the scientific verifiability of the data.

Future perspectives will provide a deeper un-
derstanding of the nature of emotional well-being
in cross-cultural contexts and facilitate the devel-
opment of more accurate intervention programs in
secondary and higher education. Incorporating mul-
tidisciplinary approaches and utilizing mixed meth-
odologies will provide opportunities to clarify the
structure of emotional well-being and its determi-
nants in culturally diverse settings.
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PREDICTORS OF SCHOOL ENGAGEMENT
AMONG OLDER ADOLESCENTS

The problem of school engagement among adolescents has gained particular relevance in recent
years due to its importance for academic success, psychological well-being, and social adaptation of
students. The purpose of this study was to identify the predictors of school engagement and disengage-
ment among senior adolescents, with a focus on the role of academic motivation, bases of self-esteem,
and responsibility as components of self-regulation.

The empirical research was conducted on a sample of 286 adolescents in grades 8—11 (142 boys
and 144 girls). The methodological toolkit included the Brief Academic Motivation Scale (Gordeeva, Sy-
chev, Osin, 2012), the Questionnaire of Bases of Adolescents’ Self-esteem (Lunkina, Gordeeva, 2019),
the Multidimensional School Engagement Scale (Wang et al., 2019; adapted by Fomina & Morosanova,
2020), and the Responsibility in Adolescents Scale (Danilova et al., 2024). Data processing was carried
out using structural equation modeling (SEM) in SPSS 27.

The results showed that adolescents’ engagement is primarily determined by personal and social
resources (responsibility, self-control, support), whereas academic motivation has a limited impact. In
contrast, disengagement is largely explained by motivational determinants: external motivation, com-
pensatory self-esteem, and avoidance of responsibility. Thus, motivation plays a greater role in prevent-
ing school disengagement than in fostering active engagement.

The value of the study lies in clarifying the predictors of school engagement and disengagement
among senior adolescents and in confirming the relative independence of these constructs. The practical
significance of the work consists in the possibility of developing targeted psychological and educational
programs aimed at reducing disengagement and strengthening the personal resources of engagement.

Keywords: school engagement, disengagement, academic motivation, self-esteem, responsibility.
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JKoFapbl CbIHbIN OKYLUbIAAPbIHbIH, MEKTENTiK
OGeACEHAjAITHIH, MpeAUKTOpAapDbI

YKacecnipiMaepAiH MeKTenTik OEACEHAIAINT MBCEAECI COHFbl >KblIAAAPbI epeklle e3eKTiAikke ne
GOAABI, BMTKEHI OA OKYLLbIAAPAbIH, aKaAEMMSIAbIK, >KETICTiriHe, MCUXOAOTMSIAbIK, dA-ayKaTbiHa >KoHe
SAEYMETTIK BeriMAeAYiHe TikeAei biKMaA eTeAl. ByA 3epTTeyAiH MakcaTbl — KOFapbl CbIHbIM OKYLIbIAAPbI
apacbiHAQ MeKTenTik  6eAceHAiAiK neH 6eilbeAceHAIAIKTIH  (disengagement) npeamKTOpAapbIH
aHbIKTay, COHbIMEH KaTap aKaAeMMAAbIK MOTMBALMSHBIH, ©3iH-63i KYPMETTEYAIH Heri3paepiHiH >keHe
>KayankepLiAiKTiH ©3iH-63i peTTeyAiH Kypamaac 6eAikTepi peTiHAeri peAiH Taaaay GOAADI.

IMnupuKanblk, 3eptTey 8-11 cbiHbINTapaarbl 286 okyuwbiaaH (142 yA >xeHe 144 kbi3) TypaTbiH
TaHAAMaAQ XXYPri3iAai. 3epTTey saicTemMeAik Kypasaapbl: Kbickallia akaAeMUSIAbIK, MOTUBALLMS LLIKAAACHI
(Topaeesa, CbiueB, OcuH, 2012), XacecnipiMaepAiH 63iH-e3i KypMeTTey Herizaepi cayaAHamachl
(AyHkuHa, TopaeeBa, 2019), <MekTenTik KeneAlemai 6eaceHaiAiK wkaaacbl» (Wang >oHe 1.6., 2019;
domuHa MeH MopocaHoBa 6GeinimaereH, 2020), coHaan-ak, «KacecnipiMAepAiH, >kayankepLuiAiri
aaicTemeci (AaHnaoBa xaHe T.6., 2024). MaimeTTepai eHaey SPSS 27 6arAapAamacbiHAA KYPbIAbIMADIK,
TeHAeyAepAl MoAeAbaey (SEM) aAici apKbIAbl XKYPri3iAAl.

3epTTey HOTMXKEAEpi KOPCETKEHAEM, OKYLIbIAAPAbIH MEKTENTIK BEACEHAIAITT HEeri3iHEH TYAFaAbIK,
JKOHE OAeYMETTIK pecypcTapMeH (kayankepuliik, ©3iH-e3i 0GakbiAay, KOAAQy) aHblKTaAaAbl, aA
aKaAEMMSIAbIK, MOTMBALMSIHBIH, bIKMaAbl lieKkTeyAi 6oaabl. KepiciHiue, 6eibeaceHainik (disengagement)
KebiHece MOTMBAUMSAbIK (PaKTOPAAPMEH — CbIPTKbl MOTMBALMSIMEH, KOMIMEHCATOPAbIK, ©3iH-63i
KYPMETTEYMEH XKaHE >KayarKepLiAiKTeH KallyMeH — TYCIHAIPiAAi. OcblAaiiiia, MOTUBaLMS BEACEHAIAIKTI
KYLLIENTYAEH repi 6enMbeACeHAIAIKTIH aAAbIH aAyAQ MaHbI3AbIPaK, POA aTKapaAbl.
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Predictors of school engagement among older adolescents

3epTTeyAiH KYHABIAbIFbl — KOFApPbl CbIHbIM OKYLIbIAAPbIHbIH MEKTEMTIK GEACEHAIAITIHIH XXoHe Oeit-
GEeACEHAIAITIHIH, MPEAMKTOPAAPbIH HAKTbIAAQY, COHAAM-aK, BYA KOHCTPYKTIAEPAIH CaAbICTbIPMAAbI Aep-
6ecTirin pacray. >XyMbICTbIH MPaKTMKAAbIK, MAaHbI3AbIAbIFbI — GEMOEACEHAIAIKTI TOMEHAETYre >KoHe
OKYLUbIAQPAbIH MeKTenTeri 6eACEHAIAINIH apTTbIpaTbiH TYAFaAbIK, PECYPCTapAbl HbIFaMTyFa OarbITTaA-
FaH MCUXOAOTUSIAbIK-TIEAArOrMKaAbIK, 6aF AapAaMasapAbl 93ipAey MyMKIHAIMHAE.

Tyiin cesaep: MekTenTik 6eAceHAIAIK, 6enBeACEHAIAIK, aKaAeMMSIAbIK, MOTUBALIMS, ©3iH-63i Kyp-
MeTTey, >KayarnkepLuiAik.
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[MpeAUKTOpDbI LLKOAbHOM BOBA€YE€HHOCTHU
CTapLUMX MOAPOCTKOB

Mpob6AaemMa LWIKOAbHOM BOBAEUYEHHOCTU MOAPOCTKOB B MOCAEAHME TOAbI Mpuobpera 0cobyto akTy-
AAbHOCTb B CBSI3U C €€ 3HAUEeHUEM AAS AaKAAEMMUYECKOWM YCMEWHOCTH, MCUXOAOTMYECKOro 6AAronoAy-
YN MU COUMAAbHOM asanTaumm yyawmxcs. Lleab AaHHOro mccaeaoBaHMs 3aKAlOUAAACh B BbISIBAEHWM
NPEAMKTOPOB LLIKOAbHOW BOBAEYEHHOCTM U 6E3yUacTHOCTM CPEAM CTapLUMX MOAPOCTKOB, C aKLEEHTOM
Ha POAb aKaAEMMYECKOM MOTUBALLMM, OCHOBAHWI CAMOYBa>KeHMS M OTBETCTBEHHOCTU Kak KOMMOHEHTOB
CaMOoperyAsiLmu.

IMMMPUYUECKOEe MCCAEAOBAHUE MPOBEAEHO Ha Bblbopke M3 286 yudawmxcs 8—11-x kaaccoB (142
MaAbumka u 144 aAeBouYkM). B KauecTBe METOAMYECKOrO MHCTPYMEHTApUS MCMOAb30BaAMCh: KpaTkas
LKaAa akapemumyeckon motuaumm (Fopaeea, CoiueB, OcuH, 2012), OnpocHMK OCHOBAHUIA CamMoyBa-
>KeHus noApocTkoB (AyHkMHa, TopaeeBa, 2019), «MHOromepHas LWKaAa WKOAbHOM BOBAEUYEHHOCTU»
(Wang et al., 2019; apantaums DommHoin 1 MopocaHoson, 2020), a Takxke meToamka «OTBETCTBEH-
HOCTb Y MOAPOCTKOB» (AaHnAoBa n Ap., 2024). O6paboTka AaHHbBIX OCYLLECTBASIAACh METOAOM CTPYK-
TYPHOro MOAEAMPOBaHMS ypaBHeHu (SEM) B SPSS 27.

Pe3yAbTaTbl MokasaAm, YTO BOBAEUYEHHOCTb MOAPOCTKOB OMPEAEASETCS MPEUMYLLECTBEHHO AMY-
HOCTHbIMM M COLMAAbHbIMM pecypcamn (OTBETCTBEHHOCTb, CAMOKOHTPOAb, MOAAEPXKKA), TOrAQ Kak
aKaAemMmyeckasl MOTMBALIMS OKa3bIBAET OrpaHmMueHHoe BAusHue. HanpoTtus, 6e3yuacTHOCTb B GOAb-
wei crerneHn o6bICHIETCS MOTMBALMOHHBIMU AETEPMUHAHTAMM: 3KCTEPHAAbHOWM MOTUBALIMEN, KOM-
MEHCATOPHbIM CaMOYBaXKEHMEM U 1M36eraHnem OTBETCTBEHHOCTM. TakimM 06pa3om, MOTMBALMS UrpaeT
60OAE€ 3HAUMMYIO POAb B MPEAYNPEXAEHMU LIKOABHOTO OTHY>XKAEHUS, Yem B (hOPMUPOBAHMM aKTUBHOM
BKAIOYEHHOCTMU.

LleHHOCTb NPOBEAEHHOIO MCCAEAOBAHMS 3aKAIOYAETCH B YTOUYHEHUM MPEAMKTOPOB LUKOABHOM BO-
BAEUYEHHOCTM M 6E3y4acTHOCTU Y CTapLUMX MOAPOCTKOB, @ TaKXKe B MOATBEPXKAEHUM OTHOCUTEAbHOM
CaMOCTOSITEABHOCTU 3TWMX KOHCTPYKTOB. [pakTuueckoe 3HauyeHue paboTbl COCTOMT B BO3MOXKHOCTH
pa3paboTKM AAPECHbIX NMCUXOAOTrO-NEAArOrMUYeCcKMX NPOrPamMMm, HarmpaBAEHHbIX HA CHUKEHKe H6e3ydacT-
HOCTU U YKPENAeHNe AMYHOCTHbIX PECYPCOB BOBAEUYEHHOCTMU.

KAtoueBble cAOBa: LIKOAbHAS BOBAEUYEHHOCTb, 6E3y4acTHOCTb, akaAeMUyYeckasi MOTUBALLMS, CaMO-
yBaXkeHWe, OTBETCTBEHHOCTb.

Introduction

The issue of school engagement has been ac-
tively developed in the global psychological and
pedagogical literature since the 1980s, when J. Finn
(1989) proposed considering it as a factor in pre-
venting school maladjustment and dropout. A sig-
nificant impetus to the development of the concept
was given by the synthesis of studies by J. Fredricks,
P. Blumenfeld, and A. Paris (2004), where a three-
component structure of engagement was identified-
behavioral, emotional, and cognitive. Subsequently,
this model became widely adopted, including the
refinement of measurement tools and validation of
multilevel scales (Fredricks et al., 2019). Contem-
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porary international research focuses on the role of
engagement in academic achievement and school
adaptation, the influence of social factors such as
support from teachers, parents, and peers, as well as
on the analysis of gender and cultural differences.
Since the late 2010s, increasing attention has been
paid to digital engagement and students’ participa-
tion in distance and blended learning environments
(Bond&Bedenlier, 2019; Christenson et al., 2020).
In Russian psychological and pedagogical lit-
erature, interest in school engagement has grown in
the past 5—7 years. While 8-10 years ago the term
was rarely used, today it is considered one of the
key predictors of academic success and students’
psychological well-being (Fomina&Morosanova,
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2022; Morosanova&Potanina, 2024). The growing
relevance of the topic was linked both to the inte-
gration of international research approaches and to
internal challenges in the educational system, pri-
marily the COVID-19 pandemic, which revealed a
sharp decline in students’ engagement under dis-
tance learning conditions. An additional factor was
the emergence and adaptation of validated tools,
such as the Multidimensional School Engagement
Scale (Fomina et al., 2021), which made it possible
to conduct longitudinal studies of adolescents’ en-
gagement dynamics (Fomina&Morosanova, 2025).

While international and Russian studies are ac-
tively developing, in Central Asian countries the
topic of school and academic engagement remains
largely under-researched. Isolated publications
primarily address the university environment and
online learning. For example, a study by Afacan
Adanir, Muhametjanova, and Akmatbekova (2022),
conducted at Kyrgyz-Turkish Manas University
(400 undergraduate students), showed that behav-
ioral engagement significantly affects academic
achievement and revealed gender differences as
well as the impact of external barriers (limited ac-
cess to the Internet and computers) on the level of
online learning participation. This research is a rare
example of engagement analysis in the region and
highlights the need for more systematic develop-
ment of this issue in Central Asia.

Engagement is understood as sustained, pur-
poseful, and active participation of learners in ed-
ucational activities and school life in general. Its
assessment is possible through the combination of
behavioral, cognitive, emotional, and social mani-
festations (Fomina et al., 2020; Wang et al., 2019;
Fomina et al., 2022). It is widely recognized as a key
predictor of academic performance, psychosocial
well-being, and long-term educational success (Ji-
an-ping et al., 2024). School engagement influences
not only students’ behavior in class but also serves
as a buffer against dropout, underachievement, and
loss of interest in learning during adolescence—a
period characterized by changing social roles and
an increasing influence of the environment. In the
context of teachers and policymakers searching for
effective ways to enhance learning motivation and
outcomes, identifying and analyzing the psycholog-
ical predictors of engagement becomes particularly
important.

Empirical evidence confirms the long-term ben-
efits of high school engagement: it is associated with
later educational qualifications and career achieve-
ments (Katsantonis, 2024), higher chances of aca-

demic success (Katsantonis, 2024), and the likeli-
hood of university admission (Fraysier & Reschly,
2022; Santos et al., 2023). At the same time, studies
show that engagement tends to decline in middle
and high school, with the most pronounced decrease
observed in its emotional component (Wang, et al.,
2012). This is reflected in practice: teachers and
parents increasingly encounter low academic per-
formance among adolescents and, in some cases,
even reluctance to attend school. Adolescence it-
self introduces significant changes into the learning
process due to a shift in leading activities and the
growing importance of interpersonal communica-
tion (Merikova, 2025).

Thus, accumulated data indicate the high sig-
nificance of school engagement for adolescents’
educational trajectories while also pointing to its
vulnerability in middle and high school. This un-
derscores the need to study the psychological and
personal predictors of school engagement precisely
during adolescence.

The aim of this study is to identify the direct ef-
fects of academic motivation, bases of self-esteem,
and responsibility on the school engagement of ado-
lescents studying in grades 8—11.

Engagement is conceptualized as an integrative
construct reflecting the degree of students’ involve-
ment in learning activities and school life. The use
of structural equation modeling (SEM) makes it
possible to comprehensively analyze the set of en-
gagement predictors and establish which personal
and motivational characteristics have a significant
impact on its level.

Research Questions:

1. Which components of academic motivation
directly predict the level of school engagement?

2. Are there direct relationships between differ-
ent bases of self-esteem and school engagement?

3. To what extent is responsibility (social, per-
sonal, self-control, etc.) directly related to adoles-
cents’ engagement?

4. How do motivation, self-esteem, and respon-
sibility contribute to explaining school engagement?

Literature review

School engagement is a flexible construct con-
sidered one of the key factors in overcoming edu-
cational disparities and reducing underachievement
among youth, as well as a mechanism for compen-
sating for the natural decline in academic motivation
during adolescence (Fredricks et al., 2019; Lawson
et al., 2022). This concept refers to the value stu-
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dents attach to school, their interest in it, and their
emotional reactions (e.g., boredom, joy, affection)
toward teachers, classes, and the school as a whole
(Fredricks et al., 2004, 2019). Engagement is inter-
preted as a motivational force and a manifestation
of adolescents’ self-reactive agency (Katsantonis et
al., 2024).

Despite the diversity of approaches, research-
ers agree that engagement is a multidimensional
psychological construct that includes cognitive, be-
havioral, and emotional components (Fredricks et
al., 2004). Cognitive engagement is related to inter-
est and readiness to acquire knowledge and skills.
Behavioral engagement is expressed in attendance,
participation, and task completion. Emotional (re-
lational) engagement reflects the nature of rela-
tionships with teachers, peers, and the school as a
whole, influencing students’ emotional perception
of the educational process. An alternative model of
engagement (Schaufeli et al., 2002; Martin, 2007)
describes it through vigor, dedication, and absorp-
tion, emphasizing the role of psychological involve-
ment in learning.

Empirical studies demonstrate that school en-
gagement is positively associated with academic
achievement, life satisfaction, and prosocial behav-
ior (Heffner & Antaramian, 2016; Bjugstad et al.,
2023). It reduces the risk of dropout and serves as
a buffer against adolescents’ maladjustment during
periods of active social change. Importantly, longi-
tudinal data indicate a decline in cognitive and emo-
tional engagement in upper grades (Lemos et al.,
2020; Engels et al., 2020), which increases the sig-
nificance of identifying its psychological predictors.

Academic motivation is considered one of the
most important determinants of engagement. Ado-
lescents with high intrinsic motivation more often
demonstrate active participation in learning ac-
tivities, which positively impacts their academic
achievement (Wu et al., 2020). Research shows
that motivation enhances engagement by fostering
ambitious goals, increasing interest in tasks, and
encouraging independent learning (An et al., 2022;
Semenova, 2020).

A number of empirical studies have identified a
direct positive relationship between motivation and
engagement (Wu et al., 2020). Froiland and Wor-
rell (2016) showed that intrinsic motivation, based
on interest and enjoyment of learning, is associated
with higher levels of engagement. Similar results
were obtained by Huang and Yang (2021), who em-
phasized that emotional enjoyment of the learning
process enhances engagement and contributes to
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educational outcomes. Thus, academic motivation
acts as a central predictor of engagement, determin-
ing the depth and stability of students’ participation
in the educational process.

Alongside motivation, an important psycho-
logical resource of school engagement is self-reg-
ulation. Self-control and adolescents’ regulatory
abilities contribute to successful learning and serve
as predictors of academic achievement at all edu-
cational levels (Wang et al., 2018; Nevryuev et al.,
2022). They also have an inverse effect on tenden-
cies toward boredom and decreased learning interest
(Dorosheva&Golubev, 2023).

As a fundamental personality structure, self-es-
teem can serve as a motivator of engagement. Sirin
and Rogers-Sirin (2015) found a positive correla-
tion between self-esteem and engagement, and Zhao
et al. (2021) confirmed its predictive value for the
level of academic participation. At the same time,
self-esteem can be based on different foundations—
competence, parental approval, or teacher approv-
al-which differently influence school activity.

Particularly important in the context of self-
regulation is academic responsibility. Studies show
that it is closely related to engagement and is de-
fined by a student’s willingness to take responsi-
bility, independently regulate the learning process,
set goals, and monitor their achievement (Gokdag-
Baltaoglu&Giiven, 2022; Kolan, 2020). Respon-
sible students do not limit themselves to classroom
activities but continue the learning process outside
of school, which contributes to the formation of sus-
tainable engagement (Ariyurek&Yurtseven, 2024).
The impact of responsibility and engagement, as
noted by Amerstorfer and Miinster-Kistner (2021),
varies depending on age, gender, and school type,
which highlights the multidimensional nature of the
phenomenon.

Thus, the modern literature shows that school
engagement is a multidimensional construct that
combines cognitive, behavioral, and emotional
manifestations of participation in school life. Aca-
demic motivation serves as a central predictor, but
regulatory personal resources — self-esteem and aca-
demic responsibility — also play a significant role.
Since adolescence is characterized by a consistent
decline in engagement, it becomes particularly rel-
evant to study which psychological factors enable
sustained participation of students in academic and
extracurricular activities. This forms the basis for
formulating research questions aimed at identifying
the predictors of school engagement among upper-
grade adolescents.
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Materials and methods

The study involved 286 high school students
(grades 8—11) aged 14 to 18. The sample was bal-
anced by gender: 142 boys and 144 girls. Respon-
dents were selected using the convenience sampling
method with the support of school administrations.
Participation in the study was voluntary and anony-
mous, with informed consent obtained from parents
or legal guardians for each student.

The diagnostic study was conducted online us-
ing the Google Forms platform, which ensured con-
venience in completing the questionnaires and mini-
mized organizational constraints. The average time
required to complete the questionnaires was 3540
minutes. The use of Google Forms proved to be the
optimal solution for adolescent diagnostics. The on-
line format provided a high level of accessibility and
convenience: students could complete the survey in
a comfortable environment and at their own pace,
which reduced the likelihood of random errors and
inattentive responses. An additional advantage was
the anonymity of responses, which minimized so-
cially desirable biases and allowed for more reliable
data on motivation, self-esteem, and engagement.
Online data collection also simplified control over
sample completeness and automated the processing
of results, thereby increasing the accuracy and reli-
ability of statistical analysis.

To assess school engagement, the Multidi-
mensional School Engagement Scale (Wang et al.,
2019), adapted by T. G. Fomina and V. 1. Moro-
sanova (2020), was used. The scale identifies cogni-
tive, behavioral, and emotional engagement, reflect-
ing the multidimensional nature of the construct.

Academic motivation was measured using the
Brief Academic Motivation Scale (BAMS) devel-
oped by T. O. Gordeeva, O. A. Sychev, and E. N.
Osin (2012). The methodology identifies cognitive
motivation, achievement motivation, introjected
motivation, external motivation, and also captures
the level of amotivation.

Self-esteem was diagnosed using the Adoles-
cents’ Bases of Self-Esteem Questionnaire (AB-
SEQ), proposed by Lunkina and Gordeeva (2019).
It distinguishes three authentic bases of self-esteem
(competence-based self-esteem, constructive paren-
tal approval, and teacher approval) and one com-
pensatory basis.

Responsibility was assessed using the Re-
sponsibility in Adolescents Scale, developed by

E.E. Danilova, L.A. Begunova, A.G. Lisichkina,
and D.A. Andreeva (2024). The methodology cov-
ers indicators of general, social, and environmental
responsibility, as well as a tendency toward avoid-
ance of responsibility.

Data analysis was conducted using IBM SPSS
Statistics 27. To test the research hypotheses, struc-
tural equation modeling (SEM) was applied, which
makes it possible to assess the direct effects of latent
constructs, take into account measurement errors,
and obtain more reliable results compared to tradi-
tional regression approaches.

Results and discussion

Based on the theoretical review and the selected
methods, the task was to empirically test the sys-
tem of relationships between academic motiva-
tion, bases of self-esteem, responsibility, and ado-
lescents’ school engagement. For this purpose, the
method of structural equation modeling (SEM) was
applied, which allows assessing the direct effects
of predictors and comparing the significance of dif-
ferent components in the overall structure of school
adaptation.

Particular attention in the study was paid to
the twofold consideration of the phenomenon of
school participation: on the one hand, as a posi-
tive construct of engagement, reflecting active
participation, emotional attachment, and cogni-
tive effort of students; and on the other hand, as
its negative pole — disengagement — manifested
in the form of passivity and emotional alienation
from the school environment. Such a differentiat-
ed approach is consistent with modern conceptual
models of engagement (Wang&Fredricks, 2014;
Upadyaya&Salmela-Aro, 2013), which emphasize
the need to analyze not only the factors that en-
hance learning activity but also the predictors as-
sociated with withdrawal from school life. Studies
show that engagement and disengagement are not
polar ends of the same continuum but can represent
interrelated yet relatively independent processes
(Skinner&Pitzer, 2012).

In this regard, building separate models for en-
gagement and disengagement makes it possible to
more accurately reflect the psychological dynamics
of adolescents and to identify which factors con-
tribute to positive learning outcomes and which in-
crease the risk of maladjustment. The obtained data
are presented in Tables 1-2 and Figures 1-2.
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Table 1 — Regression coefficients for the school engagement model

Model Term Coefficient t Sig. 9500@31 98;/1;21 Importance
Intercept 12.702 10.54 0.000 10.33 15.074 nan
Social responsibility 0.748 3.023 0.003 0.261 1.235 0.303
Support 0.976 2.591 0.01 0.234 1.717 0.222
Self-control 1.026 2.46 0.015 0.205 1.847 0.201
Achievement motivation 0.24 2.398 0.017 0.043 0.437 0.191
Cognitive motivation 0.175 1.587 0.114 -0.042 0.393 0.083

The analysis of the structural model showed
that the greatest contribution to adolescents’ school
engagement is made by social responsibility (B =
0.748, p = 0.003), confirming that the willingness
to take on obligations and act in the interests of the
group enhances involvement in learning activities.
Support also turned out to be a significant predictor
(B=0.976, p=0.010), which is consistent with evi-
dence about the importance of a positive environ-
ment for students’ emotional and cognitive partici-
pation. An important role is played by self-control

(B=1.026, p=0.015), reflecting adolescents’ regu-
latory resources.

Moreover, achievement motivation (B = 0.240, p
= 0.017) was positively associated with engagement,
underscoring the importance of goal orientation and
striving for success. At the same time, cognitive mo-
tivation (B = 0.175, p = 0.114) did not reach statis-
tical significance, although it showed a positive ef-
fect. The constructed model of school engagement
explains 41.7% of the variance of the engagement
construct, indicating its strong explanatory power.
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Figure 1 — Structural Model of School Engagement
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Table 2 — Regression Coefficients for the School Disengagement Model

Model Term Coefficient t Sig. 9500/\213 983;5: Importance

Intercept 1.042 1.484 0.139 -0.34 2424 nan

Avoidance of responsibility 1.881 10.938 0.0 1.542 2.219 0.618
Externa Imotivation 0.214 5.607 0.0 0.139 0.29 0.162
Compensatory self-esteem 0.193 4.554 0.0 0.109 0.276 0.107
Achievement motivation -0.173 -2.855 0.005 -0.292 -0.054 0.042
Social responsibility 0.434 2.756 0.006 0.124 0.745 0.039
Cognitive motivation 0.127 1.904 0.058 -0.004 0.257 0.019
Teacher approval-based self-esteem -0.060 -1.595 0.112 -0.135 0.014 0.013

The school disengagement model showed that
the greatest risk factor is avoidance of responsibil-
ity (B = 1.881, p < 0.001), explaining more than
60% of the model’s significance. Significant con-
tributions were also made by external motivation

Co

Interc

(B = 0.214, p < 0.001) and compensatory self-es-
teem (B = 0.193, p < 0.001), which reflect the role
of externally determined foundations and unstable
self-evaluation in the formation of alienation from
the learning process.
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Figure 2 — Structural Model of School Disengagement
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Interestingly, achievement motivation
(B = -0.173, p = 0.005) appeared to be a protec-
tive factor, negatively associated with disengage-
ment: the higher the adolescents’ orientation toward
success, the lower the likelihood of passive or de-
tached attitudes toward learning. Social responsibil-
ity (B = 0.434, p = 0.006), on the contrary, showed
a positive relationship with disengagement, which
may indicate contradictory effects of this indicator
in adolescent groups, where striving to meet social
expectations may be accompanied by emotional de-
tachment.

Cognitive motivation (B = 0.127, p = 0.058)
did not reach the level of statistical significance,
although its positive contribution to disengagement
requires further analysis. Similarly, teacher approv-
al-based self-esteem (B =—0.060, p = 0.112) did not
show a significant relationship, which suggests a
more indirect effect of this factor.

The school disengagement model has even
higher explanatory power, reflecting 60.4% of the
variance of this indicator.

Comparison of the two models showed that
the mechanisms of engagement and disengage-
ment have both common and unique predictors.
Engagement is primarily determined by resource
factors-social responsibility, support, and self-con-
trol-whereas disengagement is explained mainly by
risk factors-avoidance of responsibility, external
motivation, and compensatory self-esteem. Thus,
the data confirm that engagement and disengage-
ment are not polar ends of a single continuum but
relatively independent constructs requiring different
strategies of pedagogical and psychological support.

The findings refine the role of academic moti-
vation in adolescents’ school adaptation. Despite
the theoretical grounds for considering motivation
as a key predictor of engagement, in this study its
contribution was limited: only achievement moti-
vation showed a weak positive relationship with
engagement, while cognitive motivation did not
demonstrate a significant effect. This suggests that
motivation alone is not the leading factor in school
participation. Much more substantial influence is
exerted by personal resources-social responsibil-
ity, support, and self-control. At the same time, in
the disengagement model, motivational indicators
play a key role: external motivation and compen-
satory self-esteem increase the risks of alienation,
whereas achievement motivation acts as a protec-
tive factor. Thus, motivation determines disen-
gagement tendencies more strongly than the level
of engagement.
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The obtained data are consistent with a number
of international and Russian studies emphasizing
the asymmetry of motivation’s influence on engage-
ment and disengagement. For example, Reeve and
Tseng (2011) showed that students’ engagement is
determined not only by motivational factors but also
by agency, i.e., the ability of students to act as ac-
tive subjects of the learning process. Longitudinal
studies in Finland confirmed that motivation plays
a greater role in explaining disengagement, while
engagement levels depend more on social context
and personal resources (Upadyaya & Salmela-Aro,
2013). Skinner and Pitzer (2012) noted that the key
determinants of sustained engagement are self-con-
trol and support from significant adults, rather than
motivational attitudes themselves. A similar conclu-
sion is contained in the review by Fredricks et al.
(2019), where it is emphasized that academic moti-
vation is more closely related to the cognitive com-
ponent of engagement but does not fully explain
its emotional and behavioral components. Russian
studies also point to the primary importance of self-
regulation and social support for school participa-
tion: research by T.G. Fomina and V.I. Morosanova
(2022; 2024) showed that it is precisely regulatory
mechanisms and a supportive environment that are
stable predictors of adolescents’ engagement.

Thus, it can be concluded that motivation serves
rather as a risk or protective factor against school
disengagement, whereas engagement is determined
by a combination of personal and social resources
that ensure active and meaningful participation in
educational activities.

Conclusion

The conducted analysis revealed differences in
the predictors of school engagement and disengage-
ment among older adolescents. Engagement was
found to be more closely related to personal and so-
cial resources — social responsibility, support, and
self-control — whereas the role of academic motiva-
tion in its formation was limited. Achievement mo-
tivation showed the greatest importance, while cog-
nitive motivation did not demonstrate a statistically
significant effect. This confirms that engagement is
determined not so much by internal academic drives
as by a combination of regulatory and socially sig-
nificant factors.

The disengagement model, on the other hand,
demonstrated a different configuration of predic-
tors: the key risk factors were avoidance of respon-
sibility, external motivation, and compensatory self-
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esteem. At the same time, achievement motivation
had an inverse effect, acting as a protective factor.
This result underscores that motivation plays a more
significant role in preventing school alienation than
in ensuring active engagement. The overall findings
confirm that engagement and disengagement are not
opposite poles of a single continuum but relatively
independent constructs determined by different sets
of factors.

A promising direction for further research is the
transition from an integral assessment of engage-
ment and disengagement to an analysis of their mul-
tidimensional structure. Modern conceptual models
propose considering school engagement and alien-

ation as systems that include four interrelated com-
ponents: cognitive, emotional, behavioral, and so-
cial (Fredricks et al., 2019; Wang et al., 2019). Such
an approach will make it possible to identify which
specific aspects of engagement are most sensitive
to the influence of academic motivation, bases of
self-esteem, and responsibility, as well as to clarify
the mechanisms behind maladaptive trajectories of
school participation. In the future, this will open up
opportunities for the development of targeted psy-
chological and pedagogical interventions aimed at
strengthening adolescents’ cognitive and emotional
involvement and reducing the risks of their social
alienation in the school environment.
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KOITHAUTUBTI KABIAETTEP:
AAMYADbIH, EPEKLLIEAIKTEPI XKOHE
ATKAPYLWbI BAKbIAAYMEH ©3APA BAMAAHbDICbI

ByA Makaaa nCUXOMU3MOAOTUSABIK, XXKBHE TMCUXOMETPUSIABIK, SAICTEPAI KOAAAHA OTbIPbIM,
KOTHUTUBTIK KabiAeTTepAl 3epTTeyAeri MHTerpatmMBTi KO3KapacTblH ©3eKTi MOCeAeCiHe apHaAfaH.
KOrHUTMBTI HEMPOFbIAbIM BAICTEPIH KOAAAHY apKbIAbI XKYPri3iAreH KOrHUTMBTIK KabiAeTTepAi 3aMaHaym
3epTTEYAEPAIH HOTUMXKEAEPI KapacTbipblAaAbl. BYA 3epTTeyAiH MakcaTbl — KOTHUTUMBTIK KabGiAeTTepAiH,
>Kac epekLIeAiKTepiH, 3K3eKyTUBTI GakplAay >koHE OAApPAbIH ©3apa 6ariAaHbICbiH aHbiKTay. 3epTreyre
7 »actaH 20 xacka AeniHri 6ec »ac TobbliHa 6eAiHreH (7-9 »xac, 10-12 >ac, 13-15 xac, 16-18 xac
skaHe 19-20 xac) 180 6ara MeH >kacecnipim KaTblCTbl. MIHTEAAEKT KOPCETKILLTEPIHIH NCUXOMETPUSABIK,
eAlwemaepi Wechsler intelligence Scale for Children (6aranap Hyckacbl) xeHe Wechsler Adult
Intelligence Scale (epecektep Hyckacbl) KOMeriMeH >Ky3ere acblpblAAbl. MiHe3-KyAblK, 3epTTeyAepi
TECTKe KaTbICYLIbIAAPAbIH 3K3eKyTMBTI 6akblAdy, KblPaFblAbIK, oHe O6arAapAdy KepceTKilTepi
aHbIKTay YLWiH 3eMiHHIH HeMPOHADIK, >XeAi (3HXK) TecTiH opblHAQYbIHAH TYPAbI.

AAbIHFaH AepekTep Bep6aAbabl/BepOAanAbl EMEC MHTEAAEKT MEeH >KaAMbl MHTEAAEKTTIH >Kacka
GaAaHbICTbl CMMATTaMaAapbliH KOPCETTi, OYA akceAepaums NpoueciH Giraipeai. AereHmer 6eAriai 6ip
acka 6eniMAEAreH TECTIABYAI eki TYPiH KOAAAHY MEH TaHAAMaAbIAAPFa 8Cep €Ty MYMKIHAIMH >KOKKa
wbirapyra 6oAManabl. 1Q-aiH >keke cybuikarasapbl MeH 3HXK kepceTkiwTepi apacbiHAAFbl CEHIMAI
KOPPeASUMSIAAp 9K3eKYTUBTI 6akblAayAblH KOFHUTUBTI KabiaeTTepre acepit kepceteai. CoHbimeH Gipre
MHTEAAEKT KYPbIAbIMbIHbIH, ©3IHAIK epeKLIeAiri MeH KYPAEAIAIri 6ap ekeHiH aTan eTKeH X6H.

Ocblnafila, MHTEAAEKTTIH >Kacka O0alAaHbICTbl epeKILeAiKTEPIH 3epTTey MCUXOAOrTap MeH
HeMpPOBMOAOrTap YILIH BPTYPAI >Kac Ke3eHAEPIHAE MCUXMKAAbIK, DAEYETTI AAMbITY >KOHE KOAAQY
MaceAeAepiHe KelleHAl TypAe KapayFa MYMKIHAIK GepeTiH >KaHa Ke3KapacTbl KaMTamacbl3 eTeA.
MHTEeAAEKTTIH Xac epeKLIeAiKTepiH TepeHipeK TYCiHY KaXKeTTIAIr HerisiHAe akblA-OM 9AeyeTiH AAMbITY
asICblHAQ 3ePTTeYAIH, 63€eKTiAir apTaAbl.

Ty#in ce3aep: KOrHUTUBTI KabiAeTTep, 3eiiH, 3k3eKyTuBTI Gakbiray, 3HXK, 1Q.

M. Yerdenova', G. Datkhabayeva', M. Zholdassova',
I. Ahmetov?, A. Kustubayeva'*
'Al-Farabi Kazakh National University, Almaty, Kazakhstan

2Liverpool John Moores University, Liverpool, United Kingdom
*e-mail: almkusto@kaznu.kz

Cognitive abilities: features of development
and interconnection with executive control

The article is devoted to the current issue of an integrative approach to the study of cognitive
abilities using psychophysiological and psychometric methods. Modern studies of cognitive abilities
conducted using cognitive neuroscience methods were reviewed as well. The purpose of this study
was to identify age-related characteristics of cognitive abilities and executive control, as well as their
interrelationship. The study involved 180 children and adolescents aged 7 to 20 years, divided into
five age groups (7-9 years, 10-12 years, 13—15 years, 16—18 years, and 19-20 years). Psychometric
measurements of intelligence were performed using the Wechsler Intelligence Scale for Children for
participants aged 7—15 years, and the Wechsler Adult Intelligence Scale for older participants. In the
behavioral study, subjects completed the Attention Network Test (ANT) to assess executive control,
alertness, and orienting.

The obtained data revealed age-related features of verbal/non-verbal intelligence and general intel-
ligence, which may indicate an acceleration process. However, the influence of sample characteristics
and the use of two different test versions adapted for specific age groups cannot be ruled out. Significant
correlations between individual 1Q subscales and ANT indicators point to the influence of executive
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control on cognitive abilities. At the same time, it should be noted that the construct of intelligence has
its own specificity and complexity.

Thus, the study of age-related features of intelligence provides a new perspective for psychologists
and neurobiologists, allowing them to apply a comprehensive approach to the issues of development
and support of mental potential at different age stages. In the context of mental potential development,
the relevance of the study increases due to the need for a deeper understanding of the age-related fea-
tures of intelligence.

Keywords: cognitive abilities, attention, executive control, ANT, 1Q.
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KorHuTuBHbIE CIOCOOHOCTH: 0COOEHHOCTU Pa3BUTUS
M B3aMMOCBSI3b C 3K3€KYTUBHbIM KOHTPOAEM

AaHHasi CTaTbs MOCBSLLEHA aKTyaAbHOW NMPOOAEME MHTErpPaTUBHOIO MOAXOAQ B M3YUEHMWM KOr-
HUTUBHbIX CMOCOBHOCTEN C MPUMEHEHMEM MCUXO(M3NOAOTUUECKUX U NICUXOMETPUYECKMX METOAOB.
PaccMmoTpeHbl pe3yAbTaTbl COBPEMEHHbBIX MCCAEAOBAHMIA KOTHUTUBHBIX CMOCOOHOCTEN, NPOBEAEHHbIE
C MCMOAb30BaHMEM METOAOB KOMHWUTMBHOWM HeMpoHayku. LleAblo AQHHOrO MCCAeAOBaHWMS SBASIETCS
BbISIBAEHME BO3PACTHbIX OCOOEHHOCTEN KOMHMUTUBHBIX CMOCOOHOCTEN, 3K3EKYTUBHOIO KOHTPOAS U KX
B3aMMOCB$I3b. B nccaepoBaHnm nprHano yyactme 180 aeteit n NOAPOCTKOB B Bo3pacTe oT 7 Ao 20 AeT
B NATW BO3PACTHbIX rpynnax AeTei n noApocTkos (7-9 aet, 10-12 aeT, 13-15 AeT, 16—-18 AeT 1 19-20
AeT). [NcnuxomeTpuueckme M3MepeHnst NokasaTeAerm MHTEAAEKTA MPOBOAMAOCH C MOMOLLbIO METOAMKM
Bekcaepa Wechsler Intelligence Scale for Children — aetckas Bepcus n Wechsler Adult Intelligence
Scale — B3pocaasi Bepcus. [oBeaeHUECKME NCCAEAOBaHMS 3aKAIOYAAUCH B BbIMOAHEHMM YUYaCTHUKAMM
TecTa HelpoceTen BHMMaHMs (THB) AAs onpeAeAeHust nokasaTeAer 3K3eKYTUBHOIO KOHTPOAS, GAM-
TEABHOCTU 1 OPUEHTUPOBKMU.

[oAyUeHHble AaHHbIE MOKa3aAM BO3PACTHbIE 0COBEHHOCTU BepPGAAbHOrO/HEBEPOAABHOIO MHTEA-
AEKTa U OOLEero MHTEAAEKTA, KOTOpble CBMAETEALCTBOBaAM O Mnpouecce akceAepauun. OAHAKO, He
MCKAIOYAETCS BO3MOXKHOCTb BAMSIHUS BbIGOPOK U MCMOAb30BaHMS ABYX aAQMNTUPOBAHHbIX K OMPeAEAeH-
HOMY BO3pacTy BMAOB TECTMPOBaHMS. AOCTOBEPHbIE KOPPEASILMM MEXKAY OTAEAbHbIMM CyOLIKaAaMM
1Q v nokasateassmm THB yka3biBalOT Ha HaAMUME BANSHUS 3K3EKYTUBHOIO KOHTPOAS HA KOTHUTMBHbIE
cnoco6HOCTU. B TO e Bpemsi HEOOXOAMMO OTMETUTb, YTO KOHCTPYKT MHTEAAEKTA MMEET CBOIO CrieLim-
UKy M CAOXKHOCTb.

Takum o6pa3oM, UCCAEAOBaHWE BO3PACTHbIX OCOOEHHOCTEN MHTEAAEeKTa obecreurBaeT HOBYIO
nepcrnekTUBy AAsl MCUXOAOTOB M HEMPOOMOAOIOB, MO3BOASS KOMIMAEKCHO MOAOMTM K BOMPOCaM pas-
BUTUS U MOAAEP’KKM YMCTBEHHOIO MOTEHLIMAAQ Ha Pa3HbIX BO3PACTHbIX 3Tanax. B pamkax pa3sutug
YMCTBEHHOIO MOTEHLMAAA BO3PACTaeT aKTYaAbHOCTb MCCAEAOBAHUS, KOTOpasi 3aKAIOYAETCS B HEOOXO-
AMMOCTH GoAee TAyBOKOro MoHMMaHKS BO3PACTHbIX 0COBEHHOCTEN MHTEAAEKTA.

KAtoueBble CAOBa: KOrHUTUBHbIE CMOCOOHOCTU, BHUMaHME, 3K3€KYTUBHbIN KOHTPOAb, THB, 1Q.

Kipicme

AJITaMHBIH MHTEJUICKTYaJIJbIK AaMybl OajabIK
IIaK IEH KaCOCHiPIMJIIK IIaK Ke3eHIH/S TMHAMM-
KaJIbIK ©3TepiCTep/IeH OTETIHI KOHE KOTHUTHUBTI
0akpUTAYMEH THIFBI3 OaMIaHBICTBI EKeHJIri 0o-
pimisre Oenrim. Aumaiima, 6amamap MEH Kaceclli-
pimMjiep MHTEJUIEKTICI MEH 3K3EKYyTHBTI OaKblIayhl
ayMarbIHIAFbl JKETKIJIKTI 3epTTeyiIep KOTHUTUBTI
OakpUIAYIBIH OCHI IMHAMHUKaFa Kajail acep eTeTi-
HiHE KaTBICTBI KOIITETEH MICTIIIMETCH MOCeIelIep-
IiH O0ap exeHmiriH kepceresi. KorHUTUBTI OakbI-
Jaybl OJIIEYaiH MIiHE3-KYJIBIKTBIH OIICTePiHIH
naija O00Mybl MHTEIJIEKTiIHIH OelTii emeMaepi-

MEH KaTap oJIap/ibIH e3apa OaililaHbIChIH Oaranayra
MYMKiHIIK Oepenmi. Oman e3re, kaHa KOTHUTHBTI
TEXHOJIOTUSJIAPbIH JaMybl aJIJIbIHFbl YPHaKICH
CaJIBICTHIPFaH/Ia MHTEJUICKTIHIH JJaMy TPaeKTOPHsI-
CBIHA DCEP eTeyl MYMKiH.

Jlamy MCHXOJIOTHSICBIHIAFbl 3aMaHayH 3ePTTEY-
JIep aJlaM MHTEJIJICKTICI CTaTHKAJIBIK CHITATTa eMeEC,
OJ1 )KaChIHa, BJICYMETTIK-MOJICHU JKaFaainapra Oaii-
JIAHBICTBI O©3TEPETIHIH pacTaiijibl. bananbik, xacec-
MpIMIIK JKOHE JKETKIHIICK >XacChIHIa KOTHUTHBTI
JlaMy KapKbIHBI KYIIIEHe Tycei, OyJI HHTeIUICKTIHIH
JKACEPEKIICIIK JUHAMUKACHIH 3€PTTEY Il MCUXOJIO-
TUSHBIH 0acThl OaFBITTApBIHBIH OipiHe alfHaNIbIpa-
1wl (ApyxuamH, 2007).
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Kornurusti kabineTrep: JaMy/bIH epeKIIeTiKTepi ®KoHe aTKapyIbl OaKbpUIayMeH o3apa OaiIaHbICH!

Bananap MeH jkacecmipiMAepAiH HWHTEIJICK-
Tyalbl JaMy 3aHIbUIBIKTAPBIH YaKbITBUIB aHBIK-
Tay OumiM Oepy OpTachlH OHTAMIAHABIPYFa >KOHE
OKBITY TOCUIICPIH JapaliaHibIpyFa BIKIAI €TeIl.
CoHbIMEH KaTap, KOTHUTUBTI KaOlleTTepaiH Jamy
EPeKIIeTKTepiH TYCIHY aKaJeMHUsIIBIK, IKETiCTiK-
Tep MEH KociOu Oarmapiayasl apsl Kapail 0oipKayra
kemekreceni (Nisbett, 2012). Byn mocene ocipece
KOIIMOJICHHETTI KaybIMJIACThIKTap/a, COHIal-aK
Oanmamap MeH KacecHipiMJep/IiH KOTHUTHUBTI Kaoi-
JIeTTepiHe XKYKTeMe apTKaH Ke3ze, Oifim Oepy xKy-
HeciHiH TUQPIBIK TpaHCHOPMALIUICHI KaFIaibIHIa
e3¢eKTi 0okt Ta0bLIa el (Stern, 2002).

Bananbik xeHe kacecmipiMIiK Ke3eHJIeri Kor-
HHATHBTI KaOUTETTEePAiH MaMybl TaKBIPBHIOBI TICHXO-
JIOTHSUTBIK, 3€PTTEYJIEpJITi HETI3rl Mocenenep/Iiy
0ipi OoJbIN TAOBUIAABI, OHBIH:

- TEOPHSUTBIK MAaHBI3/IBUIBIFEI: MHTEJUIEKTiHIH
JKacKa OalyIaHBICTBI ©3Tepy MEXaHHM3MIH TYCIHY
KOTHUTHBTI IaMy YJTiJIepiH HaKThlIayFa )KOHE TYII-
FaHbBIH TaHBIMJIBIK CEPACHIHBIH JaMy TCOPSIMCHIHA
TY3ETYJep eHri3yre MyMKiHIiK Oepeti.

- MPaKTHKAJIBIK MaHbBI3bLIBIFBI: MYHIAH 3€pT-
TEYJEp/IiH HOTIKENIEpl nefarorukana (OKeITy Oar-
JapiaMaiapblH OHTaWIaHIBIPY, €pTE aHBIKTAIIFaH
WHTEIIEKTYaJIIbl JapbIHIBUTBIKTEI HEMECE OKBITY-
JIaFbl KUBIHJBIKTAp/bl €pTe aHbIKTay), COHJali-aK
Oasyayap MeH )acecHipiMJIepMeH KeHec Oepy jKoHe
TY3ETY )KYMBICTAPBIH/IA TIKEICeH KOJITaHbLIAIbI.

- CBIPTKBI (paKTOpIIApMaFrbl albIPMANIBUTBIKTAP:
3aMaHayH 9JeyMETTIK koHe OlriM Oepy karmaiia-
PBI JKBIIIaM ©3Tepill OTHIPabl, OYJI MHTEIJICKT KY-
PBUIBIMBIHA BCEp €Tyl MYMKiH, all KOJJIaHBICTAFbI
JepeKTep TYpIi KacepeKIIeNik Ke3eHIHAeri opTa-
HBEIH peJti OOMBIHIIIA Oiperel Ko3KapacThlH JKOKTHI-
FBIH JKOHE CaH/Iap/IbIH COMKEC KeJIMEYiH KOPCETE/Ii.

Ochburaifira, KOTHUTUBTI KaOIIeTTepAiH 1amy
EpEKIIEeTIKTEPiH 3ePTTey MCUXOJIOTTap MEH HEeW-
poOuroyorTap YIIiH >KaHa KE3eHJI KamMTaMmachl3
ereqi, Oya Typii »Kac Ke3eHICpiHAE aKbUI-Ou
9IIEyeTiH JaMBITY XOHE KOJaay MoceleciHe Ke-
mIeH I TYpJe KapayFa MyMKiHAIK Oepemi. AKbUI-
Ol ©JIeyeTiH MaMBITy asChIHIA 3€PTTCYMIH ©3CK-
TiNiri apra Tyceni, Oya MereHiMi3 KOTHUTHUBTI
KaOineTTepAiH epeKUIeNiKTepiH TEPEH TYCIHY Ka-
KETTUTITIH KOpceTeIi.

Byn sxympIcTa Oanamap MeH jkacecmipiMaeperi
(7-20 xac) »xacka OalIaHBICTBI HHTEJUIEKT ©3repic-
TEPiHIH EPEeKIIeNIriH aHbIKTay, COHJai-aK 3eiiH-
HiH HEWPOHIBIK Kellijep TeCTiHIH KepceTKimepi
1Q xepceTKimiMeH KaHIATBIKTEl COUKEC KEeTMCTIHIH
3epTTey MakcaThl KOHbUIIbl. OChl MakcaTka JKeTy
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yurin Bekenep tecti (WISC u WAIS) men 3HXK mi-
HE3-KYJIBIK TaIllChIpMachl KOJAAHBLI/IBI.

