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THE IMPACT OF STRESS ON THE ADAPTATION
OF FIRST-YEAR IT STUDENTS

The stress level experienced by first-year students of IT specialties negatively affects their adaptation
to the new academic environment. This impacts the learning process, including academic performance,
social and psychological components, communication, well-being, and self-realization. In this regard,
the aim of the study was to identify the factors causing stress and the possibilities of overcoming stress
among first-year IT students at Astana IT University.

The study found that first-year students face difficulties in meeting deadlines, understanding techni-
cal information in a foreign language, and building communication with teachers and peers. The meth-
ods used by first-year students to cope with stressful conditions are limited to sleep, watching TV shows,
and playing games. This indicates a lack of awareness among students about effective methods to en-
hance stress resistance and overcome stress.

The research included an analysis of studies and theories on stress, an online survey using Google
Forms, and offline in-depth interviews with 15 participants out of 125 who completed the survey. This
allowed the conclusion that the study not only expands existing knowledge about the impact of stress
on students but also has practical significance for educational institutions striving to create a more sup-
portive and adaptive environment for IT students.

Key words: stress, IT specialization, students, adaptation, mental health.
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bipiHwi Kypc ctryaeHTTepiHi, IT 6aFrbiTTapbiHa OeiliMmAeAyiHe cTpecTiH, acepi

IT MamaHAbIKTapblHbIH GipiHLLI KYpC CTyAeHTTepi 6acTaH KelwipeTiH CTpecc AeHreni oAapAblH >KaHa
aKaAEMUSIAbIK, opTara beriMmaeAyiHe kepi acep eteai. bya oKy yaepiciHe, OHbIH ilWiHAE aKaAEMMUSIAbIK,
YATEpiMre, 9AeyMeTTIK >KOHE MCUXOAOTUSABIK, KOMIMTOHEHTTEPre, KOMMYHUKALIMSIFA, AEHCAYAbIK, MeH 63iH-
©3i >Ky3ere acblpyra biknaa eteai. OcbiFaH 6aiAaHbICTbl, 3epTTeyAiH MakcaTbl — Astana IT University-
AiH [T MamaHAbIKTapbiHbIH, GipiHLLI KYypC CTYAEHTTEPIHAE CTPECCTi TyAblpaTbiH (DakTOpPAApAbl XKoHe
CTPECCTi XXEHY MYMKIHAIKTEPIH aHbIKTay GOAAbI.

3epTTey HaTMXKECIHAE BIPiHLLI KypC CTYAEHTTEpI OKY >KbIAbIHbIH GacbiHAQ KEAECIAEN KMbIHABIKTapFa
Tan 60AaTbiHbl AHbIKTAAAbL: «AEAAAMHAAPAbI» CaKTay, LWeT TIAIHAE TEXHMKAABIK, aKNnapaTTbl KabblAaay,
OKbITYLLIbIAQPMEH >K8He ToMTacTapMeH KOMMYHMKauMs opHaty. CTpeccTiK »KaFAanAapAbl >KeHy YLLiH
GipiHLWI KYpC CTYAEHTTEpi Heri3iHeH YiKbl, TEAEXMKASAAPAbI KOPY >KOHE OMbIHAAP CUSIKTbl DAICTEPAI
naraasaHaabl. Bya oAapablH cTpeccke TO3IMAIAIKTI apTTbipyfa >KOHE CTPECC >KarAaMAapblH >XeHyre
apHaAFaH THIMAI BAiCTep TypaAbl xabapAap eMECTIriH KepceTeAi.

3epTTey 6apbiCblHAQ CTPECC MOCEAECiH 3epTTEeNTIH 3epTTeyAep MeH TeopusiaapFa TaaAay
»kacaaabl, Google Forms apkbiAbl OHAQMH CcayaAHama >KYPri3iAAi XkeHe cayaAHamara KaTbicKaH 125
AAAMHbIH illiHeH 15 KaTbICylubIMeH OAalH TepeHAeTiAreH cyxbar eTkisiaai. Ocbl 3epTTey CTPecCTiH,
CTyAeHTTepre acepi TypaAbl OIiAIMAI KEHEMTIN KaHa Kormai, COoHbiMeH Kartap |IT mMamaHAbIKTapbl
6OoVbIHLLIA CTYAEHTTEPre KOAAQY KOPCETETIH XaHe 6eMiMAEATILL OpTaHbl KypyFa YMTbIAATbIH GiAiM 6epy
MeKeMeAEpI YLLIH MPaKTUKAAbIK, MaHbI3Fa Me AEreH KOPbITbIHABIFA KEAYTe MYMKIHAIK 6epAi.

Ty#in ce3aep: cTpecc, IT-MaMaHABIFbI, CTYAEHTTEpP, OEMIMAEAY, NMCUXMKAABIK, AEHCAYAbIK,
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Bausinme cTpecca Ha apanTaumio nepBokypcHukoB IT-HanpaBAeHui

YpoBeHb CTpecca, UCTMbITbIBAEMOro CTyAeHTamu [T-crneumaAbHOCTE Ha NepBoM roAy obydeHus,
OTPULIATEABHO BAMSIET Ha MX aAaNTaLMiO B HOBOWM aKaAEMUUECKOM CPeAe, UYTO OTPEXETCs Ha yuyeBHOM
npoLLecce, BKAIOYAs aKaAEMUYUECKYHO YCNeBaeMOCTb, COLIMAABbHYIO M MCUXOAOTMYECKYIO COCTaBASIOLLME,
KOMMYHMKaLMK, CaMOYYyBCTBME M CaMopeaAmsaumio. B cBa3m ¢ 3TMM LeAb AQHHOTO MCCAEAOBaHMS CTa-
AO OTpakeHue (hakTopoB, BbI3bIBAIOLLMX CTPECC M BO3MOXXHOCTEN MPEOAOAEHNS CTpecca Y CTYAEHTOB
nepBoro kypca IT-cneuyaabHocTeit Astana IT University.

B pesyAbTaTe NpoBEAEHHOrO UCCAEAOBAHMS BbISICHEHO, UTO HA MEPBOM roAy OOyYeHUs! CTYAEH-
Tbl CTAAKMBAIOTCS C TPYAHOCTSIMM COBAIOAEHUS «AEAAANHOB», CAOSKHOCTSIMU BOCTIPUSITUSI TEXHUYECKOM
MHGOPMaLIMU HA MHOCTPAHHbBIM AAS HUX 93blKe, MPOBAEMaMM MOCTPOEHMS KOMMYHMKALMIA C MpernoAa-
BaTEASIMW M OAHOTPYMMHMKaMW. MeToAbI, NMPUMEHSIeMble CTYAeHTaMK NepBOro Kypca B NPeoAOAEHUU
CTPECCOBOro COCTOSIHUSI, OrPaHMUMBAIOTCS CHOM, MPOCMOTPOM TEAEBM3MOHHbIX (DUABMOB U Urpamu,
3TO CBMAETEALCTBYIOT O HEOCBEAOMAEHHOCTH CTYAEHTOB 06 3(h(DEKTUBHBIX METOAAX, MCMIOAb3YEMbIX B
MOBBILLEHUN CTPECCOYCTOMYMBOCTU U NMPEOAOAEHNN CTPECCOBBIX COCTOSIHUIA.

B nccaepoBaHMM BKAKOUMAO aHAAM3 MCCAEAOBAHMIA M TEOPUIA MO M3YUEHMIO CTPecca, OHAAMH OMpocC
npu nomoum Google Forms, oaaitH npoBeaeHHOe rAyOMHHOE MHTEPBbLIO C 15 ydacTHMKamu U3 npo-
weaAwmnx onpoc 125. YTo NOMOrAo NpUIATK K 3aKAKOUEHUIO TOTO, YTO AQHHOE MCCAEAOBaHME He TOAb-
KO paclumpseT CyLecTBYIOLWMe 3HAHUS O BAUSIHUM CTpecca Ha CTYAEHTOB, HO M MMeeT npakTuyeckoe
3HaveHre AAs 06PA30BaTEAbHbIX YUPEXAEHUI, CTPEMSLLMXCS CO3AaTb GOAEE MOAAEPXKMBAIOLLYIO U
AAQMTUBHYIO CPeAY AAS CTYAEHTOB IT-cneumasbHoCTeN.

KaroueBble caoBa: cTpecc, IT-crneumaAbHOCTb, CTYAEHTbI, aaanTaLms, MEHTaAbHOE 3A0POBbeE.