Ocbiran  GaiimaHbICTBI OYJT 3epTTEyTe Keneci
MiHAETTep KOWBULABL: 1) KaThICyIIbIIAPAbIH 3€pT-
TeJIeTiH TOOBIHJAFBl MHTEIUIEKT KOPCETKILIIHIH XKac
epeKIIeNIKTePiH 3epTTey; 2) MHTEIUIEKT KOPCETKIIIi
MEH 3CHIHHIH HEHPOHIBIK JKeJi TECTI apachIHIAFbI
e3apa 0ailJIaHBICTHI 3ePTTEY.

Hezizei Oonorcam: opTYpii KacepeKUIeiK ToIl-
TapbIHJAFbl MHTEJJICKTYaIAbl JaMy TUHAMHUKACHIH-
Jla epeKIIeNiK 0ap jkoHe oyap 3eHiHHIH HEUPOHIBIK
JKeJIl TeCT1 KOpCEeTKIIliMEeH o3apa OaiiIaHbICTHI.

OneduerTepre MOy

AJlaMHBIH HMHTEJUICKTYaJIJIbl JaMybl OaJiajibIK
JKOHE JKACOCHIPIMIIIK IIaKTa dPTYpIil Ke3eHIepIeH
eteni, Oyn waTennekTiHiH (IQ) Bepbammsl xoHE
BepOaIbl eMec KOMIIOHEHTTEPIHIH e3repyiHeH Ko-
pineni. bip sxarbiHan, Oipkarap 3epTTeyuIiiep opra
MEKTENTe KOTHUTHBTI JIaF/IbUIAP/IbIH KOFapJiayblH
XKOHE aTKapyIIbl (pyHKIUSITIapABIH KYIISI0iH Kepce-
Teli, CKIHIIT JKaFBIHAH — YKaCOCTipiMAepAeTI HHTEI-
JIEKTyaJZIbl KOPCETKIIITEPIiH TepOery MyMKIHIIT1H
aritagsl (Rueda et al., 2004; Gathercole, 2004). CoH-
FBI JKBUIJIAPbl MHTEJUIEKT JACHIeHIMEH XOHE OHBIH
MMHAMUAKACBIMEH OalIaHBICTRIpyFa OOJIATHIH aTKa-
PYLIBI QYHKIMSIIAPBIH HET13T1 KOMIIOHEHT OOJIBII
TaOBLIATHIH 3eHiH MOCEIIEC] EPEKINe KbI3bIFYIITBLIBIK
TyabIpyaa. 3eiinHiH HeUpoHbIK, kel Tecti (3HXK)
3eWiHHIH YII HETi3r1 acmeKTiCiH (KpIpaFblUIbIK, OaF-
Japiiay, SK3eKyTHUBTI Oakbuiay) CaHIbIK Oarajayra
JKOHE OJIapblH CHIHATYIIBIHBIH KOTHUTHUBTI CHITAT-
TaMaJbIpEIMEH OalIaHBICBIH TallayFa MYMKIiHJIIK
OepeTiH daicTeMe eKeHIITIH KOpCeTe/I.

Bananap mNCHXOIOTHSICBIHIAFEl KIACCHKAIBIK
JKYMBICTAp HMHTEIUICKTyalIbl J1laMy 3eliH Mexa-
HU3MJICPiHIH KalBIITaCybl MEH MiHE3-KYIBIKTHI
€piKTi peTTeyMeH THIFbI3 OalIaHBICTHI €KEHIH KOp-
cereni (Vygotsky, 1978; Luria, 1966). An, 3ama-
HayHM 3epTTeyiiep OajaHblH 3eHiHIH IOFBIPIAH/IbI-
py XoHe Kefepriiep/i Oakpliay KaOineTi JoTHKa,
TIT )KOHE MaTEMaTHKa MOCEJICNIEPiH Menryai Koca
aJFaH/a, TaHBIMJIBIK IPOIECTePIIH THIMILIITIHE
TiKene# acep eTeTiHiH aTan kepcereni (Posner &
Rothbart, 2007). Xoraprer 1Q atkapyms! (pyHK-
nusAIapaeiH Oenrim Oip AeHrelne KanblnTacKaH-
IelFblH Kepcereai (Baddeley, 1996). Kemnreren
3epTTeyIIepAiH HiKipi OOMbIHIIA 3eHiH MEH KY-
MBIC JKaJbpl OanaiapAblH KONTereH KOTHUTHUBTI
MaHIBUTAPBl JaMBITYABIH HET131 00BN TaObIIaIbI
(Gathercole et al., 2004).



M. EpneHosa xoHe T.0.

Bananbik mrakTarbl 3eiiHHIH HEHPOHIIBIK, JKEIi
TECTIHIH HOTWKEIIEPIH KaIMbl KOTHUTHUBTI MKEM-
TTIKIICH JKOHE aTKapYyIIbl (QyHKIUIAPIBIH daMy
JeHreiiMeH OaiiaHbICTBIpaabl. 3epTTeysep Kop-
CeTKEH/IEeH, JKac YJIFaliFaH caliblH opTalla yakbIT
peaKIusCH a3asibl KOHe KOTHUTHUBTI KXyHelepIiH
OipTiHACT XETUTyiH KOPCETeTiH ARNIIK KOFapiai-
1wl (Rueda et al., 2005). 1Q kepceTkimTepi MeH 3e-
HiH TapameTpiiepiH CaJbICTBIPY IIaMachl OpTalia
0oJca ma, oH KoppensusHbl kepcereai (Fernandez-
Alcalde et al., 2010; Liu et al., 2013). XKorapsr 1Q
OJIETTE IIMEJICHICTEP I Oarmapiay jXoHe OaKbuiay
MIHJCTTEPIHJETT aKMmapaTThl XbUIJAaM JKOHE I
OHJIeyMeH OaimaHbIcThl. KOTHUTHBTI KOpCEeTKill-
Tepi KOFaphel Oanamap MEH jkacecmipiMiepie aT-
Kapylbl Oakpiiay THIMIIpEK >KyMBIC icTelai, Oy
colikec KEJIMEWTIH ChIHAKTapJbl OpBIHIAY Ke3iHje
a3 «amprmmynmen» kepcetineni (Ridderinkhof &
van der Molen,1995). Anaiiga, xoppensus d1eT-
T€ KaJbINThl 0okl Kamajael (1=0,2—0,4), eiTkeHi
WHTEIUIEKT — KOIl KOMIIOHEHTTI KOHCTPYKIHS 00-
JIBITT TaOBLIAIBI, all 3eHiHHIH HEUPOHIBIK el Tec-
Ti peakuusi yakbITBIH eJiey 3eiiHHiH Oenrimi Oip
acniektinepine raHa ocep ereni (Engle et al., 1999).
OpnaH e3re, OaNaNbIK MAKTaFbl MOTHUBAIIHSI MEH TICH-
XO(DH3HOJIOTHSITBIK KEMEJIEHY POl aTKapybl MyM-
KiH, OYJI TecTiiey Ke3iHae HOTIKeIepaiH Oypmaa-
HybIHa okeneni (Rueda et al., 2005).

1Q meH 3eliiH KopceTKILITEpl apachbIHIAFEl KOpP-
peIAnns TMHAMHKACHI JKac YIIFaliFaH CaifbIH 3Tepir
oteIpaabl (Shaywitz & Shaywitz, 2008). CorbIMeH,
OacTaybIll CHIHBIIN JKACBIHJA PEAKIIUS JKbUIaMIbI-
FbI MEH MHTEJUICKTYaJIZIbl TECTep apachIHIarbl Y-
JECIMIITTIK TOMeH OOIybl MYMKiH, OWTKEHI 3eiiH
OJTi e KaJIBINTAacy/la JKoHe Oayiajmap/ia mapiiayasH
aybITKybIHA VIIbIpaiabpl. OpTa MEKTeN >KachIHAaH
Oacran (10-12 xac) 3HX kepcerkimTepi TypakTa-
na Gacraiapl, Oynm IQMeH alikpiH OailmaHBICTAPIBI
aHbIKTayFa MyMKiHIiK Oepemi (Rueda et al., 2004).
JKacecmnipim ke3enine oty (13—16 5eT) KOHTpyIHTTI
eMeC TarchlpMaliap/ia yakKbIT PEaKIUsICHIHBIH ap-
TyBIMEH JKYpE/Ii, all :xoFapsl [Q aaeTTe keneprinepai
Oacy xabinerimen 6annanbicTsl (St Clair-Thompson
& Gathercole, 2006). 3eiinHiH HeQPOHABIK *Keli
TECTI IIaMaMeH 6-7 yKac apachIHAaFbl Oaanap/Iarkl
HET13T1 KOMITOHEHTTEP/Ii Oaranaya CeHiMIIi OOJIBII
keneni. 3eprreynepae 3HXK xone 1Q kepcerkimTe-
pl apachIHaFbI KaFbIMJIBI KOppEsus Oaiikaa bl
(acipece BepOanabl emec). byn OaitnmanbicTapibiH
JMUHAMHUKACHl MEH KYII KacKa OaiIaHBICTBI: Kac
Ke31H/Ie YaKbIT PeaKIHUAChIHBIH KopceTKimTepi Oip-
nraMa esrepmenti 0oJabl, an JKacecmipiM Ke3iHue

KOppesius 9AeTTe TypakTaia OacTtaijpl. OpTypIi
3epTTeyNepAeri KOPPENSIUsIHbIH alTapibIKTail Ta-
panysl (r 0,2—0,5 mamaceiHIa 00J1abl) HHTEIUICKT
NIeH 3€iiH MpolecTepiHiy Ko (akTOpJIBIFBIH KOp-
ceteni (Gathercole et al., 2004).

backa aBTOpmap, SK3eKyTHBTI (QYHKIHIIAD
MCH WHTEJUICKTIHIH, aTal alTKaHIa JapbIHABI 0a-
Janapaa e3apa OalyIaHBICBIHBIH IKOKTBIFBIH KOp-
cereni (Bucaille et al., 2023). Epecextep meH eri3
Oamamapra KYPTi3UIT€H TeHETHKAIBIK 3epTTey-
JIepIe KANMBl dK3EKyTUBTI (QyHKIMsUIap Oanmanap-
JIaFbl MHTEIUICKTIICH ©3apa OalIaHbICThl CKCHJIITri
anpikTanran (Gustavson, 2023; Freis et al, 2022).
Epecekrepneri cusKThl Tek jkaHapy KaOileTi FaHa
WHTEJUICKTYaIapl KaOlIeTTepMeH KaTaH KOppels-
usiHbl kepcereni (Gustavson, 2023). Oman esre,
OipiHmi (akTop eKiHIIire KaparaHaa reHeTHKAIBIK
JIeTepMUHANUSATIAHFAH OOJbIT mBIKTHL. Keitbip xy-
MBICTap/la KOMITBIOTEPJIIK TECTEP/li OpBIHAAYFa JIe-
ICH MOTHUBAIMS HEMECe TeMIICPAMEHT epeKIIeNiri
CUSIKTHI JJapajblK EPEKIIEITIKTEP YaKbIT PEaKIUsIChI
kepcetkimine acep eryi mymkia (Chiappe et al.,
2000). Conpgaii-ak o1eyMeTTIK-OiliM Oepy opra-
cbl (OTOACBIHBIH KOJJAy ACHTeWi, MEKTEITIH TYpi)
3ediH AaFAbIChIH JKaKCapTybl MYMKiH, COMKeciHIIe
COHBIMEH OaimaHbICTHI 1Q KepcerTkimii e Korap-
JTaNIb.

Con cebernti, Oananplk, makTarsl 1Q jkoHE 3e-
WiHHIH HEHPOHJBIK JKeJl TECTiHIH TOFBICHIHIAFBI
apbl Kapaurbl )KYMBICTAp BIPBIKTHI PETTEY JKylie-
CiHIH KaJlall TaMHUTBIHBIH, OHTOTCHE3IIH TYPJi Ke-
3CHJICPIHJIET]T HAKThl KaHJal 3¢iiiH KOMIIOHEHTTEPI
WHTEIICKTYaJIbl KaOiJIeTTEePMEH THIFBI3 OalIaHbIC-
Ta OOJATHIHBI JKAWIBl TYCIHIKTI TEepeHIeTe TYCYi
MYMKiH.

XKacecmipim ke3enue (mramamen 12 k. Oacrar
18 sxacka nmeHiH) aTkapymsl (yHKUUSIMEH Oaiina-
HBICTBI MaHJail OeuiriHiH OeNCeHIi XKeTuTyi Xy-
peni (Blakemore & Choudhury, 2006). bIpskTst
3eiiH KaOUIeTI, OHBIH IIIHJIE KeJAepriiepai KeHirl,
XKbUTIAM 3eHiHAl aynapy OipTiHzen jkakcapa Tyceni
(Luna et al., 2010). Hak ocbr ke3eHzae 3eiinmi 0a-
KblIay MEH JKaJIlbl HHTEIUICKTIHIH JKOFaphl JICHIe-
il apachIHIaFbl THIFBI3 OaiIaHbIC KOpiHe OacTalabl
(Gathercole et al., 2004).

XKacecmipimaepre apHanraH KiacCHUKaibIK 1Q-
tecti (WISC-V, WAIS, Craudopa-bune) xornu-
TUBTI KEMEJJICHY >KBIHBICTBIK JKETUTYIIH OipiHIIi
JKAPTHICBIH/IA TE3 O©CETiHIH koHe 16-17 kxacka xa-
KBIH CaJIBICTBIPMANIBI TYPZIE TYPAKTAIATBIHBIH KOp-
cereni. CoHBIMEH KaTap, YaKbIT PEaKIFSICHIHBIH
KepceTkimTepi jge e3repeni: 1Q neHredi >xorapbl
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KACOCHIpIMIIEp CTUMYJIJIAP IIUEICHICIHE KATBICTHI
MoceJenepii KbUIIaM 8pi JIOIpeK IIerre anajbl
(Tomer & Tsai, 2005).

XKacecmipimuepae 3HXK eryi xac Oamanap-
MEH CaJBICTBIPFaH/a a3 YaKbIT PEAKIHUSCHIH JKOHE
JKayanTap/blH OipriamMa TYpaKTBUIBIFEI MEH JI9IIi-
rin kepcereni (Rueda et al., 2005). byn 3eitinnin
HETi3ri HEHPOHBIK JKeNiJepiHiH Oipmiama Jamybl-
MeH OalIaHbICTHI.

XKeke 3eprreynep xepceTkeHaen (MbIcanbl, St
Clair-Thompson & Gathercole, 2006) opta mMekTen
xaceiHga (11-14 xac) kemepriiepai enemey KoHE
XKbu1aaM Oarjapray KaOieTiHae KYpT calalblK, ce-
Kipic 0ap, OyJI KOHTPY?IHTTI )KOHE KOHTPYIHTTI eMec
CTHMYJIJIap apachIHAAFbI a3 albIPMAaIIBUIBIKTA KOpi-
HEl.

JKyMbIcTapAbIH KOMIIUIIT 3eiiH KopceTKimTepi
(ecipece aTkapymisl Oakpliay MmapaMmerpiiepi) MeH
1Q apacwemmarer opramia oH OaitmaneicTap (r = OT
0,3 mo 0,5) »acecmipiM TomTapbIHAa OalKaJIasbl
nen kemiceni (Liu et al., 2013; Rueda et al., 2005).

DKk3eKyTHBTI Oakpuiay (executive control) wH-
TEJUICKTIHIH BEepOaJIbI €MEeC aCIeKTICIMEH TBIFhI3
OaliIaHBICTHI, OUTKEHI OJ1 KeAEPTiHi 0acy MEH HKEeM-
JuTikTi Tanam ereni. [Q kepceTkimi sKoFapsl xKacec-
mipiMep KOHTPYIHTTI eMec jKaFmaiiapia yakbIT
peakmusiceiHa a3 «aisimmy» kepcereni (Tomer &
Tsai, 2005).

Barnapnay (orienting) xeOinece 1Q-men onci3
OailtaHbICKa We, OUTKEeHI OYJT 3eHiHHIH ITKI KyHe-
Cl KOl )KaFrman/a oIeTTeTi MEKTEM ToKIpruOeCiHmeri
KOITEereH OWBIHIAp/Ia KOHE KEHICTIKTI KalTa eH-
neymeH anbikranansl (Fan et al., 2005).

XKacecmipimaepaeri KbIparbuIbIK (alerting) min-
JETTEP/Il OPBIHIAYFa YaKbITHUIB KOCBLTY KaO1JIeTiH-
JIe KOpiHe/Ii, JeTCHMEH OHbIH MHTCUICKTYaJl bl KOp-
CETKIMITEPMEH OailyIaHBICKI KON JKarjaiija TeMEH
oomazasr (Ridderinkhof & van der Molen, 1995).

KeTkiHIekTep MeH KacecmipiMaepae 3eHin
Oipimama KaJbIITaCKaH CUMATKa Ue, OJ1 DK3EKyTHB-
Ti OaKpUIay THUIMIUIT MEH KOTHHTHUBTI WHTEIUICKT
KOPCETKIIITEPI apachlHAAFBl OH KOPPEIAIUSHBI
CEHIMII TYpAe alyFa MyMKiHIIK Oepemi. COHBIMEH
Karap, Oaiinanpic KymiHiH mamsipays! (0,2 6acramn
0,5 netiin) 1Q >xoHe 3eiiin — Oy *kui KabaTTacaTbIH,
Oipak coraH KapamacTaH eKeyi eKi TypJli KOHCTPYK-
Us IETeH T KopceTemi. EpTe jKacThIK MmakKa 6TKeH
caiiera (17-18 >xac) OaitmanpicTap TYpakThl Ooja
Oacraiiipl, OyJI KOTHUTHBTI, COHJIali-aK METaKOTHH-
TUBTI TaHIBLTapIbIH HbIFatobiH Kepcetei (Rueda et
al., 2005).
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MarepuaJizap MeH dicTep

3eprreyae 7 xkac nen 20 xac apachlHIarbl 223
KaThICyIIBl 0071161, OHBIH imiage 180 (91 yi sxone
89 KbI3) KaTBICYIIIBI 3ePTTEY/IIH €Ki KE3CHIHEH TOJIBIK
OTTi: ICUXOMETPHUKAIIBIK XKOHE MiHE3-KYJIBIKTHIK. 90
KaTBICYIIBI 3ePTTEY/ Ka3ak TimiH/e oTTi, 90 — opbIC
TiJiHAE OTTi, ojap Kejecinmei sxac TomTapel: 7-10
kac (ki Mekrten »xackl — 33 Karblcymsl), 11-14
skac (okacecrpimaik ke3eH — 40 KaTbicymibr), 15-16
xac (>Koraprbl xacecripiMm — 38 kareicymisl), 17-20
*ac (KeTKiHIIeK kackl — 31 Karbicymisl). 3epTTey
TONTAPbl TEHECTIPIITeH, JKbIHBICHIHA, JKAChIHA, Ti-
JiHE Opail TeH KaJBINTACThl. DKCICPUMEHTAIIBI
3eprrey OO Mu UHCTHTYTHIHBIH TabopaTopus Oa-
3achIHIa KYprizinai. byn Makanara yagap MeH KbI3-
JlapJlaFbl MHTEJUICKTIHIH )KacKa OaiyIaHbICThI [ICUXO-
JOTUSUTBIK, epekmenikrepi xoHe 3HXK (Attentional
Network test) MiHE3-KYIBIK KOPCETKIIITEPiH alabIH
ana 3epTTey HOTHXKeNepi KOochULIbl. bynm 3eprrey
on-Mapabu areiHgarel KazYV-H MequlHa jxoHe
JICHCAYJIBIK, CaKTay (aKyJIbTETiHIH KeprilikTi JTH-
kanbslk, KomuteriMen Makyaanasl. ChIHATYIIBIIAD
«tenedoH pagrochl) JKOHE OJIEYMETTIK KEIiJeri
KapHaManap apKbUIbl TapThULABL. 3epTTEyre KaThl-
Cy YIIiH TaHay KpUTepuitiepi keiecinei 6ommbr: 1)
xacbl 7-20 apacser; 2) aHaMHE3iHIe HEBPOJIOTHSITBIK
JKOHE TICUXOJIOTHSUIBIK, aypyJapablH OomMaysl; 3)
MICUX0AKTUBTI JIopiiiepi Koanoay; 4) kepy mpoo-
nemaiapsl 0ojica OHBI TY3eTy (Ty3eTy Ke3ulmipiri,
TUH3a). OpOip CHIHAIBINTY HEMECe OHBIH aTa-aHachl
(18 >xacka neiinTi KaMKOPIIBI) 3epTTEYMiH MaKca-
ThI )OHE MIHJICTTEPIMEH TaHBICTHI JKOHE 3EPTTCYIe
KATBICY TypaJibl aKIapaTThIK KeIiCiMre KOJ KOMIbI.
Karpicymbinap 3epTTey HYCKayJIbIFBIH OYy3FaH JKaF-
naiiia Kateicy TOKTaTthuiasl. OmaH esre, apoip ChI-
HaITyIIIBl 3ePTTEYIiH Ke3-KeITeH Ke3eHIHAe KaThICy-
JaH 0ac TapTybIHA KYKBLIBI OOJIJIBI.

Tcuxomempuranvix 8dicmep

WuTemtexTini enmey Bekcnep TecTiHiH Keme-
riMeH JKYpri3ifii, on eki Tonka Oexinren 11 xexe
cyOTecTeH Typanbl: 6 BepOaabl )koHE 5 BepOa bl
eMec KOMITOHEHTTep. 3epTTeyae Bekciep TecTiHiH
CHIHATYIIBIIAPIBIH €Ki JKACEPEKIIEIIIK KaTeropus-
ChIHA apHAJIFaH €Ki HYCKAChI KOJIJaHbUIIbI:

A) 6,5-16,5 xac: Bekcnmep tecti (Wechsler
Intelligence Scale for Children, WISC) — 6amanap
MEH acecIipiMIaepai TecTiaeyre apHamrad (6,5
xactaH 16,5 xacka jediin). byn Tectin Oananapra
apuanran Hyckacel A. 0. Ilanaciok Oelimaeren
xoHe cranmaprraraH ([lanacrok, 1973).
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B) 16-64 xac: Bekcnep Tecti (Wechsler Adult
Intelligence Scale, WAIS) epecexrepai TecTiney-
re apHanran (16 »xacran 64 sxacka neiin). byn
Hyckanel na A. lO. Ilanaciok OelimmereH xoHe
crangapTraran xoHe CankT — [leTepOypr Kanachl,
«Mmaron» MemnekeTTik eHmipici xanbHaa FO.U.
Ounmmmonenko MeH B.M. Tumodees xoHE T.0. TO-
JBIKTRIpYJIap MeH e3repicrep eHrisrex (Ilanaciok u
Ip., 1992).

BepOanap! cyOrecTepre MblHaIapabl aHBIKTa-
TBIH TamcChIpMaliap JKaTajbl: XabapIiblK, TYCIHIC-
TiK, apuMeTHKaIBIK KaOlleTTep, YKCaCThIKTap bl
Taby, caHABIK KarapjapAbl KeOeHTy >kKoHE CO3MiK
cyOTectep. Bepbanasr emec cyOTecTepre kenecinep
xKataael: mmdpray, cypeTTe KeTiCIeHTiH Oomek-
Tepai Taby, CypeTTiH peTTUIriH aHbIKTay, GUrypa-
JapAbl KOcy, JJAOUPUHTTEP, KEHICTIKTIK oinay Tam-
ceipmaniapel — Koca tekmienepi. Opbip cyOTecTiH
OpBIHAATYBI YHaiIapMeH Oaramanabl, COTaH KeHiH
oNapbIH TapalyblH TalfayFa MYMKIHIIK OepeTiH
OippIHFall IIKaJajbIK OaFanayra ayaapbuiaabl. Op
TaIChIpMaHbIH OPbIHIATYbIH TalJay HeTi3iHAe Bep-
OayIpl JKOHE BEpOAIIBI eMeC WHTEIUICKT, KAJIITBI
uHTeIeKTyan sl kodpduuuent (IQ) ecenrene-
ni. CelHaTymIbUIapblH, TalChIPMaHbl OPBIHIAYBIH
CaHJIBIK JKOHE calajblK Oaraysay MHTEIICKTYaJlIbl
KBI3METTIH TYPJl acleKTUIepiHiH JaMy JopeKeciH
aHBIKTayFa MYMKIHJIK Oeperi.

Mines-gynvixmolx a0icmep: 3eliHHIY HeUpOH-
owix diceni mecmi (3HK)

3eitinHIH HeUPOHABIK, JKeJll TeCTiHiH Oamamapra
apuanran Hyckacel 3HX (Fan, 2002), E-Prime na
(2.0 nycka) OargapnanFaH, HETi3r1 MiHASTTEP PHH-
IUTIH caKTay/a «O0alIbIKThD», KOJaHaIbl. 3eiiHHIH
HEHPOHIBIK K€l TecTi — OYJI KOMITbIOTEPIIEHTEeH
MIHE3-KYJIBIK ©JIiCTeMeCi, OJI 3eHiHHIH YII HEri3ri
MO/YJIiHIH KYMBICHIH OarajayFa MyMKiHIIIK Oepeni:
(KBIparpUIBIK, Oarmapiay, SK3eKyTHBTI OakbLiay).
Bip kpIcKa ceccusima 01 CUTHaJI Oepy MIapTTapbIiH
e3repTe OTBIPBIN, BU3YalAbl TiTipKEHIIprimrepre
JKayan Oepy YakbIThl MEH KayanTapbIHbIH I9JIIT1H
Tipke#ai. OCbIHBIH apKachlHa 3epTTeyIIiep KaTbl-
CYNIBIHBIH 3CHiHIH KAHMIIAJBIKTHI THIMII aybICTHI-
PaThIHBIH, KBIPAFBUIBIKTHl CAKTAHTHIHBIH KOHE Ke-
Jiepriiepai 0akbUIAaHTBIHBIH CAH[IBIK, TYPJIE OJIIICH
anajpl.

3HX TecTiHIH dKCTIEpUMEHTAJIBIK MIHICTTEPI
CTHMYJIABIK BIHTAIAHABIPYIbIH 4 TYpiH (nO cue —ec-
KepTy CUTHAJIBI XKOK, central cue — opransik, double

cue — KOC eCKepTy CUTHaJbIMeH, spatial cue — ke-
HICTIKTIK) X0HE OaFbpITTayIIbl CTUMYJIAPIbIH YIII
TypiH (OeliTaparn, KOHTPY?HTTI XOHE KOHTPYIHTTI
eMec) KaMTUTBIH HycKayiap MeH CTUMYJIIBIK MaTe-
pHanaapbIH I9HeKTi Typae KepceTy 0oJbIn Tadbuia-
11 (Mary Rothbart, 2007).

Minzgerrep HETi3Ti AKCHEPUMEHT OacTajFaHFa
JICHIH Ka3aKCTaHJBIK Oanajgap MOMyJIsSIUsChIHIA
BaJIMATEJIM, CHIHAIIBI.

Cmamucmukanvlx manoay

AJBIHFAH MOIIMETTEP/II CTATUCTUKAIIBIK TaIIay
SPSS 16.0. craTrcTukansik, 0argapiaMa KoMeTiMeH
KYPri3iimi.

- JleckpunTHBTI CTaTHCTHKA: oOpTamia, dpoip
TomIIa OOMBIHINA CTAHAAPTTHI AYBITKY, OOyl dY-
PpBIC TEKCEpYy.

- bip ¢akropnbl xoHE Ko QaxKToOpibl IHC-
nepcusblK, Tanaay: (ANOVA) eprypri kac Tom-
TapbIHAaFel BepOanapl xkoHe BepOanmel emec 1Q
CaITBICTBIPY.

- Koppensueik Tannay (Ilupcon): 3eprrenerin
TONTapAbIH WHTEJUICKT JEHreilli MEH MiHe3-KYJIBIK
KOPCETKIITEPi apackIHIAFbl OailTaHBICTHI aHBIKTAY .

Haru:xesnep MeH TajakbLIay

Byn tapayaa ncuxoMeTpusIIBIK, )KOHE MiHE3-KY-
JIBIK, ©ICTEPIHIH KEIIEHIH KOJIJIaHy KE3iHJIe aJbIH-
FaH HOTHKEIICP/IiH CUITATTaMaChl KEITipLIreH.

1. IlcuxoMeTpUAIBIK HOTUXKeJIep (BepOabl,
Bepoasabl eMec, :kajanbl 1Q)

1.1. BepOasnpl HHTEIUICKT

XKanmsr BepOangs! 1Q opramra kepceTkimn Kii
MEKTeI JKaChIHJAFbl 7-9 jKac KaThICyIIbLIap/Ia KO-
Fapel Oomaer (1 cyper), ’koHE KbI3gapia MYHBIH
MoHI mamamen 127,5 xerce, ynaapja — mamMaMeH
121,5 Gonmel. Bipmama >KOFapbl Kac TONTapbIH-
nma (10-12 >xene 13—15 xac) BepOan bl HHTEIIIEKT
KOPCETKIII yKcac neHreine kanmsl (yamapaa 124.9
xoHe 126.2, kpzaapaa 116.7 sxxoene 117.0). Ketdinri
KacecHipiMIiK KoHE epTe JKaCThIK MaKThIH (16—18
xoHe 19-20 xac) moHi ynmapaa 116118 Temen, an
ke3aapaa — 118-119 apansireiaga (2 cyper), 6ipak
CEeHIM/Ii alBIPMAIBUIBIKTAP aHBIKTAJFaH JKOK.

Hucnepcussik, Tangay (ONE WAY ANOVA)
JKac JKOHE KBIHBIC (DaKTOpIapbl OOWBIHINIA OAPITBIK
)Kac EpeKIIeNiK TONTApbIH CalbICThIpCaK BepOa-
Jel 1Q CTaTUCTUKANBIK MOHJI albIpMAIIBUIBIKTAD
aHbIKTanmMansl (1,2-cyperrep).
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IQ Verb
130.0000
128.0000
126.,0000
1240000
122.0000
120.0000
118.0000
116.0000
114.0000
112.0000
110,0000
108.0000
7-9 xac 10-12 xac 13-15 xac 16-18 xac 19-20 xac

1-cypet — XKac epekmrerniri TontapbslHIaFsl BepOa(bl HHTEIUIEKTIHIH OpTala KepceTKimTepi

1Q Verb
135.0000
130.0000
125.0000
120.0000
115.0000
110.0000
105.0000
100.0000
7-9 xac 10-12 xac 13-15 xac 16-18 xac 19-20 sxac

HEp. W3lien.

2-cypet — ['eHapitik TonTapaarsl BepOaiibl HHTEIUISKTIHIH OpTalla KopceTKimi

1.2. Bepbanasr eMec HHTEIUIEKT BepOaIIbI eMeC MHTEIIEKT JKOFaphl, ajl KajaraH 2,

7-9 xacrarbl (3-cypeT) KaTbicymibuiap Bepban- 3, 4 sxoHe 5 e3re Tonrtapiaa Oip OipiHEH OHILA epeK-
nel eMec 1Q (F= 6,308, p = 000) Gipmrama xorapsl  meneHoenmi. 13-15 xac apanbIFBIHIAFB! YITAPIBIH
opTaia KepceTkilmke ue Ooyiapl. BepOanmbl emec  MomiMeTTepi KbI3IapliaH CcoJl TOMEHJIEY OOJIIbI
WHTEIJIEKT OoifpiHIIa 1-mri Tom KaTeicymbiiapel  (4-cypet). 19-20 >xac ToObHIAa (KpI3mapaa ma yi-
Oacka TonTapaaH epekwmeneHeni. bipinmi tomta  nmapaa aa) monuep 106 jkaKbIHIAABL.
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|Q Neverb

125.0000
120.0000
115.0000
110.0000
105.0000
100.0000

95.0000

I *

10-12 xac

90.0000
7-9 xac

13-15 xac

e e
R

16-18 xac 19-20 xac

3-cyper — JKac TontapsIHAaFE! BepOaapl eMec HHTEUIEKTiHIH OpTallla KOPCeTKIIi

IQ Neverb

140.0000
120.0000
100.,0000
80.0000
60.0000
40,0000
20.0000

0.0000

7-9 xac 10-12 xac

13-15 xac

16-18 xac 19-20 xac

EEp. W 3ien.

4-cypet — ['enipiik TonTapaarsl BepOaIIsl eMeC HHTEIUICKTIHIH OpTaIia KepCceTKilm

ANOVA HoTmxeci O0HbIHILIA TONTAP apachIH-
Jarbl aWbBIPMAIIBUIBIKTAP CTATHCTUKAIBIK MOHII
6oamanet (p>0,05).

1.3. XKanmesr 1Q

ANOVA notnxenepiHe coiikec, Killi kac TOObI
(5-cyper) xanmsl (tosbik) 1Q (F=3,047, p=0,019)
JKOFapbl KOPCETKINIIMEH epeKIIeneH . Ymap/a-

FbI kanmnbl [Q opramia mMoHi (6-Cyper) Kilni TonTa
(7-9 xac) 120, ynaxen Tomra (19-20 »kac) 111 a,
kpB3gapaa — 126 7-9 xacra, 115 oman Korapbl
xacrta 00ixbl (6 cyper). CanbICThIpMalIbl Tajidy-
na (ONE WAY ANOVA) MoHai albIpMalIbUIBIK
(p<0,05) 13—15 >xac TOOBIH/IA aHBIKTAJIBI, MYH/Ia
ynnap 119 oprama votuxe, an kpizaap 111 notmke
KOPCETTi.
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1Q general

130.0000
125.0000
120.0000
115.0000
110.0000

105.0000

10-12 xkac

100.0000
7-9 xac

I *

13-15 xkac 16-18 xac 19-20 xkac

5-cyper — JKac TonTapbIH/aFbl KaJIbl MHTEIUICKTIHIH OpTallia KepCeTKili

IQ General

135.0000
130.0000
125.0000
120.0000
115.0000
110.0000
105.0000
100.0000

95.0000

7-9 xac 10-12 kac

W Ep.

13-15 xac

16-18 xkac 19-20 kac

W Jiten.

6-cypert — ['eHIIpITiK TONTapAaFh! KaJIIbl HHTEIUICKTIHIH OpTalla KopCeTKii

backa jxac caHaTTapblHIA CTAaTUCTUKAIBIK Ce-
HIMJII cOMKecci3IikTep TaObutFaH koK. JKanmbl 1Q-
IIiH €H OFaphl OpTaIia KepceTKImTepi Killi kacTa-
FouTap el (7-9 xac) Tipkenmi.

WHTennexTinig reHapiiK epeKmenikTepi (OHbIH
imrinae BepOaypl )koHEe BepOalibl eMec) OipKaKThI
emec: kel tomrapabl (13—15 >xac) xammer [Q Oo-
WBIHIIA yIJap MEH KbI3Jap apachlHAAFbl CTATUCTH-
KaJIBIK, aifbIPMaIIBUTBIKTAP TipKEIIi.

Tyracraii, ANOVA opici OoiibIHIIA CATBICTHIP-
MaJbl Tajjnay OapbIChIH/IA KOTHUTHBTI KOPCETKIII-
Teperi YAKeH alblpMallbUIBIKTAp JKOFapbl MOHTE
JKETKEH JKOK. AJIIBIHFAH HOTIDKEJep JKacecIipiM-
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JIepJIiH e3repyiHe ocep €Tyl MYMKIH opTa JKoHe
YJIKEH TOITapJaFbl UHTEIUICKT KOPCETKIIITEePiHIH
TOMEHJIEy TEeHJICHIMSCH FaHa Oap €KeHiH Kepce-
Te/i, COHBIMEH Kartap, TECTepAiH KacKa Kapail WH-
TeJUIeKTKe OeWiMIenyiHiH ocepi, SFHH ermue jxac-
Tarbl aJaMJap YIIiH TECTePAiH KYpACICHYI *KOKKa
LIbIFApPbUIMARABL.

3. MiHe3-KYJBIK KepceTKimTepi (3eHiHHIH
HelpoHAbIK keai TecTi — ANT)

3.1. 3eprreyaid OapiblK KaThICYIIbLIAPBI Bp-
TYpJl BIHTANAHIBIPY CaHATTapblHA CTAHAAPTTHI
aybITKyJapbsl 0ap peakuusi YaKbITBIHBIH OpTalia
MOH/Iepi |-KecTeze KenTipiareH.



M. Epnenosa xoHe T.0.

1-kecTe — OPTYPIIi BIHTANAH/BIPY CAHATTAPBIHA AyBITKYJIAphl 0ap peaknusl yaKbITHIHBIH OpTalla MOHAEpI

CTHMYJI CAHATTAPBI

RT oprama mMaHi (cTaHAAPTTHI aAYBITKY), MC

1

2

KOHI'PY9HTTI

656.48 (154.46)

Konrpysurti emec

728.79 (159.43)

Oeifrapar

638.38 (150.68)

JK3eKyTUBTI 0aKblL1ay

72.32 (50.78)

Eckeptyci3 curnain

724.10 (161.52)

Koc eckepry curnaimst

663.05 (151.28)

KbIparbLibIk 61.05 (59.55)
Opraibik 684.34 (160.55)
KEHICTIKTIK 650.63 (151.89)

Barnapaay 33.71 (47.35)

2-KecTene 3eHiHHIH HEHPOHIBIK KEl TECTI MCH
(Bekcnep TecTi) MHTEIUICKT IIKAIAChl apachIHIaFbl
ITupcon xoadduIMeHTIH Makigamana OTHIPEIT KOp-
PeISIIUSITBIK, TAJIayABIH CEHIMII HOTHKENEpl Kell-
TipiATEH.

ATBIHFAaH HOTIKENIep 3CHIHHIH HEHPOHIBIK
el mapameTpliepi Tek BepOasibl )koHe BepOabl
eMec KalimeTTepre KAaThICTHI HHTEIICKT KOpPCeT-
KIITepiHiH cyOmKananapbiMeH OalIaHbICBICHIHBIH
OOJTyBIH KOPCETEI.

2-kecte — 3eHiHHIH HEHPOHIBIK JKelli KOPCETKIIITepi MEH MHTEIUICKT IIKAIAchl apachlHIaFsl KOPPEISIMSIIBIK, TalayIblH CEHIMI1

HOTHXKEIepi
Bepﬁa.lmu HHTEJVICKT HIKaJIacbl Bepﬁa.ﬂ}]bl €eMeC HHTEJVICKT LIKaJIachbl
~ A = = o S 2
s |&_|¢ gal zal . |[Ea | 2 |BES | =247 |5 .
e | EE|EE|EEAEES &€& |EOE a8 3 ST IR E B 2125 >
- RETTE Y kg 2UES [TERE |2 E|SE|TE
,146(%) | 0,067 | 0,108 | 0,102 | -0,049 | 0,003 |,168(*)| -0,020 | -0,080 | 0,087 | 0,019 | 0,021 | 0,110 | 0,059 | 0,095
KBIPAFBLIBIK | 50 | 0370 | 0,148 | 0,172 | 0,510 | 0,971 | 0,025 | 0,793 | 0,288 | 0,246 | 0,798 | 0,828 | 0,141 | 0,428 | 0,203
(Alertness)
180 | 180 | 180 | 180 | 180 180 180 | 180 | 180 | 180 | 180 | 109 | 180 | 180 | 180
20,052 [-0,013 | 0,073 | -0,008 | 0,046 |-195(**)| 0,055 | 0,069 | 0,006 | 0,104 [-0,115]| 0,074 |-0,060| 0,037 |-0,023
Barmapaay [ o510 566 [0.332 | 0910 | 0,537 | 0,000 | 0464 | 0355 | 0,935 | 0,165 | 0,124 | 0,442 0,420 | 0.623 | 0,755
(Orienting)
180 | 180 | 180 | 180 | 180 180 180 | 180 | 180 | 180 | 180 | 109 | 180 | 180 | 180
5 . |-,156(%)] 0,023 |-0,082| -0,138 | -0,026 | -0,066 | -0,075 | -0,057 | 0,019 |-,170(*)|-0,121] 0,037 |-0,100-0,130-0,132
K3eKYTHBTI
Gakeuiay | 0,036 | 0,759 | 0277 | 0,064 | 0,734 | 0381 | 0,319 | 0,445 | 0,803 | 0,022 | 0,104 | 0,705 | 0,181 | 0,081 | 0,078
(Execont) 180 | 180 | 180 | 180 | 180 180 180 | 180 | 180 | 180 | 180 | 109 | 180 | 180 | 180

**_ Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

Keiparbuiblk BepOanapl «Xabapaapisiky cyO-
tectiMeH (1 = 0.146, p <0.05) >xoHe BepOanIpl emec
«KericneiiTin 6emmextep» cyoTectimen (r=0.168,
p < 0,05). on GaitnaHbICThL. SIFHU, 3€iiHHIH HEFYp-
JIBIM THIMJII «eCKepTY XKyHeci» Oenrini 0ip nopexe-

Jie BepOasiibl eMec jkoHe BepOaibl HHTEIICKT Kop-
CeTKIITepiMeH OalIaHbICTHI.

Barnapnay «Cesfik» cyOTeCTIMEH Tepic Koppe-
musutananel (r = —0.195, p < 0.01), srau 3eiiiHHIA
JKBUTIAM MIOFBIpIIanybiHaa («Orientingy) «Ce3mik»
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cyOtecti OoWpiHIIA ynaimap (BepOayibl KOMIIO-
HEHT) OipmraMa >KOFapel HeMece KepiciHIe OOybl
MYMKIiH.

DK3eKyTHBTI OaKkbUIayIbIH «XabapHaapibIky»
BepOamabl cyorecrimeH (r =—0.156, p < 0.05) xoHe
«KunanMansr purypangap» BepOaIabl cyoTecTiMEH
(r =-0.170, p < 0.05). a1ci3 Tepic KOPPAEALUICH
AHBIKTAABI. JK3EKyTHUBTI OaKbLIayIbIH TOMEHTI
KOPCETKIIITepi OCBl JKYHEHIH THIMIALTITIH >KOFaphl
eKCHJIITIH OUImIpeTiHiH ecTe ycraraH ab3am. byn
OaiimaHpIC KaTBICYIIBUIAPIBIH THIMAI DK3EKyTHB-
Ti OaKpUTayBl KOFaphl OoyFaHza «XadapaapirbIky»
xoHe «Kunanmansl ¢urypanap» OOHBIHIIA KOFa-
PBI KOPCETKIITep KOPCETETiHIH OaifKaTabl.

KopbIThIHABI

Jepexrepai Tanmay HOTIKenepi OoibiHIma 1Q
opTaiia MOHJCPiHIH JIWHAMUKACHIHBIH TCH/ICH-
MSICHI FaHa aHbIKTaIAbL. Kimni skac ToObHAare! 1Q
KepceTKiluTepi Oipmrama »orapsl 00Jabl, Oy *a-
cocmipiM Ke3eHIHIH JaMy epeKIIeTiKTepiHiH, COH-
Jaii-ak, aMyJIbIH aKCelepalvsuIbIK IpOIeCTEePiHiH
BIKTEMaN ocepin kepcereni. CoHmal-ak albIHFAH
MOJIIMETTepre Xacka OeHiMIenTeH eJiey dJIicTe-

MECIHIH epeKIIeNiri, 0JlaH 63re IIKajallay Mocese-
JIEPIHIH OPTYPJIi CaHbl OOWBIHIIIA HOTIDKEIIEP/l CTa-
TUCTHKAJBIK TYpJe OpTamiaiay 9cep eTyi MYMKiH
CKCHIH aTall OTKCH JKOH.

1Q cyOtecrepi MeH 3eiiHHIH HE(QPOHIBIK, JKeIi
TECTI KOPCETKIMTEepi apachIHAAFBl CEHIMI Koppe-
JISIUSUTBIK, OaliIaHBICTap 3eHIHHIH HEMPOHIBIK JKei
JIaMYBIHBIH KOTHUTUBTI KaO1JIeTTepre OCepin Kopce-
TeJi. AJBIHFaH HOTHKEIIEP OChl OAFBITTAFbI KOCHIM-
1I1a 3epTTeYNEPAiH KaKETTUIIrH KopceTei.

Ocelnaifiia, WHTEIUICKTIHIH JKac epeKIIeliK-
TEpiH 3epTTey IMCUXOJIOTTap MEH HeHpoOHoorTap
YIIiH XaHa Ke3eHJI KaMmTaMachl3 €Telli, Oya Typii
JKac Ke3CHIIEPIHIe aKbLI-0i DJICYEeTIH TaMBITY )KOHE
KOJIJIay MOCeNeciHe KeIIeH/Il TypJe KapayFa MyM-
KiHTiK 6epemi. AKBUT-0i dJICyeTiH JaMbITY asChIHIIA
3epTTEY/iH O3CKTUIr apra Tyceai, Oyn IereHimi3
WHTEIUICKTIHIH Kac epeKIIeNiKTepiH TepeH TYCiHY
KaKETTUIITH KepceTe/I.

AJIFBIC
3eprrey Kaszakcran PecnyOnukacet Frutbim

KOHE YKOFaphI O1711M MUHHCTPIIIT] FBITBIM KOMUTETI-
MEH KapKbutanabIpbutasl. I'pant NeBR27198099.
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QPR PRACTICE IN SUICIDE PREVENTION
AND ENSURING THE WELL-BEING OF ADOLESCENTS
AND YOUTH: IMPLEMENTATION EXPERIENCE
IN THE REPUBLIC OF KAZAKHSTAN

Research on suicide and its prevention is one of the key topics in modern science. Studies of effec-
tive and scalable prevention strategies aimed at reducing the risk of suicide among young people are
becoming particularly significant. QPR (“Question, Persuade, Refer”) is one of the scalable approaches
to suicide prevention, which involves training “gatekeepers” from among ordinary people who are able
to recognize signs of suicidal behavior and establish dialogue with potential suicidal individuals in such
a way as to encourage them to seek professional help. This approach has demonstrated effectiveness in
global practice and has also been implemented in Kazakhstan.

The aim of this study is to analyze the effectiveness of implementing the QPR method for suicide
prevention and ensuring the well-being of adolescents and young people in Kazakhstan Republic. The
researchers conducted an evaluation of the application of the method in educational institutions. The au-
thors analyzed supervision reports of specialists who were trained in the QPR methodology and received
support during its implementation in practice. The study identified both the challenges faced by those
who applied the QPR method in their professional activities and the outcomes they observed.

The authors conclude that gatekeepers evaluated the method positively. However, since in some
regions of the country, during the period of project implementation, there were no services to which
potential suicidal individuals could be referred, the application of the QPR method could not be fully
realized. Stigma and the negative perception by the population of the professional’s qualifications who
could receive high-risk individuals also often hinder the effectiveness of gatekeepers’ work using the
QPR method. The authors also revealed specific features of the work of educational institution services,
which may also affect the effectiveness of suicide prevention projects.

The presented analysis is intended to assist those involved in the development and implementa-
tion of suicide prevention programs to take into account the challenges and contextual factors that may
influence the course and effectiveness of projects aimed at addressing the problem of suicide among
adolescents and young people in Kazakhstan Republic.

Keywords: suicide, suicide prevention, well-being, QPR method, assessment of suicidal risks.
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JKacecnipimaep MeH XacTapAblH 9A-ayKaTblH KAMTAMAaCbI3 €Ty YLUiH
CYMUMATIH, aAAbIH aAy XkoHe QPR aaici: Kasakcran Pecnyb6amnkacbiHaa
)Ky3ere acbipy TaXipmbeci

CyMUMATI >KOHe OHbIH aAAbIH aAy BAICTEPIH 3epTTey Ka3ipri FbIAbIMHbIH ©63€KTi TaKbIpbINTapbiHbIH
6ipi 60AbIN TabbiAaabl. YKacTap apacbiHAAFbl ©3-63iHe KOA >KYMcCay KayriH asalTy YWiH TUIMAI
JKoHE ayKbIMAbl MPOMUAAKTUKAABIK, CTpaTErnsAapAbl 3epTTey epekile MaHbi3Abl OGOAbIM KeAeAi.
«QPR» («Cypak, K010, KOHAIpY, CiATEMe >Kacay») CYMUMATIH aAAblH aAyAbIH ayKbIMAbl TOCIAAEPIHIH
6ipi 60AbIN TabblAAAbl, OA CYMUMATIK MiHE3-KYAbIK, GEAMIAEPIH TaHW aAaTbiH XKOHE OAapAbl i3aeyre
bIHTAAQHABIPY YLLIH bIKTMMAA CYMUMATEPMEH AMAAOT Kypa aAaTbiH KapananbiM aaaMAapAaH (MIHAETTI
TYPAE MamaHAap emec) KakrawibiAapAbl OKbITYAbl KE3AEMAI. TOCIA XaAbIKAPAAbIK, TOXIPUOEAE TUIMA
eKeHAIri kepceTiaai »keHe KasakcraHAa eHrisy Taxipubeci 6ap.

ByA 3epTTeyain MakcaTbl — KasakcraH PecnybAmKacbiHAAFbI XKacecripiMAEp MeH >KacTapAblH, 9A-
ayKaTblH apTTbIpyAa XXoHe CYMUMATIH arablH aayaa QPR saiciHiH TUIMAIAITIH Tanaay. 3epTTeyLlirep
OKY OpPbIHAAPbIHbIH, MaMaHAAPbIHbIH SAICTI KOAAAHYAbI OaraAayblHa TaApay >Kacaabl. ABTopAap QPR
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aAicTemeci BOMbIHILA OKYAAH OTKEH >KOHe OHbl TaXXipnbeAe eHrisyae KOAAQy aAFaH MamaHAApAbiH
6akbiAay ecenTepiH TarsaAbl. MamaHAapabit QPR saiciH Taxipubere eHrisyae kesaeceTiH KMbIHADIK-
Tapbl XK8HE SAICTI eHri3y 6apbiCbiHAQ MAaMAHAQP aAFaH 8CEPAEpPi aHbIKTaAAbI.

3epTTey aBTOpAapbl MamaHAApP OYA SAICTI OH GaraAaabl AEreH KOPbITbIHAbIFA KEAAI, Oipak, oba-
Hbl >KY3€re acblpy Ke3iHAE eAAiH Kenbip anmakTapblHAQ MamMaHAAP bIKTUMAA CyMUMAKE CIATEME >Ka-
can anaTblH Kbi3meTTep 60AMaraHAbIKTaH, QPR AiCiH KOAAAHY TOAbIK, XKy3ere acbipbiAmaabl. Cymuma
Kayri >KOFapbl aAamMAapPAbl >KaTKbi3yFa 60AATbIH MamMaHAAPAbIH, OIAIKTIAITIH XaAbIKTbIH CTUIMa >KoHe
Tepic 6araraybl Aa QPR 8AiCiH KOAAQHATBIH KaKMallbIAAPAbIH, XKYMbICbIHbIH TUIMAIAIriHE >KU1i Keaepri
)acanabl. CoHAQM-aK, aBTOPAAP CYMUMATIH aAAbIH aAy >KO0aAapbIHbIH, TMIMAIAIriHE acep eTyi MyMKiH
6iAiM Gepy MekeMeAepiHiH KbIBMETTEPiHIH epekLLeAiKTepiH Ae aHbIKTaAbl. YCbIHbIAFAH TaAAQy ©3-63iHe
KOA >KYMCaYAbIH aAAbIH aAy GaraapAamMacapbiH 93ipAeyre XKoHe icke acblpyFa KaTblCaTblH TyAFaAap-
ra KasakcraH PecnyOAnKacbiHAAFbI KacoCMipiMAEP MEH »KacTap apacbiHAAFbl CyMLMA NMPOBGAEMaChIH
Lwely 60MbiHIIA >kobarapAbiH, 6apbICbl MEH TUIMAIAITIHE BCep eTyi MyMKiH KYPAEAIAIK NeH epekLIeAik-
TEPAI eckepyre KOMeKTecyre apHaAfaH.

TyiiH ce3aep: cymumA, CYMUMATIH aAAbIH aay, aa-aykat, QPR texipubeci, cymuma kayniH 6ara-
AQy.
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[MpakTnka «QPR» no npeaoTBpaLLeHMio cyuumaa
AAS obecneveHusi 6AArornoAyU1s NMOAPOCTKOB M MOAOAEXKM:
onbIT peaansaumnun B Pecnybanke Kasaxcran

McecaepoBaHMs CaMOyOMIACTB M METOAOB MX MPEAOTBPALLEHMS SIBASIETCS OAHOM M3 KAIOYEBbIX TEM
coBpeMeHHol Haykn. OCOBEHHO 3HAUMMbIMU CTAHOBSITCS UCCAEAOBaHMS 3EKTUBHBIX U MacLITabu-
pyeMbIX cTpaTerunii NporUAAKTUKM, HAMPaBAEHHbIX HA CHMXKEHME pUCKA CYMUMAQ CPEAN MOAOAEXM.
«QPR» («Question, Persuade, Refer») — 0AMH 13 AOCTYMHbIX K MacWITaGMPOBAHMIO MOAXOAOB MO Mpe-
AOTBPALLEHNIO CYMLIMAOB, KOTOPbIN MpeAnoAaraeT NOAFOTOBKY NMPUBPATHUKOB («gatekeeper») M3 umc-
AQ OObIUHbIX AIOAEM, CMOCOOHBIX PAcno3HaBaTh NMPU3HAKM CYMLIMAAABHOIO MOBEAEHUS U BbICTPAMBATH
AMAAOT C MOTEHUMAAbHBIMU CYMLIMAEHTaMM TakMM 06pa3om, UTobbl CoCOOCTBOBATL MX OBpALLEHMIO K
crneumaAm3nmpoBaHHor nomotum. MNoaxoa nokasaa apheKTMBHOCTb NMPUMEHEHMS B MUPOBOW MpaKTuKe
M MMeA onbIT peaansaumm B KasaxcraHe.

LleAblo AQHHOTO MCCAEAOBAHUS SBASIETCS aHaAmM3 3(P(eKTUBHOCTM BHeapeHns meTosa QPR aag
npeAoTBpalleHus cymumaa u obecrieveHms GAaronoAyuns NoAPOCTKOB M MOAOABIX Aloaen B Pecry-
6AmKke KasaxcraH. MccaepoBaTeasiMm ObiA MPOBEAEH aHAAU3 OLEHKM MPUMEHEHNSI METOAQ B yUeBHbIX
3aBeAeHUsIX. ABTOPbI MPOAHAAM3UPOBAAK OTUETbI CYNepBU3MIA CMELIMAAUCTOB, KOTOPbIE BbIAM 00YyYEHbI
MeTtoamnke QPR 1 MOAyUMAM CONPOBOXKAEHME NPU BHEAPEHUN ee B NMPakTUKY. BblAn BbISBAEHbI CAOX-
HOCTHU, C KOTOPbIMW CTOAKHYAWCb Te, KTO BHeAPsSA MeToA QPR B nmpakTuueckylo AesTeAbHOCTb U -
hekTbl, KOTOPblE OHY OTMETUAMN.

ABTOpPbI MICCAEAOBAHMS AEAQIOT BbIBOA O TOM, YTO MPUBPATHUKM MO3UTUBHO OLIEHWAU METOA, HO,
MOCKOAbKY B HEKOTOPbIX permMoHax pecrny6AMKM Ha Mepuoa peaAm3aumu npoekTa no BHEAPEHWIO OT-
CYTCTBOBaAM CAY>XKObl, B KOTOPbIE OHW MOTAM Obl NMEPEHanpPaBASTh MOTEHLUMAAbHbBIX CYMLIMAEHTOB, NpU-
MeHeHne MeToaa QPR He MOrAo 6biTb MOAHOLEHHO peaAnsoBaHo. CTUIMa M HeraTMBHasi OLEeHKa Ha-
ceAeHMEeM KBaAMUKaLMU NMPOGECCUOHAAOB, K KOTOPbIM MOXHO ObIAO Obl HAMPaBUTb AWLL C BbICOKMM
CYMUMAQAbHBIM PUCKOM, TaK e 3a4acTylo NpendarcTByOT 3peKTUBHOCTHM paboTbl NPUBPATHUKOB MO
meToay QPR. ABTOpamu Tak e BbISIBAEHbI 0COOEHHOCTU AEATEABHOCTU CAYXKO yuebHbIX 3aBEAEHMI,
KOTOpble TOXe MOTyT CKa3blBaTbCsl Ha 3(P(PEeKTUBHOCTU MPOEKTOB MO NpPeBeHLUN CyuumaoB. [peacTas-
AEHHbI aHaAM3 MPM3BaH MOMOYb TEM, KTO 3aHMMaeTCs pa3paboTKor 1 peaAnsaumert nporpamm npe-
BEHLMM CYMLIMAQ YUMTbIBATb CAOXKHOCTM M OCOOEHHOCTH, KOTOPbIE MOTYT OKa3blBaTb BAMSIHME HA XOA U
3(hPeKTUBHOCTb MPOEKTOB, MPU3BAHHbIX PELLUTL NPOBAEMY CyMUMAA CPEAU TIOAPOCTKOB M MOAOAEXKM
Pecny6amkm KasaxcraH.

KatoueBble cAoBa: cymuma, npeseHums cymumaa, 6aaronoayuve, metoa «QPR», oueHka cyvum-
AAABHBIX PUCKOB.
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Introduction

Adolescents and young people in Kazakhstan
Republic have been a priority group for suicide
prevention programs for a considerable period of
time. The projects implemented within this period
have demonstrated numerous strengths and statisti-
cally supported advantages of the methods used to
prevent self-destructive tendencies among youth.
However, it must be acknowledged that, to this
day, the issue of adolescent and youth suicide in the
country remains acute. In 2024, 453 completed sui-
cides among minors were officially recorded in the
country (General Prosecutor’s Office, 2024). Unfor-
tunately, these statistics continue to draw the atten-
tion of domestic researchers and practitioners to the
urgent need for solutions to this important and com-
plex issue. Certainly, the use of the other countries
experiences and the adaptation of methods that have
been tested elsewhere is of great value. However,
it is important to understand that the effectiveness
of implementing international practices largely de-
pends on the conditions in which they are applied
(Nasir, 2016). This article describes the experience
of implementing the QPR (Question, Persuade, Re-
fer) suicide prevention practice, which was carried
out within the framework of the project “Commu-
nity Power: Strengthening Community Capacity in
Addressing Youth Suicide” in 2021-2022 by the
Just Support foundation with the support of the U.S.
Diplomatic Mission in Kazakhstan Republic.

QPR (Question — Persuade — Refer) is a regis-
tered methodology that has been implemented since
1995 in the United States. Its essence lies in training
people who are capable to recognize and respond to
signs of suicidal behavior (Condron, 2014). Such
“gatekeepers” can identify individuals at high risk
of suicide and refer them to specialized assistance.
A gatekeeper can be any person, regardless of edu-
cation or professional background. The QPR meth-
od is designed to be applied by anyone and is based
on the principle that every person can save a life
from suicide.

The first step in applying the QPR methodology
is asking a direct or indirect question about suicide.
If a person confirms having suicidal thoughts or in-
tentions, the second step of the method is applied,
which involves persuading the person to choose life.
This does not require highly professional skills from
the person applying QPR. It is sufficient to show
empathy, avoid dismissing the experiences of the

person expressing suicidal intent, allow them to talk
openly, listen to the problems they believe suicide
would solve, and offer help and hope for another so-
lution. QPR training equips individuals with these
empathic counseling skills, enabling them to obtain
agreement or a promise from the person to stay alive
until professional help is provided. In this sense,
QPR is similar to providing first aid to a physical
trauma victim — temporary support given to sustain
life until professional medical teams arrive. Simi-
larly, the basic skills of a QPR-trained gatekeeper
are intended to sustain the life of a psychologically
distressed person until they are connected with pro-
fessional help. Bringing a person to someone who
can help them (a psychiatrist, psychotherapist, law
enforcement officer, crisis center, etc.) is, in fact, the
third step of the methodology.

The QPR program has a number of undeniable
advantages. First of all, it is accessible to everyone.
The methodology is designed for broad coverage
of users, which ensures its effectiveness in suicide
prevention. Its simplicity of learning makes it pos-
sible to train as many QPR gatekeepers as needed
to provide large-scale, timely identification and as-
sistance to those who may require it. Additionally,
the program is based on the natural human capac-
ity and need for empathy, which makes it easy to
integrate into everyday life and any environment,
whether it be an educational institution, leisure or
sports clubs, healthcare facilities, retail outlets, and
so on. The program also teaches a holistic view of
the socio-psychological situation in each specific
case. The methodology is evidence-based, and its
materials were written and reviewed by experts in
public health and mental health. Awareness of sui-
cide warning signs, risk factors, and protective fac-
tors allows practitioners of the method to assess a
potentially dangerous situation in terms of the in-
terconnectedness of all these aspects. Furthermore,
QPR makes it possible to involve a wide circle of
people, including relatives and close ones, in caring
for the individual, which often helps overcome the
isolation into which a person has fallen under the
influence of adverse factors.

At the same time, several limitations in the use
of the QPR method have been noted. Firstly, there
is the subjectivity of suicide risk assessment, giv-
en that the practitioner may have no experience or
knowledge that could ensure greater competence
in forecasting. At present, there are no algorithms
that make it possible to correlate protective and risk
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factors according to their significance and impact —
only a simple listing of them is suggested. Secondly,
QPR is easier to apply for people for whom empa-
thy comes naturally. However, as practice shows,
empathy is not an innate ability. It is a skill that
develops. Some manage to develop it more due to
communication experience, role models in their en-
vironment, or individual predisposition, while oth-
ers less so. Nevertheless, empathy can be practiced
and, regardless of age or individual traits, it can be
trained easily. Another limitation of QPR is the fear
which many people have in asking the questions
about suicide. Some are afraid to ask direct ques-
tions about suicide and find it difficult to overcome
this fear. The QPR training program for gatekeep-
ers includes work on overcoming this fear by pre-
senting arguments, providing rationale, informing
trainees of research findings, addressing objections,
and using other methods. During QPR training, par-
ticipants receive special preparation in how to ask
questions about suicide correctly, and role-playing
with training cases is conducted. Further practice
and experience in asking direct and indirect ques-
tions about suicide allow not only overcoming this
fear but also reinforcing knowledge about the effec-
tiveness of such questions with accumulated posi-
tive examples.

Therefore, the QPR method has a number of
features that are important to consider when imple-
menting it. It is also essential to take into account the
specificity of the environment and cultural context
when the method begins to be applied in new set-
tings. The experience of using the QPR method in
Kazakhstan Republic became the focus of the study
presented in this article. The subject of the study
was the evaluation of the method’s application by
the project participants. The aim of the study was
to analyze the success of applying the QPR method
and to identify conditions that facilitate or hinder the
effectiveness of its implementation in Kazakhstan
Republic. The research tasks included identifying
the nature of the judgments about the method made
by those who applied it, analyzing their interpreta-
tions of the method, assessing the degree of their
understanding of the method and the correspon-
dence of their behavior to the steps it prescribes, as
well as identifying the difficulties they encountered
in the implementation process and the effects they
observed. We analyzed supervision reports with in-
dividuals who applied the QPR method. We used a
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qualitative approach to obtain a contextual picture
of the method’s implementation and to describe the
conditions of its realization. The results obtained in
the course of the study make it possible to evaluate
the prospects for using the method in Kazakhstan
and to identify the specifics that need to be taken
into account when implementing QPR or other sui-
cide prevention programs in the region.

Literature review

Suicide is a deliberate act of taking one’s own
life, driven by a complex set of factors, among
which researchers highlight biological, psychologi-
cal, social, and behavioral components. Modern
psychological and interdisciplinary science views
suicidal behavior as the result of a complex interac-
tion of these elements, which requires a comprehen-
sive approach to its study and prevention (Kolves,
2021). This approach is particularly relevant in light
of alarming trends: according to the World Health
Organization (WHO), suicide ranks third among the
causes of death in the 15-29 age group. Moreover,
there has been a steady increase in suicidal behavior
among young people over the past 15 years, largely
influenced by global stressors, including the COV-
ID-19 pandemic (Barzilay, 2022).

Against this backdrop, special attention is
given to the development and implementation of
effective prevention strategies that must be both
evidence-based and scalable. One such approach
involves gatekeeper training programs — individu-
als capable of recognizing signs of suicidal risk in
others in a timely manner and referring them to
professional help. These programs are typically
implemented in educational institutions and lo-
cal communities, engaging teachers, peers, social
workers, and other key figures in young people’s
social environment. Research shows that gate-
keeper initiatives help foster a more resilient social
environment in which the likelihood of suicidal
behavior decreases. Gatekeeper training programs
not only increase participants’ knowledge of sui-
cide (Adams, 2018), but also their willingness to
talk about it, their intention to use acquired knowl-
edge, and their confidence in their skills (Lipson,
2014; Rein, 2018). Moreover, such programs re-
duce stigma associated with suicide (Indelicato,
2011) and increase referrals of at-risk individuals
to mental health or crisis services (Lipson, 2014).
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Theoretical models describing how gatekeeper
training programs bring about changes in partici-
pant behavior have been proposed, such as by Bur-
nette et al. (Burnette, 2015). This model suggests
that such programs lead to increased knowledge
about suicide, the development of adaptive beliefs
and attitudes toward suicide prevention, reduced
stigma and reluctance to intervene, and greater
self-efficacy in intervention — all of which ulti-
mately lead to increased “intervention behavior,”
that is, actions that help prevent suicide.

One of the most well-known and widely imple-
mented gatekeeper training programs is the QPR
(Question, Persuade, Refer) method. Empirical
evidence confirms its effectiveness: QPR training
improves knowledge, fosters positive attitudes, and
boosts confidence in one’s ability to prevent suicide
(Isaac, 2009). Meta-analyses and quantitative stud-
ies (Gould, 2005; Wyman, 2008) show consistent
positive effects, including immediate improvements
in competencies and their retention over the long
term (Litteken, 2018). The program has demonstrat-
ed strong results across different contexts, includ-
ing educational settings (Mitchell, 2013) and among
volunteers (Keller, 2009; Holmes, 2019).

Comparative studies have revealed that QPR
can yield results comparable to, or even surpassing,
other gatekeeper training programs (Hangartner,
2019). Furthermore, its adaptability and effective-
ness in various cultural and ethnic contexts have
been confirmed, making the program flexible and
suitable for implementation across diverse social
groups (Bartkowski, 2024; Wood, 2022).

QPR training can also be effectively delivered
not only in offline but also in online formats. In the
study by Kreuze et al. (Kreuze, 2025), a compara-
tive analysis of two online gatekeeper training pro-
grams — QPR and Making Educators Partners in
Youth Suicide Prevention (MEP) — was conducted.
Both programs showed positive results in enhancing
participants’ knowledge and self-efficacy.

It is important to note that the sustainability of
the positive effects of gatekeeper training programs
depends on ongoing support and community in-
volvement. Without regular knowledge updates and
skill practice, initial improvements may diminish
over time. A number of authors emphasize the im-
portance of sustained support from educational in-
stitutions and the wider community to ensure long-
term learning outcomes and prevent regression in

knowledge and motivation among participants.

Therefore, the literature highlights the signifi-
cant potential of preventive programs such as QPR,
provided they are integrated into a broader psycho-
social support strategy and accompanied by ongo-
ing supervision. Programs must not only be evi-
dence-based but also culturally sensitive, with their
implementation supported by appropriate resources
and institutional backing. It is crucial to monitor
how QPR training is conducted, how the practice is
implemented in real-life application, and to supple-
ment the method’s introduction with other activities
aimed at maintaining its effectiveness.

Materials and methods

To assess the effectiveness of implementing the
QPR method in Kazakhstan Republic, we applied a
qualitative approach. We conducted an analysis and
synthesis of supervision reports from gatekeepers
who had completed training and received support in
the implementation of QPR within the framework
of the project “Community Power: Strengthening
Community Capacity in Addressing Youth Suicide.”
The project was implemented in Kazakhstan from
September 6, 2021, to June 30, 2022.

During the interviews, 10 regional project su-
pervisors were selected from the school and col-
lege psychological support system (methodologists,
heads of psychological support centers, and NGO
staff working in education). Each supervisor then
selected groups of regional representatives from
among school psychologists to participate in the
project.

The supervisors received QPR methodology
training through an online workshop delivered by
an American specialist. Afterwards, the supervisors
conducted QPR trainings for the regional represen-
tatives. The project coordinator and director attend-
ed these trainings and monitored their implementa-
tion.

Following this, trained gatekeepers applied the
methodology when working with adolescents and
young people at elevated suicidal risk, as well as or-
ganized training sessions and consultations for par-
ents, children, school teachers, and grandparents in
their respective regions.

Table 1 presents the total number of trained
gatekeepers by region, along with the number of
consultation sessions they conducted.
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Table 1 — Number of Trained Specialists and Consultation Sessions by Region

Region Number of Specialists Number of Consultations

Almaty 10 50
Shymkent 8 40
Turkestan region 10 50
Kyzylorda region 13 65
East Kazakhstan Region 10 60
West Kazakhstan Region 12 50
North Kazakhstan Region 11 55
Pavlodar Region 8 40
Kostanay Region, Group 1 11 50
Kostanay Region, Group 2 11 55
Total 104 515

The project involved gatekeepers and beneficia-
ries from the cities of Almaty and Shymkent, as well
as from East Kazakhstan, West Kazakhstan, North
Kazakhstan, Kostanay, Kyzylorda, Turkistan, and
Pavlodar regions. It also engaged such partner orga-
nizations as the Regional Center for Psychological
Support and Supplementary Education of Kostanay
Region, the M.M. Kataev Palace of Schoolchildren
in Pavlodar, the Information Support for the Devel-
opment of Society Foundation in Ust-Kamenogorsk,
the Mental Health Center of the Health Department
of the Akimat of North Kazakhstan Region in Pet-
ropavlovsk, the “Zhaiyk Tany” Public Association
in Uralsk, the “Community of Youth Workers” Pub-
lic Association in Kyzylorda, the Bilim Foundation
in Almaty, the Methodological Center of the Human
Potential Development Department of Turkistan
Region, and the Methodological Center of the Edu-
cation Department of Shymkent.

Between February and March—April 2022 (de-
pending on the region), trained gatekeepers ap-
plied the QPR method with adolescents and young
people who showed signs of suicidal behavior. Su-
pervisors provided gatekeepers with supervisory
support, while gatekeepers submitted reports on
their “watchkeeping” activities to the supervisors.
The supervisors consolidated these reports and
then submitted the processed reports to the project
director. By compiling reports, supervisors record-
ed gatekeepers’ descriptions of their work with
adolescents and young people, as well as with their
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surrounding environment. The reports reflected
evaluative judgments expressed about the method,
the challenges faced by the gatekeepers, and the
reactions they observed in response to applying
various aspects of the QPR method to adolescents
and young people who raised concerns of suicidal
risk. All reports were consolidated and analyzed
by us. We recorded the nature of the evaluations
regarding the method, the degree of its understand-
ing, all statements about difficulties and positive
effects, comments, as well as recurring themes in
the participants’ remarks, and the appropriateness
of using certain strategies of interaction with those
being counseled.

Results and discussion

A three-month monitoring of the application of
the methodology, based on the analysis of supervi-
sion reports, demonstrated that gatekeepers trained
in Kazakhstan evaluated the QPR method posi-
tively. Many noted that the methodology enabled
them to build dialogue more effectively, initiate an
important and necessary conversation, and provide
adolescents with an opportunity to share their feel-
ings and thoughts. For example, one supervision re-
port stated:

“The first consultation with an adolescent made
it possible, through a direct question, to identify sui-
cidal intent and consideration of means (jumping
into a river from a cliff or from the 4th floor).
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— What was the adolescent’s reaction to the di-
rect question?

— [ cannot say it was calm. Rather, it seemed
akin to surprise, as if someone had looked into
her soul and discovered what was not meant to be
known.

— Did this ‘close her off”’?

— [ used empathy, which helped to build trust
with the adolescent.”

In some supervision reports, it was noted that
individuals would sometimes begin to cry after be-
ing asked a direct question about suicide, which
provided them with an opportunity to release over-
whelming emotions and discuss their need for help.
For example:

“...a woman approached me with problems. She
is currently on maternity leave and in a depressive
state. Through empathy and indirect questioning, [
managed to gain her trust. Her response to empa-
thy was intense crying. She had kept so much inside,
unspoken. Once she cried it out, she felt much bet-
ter. Even her voice became softer and calmer. She
admitted that she had no one she could entrust with
her inner experiences... she realized herself that
she had been accumulating everything for too long
without ‘letting off steam.’”

The analysis revealed that a significant propor-
tion of gatekeepers had not previously used suicide
risk assessment, protective factors, or warning signs
when working with school students and college
youth, despite the availability of relevant educa-
tional materials in Kazakhstan (Altynbekov, 2009;
Sadvakassova, 2011; Sklyar, 2017; Aimagambeto-
va, 2020). In this sense, QPR training addressed an
important professional need—enhancing specialists’
awareness of suicide-related issues.

Another unexpected finding during QPR train-
ing was that some specialists had previously un-
derestimated the importance of building rapport
and applying empathic listening skills when work-
ing with adolescents and young people. For them,
learning the QPR methodology also entailed acquir-
ing the skill of empathic listening, the use of which
many described as a positive outcome of working
with QPR.

At the same time, it should be noted that the
project also involved instructors without formal
psychological education or prior professional expe-
rience. However, supervision reports from the psy-
chologists whom they had trained in QPR indicate
that the method was applied appropriately to its in-

tended objectives, and assessments of its effective-
ness clearly reflected the specific features of the
methodology.

During the adoption of the QPR practice by Ka-
zakhstani gatekeepers, a number of systemic issues
were revealed within the services responsible for
the psychological and mental health of adolescents
and youth, which reduce the effectiveness of QPR
implementation.

First, there are difficulties with referral to spe-
cialists capable of providing necessary assistance
to individuals at high suicide risk. Often, school
psychologists do not possess sufficient competen-
cies to deliver the required support themselves, nor
do they redirect those in need to other services. In
some regions, such services may either not exist at
all, or the level of professionals working there is
such that they cannot provide specialized psycho-
therapy, limiting their intervention to prescribing
antidepressants and referring the individual back
to the school psychologist. Many psychologists
attempted to use QPR as an independent method
of problem-solving with clients, applying only the
first and second steps of QPR while ignoring the
third step, which requires transferring the person at
risk to specialists who can provide adequate assis-
tance. Supervision reports in such cases included
descriptions showing that, after direct or indirect
questions about suicide and empathic listening,
adolescents and young people felt relieved. How-
ever, gatekeepers—who themselves were psycholo-
gists—did not always implement the necessary
range of measures required to reduce suicide risk,
ensure therapeutic impact, and address underlying
problems, focusing instead on relieving emotion-
al tension in the moment. They neither provided
this support themselves nor referred cases to other
services or specialists. A similar problem arose
in cases where psychologists neither assessed nor
referred children to psychiatric services when sui-
cidal tendencies could have been linked to clinical
diagnoses. On the other hand, there were also psy-
chologists whose case descriptions demonstrated
their ability to conduct a preliminary assessment of
the need for further evaluation and to refer children
to appropriate specialists. This suggests the ab-
sence of unified standards regulating the activities
and competencies of school psychologists across
Kazakhstan, creating conditions in which not all
at-risk children can access the necessary diagnos-
tics and appropriate care. Outcomes largely depend
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on the level of professionalism of the psychologist
in each particular educational institution.

The project also revealed that high staff turnover
among school psychologists contributes to inconsis-
tent knowledge and skills. Some are familiar with
general knowledge about suicide—such as warning
signs, risk factors, and protective factors—while oth-
ers were introduced to this knowledge only during
QPR training and sought to integrate it into their
practice for the first time within the project. Those
who had worked in schools for a longer period pos-
sessed basic knowledge on suicide prevention, often
gained through earlier national projects. However,
such knowledge is not embedded in regulatory doc-
uments governing psychologists’ activities and is
lost when trained staff leave their positions, without
being transferred either to new specialists at the lo-
cal level or to supervisory bodies.

This gap could become a serious issue if QPR
is further disseminated and training extends beyond
psychologists. In such cases, there is a risk that ado-
lescents or young people might simply be redirected
to specialists who are not competent in suicide pre-
vention, and who would neither be able to provide
the necessary assistance themselves nor engage
other services. Therefore, while the application of
QPR may be technically correct and effective, the
broader system of specialists and services does not
necessarily guarantee suicide prevention.

One of the positive effects described in the re-
ports of some school psychologists who applied
QPR within the project was the effect of shared
responsibility. It can be assumed that this occurred
because, when implementing the QPR steps, gate-
keepers among school psychologists had more op-
portunities to engage the school staff, administra-
tion, parents, and other services in addressing the
problems of a particular child. This was possible
because they could present to all stakeholders a con-
firmed response from the child to the direct question
about suicide, which they obtained during the first
step of the QPR process. In this sense, it should be
noted that this effect points less to the advantages of
the method itself and more to the shortcomings of
the current system of responsibility placed on school
psychologists, where cooperation and engagement
among all participants in the school process are not
always sufficient. It is important that a consolidated
response from the school community should not de-
pend on extreme manifestations of distress on the
part of the child.
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Many reports on the application of QPR dur-
ing the project also highlighted the difficulty of
asking adolescents about suicide. One of the rea-
sons for this difficulty, according to school psy-
chologists, was the lack of ability to guarantee
confidentiality in the event of a positive answer
from the child. Both psychologists and students
recognize the problem of trust in school psychol-
ogists, since psychologists are obliged to report
suicide risk to the administration and the child’s
parents, who may in turn react inappropriately or
misuse the information. For this reason, some psy-
chologists devoted several meetings solely to es-
tablishing rapport with the child before asking the
suicide-related question. Similar difficulties may
also arise for any teacher who undergoes QPR
training and seeks to apply the method. This is
because, at present, the role of teachers in schools
is often associated with that of an evaluator and,
at times, a disciplinarian who penalizes students
with grades or remarks for inappropriate behavior
or poor academic performance. It is unlikely that
middle and high school students would be willing
to share such sensitive information with a teacher,
even if the teacher was very empathetic and sin-
cere in applying QPR. This consideration should
be taken into account when deciding who should
be trained in the method.

Some gatekeepers working with QPR noted that
adolescents or young people often faced difficulties
in accessing the necessary help due to stigma. Par-
ents—or the young people themselves—often believed
that such assistance should be provided exclusively
by the school psychologist and refused to seek help
from neuropsychiatric dispensaries or similar insti-
tutions. With regard to diagnostics and treatment
provided by psychologists or therapists in primary
healthcare clinics, it was noted that parents tended
to show distrust toward the quality of services and
the qualifications of specialists.

Overall, based on the results of QPR implemen-
tation, psychologists and teachers reported a ten-
dency to approach suicide prevention in a more sys-
temic way. They began to pay greater attention to
analyzing protective factors when assessing the rea-
sons for adolescents’ psychological difficulties and
to focus on strengthening adolescents’ resilience to
adverse life circumstances. In the development of
corrective programs, the role of working with pro-
tective factors significantly increased after the intro-
duction of QPR.
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Our study generally aligns with findings from
international research on the effectiveness of the
QPR method. We documented changes not only
in knowledge but also in the willingness of trained
specialists to act as gatekeepers and in their attitudes
toward suicide.

In conclusion, it can be stated that the use of
the QPR method may be effective, but not in all re-
gions of the Republic. It is crucial to take into ac-
count whether there are specialists in the region to
whom individuals identified through QPR can be
referred. If such specialists are absent or lack train-
ing in working with individuals at high suicide risk,
the QPR method will not produce the desired effect
in that region. In such cases, it is necessary either to
ensure the availability of qualified professionals in
every region or to select alternative suicide preven-
tion methods that can achieve effectiveness locally
under conditions where referral is not possible.

The experience of scaling QPR during the proj-
ect also demonstrated that, to ensure its effective-
ness in working with adolescents and young people
in Kazakhstan, its implementation should be accom-
panied by the following measures:

1. Developing and clarifying referral protocols
for school staff on how to direct children at high sui-
cide risk to specialists who can provide competent
help.

2. Establishing standards and regulations for as-
sessing the need for clinical psychological or psy-
chiatric evaluation among students.

3. Involving the school community—teachers,
social workers, psychologists, administrators, and
parents—in programs that support and assist children
at high suicide risk.

4. Developing practical guidelines for psycholo-
gists and homeroom teachers on supporting at-risk
adolescents experiencing life circumstances that may
trigger maladaptation (e.g., transition to a new learn-
ing format, a new school or class, serious illness, pa-
rental divorce, relocation, or the loss of parents).

Conclusion

We conducted a study based on the analysis of
supervision reports from gatekeepers who applied
the QPR method in their work within three months
in 10 regions of Kazakhstan Republic in order to as-
sess the effectiveness of the method, identify factors
that facilitated or hindered its successful implemen-
tation, and determine what should be considered in
future suicide prevention programs for adolescents
and young people in the country. By study’s results
its suggested that the use of the QPR method in
Kazakhstan’s youth suicide prevention system ap-
pears to be highly promising. However, in regions
lacking specialists trained to work with individuals
at high suicide risk, it is essential either to ensure
the availability of qualified personnel before intro-
ducing QPR or to implement other, more suitable,
suicide prevention programs. At the national level,
it is also required to address the insufficient level of
training among existing professionals who are ex-
pected to provide assistance to high-risk individu-
als once referred. In addition, our study revealed the
persistence of stigma associated with seeking help
from professionals specializing in suicide preven-
tion, which often prevents adolescents and young
people from accessing the necessary care. There-
fore, measures to reduce and overcome this stigma
are crucial. The results obtained in this study should
be taken into account when planning future suicide
prevention programs, ensuring that chosen methods
are tailored to local specificities and supported by
institutional measures that guarantee their effective
implementation.
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effective strategies to support schools outside urban areas and providing arguments for shaping policies
aimed at improving the quality of school education in the Republic of Kazakhstan.

Keywords: social inequality, educational inequality, rural schools, giftedness, Kazakhstan.
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birim Gepy TeHCI3Ari XkaHe aybIAABIK, OKYLUbIAAPADIH,
YKOFapbl XKeTiCTiIKTepre >XeTy MyYMKiHAKTepi

Makana KazakcraHaarbl aybIAAbIK, MEKTENTEPAIH «MblH 6aAa» YATTbIK, OAMMIMAAACBIHA KATbICYblHA
acep eTeTiH (haKTOpAapFa, COHAAM-AK, OKYLUbIAAPAbIH, >KOFapbl HOTUXEAEep KepcCeTyiHe MYMKIHAIK
GepeTiH JKeKe >KOHE MHCTUTYLIMOHAAADBIK, CUMaTTamaAapra apHaAFaH. Herisri cypak — ayblAAbIK, MeKTen
OKYLLbICbIHbIH OAMMMMAAAAAFbl TAObICTbIAbIFBIMEH BAMAAHBICTbI XKEKE XKOHE KYPbIAbIMAbIK, (DaKTOPAAP
KaHAaM. 3epTTeyae MeKTenTepAiH MHPPaKypPbIAbIMbI, KaTbICyLLbIAAPbl XXaHe OAMMIMasa HOTUXKeEAepI
TYpaAbl alliblK, AEPEKTEP KOAAAHBIAFAH.

Makanaaa TEHCI3AIKTIH KariTa 6HAIPIAETIH TETIKTEPiH aHbIKTay YLWiH CTaTMCTMKAABIK, MOAEAbAEY
(perpeccmsanblK, TanAdy) >K8He KeHICTIKTIK TaAAdy 3AeMeHTTepi nanaaAaHbiapbl. HaTuxkeaep
KepceTKeHAen, eA GOoMblHIIA ayAaH OPTaAbIKTApPbIHAQ TYpaTbiH OKYLUbIAAD aybIAABIK, XKEPAEepAEri
KypAacTapblHa KaparaHAa opTa ecerneH >Kofapbl 6aAA >kuHamabl. OkylibiaapablH OAMMMasara
KaTblCy AeHreii MeH oAapAblH GiAIM XeTiCTikTepi reorpauaAbik, TypFbiaaH GipkeAki emec, mekTern
MH(PaKYPbIAbIMbI (KiTarxaHaAap, KOMMbIOTEPAEP KOHE MHTEPHET >KbIAAAMADBIFbI) OKYLLbIAAPAbIH, GiAIM
JKEeTICTIKTepIMEeH arTapAbiKTai GarAaHbiCTbl emec. CoHAal-aK, reHAEPAIK aAlIAKTbIK, 6ap: Kpl3pap
aHa TIAi >K8He aFblALLBbIH TiAi TarnCblpMaAapblH >KaKCbl OPbIHAAMADBI, aA YAAAP >KapaTbIAbICTAHY >KoHe
maremaTuka TecTTepiHAe >KOFapbl HaTMXKe KepceTeAi. OKYLIbIAQPAbIH, >KeKeAereH cumnatTamasapbl
(KbIHBICbI, TiAl, TYPFBIABIKTbI >Kepi) GaAaAapAblH >KaAMbl KaGiA€T TecTTepiH OpblHAAYbIHA MOHAIK
TanchipMaAapra (MaTeMartuka, >KapaTbIAbICTaHy XaHe T.6.) KaparaHAa a3 acep eTeA|.

ByA 3epTTey ayblAAbIK MeKTenTepAeri 6iAiM 6epy TEHCI3AIr MEH OKbITY epeKLleAiKTepi XXOHIHAETI
aKaAEMMSIAbIK, XK8He MpaKTMKAAbIK, MiKipTaracka yAeC KOCaabl. 3epTTeyAiH NpakTUKaAbIK, MaHbl3bl
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KAAQAQH TbIC MEKTENTEePAI KOAAAYFA apHaAFaH TMIMAI cTpaTerusAapAbl 3ipaey oeHe KasakcTtaH Pec-
ny6AMKacbiHAA MeKTenTeri GiAiM camnacbiH apTTbIPy CasicaTblH KAAbINTACTLIPY YLILiH ADAEAAEP YCbIHY.

Tyiin ce3aep: aAeyMETTIK TEHCI3AIK, BiAIM Gepy TEHCI3AIr, aybIAAbIK MEKTENTep, AApPbIHABIAbIK,
Ka3sakcTaH.
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Oﬁpa3OBaTEAbHOE HEepPaBE€HCTBO U LLIAHCbl CEAbCKHUX YYEHUKOB
Ha BbICOKUE AOCTHMIXKEHUS

CraTbs nocesileHa hakTopamM yyacTMsl CeAbCKMX LIKOA KazaxcTaHa B HaUMOHAAbHOM OAMMIMA-
Ae «MbiH 6ana», @ Tak>Ke MHAMBUAYAAbHBIM M MHCTUTYLIMOHAAbHBIM XapaKTEPUCTUKAM, NMO3BOASIOLLMM
YYallMMCS NMOKa3biBaTb BbICOKME pe3yAbTaTbl. KAOUEBOW BOMPOC — Kakne MHAMBUAYAAbHbIE U CTPYK-
TypHble (hakTopbl CBSI3aHbl C YCMELIHOCTbIO YUYeHUKa B CeAbCKOM WKoAe Ha Oanmnnase. B nccaeao.a-
HMU UCMIOAB3YIOTCS OTKPbITbIE CBEAEHUS 06 MHAPACTPYKTYPE LWIKOA, YHACTHMKAX M pe3yAbTaTtax OAnm-
nMaAbl.

B paboTe npuMeHEeHbl METOAbl CTaTUCTUUYECKOTO MOAEAMPOBAHMS (PErpecCMOHHbIN aHaAM3) C
3AeMeHTaMM MPOCTPAHCTBEHHOIO aHaAM3a AAS MOMCKA MEXaHM3MOB BOCMPOM3BOACTBA HEpaBEHCTBA.
Pe3yAbTaTbl MokasblBaloT, UTO B CPEAHEM MO CTpaHe LKOAbHUKM, MPOXKMBAIOLLME B PAMOHHBIX LIeH-
Tpax, HabupaloT 6oAee BbICOKME BaAAbl, YEM MX CBEPCTHUKM U3 CEAbCKOM MECTHOCTU. BOBAEUEHHOCTb
LWKOAbHMKOB B OAMMMMaAy 1 Mx 06pasoBaTeAbHble ycrexu reorpamyeck HEOAHOPOAHbI, LUKOAbHAs!
uHgpacTpykTypa (6MBAMOTEKM, KOMMbIOTEPbI U CKOPOCTb MHTEPHETA) He CBsI3aHbl C 06pPa30BaTeAb-
HbIMM YCTEXamMW LUKOAbHMKOB. Tak>ke 0OHapy»KeH reHAEpHbI pa3pbiB: AEBOUKM Ayulle CMPABASIOTCS
C 3aAQHMSMU MO POAHOMY M aHTAMIACKOMY $13bIKY, MAaAbUMKM — C TeCTaMM MO eCTeCTBO3HaHUIO U Ma-
TeMaTnke. MIHAMBHMAYaAbHbIE XapaKTEPUCTMKM YUYEHUKOB (MOA, 93blK, MECTO MPOXKMBAHUSI) OKa3blBaloT
MeHbLUMi 3PEKT Ha pelleHns TECTOB Ha obLmMe CrocoBHOCTU AEeTeil, B OTAMYME OT 3aAad MO KOH-
KpeTHbIM MpeAaMeTam (MaTemaTuka, eCTeCTBO3HaHWe U npouee). MccaeAOBaHMe AEAAET BKAAA B yxke
CYLLLECTBYIOLLYIO aKAAEMMUECKYIO M MPAKTUUECKYo AMCKYCCcuio 06 06pa3oBaTeAbHOM HEpPABEHCTBE U
cneumnduke obyUueHUs B CEAbCKMX LLKOAAX. [1pakTruyeckas 3HaUMMOCTb MCCAEAOBAHUS 3aKAIOUAETCS B
BbIpaboTKe 3(PPEKTUBHDBIX CTPATErNiA MO MOAAEPIKKE LLIKOA 32 MPEAEAAMU FTOPOAOB M AACT apryMeHTbI
AAS BbIDABOTKM MOAUTMKM MOBbILLIEHMS KQUeCTBa WKOAbHOrO 06pa3oBaHus B Pecny6anke KasaxcraH.

KAroueBble cAOBa: ColLMaAbHOe HEPaBEHCTBO, O6pa3OBaTe/\bHOQ HEPaBEHCTBO, CEAbCKME LKOADI,

0AQPEHHOCTb, KazaxcTaH.

Introduction

In modern social sciences, researchers identify
many different factors that influence a child’s future
success. These can be individual abilities, family,
environment, as well as school characteristics: in-
frastructure, quality of teaching staff, internal orga-
nizational climate, etc. In this context, inequality in
the quality of school education can affect not only
the career prospects of a particular child, but also en-
tail global negative consequences in the context of
the entire country. Lack of opportunities for quality
education reduces the chances of higher-paying and
stable work, which leads to economic difficulties and
an increase in poverty. These factors can increase the
uneven development of regions, as well as an increase
in crime, undermining social stability and order.

To understand the structural features of inequal-
ity in different countries, large international studies
are currently being conducted, for example, PISA,

PIRLS, TIMMS. These projects are aimed at assess-
ing the educational achievements of schoolchildren
and provide a comparative analysis of education sys-
tems in different countries (PISA, 2018), (PIRLS,
2021), (TIMMS, 2023). Kazakhstan’s disappointing
position in these rankings has increased the atten-
tion of the state and the public to the problem of
inequality. Although the topic of educational in-
equality in Kazakhstan, in particular the situation of
rural schools, is actively discussed in society, these
discussions are often based on expert opinions, but
not on empirical research that takes into account the
social, economic and cultural characteristics of the
region.

The object of the study is 6th grade students of
rural schools in Kazakhstan. The work uses the re-
sults of the National Olympiad “Myn Bala”, which
helps to identify talented schoolchildren in rural ar-
eas and provides the winners with the opportunity
to study in the best schools for gifted children. The
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Olympiad is aimed at reducing the gap between ru-
ral and urban schoolchildren (National Olympiad
“Myn Bala”, 2023).

The subject of the study is the individual char-
acteristics of students and the structural characteris-
tics of schools associated with the achievements of
schoolchildren at the Olympiad. The work uses data
on the characteristics of rural schools from the in-
formation system “National Educational Database”
of the Republic of Kazakhstan (National Education-
al Database of the Republic of Kazakhstan, 2023).

The aim of the study is to determine the individ-
ual and structural factors associated with the success
of a student in a rural school at the Olympiad. The
answer to it will allow the development of effective
strategies to support rural schools and justify mea-
sures for developing a policy to improve the quality
of school education in the Republic of Kazakhstan.

The data used allow us to draw conclusions that
are relevant specifically for Kazakhstan, which is
important due to the lack of similar works on local
material, recognized by the expert community.

Literature review

Inequality in education is a pressing global is-
sue, common to both developed and developing
countries. According to research by Porta et al.,
countries with high levels of inequality in education
show low levels of innovation, low levels of pro-
duction efficiency, and a tendency to transmit pov-
erty from generation to generation (Porta, 2011).
International researchers identify various factors
that influence the academic performance of school-
children. Among them are individual student char-
acteristics, the socioeconomic status of the family,
school resources, and the qualifications and experi-
ence of teachers.

Individual characteristics of the student and the
socio-economic status of the family

A number of studies in the literature have ex-
amined the influence of socio-demographic char-
acteristics such as gender, location, and family
socio-economic status on academic performance.
Hyde et al. conducted a study analyzing psychologi-
cal reports and found that there were both gender
similarities and differences in student performance.
For example, girls outperform boys in calculus in
primary and secondary schools, while only a small
proportion of boys in high school excel in problem
solving. The differences in girls” and boys’ perfor-
mance between countries are greater than within
countries (Hyde, 2007: 599).
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A study by Duckworth et al. noted that psy-
chological characteristics, namely self-discipline,
were found to be a stronger predictor of academic
performance than 1Q. Students with high levels of
self-control received higher grades, had better test
scores, and were more likely to achieve long-term
academic goals (Duckworth, 2005: 940).

Hanushek et al., analyzing the scores of interna-
tional school tests, come to the conclusion that the
place of residence of the student and his family — the
education of parents, home resources (especially the
number of books), immigrant status, the language
spoken at home are strong predictors of academic
performance. (Hanushek, 2011: 117). At the same
time, the presence of books at home is one of the
most stable predictors of academic performance in
different countries. This is confirmed by other stud-
ies. Thus, Budiongan et al. among the factors con-
tributing to the improvement of academic results are
the presence of a large number of books at home,
high professional status and income of parents, par-
ticipation of children in extracurricular activities, as
well as higher education of parents. These factors
not only directly affect the opportunities of children
in the educational environment, but also create a
favorable cultural and social climate in the family
(Budiongan, 2024: 395). Schiitz et al. note that the
presence of books at home has a particularly signifi-
cant impact in countries where schools are divided
depending on the academic abilities of students.
(Schiitz, 2008: 283).

In the context of Kazakhstan, the place of resi-
dence, in particular the unattractive economic situ-
ation of the village, the difficult basic living condi-
tions of families in the village are directly related
to access to educational opportunities for children,
educational resources, quality infrastructure and
qualified teaching staff.

School Resources and Influence

In his work, Fini examines educational inequal-
ity using three types of educational institutions (vo-
cational school, technical school, academic high
school) as an example and concludes that the dif-
ference in the achievements of students in these
institutions could hypothetically be neutralized if
two conditions were met. First, if it were possible
to achieve equality of opportunity for children with
different family environments, i.e. with different
family sizes, levels of education of parents and
family members, professional status, and behav-
ioral orientations toward children. Second, the same
equality is necessary in the school environment: the
social composition of students, and the attitude of
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teachers toward students. He concludes that “differ-
entiation of school types makes a decisive contribu-
tion to maintaining a high level of social stratifica-
tion and a low level of intergenerational mobility”
(Fini, 2007: 504). McPherson suggests that primary
examination and test results may be an inaccurate
indicator of school performance unless they are ad-
justed for differences in the composition of the stu-
dent body, such as previous achievement and socio-
economic status. As a solution, the author applies a
‘value added’ model, which compares student per-
formance across stages, using baseline assessments
to estimate expected progress and then measuring
the difference between expected and actual results,
thereby isolating the contributions of schools and
teachers (McPherson, 1993: 45).

A study by Somers et al. in Sweden found that
independent schools, which are publicly funded
but privately run, perform better academically than
municipal schools. This is explained by their great-
er operational autonomy and competitive allocation
of resources. For example, students in independent
schools scored higher on standardized tests than
their peers in municipal schools (Somers, 2001:
69). These findings are supported by the results
of Wikstrom, who analyzed the Swedish SweSAT
test of academic ability. The study found a statisti-
cally significant increase in academic performance
in regions with a higher proportion of independent
schools, where innovations are more quickly in-
troduced into the educational process (Wikstrom,
2005: 34).

Qualifications and experience of teachers

Sociologist Coleman explains differences in
school performance not only by the social back-
ground of students. He came to the conclusion that
improving the quality of teaching, creating a healthy
social climate in the educational institution and the
practical orientation of school education can help
children from poor families improve their academic
performance. The author acknowledges that family
background plays a decisive role, but the school and
qualified teachers can soften this influence, thereby
ensuring the student’s chances for success (Cole-
man, 1968: 12).

According to Fuller et al., school factors have a
significant impact on the effectiveness of learning:
infrastructure, class size, experience and qualifica-
tions of teachers, availability of teaching materi-
als (Fuller, 1994: 120). According to the study by
Rivkin et al., an increase in the indicator “quality
of teacher preparation” by one point is equivalent
to a reduction in the average class by 10 students.

It is important to remember that this effect is also
expected in the opposite direction. Even the best
teacher will not be able to convey the material fully
to a class that is too large, but at the same time, a
poorly prepared teacher will not be able to do the
same for a small number of children (Rivkin, 2005:
424).

A review of the existing literature highlights
the many factors that influence the academic per-
formance of schoolchildren. These factors can be
of an individual nature, as well as a wider range of
reasons related to the quality of school education
and regional inequality. Although there are studies
devoted to educational inequality, this work focuses
on rural youth, who are significantly inferior to their
urban peers in a number of indicators. The study in-
cluded the entire territory of the country, while most
previous studies were limited to analysis within a
single school or district. However, comprehensive
studies in Kazakhstan that consider this issue on a
large scale, taking into account socio-economic, in-
frastructural and cultural factors are still lacking.

Materials and methods

The main research question was: “In which
schools are students more likely to demonstrate high
academic achievement?”.

In addition, 4 sub-questions were put forward:

1. What are the structural characteristics of the
schools that took part in the Olympiad?

2. Is there a relationship between the individual
characteristics of the student and his final scores in
spatial and logical thinking in the first stage of the
Olympiad?

3. Is there a relationship between the individual
characteristics of the student and his final score in
English, native language, mathematics and natural
science in the second stage of the Olympiad?

4. Is there a relationship between the structural
characteristics of the school and the average scores
that its students scored in the second stage of the
Olympiad?

We put forward the following hypotheses:

1. The higher the level of infrastructure provi-
sion of a school, the higher the probability of the
school’s participation in the Olympiad,

2. The student’s success is associated with his
individual factors, such as language, gender and
place of residence;

3. The higher the school’s infrastructure provi-
sion, the higher the students’ results in the Olym-
piad;
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4. The smaller the number of students per teach-
er in a school, the higher the average scores of stu-
dents in the Olympiad.

The study used data from the results of the
National Intellectual Olympiad for Rural Schools
“Myn Bala” in 2023, including both stages of the
Olympiad, and data on schools from the “National
Educational Database” of the Republic of Kazakh-
stan (NEDB). The Olympiad is held annually in the
format of online testing and includes two stages.
The first stage includes tests to determine the level
of cognitive abilities. After passing to the second
stage, the academic knowledge of students is as-
sessed. Here, students are tested in mathematical
literacy, languages (Kazakh / Russian, English) and
natural science. All students of grades 6 of rural
schools across the country are eligible to participate
in the Olympiad. At the first stage, 5,000 finalists are
selected. At the second stage, 1,000 winners are se-
lected, who receive the opportunity to study free of
charge in the best specialized schools in the country.

In addition to the scores received by the partici-
pants, the Olympiad data also contained informa-
tion on the language of the test and the language
of instruction of the school from which the student
submitted the application. The Olympiad data were
divided according to the number of stages.

The school data were obtained from the source
— NEDB — and contain a large number of various
school characteristics, including the size of the
school classes, their infrastructure, accessibility, etc.
After pre-processing, the following characteristics
were included in the analysis: the total number of
students in the school, the total number of teachers
in the school, the distribution of students by gender,
the number of books in the school, the availability
of computers in schools, the number of computers
with Internet access, Internet speed, the number of
infrastructure facilities at the school and the years of
their construction, the distance of the school to the
district center.

The Olympiad data were linked to school data
from the NEBD. A total of 4,007 schools across the
country participated in the 2023 Olympiad. Based
on the results of the first and second stages, 3,965
and 1,235 schools were linked to the NEBD data-
base, respectively. In total, the study used data from
51,955 Olympiad participants.

The study used the regression analysis method.
The dependent variable for testing the first hypoth-
esis is the fact of school participation (“1” — partici-
pated, “0” — did not participate). To test the second
hypothesis, the dependent variables were the num-
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ber of points scored by the student (in tens), and for
the third and fourth, the average number of points
scored by the school’s students (in tens). Accord-
ingly, for the first question, logistic regression was
used, which estimates the chance of an event occur-
ring (in this case, the school’s participation in the
Olympiad), while in the other cases, linear regres-
sion was used to linearly estimate the relationships
between one numerical variable and many other
variables.

Independent variables were of two types. For
questions 2 and 3, individual characteristics of the
child were used:

- Language of writing of the Olympiad,

- Gender of the child;

- Distance category from the district center (up
to or more than 100 km.);

- Control over the region of location.

For questions 1 and 4, the following school indi-
cators were used:

- Number of students per teacher (in tens);

- Distance category from the district center (up
to or more than 100 km.);

- Number of books in the school library (in thou-
sands);

- Number of computers in the school (in tens);

- Number of shifts in the school;

- Internet speed in the school (in tens of kb);

- First language of instruction in the school;

- Controls on the region of location and the
number of children in the school who wrote the
Olympiad.