Introduction

Modern Kazakhstan society is an example of
a progressive community with high standards and
rapid changes. Constant development and continu-
ous change are not only beneficial at our country’s
current “point of development,” but also a challenge
at all stages of personal development. Schoolchil-
dren, students, young specialists, and profession-
als in their field face the challenges of an unstable,
rapidly changing modern world every day, exposing
themselves to stress, challenges, and sources of neg-
ative influence. In this regard, the issue of stress in
higher education institutions (hereinafter referred to
as HEIs) is currently the most pressing, with student
stress being particularly important. Stress has been
haunting students literally since they enrolled at the
HEI Enrolling in a HEI is a major and significant
step, bringing with it a new social status, new op-
portunities, and new prospects, accompanied by un-
deniable stress, which is an opportunity to adapt and
expand one’s comfort zone. However, enrollment is
not the first stage of changes and/or stress factors,
but the continuation of a major stressful “epic” —
preparation for the unified national testing. Prepara-
tion for this “epic” usually begins two, and in some

cases three, years before admission, followed by the
test itself, with its personal expectations, the expec-
tations of family and friends, social pressure, and a
high probability of choosing the wrong answers in
the test, where each participant becomes a competi-
tor in the struggle for free education. Undoubtedly,
admission to HEI brings new opportunities and ho-
rizons, becomes a source of professional self-de-
termination, a new social status, a stage of the first
independent actions, individual responsibility. At
this stage of maturity in the life of a student, various
events occur, ranging from positive encounters and
acquaintances, adaptation to academic and social
trajectories, to personal responsibility for partici-
pation in classes and compliance with all deadlines
for submitting assignments that determine the final
grade and, in some cases, the possibility of continu-
ing education. Adapting to new requirements in
student status often becomes a source of high stress
levels, which in the future can have a positive or
negative impact on academic performance, mental
health, activity in building communication, self-es-
teem, self-presentation and self-knowledge.
According to the definition of the World Health
Organization (WHO), stress is a state of anxiety or
cognitive tension that occurs in response to unusual
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or difficult situations (World Health Organization,
n.d.). This condition is a natural human reaction
that helps to cope with difficulties and threats that
arise both in the human body and in the non-human,
social and/or material world. However, the level of
stress’s impact on a person’s overall well-being de-
pends on how they cope with it, how they react to it,
and how they perceive it.

The American Psychological Association con-
siders stress as a normal reaction to everyday stress,
which, in the long term, can disrupt a person’s daily
physiological and psychological reactions (APA Dic-
tionary of Psychology, n.d.). Stress causes changes in
almost all body functions, affecting emotions, behav-
ior, changing activities, bringing chaos to decision-
making, communication, and self-regulation.

Stress is defined as any change that causes phys-
ical, emotional, or intellectual stress (Mills, 2022).
This is the body’s reaction to the need for decisions
or actions. Despite the fact that stress is perceived
by all people, its effects on health depend on a per-
son’s ability to adapt to these changes.

Thus, stress can be characterized as a natural
psychophysiological reaction of the body to de-
mands or changes in the environment. When adapt-
ed appropriately, it helps to cope with challenges,
but when managed poorly or for too long, it can
cause mental and/or physical health to deteriorate.
Of course, the stress level (Fig. 1) in its time frame
and within the framework of exposure can cause
different reactions and consequences. However, it is
worth noting that the consequences can lead to a de-
crease in the quality of life, conflicts, physiological
diseases, impaired psychological stability, a nega-
tive perception of oneself and one’s surroundings,
the inability to predict the future, goal setting, and
activity in difficult life situations.

According to research, stress manifests itself in
various ways:

- personality characteristics, for example, ac-
cording to personality typology extraversion/intro-
version; activity/passivity, etc. (Rettew et al., 2021)

- social and social processes, such as a change in
place of residence, place of work or study, various
situations related to a close circle of people, such as
birth or death, a change in social status, marriage
or divorce, adaptation to new challenges in life, for
example, changes in the political regime, changes in
self-determination opportunities, etc., the need for
support in new unfamiliar life situations (McLean
et al., 2022)

- physical and physiological components (exces-
sive weakness or drowsiness when changing time

frames such as time zone changes, time changes
due to the time of year, headaches, migraines, body
aches due to low physical activity, excess weight,
etc.) (Herawati et al., 2019)

- low level and time management capabilities
(Lovin & Bernardeau-Moreau, 2022) and other fac-
tors.