For each model, robust errors were present-
ed, clustered by region of location of students or
schools.

Results and discussion

The results of the descriptive analysis show the
expected trend that the average score increases with
the time spent writing the Olympiad (Figure 1). The
red line is shown for those students who wrote the
Olympiad in Kazakh, the blue line is for those who
wrote it in Russian. This may indicate that students
who spend more time thinking about questions and
tasks demonstrate better results. However, when
looking at the regional variation, it is noticeable that
in some regions (North Kazakhstan Region and East
Kazakhstan Region) there is a drop in scores at cer-
tain time intervals when taking the test in Russian,
which may indicate factors such as student fatigue
or difficulty of tasks at the end of the test. In both
cases, this trend can be seen after 60 minutes of the
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test. However, the supposed reason may also be the
speed of the Internet, because when looking at the
data, you can notice a small difference of a couple
of points in such an indicator as Internet “lag” and
at the same time a large load. In addition, it is worth
noting that it was in these regions that a greater
number of schoolchildren took the test in Russian,
that is, their number and simultaneous delivery of
the students could interfere with each other and al-
ternately slow down the Internet speed, increasing
the load.

Also, in the Zhambyl and Karaganda regions,
students who took the test in Kazakh, on average,
show higher results compared to those who took the
test in Russian. However, this trend is noticeable
only when a certain threshold of points is reached,
after which the differences in results between the
languages of the test become less pronounced. We
believe that the key reason for this trend is the high-

AkMonnHckanA oBnacTe AxTioBnHCKaR 0fnacTe
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KaparaugnHckas o0nacis
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er quality of education in the Kazakh language in lo-
cal rural schools. However, we cannot say this with
complete certainty due to the fact that this change
does not go through the entire graph, and, appar-
ently, this explanation can only work for a limited
number of regions and schools. Another possible
reason for the differences in students’ basic knowl-
edge that have been discussed is that the students
who took the test in 2023 were studying remotely
at the time of their primary school education due to
the outbreak of the coronavirus (COVID-19) pan-
demic. This suggests that schools had different lev-
els of digitalization at the time of the outbreak of the
pandemic. Of the regions shown in the graph, East
Kazakhstan Region appears to be the one that stands
out from the general trend. Its graph shows an un-
usual pattern, where the average scores for students
who took the test in Kazakh initially increase over
time, but then decline before rising again.

ATbipayckas onacte JocToyHo-KasaxcTaHokan ofnacTe

KocTaHaiickan 06nacTe Kbi3tinopAwKckan o6nacTs
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Figure 1 — The relationship between the time of passing the 1st stage
of the Olympiad “Myn Bala” and the final score by region
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Let’s move on to the difference in scores be-
tween boys and girls (Figure 2). It shows the rela-
tionship between the students’ final scores for spa-
tial and logical tasks. According to the graph, both
groups show a positive correlation between the
scores for logical and spatial tasks — that is, students
who did well in logical tasks, as a rule, also showed
good results in spatial tasks. The graph shows that
the line representing female results (red) in the
middle of the graph is slightly higher than the blue
line representing male results. This indicates that
schoolgirls who scored from 110 to 150 points for
“logical thinking” were on average slightly higher
than schoolboys who, in turn, wrote slightly better
in “spatial thinking” in the same range.

160

140

100

Score for logical thinking

80

However, as the total score for logical tasks in-
creases, this difference decreases and the lines con-
verge. These are interesting results, since research
shows that at an early age, girls can show higher
abilities in spatial and verbal tasks. For example,
Halpern’s work shows that girls are, on average, su-
perior on many memory tasks, including object and
location memory, episodic memory, literacy, oral
language, and writing (Halpern, 2006). As scores on
the reasoning tasks increase, as the level of difficul-
ty of the problems increases, the gender differences
disappear, which may indicate that the existing dif-
ference in the middle of the graph is not the result of
stable cognitive differences, but rather reflects ini-
tial testing conditions or teaching methods.

150 200

Score for spatial thinking

Gender

=~ Female = Male

Figure 2 — The relationship between the scores for the spatial and
logical thinking blocks of the 1st stage of the “Myn Bala” Olympiad for boys and girls

In addition to language and gender differences,
geographic variation is also expected (Figure 3).
Three types of geographic location of students are
distinguished: in the district center (red), within 100
km from the district center (green), and those who
wrote the Olympiad more than 100 km from the dis-
trict center (blue). Results are given for each of the
regions. Students from district centers in many re-
gions tend to score higher than students from more
remote areas. This may be due to better access to
educational resources and higher quality education
in central areas. Students living close to district
centers (up to 100 km from the district center) also
show results comparable to those of students from
district centers, especially at longer writing times.
This may reflect the spread of educational opportu-
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nities beyond the center, but with some dependence
on proximity to the center. While students living
further from district centers (more than 100 km
from the district center) show lower results on aver-
age, which may indicate the importance of the role
of distance and the degree of remoteness from the
district center in obtaining education.

Some regions, such as East Kazakhstan Region,
show an unusual trend where students living far
from the district center show average scores com-
parable to or even higher than students from nearby
and central regions. This may indicate the presence
of effective educational programs in remote areas or
special motivation of students in these regions.

North Kazakhstan Region also shows an un-
usual trend where students living far from the dis-
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trict center sometimes show results better than their
peers from the district center or living closer to it.
In Turkestan Region, there is a significant spread
of results among students living more than 100 km
from the district center, especially at the upper end
of the time range. These deviations from the general
trend may be due to the fact that the region has an

ArmonnHckan ofnacts Axmofvuckan ofnacs
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300
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Anmarukcean ofnacts
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individual feature of the educational system, inno-
vative technologies are being introduced in remote
schools.

Following the outlined sub-questions, the
properties of the schools that decided to participate
in the Olympiad were identified. Let us turn to
Table 1.
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Figure 3 — Relationship between the time of completing the 1st stage of the Olympiad “Myn Bala”
and the final score for schoolchildren at different distances from the district center

Table 1 — Logistic regression of the chance of a school participating in the Olympiad

School characteristics School participation in the Olympiad (odds ratio)
Number of students per teacher (in tens) 1.182™
(0.006)
Distance of school from district center (5-100 km) 1.319™
(0.033)
Distance of school from district center (more than 100 km) 0.722"
(0.099)

Number of books in school (in thousands) 1.000

(0.001)
Number of computers in school (in tens) 1.018™
(0.005)
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Continuation of the table

School characteristics School participation in the Olympiad (odds ratio)
2 school shifts in school 1.335™
(0.020)
3 school shifts in school 1.053
(0.078)
Internet speed in school (in tens) 0.878"
(0.010)
First language in school (Kazakh) 1.245™
(0.032)
Constant 0.000
(0.000)
Region Yes
Observations 4597
Note:*p<0.1; **p<0.05; ***p<0.01
Robust standard errors clustered by location region are given in parentheses.

An increase in the number of students per
teacher in a school is associated with an increase
in the chance of school participation. It can be as-
sumed that large schools demonstrate greater ac-
tivity, while small schools operate in conditions of
deprivation and limited resources. With an increase
in the number of students, teachers and parents of
schoolchildren have more incentives for their child
to participate in the “competition”, since they will
not be able to receive a quality education with the
same heavy workload on teachers in the future.

In general, distance from the district center is
one of the most important predictors in this model.
Compared to district centers, the chance that schools
located no more than 100 km away from them will
participate in the Olympiad increases by 32%. At
the same time, the chance that schools further than
this radius will participate, on the contrary, is 28%
lower. This may be due to the fact that teachers in
such schools are less aware of the Olympiad and the
organizers need to pay more attention to popular-
izing the event among such educational institutions.

A similar pattern to distance is observed for
the number of shifts. If 2 shifts at school are one of
the most important predictors of participation, then
three shifts are not a significant category. We tend
to interpret this in the same logic — with an aver-
age quality of education, teachers and parents may
have incentives for a child to win such an important
competition as “Myn bala”. However, with a large
workload on teachers, we expect less involvement
of school administration and teachers in additional
initiatives.
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Infrastructure predictors did not show a statis-
tically significant effect on participation. Thus, the
size of the school library turned out to be insignifi-
cant, and the addition of 10 computers in the school
determines about a 2% increase in the chances of
participation.

It is worth noting that schools with Kazakh as
the first language of instruction are also more likely
to participate in the Olympiad, which may also de-
termine the success of children from Kazakh-lan-
guage schools (see below).

If school representatives decide to participate in
“Myn Bala”, schoolchildren who have signed up for
the Olympiad first go through the first online stage
— they write tests on logical and spatial thinking.
Table 2 shows the relationship between the results
of these tests and the individual characteristics of
the child.

We have to admit that the model, according to
R-square, doesn’t provide enough information to
figure out how a student’s individual characteristics
relate to their final score. Thus, the strongest predic-
tor is student’s gender, where boys are statistically
significantly better at spatial thinking problems, but
worse at logic. However, in both cases the differ-
ence is only one point (out of 200).

The fact of taking the Olympiad in the Kazakh
language, which is associated with a 2-point in-
crease in logical thinking tasks, also has an insig-
nificant effect. The distance from the regional center
up to 100 km has the same degree of significance,
which, all other things being equal, reduces the final
score by 1.



Zh. Aubakirova et al.

Table 2 — Linear regression of students’ success in the 1st stage of the Olympiad “Myn bala”

The student’s final score for:

Logical thinking Spatial thinking

(in tens) (in tens)

Distance of school from district center -0.077 -0.131°
(5-100 km) (-0.077) (-0.131)

Distance of school from district center 0.146 0.156
(more than 100 km) (0.146) (0.156)

o -0.058™" 0.072"

Participant gender (male)

(-0.058) 0.072)

Language in which participant took the 0.116° -0.075
test (Kazakh) (0.116) (-0.075)
12.521™ 13.863™

Constant
(12.521) (13.863)
Region Yes Yes

Observations 47,262 47,262

R? 0.043 0.024

Adjusted R? 0.043 0.024

Residual Std. Error

(df = 47241) 2.054 2.509

F Statistic (df = 20; 47241) 106.5" 59.13™

Note:*p<0.1; **p<0.05; ***p<0.01

Robust standard errors clustered by location region are given in parentheses.

Perhaps we will find a more pronounced effect
of individual characteristics among the best school-
children of the first stage who got to the final and

Table 3 — Linear regression of students’ success in the 2nd stage of the Olympiad “Myn bala”

wrote tests in their native (Kazakh or Russian) and
English, as well as mathematical literacy and natu-
ral science. The answer to this is given in Table 3.

The student’s final score (in tens) for:

Natural science English language Mathematical literacy Native language
Distance of school from district -0.029 -0.360™ -0.466™ -0.206™
center (5-100 km) (-0.029) (-0.360) (-0.466) (-0.206)
Distance of school from district 0.124 -0.132 -0.135 -0.105
center (more than 100 km) (0.124) (-0.132) (-0.135) (-0.105)
. 0.259™ -0.256™" 0.672" -0.481"
Participant gender (male)
(0.259) (-0.256) (0.672) (-0.481)
Language in which participant took -0.629™ -0.265™ -0.634™ 0.816™
the test (Kazakh) (-0.629) (-0.265) (-0.634) (0.816)
10.223" 9.487" 17.798" 10.245™
Constant
(10.223) (9.487) (17.798) (10.245)
Region Yes Yes Yes Yes
Observations 4,022 4,022 4,022 4,022
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Continuation of the table

The student’s final score (in tens) for:
Natural science English language Mathematical literacy Native language
R? 0.074 0.053 0.038 0.057
Adjusted R? 0.070 0.048 0.033 0.052
Residual Std. Error (df =4001) 1.330 1.464 3.216 1.871
F Statistic (df = 20; 4001) 16.047 11.097" 7.926™" 12.072"

Note: *p<0.1; **p<0.05; ***p<0.01

Robust standard errors clustered by location region are given in parentheses.

Thus, compared to girls, boys are statistically
significantly worse at writing English and their na-
tive language (by 3 and 5 points, respectively), but
they do better at answering tests in natural science
(by 3 points) and mathematics (by 7 points). This
distance is all the more interesting because we are
analyzing schoolchildren who have already demon-
strated outstanding abilities. Among other things,
this raises questions about the need to pay more at-
tention to the gender aspect in the quality of educa-
tion for students in primary and secondary schools.
We observe the same curious dynamics for the lan-
guage of the Olympiad. Thus, Kazakh-speaking
students write tests in mathematics, natural science,
and English worse than Russian-speaking students
(by 6, 6, and 3 points, respectively), but they write
the section on knowledge of their native language
better by 8 (!) points.

In addition, it is worth noting that schoolchil-
dren living in the district center write all the Olym-
piad blocks except for natural science better (by 2-5
points) than students at a distance of up to 100 km
from the district center.

We still have to answer the last sub-question
about the relationship between the structural charac-
teristics of schools and the average scores that their
students get in the second stage of the Olympiad.
Table 4 shows the average scores of students by
school and the indicators of the educational institu-
tions themselves.

An important finding is that the predictors of
school infrastructure are consistently insignificant
(with the exception of a borderline positive relation-
ship between Internet speed and the score in natural
science). However, we can interpret this in the con-
text of the fact that infrastructure is less important
for quality education than the motivation and train-
ing of teachers.

In this sense, it is curious that the number of stu-
dents per teacher, as in the first model, has a positive
effect. In this case, we are also inclined to argue in
favor of the non-linearity of the effect, but, in ad-
dition, a possible explanation is the non-obvious
quality of the data in the National Educational Da-
tabase, since, as far as we know, the database is
filled with information from representatives of the
schools themselves and, therefore, may contain dis-
tortions. Perhaps, with alternative and independent
estimates, we would have obtained a different effect
in this case.

We also find an effect of language, but not at
the level of individual choice of students, but as
the first language of instruction at school. If this
is Kazakh, then students at the school, all other
things being equal, will score lower than in Rus-
sian-language schools in all subjects except their
native language.

It is also worth noting that the distance from the
district center up to 100 km. is statistically associ-
ated only with average scores in English.

Table 4 — Linear regression of school success in the 2nd stage of the Olympiad “Myn bala”

Average score (in tens) for:
English language Native language Mathematical literacy Natural science
) 2 (€)) “4)
Number of students per teacher 0.788" 0.716™ 1.3827 03517
(in tens) (0.788) (0.716) (1.382) (0.351)
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Continuation of the table

Average score (in tens) for:
English language Native language Mathematical literacy Natural science
Distance of school from district -2.042" -0.796 -2.058 -0.749
center (5-100 km) (-2.042) (-0.796) (-2.058) (-0.749)
Distance of school from district -1.426 1.593 0.290 1.749
center (more than 100 km) (-1.426) (1.593) (0.290) (1.749)
Number of books in school (in 0.028 -0.001 0.096 0.017
thousands) (0.028) (-0.001) (0.096) (0.017)
) 0.154 0.212 0.408 0.019
Number of computers in school
(0.154) (0.212) (0.408) (0.019)
) 1.778" 0.065 -1.101 -1.154
(in tens)
(1.778) (0.065) (-1.101) (-1.154)
o 5.713" 3.699 4.774 -0.700
2 school shifts in school
(5.713) (3.699) (4.774) (-0.700)
o 0.050 0.205 0.306 0.251"
3 school shifts in school
(0.050) (0.205) (0.3006) (0.251)
) ) -1.095 4.996™" -5.157 -3.218™
Internet speed in school (in tens)
(-1.095) (4.996) (-5.157) (-3.218)
) ) 87.048" 101.464™ 178.903™ 104.355™
First language in school (Kazakh)
(87.048) (101.464) (178.903) (104.355)
Constant Yes Yes Yes Yes
Number of participants 1,221 1,221 1,221 1,221
R? 0.128 0.094 0.101 0.106
Adjusted R? 0.109 0.075 0.082 0.087
Residual Std. Error (df = 1194) 12.123 15.203 26.814 10.704
F Statistic (df = 26; 1194) 6.722™ 4792 5.167 5.451™
Note: *p<0.1; **p<0.05; ***p<0.01
Robust standard errors clustered by location region are given in parentheses.

Thus, we can talk about the presence of sig-
nificant effects, which, however, are not clearly
manifested. At the individual level, we observe a
difference only for outstanding schoolchildren who
were able to pass to the second stage of the Olym-
piad (it is worth highlighting the effects of gender
and language). The absence of differences in the
first stage of the Olympiad, during which cognitive
abilities were assessed, is logical, since this stage
tested knowledge that does not depend on the learn-
ing conditions. At the same time, the characteristics
of schools also show ambiguous results. With the
exception of the advantage of regional centers, the
effects found are either inconsistent or counterintui-
tive. This forces us to appeal to the need for a more
sophisticated analysis in the future, or to clarify the
data used for the analysis.

Conclusion

The aim of this study was to identify individual
and structural factors that explain differences in stu-
dents’ performance in rural schools.

On average across the country, students living in
district centers score higher than their peers in rural
areas. This effect is particularly noticeable when com-
pared to students who live at a relatively short distance
from the district center (between 5 and 100 km).

The involvement of students in the Olympiad
and their educational achievements are geographi-
cally heterogeneous: in some regions, students from
remote areas show the same of higher results com-
pared to students from district centers.

School infrastructure (libraries, computers and
internet speed) is not significantly related to stu-
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dents’ educational achievements. It can be assumed
that the level of teachers’ qualifications and their
motivation are more important than the quality of
infrastructure.

Children from medium-sized schools (two
shifts) statistically perform better in academic com-
petitions. At the same time, excessive workload
(three shifts) is associated with lower scores. The
number of students per teacher is also a significant
factor. We tend to interpret this in terms of the in-
centives available to teachers and parents. Perhaps
children, who study in single-shift schools, receive
a relatively good education and are more likely to
have better career prospects in the future. With av-
erage quality education, teachers and parents may
have incentives for their children to win such an im-
portant competition as “Myn Bala”. However, with
a heavy workload on teachers (three-shift schools),
we expect less involvement of school administrators
and teachers in additional initiatives.

The results of the Olympiad show a gender gap,
primarily among students who advanced to the final
stage and took subject tests, i.e., those who showed
the most outstanding results. Girls perform better
on tasks in their native language and English, while
boys perform better on tests in science and math-
ematics. In this regard, we believe that more atten-
tion should be paid to the gender aspect in provi-
sion of education for primary and secondary school
students.

Kazakh-speaking students participate in Olym-
piad more often and perform better on native lan-
guage tests than Russian-speaking students, but the
latter have higher results in mathematics, English
and natural sciences.

Individual characteristics of students (gender,
language, place of residence) have less effect on test
results for general abilities than on tasks in specific
subjects.

The hypotheses put forward regarding the rela-
tionship between a student’s success and individual
factors such as language, gender and place of resi-
dence, as well as structural features of the schools,
were partially confirmed. At the same time, the de-
gree of their expression varied depending on the
characteristics under consideration and regional
features. It’s important to note that this work is po-
sitioned as the first attempt to analyze the problem
using local data. The results emphasize the need for
further study of individual and structural factors,
taking into account the specifics of the educational
environment and social context.

The article was prepared with grant fund-
ing from the Science Committee of the Ministry of
Science and Higher Education of the Republic of
Kazakhstan (BR28713139 «Computational Social
Sciences: New Horizons for Methodology and Ev-
idence-Based Policy»).
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CRITICAL THEORY AND CRITICAL REFLECTION
IN SOCIAL WORK EDUCATION IN KAZAKHSTAN

According to global ethical principles of social work, social workers are called upon to challenge
stigmatization, discrimination, oppression and violation of human rights in all forms. Considering Ka-
zakhstan’s unique cultural context, Social Work faces challenges related to the need to integrate Global
professional standards and local socio-cultural norms. In this regard, critical theory and critical reflection
are becoming the most important components of social worker training. This research aims to analyze
the integration of critical theories and the development of critical reflection in educational programs on
social work in Kazakhstan, with an emphasis on emerging ethical contradictions and strategies used by
teachers. The study involved 14 teachers (n=14) from seven universities in Kazakhstan. The methods of
in-depth interviews and reflective thematic analysis were used. Analysis of qualitative data has shown
that critical theories are applied fragmentally and often intuitively, while feminist theory is the most
recognizable. According to the teachers, the discussion of stigmatization, discrimination and gender
inequality is actively supported, while the topics of power and hierarchy are perceived by them as po-
liticized and irrelevant for social work. In addition, the concepts of critical thinking and critical reflection
are confused. The authors emphasize the need for institutional support and improving the competence of
social work teachers for the systematic implementation of critical education, contributing to the forma-
tion of social sensitivity and professional self-awareness of future social workers. The conducted research
contributes to the development of the theoretical and methodological base of critically oriented social
work education in Kazakhstan. The practical significance of the results lies in the possibility of their use
in the development of curricula, teacher training and the formation of educational policy in the field of
social work in Kazakhstan and other countries with a similar cultural context.

Keywords: critical reflection, critical theory, social work education, professional ethics, social jus-
tice, cultural values.
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KasakcTaHAaFbl 9AEYMETTIK XKYMbIC BiAimiHAeri
CbIHM Teopusi XKaHe CbiHU pedpaeKcHus

OAEYMETTIK >XXYMbICTbIH, >kahaHABIK, 3TMKAAbIK, MPUHUMITEPIHE COKEC, DAEYMETTIK KbI3METKEPAED
CTUrMaTM3aUMsFa, KEMCITYLIIAIKKE, KbICbIMFA >XOHE aAaM KYKbIKTapbiHbIH Oy3blAybiHA GAPAbIK,
HbICAHAQPAQ KApChl TypyFa Lakbipbirasbl. KasakcTaHHbIH Giperein MoAEHM KOHTEKCTIHAE SAEYMETTIK
>KYMbIC BAEMAIK KBCiOM CTaHAAPTTAP MEH XEPriAiKTi 9AeYMETTIK-MAEHU HOPMAAAPAbI MHTErpaLmsAay
KXKETTIAIriHe 6aAaHbICTbl KUbIHAbIKTapFa Tan 60AaAbl. OcbiFaH 6ANAAHBICTbI CbiHM TEOPUS MEH ChbiHM
pedAeKcUs SAEYMETTIK KbIBMETKEPAI AaMblHAQYAbIH MaHbI3Abl KOMMOHEHTTepiHe ainHaAaAbl. Ocbl
3epTTeyAiH MaKcaTbl CbIHW TEOPUSIAAPABIH MHTErpaLMsICbiH TaAAQyFa XXoHe MyFaAiMAEp KOAAAHATbIH
3TUKAABIK, KAWLILIAbIKTAP MeH cTpaTervMsAapra 6aca Hasap ayaAapa oTbipbin, KasakcraHaarbl
SAEYMETTIK XXYMbIC GorbIHLLA Ginim 6epy 6aFAapAaMarapbiHAA CbiHM pedAEKCHsIHBI AaMbITY. 3epTTeyre
KasakcraHHbIH >KeTi yHuBepcuteTiHeH 14 okpITyubl (n=14) KatbiCTbl. TepeHaeTiAreH cyxb6artracy
>KoHe peAeKCUSABIK TakbIPbINTbIK, TAAAQY SAICTEPI KOAAAHBbIAABL. CanaAbl AepekTepAi TaApdy CbiHU
TeopUsAapAbIH (PPArMEHTTIK YKOHe XXMi MHTYMTUBTI TYPAE KOAAQHbIAQTbIHBIH KOPCETTi, aA (DEMUHUCTIK
TEopusi eH TaHbIMAaA OOAbIN TabblAaAbl. MyFaAiMAEpAIH MiKipiHwe, CcTUrMaTM3aumns, KemcCiTyliAiK
KOHE TEHAEPAIK TEHCI3AIK MaceAeAepiH TaAkblAayFa GEACEHAl KOAAQY KepceTiaeai, aa GUAiK neH
mepapxust TakblpbiNTapblH OAap CasiCaTTAHAbIPbIAFAH YKOHE 9AEYMETTIK >KYMbIC YLIiH MaHbI3Abl emec
Aen Kabbiaparabl. COHbIMEH KaTap, CbiHWM TYPFblAQH OMAQy >KOHE CblHU pPedAEKCUs YFbIMAAPSI
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Critical theory and critical reflection in social work education in Kazakhstan

6oAaLLaK, DAEYMETTIK KbIBMETKEPAEPAIH DAEYMETTIK Ce3IMTaAAbIFbl MEH KOCiOM ©3iH-63i TaHyblH Ka-
ABIMTACTbIPYFa bIKMAA €Te OTbIPbIN, CbiHM BIAIM OEpPYAl XKYMeAi TYpAe XKy3ere acbipy YLliH SAeYMETTIK
SKYMbIC MYFaAIMAEPIHIH, MHCTUTYLIMOHAAABIK, KOAAQYbl MEH KY3bIPETTIAITIH apTThIpy KaXKeTTIAIriH aTan
kepceteai. XXypriziareH 3eptrey KasakcraHAarbl 9AEYMETTIK XKyMbIC OOMbIHLLA CbiHW OaFAapAaHFaH Oi-
AIM OepYAiH TEOPUSIABIK, XKBHE dAICTEMEAIK 6a3acblH AAMbITYFa YAEC KOCaAbl. AAbIHFAH HOTMXKEAEPAIH
NMPaKTUKAAbIK, MaHbI3AbIAbIFbI OAAPAbI OKY >KOCMAPAAPbIH 93ipAEY, OKbITYLIbIAAPAbI AASpAQYy XKOHe Mo-
AEHM KOHTEKCTI ykcac KasakcTaHAaa >keHe 6acka eAAepAE DAEYMETTIK KYMbIC caracbiHAa Oiaim Gepy
CascaTblH KAABINTACTbIPY Ke3iHAE MaiAaAaHy MYMKIHAIFIHAE >KaTbIp.

AAbBIHFAH HOTUXKEAEPAIH MPAKTUKAABIK, MAaHbI3ABIAbIFbI OKY >KOCMapAapbIH 83ipAeYyAE, MyFaAiMAEp-
Al AasipaayAa, KasakcraHAQ >koHe MOAEHM KOHTEKCTKE YKCaC 6acka eAAEPAE DAEYMETTIK >KYMbIC CaAa-
CbiHAQFbI GiAiM Bepy casicaTblH KAAbINTACTbIPYAQ KOAAAHY MYMKIHAIT BOAbIM TabbIAAAbI.

Ty¥iH ce3aep: CbiHM peddAEKCHSI, CbIHM TEOPUS, DAEYMETTIK XKYMbIC OiAIMi, KBCiIOM 3THKa, dAEYMET-
TiK ©AIAETTIAIK, MBAEHW KYHABIABIKTAP.
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Kputnueckas Teopusi M Kputudeckas pedrekcus
B 00pa3oBaHUM couMarbHOM paboTbl B KazaxcraHe

B coOoTBETCTBUM C FAOGAABHBIMU ITUUYECKMMM MPUHLMMIAMM COLMAABHOM PabOTbl, COLMAAbHbIE
paboTHMKM MPU3BaHbI GOPOTLCS CO CTUrMaTM3aLUmen, AMCKPUMUHALMEN, YTHETEHUEM M HAPYLLIEHNEM
npaB YeAoBeKa BO Bcex hopMax. B yCAOBUSIX YHMKAAbHOIO KYAbTYPHOro KoHTekcTa KasaxcraHa co-
uManbHas paboTa CTaAKMBAETCS C MPOOAEMaMM, CBSI3aHHbIMU C HEOOXOAMMOCTbBIO MHTEerpaumm rao-
6aAbHbIX MPO(PECCUOHAAbHBIX CTAHAAPTOB U MECTHbIX COLIMOKYAbTYPHbIX HOPM. B CBS31 € 3TUM Kpu-
TUYecKas Teopus M KpuTnueckas pepAekcus CTaHOBSTCS BaXKHEMLIMMM KOMMOHEHTaMW NMOATOTOBKM
COUMAAbHOTO PaboOTHMKA. LIeAblO HACTOSILIEr0 UCCAEAOBAHMS SIBASIETCS aHAAM3 MHTerpaumm Kputu-
YECKMX TEOPUI U PA3BUTUM KPUTUUECKON pedAeKcrn B 06pa3oBaTEAbHbIX MPOrpaMmax Mo CoLMaAb-
Hon paboTe B KasaxcTaHe, C aKkLEHTOM Ha BO3HMKAOLIME 3TUYECKMe MPOTUBOPeYrs M CTpaTerunu,
MCMOAb3yeMble MpernoaaBaTeAsiMu. B nccaeaoBaHmu npuHsam yyactue 14 npenoaaBateseit (n=14)
n3 cemu yHuBepcuTeToB KasaxcraHa. bbiAM MCMOAb30BaHbl METOAbI TAYOUHHBIX MHTEPBbLIO U pechAek-
CMBHOIO TEMATMUeCKOro aHaAm3a. AHaAU3 KaueCTBEHHbIX AAHHbIX MOKa3aA, YTO KpUTUUeCcKue Teopum
NMPUMEHSIIOTCS (PParMeHTapHO M YaCTO MHTYUTUBHO, B TO BpeMsl Kak (DEMUHUCTCKAs TEOPUS IBASIETCS
HanboAee y3HaBaemoi. [1o cAoBam npenoasasateaei, 06Cy>KAeHUe CTUrMaTU3aLmMm, AMCKPUMMHALMK
M reHAEPHOro HepaBeHCTBA aKTMBHO MOAAEPXKMBAETCS, B TO BPEMS KaK TeMbl BAACTU U MepapXuu
BOCMPUHUMAIOTCS MMM KaK MOAUTM3UPOBAHHbIE U HE MMEIOLLME OTHOLLEHMS K COLMAAbHOM paboTe.
Kpome TOoro, MOHSTUS KPUTUUECKOTO MbILLIAEHWS U KPUTUUECKOM peAeKCHM NMyTaloTcs. ABTOPbI MOA-
YEepPKMBAIOT HEOOXOAMMOCTb UHCTUTYLIMOHAABHOM MOAAEPKKM M MOBbILLEHUS KOMIETEHTHOCTU npe-
NOAABATEAEl COLMAAbHOM PaboTbl AASI CUCTEMATUUECKOTO BHEAPEHWUS KPUTUUECKOro 06pa3oBaHus,
Cnoco6CTBYIOLEro (DOPMUPOBAHMIO COLIMAABHOM YYBCTBUTEABHOCTM M MPOGreCCUOHAABHOTO CaMOCO-
3HaHUS OYAYLIMX COLMAAbHbBIX PAaBOTHUKOB. [TPOBEAEHHOE MCCAEAOBAHME BHOCUT BKAQA B pa3BUTHE
TEOPETUYECKON U METOAMYECKON 6asbl KPUTUUYECKM OPUEHTUPOBAHHOTO 06Pa30BaHMs MO COLMAAb-
Hon paboTe B KazaxcraHe. [NpakTnyeckast 3Ha4YMMOCTb MOAYUYEHHbIX PE3YAbTATOB 3aKAOYAETCS B BO3-
MO>KHOCTM MX MCMOAb30BaHUS MpW pa3paboTke yuyebHbIX MAAHOB, MOATOTOBKE MpenoAaBaTeAen U
popmrpoBaHUKM 06PA30BATEABHOM MOAUTUKM B 06AACTU COLMaabHOM paboThl B KazaxcraHe 1 Apyrmnx
CTPaHax CO CXOXKMM KYAbTYPHbIM KOHTEKCTOM.

KatoueBble cAoBa: Kputuueckas pedAaekcus, KpuTuueckas Teopwus, obpasoBaHue B o06AacTu
coumanbHOM paboTbl, MPOECCMOHAAbHAS STUKA, COLLMAAbHASI CTIPABEAAMBOCTb, KYAbTYPHbIE LIEHHOCTM.

Introduction

Understanding social work as a socially con-
structed field suggests that its content and forms
depend on cultural values, social norms, and the his-
torical context of a particular society. This means
that social work practices are not universal but must
adapt to the local context in order to respond more
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effectively to the needs of the community (Gray,
2013).

In Kazakhstan, the development of social work
takes place in a specific cultural context character-
ized by collectivist attitudes, re-traditionalization
and reviving Islamic influence, previously sup-
pressed during the Soviet period (Kudaibergenova,
2018; Malik, 2019). The country’s historical heri-
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tage, including its nomadic lifestyle, has shaped
moral guidelines based on interdependence, respect
for authority, and social hierarchy — values that con-
tinue to influence social interactions today (Altayev,
2021; Kabakova, 2013).

However, while ensuring the preservation of
identity and continuity, certain cultural norms can
contribute to stigmatization, social exclusion, and
increased inequality. Such manifestations hinder
the realization of the key values of social work —
social justice, equality and inclusion. This creates a
situation in which social workers and teachers find
themselves caught between cultural expectations
and global professional norms (Mustafina, 2024). In
this context, critical reflection is needed as a way
to identify and analyze patterns of oppression, dis-
crimination, and power imbalance present both in
client situations and in one’s own professional at-
titudes (Fook, 2013).

Kazakhstan’s professional regulation of social
work emphasizes the importance of preserving and
respecting cultural and historical traditions, reflected
in the Norms of Professional Ethics of Social Work-
ers (Order of the Minister of Labor and Social Pro-
tection, 2022). International professional standards,
including the Global Definition of Social Work
(IASSW & IFSW, 2014) and the Global Statement
of Ethical Principles (IFSW, 2018), simultaneously
emphasize the need to confront cultural practices
that promote oppression, stigmatization, or exclu-
sion. Consequently, social workers should be able
to critically reflect on both individual situations and
the broader cultural and structural context in which
they work (Walker, 2021).

Literature review

It is particularly important for social workers to
be familiar with critical theories and able to apply
them in their practice. Critical theories originating
in the Frankfurt School are a set of theoretical ap-
proaches aimed at identifying, analyzing and trans-
forming social structures that reproduce inequality,
oppression and injustice. They are united by a fo-
cus on social criticism, a rejection of the neutrality
of knowledge and a desire for the emancipation of
marginalized groups. Unlike traditional (positivist)
theories, critical theories view knowledge as ideo-
logically and contextually conditioned. (Brookfield,
2005).

These foundations underpin critical reflection in
social work, which serves as an essential element of
professional awareness and practice. Unlike general

reflection, critical reflection involves understanding
experiences not only on a personal level, but also in
the context of structural, cultural, and political influ-
ences. It aims to identify hidden assumptions, ideol-
ogies, and power relationships that shape both pro-
fessional behavior and the social reality of clients
(Fook & Askeland, 2007; Fook & Gardner, 2013).
Thus, critical reflection serves not only as a means
of professional development, but also as an instru-
ment of social transformation — it promotes aware-
ness of one’s own position in the hierarchies of
power, reveals the internal contradictions of profes-
sional practice and allows working with inequality,
discrimination and social injustice in deeper forms.

In international practice, social work actively
integrates critical reflection as a key element of
professional training. In countries with developed
academic traditions, such as the United Kingdom,
Australia, Canada, and the Scandinavian countries,
critical reflection is incorporated into educational
standards, professional codes, and practical models
(Walker, 2021; Reid, 2024). For example, in Aus-
tralia it is considered a necessary condition for pro-
fessional integrity (AASW, 2020, 2023), and in the
UK its systematic application contributes to the for-
mation of sustainable, meaningful and socially just
practices (Fook & Askeland, 2007).

Meanwhile, in Kazakhstan, critical reflection—
both as a theoretical concept and a practical tool—
continues to occupy a marginal position in academic
and professional discourse. Despite the gradual de-
velopment of social work as an academic discipline,
elements of critical theories and critical reflection
are practically not integrated into the training and
daily activities of specialists. The lack of research
aimed at understanding these approaches in the con-
text of Kazakhstan’s socio-cultural specifics makes
it difficult to develop a local model of social work
that is sensitive to issues of power and justice.

The aim of this study was to examine the per-
ception of critical theory (CT) and critical reflection
(CR) by social work teachers in Kazakhstan as sig-
nificant and applicable components of professional
training, with an emphasis on identifying the poten-
tial and limitations of their integration into the con-
tent of educational programs (EP).

Materials and methods
The study was guided by three research ques-
tions: (1) How are critical theories integrated into

social work education programs in Kazakhstan? (2)
What contradictions do students encounter between
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the professional ethical principles of social work and
the sociocultural norms of Kazakhstan, and how are
these issues addressed in the educational process?
(3) What strategies are employed in educational
programs to foster critical reflection among stu-
dents, grounded in the principles of critical theory?

The study was conducted as part of the disser-
tation research of the first author (educational pro-
gram “8D11401 — Social Work”, Department of
Sociology and Social Work of Al-Farabi Kazakh
National University) under the scientific supervi-
sion of the second and third authors from February
to May 2025.

Participants and Sampling

A purposive sampling was used to select the
participants. The study involved 14 teachers from
seven universities in Kazakhstan, teaching courses

Table 1 — Participant characteristics

related to social work. The main criterion for inclu-
sion was the experience of teaching in higher edu-
cation. Among the participants were both special-
ists with Bachelor’s and Master’s degrees in Social
Work (BSW, MSW), as well as representatives of
related fields such as sociology, pedagogy and ar-
chival studies. Teaching experience ranged from 1
to 24 years, which made it possible to cover the
views of specialists at different stages of the pro-
fessional path. Both Russian and Kazakh-speaking
teachers were represented, which ensured the lin-
guistic and regional diversity of the sample. The
table below summarizes participants’ characteris-
tics (Table 1).

This qualitative study used Braun and Clarke’s
reflexive thematic analysis (Byrne, 2022) to explore
educators’ perspectives on the integration of critical
theory in social work education in Kazakhstan.

Participant University & City Qualifications Worl;;:;esl)‘ience I}ﬁ;‘f;ﬁ%ﬁ,ﬁf
P1 L.N. Gumilyov ENU, Astana BSW, MSW 3 Kazakh
P2 L.N. Gumilyov ENU, Astana BSW, MSW 5 Russian
P3 Narxoz University, Almaty MSW 2 Russian
P4 Narxoz University, Almaty BSW, MSW 2 Kazakh
PS5 Narxoz University, Almaty Pedagogy 19 Kazakh
P6 Buketov University, Karaganda BSW, MSW 24 Russian
P7 Buketov University, Karaganda BSW, MSW 4 Kazakh
P8 Buketov University, Karaganda BSW, MSW 18 Russian
P9 Kazpotrebsoyuz University, Karaganda BSW, MSW 3 Russian
P10 Auezov University, Shymkent Sociology 2 Kazakh
P11 Esil University, Astana BSW, MSW 3 Kazakh, Russian
P12 Toraighyrov University, Pavlodar BSW, MSW 6 Russian
P13 Al-Farabi KazNU, Almaty Archival Studies 1 Russian
P14 Kazakh Women’s Pedagogical University, Almaty Sociology 7 Kazakh

Data Collection

To collect qualitative data, in-depth interviews
(n = 14) were conducted based on interview guide
that included 12 open-ended questions. The inter-
views focused on teachers’ understanding of critical
theory, how it is taught and integrated into training
courses, as well as the presence of contradictions
between professional ethics and socio-cultural char-
acteristics that arise during the learning process.
In addition, the methods to foster students’ critical
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reflection were discussed. Examples of questions:
What critical theories do you apply in your teach-
ing practice and how? Are there any contradictions
between professional ethical principles and socio-
cultural norms of Kazakhstan in the learning pro-
cess? How do you discuss such cases with students?
How do you help students understand how their
personal views and stereotypes can influence their
work in the social sphere? How are the contents and
methods aimed at developing critical theory and
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critical reflection implemented in your educational
program?

The interview guide was prepared in both Ka-
zakh and Russian; each interview was conducted in
the language preferred by the participant.

Data analysis

Audio recordings of in-depth interviews were
transcribed verbatim. Transcripts were prepared in
the original language of the interview (Kazakh or
Russian) to preserve semantic and cultural nuanc-
es. The translation into English was carried out at
the stage of analytical writing, as needed. The data

analysis was carried out using Braun and Clark’s
reflexive thematic analysis (Byrne, 2022), which is
a flexible approach to identifying, describing, and
interpreting semantic themes across a qualitative
dataset.

Results and discussion

Thematic analysis of the data revealed four key
themes: inconsistent application of critical theories;
ambiguity of values tension; opportunities and limi-
tations for developing critical reflection; critical re-

usg

[ Greater focus on practice } [

Unconscious or intuitive

Feminist theory as the
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flection in curriculum design (Figure 1).
of Critical theories }

) |
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Relationship between Themes

Fgure 1 — Results of reflexive thematic analysis

Inconsistent application of critical theories

This theme includes three sub-themes: (1) a
greater focus on practice; (2) the unconscious or in-
tuitive use of CT; and (3) Feminist Theory as the
most recognizable. When asked which theories are
included in the course content, the interview partici-
pants noted the applied nature of social work. An
interdisciplinary approach prevailed in the choice
of theories (sociology, psychology, pedagogy, phi-
losophy), which was associated with the lack of own

theories in social work and a focus on practice-ori-
ented learning in response to student requests. Some
teachers included separate theoretical approaches.

“Students generally have a greater request for
practice, they are more interested in the practi-
cal part, of course, I associate this with theory, but
mostly it’s about practice” (P1)

“There are a lot of theories. We are social work-
ers, we don’t have our own theory. We use: psycho-
logical, sociological, pedagogical theories” (P2)
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“I would say it’s better to talk about approaches,
since social work is an applied science” (P14)

The second sub-theme is interpreted as “Uncon-
scious or intuitive use of CT.” Expecting that the
level of teachers’ familiarity with critical theories
may vary, we have provided a brief description of
these approaches in the context of social work. A
variety of answers were received to the question of
whether Critical Theories are applied in teaching
practice. Some teachers have not heard about the
existence of CT and do not apply them, others noted
that issues of stigmatization and discrimination are
discussed, but without a theoretical basis, that is,
teachers intuitively and unconsciously apply them.

“This is the first time I’m hearing from you that
there are critical theories in social work™ (P10)

“I’m not familiar with these critical theories; 1
actually became quite interested in them. Perhaps
we don’t explicitly apply a particular theory, but
these are the values of social work that we work
with” (P3)

“These theories are necessarily discussed in [the
participant lists many disciplines]” (P14)

“I don’t purposefully apply critical theories, but
sometimes it happens” (P7)

During the thematic analysis, critical topics dis-
cussed in the classroom were identified. The most
common topics that social work teachers focus on
are stigma and discrimination. Teachers note the
importance and great interest among students in dis-
cussing these topics.

“Precisely, stigma, certain stereotypes, and dis-
crimination are what we discussed” (P7)

“We mostly discuss stigmatization and discrim-
ination” (P11)

“They (students) are always ready to discuss
topics of discrimination and stigmatization” (P13)

During the interview, some teachers noted that
gender inequality issues are always relevant for stu-
dents in a gender-mixed study group. An interest-
ing observation is that almost all teachers consider
the topics of power to be irrelevant and inapplicable
to social work. According to them, power and the
imbalance of power are political and sociological
topics.

“Probably, power imbalances and such issues
are more relevant to sociologists. But power imbal-
ance, | think, is more of a political category” (P3)

“Ultimately, power and the institution of power,
in my view, relate to sociology more” (P8)

There is a wide range of critical theory approach-
es that have emerged as a result of reflective analysis
and theoretical support for the emancipatory aspira-
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tions of various social and political movements, in-
cluding feminist theory, critical racial theory, theory
of structural oppression, as well as postcolonial and
decolonization theories. After listing and explain-
ing all the theories, the participants noted the use
of Feminist Theory. It is the most familiar and rel-
evant to teachers, so the third subtheme sounds like
“Feminist theory as the most recognizable.”

“Feminist theory or, in general, sexism is dis-
cussed. For example, nowadays, whether it’s about
boys or girls, we are discussing sexism” (P4)

“Feminism is trending now” (P5)

“Within the discipline of Social work with
women, feminist theory is being considered” (P9)

Ambiguity of values tension

When asked whether there are contradictions
between professional ethical principles and socio-
cultural features of the Kazakh context in the learn-
ing process, teachers’ opinions were divided: some
confirmed the existence of such contradictions, oth-
ers did not note them. The former point out the pres-
ence of ethical dilemmas that social workers regu-
larly face in their professional activities.

“Well, of course there are, in this case we are
talking about ethical dilemmas. Social workers of-
ten face ethical dilemmas” (P2)

“In classes on Ethics , we consider ethical di-
lemmas, where we discuss their (students’) actions
in a particular situation” (P5)

In the process of discussing ethical dilemmas,
disagreements and differences of opinion often
arise among students. Some teachers emphasize that
there is no single correct solution in such situations,
emphasizing the need for an individual approach to
each specific case, considering its context. On the
other hand, in the process of resolving dilemmas,
there is a focus on the priority of professional ethics,
which is considered as a key principle in decision-
making in difficult situations.

“My students know the ten professional ethical
principles of social work by heart. I always ask them
(students) to rely on them (ethical principles)” (P5)

“We teach them (students) to overcome such
contradictions and, especially in working with cli-
ents, to rely on professional ethics” (P4)

Opportunities and limitations for developing
Critical Reflection

During the thematic analysis, various interac-
tive teaching methods were identified, but the most
popular for the development of critical reflection or
critical thinking are Cases.
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“Students reflect critically in my classes. This is
probably a discussion of some cases” (P9)

“We discuss situational tasks or cases involving
women’s issues” (P12)

When answering the question about ways to
promote the formation of critical reflection among
students, many teachers, even at the stage of ex-
plaining the term, preferred to refer to a more fa-
miliar concept — critical thinking, which is reflect-
ed in the sub-theme “Interchangeability of Critical
Reflection and Critical Thinking” and highlights
the existing conceptual confusion between the two
concepts.

“Critical thinking is about considering the
strengths and weaknesses” (P1)

“It also develops students’ critical thinking”
(P2)

“I didn’t focus on my students’ critical think-
ing” (P10)

Some teachers actively support the process of
forming a CR, giving students the opportunity to
analyze the impact of their beliefs on their profes-
sional activities. In turn, the lack of sufficient train-
ing for students in the field of reflection often causes
them difficulties in solving complex ethical and
professional dilemmas. There is “Unwillingness of
students to think critically” noted by social work
teachers.

“I explain to the students that we should assess
situations in this way, address issues accordingly,
and avoid stereotypical thinking” (P4)

“At times, social workers counsel in an unpro-
fessional manner, simply echoing societal messages
like, “You’ll be shamed tomorrow’” (P11)

“Well, I'm (SW teacher) probably not in favor
of supporting these LGBT people either. ’'m proba-
bly a proponent of these traditional views and meth-
ods” (P6)

When discussing critical topics, participants
note the students’ lack of discomfort and resistance.
Modern students are very active and savvy. How-
ever, there are cultural differences between Russian
and Kazakh groups, while the former are more open
in expressing their thoughts, the latter have a certain
tightness. Teachers point to the impact of cultural
traditions in Kazakh society, which form the norms
of hierarchical relations, according to which the
opinion of elders is perceived as authoritative and
not subject to dispute.

Thus, despite the efforts of individual teachers
and educational institutions, in general, the devel-
opment of critical reflection among students, social
workers and teachers remains limited.

Critical Reflection in curriculum design

During the interviews, all respondents noted
that social work educational programs are updated
annually in accordance with the requirements of the
Ministry of Education. Relevant topics are included
through discussions with colleagues and institution-
al leadership.

“Our educational program is updated every
year. We receive suggestions from the administra-
tion or employers, we take into account the opinions
of experts, and we adjust it based on the recommen-
dations from our Ministry of Education.” (P12)

However, critical theories and critical reflection
of students are not considered when updating the
study content. Teachers are aware of the importance
of promoting CT and the formation of students’ CR
and talk about the need to create common standards
for implementation.

“Specifically, critical theories were not consid-
ered. It probably even needs to be considered within
the framework of one or several topics” (P6)

“Critical reflection should always be present—
that is, critical rethinking or reflection” (P13)

“It is also important to provide teachers with
methods or frameworks to explain to students what
critical theories are and how these theories either
support or hinder our practice. Creating a unified
framework would be effective” (P4)

The interview participants also noted the need to
design special courses, or modules and topics within
existing disciplines to discuss cultural practices.

“A special course with real-world practices to
explain what contradictions may arise” (P7)

“The module should be developed within the
educational program, and 2-3 disciplines should be
included in this module” (P8)

The study results highlight the multi-layered and
contradictory nature of teaching critical theories and
the development of critical reflection in social work
educational programs in Kazakhstan. One of the key
findings was critical theories are applied in a frag-
mented way without stable methodological support.
This is due both to the lack of an established tradi-
tion of teaching these approaches in social work and
to the dominance of a practice-oriented model of
professional training that meets short-term needs of
students and employers (Fook & Askeland, 2007).

The fact that teachers often use elements of criti-
cal approaches on an intuitive level, without linking
them to specific theories, shows a lack of theoretical
training in this area. The predominance of feminist
theory as the most recognizable one illustrates the
limited understanding of critical approaches and in-
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dicates that the assimilation of individual ideas took
place mainly at the applied level, without sufficient
reliance on a theoretical basis. This is especially true
in conditions where both teachers and students are
within the same cultural norms, which makes it dif-
ficult to develop a critical view of social processes.

Discussing critical topics such as stigma, dis-
crimination, and gender inequality demonstrates
students’ potential sensitivity to such issues. How-
ever, the rejection of topics related to power and the
imbalance of power, because of their “politicality”,
indicates a partial understanding of the nature of so-
cial injustice. This is a challenge for social work,
which involves not only helping an individual cli-
ent, but also striving for social transformation.

Tensions between the professional ethical prin-
ciples and the socio-cultural norms of Kazakh so-
ciety are observed not only among students, but
also among teachers. This contradiction highlights
the influence of cultural traditions such as religios-
ity, collectivism, and an emphasis on public opinion
(Mustafina, 2024; Kudaibergenova, 2018; Malik,
2019). In such conditions, the lack of a stable prac-
tice of critical reflection leads to the reproduction
of unjust social practices, where decisions are made
not on the basis of professional ethical standards,
but under the pressure of social expectations (Fook
& Askeland, 2007).

In addition, the confusion of the concepts of
“critical thinking” and “critical reflection” indicates
a conceptual ambiguity that prevents their purpose-
ful formation in the educational process. Despite the
use of case studies and situational tasks, the devel-
opment of students’ ability to critically self-assess
their own values, beliefs and its impact on profes-
sional actions remains at a low level.

It is important to note that students’ sensitivity
to critical topics may vary depending on their cul-
tural background, which highlights the need for a
culturally sensitive approach in the educational pro-
cess. Thus, Kazakh-speaking groups tend to show
great restraint and respect for hierarchy (Altayev &
Imanbayeva, 2021; Kabakova & Maulsharif, 2013),
which may make it difficult for alternative points of
view to be freely expressed. This, in turn, requires
the teacher to pay special attention to creating a safe
and respectful atmosphere in which students can
confidently express their opinions and develop criti-
cal reflection.