Average: adapting to change;
making new decisions

Low: normal reaction to everyday
challenges

Figure 1 — Stress levels (from low to high)

All of these manifestations of stress are noted in
the reports of major international organizations such
as WHO, OECD, and the United Nations, and they
also note the significant impact of stress on various
groups of the population, including students, who,
as a special vulnerable category of the population,
are particularly susceptible to stress and more often
suffer from it alone, having difficulty with adapta-
tion mechanisms. The WHO report, according to
statistics, notes an increase in stress levels and its
negative impact on mental health in the educational
environment, this fact is associated with the diffi-
culty of rebuilding the global community after the
COVID-19 pandemic (World Health Organization,
2023). It is worth noting that even those people who
did not become infected during the pandemic expe-
rienced significant psychological pressure on their
bodies, news portals, closed access to live commu-
nication, visiting places with large numbers of peo-
ple, and the requirement to quickly adapt to online
communication at work, in education, and in self-re-
alization processes. It was after the COVID-19 pan-
demic that a large “explosion” of panic attacks was
recorded among the world’s population, the echoes
of which still haunt people.

At the World Economic Forum in 2023, the is-
sue of the psychological well-being of society was
also raised. Thus, one of the reports noted that men-
tal health and stress are considered as a “global risk”
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to society, therefore, a proposal was put forward to
introduce systemic transformations in workplaces
and educational organizations in order to create a
favorable, sustainable environment to combat stress
(World Economic Forum, 2023).

According to all the listed studies and reports at
the global level, we can note that there is already a
comprehensive understanding of the global impact
of stress on various spheres of society, including the
field of education, which highlights the importance
of developing global efforts to more effectively
overcome stress, work with it, and prevent its nega-
tive effects.

Noting the high public interest in stress in edu-
cation, we conducted a study that includes an analy-
sis of the causes and consequences of stress among
first-year IT students. Students of IT specialties are
those students who spend more of their time in on-
line space and isolation, their active assignments
are often associated with strict deadlines, low social
and physical activity, problems with nutrition and
self-knowledge (World Health Organization, 2023)
in this regard, these students were of the greatest
interest to us. on the study of stress factors among
students. In this regard, the purpose of the study is to
determine the stress level of students of IT special-
ties, with the further creation of ways to deal with
stress and develop coping strategies for students to
deal with stress at the university.

The analytical part of the study included an
analysis of official documents, psychological, peda-
gogical, and sociological studies related to the pos-
sibilities of overcoming stress, the causes of its oc-
currence, and the consequences. At the same time,
we analyzed the latest developments in dealing with
stress in the field of education, examined the sources
of information about stress for students in their in-
formation environment, community, and academic
environment.

The next part of the study consisted of conduct-
ing an online survey using Google Forms, offline
interviews, conducting classes and trainings in or-
der to familiarize students with stress management
methods, coping strategies, and creating a favorable
environment for adaptation to new educational re-
alities.

Literature review

Stress is viewed differently in different indus-
tries, but in psychology there are a number of models
that describe the algorithm of occurrence, content,
consequences and various reactions of the body.

One of the first scientists to describe stress in
psychology is Hans Selye, whose theory describes
the body’s responses to external stimuli that cause
a special condition characterized as stress. Accord-
ing to the research of H. Selye should distinguish
between three main stages of stress. The first stage
or stage of anxiety occurs characterized by the ac-
tivation of the physiological systems of the body
responsible for the fight or flight of a living being,
these reactions are due to the evolutionary process
and are aimed at the possibility of survival. The sec-
ond stage or stage of resistance is characterized by
H. Sellye as attempts of the organism to adapt to
external and/or internal stimulus causing stress. The
third stage or stage of exhaustion, the most danger-
ous stage for both the physiological and mental ca-
pabilities of the body, is described as the stage of
depletion of the body’s resources, this stage can lead
to various psychological, mental and/ or physiologi-
cal diseases.

First-year students of IT majors, like all first-
year students around the world, face a high academ-
ic load, including many assignments and new stan-
dards for the specialty they have chosen. Students
of IT majors add programming classes with vari-
ous programming languages, mathematics, higher
mathematics, and working with Al technologies to
all the stressful factors, and in all these activities,
the slightest mistake in the code, task, or program
made at the beginning or in the middle can reduce
all efforts to “zero.” It is for this reason that very
often IT specialists need high concentration, special
attention and perseverance. And in turn, concentra-
tion, attention, diligence are accompanied by anxi-
ety, increased latent aggressiveness, and willingness
to deny all their knowledge, and all of the above
corresponds to the stage of anxiety according to H.
Selye’s theory. At the stage of anxiety, students be-
come familiar with new specific subjects and master
working with technical platforms. The body, at this
stage, mobilizes resources (additional energy, con-
centration), trying to stabilize the psychological and
physiological systems. However, given the long-
term adaptation process of the first year, which lasts
the first semester or trimester, recent events related
to HEI enrollment, preparation for the UNT and its
completion, students quickly fall into the second
and third stages of stress.

However, having successfully overcome the
first stage, the anxiety stage, by the middle of the
academic year, students move into the resistance
stage and adapt to the routine of the learning pro-
cess with new standards and opportunities, but
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maintaining high productivity requires significant
efforts from them. These efforts lead to a stage of
exhaustion during the exam period. So the multiple
requirements for deadlines, exams, and lack of rest,
as many students get various part—time jobs at once,
causes fatigue, decreased motivation, and some-
times academic failure.

We can also talk about two states/effects of
stress that positively or negatively affect the course
of events. If the stress is minor or the stress process
itself motivates you to further develop your capa-
bilities and/or skills, this is referred to as a positive
state of stress — eustress.

If, however, stress situations lead to a condition
in which it is difficult for a person to find a relevant
way to minimize negativity, this leads to negative
stress on physiology and mentality, regardless of in-
ternal or external stimuli that cause stress. This pro-
cess of negative effects of stress is highlighted by H.
Selye as a distress.

R. Lazarus and S. Folkman consider stress as a
result of interaction between a person and the envi-
ronment, in which a person perceives the demands
of the environment as threatening or exceeding his
resources, factors suppressing his will and opportu-
nities to overcome them. The researchers identified
three types of assessments of stressful situations:
loss or loss, perception of threat, and the definition
of a task as a complex component of a person’s life
potential. The cognitive assessment process takes
place in three stages.

The primary stage: the individual evaluates the
situation according to the context — a threat to integ-
rity, a challenge, or a loss of physical and/or men-
tal stability. For example, a student who has moved
to another city to study feels the loss of his former
environment (friends, family, and a familiar life).
There is a feeling of loneliness and isolation, and
the motivation to learn decreases.

Secondary stage: a person analyzes his resourc-
es, skills, capabilities and abilities to overcome the
current new situation, which is correspondingly dif-
ficult for him at the moment. An example would
be that after moving in, freshman begin to analyze
what they can do to better adapt, expand their op-
portunities, join new ‘“companies”, discover their
individuality, interest others in their personality, in
this regard they sign up for intra-university activi-
ties, look for like-minded people, participate in the
development opportunities offered.

The last, third stage: after the initial reaction and
attempts to cope with the situation, a person can re-
consider his perception of the event or his ability to

react to it, accept it or distance himself from it, try to
change or overcome it in the presented form. After
establishing new social ties, the student realizes that
he/she can cope with the situation, reconsiders his/
her initial reaction and accepts new circumstances,
either leaves the university, transfers, moves again
to the region from which he/she came, or falls into a
state of inhibition reducing his/her interest in learn-
ing and socialization processes.

Since in this study we consider HEI students who
train personnel in IT fields as the object of research,
we identify a typology of stresses according to their
specific activities. Thus, stress among IT students
has a number of specific characteristics: firstly, they
face intense mental stress associated with program-
ming, solving complex algorithmic tasks and con-
stant learning of new technologies; secondly, stress
based on smart technologies; thirdly, social stress.

Academic difficulties are one of the most sig-
nificant sources of stress for first-year students (Deb
et al., 2015). In the course of analyzing existing re-
search and data, we found that the digital workload
negatively affects the mental well-being of students.
At university, students face psychological difficul-
ties such as technostress and exhaustion caused by
digital overload. And coping strategies are often
used to involve students in the learning process,
which is directly related to the greater digitaliza-
tion of their daily lives ((Tafesse, Aguilar, Sayed,
& Tariq, 2024).