Finally, educators’ recognition of the need to
incorporate critical theories and critical reflection
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into educational programs—while no practical steps
are being taken in this direction—points to structural
barriers within the higher education system. Among
them are the insufficient professionalization of so-
cial work, the presence of gaps in the professional
training of teaching staff and limited autonomy in
the curricula design. Previous studies have shown
that critical education cannot be systematically im-
plemented without institutional support and clear
standards (Brookfield, 2009; Garrett, 2024).

Thus, the results of the study emphasize the
need to rethink the educational paradigm in social
work in Kazakhstan. This includes the integration
of critical theories as a basis for understanding so-
cial injustice, the development of critical reflection
as a professional skill, as well as systematic teacher
training. Only in this case is it possible to form so-
cial work as a discipline capable not only of adapt-
ing to existing conditions, but also of transforming
them.

Conclusion

The development of critical reflection and the
integration of critical theories into social work edu-
cational programs requires not only methodological
training of teachers, but also institutional support.
The conducted research shows that teachers fre-
quently incorporate elements of critical approach
intuitively, however, the lack of a systematic theo-
retical foundation and limited autonomy in the for-
mation of training courses make it difficult to fully
implement critical education. Cultural character-
istics such as respect for hierarchy and restraint in
expressing opinions also influence students’ percep-
tion of critical topics. This requires the teacher to
take a culturally sensitive approach aimed at creating
a safe space for dialogue. The findings highlight the
need for further development of teaching competen-
cies, systematic studies, and institutionalization of
critical approaches, which can be a significant step
in strengthening social justice and professionalizing
social work in Kazakhstan.

This article was prepared as part of grant fund-
ing for scientific and/or scientific-technical projects
for 2025-2027 by The Committee of Science of the
Ministry of Science and Higher Education of the Re-
public of Kazakhstan (AP26194657 “Indigenization
of Social Work Practice and Education in Kazakh-
stan”)
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THE INFLUENCE OF IDENTITY ON THE LEVEL
OF YOUTH TRUST IN POLITICAL INSTITUTIONS:
A CASE STUDY OF MEGACITIES IN KAZAKHSTAN

This article analyzes the influence of various types of identity (national, political, religious, and
professional) on the level of youth trust in political institutions in the megacities of Kazakhstan. In the
context of political culture transformation, urbanization, and digitalization, the issue of youth trust in
state institutions is significant, as trust in government institutions indicates political stability and civic
engagement in socio-political processes. The study’s methodological framework is based on a quantita-
tive sociological analysis conducted using a representative sample (N=1598) of young people residing
in Astana, Almaty, and Shymkent. An adapted institutional trust scale was employed to measure the level
of institutional trust, while a multidimensional approach to social identity assessed the degree of differ-
ent identity types. Data analysis was done using correlation analysis and multivariate statistical methods
in SPSS software. The findings indicate that socio-economic characteristics and identification patterns
determine youth trust in political institutions. Religious identity strongly influences trust in government
institutions, as evidenced by its high correlation with trust in the government, the president, and local
authorities. National identity also has a significant impact, particularly on trust in the parliament and gov-
ernment. Political identity primarily affects trust in political parties, whereas professional identity dem-
onstrates moderate correlations with trust in all political institutions. The results confirm the hypothesis
that identity type is a significant factor in shaping youth trust in state institutions. This study contributes
to political sociology and youth studies by expanding the understanding of the determinants of political
trust in the post-Soviet space. The practical significance of the research lies in the potential application of
its findings in developing youth policies aimed at strengthening trust in state institutions and shaping po-
litical socialization strategies that account for young people’s identification characteristics. This potential
impact on policy development should make the audience feel the practical relevance and importance of
the study, as it provides actionable insights for policymakers and researchers in the field.

Keywords: trust, youth, political institutions, identity, Kazakhstan.
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JKactapAplH, casicC MHCTUTYTTapFa AereH CeHiM AeHreiiHe COMKeCTIKTIH, acepi:
KaszakcraH meranoAmMcTepiHiH, MbiCaAbIHAQ

Makanapa KasakcTaHHbIH MeranoAMCTEPIHAEr| Casic MHCTUTYTTapFa XKacTapAblH CEHIM AeHreriHe
COMKECTIKTIH, 9PTYPAI TYPAEPIHIH (YATTbIK, Cascu, AiHM, KacCibun) acepiH TaaAay yCbiHbiAFaH. Cascu
MBAEHMETTIH TpaHCcopMauMsCbl, yYpOaHM3aLMs XOHE UMMPAAHABIPY >KaFAalblHAQ >KACTapAbIH
MEMAEKETTIK KYPbIAbIMAAPFA AEreH CEHIMI epeKLIe MaHbi3Fa e 60AaAbl, BATKEHT OBUAIK MHCTUTYTTapbiHa
AEreH CeHiM casicM TYpakTbIAbIK, MEH a3amaTTapAblH KOFaMAbIK-CasCM MpoLecTepre TapTbIAYbIHbIH
KepceTKilli 60AbIN TabblAaAbl. 3ePTTEYAiH SAICHAMaAbIK, HerisiHe AcTaHa, AAMaTbl xoHe LLIbIMKeHT
KAAaAapbIHAQ TypaTblH >kacTapabiH (N =1598) penpe3eHTaTMBTI YATiCi Heri3iHAE >KYPri3iAreH caHAbIK,
COLMOAOTUSIAbIK, TanAay Kipeai. CeHiM AeHreniH eAley yiliH OeniMAEATE€H MHCTUTYLMOHAAADIK,
CEHIM LIKAAaCbl NaiAAAAHBIAABI XKOHE BPTYPAI COMKECTIK TYPAEPIHIH aybIPAbIK, ASPEXECI BAEYMETTIK
COMKECTIAIKKE KOrm ©ALIEMAI TOCIAAI KOAAAHY apkbiAbl OararaHAbl. Aepektepai Taapay SPSS
6aF AapPAAMaAbIK, 5KaCaK TaMaCbIHAAF bl KOPPEASILIMSIABIK, TAAAQY DAICTEPI MEH KOT OALIEMAT CTaTUCTUKAHbI
KOAAQHY apKbIAbl >Ky3ere acbIpblAAbL. 3epTTey HOTUMXKEeAepi >KAacTapAblH CasCM MHCTUTYTTapfa
AEreH CeHiM AeHreni TeK 9AeYMEeTTiK-DKOHOMMKAAbIK, CMMaTTaMaAapFa faHa emec, COHbIMeH KaTap
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AIKTEpiHe Ae GaiAaHbICTbl eKeHiH KOPCETTi. BUAIK MHCTUTYTTapbiHA AEMeH CEeHIMIe eH aKbiH 8cep AiHM
COMKECTIAIK B6OAbIN TabbiAaabl, 6YA YKIMETKe, NPe3nAEHTKE >KoHe XKepriAiKTi e3iH-e3i Gackapy opraH-
AapblHa AereH CeHIMMEH >KOfapbl KOppeAsumsiAa KepiHeai. YATTbIK, Giperenaik, acipece [MapAaameHT
neH YKiMeTKe AereH CeHimre KaTbICTbl alTapAbiKTan acep eTeai. Casgcn COMKECTIAIK HerisiHeH cascu
napTusinapFa AEreH CeHimre acep eTeai, aa kacibu coarmkecTik bapAblk, casic MHCTUTYTTapFa Aered
CEeHIMMEH KaAbINTbl KOPPEASLMAHbI KOpCeTeAi. AAbIHFAH HOTUXKEAEP COMKECTIK TUMI XKaCTapAblH MeM-
AEKETTIK MHCTUTYTTapfa AEreH CEHIMIH KaAbINTACTbIPYAbIH MaHbI3Abl (hakToOpbl GOAbIN TabblAaAbl Ae-
reH rmnoTesaHbl KOAAANADBL. ByA 3epTTey NOCTKeHEeCTiK KEeHICTIKTeri casgCn CEHIMHIH A€TePMUHAHTTApbI
TypaAbl TYCIHIKTEpPAI KEHelTe OTbIpbIN, casicaT dAeyMeTTaHYbl MeH >KacTapAbl 3epTTeYAIH AaMyblHa
bIKMaA eTeAl. 3epTTeyAiH NPaKTUKAAbIK, MAaHbI3ABIAbIFbI OHbIH TY>KbIPbIMAAPbIH MEMAEKETTIK MHCTUTYT-
TapFa AereH CeHiMAI HblFanTyFa GaFbITTaAFaH >KacTap casicaTbiH 83ipAey Ke3iHAE, COHAAM-aK, OAaPAbIH
COMKECTEHAIPY cMMaTTaMaAapbiH €CKepe OTbIPbIM, KaCTapAbl Casic BAEYMETTEHAIPY CTpaTernsiAapbiH
KAABINTACTbIPY KE3IHAE MaiAaAaHy MYMKIHAITT GOAbIM TabblAaAbl.
Ty¥in ce3aep: ceHiMm, >kacTap, casic MHCTUTYTTap, Gipereiaik, KasakcraH.
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BAusinue UAEHTUYHOCTHU Ha YPOBE€Hb AOBEPUA MOAOAEXKHU
K MOAUTUHECKMUM UHCTUTYTAaM: Ha NpUmepe merarnoAMcos KasaxcrtaHa

B cTtaTbe npeACTaBAEH aHAAM3 BAUSIHUS PA3AMYHbBIX TUMOB MAEHTUYHOCTM (HALUMOHAABHOM, MOAUTU-
YeCcKOM, PEAUIMO3HOM, MPO(ECCMOHAABHOM) Ha YPOBEHb AOBEPUS MOAOAEXKM K MOAUTUYECKMUM MHCTU-
TyTam B Meranoamncax KasaxcraHa. B ycAoBusx TpaHchopmaumm NOAUTUYECKON KYAbTYpbl, ypOaHu3a-
UMK 1 uMpoBU3aLmMK, NPoHAEMA AOBEPUS MOAOAEXKM K TOCY AAPCTBEHHbIM CTPYKTypam npurobpeTtaert
0CO06YI0 3HAUMMOCTb, MOCKOAbKY AOBEpUE K MHCTUTYTam BAACTU SIBASETCS MHAMKATOPOM MOAUTUYE-
CKOWM CTaBUABHOCTU 1 BOBAEUYEHHOCTM MPAXKAAH B 06LLLECTBEHHO-MTOAMTUYECKME MPOLLECCHI.

MeToaoAornyeckass OCHOBa MCCAEAOBAHMSI BKAIOYAET KOAMYECTBEHHbIN COLMOAOrMYECKMIn aHa-
AM3, MPOBEAEHHDBI HAa OCHOBE perpe3eHTaTMBHOM BbIOOPKM (N =1598) MOAOAEXKM, NMPOXMBAIOLLEN B
AcTtaHe, AAMaTbl 1 LLIbIMKeHTe. AAS M3MepeHUs YPOBHS AOBEPUS MCMOAb30BaAACh aAaNTUPOBaHHAs
LLIKAAQ MHCTUTYLMOHAABHOIO AOBEpUS, a CTEMeHb BbIPAXKEHHOCTU PA3AMYHbIX TMMOB MAEHTUUYHOCTU
OLEHMBAAACH C MPUMEHEHNEM MHOTOMEPHOrO MOAXOAA K COLMAABHOM MAEHTUYHOCTU. AHAAM3 AQHHbIX
OCYLLECTBASACS C MCMOAb30BaHMEM METOAOB KOPPEASLIMOHHOIO aHaAM3a M MHOTOMEPHOWM CTaTUCTUKM
B NporpamMmHom obecnedeHunn SPSS. Pe3yabTaTbl MCCAEAOBAHMS MPOAEMOHCTPUPOBAAM, UTO YPOBEHb
AOBEPUS MOAOAEXKM K MOAUTUYUECKMM MHCTUTYTaM 0BYCAOBAEH HE TOAbKO COLIMAAbHO-3KOHOMMYECKM-
MM XapakTepuCTUKamm, HO M MAEHTUMKALMOHHbIMU 0COOeHHOCTIMU. Hanboaee BbipaskeHHOe BAMS-
HMe Ha AOBepre K MHCTUTYTaM BAACTM OKa3blBAeT PEAMIMO3HAS MAEHTUUHOCTb, YTO NPOSIBASIETCS B Bbl-
COKOW KOPPEASILLMM C AOBEPUEM K MPABUTEABCTBY, NMPE3UAEHTY M OPraHaM MECTHOTO CaMOYTpPaBAEHUSI.
HauuroHaAbHasi MAEHTUUYHOCTb TakXKe MMEeeT 3HAaUMMOE BAMSHME, 0COOEHHO B OTHOLLUEHWM AOBEPUS K
NMapAameHTYy M MPaBUTEAbCTBY. MNoAMTUYECKAs MAEHTUYHOCTb OKa3blBaeT BAMSHME NMPENMYLLECTBEHHO
Ha AoBepue K MOAUTUYECKMM MapTMIM, TOrAQ Kak MpodecCcMoHaAbHasi MAEHTUUHOCTb AEMOHCTPUPYeT
YMEpPEHHbIe KOPPeAsLMN C AOBEPUEM KO BCEM MOAMTUYECKMM MHCTUTYTaM. [1OAyYeHHble pe3yAbTaThbl
NMOATBEPXKAQIOT TMMOTE3Y O TOM, YTO TWUM MAEHTUUYHOCTU SBASIETCS 3HaUMMbIM (hakTOpoM hopmmpo-
BaHUSI AOBEPUS MOAOAEXM K FOCYAQPCTBEHHbIM MHCTUTYTaM. AaHHOE MCCAEAOBaHME BHOCUT BKAQA
B pa3BMTME COLMOAOTUM MOAUTUKM U MOAOAEXKHBIX MCCAEAOBAHMIA, PacCLUMpsis MPeACTABAEHUS O Ae-
TePMUHaHTax MOAUTMYECKOrO AOBEPMS B NMOCTCOBETCKOM MPOCTPAHCTBE. [pakTrnyeckas 3HaYMMOCTb
MCCAEAOBAHMS 3aKAIOYAETCS B BO3MOXKHOCTU UCMTOAb30BaHUS €r0 BbIBOAOB MPU pa3paboTKe MOAOAEXK-
HOM MOAWTWMKM, HAMPaBAEHHOW Ha yKpernAeHWe AOBepus K rOCyAapPCTBEHHbIM MHCTUTYTaM, a Tak>Ke B
hopMMPOBaHNK CTPaTErnin MOAMTUYECKON COLMAAM3ALMN MOAOAEXKM C YUETOM UX MAEHTUMUKALMOH-
HbIX XapakTepuUCTUK.

KAtoueBble cAoBa: AOBEpUE, MOAOAEXKD, MOAUTUYECKNE MHCTUTYTbl, MAEHTUUYHOCTb, KazaxcTaH.

Introduction

Justification of the Research Topic. The study
of youth trust in political institutions is a crucial
academic task, as this indicator reflects not only the
stability of the political system but also the extent of
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youth engagement in public processes. In Kazakh-
stan, research on trust in state institutions has pri-
marily focused on socio-economic factors such as
income level, employment, and education. Howev-
er, the influence of identity on political trust remains
underexplored, particularly in the country’s mega-
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cities. International studies (Inglehart, 2005; Norris,
2011) suggest that national, political, religious, and
professional identity can significantly impact citi-
zens’ trust in government institutions. However, this
aspect has been overlooked mainly in Kazakhstan,
where urbanization, globalization, and digitalization
shape new identity models among youth. Despite
studies on youth policy and political participation,
a gap remains in analyzing the relationship between
youth identity and trust in state institutions. This is-
sue is particularly relevant for megacities such as
Astana, Almaty, and Shymkent, where youth rep-
resent highly diverse social groups, and political so-
cialization occurs unevenly. Thus, the choice of this
research topic is justified by both a scientific and
practical problem: the absence of a comprehensive
analysis of how different types of identity influence
youth trust in political institutions in the major cities
of Kazakhstan. This study, focusing on the influence
of identity on political trust in the post-Soviet space,
is a novel and unique contribution to the field, prom-
ising to provide a comprehensive understanding of
the topic to the audience.

Relevance of the Topic. The level of youth trust
in political institutions is a key indicator of the sta-
bility of democratic processes and the effective-
ness of state governance. Traditionally, this issue
has been analyzed through socio-economic deter-
minants (Fukuyama, 1995; Putnam, 2000). How-
ever, contemporary trends indicate that identity is
increasingly significant in shaping political trust. In
the megacities of Kazakhstan, shifts in youth value
orientations make this topic particularly relevant.

Kazakhstani youth exhibit diverse political be-
havior patterns: some remain loyal to state institu-
tions, others display political apathy, and a third
group actively engages in alternative forms of civic
participation. National identity in Kazakhstan has
traditionally been a stabilizing factor in politics. At
the same time, political activism among youth is
growing, especially in Almaty, where skepticism to-
ward state institutions is more pronounced. In con-
trast, Shymkent demonstrates a higher level of trust
in the government and local authorities, primarily
due to strong traditional ties and religious identity.
Moreover, religious identity has been shown to
correlate with trust in political structures (Omirza-
kova, 2021: 92). Religious adherence varies among
Kazakhstani youth, potentially creating additional
differences in trust toward the state. Professional
identity also plays a role in political trust; young
professionals, particularly those working in the pub-
lic sector, tend to exhibit higher trust in the govern-

ment, whereas students and unemployed youth often
express dissatisfaction with state institutions. Thus,
studying the relationship between identity and trust
in political institutions in Kazakhstan’s megacities
addresses contemporary academic challenges. It
deepens our understanding of youth political social-
ization mechanisms and provides recommendations
for developing effective youth policies to strengthen
trust in state institutions.

This study’s research object is the level of youth
trust in political institutions in Kazakhstan’s mega-
cities, specifically Astana, Almaty, and Shymkent.
The research subject, on the other hand, is the in-
fluence of different types of identity (national, po-
litical, religious, and professional) on youth trust in
political institutions. This distinction helps to clear-
ly define the focus and scope of the study.

The study aims to analyze the relationship be-
tween youth identity types and the level of trust in
political institutions in Kazakhstan’s megacities.

Research Hypothesis is that the level of youth
trust in political institutions in Kazakhstan’s mega-
cities is determined by socio-economic factors and
identity type (national, political, religious, and pro-
fessional).

Theoretical and Methodological Approaches.
This study is based on several key sociological and
political science approaches that explain the influ-
ence of identity on youth trust in political institu-
tions. These approaches include specific theories
and methodologies chosen for their relevance and
applicability to the research topic. These approach-
es provide a robust theoretical and methodological
framework for the study, ensuring the validity and
reliability of the findings.

According to social capital theory, trust is a
fundamental element of successful institutions and
social stability. This framework posits that youth
trust is shaped not only by economic and political
factors but also by social ties, values, and charac-
ter. Political culture theory examines the influence
of national and historical factors on youth political
socialization, recognizing that youth political so-
cialization occurs through collective standards and
views. Social identification theory (Tajfel, 1986:
73) explains how membership in particular com-
munities (domestic, spiritual, and professional) in-
fluences behavioral attitudes, such as opinions of
administrative organizations. In this regard, it is
crucial to examine how youth who identify with
diverse groups display differing degrees of trust in
the leadership. According to modernization theory
(Inglehart, 2005), socio-financial dynamics, includ-
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ing urbanization, digitization, and the expansion of
education, are linked to changes in young people’s
value orientations. According to this method, young
people in Kazakhstan’s cities are influenced by both
regional and global trends, creating new models of
faith in government agencies. Using these theoreti-
cal frameworks, this analysis provides a compre-
hensive understanding of the dynamics underlying
youth political trust and elucidates the disparities in
trust levels between different groups in society.

Scientific and Practical Relevance of the Re-
search. The research is of very high academic
relevance as it enhances political sociology and
studies in youth by advancing knowledge on how
identity influences political trust in state institu-
tions. Through an examination of the relationship
between national, political, religious, and profes-
sional identity, the research provides emerging de-
terminants of political trust beyond the traditional
explanations based on economic and institutional
factors. Moreover, its findings will be relevant
to comparative analysis of political socialization
among young people in Kazakhstan and other
post-Soviet countries, and hence the research will
be useful on the international platform. Utilitarian-
wise, the research can help government depart-
ments dealing with youth policy-making inasmuch
as it provides deeper understanding of the inten-
tions and dispositions of young citizens of Ka-
zakhstan’s megalopolises. The research findings
can help shape political communication strate-
gies that take into account the unique identities of
young people. Additionally, the data can support
civil society organizations and NGOs in creating
programs that boost youth involvement in civic ac-
tivities and include them in decision-making. Over
time, these efforts could improve political stability
in Kazakhstan, decrease youth apathy and protests,
and strengthen democratic institutions.

Literature review

Youth identity in Kazakhstan plays a signifi-
cant role in shaping trust in political institutions.
In a context of ethnocultural diversity and ongo-
ing nation-building, various aspects of identity—in-
cluding ethnic, civic, linguistic, and religious—af-
fect perceptions of state authority and the degree
of youth engagement in political processes (Shari-
pova, 2020: 89). Kazakh-speaking citizens exhibit
a higher level of trust in state institutions compared
to Russian-speaking citizens (Sharipova, 2020: 91).
These findings may be linked to the post-Soviet
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state policy aimed at strengthening Kazakh identity,
which some groups perceive as a form of cultural
hegemony (Blackburn, 2019: 217). Furthermore, re-
search by Burova et al. indicates that youth with a
strong national identity are more likely to support
government initiatives. In contrast, those oriented
toward global values tend to be more skeptical of
state activities (Burova, 2023).

The influence of ethnic identity on trust in po-
litical institutions is a critical factor in youth politi-
cal socialization (Blackburn, 2019: 221). An analy-
sis of the historical and cultural aspects of national
identity formation suggests that young people who
retain elements of Soviet identity are less inclined to
trust contemporary political structures (Blackburn,
2019: 218). This is explained by the fact that Soviet
ideology was based on internationalism and Rus-
sification. In contrast, modern Kazakhstan actively
promotes the concept of a national state (Sharipova,
2020: 92). Baikulova et al. highlight a clear divide
between youth who prioritize national identity and
those who perceive themselves as part of a global-
ized world, which significantly impacts their level
of political activity and trust in state institutions
(Baikulova, 2024: 289). At the same time, as noted
by Nikolayenko, the use of social media and digi-
tal platforms fosters a critical perception of political
processes, particularly among urban youth with ac-
cess to independent sources of information (Niko-
layenko, 2015: 257).

Mass media plays a key role in shaping youth
political identity and trust in state institutions (Koh,
2023: 91). Koh’s study emphasizes that reliance
on traditional media, such as television and state-
controlled press, reinforces trust in government,
whereas social media often fosters a more critical
stance toward political processes. Social networks
provide access to alternative viewpoints, frequently
more critical of state structures (Nikolayenko, 2015:
260). The impact of the information environment
on political identity is particularly evident among
youth in major cities such as Almaty and Astana,
where internet access is significantly higher than in
rural areas (Sairambay, 2022: 571). Consequently,
the information environment exerts a dual influence:
On the one hand, it promotes civic engagement, but
on the other, it diminishes trust in traditional state
institutions (Yeskarauly, 2015). Economic condi-
tions also play a crucial role in shaping political
trust among youth (Junisbai, 2020: 53). Research
indicates that economic instability and high youth
unemployment rates contribute to declining trust in
state structures, particularly in large cities, where
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young people are more exposed to global economic
trends (Junisbai, 2020: 55). Perceptions of good
governance positively impact youth subjective
well-being, which, in turn, strengthens trust in state
institutions. This is especially relevant in Kazakh-
stan, where government-led social and economic
reforms are central to stabilizing the political land-
scape (Serikbayeva, 2022: 140). It is important to
note that youth with access to quality education and
promising employment opportunities exhibit higher
levels of trust in state institutions compared to those
facing difficulties in social and economic adapta-
tion (Sairambay, 2022: 574). The political social-
ization of Kazakhstani youth is shaped by multiple
factors, including participation in civic initiatives
and social activism (Sairambay, 2022: 577). Young
people engaged in political and social movements
display a stronger civic identity, which enhances
their involvement in political processes. However,
this same group is more likely to criticize the in-
efficiency of state institutions and demand greater
transparency in governance (Yeskarauly, 2015).

Table 1 — Socio-Demographic Characteristics of the Sample

Yeskarauly’s research (2015) examines the policy
of inclusive nation-building to foster a unified civic
society, which could potentially increase youth trust
in state structures. Nonetheless, differences persist
between young people who grew up in a multicul-
tural environment and those who identify exclusive-
ly with Kazakh national identity, leading to varia-
tions in levels of political trust (Sharipova, 2020:
103). Overall, youth trust in political institutions
remains a dynamic process influenced by numerous
sociocultural and economic factors, underscoring
the need for further research.

Materials and methods

The study was conducted using a survey method,
with a representative sample of 1,598 respondents.
The data collection instrument was a structured
questionnaire designed to measure identity and trust
in political institutions. The sample included 1,598
individuals, distributed according to demographic
characteristics (see Table 1).

Parameter Category Number of Respondents (N) Percentage (%)
Total Sample Size 1,598 100
Male 835 52.3
Gender
Female 763 47.7
18-24 years 780 48.8
Age 25-29 years 375 23.5
30-35 years 443 27.7
Single 1,043 65.3
Married 401 25.1
Marital Status
Divorced 107 6.7
Widowed 47 2.9
No children 1,090 68.2
1-2 children 291 18.2
Number of Children
3—4 children 141 8.8
More than 4 children 76 4.8
Primary 74 4.6
. Secondary 657 41.1
Education Level
Higher education 803 50.3
Postgraduate 64 4.0
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Continuation of the table

Parameter Category Number of Respondents (N) Percentage (%)

Government & Public Sector 374 23.4

Municipal & I.nfrastmcture 75 47

Services

Healthcare & Social Welfare 193 12.1

Education, Science & Culture 112 7.0

Employment Sector Industry & Construction 42 2.6
Agriculture & Trade 85 53

Finance & IT Sector 134 8.4
Business & Food Services 238 14.9

Military Service 154 9.6
Students 191 12.0

Almaty 590 36.9

City of Residence Astana 472 29.5
Shymkent 536 335

Kazakh 1,011 63.3

Russian 260 16.3

German 40 2.5

Ethnicity Tatar 52 33
Uzbek 51 3.2

Uyghur 34 2.1

Ukrainian 35 2.2

Tajik 89 5.6

No income 178 11.1

0—45,000 211 13.2

45,001 — 100,000 209 13.1

100,001 — 200,000 254 15.9

Personal Income (Tenge) 200,001 — 300,000 227 14.2
300,001 — 400,000 193 12.1

400,001 — 500,000 110 6.9

500,001 — 1,000,000 105 6.6

Above 1,000,000 111 6.9

The survey questionnaire included questions
to assess the strength of different identity types
(national, political, religious, and professional)
and their impact on trust in political institutions. A
multi-dimensional approach to social identity was
employed to evaluate identity expression levels, and
an adapted institutional trust scale was used to mea-
sure trust in political institutions.

Identity Measurement Methodology. The iden-
tity of respondents was assessed based on Social
Identity Theory (Tajfel, 1979) and the multidimen-
sional identity approach (Phinney, 1992). The mea-
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surement employed a self-identification scale based
on the degree of respondents’ affiliation with vari-
ous social groups and categories. The identity con-
struct included the following aspects: national iden-
tity, professional identity, political identity, ethnic
identity, religious identity, and linguistic and cul-
tural identity. Each of these aspects was evaluated
using a Likert scale (ranging from 1 — «do not iden-
tify at all» to 5 — «fully identify»), allowing for the
identification of the degree of expression of differ-
ent forms of identity. An institutional trust scale was
used to assess the level of trust, adapted from the
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World Values Survey methodology. Respondents
were asked to evaluate their trust in the following
institutions: government institutions (President, Par-
liament, Government), political parties, and local
government bodies. Trust was also measured using
a five-point scale (from 1 — «do not trust at all» to 5
— «fully trust»), enabling an analysis of institutional
trust levels among respondents. Data was processed
using SPSS software, and descriptive and inferential
statistical analysis was applied. In the initial analy-
sis, a frequency analysis was performed to examine
the distribution of responses across key variables.
The statistical processing included an analysis of
valid and missing values and cumulative percentage
calculations. Additionally, correlation analysis was
conducted to identify relationships between differ-
ent forms of identity and levels of trust in political
institutions. This analysis allowed for assessing the
degree of dependence between variables, identify-
ing significant correlations, and determining key
factors influencing trust levels in society. The study
was based on a quantitative approach, ensuring the
measurement of identity and trust using standard-
ized scales, which provided reliability and compa-
rability of results.

Results and discussion

Trust in government institutions is one of the
key indicators of the stability of the political system
and social cohesion within a society. It reflects the
legitimacy of state authority, citizens’ perceptions
of the effectiveness of government structures, and
the level of satisfaction with the current political and
social situation. In the context of ongoing social and
economic transformations, examining the factors in-
fluencing trust in political institutions has become
particularly relevant. Analyzing gender differences
in trust levels reveals variations in respondents’ ap-
proval of different government institutions. Among
men, 24.4% fully trust the president, compared to
20.4% among women. The proportion of respon-
dents who “rather trust” the president also differs:
37.1% among men and 41.8% among women.
Meanwhile, the level of distrust (including “rather
disagree” and “completely disagree” positions) is
comparable between gender groups. Trust in parlia-
ment follows a similar pattern: 18.8% of men and
16.4% of women fully trust this institution, whereas
31.7% of men and 37.7% of women express par-
tial trust. Regarding the government, 19.4% of men
fully trust it, compared to 17.8% of women. Thus,
women tend to express moderately positive attitudes

toward government institutions, whereas men dem-
onstrate more differentiated assessments. Trust in
political parties remains relatively low regardless of
gender. 18.0% of men and 15.9% of women fully
trust political parties, while 36.3% and 38.5% ex-
press partial trust. The level of distrust in local gov-
ernment institutions is 29.0% among men (“rather
disagree”), whereas it is slightly lower at 27.8%
among women. The analysis of age groups shows
that younger respondents (18-24 years old) are
more likely to express trust in the president: 21.4%
of respondents in this age group fully trust the head
of state, while 41.0% rather trust him. In the 30-35
age group, these figures are somewhat lower—25.5%
and 39.5%, respectively. As age increases, the pro-
portion of respondents who express complete trust
in government institutions gradually declines, while
the number of those who rather distrust or com-
pletely distrust them rises. For instance, among re-
spondents aged 25-29 years, 33.3% express distrust
toward parliament (“rather disagree”), and among
those aged 3035 years, this figure reaches 29.6%. A
similar trend is observed regarding the judicial sys-
tem. Among young respondents (18-24 years old),
17.9% fully trust the judiciary, while in the older
age group (30-35 years), this figure decreases to
14.7%. Trust in local government authorities among
18-24-year-olds stands at 16.8% (“fully agree”),
compared to 14.4% among 30-35-year-olds.

The data suggest a correlation between respon-
dents’ education levels and attitudes toward govern-
ment institutions. Among those with primary educa-
tion, 20.3% fully trust the president, whereas among
respondents with higher education, this figure is
22.3%. A lower level of trust in political parties
is observed among respondents with postgraduate
education: 17.2% express complete trust, compared
to 21.6% among those with primary education. The
judicial system elicits the most skepticism among
respondents with postgraduate education, where
32.8% indicated that they do not trust the judicia-
ry. This suggests that more educated citizens tend
to perceive government institutions more critically.
Ethnic background also influences the level of trust
in government institutions. Among Kazakhs, 22.1%
fully trust the president, while among Russians, this
figure is 23.1%. However, distrust toward parlia-
ment is higher among representatives of national
minorities, which may be linked to perceptions of
political processes and the representation of differ-
ent ethnic groups in government structures. An anal-
ysis of differences in trust levels among residents of
major cities indicates that Shymkent has the highest
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trust in the president (25.9% fully trust) compared
to Almaty (21.7%) and Astana (19.7%). A similar
pattern is observed regarding parliament and the
government: residents of Shymkent are more likely
to express trust, whereas Almaty and Astana exhibit
a more critical attitude.

Respondents’ income levels also influence their
trust in government institutions. Those earning
more than 1,000,000 tenge demonstrate lower trust
in the president (21.6% fully trust), while among
those with an income below 45,000 tenge, this fig-
ure is 26.4%. Respondents with an income between
500,000 and 1,000,000 tenge express the highest
skepticism toward parliament: 38.1% state that they
do not trust this institution, and 19.0% do not.

The data analysis indicates significant differ-
ences in trust levels toward government institu-
tions based on respondents’ socio-demographic

characteristics. Gender differences manifest in
women exhibiting greater trust in government
structures, whereas men provide more varied as-
sessments. Young people tend to trust the govern-
ment more; however, they become more critical
in their evaluations as they age—higher education
and income correlate with increased skepticism
toward political institutions. Ethnic background
also plays a role, which may be linked to different
perceptions of the political process and the rep-
resentation of various groups within government
structures.

An analysis of correlation relationships between
different types of identity—professional, political,
national, and religious identity—and the level of
youth trust in political institutions in Kazakhstan’s
megacities (Table 2) reveals statistically significant
dependencies (p < 0.01).

Table 2 — Correlations Between Identity Types and Youth Trust in Political Institutions in the Megacities of Kazakhstan

Ldentity Tyne I Trust the I Trust the I Trust the | I Trust Political tl{:{';i:‘l I Trust the
yyp President Parliament Government Parties Judicial System
Government

Professional ,301%% 274%% ,292%% 264 ,2407%%* 213k

Identity ,000 ,000 ,000 ,000 ,000 ,000

N _ 245% 251 % 278% 288 ,264% 212%x
Political Identity

,000 ,000 ,000 ,000 ,000 ,000

) . ,292% 301 ,299% 288 ,288% 258%
National Identity

,000 ,000 ,000 ,000 ,000 ,000

Religious ,340%* 327 ,361%* 323 ,342% ,303%*

Identity ,000 ,000 ,000 ,000 ,000 ,000

Note: Correlation is significant at the 0.01 level (two-tailed).

Professional identity exhibits moderate positive
correlations with trust in all examined political in-
stitutions. The strongest associations are observed
with trust in the President (r = 0.301, p < 0.01) and
the Government (r = 0.292, p < 0.01), suggesting
that professional self-realization plays a crucial role
in shaping trust in state structures. The weakest
correlation is found about the judicial system (r =
0.213, p <0.01), which may indicate the limited in-
fluence of professional identity on the perception of
judicial bodies. These findings align with the study
by Malkina et al., which emphasizes that the per-
ceived effectiveness of government institutions and
the level of interpersonal trust are key determinants
of political trust (Malkina, 2020: 77). The results in-

96

dicate that political identity is positively associated
with trust in political institutions, with the strongest
correlation found with trust in political parties (r =
0.288, p < 0.01) and the government (r = 0.278, p <
0.01). This confirms the hypothesis that identifica-
tion with the political system contributes to higher
trust in the corresponding institutions. The weakest
influence of political identity is observed about trust
in the judicial system (r=0.212, p <0.01).
National identity demonstrates consistently
positive correlations with trust in all political in-
stitutions. The strongest associations are observed
with trust in the Parliament (r = 0.301, p < 0.01)
and the Government (r = 0.299, p <0.01), indicating
that a sense of national belonging fosters loyalty to
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state authorities. The correlation is slightly weaker
concerning the judicial system (r = 0.258, p <0.01),
which may be attributed to specific perceptions of
the justice system. These findings are supported by
Kiselev S.’s research, which explores the correla-
tion between national identity and the level of po-
litical trust (Kiselev, 2014: 55).

Religious identity exhibits the highest correla-
tion coefficients among all identity types, indicating
a significant impact of religious beliefs on trust in
political institutions. The strongest correlations are
observed with trust in the Government (r = 0.361, p
<0.01) and local government authorities (r = 0.342,
p <0.01). High correlations are also found with trust
in the President (r = 0.340, p < 0.01) and the judicial
system (r = 0.303, p < 0.01), suggesting that reli-
gious attitudes serve as a significant source of trust
in state institutions. These results are consistent with
the findings of Ilicheva I. and Lapin A., who analyze
the influence of religious beliefs on trust in govern-
ment and political institutions (Ilicheva, 2022: 45).

The obtained results confirm the hypothesis that
youth trust in political institutions in the megaci-
ties of Kazakhstan is determined not only by socio-
economic factors but also by identity type. Among
the examined factors, religious identity has the most
substantial impact on trust in political institutions,
while professional identity has a moderate effect.
Political and national identity also demonstrate
significant but less pronounced correlations. These
findings underscore the importance of considering
identity-related factors in analyzing youth politi-
cal trust and developing strategies to enhance trust
levels.

Conclusion

The study’s findings’ analysis confirms the ex-
istence of significant relationships between youth
identity types and levels of trust in political insti-
tutions in Kazakhstan’s megacities. A complicated
socio-political phenomenon, trust in government in-
stitutions is influenced by several variables, such as
socioeconomic status, age, educational attainment,
political orientation, religious and national affilia-
tion, and professional identification. In addition to
classic explanatory trust models that are primarily
based on socioeconomic variables, the correlations
found show that youth identity features have a sub-
stantial impact on opinions of political institutions.
The findings show that faith in governmental in-
stitutions is most significantly shaped by religious
identification. The president, the government, and

local authorities are more likely to be trusted by
young people who strongly identify as religious.
Both the active participation of religious organiza-
tions in socio-political processes and the influence
of religious worldviews, which frequently encour-
age recognition of hierarchical power systems, may
be responsible for this. National identity also exerts
a considerable influence, particularly on trust in the
Parliament and the Government, highlighting the
connection between national belonging and percep-
tions of state legitimacy.

Political identity, as expected, has the most sub-
stantial impact on trust in political parties while also
correlating with trust in the Government. This sup-
ports the thesis that young people identifying with
specific political ideologies or movements are like-
lier to trust institutions they perceive as representing
their interests. Professional identity, in turn, exhibits
moderate correlations with trust in all political in-
stitutions, with the most substantial impact on per-
ceptions of the Government and the President. This
may be explained by the fact that young people of-
ten perceive professional self-realization as a result
of interactions with state institutions that regulate
the labor market and social policies.

Beyond identity-related influences, analyzing
socio-demographic factors reveals important differ-
ences in trust levels across various youth categories.
Gender differences show that women tend to dem-
onstrate more moderate and stable trust in govern-
ment institutions, whereas men provide more varied
assessments. Age-related differences indicate that
younger respondents (1824 years old) are likelier
to express trust in the government. However, trust
declines with age, possibly due to an increased criti-
cal perception of political processes.

Education level and income also influence at-
titudes toward government institutions. The find-
ings reveal a tendency for respondents with higher
education, particularly postgraduate education,
to exhibit more critical views of political struc-
tures. This supports the hypothesis that access to a
broader range of information and the development
of analytical thinking contribute to more balanced
and critical evaluations of government perfor-
mance. A similar pattern is observed concerning
income levels: respondents with higher incomes
are more likely to be skeptical of political institu-
tions, whereas youth with lower incomes demon-
strate higher trust.

Regional differences indicate that trust in gov-
ernment institutions is highest in Shymkent com-
pared to Almaty and Astana. This may be linked to
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historical and socio-cultural factors and differences
in levels of urbanization and political culture. In Al-
maty and Astana, a more critical stance toward state
institutions is observed. This could be attributed to
greater youth engagement in civic and political ac-
tivities, broader access to information, and a more
substantial presence in civil society.

Thus, the study confirms that socio-econom-
ic factors and different types of identity influence
youth trust in political institutions in Kazakhstan’s
megacities. Religious identity has the most pro-

nounced impact, followed by national, political, and
professional identity. The findings support the hy-
pothesis that youth identity characteristics are cru-
cial to trust in government institutions.

The study’s practical significance lies in its po-
tential application to developing effective strategies
for government engagement with youth. Incorporat-
ing identity-related factors into public policy could
enhance trust in government institutions, thereby
contributing to better political stability and social
cohesion.
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«COVID-19» MAHAEMUSACBI XXKAFAAUbIHAA MHOEKLIMAAAPADI
TAPATIIAY XOHIHAET MTPO®UAAKTUKAADBIK, XK¥MbICTbI
AKMAPATTbIK, CYUEMEAAEYAIH TUIMAIAITIH
OAEYMETTAHYAbBIK TAAAAY XKXKOHE BATAAAY

3epTrey TakbipbiObiHa Kipicne: Makaraaa 2022-2023  xbiapapbl  KaparaHAbl  MeAMUMHA
YHMBEPCUTETIHIH, >keHe akapemunk E.A. beketoB aTblHaarbl KaparaHAbl  YHUMBEPCUTETIHIH,
Kbi3meTkepAaepMeH KypridiareH COVID-19 naHAemMusCbl  KaFAalblHAQ >KaHA  PecrnmMpaTopAblK,
MH(EKUMSAAAPADBIH, OHbIH, iIlUIHAE KOPOHABUPYCTbIK, MH(DEKLMSHbIH TapaAybIHbIH, aAAbIH aAy GOWMbIHLIA
NPOMUAAKTUKAABIK, >KYMbICTAPAbIH €PEKLLIEAIKTEPIHE BACYMETTAHYAbIK 3€PTTey HOTUXKEAEpi GepiAreH.

FbIAbIMM  3EPTTEYAIH MakcaTbl, Herisri GarbiTTapbl MEH MAESAapbl: SAEYMETTAHYAbIK, TaAAay
xaHe COVID-19 naHAemMMsiCbl >KaFAaibiHAQ MH(EKLUMSIAAPAbBIH TapaAybliH OOAAbIpMay 6GOMbIHLIA
NPOMUAAKTUKAABIK, >KYMbICTApPAbI aKMapaTTbiK, KAMTaMachl3 eTyAiH TMIMAIAITIH 6araaay GOAAbI.

XKYMBICTBIH,  FBIABIMU-TOXIPUOEAIK  MAHbI3ABIAbIFbI:  MEAMUMHAABIK,  AQFAAPLIC  XKaFAanblHAQ
6ip >karblHaH MEMAEKET, AEHCayAbIK CaKTay >YMeCi >KoHe eKiHLWi >KarblHaH XaAblK, apacbiHAAFbI
6aAaHbICTbIH, BPTYPAI YAFIAEPI MEH BAICTEPIH eHri3y CaAaCbiHAAFbl BAEMAIK TaXipnbeHi KopbiTyAa
KaTbIp. IMUAEMUSAAP MEH MHPEKUMIAAPABIH aAAbIH aAy KeHe BakplAayAbl aKMapaTTblK, KAMTaMachi3
eTYAI Xy3ere acbipyAblH TUIMAIAIrH 6aFraAay >koHe OALLIeY SAICTEMECH YCbIHBIAAbI.

3epTTey 8AICTEMECIHIH, KbICKAlla CUMMATTaMachbl: MEAMLIMHAABIK, akmapaTTbl TYTbIHYLWbl PeTiHAE
KaparaHabl 06AbICbIHbIH TYPFbIHAAPbI apacbiHAaa Google hopmachl apKpiAbl cCayaAHaMa >KYprisy.

3epTTey >KYMbICbIHbIH HEri3ri HOTMXKEeAepi MeH TaAAayAapbl, KOPbITbIHAbIAAPbI: TaXipnbe
KOPCETKEHAENM, XaAbIKKa MEAMLIMHAABIK aKrnapaTTbl OHAIPY MEH XKeTKi3yAiH TeTiKTepi MeH KypaAAapbl
peTiHAE KOMMYHMKaUMSIAAP MeH OYKapaAbIK, akmapaTt KypaAAapbliHbiH, KahaHAbIK, 3nMAemMMUsAap MeH
NaHAEMMS >KaF AAlbIHAQ YAKEH MaHbI3bl 6ap eKeHAIr TY>KbIPbIMAAAFAH.

KyprisiareH 3epTTeyAiH KYHAbIAbIFbl (OYA >KYMBICTbIH THICTi 6iAiM caAacblHa KOCKaH YAeci):
XaAbIKTbIH, MEAMUMHAABIK, aKMapaTTbl TYTbiHY KYPbIAbIMbIHbIH, ©3repyiH >K8He CaHAbIK, OYKapaAbik,
akmapaT KypaAAapblHbIH 8cep eTyAiH KYLLEoiH eckepe OTbIpbIn, NPOMUAAKTUKAABIK, KYMbICTApAbIH,
TUIMAIAITIH apTTbipy 6OMbIHLLIA YCbIHbICTAp 83ipAey BOAbIM TabbIAAAbI.

JKyMbIC HBTMXKEAEPIHIH NMPaKTUKAAbIK, MAHBI3ABIAbIFbI: MAHAEMUS Ke3iHAETT aknapaTTbiH, XaAbIKKa
acepi TypaAbl 9AEYMETTaHYAbIK, 3€pTTeY HOTUXKEAEPIH YCbIHY GOAbIMN TabbIAAAbI.

Ty#HiH ce3Aep: aAAbIH aAy, MEAMUMHAABIK aKMapaT, aknapaTTbik Koaaay, COVID-19, undpaaHabipy,
AEHCayAbIK, cakTay, 6anAaHbIC.
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Sociological analysis and evaluation of the effectiveness

of information support of preventive work to non-spread infections during
the COVID-19 pandemic

Introduction to the topic of the study: the article presents the results of a sociological study on
the features of preventive work to prevent the spread of new respiratory infections, including coro-
navirus infection in the context of the COVID-19 pandemic, conducted in 2022-2023 by employees
of the Karaganda Medical University and the Karaganda University named after Academician E.A.
Buketov.
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The goal, main directions and ideas of the scientific research were the sociological analysis and as-
sessment of the effectiveness of information support for preventive work to prevent the spread of infec-
tions in the context of the COVID-19 pandemic.

The scientific and practical significance of the work lies in generalizing world practice and experi-
ence in the implementation of various models and methods of communication between the state, the
public health system, on the one hand, and the population, on the other, in a crisis medical situation.
A methodology for assessing and indicators for measuring the effectiveness of the implementation of
information support for the prevention and control of epidemics and infections was proposed. Brief de-
scription of the research methodology: conducting a survey using a questionnaire through a Google form
among the population of the Karaganda region as a consumer of medical information.

Main results and analysis, conclusions of the research work: conclusions are formulated that, as
practice has shown, communications and mass media as mechanisms and means of producing and trans-
mitting medical information to the population are of great importance in the context of global epidemics
and pandemics.

The value of the study (the contribution of this work to the relevant field of knowledge is the de-
velopment of recommendations for improving the effectiveness of preventive work, taking into account
the change in the structure of consumption of medical information by the population and the increasing
influence of digital media.

The practical significance of the results of the work is the presentation of the results of a sociological
study on the impact of information on the population during a pandemic.

Keywords: prevention, medical information, information support, COVID-19, digitalization, public
health, communication.
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CouMoAormyecknin aHaAus u oueHka 3pPeKTMBHOCTH
MH(OPMALLMOHHOTO COMNMPOBOXXAEHUS NMPOPUAAKTUYECKONH PaboTbl
no HepacrnipocTpaHeHMio UHeKL Uit B yCAOBUAX naHAemuu «COVID-19»

BcTynnteAbHOe CAOBO O TEME MCCAEAOBaHUS: B CTaTbe U3AOXKEHbI PE3YAbTaTbl COLLMOAOIMYECKOrO
WUCCAEAOBAHMS MO U3YUYEHMIO OCOOEHHOCTEN MPOMUAAKTUYECKON PaboTbl MO HepacrnpoCTpaHeHMIo
HOBbIX PECNUPATOPHbIX MHMEKLNA, BKAIOYAS KOPOHABUPYCHYIO MHQEKLMIO B YCAOBMSAX MaHAEMUN
COVID-19, nposeaeHHoro B 2022-2023 roaax coTpyAHuKamm KaparaHAMHCKOro MEAMLIMHCKOTO YHUW-
BepcuTeTa 1 KaparaHAMHCKOro yHMBepcuTeTa MMeHu akaaemmka E.A. bykeTtosa.

LleAblo, OCHOBHbIMM HanpaBAEHUSIMU U MAESIMWN HAyUYHOIO MCCAEAOBAHUS CTAaAM COLLMOAOTMYECKMIA
aHaAM3 1 oueHKa 3PPeKTUBHOCTU MH(POPMALMOHHOIO COMPOBOXKAEHMUS MPOMPUAAKTUYECKON PAbOTbI
MO HepPACMNPOCTPaHeHUIO MHeKUMii B ycAoBMax naHaemun «COVID-19».

HayuHas 1 npaktuueckas 3Ha4MMOCTb paboTbl 3akAloHaeTcst B 0606LLEHNM MUPOBOM NMPAKTUKM 1
onbiTa B chepe peaansaLm pasAnMUHbIX MOAEAEN U METOAOB KOMMYHMKaLMIA MEXKAY TOCYAQPCTBOM,
CUCTEMON 0OLLLECTBEHHOI O 3APABOOXPAHEHUS], C OAHOI CTOPOHbI, U HACEAEHUEM C APYTOM, B YCAOBMSIX
KPM3MCHOM MEAMLIMHCKON CuTyaummn. bbiana npearoxeHa METOAOAOTMS OLEHKM M MHAMKATOPbI M3Me-
peHust 3hheKTUBHOCTU peam3aumm MHHOPMaLMOHHOIO COMPOBOXKAEHUS NMPOMUAAKTUKM 1 6OpbObI C
3MUAEMUIMU U MHDEKLIMSIMM.

Kpatkoe onucaHne MeToAOAOIrMM MCCAEAOBAHMS: NMPOBEAEHME OMPOCA METOAOM aHKETMPOBAHWS
yepes Google-opmy cpeamn HacereHust KaparaHAMHCKOM 06AACTV Kak MOTPEOUTEAS MEAMLIMHCKOW
MHpopmaLmm.

OCHOBHblE pe3yAbTaTbl U aHAAU3, BbIBOAbI MCCAEAOBATEALCKOM PabOThl: CHOPMYAMPOBAHDI Bbl-
BOAbI O TOM, UTO, KaK MokasaAa rnpakTvka, OrPOMHOE 3HaueHWe B YCAOBMSIX FAOBAAbHBIX 3MUAEMUI
M MaHAEMUIA UMEIOT KOMMYHMKaLMM M CPEACTBA MacCOBOM MH(OpMaLIMM Kak MeXaHM3Mbl U CPEACTBA
NPOU3BOACTBA M NepeAayum MEANUMHCKOM MHAOPMaLMM HACEAEHMIO.

LIeHHOCTb NPOBEAEHHOrO MCCAEAOBaHMS (BHECEHHDBIN BKAAA AAHHOM PabOTbl B COOTBETCTBYIOLLLYIO
006AaCTb 3HAHMM) 3aKAIOYAETCS B pa3paboOTKe PEKOMEHAALMM MO MOBbILEeHUIO 3(h(EKTUBHOCTU NPO-
PMAAKTMYECKON PabOTbl C YUYETOM M3MEHEHMSI CTPYKTYPbl NOTPEBGAEHUS MEAMLIMHCKOM MHGOopMaLIMm
HaceAeHMEM 1 YCUAEHUEM BAMSHMS LndpoBbix CMI.

[NpaKkTUYecKMM 3HaUYEHUEM UTOrOB PabOThl IBASIETCS U3AOXKEHME PE3YALTATOB COLIMOAOrMYECKOTO
MCCAEAOBaHUS MO U3YYEHMIO BO3AENCTBMS MH(OPMaLMKM BO BpEMS MAaHAEMMUM Ha HAaCEAEHME.

KaroueBble caoBa: npodmaakTmka, MeAMLIMHCKas MHopMaums, MHPOPMaLIMOHHOE COMPOBOXAE-
Hue, COVID-19, umdposmrsaums, o6LeCcTBEHHOE 3APAaBOOXPAaHEHNE, KOMMYHMKaLMS.
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Kipicne

Kasipri Koramaap MakpojeHreiie ie, MUKpPO-
JISHrei/Ie [ie ©IICYMETTIK OMip/IiH KoHe aJamMIap IbIH
MIHE3-KYJIKBIHBIH OapJibIK cajajlapblHIa OpTYypIi
ayBITKYJIApJIbIH, ©3repiCTep/IiH, TYPaKChI3IbIKTap-
JIBIH KYPT ©CyiMeH cumaTTaiaabl. bya mporecrep
FanamJIplK, cumnatka ue. Ke3 kenreH commymiaap
KOFaMJIap/IblH JIaMy CaTbhIChIHA, OJIAPJIbI MEKCH/IC-
TeH XaJIBIKTAPJIbIH OJICYMETTIK-MOJICHH, MCHUXOIIO0-
THSIJIBIK, MEHTAIABIK CpPEeKIIeTiKTepiHe, oMip Cypy
NIIEHreiiHe >KOHE DKOHOMHKACBHIHBIH >KaFqaibIHa
KapamacTaH, ojapra cesimran. Kazipri aneymerra-
HYIIBIIAp TYCIHIIPIN OTBIpFaHiai, Oyn ypaic o0b-
EeKTHUBTI CHITATKA HE >KOHE aJaM IICHUXHUKACHIHBIH
epeKIIeTKTepiMeH Jie, OHBIH YCTEMJIIKKEe >KOHE
KOH(JIMKTKE TaOuFU OeHIMIUTINIMEH Jie, Ka3ipri KO-
FaMJ1ap KYPbUIBIMBIHJIAFBI ©3TePICTEPMEH Jie Oaiina-
HBICTBI. THCTUTYIIMOHAJIIBIK, JCHTCIIC BIICyMETTIK
TYPFBIJIAaH OMIP/IiH OapJbIK cananapbl aKnapaTThIK
TEXHOJIOTUSIAP/IbIH OCEPIHEH KYPJECICHE TYCYIE,
aJI ICUXOJIOTHs. MEH a/1aM MiHE3-KYJIKbI JCHIeiiH e
aJIaMHBIH TICUXOJIOTUSIJIBIK, TYPFBIZIAH OCAJJIBIFBI ap-
TBIT, KYHIBUTBIK, OaF1apiapbIHbIH KOHE HOPMATIaphl
e3repy ypaici kyprizutyjge. MarepuaiablK Mak-
cartap MEH TYThIHY KYHJBUIBIKTAp KYPBUIBIMBIH]IA
a0COMIOTTI YCTEMJIIK eTe OacTaipl, Oyl JTalbIKTHI
JKaJlaKpl, TaOBIC TICH OMIip camachl VIIiH Oaceke-
JISCTIKTIH KylieroiHe okenexi. Ochl jkaFmaiiapia
KOFaMHBIH SPTYPIIi callajapbhlH/a jKaHa iMIKi )KoHe
CBIPTKBI CBIH-KaTepjep MeH Kayintep maiga 0o-
Nyna, oNap/blH OPEKET €Ty JKbULIaMIBIFbIHA KOHE
ISy XKbUIIAMBIFBIHA KAl aJaM3aTThIH, OHbIH
IIIH/E JKCKEeNEreH XalbIKTap MEH KOFaMJIap.IbIH
KayIICi3Iiri MEH eMip CYpy Maceesepi Toyesi.

TypakChI3BIKTBIH KYIICIOIHIH OCHI KaFbIMChHI3
skahaHIBIK IPOIECTEPIH pacTay )KoHE 3aMaHayU KO-
FaMJaparbl OMip Heri3JepiHe jkaHa ChIH-KaTepiiep
COVID-19 nangeMusichl Ke3iHIe XaJblK apachlH/Ia
JKaHA PECTUPATOPINBIK HHOEKIUSIIAP/IBIH, COHBIH
IIHAEC KOPOHAaBUPYCTHIK HH(MEKUIUSHBIH Tapaity
(heHoMeHiHE aifHAIBI.

Toxipube kepceTkeHIeH, skahaHIbIK 3Muje-
MUSUIAD MEH 1HJCTTEp JKaFJalblHAa KOMMYHHKA-
nusiIap MEH OYKapasblK akmapaT KypaJapbIHbIH
MEJIUITUHAJIBIK aKIMapaTThl OHJIPY KOHE XallbIKKa
TapaTy TETIKTepi MEH KypalJapbl pPeTiHAE YJIKEeH
MaHp3Bl Oap. COVID-19 mangemusichl JamMblFaH
nupIbIK KOFaMja Taija OOJIFaH ajiFallKbl MaH-
nemust Oomibl. KOpOHaBUPYCTBHIK WHQEKIMSIHBIH
Kayinrepi, Tapany JKOJJaphl, ajJblH aly Iiapajia-
PBI JKOHE TIPOQPHIAKTHKACHI TYPaIbl XaIbIKThI JKe-
Jiet xabapaap eTy YIIH NaHIeMust Ke3iHae MeMJie-
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KETTIK KOHE JICHCAYJIBIK CaKTay OpraHapbl KaHa
nndpasik BAK-HBIH XanbIKKa TiKeNeH ocep eTyIiH
JKOHE KaMTYAIH LIEKCi3 MYMKIHAIKTEpiH OapbIHIIA
naiiajsanabl.

JlereHnMeH, jkaHa PECUPATOPIBIK WHQEKIUS-
JApabIH Taiija OOMYBIHBIH JKOHE TAHIAEMUS TYpiH-
JIeTT KOPOHABUPYCTHIK WHQPEKIUSHBIH TapalMaybl-
HBIH QIJIbIH axy OOWBIHIIA MPO(UIAKTHKAIBIK
JKYMBICTapAbl aKNapaTThIK KaMTaMachl3 eTYIiH
DIIEM/IIK KOHE OTAHIBIK TOXKIpHOSCIHIH HOTHXKENIEPl
MEH THIMILTIriH OaFanay OOWBIHIIA >KYMBIC D1 Jie
xanracyna. OcCbIFaH CYHEHE OTBIPBIIN, TECOPHUSUIBIK
Tajay MEH SMITUPUKAIBIK 3epTTCYICPAIH MaKCaThl
OCBI CaJTaJIaFbl )KMHAKTAJIFaH TOKIPUOCHI KOPBITHIH-
neutay, Kaparanubl o0JIbICEIHIA TTAHAEMUS KE31HC
JKYPTi3UITeH aKmapaTThIK HAyKAHHBIH THIMIUTITIH
Oararnay ojicTeMeciH 93ipiey >koHEe KOJIaHy, COH-
nai-ak TaHACMHS Cca0aKTapblH €CKEePE OTBIPHIIL,
MEMJICKETTIK OpraHaap/bl O0ackapy >KoHEe JCHcay-
JIBIK, CaKTay OpraHIapbIHbIH XaJbIKIICH OaiIaHbI-
CBIHBIH HBICAHJAphl MEH SIICTEpiH KeTUIaipy 0o-
WBIHINIA YCHIHBIMAAPAB! TYKBIPBIMIAY KaXXETTIJITi
OOJIIbI.

OnedneTKe MIOJIY

KopoHaBupyCThIK WH(EKIUSIHBIH aIJbIH aly,
Tapajybl MCH OHBIH CaJlIapbIMEH Kypecy OOHbIHIIIA
aKImapaTThIK KOJJay HayKaHIapblH JKYPTi3eTiH ap-
TYpl MEMJIEKETTEP/iH XaJbIKapaiblK Toxipruoeci
TOCUIIEPACTI, CasACHU KOHE OIICyMETTIK-9KOHOMH-
KaJIbIK, JKaFaaijaparbl JKOHE JICHCAYJIBIK CaKTay
JKyHenepiHaeri aibIpMalibUIBIKTapFa KapaMmacTaH,
Kei0ip opTak TaOBICTap MEH KOFapbl THIMIUTIKTIH
MbICAJJIappIMEH KaTap OaillaHbIC JKOHE IHJCTTiH
JKaFBIMCBI3 CAJIIapBIH JKBUIIAM CHCEpPY MIHICTIH
KUBIHAATKAH KEIepriiep MEH TOCKaybUIIApHbI Jie
KepceTesi.

[NangeMusiian KeWiHT1 KarJaiIbIH Ka3ipri Ke-
3CHIHAC FalpIMIap, OPTYPIl enaepAiH eximmepi
MHQEKIUSHBIH TapaTyblHA KAPChl KYPECTe aKiapat-
TBIK JKYMBIC TICH KOMMYHHUKAIIUSIBIK KOJIIay Kep-
CeTYy/IeT1 KeKellereH MEMJICKETTEP/iH ToxKipuoecin
JKUHAKTAY JKOHE KYHeley, Kallllbl KOHE EPEKIIe
MYMKIHIIKTEpiH, KYIITI )KOHE dJICi3 XKaKTapblH Oen-
rizern, OipKaTap YCHIHBICTap bl YCHIHAIBL.

OchbLnaiiia, arbUIIBIH FATBIMIAPEI MTAHICMHUS
Ke3iHIe MEMIICKET, NCHCAyJBIK CaKTay JKykeci
JKOHE KOFaM apachIHJIaFbl KOMMYHHKAITHSI MOJICIIH
TaHJAy MECH CHTI3yeTi aiMaKTBhIK ePEeKIIEeTIKTEP i
3epTTel Kele, MaHAeMus Ke3iH/Ie MEMIICKET TICH Me-
MUTIMHAHBIH apajlacybl «CpKiH» MOACHHUET TICH Mi-
HE3-KYJIBIKKA TO30CYIIIK apachlHa JKOFaphl KOp-
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pensius Oap oHE OChl (haKTOpJIapIblH apachblHaa
Kepi OaiTaHpIChI a 6ap MeTeH KOPBITHIHIBIFA KTl
(2020). Mynnaii memuexerTepaeri MeHeKepIep,
Jopirepiep *KoHe KOFaM apachIHJAarbl KapbIM-Ka-
TBIHAC MOZEJTI MEH CTpaTerusuiapbl MMICPaTHBTI
THIABIMIIAP MEH TajanTapiaH Tepi YChIHBICTapFa
HeTi3JeNTeH.

Kerraitneik 3eprreyminep (2020) Kerrait, XKa-
nonusi, lIBenus >xone DpaHuus CUSAKTH enaepre
WHCTUTYIHOHAIJIBIK TETIKTEP/i, YITTBIK MOJCHU
Oarmapnapasl sxoHe COVID-19 opeker ety crpa-
TETUSUTAPBIHBIH, KOMMYHUKAIMSUIBIK, MOJICIBICPIH
CaJIBICTBIPMAJIbl €NTaHYJbIK 3epTTey KYprizai. byn
eIIepIiH TaHaTybl Ke3[CHCOK eMec, OUTKeH1 Oy
ennepiin MeHeKepiepi MeH napirepiepi COVID-
19-ra opekeT eTyziH opTypiil CTpaTerusIapblH yC-
TaHbl, 0YJI KOBUJITEH KSHIHT1 Ke3eH e KOCIKOoMIap
MEH KaJIbIH KYPTIHIBUTBIKTBIH HA3apblH ayJIaphbill,
skahaHIIBIK TiKipTanac TyAbIPAbL. 3epTTey HbICAHBI
alllbIK JIEPEKKO3JIep/ICH allbIHFaH JIepeKTep OOJIbI:
YKiMeTTiH Oacnace3 xabapiaManapsl, OpuQuHTTED,
YKaHAIBIKTap MakKajanxapbl. 3epTTey HOTIKEIepiHe
cyiiene oTwIpbIN, FameiMaap Keirait men ®pannus
CHSKTBI OIPTEKT1 YKIMET MEeH JACHCAYIIBIK CaKTayIbl
0ackapy KypbUIBIMBI Oap OpTaJbIKTaHIBIPBUIFaH
eNjiep JariaphicKa aKIaparThIK dcep eTyJliH JKOHE
HIEKTEY IMIapaJiapblH CaKTay TYPFBICBIHAH >Kayar
OepyIiH KaTaH OJIICTEPiH KOHE OKIIayiay mapaia-
PBI )KOHE epTe AMAarHOCTUKA IIapajapbl OHaWbIpaK
SHT3¢ ajapl JIeTeH KOPBITHIHABIFa Kemmi. Ax [1IBe-
st skoHe JKanoHUs CHSKTBI OpTalIbIKTaHABIPbIIMA-
FaH eJJIepiH/e a3aMaTTapAbIH MIEKTeyJepi aca Kat-
TBI eMec OOJIBII, JKeKe KayanKepIIiliK eH 031H-031
TOpTINKe Oaca Ha3ap ayaapblaaibl.

Uranusna, 3epTTeynep KOPCETKEHICH,
Facebook aneymerTik *xemici manaeMus Ke31H1e Xa-
JIBIK, TIEH KEPTLTIKTI OMITIK apachiHIaFkl OaiiaHbIC-
TBIH MaHbBI3/Ibl KYpaJIblHa aifHaI bl By oieymerTik
JKeJTl JKeprilikTi ©31H-031 Oackapy opraniapbl — My-
HUIUITATUTETTE YIIiH OaiillaHbIC Kypajsl MEH Me-
JUITMHATIBIK, aKnapaT kesine aHaner (2020). Ura-
JUSHBIH TTaHIEMUSFa KapChl OPEKET eTy TokKipuoeci
oTe KYH/Ibl, OiiTKeH1 Oy1 e oieMae HHPEKIUsI MEH
OJIIM JIEHTEH1 €H JKOFaphl OOJIFaH aFAIIKbLIIAPIBIH
Oipi OOIBI.

IerFeic A3us enpepinig — OHtycTik Kopes,
I'onkonr, Cunramyp >koHE KYpbUIBIKTBIK KpiTai
TOXKIpUOECIH 3epeneyre epeKIne Ha3zap ayaapy Ka-
JKeT, OYJI eNJepAiH casicu XKyHeseperi )KoHe casich
CEHIM JCHTeHiH/IeT] aifbIpMaIIbUIBIKTapFa KapaMac-
TaH, MOKOYpJIey casicaThlHa OIIIa OepireH a3aMaT-
TapJIbIH IIBIFBICTHIK aal/IbIK (PEHOMEHIMEH CHIIAT-
tanazapl (2020). byn epexenik, npo(uIakTHKAIBIK

KYMBIC ToXKipuOeci KopceTKeHIeH, MEeMJIEKET TeH
KOFaM, YKIMET TIeH JCHCAYJIbIK CaKTay KYpPbLIbIM-
JIapbl XKOHE KOFaM apachlHAaFbl KOMMYHUKAIUSITBIK
KaThIHACTAPABI KypyFa TyOereii ocep etemi. Keii-
Oip 3epTTeywlriiiep OChl enaepleri MaHAEMUSUIBIK
KOMMYHUKAIIHS YITICIHIH 0aChIM OCKEpH CHUIATHIH
aram oTTi (2020).

JKeke neHcaynbIK cakTay KypbUIbIMIApbl MCH
XallbIK apachlH/a, aTan aWTKaHja, MUQPIBIK Ke-
HICTIKTE OaiIaHBIC MOJEIBACPIH KYPYIBIH eapa-
JIBIK, 3epTTeyJepi Jie Ha3ap ayJapyabl KaKeT eTe/l.
Ocpuraiitia, FameiMaap ymr enmid: CHHTamypIbH
— Facebook-teri akkayntsl Ministry of Health
(MoH), AKII — Facebook-teri akkayntsr Centers
for Disease Control and Prevention (CDC) >xoHe
YneiOputanusuasiH — Facebook-teri akkaynt PHAs
JICHCAYJIBIK caKTay opraHiapbiHbIH Facebook xe-
TCIHAECTI MeIUaiblK KBI3METIHE Tajjay >acaibl
(Raamkumar, Tan, Wee, 2020). 3eprrey COVID-19
Typanbsl xabapiaMaiapAblH HETI3r TaKbIPBIITapHI,
MIKIpJAepAl Tanjaay, ACHCAYIBIK CaKTay KYPBUIBIM-
TAPBIHBIH MiKipJIepiHe peaKIUSICHIHBIH JKHULITIT] KOHE
KOFaMJBIK TOPTINCI3MIKTI TYAbIPYBI XKOHE OWITIK TIEH
pecMH MeIWIIMHAHBIH OeielliHe HyKCaH KeNTipyi
MYMKIH MIiKIpJIepAiH KAaHIIAIBIKTHl KSH TapaJFaHbl
Typasibl CypakTapra Hazap ayJapibl. 3epTreyiep
Ka3z0amapIblH KHUUIITIHIE /1€, KapacThIPbUIFaH Ta-
KBIPBINITap/ia Jia alTapiabIKTakl ailblpMalliblIbIKTap-
IIbl aHBIKTAIbl. ATan aifTkanga, CHHTramypablH IeH-
cayJIbIK CaKTay OpraHIapblHbIH KOMMYHHUKAIHSUITBIK
mozmeni AKII meH AHMIMsMeH caabICThIPFaHIa
THIMIIPEK KOHE CePIiH/II OOIBIT MIBIKTHI.

Hopeerust ykiMeTiHIH Jarjapbic JKarJaiblHIa
XaJIBIKIICH KOMMYHHUKAIUS KypyAaFbl TaOBICTBI iC-
-9peKeTTepl MaHAEMUSIMEH Kypecy Ke3iHJe akma-
PaATTBIK KOJIZAy MEH XaJbIKIIECH JKYMBIC ICTCYIiH
apTHIKIIBIIBIKTAPEl PETiHAE, YKIMET OKiJIIepiHiH
Oemernine )kKoHE MEIUITNHA KBI3METKEePIICPIHIH MOp-
TeOeciH cakTayFa epeKile KoHiT 0oyl ®orapsl Oa-
ranauasl (Figenschou, Thorbjernsrud, 2018). «bi3
Oipre »KyMBbIC iCTEHMI3» XallbIKIIEH ©3apa iCc-Ku-
MBUIZIBIH COTTI TaHOAIFaH (opMaThl MEMIICKETTIK
OpraHjapra ToyeKellJiep MeH KayilnTep/liH apTybIHa
KapaMacTaH o3 OefeliH XoHe JEHCAYJBIK CaKTay
JKYHeCiHIH OelleliH caKTayFra )KOHE HBIFAWTyFa, a
KOFam/Ibl OipiKTipyre MyMKiHIIK Oepii.

Hopeerusuieik Oacka na Oipkarap FanbIMzap
Hopgerus nencaymblk cakTay MUHUCTPIITIHIH XKY-
MBICBIH capanTtafpl. [laHgemust ke3iHlIe OChbl MEM-
JICKETTIK OpraHHbIH KapPbIM-KAThIHACHI TYPFbICHIHAH
aBTOpJIAP aKMapaTThIK aJlJbIH ally HayKaHBIH KYP-
i3y Ke3igae O0ip KoMaHgaaa KYMBIC iICTEHTIH pecMu
aKmapar JKeTKi3yIIIepaiH eKi TypiH: MEMJICKETTIK
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akmapat Oepymi MeH MemiekeTTik PR mamanbiH
OipikTipyi maiijanaHyAplH THIMAUITIH aTtanm eTTi
(Christensen, Laegreid, 2020).

ArputibiH FaneiMaaps! (McGuire, Cunningham,
Reynolds, Matthews-Smith, 2020) YKana 3emanus-
HBIH JIGHOOPUCTTIK MAPTUSICHIHBIH KONIOACIIBICHI
Jxacunna ApJepHHIH MPEeMbep-MUHHUCTP PETiHIC-
Il KBI3METiH MBICANFa alla OTBHIPHIN, MaHAeMHUsIa-
FbI THIMJII XapU3MaTUKAJIBIK CasiCH KOIIOACIIBUIBIK
JKaFJabIH 3epTTe/l. Oler-cascaTkep ©3iHiH Mi-
He3-KYJIKbl MEH KapbIM-KaThIHACHIHIA JaFIaphICTHI
OacKapyablH FeHIEPIIIK KOHE ePIKTI YITICIH HKeMTI
Typae Oipiktipai. On THiIMAl Kocnapniay KoHe Y-
JIECTIpY HNaFIbUIAPBIH COTTI KOPCETTi, JeNJalIChI3
KOFaMMEH TIKeJIeH COMIIeCTI, aHbIK, aaall, JOHeKTI,
CEHIM/I1 JKOHE IMIIATHKAJIBIK (PEMOPTaX KE3iHAE O
e3iHe JKpIIayFa pykcar Oepi), TeTeHIIe Oenricis-
JUK, TaFaapbIC JKOHE JOCTYPJIl KOMMYHHUKAIUS HbI-
CaH/apblHA CEHIMCI3JIIK JKaFIalbIHa TaOaHIbUTBIK
TIeH YKaHAIIBIPJIBIKTHIH MKEM/Ii YHIIECIMIH KOPCETTI.

KoramabIK JIeHCayJsIbIK, CaKTayJIbIH XaJbIKapa-
JIBIK, KYHENepiHiH KOMMYHUKAIUSUIBIK CTpaTerHs-
JIApbIH OflaH ®pi AaMbITy ymIiH Vcmanus Toxipu-
Oeci YJIKEH KbI3BIFYIIBUIBIK TYyIbIpaabl. byn enne
MEMJICKET, JICHCAYJIBIK CaKTay JKyHeci )KOHE XaJIbIK
apachlHIaFbl THIMII OailJIaHBIC TEK <« KOFapbIIaH
TOMEHI'e» FaHa €MEC, COHbIMEH Karap «TOMEHHCH
JKOFaphI» JKOHE «TIK-KOJJICHSH» KaruaaTrTapbl 0o-
vprHIIa Kypeutran (Pérez-Escoda, Jiménez-Narros,
Perlado-Lamo-de-Espinosa, Pedrero-Esteban,
2020). OcpiHaaii e3apa dpeKeTTecy i KYPYAbIH MbI-
caJtbl peTiHie OMITIKTiH BIICYMETTIK XKellijepe )KkoHe
Twitter-ne #EsteVirusLoParamosUnidos apHaiibt
X3IITETiH MaHEeMUsI Ke3iH/Ie eNIeTi KOFaM/IbIK, JICH-
CayJIbIK, JIaFIaphIChIHA KATHICTHI MAaHBI3/IbI aKIIapaT-
TBI YCBIHY OacTamMachlH aiiTyra 00Jabl.

Hudpasik Meana GeHOMEHI KOHE OJapIbl Me-
JuuuHanbIK skaHaislkrap, COVID-19, nencaymnbik
JKOHE KOFaMJIbIK JICHCAYJIBIK JaFIapbIChl TYypasibl
aKIapaTThIH HETi3ri aKmapar Ke3i peTiHAe XajbIK-
THIH TalJalaHy epeKIIeNiKTepl A€ JKaKChl 3epT-
tenred (Brennen, Simon, Howard, Nielsen, 2020).
ABropiap mHQpPNBIK aKmapar KypaJlIapbIHbIH
SKIYITBUIBIFEIH aTall eTedi: Oip »KaFblHAH, OJIap
TUIMUTIK TaJaObIHA )KOHE MEIUIIMHAJIBIK aKIapaT-
Ka KeJIeprici3 TiKelel KOoJ jKeTKi3yre jkayar oepe-
I, CKIHIII YKaFbIHAH, JKaJFaH aKmapar IeH YKaJIFaH
JKaHAJIBIKTAp/Ibl Kacay JKOHE Te3 TapaTyFa KapChl
KaOlIeTKe He.

bipkarap 3eprreymizep COVID-19 toxipuoe-
CIHIH MeJMaHbl ©3repTyre cajiapbl Typajibl Cypak-
Tapael 3eprreai. OHBIH IMIHAE OCBHIHAAN Mocee-
JIep KOTEPUTIIT Typ: ADCTYPIi KOHE TOCTYpIIi eMec
BAK apacbingarbl 09CEeKeNIeCTIKTIH KIS, Kocion
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eMeC, «a3aMaTThIKy KYPHAIUCTEP POJIHIH apTyhI,
JKaJTFaH aKMapaTThIH, «(GeHKTepaiHy Taparybl, dli-
JIETC13 OOCEKENECTIKTIH TOCIII PETIH/IC )KOHE JKaHa-
JIBIKTAP/IbIH KYH TOPTiOl akTOpiap apachlHia Ha3ap
aynapy «xaim» acepi, OyKapaibIK akmapaT Kypai-
napbiH  nugpaanaeipy  (Casero-Ripollés, 2020).
3eprreymr AKILI-Ter Kociarana, Ka3ipri 3aMaHFbI
Oapiwik ennepae BAK TpanchopManmsChIHBIH Ka-
haHJIBIK CUIIATHIH KOHE XaJbIKTaH aKmapar aixy ap-
HAJAPBIHBIH TelCANIAp/IaH DIICYMETTIK Keliiepre
aybICYbIH aTan eTei. ABTop 2020 >KBUIIBIH HAYPBI3
atietana  COVID-19-HBIH XanbIKTBIH JACHCAYIIBIK,
caKTay aknapaTblH TYTBIHY TOXipuOeciHe acepi Ty-
pautbl OipKaTap JOHTUTIOATIK 3€PTTEyIIep XKYPrisreH
amepukaHabslk Pew Research Center 3eprrey opra-
JIBIFBIHBIH OHJIAWH cayajHaMa JIepeKTepiHe ciiTeme
Kacalapl. 3epTTey HOTIKEJepi MaHAeMus Ke3iHjae
nmoctypm BAK meH sxypHanucTepiiH akmapar Kesi
peringeri Oenemninin OipTe-OipTe KaimbliHA Kely
XKOHE Ocy yaepici OoJFaHBIH KepcerTTi. [lerenmen,
3eprTeysep, dcipece JAeHCAyINbIK JaFiapbIChiHa Je-
HiHT1 Ke3eHMEH CaJIBICThIPFaH/a, ITU(PPIIBIK MeTra-
HBIH TaHBIMAJJIBUIBIFBIHBIH  apTKAHBIH KOPCETTI.
Byn, fanpiMmapiplH MiKipiHIIE, TYTHIHYIIBI MEH
OHBIH CEHIMI YIIIiH KaTaH 09CEKeeCTiK KarFaaibIH-
nma ecki BAK jkaHa MeamamMeH KaTap eMip CYypeTi-
HIH JKOHE jKaHa MeJlha TOPTIOIHIH JIETUTUMAIIUSCHIH
KepceTesi.

Nuadonemusa, COVID-19 keseHiHme OapibIk
MEMJICKETTep MEH KOFamjap jKanmai Ke3[ecKeH
(heHOMEH peTiHJe Jie 3epTTey HbICAaHbIHA alHAIIIBI
(Porat, Nyrup, Calvo, Paudyal, Ford, 2020). 1=n-
(domemust — OyJ1 aKMapaTThlH [IaMaJaH ThIC KOITi-
TiHIH KYOBUIBICHI, OJIApJIbIH KeiOipeyepi ceHiMi,
an Keibipeysepi xanFaH, Kare, d/eill Hemece Ke3-
neiicok Oypmananran. MenuIuHaNbIK, HHPOIEMHS
— uHpeKnusIap MEH MaHACMHUSIAPbIH TapaTybl
JKaFJaibIH/Ia KaFBIMCHI3 JKOHE OTe KayinTi KyObI-
geic. MH(poaemust xargaiibiHia XaJlblK MEH Mak-
caTThl TONTAp YIUIH CEHIMIi aKmapar Ke3JepiH,
HETi3/IeNTeH MenriMaep Kaobuiaay KoHEe METUITH-
HaJIBIK KOpFay IIapalapblH TaHAay YIIH CeHIMJI
YCBIHBICTap bl TaOy KubIH. MHpOIEMUs amammap-
ITBTH TICUXOJIOTHSUIBIK, YKaFIaibIHa Tepic ocep eTelmi,
nypOeneH, aenpeccusi, Oy3bUIBICTAPBI TYIbIPAJIbI
JKOHE OJIapJIbIH Kayilci3 MiHe3-KYJIKbIH 0acKapyIbl
KUBIHJIATabl. BpUTAHABIK FalIbIMIIAp 63 HKYMBICTA-
pBIH/Ia TIAHIEMHs Ke3iHAe OpTYpil enaepliH YKi-
METTepi MEH JIEHCAYJBIK CaKTay JKYHEeciHe JIercH
CEHIM IEHTCHIH CaNBICTBIPABI. Y ILIOpUTAHUSIAFBI
naHjaeMus Ke3injae HHQEKIus Typaibl 9pTypii pec-
MU JXOHe OeripecMu Ke31epAcH (IPeMbep-MUHHUCTP-
JleH OacTarl, KOBHJ aypyXaHaJapbIHIaFbl Iopirep-
Jiep MEH MalUeHTTeP/AiH SIeYMETTIK JKeliinepueri
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TYCIHIKTeMeJIEpiMEH asKTall) allbIHFaH Kapama-Kai-
bl MEIUIIMHAJIBIK, aK[IapaT aFbIHbIH TaJfail OThI-
PBITI, FaIbIMIAp MEIUIIMHAJIBIK TOTEHINS Karaii
JKaFJafbIHIa JKOHC KaJbIIKA KEJITIPY Ke3eHIHJIe
aKIapaTThIK HayKaH]IbI )KY3ere achlpy YIIiH 5 HyC-
KayJIbIK YCBIHIbI:

1. KOMMYHUKaNUsIapAbIH HHKITFO3UBTLIIIT;

2. MEMJICKETTIK 0acKkapy MEH JIEHCAyJBIK Cak-
Tay KYHECIHIH alllbIKThIFbI

3. JICHCAyJIbIK CaKTay aBTOHOMUSICHI,

4. METUITMHAJIBIK, aKITapaTThl OHIIPY MEH TYThI-
HYJIbI 0aKbUIay MEH IIEKTEYJIePIiH KUBIHTHIFHI;

5. XaJNBIKTHIH XOHE MAKCaTThl TONTAapIbIH Me-
JUITMHAJIBIK, aKIapaT Ke3JepiH caHallbl TaHIay Ky-
KBIFBIH CaKTayhl.

bpuranneik famemvmap (Christensen, Leegreid,
2020) ABcrpanusinbiH, ['epMaHusHbIH >koHe Taii-
BaHbHBIH KOMMYHHKALMSUIBIK CTPATETHsUIAPbIH Ca-
JIBICTBIPBIN, OJIAPJIbl XaJBIKIICH ©3apa SpeKeTTecy
JKOHE OCHI eJICPIiH MEMJICKETTIK Oackapy »Kyieci
MEH JICHCAYJIBIK CaKTay JKyleciHe a3aMaTTap/IbIH ce-
HIMIH UITepiyieTy YIIiH KOMMYHUKAIHSIBIK CTpaTe-
TUsIIap peTinae Oyil YCBIHBICTapAbl €H COTTI JKy3ere
aceipabl men 6aramanpl. AKL nen Yneiopuranusiaa,
3epTTey HOTHKENepi KOPCETKCHICH, PecMHU aKIia-
paTKa alTapibeIKTail a3 ceHenmi. An Y IsIOpUTaHUs 1A
naHJieMust OacTaFaH Ke3JIeri Harap cascaT YKiMeT-
K€ JIeT€H CEHIMCI3IKTIH KYIICIoiHe DKemi, Oy enn-
JUH «YXKBIMIBIK MMMYHHUTETI» CTpPATETHSACHI OJICii
«OIEYMETTIK MHXEHEPHUAJaFsl MEHipIMCi3 dKCTiepH-
MEHT OO0JIIbI Ma?» JIETeH CYPaKTap TYBIHJIA/IbI.

backa ranbivaap KoBuja aypyxaHaiapblHbIH J10-
pirepiepi MEH MalMEHTTEPIMEH CcyXOaT MBICAJIBIH
KOJIIaHa OTBIPBIIT, XaJIBIKIICH KOHE MAIHCHTTEPMEH
MEIMIIMHAIBIK JKOHE MEIUIMHAJBIK KapbIM-KaThI-
HAC MPOIECTEPIHE MOJICHH KOHE ATUKAJIBIK, (PakTop-
JIapJIbIH BCep €Ty KOHE eCKePYy MOCEIECIH 3epTTe/l
(Jin, Pang, Smith, 2018). MaxkcaTTsl TONTapabIH
STHKAIIBIK, MOJICHU JXOHE IICHXOJOTHUSUIBIK EpeK-
MISTKTEPIH €CKepMEH, MaHAeMHUs Ke31HAe THIM/II
KOMMYHUKAIUs MEH OacKapy/bl, a3amarTap]lbiH
OJICYMETTIK HOpMayapjbl CaKTayblH KYTY KHBIH.
DTUKAIBIK KapbIM-KAaThIHAC €H JKaKChl KapbIM-Ka-
THIHAC TOXKIPUOECIHIH KpUTEpHiii OOIBIN TaOBIIa kI,
oliTKeH1 OYJI JeHCayJIbIK caKTay YHBIMBIHBIH Oeze-
i, CEHIMIUTITI JKOHE TINTI KBI3METKEPIJICPHIH MO-
PaJIBJIBIK, ICHT el YIIIiH 6Te MaHBI3/IbI.

bipkatap KpITail FaIBIMAApBl ©3ICPiHIH IMITH-
PHUKAIBIK 3epTTeyJepiHie THIMAI KYpPBUIFaH KOM-
MYyHHKaIMsIap MEH YKIMET KaObUIgaraH Imapajap
JKOHE aJJIBIH aly I[Iapajapbl Typalibl HAKThI )KOHE
THICTI MEIMIIMHAJIBIK aKMapaTThl aJeKBaTThl TYp-
JIe YCBIHY TaHACMHUSHBIH IICUXOJOTHIIBIK Bcepi-

HiH a3aloblHA >KOHE MaHAEMUs KE31HJE XaJbIKTHIH
AJaHMAyIIBUIBIK, JACHTEHIHIH TOMEHCYIHE BIKITAJ
ereTiHiH KepceTTi. CoHbIMEH Oipre oieyMerTiK
xKeninepae «enrtipymi Bupyce» peringe COVID-19
Typasibl KaJFaH aKnapaTThlH Tapaybl MaKCaTThl
TOTITAp apachlH/Ia KAYINTITIK ce31MiH ADHEKTI TypAe
caKTar, JCMPECCHsHBI XKOHE arpecCuBTi, OaKplIaH-
0aifThIH MiHEe3-KYIbIKTH Tyasipabl (Li, Yang, Dou,
2020).

Peceiinik TypFeIHIApMEH aKMapaTTHIK-TYCIH]II-
PY JKYMBICTapbIH XYPrizy ToxipuOeci, 3epTTeyi-
JIEPIiH MKipiHIIe, MeTUITMHAIBIK, KaFaaiiapl Oara-
Jay JKOHE XaJBIKIECH XKYMBIC iCTey YIIiH jKamman
COILIMOJIOTHSIJIBIK, cayajHaMaHbl KEeHIHEH KOJIaHy-
IBbIH MBICAJIBI PETiHJE KBI3BIFYLIBUIBIK TYIBIPAIbI
(boratsipes, 2021).

TyprelHAapIaH aKIapaTThl )KUHAY JKOHE OHJIEY,
KYyHerl Typne kepi OaiaHbpIC ay MpoueciHae pe-
CEMJTIK FaJbIMIap MEMJICKET, MEUIIMHAIIBIK, YHBIM-
Jap JKOHE KOFaMJIBIK KYPBUIBIMIAP apachIHJarbl
0aifIaHBICTBIH THIMJUIITIH Oarajayra MYMKIiHJIK
Oepetin kepceTkimrepai HakThutagsl (KyTymona,
babenko, [TyxoBa, babenko, 2020).

Kazakcranga xone Opraiblk A3usga Memiie-
KET, MEJMIIMHA XOHE KOFaM apachlHAa MaHIeMHUs
Ke3iHae THUIMII KOMMYHUKAIUSHBI KYPY TaKbIpbI-
ObIH TmpoOJsieManaHIbIpy, AIIABIH aly JKOHE KOopray
[apajxapbIHbIH XaJIbIKKA 9Ccep €Ty THIMIUTriH Oa-
Fajay >XKOHE OHBI )KY3€re achbIpyIbIH KYIITI jKOHE
DJICI3 KAKTAPBIH TANIay OJIi TOJIBIK KOPIiHIC TalKaH
KOK. ATam aWTKaHIa, Ka3aKCTaHIBIK FalbIMIap
COVID-19 mnangemusicel ke3inae KazakcraHHBIH
OyKapaJbIK, aKmapaT KypajJapblHIa akmnapar Tapa-
TYyABIH OachIM OIICTEpiH Taiay, IMaHAEeMHUs KEe3iH-
neri kazakcranaslk BAK, casicu 6unik men Kaszak-
CTaH JIppirepiepi apacblHIaFbl KaApbIM-KaTBIHACTHI,
BAK-Ta mopi-nopMek meH Kypai-KaOIbIK Tarllibl-
neirel, BAK capamnmsuiapsl MeH Oamama KOFaMIIBIK
MiKip KeII0acHIbUIAPbIHBIH MIKIpJAepiH Kapusiay
koHe T.0. mocenenepin kerependi (Temxan, 2022;
[punynkas, Menayanuesa, Kopamua, 2022). [len-
CayJIbIK CaKTay JKyHeCiHiH OapiblK KeMITiTIKTepiHe
KOHE OCBI Ke3eHze Oi37iH MEeMJICKET IeH JIeHCay-
JBIK, cCaKTay JXyWeciHe Tam OojFaH Oackapy XKy-
Hecingeri Toyekennepre kapamacrad, COVID-19
IHIETIMEH KypecTe aKIMapaTrThIK KOJIAyAblH €H
YKaHAIIbUI, TAHKAIAPIIBIK KOHE €CTe KaJapJIblK 3Je-
MEHTTEp1 BaKIIMHAITUSHBI HACUXATTAy YIIIH PECMU
XKoHe OeHpecMH KOFaMJIBIK MiKip KeIOacHIbuiaphl-
HBIH CYpeTTepiH nanganany 6omasl (1-cyper).

AliTa KeTy Kepek, 0yn axic Peceii ®enepanus-
CBIHJIa JIa TIAHJEMHSFa KapChl aKMmapaTThIK Koyjaay
KOpCeTyAe COTTI KOJNJaHbUIFaH. (2-Cyper).
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AKEMEBA

l-cypeT - Ka3aKCTaH}1&FLI KOFraM/JIbIK l'IiKip KeH.IGaCH_ILIJ'IapLIHLIH KaTbICYbIMEH HpO(I)I/IJ'IaKTI/IKaJ'ILIK
JKOHC aKHapaTTLIK-TYCiHZ[ipy KYMBICTapbIHAA KepHeKi JKapHaMaHbI KOJIJaHYy MbICAJIbI

W 3[0POBLE!

CRenai npuEnBHy §T HIPOHIRNAYTS

2-cypet — Peceiineri KoFaMIpbIK MiKip KOMIOACIIBUIAPBIHBIH KATBICYBIMEH MPO(UIAKTHKAIIBIK
JKOHE aKIapaTThIK-TYCIHAIpY )KYMBICTAPBIH/Ia KOPHEK] )KapHAMAaHbI KOJIJAHy MBICAIIBI

COVID-19 nanpeMuschl XargailblHAa MeMie-
KETTIK OacKapy Kyienepi, JeHCAYJIbIK CaKTay )KOHE
XallbIK apachlH/ia aKMapaTThIK KaMTaMachl3 €Tyl
KOHE KOMMYHUKAIHMSIHBI JKY3€Te achbIpyJIbIH YITi-
Jiepi MEeH SIICTepiH TaHAayAblH XaJbIKapaiblK To-
XipubeciHe MIOoTyAbl KOPBITHIHBIIAN Kejle, FalbIM-
JapablH OyFaH JIAWBIKTBI Hazap aynapybl Typaiibl
KOPBITBIH/IBI )KacayFa 0oJiaibl. JlereHMeH, jxeke Ma-
KajalapablH KeITirine KapamacTaH, OUTIMHIH OCBHI
caJIaChIHJIa iprefii TEOPUSUIBIK HEMeCe KOJIIaHOabI
JKYMBICTap OJTi JIe )KEeTiCTICHIi.

3epTTeyaiH aaicTepi MeH MaTepHuaJIaphI

Kaparauger o6mpiceiana COVID-19 manpme-
MHUSCBl >KAFJAlbIHJA >KaHA PECHUPATOPJIBIK HH-
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(bexumsIapApIH TapadybIHBIH aJIbIH ay OOWBIHIIA
NPOQHUIAKTHKAIIBIK )KYMBICTAp bl aKIAPATTHIK, KaM-
TaMachI3 €Ty IiH THIMAUIITIH OaFranay OOHBIHIIIA HM-
MUPUKAIBIK fepektep 2022 KbIabIH aKlaH-HaypbI3
aimapeiaga Kaparanapl MeIuIIMHA YHUBEPCHUTETI-
HiH xoHe akajnemuk E.A.bekeros ateingarsl Kapa-
FaHJIBl YHUBEPCUTETIHIH KbI3METKEPIIEPi KYPri3reH
KEHICH 1 OJCYMETTIK-TICUXOJIOTHSUIBIK ~ 3epTTey i
XKYy3ere achlpy OapbhIChIHIA aTBIHIBI.

3eprrey Kaparanisl 0OJBICBIHIA KYPri3iiii
(y3akThIFBI — 60 KYHTI30€IIK KYH) KOHE apajac CH-
natta OOJbL: ipiKTeyre OOJIbIC TYPFBIHAAPHI Kipai.
Cayamnamara 1000 anam xateicTs (1-kecte).

AKMapatThl )KUHAY 9/1iCTEMEC] — cayaHaMa Ty-
piHzeri xammaii CaHABIK Y3IIKCi3 3epTTey OO
TaObLIA/IbI.
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1-kecte — Tekcepiil )kaTKaH aiaMIapbIH CaHJIBIK ipiIKTeMeci

Ne | Cumarrama Bapasbirel
1 Kammer yiri esmemi 1000
JKbIHbICHI
2 - oHenaep 502
- epuep 408
3 Opra xacebl 442
XKacer
18-29 222 (ep -112, aiten — 100)
4 30-39 238 (ep — 117, oitenn — 121)
40-55 244 (ep — 110, oiten — 134)
56 >xoHE OJ1aH JKOFaphl 296 (ep — 136, aiten — 160)

Cayannama 41 cypakTaH Typajbl, OHBIH ilIiHae
BIIEyMETTIK-IeMOorpadusIIbIK, OJOKTaH — 8 Cypak.
CayayiHama 4 TaKbIPBINTHIK 0JIOKKA OOJIIHTEH.

CayaiHama JIOTHKAJBIK ©3apa O0aiIaHbICTHI CY-
paKTap KHBIHTBIFBI 00JIbIT TaObUTa B CayaHama-
HBIH KYPaMBbl:

1) Kipicne 6enimi: pecrioHIeHTKE YHACY JKacalrl,
cayaJHaMaHBI TOJITBIPY €peKeNepiH TyCIHIipei.

2) Ma3myHabIK Oenimi: cayaqHaMa MOTiHIHAE
€pEeKIIeIeHIeH CypaKTap OJIOKTapbIiHa MAapPTTHI TYP-
Jie O6JIIHI'CH TaKBIPBIITHIH MOHIH alliajibl.

3) KopbITeiHAB O6iMi. OIeyMEeTTiK-IeMOorpa-
¢GusITBIK, OJIOK: PECIIOHICHTTIH JKeKe OachiHa (XKbI-
HBICBI, achl, KBI3METI oHe T.0.) OaFbITTaJIFaH
BIIEYMETTIK-AeMOTrpaUsUIBIK CHIIATTAaFbl CYpaKTap-
JTBI YCHIHA/IBI.

CayayiHama cypakTapbl HETi31HEH Ka0BbIK JKOHE
JKapThIIai j)ka0bIK CHUTIATTa OOJIIBL.

Cayannamaza cypakrapbl MEH Kayan KaTe-
TOpHSUIapBIHBI TiTiHEH opHajackaH. bipkarap cy-
paxkTap Kecte TypiHae OepiireH, ochliaiilna TaKbl-
PBITIKA KATBICBIHBIH erKel-TerKeiiepiH HaKThuIay
MYMKIHJIITIH YChIHA/ABI. Pecnonnentrepin cayan-
HaMaHbl TONTHIPY YakbIThl 30 MHUHYTTaH acHaiJibl.
Kazak »oHe opbIc TijmepiHAE >KacajfaH aHKeTa
cayallHaMa OTKi3y OapbIChIHIA PECIIOHIACHTTEPIre
Googleform apkpuisl odd-naiin/oerne-0et Gpopma-
THIH/A 714, on-line pekuMiH/Ie I YCHIHBUIIBL.

ONeyMETTAaHYJIbIK ~ cayalHamMa HOTWXKECIiHAe
anpraFad MonimerTep MS Excel anexTpoHabIk kec-
TemK pemaakTopbl, SPSS craTtuctukaneik makeTi,
«Excel» nemece «Statistika» 6armapiamanapsl, cu-
naTTaMaliblK CTATUCTHKA DIICTEPIH KOJAAaHy apKbl-
JIBI TaJJIAH]IBI.

HaTukesnep kaHe TajJKbLIayJ1ap

[IpodunakTHKaNbIK >KOHE aKMapaTTHIK-TYCiH-
Jipy KYMBICTapbIHBIH THIM/IIT1HIH MaHbI3/1bI KOP-
CETKIII XaJBIKTBIH OenTisi Oip aypyabIH KayinTiir
Typassl xabapaap 0oy JeHreii, alIbplH alxy [apa-
Japbel MEH KAYilCi3OiK TEXHUKACHIH CaKTay KOHE
1.0. Cayannama HoTHXenepi kepceTkenaer, Kapa-
FaHBI 00JIBICHIHBIH TYpFBIHAapE COVID-19 xopo-
HaBUPYCTHIK MH(EKUMACH Typaibl Xadapuap 0oxy
JIEHTeHiH JkoFapbl Oaramaiiapl. 76,1%-b1 «KeTki-
7ikTi Xabapnapy, Tarel 9,0%-b1 « Tonblk xabapaap»
JIeTeH JKayanThl TaHIaJbl. PECOHICHTTEPIH TEK
7,7%-b1 ©31€epiHiH XabapaapibIK ACHreliHe KYMOH
KenTipai — OyJ Heri3iHeH jkacTap, epiep, aybul
TYPFBIHIAPHI, ©31H-031 JKYMBICIIEH KaMThIFaHIap
(3-cyper).

OcHoeHoM OCHOBHOWM

1

OcHOBHOW

QOcHOBHOM

n jKayan Gepyre KMHaNambIH
= Myngemxabapgap emecnid

3-cypet — «COVID-19 Typansl xabapaap 601y JeHIeHiHi3MI OarataHbI3» ETCH CYpPaKKa jKayanTap
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[Nangemus ke3iHIETT PECIOHACHTTEPIH aKma-
PATTHIK JKOHE TaKbIPBINTHIK KaJlayJlapblHbIH KYPbI-
JIBIMBI  XaJBIKTBIH aypyAblH KayinTimirid OipTiH-
JIETT Ce3iHyiMEH JKOHE aTaMIapIblH 03 0TOACkl MEH
JKaKBIH/IaPBIHBIH JIEHCAYJIBIFBIHA TICHXOJIOTHSITBIK
aJlaHIaylIbUIBIFBIMEH aHbIKTaNIbl. CayaliHamara
KaTBICKAH PECIIOHICHTTEP/IiH KaPTHICIHAH aCTaMbI

backa

BAK-rtarer ungekuus kaymi xxone COVID-19-gan
KOpFaHy OJICTepi Typalibl aKmapaTKa KbI3bIFYIIIbI-
JIBIK TaHBITTBI — colKecidiue 55,3% xone 45,1%.
Pecrionaentrepain mamamen 1/3 Geuriri ceIpKarTa-
HYIIBUTBIK, CTATHCTUKACKHI TYPaJIbl aKIIAPATThI )KOHE
KyH3elicke ToTen Oepy OOMBIHIIIA KEHEeCTep i i311e-
ni — cetikecinmie 35,1% xone 30,1% (4-cyper).

Il OcHosHOW

Manaemua kesivaeri meavumHa koizmetkepnepidid... [l OcHosHol

Engeri :xaHe anemaeri caacu okuFanap

I OcnosHoI

3opnbik-30MBbinbiK okuranapbl #aHe oHoid, angabid any... Il OcHoeHoi

Enperi skare anemaeri aneymetTik-a3koHOMUKaNbIK... [ OcHoBHOM

LllekTey ic-wapanapsbl

MeaWUMHAbIK KbI3METTEPTE KO KeTKizy
Kyi3enicnen Kanai kypecyre 6onasbl

AypY/AblH CTATUCTUKACHI

O3inizai COVID-19-aaH Kanaii Kopfayra Gonagpl

COVID-19 kyKTbipy Kayni

I OcHosHo#

I OCHOBHOMA

N OcHoBHOR
. OcHOBHOW
N OcHOoBHOI
I oBHO M

4-cypet — «[langemus Oacranrannan 6epi Ci3ni KaHzai
aKmapar ke0ipeK KbI3bIKTBIPABI?» JeTeH CYpaKKa jKayanTap

[Nangemus kKaymi Typajibl XaJbIKTBIH Xabapiap
0oy IeHTeil XoHe Aopirepyiep MEH MEMIIEKETTIiK
KbI3METKEPJICPIiH KOPOHABUPYCTHIK WH()EKIIUSIHBIH
TapayslH 001 IpIpMay OOMBIHIIA KAOBIIIAI )KaTKAH

iapanapbl cayajiHaMa HOTIIKEJEpl KOpPCETKEeHIEH,
XaJIBIKTBIH MiHE3-KYJIKBI MEH KYHIEIIKTI ToXKIpruoOe-
ciHe Tikeyed acep eTTi. BakIMHAIMAMEH KaMTYy/IbI
JKOHE epIKTLTIKTI Koca anFanna (2-kecre).

2-kecte — «Ci3 BaKIIMHAIMSA aJJBIHBI3 0a?» JIEreH CypakKa jkayanTap

JKayan Hyckachbl Iajibi3aap Xabapaap 6oy %
Wb, o3 epkimMeH 65,4 81,7
Wo, moxxOyprien 15,4 12,5
Exne anraH »KOKIBIH, OipaK MEHE BaKIIMHAIIMS TTACTIOPTHI 6ap 1,1 0,3
Exne anraH KOKIIbIH, Oipak aHbIKTaMa Oap 0,3 0,2
Kok, MeH MyneM skacaMaiMbIH 6,1 0,1
YKok, Oipak MeH OGapambIH 6,9 3,1
Kok, MmequuuHanbIK cebentep OoibIHIIA 49 2,1
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3epTTey HOTHXKENEpl Kasipri Koramjaa HHTEp-
HET MECH SJICYMETTIK KETUIepIiH maiiga 00IysIMeH
XaJIBIKTHI aKNapaT Ke3JePiHiH KYPBIIBIMBI ©3Tepin
KaTKaHbIH pactansl. Joctypm Oacma BAK — ra-
3eTTep, )KypHaIap — KOHE IOCTYPIi SNEKTPOHIBI
BAK — rtememmpap KOFamabIK caHara aOCOJIOTTI
BIKITAJIBIH JKOFaNTaabl. IHTEpHET, DIIeyMEeTTIiK JKe-
Jijep JkoHe «OeiipecMH MiKip KemIOacuIbIIapbh
— Onorepnep — OapFaH cailblH MaHbI3ABI O0Na Ty-
cyne.

3epTTey HOTHXKENepl KOPCETKEHICH, MOCTYpIi
BAK TaHBIManABIFBI, CEHIM JICHTCH1 )KOHE TaKbIPBI-
ObIHA KapaMacTaH aKIapaT )KoHe jKaHAIBIKTap Ke3i
peTiHae onapra Kol )KEeTKi3y *Kuiriri Ooibrama MH-
TEPHET TIeH SJICYMETTIK KeIIepACH alTapibIKTai
ToMeH. COHBIMEH KaTap, Keeci KOPPEIUs aHbIK-
TaJJIbl: PECIIOHJICHTTEP HEFYPJIBbIM Kac 0olca, co-
FYPIBIM oJiap 00C yakbITBIH VIHTEpHETTE KU1 OTKi-
3eJli J)KOHE BJICYMETTIK KeIJIepACH aKapar ary bl
Kanaimel (3-kecre).

3-kecte — «Axnapar any ymie Kaugaid BAK mnaiinananace3?» geren cypakka skayanrap. JKayanrapasiH KocsiHABICE 100% TeH

eMec, OUTKeHI OipHele TaH/ay JKayanTapbl KOJIaHbUIFaH

BAK 18-29 :xac apanbIFbl 30-45 xac apaJibIFbl 45 ;kacTaH KOFapbl
Tenenunap 12,8 22,6 45,1
Pagno 53 12,9 10,3
T'azerTep MeH xypHangap 0,8 2,8 4,4
WHTepHeT neH OneyMeTTiK JKeliiep 88,4 67,2 59,1
JHocrap, kepurinep 10,6 15,5 22,1

Hudpaslk KoraMmIarel XaJBIKTBIH —OyKapa-
JBIK, aKapar KypajlJapblHaH aKmapaTTbl OHIIPY,
aly >KOHE TYTHIHY KYPBUIBIMBIHIAFBI e3repicrep-
Il eckepe OTBIPHIN, MaHJIEMHs KE31HAE XalbIKThIH
COVID-19 Typaisl MeIMIUHAIBIK KoHE O11iM Oepy
aKIapaTblH aTYBIHBIH KCHUIMIKTI apHajgapbl >KOHE
OHBIH THIMIUTITT MOCEIIECiH 3ep/ieNiey MaKcaThIH/Ia
pecnoHIeHTTepre OipKaTap cypakTap KOWBUIIEL.

Atan aliTKaHga, 3epTTey PECIOHAECHTTEPECH
MaHAeMHUsl Ke3IHJeTri jKarmail Typajsl aKmaparThl
Kall A9CTYpIli KoHE 3aMaHayd 3eKTpoHasl BAK-
TaH aTy/abl KaJalThIHBIH KOPCETY Il cypanbl. 3epT-
Tey OapbIChIHIA Ka3aKCTAaHIBIK TelleapHanap, WH-
TEpHETTE KapUsAJIaHFaH Ka3aKCTAH/BIK dJIEKTPOHIBI
BAK xoHe o1eyMeTTiK Kemiiep CaabICThIPBUIABL.

3epTTey HOTWXKeNepi KOPCETKEHICH, OTaHJbIK
teneapHanap apaceiza COVID-19 nanpemusics
Ke3IHJeT1 Xarmail TypaJbl €H TaHBIMall aKmapaT
Ke3AepiHiH ymririne «Xabdap» — 36,9%, «Eypazus
Oipinmi apraace» — 30,6%, KTK — 25,5% xipai.
Ocbunaiiia, XanblK apacklHAa pecrnyOIMKaNbIK ap-
Hajap MaHBBABUIBIFEI OOWBIHIIA KOII OacTam Typ.
Teprinmi opbiHaa KaparaHIbIHBIH KEPTimiKTI «5
apHa» teneapHackl — 20,6%. bynm perre oTaHAbIK
TeJleAuJapAbl MYJie KOPMEUTIHIH alTKaH PecrioH-
nmentrepain 35,5%-v1 Oy cypakka skayamn OepyneH
LIETTETIITCHIH aTall OTKEH XoH (5-cyper).

ITarmeMus ke3iHIETI KaFmai Typaabl XaJIbIKTHI
aKnapaTTaHaplpy OOWbIHINA Kemdacuibuiap KaTa-

peiHIa WHTEpHETTE XKapusIaHFaH Ka3aKCTaHIBIK
anexTpoHasl BAK «TengriNews» — 65,4%, «24.kzy»
—57,7%, «Zakon.kz» — 33,8% (6-cyper).

Teneapuamap MeH Ka3aKCTAaHMABIK 3JEKTPOH-
nel BAK pecmu axmapaTThIK pecypcerap Oouica,
DIIEYMETTIK JKeJijiep Ka3ipri 3amanna OelpecMmu,
JKaHa aKnapart Ke3i 0oubin Tabbnaael. CayanHama
HOTIDKENIepl OOMBIHITIA DIICYMETTIK JKEIiIep apa-
cergga COVID-19 mangeMusicel Ke31HAEr1 JKar-
Jlail Typallbl XaJbIK apachlHa ¢H TaHbIMAJl aKIa-
pat ke3zaepi meccenkepiep (WhatsApp, Viber,
Arent, Skype xone 1.6.) — 66,5%, Instagram —
55,0%, Youtube — 42,9%, BKonTtakte — 22,3%
(7-cyper).

Aknapat Kes3JiepiH OarayayJiaFrbl MaHBI3JbI ac-
MEeKT — aJlaMIapbIH OJIapFa IeTeH CeHiMi. 3epTTey-
re KaTbICKaH PECIOHACHTTEpre MaHAEMHUs Ke3iHIe
COVID-19 Typansl akmapaT ajdyIbIH CETi3 pecMu,
JIBCTYPIIL xKOHEe OelipecMu, jkaHa Ke37epi MeH apHa-
napelH Oaranay yChIHBUIABL. CEeHIMAITIK NeH Hak-
TBUIBIK JICHIeHl TopT Oaranay KpuTepuidi OOHbIHIIA
OJIIIICH/I: HAKTBUIBIK, TOJBIKTBIK, MaiIaIblIbIK,
apaHJaTYIIBUIBIK koHEe KyMmoHIUTiK. CayanHama
HOTIDKETIEPl XaJIBIK apachlHOa CEHIMIUTIKTIH €H
JKOFaphI JICHI'eHl €Ki KO3/IeH aJIbIHFaH aKlapar eKe-
HiH KepceTTi — J[YHHUEeKY3UIK ACHCAYIBIK CaKTay
yiteimbiHaH ([JICY) — 49,1% xoHe MequIrHa Ma-
MaHapbl MCH JCHCAYJIbIK CaKTay YHbIMIApbIHAH —
40,6%.
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backa [ OcHoeHoid

Kasakcrad [ OcHosHoi
«Mup» [ COcHoeHoii
5Apra [N OctosHoi
«kTK» [ O cHosHoil

«Eypasway Gipinwi aprace [ NN Ocio:Hoit
«xatap» [N OcHosHOj
Men Teneauaap kapamaiimo  |IEEEEG_—— G 05 H O

5-cypet — «[lanmemus Ke3iHIET] JKaFJail Typaibl aklapaT axy YIIiH Kail Ka3aKCTaHAbIK TeleapHaIapIbl
KU Taiiiananacei3?» qereH CypakKa skayar (Telenuuap KopeTiHaep apacblHaH).
KayanTapasa KocsHABICE 100% TeH emec, oliTKkeHi OipHeIIe TaHay sKayanTapbl KOIIaHBUIFAaH

backa I OcHOBHOW
XAA Kazundopm (inform.kz) I OcHoeHOW
Vesti.kz I OcHOBHOW
Inform bropo I O CHOBHOIA
Zakon.kz IS OCHOBHOW
24k . QCHOBHOIM
TengriNews I 0 B H O

6-cypet — «IlanneMus Ke3iHJET] JKaFIall Typalibl aKIapar ary yIIiH
Kail Ka3aKCcTaHAbIK 31eKTpoHIbl BAK-ThI i maiiananacei3?» JereH cypakka jKayarl.
YKayanrapmnein KocbHIBICH 100% TeH emec, oTKeHI OipHeIIe TaHay JKayanTapbl KOJIaHbUIFaH

backa M OcHoBHOW
OpgHoknaccHkn M OcCHOBHOM
Twitter [l OCHOBHOWA
Tenerpamm I OcHOBHOMR
Facebook | OcHOBHOW
Brontakte | OcCHOBHOW
Youtube NN OcHOBHOMN
Instagram I OCHOBHOM
Meccenaepnep (WhatsApp, Viber, Agent,... I H O i1

7-cypeT — «[lanneMusFa KaTbICTHI JKaFIail Typajbl aKImapar any YIIiH
Kall 9NIeyMETTIK JKeTiHi Wi KOJIJaHaTBIHBIHBI3BI KOPCETIHI3» AETeH CypaKKa jkKayarrap.
YKayantapasa KocsHABICE 100% TeH emec, oliTkeHi OipHeIIe TaHay JKayanTapbl KOIIAHBUIFAaH
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MekTen/yHuBepCUTeT/MYFaliMIEP CUSIKTHI aK-
mapar Ke3JepiHiH TOJBIK eMecC akmaparka Oaiia-
HBICTBI CEHIM aeHreii TomeH — 32,7%.

COVID-19 Typansl akmapar Ke3IepiHiH Mak-
CUMAJIJIBI MTalJANTBUTBIFBI OOMBIHIIIA PEHTHHT — OT-
Oacwl/ata-anagan — 42,5%, MeauIHA MaMaHIapbI
MEH JeHCaylbIK cakray yibimMaapsiHaH — 40,1%,
KEPTITIKTI  TeleapHaIapAarbl  KaHAIBIKTap —Xa-

Oapnapsl — 37,3 %, aknmapaTTbIK MOPTaj1Iap, OHBIH
imiHAe 0apIbIK DIIeyMeTTiK xeminep — 34,0 %, moc-
Tap/TybicTap, kepurinep -32,5%.

«ApaHIaTYIMIBUIBIKY JKOHE «KYMOHII CEHIM-
IOiTiK» Tepic KpuTepuiiiiepi OOWBIHIIA €H KOFa-
pBI KOPCETKIITEep KEeKe TyJFalap MeH OJorep-
nep apaceiHga — tuicinme 11,5% xone 30,7%
(4-xecTe).

4-KkecTe — «AKIapar ajy YIIiH KaHJai aKkmapar KypanIapbH NMainanaHacki3?» JereH cypakka xayanrtap. JKayanTapIblH KOCBIHIbI-

col 100% Ten emec, oiiTKeHi OipHeIIe TaHAay KayanTapbl KOIJAaHbUIFaH

XKeprimikri | AKIapaTThIK MenuunHa
Mekrer,
TeneapHa- nopranuap, XKexe Tyn- VHuBeDCH- Ot0acsl, Hocrap, MaMaHaap
JJCY |nmapmafsl ka- | OHBIH imIiHIE | Fajap MeH et Mp ra- Ara-ana- | TysIcTap, | MeH JeHcay-
HalbIKTap | OapibIk oney- | Omorepiep J'[iM z nap KOpUIiep | JBIK CaKTay
xabapyapbl | METTIK XKeJinep Aiep yibIMIap
Hakrer 49,1 21,4 16,0 10,6 16,0 21,8 17,2 40,6
Tonsik emec 10,8 22,6 21,1 232 32,7 24,5 29,9 12,1
[aiinansr 29,8 37,3 34,0 24,0 29,3 42,5 32,5 40,1
ApaHaaTy1sl 0,7 2,5 6,5 11,5 9,1 2,1 3,2 0.4
Kymonni 9,6 16,2 22,4 30,7 12,9 9,1 17,3 6,7

Kyur meH kaMTyIbplH MaHbI3/Ibl (PakTophkl, Jie-
MEK, aKMapaTThlH XalbIKKa 9cep eTy THIMAUIIriHIH
KpUTEpHil aKmapaTThl KaOBUIAAYIBIH JKEHIIIITI,
BIICYMETTIK-TICUXOJIOTUSUIBIK, YMOLIMOHAIIBIK (DOH,
aKIapaTThl YCHIHY (hopMackl OOJIBIT TaObLIAIHL.

«Cizmig oiteiHbBma, COVID-19 Hemece iHzmer
Typaibl XaJbIKKa akKmapar OepymiH €H THIMIAL Typi
KaHJaii?» JeTeH CYpaKKa KeJlecl xayanTap aJibIHIbL.

PecnionpenTrep akmapaTThl YCBIHYIBIH €H THIMII
YIII TYPiH aHBIKTaJIbl: KbICKA JKaHaIbIKTap — 67,8%,
pecmu cratucTrka — 56,3% jkoHe capamnbUIbIK, ITi-
Kip/cyx6ar — 44,9%. Ocpuiaiilia, pecrioHACHTTEPIIH
BAK-HbIH pacTeuteirbl, BAK-Ha ceHiM JeHreii JkoHe
aKIaparThl YChIHY HBICAH/IAphl TYPaJIbI MIKipIepi pec-
Mu mocTypii BAK-ka KaTeIcThI mepitik Oipaei 60Ipl.

CoHbIMEH KaTap, pecroHAeHTTepiH 1/5 Oeiri
MaHJEeMHS Ke31H/Ie Ke3JIECKeH aKITapaTThiH Ke3 Kel-
T'eH TYpiHE KYMOHMEH YKOHE CEHIMCI3/IIKIICH Kapaki-
TBIHBIH OUTIIpII.

PecnionnienTTepAiH Ko3Kapachl OOMbIHINIA aKIia-
paTThl YCHIHYILIH BU3YaJlJIbl, JBIOBICTHIK, jkoHE Oac-
na TypJiepi a3 Hemece XKOFapbl THIMJII eMec, ODIIKIM,
YHIeri okmmaysay >KarqaibIHIa TaHIeMUsT Ke31HIe
OJIAPJIBIH MIEKTEYII KOJDKETIMALIITiHe OailaHBICThI
(8-cyper).

COVID-19 nannemusicel Ke3iHue aKnapaTThIK-
TYCIHAIPY ’KYMBICTApBIHBIH JKOHE aJIIBIH aTy Iapa-

JIAPBIHBIH OCepPi Typasbl KoOipeK 0Ty YIIIiH 3epTTey-
re KaTbICKaH PEeCHOHACHTTEpIICH XKeKe Toxipuoere
cyiiere oteIpeiT: «COVID-19 xoHe >muaeMusiiap
TypaJibl aKknapaT OepyaiH OCbl HAaKThI HbIcaHbl Ci3re
Here Ko0ipeK YHAUTBIHBIH?» KOPCETy Il Cypabl.

Pecnionnentrepain mikipiepi exire Oeminmi, 0y
aKIapaTThl YCHIHYABIH OPTYPJl HbICAHIAPhI OJlap-
JIBIH 8JICYMETTIK-1eMOTpa(UsIIbIK JKOHE MCHUXO0JIO-
TUSUTBIK, epeKIIeTiKTepiHe OalIaHbICThl XaIBIKTHIH
OPTYPJII TONTAPBIHA BCEP €TElli JIETeH 3epTTey 00JI-
YKaMIapBIHBIH OipiH pacTanIbl.

PecnionnienTTepAiH  MiKipiHIIE, MEIHIIMHAIBIK
aKIapaTThl YCBIHYABIH, NPO(UIAKTUKAIBIK JKOHE
aKIapaTThIK-TYCIHIPY KYMBICTAPBIHBIH €H KOJiaii-
a6l (OpMATTApPBl PECIOHACHTTEPIl OKHFaIapIaH
xabapaap Oosy MyMKiHAiriMeH tapraTtbiH «KpIcka
YKAHAIBIKTaP, «PEHTUHTTEP JKOHE «PECMU CTATHC-
THKay» 0okl TaObuIaabl. COHIAl-aK «TajIaMabIK
MaKajajapy JKOHE «CapaliibUIapIbslH IMKIpiIepi/
cyxOattapbel» (opmarsl, efTKeHi ocbl opmarTap-
JIbIH apTHIKIIBUIBIFBI TEPEHIIK TIEH aHATUTHKA 00-
nbin TabbuIaIbl. backa ayroBu3yanibl, J6IOBICTHIK
JKOHE 0achIll MBIFapy (GopmaTTapsl Tek Oenrisi 6ip
JKac TOINTaphl apachlHia TaHbIMaIl: IHTEepHeT, aiey-
METTIK POJHMKTEP, WHTEPAaKTUBTI WHoOTpaduka —
JKacTap apachlHia, all erjie JKacTaFbl ajamjaap apa-
chIHIa — Oacria MaTepuangapsl (5-kecre).
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backa

Mudorpaduka

bByknettep

Bun6oparap

dneymeTik BelHeponuKTep
NbibbicTbik xabapnaHabipy
SNeYMETTIK nnakatrap
MHTepHeT-KoHTeHT GoMbiHWa nikipnep
PelTuHITED

AHANUTUKaNbIK MaKananap

EwraHaai

Capanuwbinapabid nikipaepi/cyx6atrapbl
Pecmu CcTaTUCTHKA AepeKkTepi

KbICKa aHanblKTap

B OCHOBHOWM

M OCHOBHOWM

B OCHOBHOWM

m OCHOBHOWM

s OCHOBHOWM

BN OCHOBHOM

mmms  OCHOBHOM

mmms OCHOBHOM

s OCHOBHOM

mmmm— OCHOBHOM

I OCHOBHOW
I () CHOBHOW
I () CHOBHOMW
)  H O BH Ol

8-cypet — «Ciznin oiibiHbma, COVID-19 HeMece snuneMusiiap Typaibl
XaJIBIKKA aKmapar OepyaiH eH THIMJII TYpi KaHaai?» JlereH cypakka jxayarrap.
YKayanrapasiy KockiHABICH 100% TeH emMec, oiTKeH1 OipHellle TaHay KayanTapbl KOJIaHbUIFaH

5-kecte — «COVID-19 sxoHe snuaeMusuiap Typaiibl aknapart oepyuaid 0y Typi Ci3zii Here KbI3BIKTBIPAIbI?» IETCH CypaKKa skayanTap

z & g 5 g=l 5% g <
| ¥ = — o, < | 8 L o a, = o o = >
= oo =~ A [te} ) 5 < a, < = >
HEE LR R I e
SE|ZES|ZEC| E|28|28E|EE| 5| a8 |28 8| E|EE|E¢E
2S|2E|228| £ |f5|55E| 22| €| e ge| 2| 28| 2E
ZEE|EF5| 2| S|EELT|gE| A EE|eE|f| 2| |28
S = g 5 = = &QIQE) (E =
Oxuranapian
xaGapnap 6oy 438 | 248 | 299 |31,5(37.9| 240 |230 |21,1] 22,2 | 22,0 [23,9|220| 0 | 222
MYMKIiHIiTIMEH
Tepenninixnen, ana- | o 5| 4o 3 | 355 207|317 157 | 127 |152] 195 | 140 | 148|152 13.5 | 127
JIMTUKAMCH
AriGricToik 13 | 05 0,5 08 | 0 03 |13 ]05] 05 | 42 03] 0 | 05 | 45
cyiiemenney
Koprexri 18 | 2.1 03 o5 | 11| 11 |29 21] 26 |05 |24|21]| 21|03
OeifHeKaTapbl
KopHekTi Karap 30 [ 11,6 | 28 51030 82 |19|16| 123 | 92 [ 84|91 96 | 7,9
Y Hamaii el 1,5 1,8 | 102 | 183 (100 | 285 |232 (30,1 27,4 | 288 |32,7]343| 31,1 | 32,2

YHamaiipl, TiTipKe-

. 3,7 | 10,8 2,1 29 | 2,1
HYJI TyIbIpaIsl

5.8 3,7 | 5.8 3,7 42 | 53|58 | 53 | 42

DMOIHOHAJIIBI

YCBIHYbIMEH 164

248 | 18,7 | 112 ] 142

16,5 | 21,4 |(13,6| 11,7 | 17,0 |12,3|11,5]| 14,1 | 16,2

Bykapanbik akmapar Kypajijaapbl MEH KOMMY-
HUKAIUSHBIH JaMYbIHBIH 3aMaHayu JKarJaaiblHa
«belipecMu MiKip KeImdacIIblIapsl», OJorepiep
JKOHe 0acka Jla TaHbIMAJl TYJFaJIap XaJIbIKThIH ITi-
Kipine epekmre ocep ere 6acranel. COVID-19 nan-
JIEMUSICHI JKaFIaiibIHa JKEKEJIereH KOFaMJIBIK, ITi-
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Kip KemrOacmIbuIapbIiHA aTak IMeH CEHIM JCHTCHiH
3epTTey YIIH pecronaeHTTepre 11 oTaHabIK KoHE
metenaik BAK exinmepin Oaranmay YCBIHBUIIBI.
Ochl TyJIFanap/ablH KOPOHABUPYC Typajbl KeHOip
MoiMaeMenepi, Kajnai OonFaHma ma, >KaHAIBIK-
Tap apHachlHa akHanabl. E.MainbllieBa pecrioH-
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JICHTTEP/IIH apachIH/Ia €H XOFaphbl TAaHBIMAJIBIKKA
ue, JEereHMEH TYPFBIHIAP apachiHIa OFaH JCTeH
ceHiM neHreiii temeH. backa BAK exinmepiHiH
TaHBIMAJIIBIK JCHTCHI PECTIOHACHTTEPIIH KaPThI-
CBIHAH acmaipl, TINTi OJapAblH MiKipiHe CeHETiH
PECIOHJICHTTEPAIH CaHbl OfaH Ja a3. byn perre
OackaapMeH CaJBICTBIPFaH/Ia €H KOFaphl CCHIMTE
KasakcTaHHBIH peCMH JICHCAYJIBIK CakTay JKyke-
cinin eximaepi A. lloi men Pecelifig pecmu jieH-
cayJbIK caKTay KYHeciHiH exinaepi A. MsICHUKOB

ne Oonzpl (Oaranayra yCHIHBUIFAHAAPABIH ILITHEH).
Ocsinaiiima, pecMu JeHCAyIIbIK CaKTay JKYHECiHIH
OKINIepl CHIPTKBI KOHE IIIKI aKMapaTThIK KUBIH-
IBIKTapFa KapaMacTaH, oJii /e 0ojica BIKIMAJ €Ty
BIIEyeTI MEH XallbIK apachiHJIa CEHIM JICHTeiiHE He
eKCHIH aTam eTy MaHBI3IbI, OipaKk OHBI YHEMI KO-
Tepy *koHe KeHelTy KaxeT (6-kecte). «COVID-19
JKOHE SIHUIEMISIIAp Typallbl aKmapar OepymaiH Oy
Typi Ci3al He KBI3BIKTBIPAAbI?» JAETEH Cypakka
xKayarnrapy.

6-kecte — «COVID-19 mocenenepi OGoibIHIIA MiKip aTaTBIH KaHAAH Olorepiep MEH TaHBIMAN ajamaapisl Oineci3 skoHe KiMre

CeHeci3?» JiereH cypakKa )ayanrap
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CeneMin 0,3 1,3 0,5 0 0,3 0,3 0 0 0 0,5 12,1
JKayan Gepyre KuHaIaMbIH 17,3 | 20,1 | 21,0 | 21,0 | 20,8 | 19,4 | 21,1 | 20,8 | 20,7 | 19,5 | 19,5
MeH 0ineMiH )KOHE CEHEMIH 125 | 17,8 | 4.2 6,9 4.4 158 | 4,2 4,7 6,1 10,2 | 4,5
MeH 6inemiH, Oipak MEH OFaH CCHOCHMIH 42,6 | 16,5 | 10,8 | 19,8 | 154 | 20,1 | 21,0 | 11,3 | 17,7 | 15,8 | 12,1
Maran Genrii 5,5 2,1 1,3 2,1 1,6 47 2,1 1,1 2,4 1,3 0
Men cenbeitmin 42 1,8 1,6 2,4 2,6 2,1 2,4 1,8 2,4 1,8 0
Men onpai agaM/Ibl TAHBIMAHMBIH 15,4 | 33,5 | 51,8 | 40,2 | 47,2 | 32,6 | 41,6 | 50,9 | 434 | 423 | 51,7
Maran Oenrim emec 2,1 6.9 8,7 7,7 7,7 5,0 7,7 9,2 7.4 8,4 0

KopbITbIHABI

CayanHaMma >XoHE PECIIOHJICHTTEeP/IiH JKayariTa-
PBIH Tangay HoTHXeJepi OolibIHIIa GipKaTtap KOpbl-
TBIHBUIAP MEH YCHIHBICTAp KacalljIbl.

[lannemust ke3iHAET1 ablH aly apagapbl MEH
KOMMYHHKAIIMSUIAPBIH ~ aKIMapaTThlK ~KamMTaMachl3
eTYAIH THUIMAUIIIIH 3epreneyleri XaJblKapasblK
TOXKipHOE MEH KaJBINTAaCKaH TOXIPUOCHI eckepe
OTBIPBII, OJIEYMETTIK cayaJlHaMaHbl IaiijaiaHa
OTBIPBIT, XAIBIKTBI TPO(UIAKTUKAIBIK MKYMBICTHI
aKIapaTThIK KAMTaMachl3 €Ty THIMIITITIH MbIHAIal
Oaranay/ipl KOJJIaHy bl YChIHA aJlaMbI3:

* JKaJIIbl XaJIBIKTBIH JKOHE MaKCaTThl TONTapIbIH
MaHJIEMUSHBIH OPTYPJIIl acleKkTiiepi xoHe Oacka aa
MeIMLIMHAJIBIK aKnapaT Typajbl xadapaap 0oy eH-
reifi (kayinTep, Tapaiy Ke3/epi, KOpFaHbIC IIapaia-
PBI JKOHE OJap/bl CaKTay MiHIeTTeMec JkoHe T.0.);

* XJIBIK TIEH MaKCaTThl TOMTApP YIIiH MEIUIH-
HAJBIK aKlapar Ke3JepiHiH Typiepi MeH CeHiMi-
Jiri (MHPEKIHSIapAbIH TapaTyblH O0JIIBIPMAY KO-

HIHJIETI MEMJICKETTIK IIapajap Typalibl, JeHCAYIIBIK
caKTay JKYMECIHIH )KYMBICHI TypPaJIbl, MEIUIIMHAIIBIK,
CTaTUCTHKA Typajbl koHe T.0.);

* MaHJEMUs Ke3iHJIe MEJUIUHAIIBIK aKIapaTThl
Tapary HbICAHJApbhl MEH BJICTEePIHIH XaJblK ICH
MaKcaTThl TONTApABIH THIMILIITIH Oaranay (KamTy,
KOPHEKUIIK, SMOLMOHAIIBI-TICUXOJIOTHSIIBIK  9Ccep
eTy oHe T.0.)

* TAHJIEMUSIMEH KYpecyre TiKelel HeMece Ka-
HaMa KaThICATHIH JKOHE PECMHU JKOHE OelpecMu Me-
JMIMHAJIBIK, aKrapar Keslepi OOJIbI TaObUIATHIH
OPTYPII KYPBUTBIMIAPFA XaJIBIKTIH JKOHE MaKCATThI
TONTApPJIbIH CEHIM JCHIell (MEMIICKETTIK OopraHjaap,
MEIUIIMHAIBIK, YHBIMIAp MEH Jopirepiiep, Oykapa-
JIBIK aKMapaT Kypalaapsl koHe T.0.)

Y CHIHBUTFAH KOPCETKIIITEp aBTOpJap o3ipie-
IeH cayajlHamMa MEH OHBIH HETri3iHJe >KYpri3iuireH
SMIUPHUKAIBIK, 3€PTTEY/IiH HETi3iH Kypanusl. JlereH-
MEH OJIap TOJBIK E€MEC KOHE OJIap/(bl TOJIBIKTHIPY,
JKAHAPTY JKOHE HAKTBUIAY YIIIH TYPAKThI )KYMBICTBI
KaKeT eTeIi.
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XKana undexuumsulap MeH aypynapAblH Tapa-
JyBIH OOJNABIpMAy OOMBIHINA TIPOGUIAKTUKAIBIK
KYMBICTapAbl aKmapaTThIK KaMmTamachl3 eTY/AiH
TUIMAUTITIH apTTBIPY YIIIH MEMJIEKETTIK OpraHaap-
Fa, JCHCAyJBIK cakTay ekinaepine xoHe BAK KbI3-
METKEepJIepiHe YCHIHBITYbI MYMKIH:

- XaJbIKIEH TYCIHAIPY >KYMBICTapbIH >KYHei,
KEeIIeH 11 )KOHE Y3/IKCi3 XKYpri3y (3nuaeMus, manie-
MU J)KOHE TOTCHIE JKaFaaiap skarnaiblHaa FaHa
emMec);

- OPTYPIi KOPFaHbIC, UMIICPATHUBTI KOHE BIHTA-
JIAH/ABIPY IIapajapbIHBIH aybICTIaibl yiiecimi 6ap
KOFaMJIbl MaHAEMUSIaH KOPFAyIblH HAaKTBl, JIOTH-
KJIBIK, JKOHE JOUEKTI MEMIICKETTIK CTPaTeTHSICHIH
a3ipney («hard and soft»);

- SMHIESMUSIIAP MEH I1HACTTEePAiH KayilTiiiri,
KOpFay ®JIiCTepi, MEMJICKETTIK JXOHE JCHCAYJBIK
caKTay OpTaHIapbIHBIH THIMI SPEKeTTepi Typajbl
CEeHIM/Ii ’KOHE TYCIHIKTI aKnapaTThl jKeAes KETKi3y
YIIH aKNapaTThIK-KOMMYHUKAIUSITBIK, CTPATETHsI-
HBI KJIBIITACTHIPY;

- XaJIBIKIICH KapbIM-KaThIHAC CTpaTeTHsUIapbIH
93ipIiey Ke3iHJe aKmapaTThIK dKYMBICTBI KYPTi3yAiH
€CKi KOHe JKaHa 9/IicTepiH OipiKTipy; MaHIEMUS Ke-
3iHJe ©31H A2JIeNIIeTeH HHHOBALUSUIBIK, (CTEpEOTHII-
Tey JKOHE TpoOiIeMaIaHABIPY), aKIapaT KETKI3YIIH
BIIiCTEpi MEH HBICAaHIAPBIH (OeHpecMu KOFaMJIBIK
MiKip KemobacuisuIapel, OeAenal Meana TyJFaiap,
TaHBIMAaJl JKOHE CEHIMJI MHTEpHET-NopTaiaap, Te-
JieapHayIap JkoHe T.0. apKbUIbI) KCHIHEH CHT13Y;

- MakcaTTbhl TONTapIbIH OJICyMETTIK-IeMOr-
padUsITBIK €PEKIIENTIKTepiH — JKAChIH, YXKBIHBICHIH,
TYPFBUIBIKTHI XKepiH, O1TiM LeH31H xoHe T.0. eckepe

OTBIPBIIT KOMMYHHUKAIIHS CTPAaTeTHsUIapblH 93ipIiey,
OyJ1 perTe jkacrap apachlHAa TaHbIMal OailaHbIC
apHaJapblH FaHa eMec (MHTEpHET, MECCEHIKEep-
Jiep), COHBIMEH Karap OJIapJblH OTOACBhLIAPBIHBIH
erjae MyIIeNepiHe apHaJFaH JSCTYPI apHajIapibl
(Tememumap, paano, ra3eTTep) Makganany Kaxker;

- XaJBIKIICH MPOQIIAKTUKAIBIK )KOHE aKIapar-
TBIK KYMBICTBI JKY3€Te achlpy YPAICIH/IC alllbIKThIK-
ThI, CEHIM/II apTTHIPY JKOHE OJIAPJBIH apacChIH/AFbI
yiutecTipyAi KYIIEHTy apKbIIbl MEMJIEKETTIK OpTaH-
JIapJIbIH, JACHCAYIIBIK CaKTay OKUIICpiHiH, Aopirep-
nep meH pecmu BAK-TBIH Oenernin apTThIpy;

- XaJIBIKTBIH MEIUIUHAIIBIK JKOHE aKIapaTThIK
CayaTThUIBIFBIH apTTBIPY, XajblK JCHCAYJIbIFbIHA,
JepirepliepiiH Oe/eniHe KoHe PecMU MEUIIMHAFa
Kayil TOHAIPETIiH MEIUIIMHA CATACHIHIAFEI CEHIMCI3
JKaJIFaH aKMapaTThIH TapalyblHA KapChl TYPY;

- JIeHCayJbIK CaKTay/a calajia JCHCAYJBIKTHI,
eMip Kayimnci3firi, MeIUIUHAIBIK KbI3METTEeP/IiH
camacel JKOHE T.0. KaMTaMachl3 €Ty Mocenese-
pi OoiipiHIIa TypFbIHAApAaH Kepi OainmaHbic amy
YIIIH OJIEYMETTIK 3epTTeyNiep KYPri3yai KeHIHEH
KOJIJIaHy.
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Makana «COVID-19: xaHa pecnupaTOpIbIK
aypyJlapablH, OHBIH IITiHAC KOPOHABHPYCTHIK, WH-
(eKUUsHBIH Taia OONYBIHBIH FHUIBIMH-TEXHOJIO-
THSUTBIK, HETI37IeMeCi» TaKbIPBIOBIHIAFEl FHUIBIMHU
’k00aHBI OaFIapiIaMablK-MaKCaTThIK KapKblIaH-
IBIpy meHOepinae maisramanran. (2021-2023 xxk.)
Ne BR 11065386 ([leHcaynbik cakTay MUHUCTPIIITI).
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DEVELOPMENT OF THE NATIONAL POLICY
IN THE FIELD OF CAREER GUIDANCE AS A TOOL
FOR THE DEVELOPMENT OF THE WELFARE STATE

The relevance of this scientific study lies in the growing significance of analyzing state-level strate-
gies in the sphere of vocational guidance as a critical factor contributing to the formation and develop-
ment of the welfare state. In contemporary socio-political discourse, the role of professional orientation
has shifted from a narrow educational task to a broader instrument of socio-economic regulation and so-
cial integration. Accordingly, this research seeks to explore the interconnection between state-led career
guidance policies and the structural evolution of the welfare state. The central objective is to evaluate
the extent to which national policies in vocational guidance contribute to enhancing social development
indicators and consolidating welfare institutions.

The study sets out a series of research tasks to achieve this aim. These include: the theoretical
and methodological analysis of the state’s role in career guidance as a developmental mechanism; the
identification of global trends in public policy on youth career assistance; a comparative assessment
of international best practices in implementing vocational orientation strategies; the development of
methodological tools to evaluate the impact of diverse state approaches on welfare development; and
the formulation of policy recommendations for public administration bodies regarding the use of career
guidance as a strategic tool for social state advancement.

The research is grounded in a systems analysis approach, allowing the examination of vocational
guidance as part of a complex and interrelated system operating under conditions of political and eco-
nomic uncertainty. A comprehensive set of qualitative and quantitative research methods was employed,
including comparative analysis, logical reasoning, synthesis, deduction, classification techniques, and
sociological surveys. The empirical part of the study is supported by visualized data in the form of tables
and charts, which illustrate the characteristics and effectiveness of various state approaches, stages of
career guidance implementation, structural models of vocational education institutions, and the results
of surveys conducted among target populations.

The practical significance of this study is defined by the applicability of its conclusions to policy-
makers, civil servants, and scholars in political science and sociology, particularly those engaged in the
formation of inclusive, socially oriented state policies.

Keywords: methods of improving the state activity, sustainable social development, shortage of
personnel, vocational guidance of applicants.
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OACYMETTIK MEMAEKETTI AAMbITY KYpPaAbl peTiHAe
KocinTik 6araap 6epy caAacblHAAFbI YATTbIK CasicCaTTbl 83ipAey

BYyA FbIAbIMM 3€epTTEYAiH ©3eKTIAIN 9AeyMeTTIK MEMAEKETTIH, KaAbINTacybl MeH AaMyblHa
bIKMAA eTeTiH MaHbI3Abl (PaKTOp peTiHAe Kacibu 6arpaap CaAacblHAAFbl MEMAEKETTIK AeHremaeri
CTpaTernsaAapAbl TaAAQyAblH MaHbI3AbIAbIFbIHBIH apTybl GOAbIN Tabblraabl. Kasipri koFamabIK-casicu
AVCKYpCTa KacCibn GarAapAayAblH POAI LIEKTEYAI HiAiM Gepy MIHAETIHEH BAEYMETTiK-3KOHOMMKAADIK,
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SAEYMETTIK MHTErpaLmsiHbIH KeH KypaAblHa aybICTbl. THicCiHLIE, OYA 3epTTey MEMAEKETTIK KaCinTik 6ar-
AApAQy casicaTbl MEH DA-ayKAT MEMAEKETIHiH, KYPbIAbIMABIK, SBOAIOLLMSCHI apacbiHAAFbl GANAAHBICTbI
3epTreyre OGarbITTaAFaH.

Herisri makcat — yATTbIK, KOCInTik GarAapAay casicaTbl 9SAEYMETTIK AaMy KOPCETKILITepiH apTTbl-
pyFa XeHe 9AeyMETTIK KaMCbI3AQHABIPY MHCTUTYTTAPbIH HbIFANTYFa KAHLIAABIKTbI bIKMAA €TeTiHiH 6a-
Fanay. Makanaaa oCbl MakcaTKa >KeTy yiuiH OGipkaTap 3epTTey MiHAeTTepiH Kosiabl. OAapFa MblHaAap
>KaTaAbl: MEMAEKETTIH Aamy TeTiri peTiHaeri kacibu 6araapAayAarbl POAIH TEOPUSIABIK, XKOHE SAICHa-
MaAbIK, TAAAQY; >KaCTapAblH MaHCAObIHA KOPAEMAECYAIH MEMAEKETTIK CasiCaTbiHAAFbI XahaHAbIK, Yp-
AICTEPAI aHbIKTay; KaciOn 6araapaay CTpaTermsiaapbliH iCKe acbiPyAblH Y3AIK XaAbIKapaAblk, ToXKiprnoe-
AEpiH CaAbICTbIPMaAbl HaFaay; 9pTYPAI MEMAEKETTIK TOCIAAEPAIH 8cepiH Baranay YiLiH 8AICHaMAAbIK,
KYPAAAAPAbI 93ipAeY; SAEYMETTIK KAMCbI3AQHABIPYAbI AAMbITY TypaAbl >K8HE MEMAEKeTTiK 6Gackapy
opraHAapblHa KaCinTik GarAapAayAbl DAEYMETTIK MEMAEKETTI IATEPIAETYAIH CTPATErnSAbIK, KypPaAbl pe-
TiHAE MarAaAaHyFa KATbICTbl CAsiCM YCbIHbICTAp TY>KbIPbIMAQY .

3epTTey casich >KoHe 3KOHOMMKAAbIK, OEATICI3AIK >KaFAaMbIHAQ >KYMbIC >KACanTblH KYPAEAI >KoHe
e3apa 6aAaHbICTbI XKYMEHIH OOAIri peTiHAe Kacion 6arAapAayAbl KapacTblpaTbiH XXYMEAIK TaAAQy TOCi-
AiHe HerizaeAreH. CaAbICTbIpMaAbl TaAAQY, AOTUMKAAbBIK, MAMbIMAQY, CUHTE3, AEAYKLUMS, XKiKTey aaicTepi
JK&HE BAeyMETTaHyAbIK, CayaAHaMaAapAbl KOCA aAFaHAQ, CaraAbl XXeHe CaHABIK, 3epTTey 8AiCTepiHiH
TOABIK, XXMbIHTbIFbl KOAAQHBIAABIL. 3EPTTEYAIH SMMMPUKAABIK, BOAITT BPTYPAI MEMAEKETTIK TOCIAAEPAIH
epeKLIeAIKTePI MEH THMIMAIAIMiH, KOCINTiK GaFAapAayAbl €HTi3y Ke3eHAEpiH, KacinTik 6iaim b6epy meke-
MeAEepiHiH KYPbIAbIMABIK, MOAEAbAEPIH >X8HE XaAbIKTbIH HbICAHAAbl TOMTapbl apacblHAQ XYPri3iAreH
CcayaAHaMaAapAblH HOTUXKEAEPIH CYypeTTeNTiH KeCTEeAep MEH AMarpaMmanap TYPiHAEri KepHeKi Aepek-
TEPMEeH HbIFaNTbIAFaH.

ByA 3epTTeyAiH MpakTUKaAbIK, MaHbI3ABIAbIFbI OHbIH, TY>KbIPbIMAAPBIHbIH, CasicCaTKepAepre, Mem-
AEKeTTIK KbI3MeTLUiAepre >KaHe cascaTTaHy >XOHe ©AeyMeTTaHy CaAaCblHAAFbl FaAbIMAAPFa, acipece
MHKAIO3MBTI, 9AEYMETTIK 6aF AQpAAHFaH MEMAEKETTIK CasicaTTbl KAAbINTACTbIPYMEH alHAAbICATbIHAAPFA
KOAAQHbIAYbIMEH aHbIKTaAAAbI.

TyiiH ce3aep: MEMAEKET KbI3METIH XKETIAAIPY BAICTEPI, TypakTbl 9AEYMETTIK AaMy, KaApAap Tan-
LLbIABIFbI, TAAQMKEPAEPAIH KaciOn Garaapbi.
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Pa3pa6oTka HalMOHAaALHOW MOAMTHKK B 00AaCTH NpodpopueHTalmMm
KaK MHCTPYMeHTa Pa3BUTUS COLLMAABHOIO FOCYAApCTBa

AKTYaAbHOCTb AQHHOIO HAay4HOrO MCCAEAOBaHMSI 3aKAIOYAeTCd B pacTylleil 3HAUMMOCTM aHaAU-
3a CTpaTerunii rocyAapCTBEHHOrO YPOBHS B chepe nNpoheCcCMOHAABHOM OpUEHTALIMMN KaK BadkKHEeMLLEero
chakTopa, CNocobCTBYIOLLErO CTAaHOBAEHMIO M PAa3BUTUIO COLIMAABHOIO rOCYAQpCTBa. B coBpemeHHOM
00111eCTBEHHO-TIOAUTUUYECKOM AMCKYPCE POAb MPOCEeCCMOHAABHOM OpPMEHTALLMM CMECTMAACh C Y3KOM
06pa3oBaTeAbHOM 3aAauM Ha GOAEE LUIMPOKUIA MHCTPYMEHT COLLMAAbHO-3KOHOMMYECKOTO peryAmpoBa-
HWS 1 counanbHOM MHTerpaumn. CooTBETCTBEHHO, AQHHOE MCCAEAOBaHME HArMpaBAEHO Ha M3y4yeHue
B3aMMOCBSI3W MEXAY rOCYAAPCTBEHHOM MOAUTMKONM NMPOopreHTaLmMK 1 CTPYKTYPHOM 3BOAIOLIMEN FO-
cyAapcTBa Bceobuero 6AarococTosiHusl.

OCHOBHa$i LLleAb COCTOMT B TOM, YTOObI OLLEHWTb, B KAKOW CTENEHM HALMOHAAbHAs MOAMTUKA B 0OAA-
€TV NpoheCcCMOHaAbHOM OpUEHTALMK CMOCOOCTBYET MOBbILLIEHMIO MOKa3aTeAel COLMAAbHOIO Pa3BUTUS
N YKPENAEHUIO MHCTUTYTOB COLIMAAbHOrO obecrieyeHus. B nccaeaoBaHMM CTaBUTCS PsiA MCCAEAOBa-
TEAbCKMX 33aAa4 AAS AOCTUMXKEHMS 3TOW LeAn. K HMM OTHOCSTCS: TEOPeTUUECKUIA M METOAOAOTMYe-
CKMIA aHAAU3 POAM TOCYAAPCTBA B MPOMOPHUEHTALIMMU KaK MEXAHM3MA PA3BUTUS; BbIIBAEHME TAOBAAbHbIX
TEHAEHLMIN B FOCYAQPCTBEHHOM MOAUTUKE COAEMCTBUS Kapbepe MOAOAEXM; CPAaBHUTEAbHAS OLleHKa
AYYLLMX MEXAYHAPOAHBIX MPaKTUK peaAr3aumm cTpaTeruii NpogecCMoHaAbHOM OpueHTaumK; paspa-
60TKa METOAOAOMMYECKMX MHCTPYMEHTOB AASl OLLEHKM BAMSIHWSI PAa3AMYHBIX FOCYAQPCTBEHHbIX MOAXO-
AOB; O Pa3BUTUM COLMAALHOIO obecrieveHus:; 1 (PoPMYAMPOBAHME MOAUTUUECKMX PEKOMEHAALMIA AAS
OpraHoB roCyAQPCTBEHHOTO YNPaBAEHUSI OTHOCUTEABHO UCMOAb30BaHNS NPOhOpUEHTALMN B KauecTse
CTpaTernyeckoro MHCTPyMeHTa NPOABMXKEHMUSI COLIMAABHOTO FOCYyAQpCTBa.

Mccaep0oBaHWe OCHOBAHO Ha MOAXOAE CMCTEMHOrO aHaAM3a, MO3BOASIOLLEM paccMaTprBaTh Mpo-
heccroHaAbHYIO OpMEHTALMIO KakK YaCTb CAOXKHOM M B3aMMOCBSI3aHHOM CUCTeMbI, (PyHKLMOHUPYIOLLIE
B YCAOBMSIX MOAUTUYECKON M DKOHOMMYECKOM HEONpPeAeAeHHOCTU. BbIA MCMOAb30BaH MOAHbIN Habop
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KaueCTBEHHbIX M KOAMYECTBEHHbIX METOAOB UCCAEAOBAHMS, BKAIOYAS CPABHUTEAbHbI aHAAU3, AOTM-
Yyeckme PaCCy>KAEHUs, CUHTe3, AEAYKLMIO, METOABI KAAcCUUKaUMM 1 COLMOAOTMYECKMe OMnpoChl.
IMNMpUYeckast 4acTb UCCAEAOBAHMS MOAKPENAEHA BU3YaAM3MPOBAHHBIMU AQHHbIMU B BUAE TabAML, U
AMarpamm, KOTopble MAAIOCTPUPYIOT 0COOBEHHOCTU M 3(P(PEKTUBHOCTb PA3AMUHbIX FOCYAAPCTBEHHbBIX
MOAXOAOB, 3Tarbl BHEAPeHWs NpodopreHTaumm, CTPYKTYPHbIE MOAEAUN YUPEXXAEHWIM NpodeccuoHaAb-
HOro 06pa3oBaHMs U Pe3yAbTaTbl OMPOCOB, MPOBEAEHHbIX CPEAU LIEAEBbIX IPYMM HACEAEHMSI.
NpakTryeckas 3HAUMMOCTb AAHHOTO MCCAEAOBaHMS OMPEAEASeTCS MPUMEHUMOCTbBIO €ro BbIBOAOB
K MOAMTMKAM, FOCYAQPCTBEHHbIM CAY>KALLMM M YUYeHbIM B 0OAACTU MOAUTOAOTMM U COLLUOAOTUM, OCO-
6EeHHO K Tem, KTO 3aHMMaeTcsl (hOPMUPOBAHUEM MHKAIO3MBHOM, COLMAABHO OPWMEHTMPOBAHHOW rOCy-

AAPCTBEHHOM MOAUTUKMN.

KAtoueBble cAOBa: METOAbI COBEPLUEHCTBOBAHMS AESTEAbHOCTU FOCYAAPCTBA, YCTOMUYMBOE COLM-
aAbHOE pazBuTHE, AULMT KAAPOB, MPOGECCMOHAAbHAS OPUEHTALIMS aBUTYPUEHTOB.

Introduction

In the context of a rapidly changing social and
economic reality, the issues of professional self-
determination of citizens are becoming particularly
important. The development of an effective national
career guidance policy is becoming an important el-
ement of the State strategy aimed at implementing
the principles of the welfare State. Career guidance,
as a system of measures to support the choice of a
professional path, plays a key role in ensuring social
justice, sustainable development of the labor market
and improving the quality of human capital.

The National Vocational Guidance Policy is
not just a tool for regulating the interaction of the
education system and the labor market, but also an
important mechanism for supporting social equality,
sustainable development and the realization of citi-
zens’ rights to decent work.

A welfare state involves ensuring that everyone
has equal access to opportunities for self-realization,
professional growth, and social mobility. In this con-
text, career guidance is of particular importance.: it
allows you to identify and develop the potential of a
person, ensure an informed choice of profession and
adapt to changes in the employment structure. The
development of a state career guidance policy is be-
coming particularly relevant in the context of rapid
technological transformations, the transformation of
the labor market and increasing requirements for the
qualifications of employees.

Despite the importance of this area, challenges
remain in the practice of public career guidance pol-
icy related to fragmented approaches, insufficient
coordination between participants, and limited ac-
cess to quality career guidance services for vulner-
able groups. In this regard, a systematic approach
is required to develop and implement a national ca-
reer guidance strategy focused on long-term goals
of social development, youth support, strengthening
social justice and human capital growth.
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This article is aimed at analyzing the theoretical
foundations and practical aspects of the formation
of state policy in the field of career guidance, as well
as identifying its potential as a tool for the develop-
ment of the welfare state.

Literature review

A widespread opinion exists that in compari-
son to the various resources existing in the world,
including physical resources, the most valuable are
human resources. In addition, those territories where
a large number of the population is concentrated are
currently actively developing and characterized by
a strong economy. Based on the fact that the labor
market is changing all over the world, the demand
for the development of the working capacity of the
population is a priority goal for commercial and
non-commercial organizations in countries where
the economy is developing (Muyia et al., 2018).

The achievement of success in the 21st century
requires a systematic approach and cooperation to
contribute to the long-term and sustainable develop-
ment of the whole society (Yavuz, 2019). Numerous
organisations and institutions have invested signifi-
cant resources in familiarising more students and
adults with the prospects of education and career in
science, technology, education, and mathematics.
These efforts have combined over the past few de-
cades into a major movement in the field of educa-
tion and career development (Blustein et al., 2020).

Professions are recognised fields of activity that
require special knowledge, training and skills. Entry
into the profession is achieved by obtaining a high
qualification, for example, a university diploma. The
theoretical knowledge base and professional quali-
fications distinguish professions from other activi-
ties and create a unique identity for their represen-
tatives. Professions have identified entry paths that
help members practising in this field (practitioners)
to create their professional identity. Governments
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may also regulate access to certain professions, such
as teaching and psychology (O'Reilly et al., 2020).
The well-documented decline in investment in edu-
cation in the global economy requires a critical anal-
ysis of the political reasoning affecting educational
systems and student learning. One should agree that
business interests and other external factors play
an important role in the process of development of
public education in each country. They are in close
connection with economic and technical structures,
which allows for speeding up the integration of es-
tablished management models of various types of
education. Regardless of whether they are managed
by the Organization for Economic Cooperation and
Development (OECD), the Program for Interna-
tional Student Achievement (PMDU) or local or-
ganizations, the subjects of educational activity are
assigned the duty to implement the neoliberal devel-
opment of education (Lemke et al., 2018). While the
literature on social states has made great strides in
describing and explaining these policies, compara-
tively less time has been spent on a systematic study
of the results of such actions (Hannah et al., 2020).

Wealth is actively growing in a large number
of countries. All developing economies have cre-
ated new approaches to social security — health care,
pensions, unemployment insurance and education.
Some did it very quickly, such as the Republic of
Korea and Thailand. There are states in which such
processes are slow, such as India and China. Under
the condition of economic development, there is an
increase in social well-being. But the way welfare is
organized will definitely change in the future. Hu-
manity’s needs were affected by external influences,
which led to the necessity of reforming the available
means for their provision. As wealth has grown, in-
equality has spread, coinciding with rising incomes
relative to labor. As a result, there is a need to revise
social relations. Ways to solve this problem may in-
clude new vectors of basic income, which are start-
ing to be used in several European countries. The
first consists in the distribution of new personal ac-
counts intended for carrying out financial transac-
tions with both legal entities and individuals. The
second tool is loans for human resource develop-
ment and lifelong learning. The latter provides for
the right of a person to care, as well as new tools for
processing all objects (Mulgan, 2016).

Materials and methods

The assessment of state approaches to the orga-
nization of vocational guidance as a tool for improv-

ing the state with high social indicators involves the
study of digital, natural and economic indicators, the
aggregate of which can determine the impact of the
implementation of new strategies according to vari-
ous state and social indicators. The system analysis
in this scientific work made it possible to explore
the ideas of professional orientation as a tool for the
development of the social state in the context of a
complex multi-component structure that must be
involved and work in the conditions of an unstable
political and economic situation.

System analysis made it possible to study the
research object in detail as a structure with many
interdependent elements, and therefore to obtain a
deeper and comprehensive understanding of the re-
search subject.The method of logical analysis was
used to study the complex structure and individual
components. It provided for recreation of the con-
struction of state approaches in the context of pro-
fessional orientation as a tool for the development of
the social state. The method of comparing leagues is
the basis of the process of evaluating common and
distinctive features, which are the basis for future
classification and grouping. Thus, within the frame-
work of this study, statistical data on the issue of
understaffing for different years were compared.
On the basis of the synthesis method, separate parts
were united into a single unit, and, consequently, it
was possible to reveal the dependence and establish
connections between the structural elements of the
object. Due to the method of synthesis, the system-
atization of materials that reveal the peculiarities of
the influence of social policy methods on each other
was carried out, as well as the evaluation of their
impact on career guidance as a method of develop-
ing the social state was made. The deduction helped
to transform the understanding of objects and sub-
jects from general concepts to individual judgments.
On its basis, there was an ascent from the abstract to
the concrete, namely, the constituent elements of the
social state were outlined. The classification method
was used to systematize ideas about the organiza-
tion of a number of researched components from
different fields and types of employment. Based on
it, a system of subordinate categories, namely re-
spondents, according to their personal and profes-
sional characteristics was developed. The survey
of respondents is a way of collecting information
by means of written responses to a system of stan-
dardised questions in a pre-prepared questionnaire.
A total of 150 respondents took part in the survey. A
targeted sampling procedure was adopted to recruit
participants. The sample consisted of students and
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schoolchildren from 13 to 22 years old. The survey
was conducted in Astana. The data were collected
using the semi-structured interview method. The re-
spondents answered the question “What profession
have you chosen/plan to choose for yourself?”, and
“What influenced/influences your choice of profes-
sion?”. The respondents had no optional answers
to choose from and could name any profession and
motivation.

The research involves conducting a theoretical
analysis of a number of relevant scientific sources.
Political scientists and sociologists actively research
topics related to the development of national policy
in the field of vocational guidance as a tool for the
development of the welfare state. The issue of im-
provement and support of small and medium-sized
businesses is relevant in scientific doctrine, and var-
ious researchers have been working on it in recent
years.

Results and discussion

The literature on the regulatory social state
provides analytical opportunities for studying
these changes. Nevertheless, scientists interested
in this topic are mainly focused on social policy,
and there are few analyses studying how regula-
tion solves social problems in other areas of social
policy, such as the provision of vocational guid-
ance services to citizens of the country, and the
subsequent merging of this policy on the economic
development of the state (Hartlapp, 2020). Quality
education and career guidance are very important
in the modern world. This assumes that methods of
professional orientation involve the interaction of
its subjects. This process allows developing a level
of self-awareness, as well as the amount of knowl-
edge about various types of professions and the la-
bor market as a whole. As a result, an increase in
the volume of personal and professional resources
is expected. This method is based on a person’s
freedom of self-expression, therefore, in the con-
text of helping citizens with career guidance, the
most important thing is to help participants deter-
mine and design the actions necessary to obtain the
desired profession. To achieve this goal, several
steps must be taken. This process should be orga-
nized and gradual, as a result of which it will be
possible to improve the effectiveness of the emer-
gence and dissemination of the project. In this way,
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career guidance is being reformed into a separate
algorithm of individual development, which can be
described in four stages:

- Research. Open and unsystematic exploration
of oneself and the environment;

- Crystallisation. A person has general idea of
their educational plan and desired professional ori-
entation, determines the sphere of action, as a result
of which the scope of research, expression of per-
sonal interests is reduced;

- Specification. A person can evaluate, imple-
ment clear actions, define an algorithm and consid-
ers it the most priority among others;

» - Execution. A person begins to take actions,
makes clear steps, making personal efforts, and
turns the project (constructed at the previous stages)
into reality.

Tasks and functions of the departments of career
guidance and organisational work in the Republic of
Kazakhstan:

- Organisation and holding of events aimed at
career guidance within the framework of coopera-
tion of educational institutions of all levels;

- Organisation and control of summer employ-
ment of college and university students;

- Organisation and control of career guidance
tests for applicants;

- Collection of reports on career guidance in the
walls of educational institutions of the VET system
of East Kazakhstan region and Institutes of the re-
gion;

- Organisation of participation of winners of re-
gional championships at the WorldSkills Champi-
onship;

- Providing consulting assistance to colleges
when filling out the NOBD;

- Collection and compilation of the annual re-
port of educational institutions of the East Kazakh-
stan region system;

- Updating the passport of the system of techni-
cal and vocational education (KSU Centre of Voca-
tional Education of East Kazakhstan Region).

A similar scheme is presented in Figure 1.

The general need for stuff in the industrial sec-
tor shows (Figure 2) that workers with higher spe-
cialised education are most in demand — as much as
73.8%, followed by workers with secondary special
education — 19.5%, and only 6.7% of employees
need to have some other education to work in the
industrial sector.
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organisational work
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resources and facilities of colleges

Department of research and
information

Figure 1 — Structure of the vocational education centre

The need for personnel in the industrial sector

m With a university degree in the field

m With a vocational secondary education

Figure 2 — The need for personnel in the industrial sector

At the moment, there is an acute shortage of
qualified specialists in the Republic of Kazakhstan.
This problem is especially visible among engineer-
ing, industrial, medical, and pedagogical speciali-
ties. A sharp imbalance among applicants choosing
humanities and technical specialities creates a dis-
parity among young qualified specialists. As a re-
sult, the labour market lacks 240 thousand special-
ists in the construction sector, 25 thousand people
in the field of mechanical engineering, 12 thousand
medical workers, 5 thousand teachers. There is
also a clearly visible shortage of personnel in the
transport sector (almost 6 thousand people), among

miners and other professions in DPI (more than 4
thousand people), and among many other working
specialities (Syzdykova, 2018).

In addition, as part of this work, a survey of 150
respondents was conducted, the sample consisted of
students and schoolchildren aged 13 to 22 years old.
The survey was held in Astana. The respondents
answered the question “What profession have you
chosen/plan to choose for yourself?”, and “What
influenced/influences your choice of profession?”.
No optional answers were given so the participants
could name any profession, and name an unlimited
number of factors that influenced the choice of pro-
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fession. As a result of the survey, the most popu-
lar specialities among respondents were medicine
(16.67%), finance/economics (16%) and engineer-

ing (10.67%). In addition, a large number of respon-
dents (14%) were undecided about their future pro-
fession (Table 1).

Table 1 — The answers to the question “What profession have you chosen/plan to choose for yourself?”

Specialisation Number of people In percentage terms (%)
Medicine 25 16.67
Finance/Economics 24 16
Engineer 16 10.67
Pedagogy 9 6
Jurisprudence 9 6
Programmer 6 4
Political Science/International Relations 6 4
Translator 5 3.34
Marketing/Management 5 3.34
Mathematician 4 2.67
Journalism 4 2.67
Internal forces 4 2.67
Biotechnics 3 2
Tourism 2 1.34
Chemist 1 0.67
Communications/Radio engineering 1 0.67
Cook 1 0.67
Physicist 1 0.67
Public administration 1 0.67
Dispatcher 1 0.67
Agricultural technician 1 0.67
Undecided 21 14

Among the factors influencing the choice of a
future profession, the “Advice of parents/relatives”
turned out to be the most significant. 117 respon-
dents named this option. The least applicants follow
the advice of friends — only 11 responses (Table 2).

Table 2 — The answers to the question “What influenced/
influences your choice of profession?”

Motivation Times selected
Advice from parents/relatives 117

Quality of the curriculum 86

Advice from teacher 59

Quality of teaching staff 51

Relevance of the profession 50

Salary 48

University prestige 47

Advice of friends 11

124

One of the most controversial parts of the ed-
ucational environment is professional education,
which affects the learning algorithm of young peo-
ple. Most of the problems in classroom-based coun-
tries are caused by the large amount of theoretical
information that students learn, which does not lead
to the desired educational results, and also does not
satisfy the needs of students in practical skills. In a
study of the effects of an Australian reform aimed at
replacing the general form of the educational envi-
ronment, aimed at eliminating the disadvantages of
excessive classroom learning, the researchers con-
cluded that the reform led to a significant increase
in enrollment in private colleges. To a greater ex-
tent, this is due to a closer connection between the
educational courses that students master and the re-
quirements of employers. It is also worth noting the
improvement of students’ academic performance
without a negative impact on equality (McVicar et
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al., 2018). Thus, the impact of social policy on the
learning process has led to an improvement in the
labour market situation, thereby reducing the unem-
ployment rate.

Studies of the development of workplaces, as
well as the labor market, show that unusual multi-
component tasks in various professional fields are
promising for the coming years. In turn, standard
tasks are mostly performed by automated systems,
which contributes to their devaluation and makes it
impossible to employ stuff. Any work can be con-
sidered as a set of challenges, including both simple
and complex. However, the reform of the labor mar-
ket will clearly reflect on the structuring of leader-
ship, as well as counseling and vocational training.
The vacancies themselves will also reflect changes
over time (Valverde et al., 2020).

In order to promote the development of a pro-
fessional learning environment, in 2012, the in-
novative policy “Career guidance and leadership
in secondary vocational education” was launched
in the Netherlands. Three case studies were con-
ducted to describe the impact of this project on
social policy outcomes. Surveys and discussions
were organized in three schools. The researchers
concluded that communication between the prin-
cipal and teachers, as well as between the teachers
themselves, plays an important role in the develop-
ment of the educational process. This is explained
by the fact that the process of developing and im-
plementing a school-wide strategic policy involves
establishing a connection between different levels
of the organization. The development of dialogic
communication between the subjects of the educa-
tional process is possible due to the provision of
educational and transformative leadership (Draa-
isma et al., 2018).

In the context of globalization, an important task
in Kazakhstan was to reform the higher education
system in order to establish standards for universi-
ties that correspond to the most successful foreign
higher education institutions. Reforming the field of
education is an important tool in various contexts,
in particular as a tool for bringing the educational
environment to the appropriate level, as well as as a
way to join the EU. The policy of the latter envisag-
es the development of trilingualism, which includes
motivation of young people to be fluent in three lan-
guages. These include Kazakh, Russian and English.
During the implementation of such an approach in
higher educational institutions, the English language
acquires the status of the main language during the
study of master’s programs. However, the efficiency

of implementing the described process is not high,
which is explained by traditionalism. Based on this,
in order to develop competitiveness not only at the
national, but also at the international level, higher
educational institutions need to develop new ap-
proaches to the organization of the educational en-
vironment, as well as improve current professional
practices (Agbo et al., 2017).

The Chinese economy is characterized by re-
structuring and transformation. It has been partic-
ularly affected in recent years, which is caused by
internal and external reasons. As a result, there was
a sharp decline in economic development indica-
tors. In particular, in 2019, the benchmark for GDP
growth was 6-6.5%. The lack of highly qualified
technical specialists and skilled workers is the main
factor affecting economic growth. In his report, the
Prime Minister gave unprecedented importance to
vocational and technical education, making the de-
velopment of professional and technical education
the main tool for ensuring specific economic factors
within the established range. The expansion of re-
cruitment is also an important measure to stabilise
employment in the country. In 2018, a meeting of
the Politburo of the Communist Party of China was
held, which focused on stable employment of the
population, finance, international trade, foreign in-
vestment, national investment; at the same time, sta-
ble employment of the population was considered
an important task. A priority place in the process
of development and consolidation of the economy
is played by educational and professional training,
which also affects the realization of full profession-
al employment. Chinese public policy pays special
attention to such a vector as employment as to an
important component for ensuring the well-being of
society and solving problems of national stability
(Fan, 2020).

The history of welfare building in the states of
Europe and the Asia-Pacific region is an important
tool for organizing inclusive educational activities.
Tracing the multi-component forms of social wel-
fare in Europe and the complex approaches on the
basis of which social protection systems are imple-
mented, it is worth noting that social problems have
constantly appeared in the provisions of national
development strategies of states. “Slow” learning
sessions in Europe reveal the connection between
ideas, attitudes and institutions. This approach is the
basis for the formation of developed and stable so-
cial states. The history of East Asia gives “quick”
advice that it is advisable to develop the policy of
social security in the form of a mandatory element
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of the algorithm of economic modernization of the
state (United nations ESCAP, 2019).

The most common methods of working with
unequal educational poverty are monitoring and
grouping. These methods are often based on the
results of surveys, which allow characterizing stu-
dents’ skills by various characteristics, as well as
developing them within the limits of individual edu-
cational courses. An approach based on sorting stu-
dents according to their educational capabilities has
been used for a long time. This makes it possible to
develop various vectors of the educational process
and form educational plans. However, at the mo-
ment, this method of observation is characterized by
a stratifying effect. In particular, the study revealed
approaches based on which students who differ in
the level of educational preparation from each other
were disproportionately distributed between classes.
This had a negative impact on their future academic
training. In the USA, after the adoption of the Act
on Elementary and Secondary Education in 2001 as
the No Child Left Behind Act, all educational insti-
tutions were tasked with developing the success of
subjects of educational activities under the age of
12. The task of this regulatory document was to re-
duce the achievement gap by 2014. It was not fully
implemented. In 2015, the Every Student Succeeds
Act gave educational institutions the right to exer-
cise local control. This made it possible to define
one’s own expectations for all subjects of the edu-
cational process, to develop and implement educa-
tional reforms. The latter include suspension from
studies, grouping of students with different skills.
There are currently three gaps in the literature on
school reform. In particular, it is necessary to assess
the relationship between educational approaches
and the standardization of teachers’ expectations of
students. In addition, it is important to consider the
beliefs of teachers and the expectations of students
during the implementation of local measures aimed
at reinforcing federal standards. A third problem is
that studies of the nature of the refusal to reform and
its relationship with racial expectations of teachers
have been limited, but it can be called the beliefs
that teachers internally hold about the level of stu-
dent achievement that they can achieve in the future
(Liou et al., 2019).

Lately, a number of changes were provoked in
the scientific doctrine. They are caused by an in-
crease in the concentration of attention on a com-
plex analysis, which is based on the profile of the
individual’s interests. Analyzing the features of the
latter, it should be established that mathematical lit-
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eracy is an advantage in the context of a student’s
realistic orientation and a disadvantage in the case
of an artistic orientation. In addition, the similarity
of occupational interest profiles within families was
analyzed and it was found that the profiles of moth-
ers and fathers were very similar in contrast to the
profiles of matched randomly paired dyads. In ad-
dition, the educational choice of students strongly
depends on the profile of interests. Profiles of pro-
fessional interests are determined by the features
of their specialties, namely scientific, technical or
mathematical (Eztel et al., 2021).

Professional interests have proven to be impor-
tant for successful work in the workplace and edu-
cational institutions, given their relationship with
outcome variables such as labour productivity and
job satisfaction. In addition, the measurement of
professional interests is important in practice: the
assessment of professional interests can improve a
person’s self-understanding, promote self-explora-
tion and help in making realistic decisions, provid-
ing feedback, new opinions, and information. The
inventory of professional interests is one of the most
frequently used indicators in the practice of career
counselling (Li et al., 2018).

Modern leaders in the field of professional
psychology have established a certain regularity,
which is explained by the fact that the crisis of
models and professional development has come as
a result of economic forces. In the conditions of
high economic growth and an obvious shortage of
quality labor in India, formal professional educa-
tion stareted gaining urgency. In the Indian gov-
ernment, it is professional development that has
become particularly widespread. As a result of this,
there was a modernization of government policy,
as well as methods of combating various kinds of
problems (Pilz et al., 2021). In the field of educa-
tional policy, the dominant position was occupied
by the neoliberal discourse. This was manifested
in the development of reformist approaches. The
case study explored the course of politics through
the prism of criticism and its impact, which shaped
long-term changes in society. It has been proven
that the loss of professional experience affected
the working conditions, as well as the peculiari-
ties of the interaction of citizens. This conclusion
was obtained from the analysis of a wide range of
documents, programs, and tests. Support for the
education of students, teachers, and schools has
decreased. This historical review informs policy-
makers who will have to determine the course of
future education policy (Tucker et al., 2021).
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Many scientists from various fields, includ-
ing political science and sociology, were engaged
in the study of this issue. Its theoretical and practi-
cal components were analyzed, which provided for
broader description of the properties of career guid-
ance in the process of state development. Therefore,
it is appropriate to compare the results obtained in
this study with leading ideas in scientific doctrine.
For example, F. Akkok et al. studied the theoreti-
cal foundations of the career guidance category,
namely its essence, meaning and structure (Akkok
et al., 2021). They established that the above-men-
tioned concept should be understood as a scientific-
circle structure of approaches, methods and means
of influencing a person for the development of his
professional self-determination. The researchers
emphasize that in the career guidance process, it
is important to take into account the individual’s
personal characteristics, as well as the needs of the
labor market. The importance of this process is re-
vealed in several directions, namely in familiariz-
ing people with various categories of professions,
as well as in developing their skills of analysis and
evaluation of various types of such activities. As a
result, quality assurance of the formation of profes-
sionally important personal skills. The researcher
revealed the composition of the system of profes-
sional orientation, which includes professional in-
formation, counseling, selection and selection, ad-
aptation. This approach is consistent with the results
obtained in this study. This allows asserting the uni-
ty of approaches to the concept of career guidance
in scientific doctrine.

In turn, P. Abbott and L. Meerabeau disclosed
the functions of professionalization. They paid at-
tention to such as social, economic, psychological-
pedagogical, medical-psychophysiological (Abbott
et al., 2020). The first consists in mastering a certain
amount of skills by an individual, on the basis of
which they can qualitatively carry out their social
and professional activities as a separate represen-
tative of society. This function resonates with the
purpose of career guidance, as it also involves the
development of young people in accordance with
modern state and social relations. The economic
function is associated with improving the quality
of the workforce, increasing job satisfaction, reduc-
ing staff turnover, and increasing their professional
activity and productivity. The researcher reveals
the psychological and pedagogical function in the
context of the formation and development of inter-
ests and motivation in young people to ensure their
normal professional choice. It is important to con-

sider the potential and abilities of the individual,
which must be taken into account. She described the
medical and psychophysiological function of career
guidance. In her opinion, it consists in the organiza-
tion of simultaneous observation and monitoring ac-
cording to the degree of physical and psychophysi-
ological development of a person. The described
processes involve the analysis of an individual’s
state of health, their psychological characteristics
and other personal attributes that play an important
role in the implementation of professional activities.
Such conclusions correspond to the results of this
study, as they allow revealing the purpose of career
guidance, as well as show the directions of its influ-
ence on the individual.

D. Niati et al. (2021) and M. Coetzee (2022)
believe that professional orientation is an effective
tool for the development of the social state. They
justify this position by the fact that professional pro-
paganda involves the spread among young people
of those types of professions that are characterized
by a labor shortage. The researchers claim that if
professional orientation is carried out correctly and
qualitatively, it is possible to improve the modern
attitude of society, namely schoolchildren and stu-
dents, to the problem of timely and correct choice
of profession. In this case, it would solve several
critical social problems at once. First of all, to help
young people decide on their future professional di-
rection, as well as to staff enterprises that need it.
This position is consistent with the results of this
study. It describes ideas that ensure the interests of a
wide range of people, namely potential professional
personnel and employers.

R. Lent and S. Brown studied practical ap-
proaches to solving this issue (Lent et al., 2020).
They researched and characterized the most com-
mon methods of career guidance work. Among
them, conducting vocational orientation training,
excursions to educational institutions of vocational
and technical education and employment centers,
organizing a trade meeting, conducting a vocational
survey. The described means contribute to the ac-
tivation of young people’s motivation to study the
peculiarities of various types of professional activ-
ity. According to the researchers, they provide for
teaching young citizens to choose a professional ac-
tivity wisely. As a result, there is a timely detection,
as well as an increase in the individual’s interest
in the future profession. The disclosed approaches
are generic and also somewhat outdated, which in-
dicates their inefficiency. Within the framework of
this study, slightly different measures were devel-
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oped and proposed, which contribute to the qualita-
tive development of the welfare state.

Unlike previous researchers, M.Vedernikov et
al. revealed the structure of the professional pro-
file (Vedernikov et al., 2021). In his opinion, this
component plays the most important role in career
guidance. It contains general information about the
profession, as well as its connection with science
and technology. In addition, the professionogram
reveals the social and economic significance of
professional employment, which allows an Indian
to determine the level of its practical value. The re-
searchers considers it necessary to indicate on this
map the production properties of the profession, to
describe the peculiarities of the labor process, sani-
tary and hygienic working conditions. At the same
time, it is important to note separately those features
of activity that may be contraindicated for certain
categories of persons. They note the need to de-
scribe the amount of knowledge and skills necessary
for professional activity. Such conclusions are con-
sistent with the results obtained in this study. They
reveal an important career guidance tool, namely
the structure of the professional profile.

The discussion shows a number of common
features in the approaches of scientists to the study
of the career guidance process. To a greater extent,
they coincide with the conclusions obtained in this
scientific work. They reveal the content of vocation-
al guidance, which allows for proving its priority in
the process of development of the social state.

Conclusions

The main principle of the development of the
welfare state by the method of career guidance can be
called a general improvement in the effectiveness of
public education. Improving the performance of the
resources and facilities, educational programmes,
the level of teacher training (especially in the field
of STEM disciplines), in the future will result in stu-
dents having high-quality training for admission to
higher educational institutions in technical speciali-
ties (it is in this area that the highest shortage of per-
sonnel is observed today). Higher professional edu-

cation as a whole is subject to the great influence of
national policy. Due to the intervention of the state
apparatus, it is possible to increase the quality of vo-
cational education by the following scheme of ac-
tions: 1 —scaling the best curricula to all educational
institutions, 2 — systematic improvement of quality
by optimisation and control methods, 3 — capacity
building by improving the quality of teaching staff,
4 — permanent system-wide improvement designed
to contribute to the sustainable development of the
system of higher professional education to develop
a welfare state.

Particular attention should be paid to the results
of the survey of respondents. Among the factors
that influenced the choice of profession by them, no
state organisation was named. Accordingly, it can
be concluded that it is necessary to improve work
with children in the field of career guidance, popu-
larisation of state organisations aimed at informing
applicants about the highly-demanded professions,
and methodical work with teaching staff with the
above-mentioned goals. The always pressing issue
of resources cannot be left aside. The issue of mod-
ernisation and improvement of the system of pro-
fessorial education is directly related to the short-
age of personnel in many profitable sectors of the
economy of Kazakhstan. The shortage of workers in
the industrial, machine-building, mining, oil and gas
and other fields brings much greater losses in the
future than spending on training qualified specialists
today. In addition, the shortage of workers in such
socially important areas as medicine and pedagogy
in the future leads to financial and labour losses.

World experience indicates that the creation of
a state of welfare using any one method is impos-
sible. It is always a systematic work aimed at dif-
ferent spheres of human life and activity. The fight
against unemployment is an important stage on the
way to building a welfare state, and solving the is-
sue of vocational guidance of applicants can help re-
direct the flow of workers to industries experiencing
a shortage of workers. Thus, the construction and
implementation of a competent state approaches to
the organization of career guidance can become one
of the steps towards a socially just society.
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The requirement for authors (You can use the TEMPLATE for preparing your manuscript):

* The editorial board accepts previously unpublished articles on scientific areas of the journal. The article is submitted in
electronic format (in .doc, .docx, .rtf formats) ONLY by uploading it through the functionality of the journal's website (Open Journal
System).

» Font size — 12 (abstract, keywords, literature — 10, text of tables — 9-11), font — Times New Roman, alignment — to the width
of the text, spacing — single, paragraph indentation — 0.8 cm, margins: top and bottom — 2 c¢m, left and right — 2 cm.

* Figures, tables, graphs, diagrams, etc. are presented directly in the text, indicating the numbering and title (For example, Fig.
1 — Figure title). The number of figures, tables, graphs and diagrams should not exceed 20% of the entire article volume (in some
cases up to 30%).

* The volume of the article (excluding the title, information about the authors, annotations, keywords, bibliographic list) should
be at least 3,000 words and not exceed 7,000 words for socio-humanitarian areas, and 1,500-7,000 words for natural science and
technical areas.

* Authors MANDATORY must indicate in a cover letter to the Open Journal System that the submitted article / manuscript has
not been published anywhere before, and that the article does not contain any borrowed text fragments from other works without
links to them.

* The order of payment and the cost for the publication of the article is established by the publishing house "Kazakh University"
and is made by the author after approval by external reviewers and the scientific editor.

Article structure:

First page:

* First line — IRSTI number (in exceptional cases, UDC), alignment — on the left, font — bold.

» The title of the article (Title) should reflect the essence and content of the article and attract the attention of the reader. The
title should be short, informative and not contain jargon or abbreviations. The optimal headline length is 5-7 words (in some cases
10-12 words). The title of the article must be submitted in Russian, Kazakh and English. The title of the article is presented in bold
type in lowercase letters, alignment — in the center.

» Author (s) of the article — Initials and surname, place of work (affiliation), city, country, email — in Russian, Kazakh and
English. Authors' information is presented in a regular font in lowercase letters, alignment — in the center.

* Annotation of at least 150 words in Russian, Kazakh and English.

* The structure of the annotation includes the following MANDATORY items:

* Introductory remarks about the research topic.

* Purpose, main directions and ideas of scientific research.

» Brief description of the scientific and practical significance of the work.

 Brief description of the research methodology.

* Main results and analysis, conclusions of the research work.

* The value of the research (the contribution of this work to the relevant area of knowledge).

 The practical significance of the results of the work.

Key words / phrases — 3-5 in the Russian, Kazakh and English languages.

Subsequent page (new):

* Introduction consists of the following main elements:

« Justification for the choice of topic; relevance of the topic or problem. In justifying the choice of the topic based on the
description of the experience of predecessors, it is reported that there is a problem situation (the absence of any research, the
emergence of a new object, etc.). The relevance of the topic is determined by the general interest in the study of this object, but the
lack of comprehensive answers to the existing questions, it is proved by the theoretical or practical significance of the topic.

» Defining the object, subject, goals, objectives, methods, approaches, hypothesis and value of your work. The purpose of the
research is connected with the proof of the thesis, that is, the presentation of the research subject in the aspect chosen by the author.

* Material and Methods — should consist of a description of the materials and work progress, as well as a complete description
of the methods used.

* The characterization or description of the research material includes its qualitative and quantitative presentation. The
characteristic of the material is one of the factors that determines the reliability of the conclusions and research methods.

» This section describes how the problem was investigated: details without repeating previously published established
procedures; identification of equipment (software) and description of materials are used, with the obligatory introduction of novelty
when using materials and methods.

Scientific methodology should include:

- research question (s);

- put forward hypothesis (thesis);

- stages of research;

- research methods;
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- research results.

* In the section on literature review — fundamental and new works on the research topics of foreign authors in English (at
least 15 works), analysis of these works from the point of view of their scientific contribution, as well as research gaps that you
supplement in your article should be covered ...

* DO NOT have a lot of links that are not related to the work, or inappropriate judgments about your own achievements, links
to your previous work.

* Results and Discussion — provides an analysis and discussion of your research results. The conclusion on the results obtained
in the course of the study is given, the main essence is revealed. And this is one of the most important sections of the article. In it, it
is necessary to analyze the results of their work and discuss the corresponding results in comparison with previous work, analyzes
and conclusions.

 Conclusion, conclusions — generalization and summing up of the work at this stage; confirmation of the truth of the statement
put forward by the author, and the author's conclusion about the change in scientific knowledge, taking into account the results
obtained. Conclusions should not be abstract, they should be used to summarize research results in a particular scientific field, with
a description of proposals or opportunities for further work.

* The structure of the report should contain the following questions: What are the objectives and methods of the research? What
are the results? What are the conclusions? What are the prospects and opportunities for implementation, application of development?

 The list of used literature, or the Bibliographic list consists of at least 10 titles of literature for natural science and technical
areas and 15 titles for social and humanitarian areas, and of the total number of titles in English must be at least 50%. If the list
of references contains works presented in Cyrillic, it is necessary to submit the list of references in two versions: the first — in the
original, the second — in romanized alphabet (transliteration).

* A romanized bibliography should look as follows: author (s) (transliteration — http://www.translit.ru) (year in parentheses)
— article title in transliterated version [translation of the article title into English in square brackets], name of the Russian-language
source (transliteration, or English name — if available), notation in English.

For example: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no.4, pp. 8-30. The list of references is presented in alphabetical
order, and ONLY those works that are cited in the text.

* Style of the bibliography in Russian and Kazakh languages according to GOST 7.1-2003 “Bibliographic record. Bibliographic
description. General requirements and compilation rules (a requirement for publications included in the KKSON list).

* Style of design of the Romanized bibliography, as well as sources in English (another foreign) language for socio-humanitarian
areas — American Psychological Association (http://www.apastyle.org/), for natural science and technology areas — Chicago Style
(chicagomanualofstyle.org).

* This section should take into account:

» The main scientific publications, advanced research methods that are applied in this field of science and on which the author's
work is based are cited.

+ Avoid excessive self-citations.

» Avoid excessive references to publications of authors of the CIS / USSR, use world experience.

» The bibliographic list should contain fundamental and most relevant works published by well-known foreign authors and
researchers on the topic of the article.

» References to cited works in the text of the socio-humanitarian direction are given in brackets, indicating the first author of
the work, year of publication: number of page (s). For example, (Zalessky 1991: 25). If there are several works of the same author
published in the same year in the list of references, the letter "a", "b", etc. is added to the year of publication. For example, (Saduova,
2001a: 15), (Saduova, 2001b, 22). For natural science articles, references are made in square brackets, indicating the numbering as
the cited works appear in the text.

For bibliographic references, you can also use the Mendeley Reference Manager.
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MHOOPMALMNA AASI ABTOPOB

[Ty6nukanust MaTepralioB B )KypHaJI OCYIIECTBIsIETCs ¢ ucnoib3oBanueM Open Journal System, cucTembl OHIAHH-TIONAYU 1
petieH3upoBaHusi. PerucTparus nim aBTopu3aliys J0CTyIHBI B paszaene « OTipaBka MaTepHaioBy.
ABTOp TSl KOPPECTIOHICHIIMU O0SI3aH MPEIOCTABUTH COMIPOBOAUTEIBHOE MUCHMO HA MyOIUKAIIUIO B )KypHAIIE.

TpedoBanue 11s1 aBTOPOB (17151 oopMIIeHHs cTaThbH UcnoJib3yiiTe LIIIABJIOH):

PenakimoHHast KOJUICTUs IPHHUMACT paHee HEOIlyOIMKOBAaHHbIE CTaThU 110 HAay4YHBIM HAIPaBICHHAM KypHana. Crarbs mpejic-
TaBJsIeTCs B ANeKTpoHHOM (opmare (B hopmatax .doc, .docx, .rtf) TOJIbKO nocpenctsoMm ee 3arpy3ku yepe3 QyHKIIHOHA caiita
xkypaana (Open Journal System).

Kerme mpudTa — 12 (aHHOTAIWMS, KIIOYEBBIC cIOBa, auTeparypa — 10, teker tadmun — 9—11), mpudt — Times New Roman,
BBIPABHUBAHHE — I10 IIMPUHE TEKCTA, HHTEPBAJ — OJMHAPHBIH, a03anHbIi orcTym — 0,8 cM, IOJIs: BepXHee W HIDKHEE — 2 CM, JIEBOe
U TIpaBoe — 2 CM.

PucyHku, Tabauipl, rpadyKy, AarpaMMbl U Ap. IPEICTaBIISIOTCS HEOCPEACTBCHHO B TEKCTE C yKa3aHHEM HyMepaliu U 3ar-
nasust (Hanpumep, Pucynox 1 — HaszBanne pucynka). KomdecTBo pucyHKOB, Tabmuil, TpaMkoB U JHAarpaMM HE JTOJDKHO MPEBbI-
matk 20 % oT Bcero o0bema cTaThH (B HEKOTOPBIX ciydasx 10 30 %).

O0beM crathu (0€3 yueTa Ha3BaHHsI, CBEICHUN 00 aBTOpax, aHHOTALIUH, KIFOYEBBIX CIIOB, OMOIOrpadgpuIecKoro CrucKa) 10I-
JkeH cocTaBisTh He MeHee 3 000 ciioB u He npeBbimars 7 000 ¢i10B 1715 conMoryManuTapHbix Harpasiaenuid, u 1 5007 000 cioB ams
€CTECTBEHHOHAYYHBIX M TEXHUUECKUX HAMPABICHHUH.

Agtopsl B OBSI3ATEJIbHOM mnopsiike JOIDKHBI yKa3aTh B COMPOBOMUTEIBHOM MUChME B cucteMe Open Journal System wim
Editorial Manager o ToM, 4TO HanpaBJsieMasi CTaThs/PyKOIHICH HAT/IE paHee He ITyOINKOBaIach, M 4TO B CTaThe OTCYTCTBYIOT 3aMCT-
BOBaHHbIE ()PArMEHThI TEKCTA U3 APYTHX padboT 6e3 CChbUIOK Ha HHX.

TTopsiIoK OIuIaThl B CTOMMOCTh 3a IyOJMKAL[MIO CTAaThH YCTaHABIMBACTCS M3/ATEIbCKUM JoMoM «Kazak yHHBEpCcHTETI» n
IIPONU3BOANTCS aBTOPOM TOCIIE 0JJ0OPEHHS] BHEITHIMHY PELIEH3eHTAMHU U HAyYHBIM PEJaKTOPOM.

CTpyKTypa cTaTbu:

Ilepsan cmpanuya:

 Ilepas crpoka — Homep MPHTU, BripaBHUBaHKE — 110 JIEBOMY Kparo, MIPU(T — MOy KHUPHBIH.

» HasBanue crarsu (3aroioBoK) JODKHO OTPaXkaTh CyTh M COJIEp)KaHUE CTAThU M MPUBJIEKATh BHUMaHHe unraress. Ha3panue
JIOJDKHO OBITh KPaTKMM, HH(QOPMaTHBHBIM M HE COJIeprKaTh XKaproHN3MOB Win ab0peBuaryp. OnTuManbHas JUIHHA 3arojoBKa — 5—7
cJ10B (B HEKOTOPBIX ciydasx 10—12 crios). HazBanue crarbu JODKHO OBITH MPEACTABICHO HA PYCCKOM, Ka3aXCKOM M aHIIIMICKOM
si3pIKax. Ha3zBaHue cTaTby mpeacTaBIseTCst Oy KUPHBIM IIPUPTOM CTPOUYHBIMU OyKBaMH, BRIPAaBHUBAHHE — 10 IICHTPY.

* ABTOpP(BI) CTaTBU — C yKa3aHHEM HMEHH U (haMWINH, YICHOH CTeIeHH, YUYSHOTO 3BaHMS, 3aHUMaeMOH JTOJDKHOCTH, MecTa
paboTsL, ropos, cTpaHa, KOHTAKTHBIHN TenedoH, email — Ha pycCKoM, Ka3aXCKOM M aHITIMHCKOM si3bIkax. CBeZeHus 00 aBTopax mpesc-
TaBIISIFOTCST OOBIYHBIM MIPU(TOM CTPOUHBIMU OyKBaMH, BEIPABHUBAHHE — IO IIEHTPY.

* Amnzoranus o6semoM 150—-500 coB Ha pyccKoM, Ka3aXCKOM U aHIJIMHCKOM SI3bIKaX.

CrpykTypa anHoTauuu Bkiatoyaet B ceds cnenyronie OBSA3ATEJIbHBIE myHKThI:

* BCTYNUTENBHOE CIIOBO O TEME HCCIICIOBaHNS;

* [eJIb, OCHOBHBIE HAIIPABJICHHS U UJIEH HayYHOTO HCCIIEJOBAHYS

* KpaTKO€ OMHMCaHNE HAYYHOU M MPAKTUIECKOH 3HAYMMOCTH PabOTEI;

* KpaTKOE OMHCAHNE METOIOIOTHH HCCIICJOBAHUS;

* OCHOBHBIE PE3yNLTAThl M aHAJIN3, BEIBOBI HCCIIEIOBATEIIHLCKOI PabOTHI;

* IIEHHOCTH ITPOBEJCHHOTO MCCIIEI0BAHNUS (BHECEHHBIN BKJIA/l JAHHOH pabOoThl B COOTBETCTBYIOLIYIO 00JIaCTh 3HAHUM);

* MPaKTUIECKOE 3HAYCHHE HTOTOB PabOTEI;

* KIIIOYEBBIC CIIOBA/CIIOBOCOYETAHHS — KOJTMIECTBOM 3—5 Ha PYCCKOM, Ka3aXCKOM M aHIJIMHCKOM SI3BIKAX.

Ilocnedyrowas cmpanuya (noeas):

* Baezmenne cocTouT U3 CIEAYIONIMX OCHOBHBIX JICMEHTOB!

* 000CHOBaHHUE BHIOOPA TEMBI; aKTyaIbHOCTh TEMbI WM IPoGieMbl. B 000cHOBaHMM BEIOOpA TEMBI Ha OCHOBE OITHCAHMS OITBI-
Ta MpeIIECTBEHHUKOB COOOIAETCS O HATMYNH TPOONEMHON CHTyalluH (OTCYTCTBHE KaKUX-JTHOO0 HCCIEI0BAHHHN, TTOSABIEHNE HOBOTO
00BEKTa U T. /I.). AKTyaTbHOCTb TEMBI ONIPEAEIACTCS OOIIMM HHTEPECOM K H3yUSHHOCTH JaHHOTO 00BEKTa, HO OTCYTCTBHEM HCUEp-
IIBIBAIOIINX OTBETOB Ha MMEIOIHECs BOIIPOCHI, OHA JOKA3bIBACTCSI TEOPETHUECKOM MM MIPAKTHIECKOH 3HAYNMOCTBIO TEMBI;

* ompezaeneHne oObeKTa, MPeAMETa, LeNel, 3a1a4u, METO0B, TIOX00B, THIIOTE3bl U 3HaUeHUs Balel padoTsl. Llens nccnemno-
BAHMS CBSI3aHA C JIOKA3aTeIbCTBOM TE3UCA, TO €CTh MIPEICTABICHUEM IIPEAMETa HCCICIOBAHIS B H30PAaHHOM aBTOPOM aCIIEKTE;

e Marepuai U MeTozbl — JIOJDKHBI COCTOATH N3 OIMCAHUS MaTepHaoB U Xo[a PaboTHI, a TAKXKe ITOJHOTO OIHUCAHUS UCIIONB30-
BaHHBIX METOJIOB.

XapakTepuCTHKa WM OIMHCAHNE MaTepHaa HCCIeJOBAaHMUs BKIIIOUAET €r0 MIPEICTABICHNE B KAY€CTBEHHOM H KOJIHMYECTBEHHOM
OTHOILICHNH. XapaKTepUCTHKa MaTepraja — OUH N3 (JaKTOPOB, ONPEACIISIONINH JOCTOBEPHOCTE BBIBOIOB M METO/IOB HCCIICIOBAHMS.

B aTOM paszerne omuchkiBaeTcs, Kak npobiema Obuia u3yueHa: moapoOHas uHpopMarus 6e3 TOBTOPEHHMsT paHee OMmyOInKOBaH-
HBIX YCTAQHOBJICHHBIX MPOIEAYP; UCIIONB3YyeTCsl HACHTH(UKAUS 000pyaoBaHus (IIPOrPAaMMHOTO 0OECIIeUeHNs) U ONUCAHUEe MaTe-
pHaioB, ¢ 00s3aTebHBIM BHECCHUEM HOBH3HBI ITPU HCIIOIb30BAHMH MaTEPUaIOB U METOJIOB.

Hayvnast MeTO1070THsI OJKHA BKIIIOYATh B CE0s:

- HCCIIeIOBATENbCKUI BOIPOC(-bl);

- BBIIBUTAEMYIO THITOTE3Y (TE3HC);
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- OTaIbI NCCIIE/I0BAHNS;

- METO/IbI HCCIIE/IOBAHUS;

- Pe3yNbTaThl HCCIIEIOBAHUS.

* B cexuun 0030p nmTepaTypsl — JOJDKHBI OBITH OXBadeHB! (yHAAMEHTAJIbHBIE U HOBBIE TPYIBI 110 MCCIISyeMON TeMaTHkKe
3apy0eKHBIX aBTOPOB Ha AHTIIMHCKOM sI3bIKe (HE MeHee 15 Tpy[oB), aHaIM3 AaHHBIX TPYJOB C TOYKH 3PEHMS X HAYYHOIO BKNAJa, a
TaKoKe MPOOETTHl B HCCIE0BAHIHN, KOTOpBIe BBl momonmHsere B cBoeH cTaThe.

HEJOITYCTHUMO Hnann4ue MHOXXECTBA CCHUIOK, HE MMEIONIMX OTHOLIEHHS K PadoTe, HIM HEyMECTHBIE CYXKJICHUS O BaIlINX
COOCTBEHHBIX JIOCTH)KEHHSIX, CCBUIKM Ha Baru npenpiaymme paGoTsl.

* B pasnene Pesynbsrarer 1 OGcyxieHNe — IPUBOANTCS aHAIH3 M 00CYXKCHHUE TTOTyUYCHHBIX BAMH PE3yIbTaTOB NCCIETOBAHMS.
[TpuBoasTCS BBIBOABI 110 MOJIYYEHHBIM B XOJI€ MCCIJICIOBAHUS PE3ylIbTaTaM, pacKphIBaeTCsl OCHOBHAS CYTh. [ 9TO OMH M3 caMbIX
BaKHBIX pa3JelioB CTaTbH. B HeM HEOOXOAMMO MPOBECTH aHANU3 PE3YIBTATOB CBOEH pabOTHI M 0OCYXkJIEHHE COOTBETCTBYIOIIMX
PE3yIbTaTOB B CPABHEHHUH C MPEABLTYIINMH pabOTaMH, aHATN3aMH U BEIBOJAMI.

* 3akiIoueHHe, BHIBOJIBI — 0000LIEHNE U TTOJJBEACHHE HTOTOB paOOTHl HA JIAHHOM JTarle; MOATBEPKACHHE NCTUHHOCTH BBIJI-
BUI'a€MOT'0 yTBEPXKJCHMS, BBICKA3aHHOTO aBTOPOM, U 3aKJIIOYEHHE aBTOpA 00 M3MEHEHHN HAyYHOTO 3HAHMS C yYETOM I1OTyYEHHBIX
Ppe3ymbTaToB. BEIBOIBI HE JOIKHBI OBITH A0CTPAKTHBIMH, OHH JOJKHBI OBITH NCTIOTB30BAHbI ISl 0000IIEHHS pe3yIbTaTOB NCCIEN0-
BaHUS B TOW MJIM MHON HayYHOW 0OJIACTH, C OIMCAaHHEM NPEUIOKSHUH W BO3MOXKHOCTEH HaibHeNIei padoThl.

CTpyKTypa 3aKJIIOUEHHs I0TKHA COIEPIKaTh CIIEAYIOIINE BONPOCHI: KAKOBBI LIETH M METO/bI HccnenoBanusi? Kakue pesynbrars
norydensl? KakoBbl BeIBO/IBI? KaKoBBI MEPCIIEKTHUBEI M BO3MOXKHOCTH BHEAPEHHS, TPUMEHEHUS pa3paboTku?

* CIHCOK HCIIOB3yeMOil TuTepaTypsl, Win bubnuorpagudaeckuii Clicok cocTonT n3 He MeHee 30 HaMMEHOBAaHHH JINTEPATy-
pbl, ¥ u3 HuX 50 % Ha aHMIMICKOM si3bIKe. B cilyuae Hannuus B CIMCKE JIUTEPATyphl pabOT, MPEeICTaBISHHBIX HA KUPUIIIHIIE, HE00-
XOZMMO TPEJICTAaBUTh CIIMCOK JINTEPATyphl B ABYX BapHaHTaX: MEPBBI — B OPUTHHANIE, BTOPOH — POMaHH3MPOBAHHBIM all(haBUTOM
(TpaHcIHTEpaIIs).

PoMaHH3MpPOBaHHBIN CIHCOK JMTEPATYpPhl JOJIKEH BBINIAACTH B CIEAYIOLIEM BUe: aBTop(-bl) (Tpanciurepanus) http://www.
translit.ru (roJ B KpyIIIbIX CKOOKax)—Ha3BaHUE CTATbU B TPAHCIUTEPHPOBAHHOM BapHaHTE [TIEPEBOJ Ha3BaHMsI CTAThH HA aHTIIHIIC-
KU S3BIK B KBAJIPaTHBIX CKOOKax], Ha3BaHWE PYCCKOS3BIYHOIO MCTOYHHKA (TpaHCIUTEpANys, MO0 aHIINICKOe Ha3BaHHE — €CIIU
€CTb), BBIXOJHbIE JaHHBIE C 0003HAYEHUAMH Ha AHTIINHCKOM SI3bIKE.

Hampumep: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no 4, pp. 8-30. Crircok nutepaTypsl peacTaBisercs B anda-
ButHOM nopsake u TOJIBKO Te paboTbl, KOTOpbIE IUTUPYIOTCS B TEKCTE.

Crune oopMITeHHsT CIIECKa JIUTEPaTyphl HAa PYCCKOM M Ka3axckoM sizbike coracHo ['OCT 7.1-2003 «bubnmorpaduyaeckas
3anmch. bubmmorpaduueckoe onmcanue. OOmpe TpeOOBaHMS M NpaBUIa COCTABICHUs» (TpeOOBaHHME K M3IAHUSM, BXOISIINX B
nepeuers KOKCHBO MHBO PK).

Crunp odopmienus PoMaHH3HPOBAHHOTO CTMCKA JIUTEPATYPHI, @ TAKKE NCTOYHUKOB HA aHIIUICKOM (IPYTOM HMHOCTPAHHOM)
SI3BIKE JIJISl COIMOTYMaHUTAPHBIX HarpaBieHuii — American Psychological Association (http://www.apastyle.org/), 1Jst eCTeCTBEHHO-
HAy4HBIX ¥ TeXxHHUuYeckux Hanpasienuil — Chicago Style (www.chicagomanualofstyle.org).

B mannOM paznene HEOOXOANMO yUECTh:

* LUTHPYIOTCS] OCHOBHBIE HAyYHbIE ITyOIMKAIINY, TEPeJOBBIC METOJIBI HCCIIEM0BAHMs, KOTOPbIE TPUMEHSIOTCSI B JaHHOW obac-
TH HayKM M Ha KOTOPBIX OCHOBaHa paboTa aBTopa;

* m30eraiiTe Upe3MEepHBIX CAaMOIIUTHPOBAHUIT;

* n3beraiite Ype3MepHBIX cchUIOK Ha myOnukarmy aBropoB CHI/CCCP, ucrionb3yiiTe MEPOBOIL OITBIT;

* OubnanorpaduUecKuii CIIMCOK JODKEH colepikarh (GyHIaMeHTalIbHbIC 1 HanOoIee aKTyalbHbIe TPY/bI, OMYOINKOBAaHHBIE U3-
BECTHBIMH 3apyOe)KHBIMHU aBTOPAMH H UCCIIEIOBATEIISIMU 110 TEME CTaThH;

* CCBUIKH Ha IIUTHPyeMble pabOTHI B TEKCTE JAIOTCS B CKOOKAX, C yKa3aHUEM IIEPBOTO aBTOPA pabOThI, FOJ] N3/IaHUs: HOMEp CT-
panun(-s1). Hapumep, (3anecckuit 1991:25). B ciaydae, Hamu4uus B CIMCKeE JIUTEPaTypbl HECKOJIBKUX paboT OHOTO U TOTO JK€E aBTO-
pa, M3IAaHHBIX B OJIWH TOJI, TO TOMIOJHATEIBHO K TOIY H3JaHus 100aBisieTcs: OyKBa «ay», «o» u T. 1. Hanmpumep, (Camyosa, 2001a:15),
(Canyosa, 20016:22).

Jas odopmiieHuss oudamorpadgpuyeckux CChbLIOK TaK:Ke MoXeTe MCIO/Ib30BaTh MHCTPyMeHT — Mendeley Reference
Manager

Croumocth nydsnkauuu — 60000 Tenre
PexBu3nTbI:

Hexommepueckoe aknmonepHoe odmiecTBo «Kazaxckuii HallMOHaJIbHBIN yHUBEPCUTET UMEHH aib-Dapadm»
Hupnexc 050040
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BHH 990140001154
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