The new educational environment places high
cognitive demands, such as the need to master com-
plex disciplines (such as programming, discrete
mathematics, and the theory of algorithms) that re-
quire advanced abstract thinking. Combined with
the limited time to study the educational material,
this leads to a high level of cognitive load and feel-
ings of anxiety and insecurity. Lack of prior training
or basic knowledge in some key areas can exacer-
bate stress, especially if the material is presented at
an accelerated pace, such as at Astana IT Univer-
sity. At Astana IT University, training is carried out
according to an accelerated program, students mas-
ter the entire specialty program in three academic
years, each year divided into three trimesters of 10
weeks each. Since the terms of study are acceler-
ated, the workload of students at this university is
higher than in identical ones, but with a generally
accepted four- or five-year program. Another fac-
tor that we can pay attention to is the language of
instruction at the university, the language of instruc-
tion at Astana IT University is English. Despite the
fact that all university applicants have a high level
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of knowledge, it is not the main, spoken, language
of thought. In this regard, first-year students are in
the constant process of translating the information
they receive from one language to another. Since in-
formation is given very quickly, many do not keep
up with teachers and experience difficulties, which
they are most often afraid to admit, before learning
the skill of automatic translation or before learning
the skill of thinking in English.

The feeling of self-doubt, widely studied in the
context of academic self-efficacy, becomes a sig-
nificant stressor for students of IT specialties. The
reason is both the general transition from a school
environment to a university environment, and the
specifics of professional training. Most students face
the need to solve complex problems on their own,
which is compounded by social comparisons with
classmates with more advanced IT skills. This can
reduce motivation and increase negative emotions
such as feelings of helplessness, as well as cause
avoidant behavior that negatively affects learning
outcomes.

The problems of time management and prioriti-
zation are becoming critical for first-year students,
especially in conditions of high academic workload
and the presence of many additional requirements,
such as course projects, practical assignments based
on digitalization, and short-term deadlines. Students
face the need to combine educational tasks with per-
sonal responsibilities and social activities.

Performing multiple tasks using gadgets at the
same time can increase stress levels. A study by
Lei Zhao (2023) showed that multitasking leads to
cognitive overload and reduces productivity, which
ultimately increases stress. The inability to organize
time effectively leads to procrastination, decreased
productivity, and increased stress, which impairs
both academic and psychological adjustment. Such
difficulties are often compounded by a lack of expe-
rience in self-planning during school years.

All these aspects are necessary conditions to
take into account when developing research, sup-
port programs and adaptation strategies for students
in order to minimize the impact of stimuli and in-
crease the effectiveness of the educational process.

Materials and methods

The study “The impact of stress on the adap-
tation of first-year IT students” was conducted to
study the stress factors affecting first-year students
at Astana IT University, as well as to analyze their

adaptation to a new learning environment. 125 first-
year students out of 500 enrolled took part in the
survey, whose answers allow us to identify the main
causes of stress, their frequency, as well as the meth-
ods that students use to overcome emotional stress.

The main research method was a survey de-
signed to identify the main sources of stress, causes,
and methods of coping with stress. At the same
time, a superficial analysis of the region of arrival
(the region of residence before admission to univer-
sity) was conducted. An additional research method
was chosen to conduct in-depth interviews with 15
students from various fields of study.

The survey was conducted in an online format
on the Google Forms platform. During the survey,
consisting of six main points, respondents were
asked to fill out general questionnaires and select
those situations that cause stress, negatively respond
to their ability to participate intensively in the learn-
ing process, assess the frequency of stress in learn-
ing activities and describe ways to overcome stress.
From the proposed stress management options, the
researchers selected the generally recognized, most
effective ways for students to overcome stress:
physical activity, communicating with loved ones
online and/or offline, developing interests, social
support for vulnerable segments of the population,
etc.

Results and discussion

The study was conducted in two stages. 125
first-year students of Astana IT University, such
educational programs as Information Technology,
Information Security, Communications and Com-
munication Technologies, Electrical Engineering
and Automation. Of the 125 study participants, 44
were female (35.2%), 79 were male (63.2%), and 2
people (1.6%) chose not to specify their gender.

The first question of the survey is related to the
region from which students enrolled at Astana IT
University. This question was included in the ques-
tionnaire in order to find out the relationship between
the region and the stress level of first-year students,
since the geographical location and communication
opportunities in a familiar social environment can
affect the degree of stress that students face when
applying to university. Stress among first-year stu-
dents is often associated with changes in their life
position, distance from the primary social environ-
ment, loss of protection and financial stability pro-
vided by the students’ parents.
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Figure 2 — Gender and age of the study participants

Moving to a new city or campus requires students
to adapt to a new physical and social environment.
This may include mastering new requirements, finding
a place to live, meeting new people and establishing
new social connections, and being responsible for the
financial component of their daily expenses. All new
circumstances can cause a feeling of detachment, lack
of need and lack of support, these feelings in their ma-
jority are the cause of the emergence and / or increase
anxiety, which may be the cause or the first stage of
stress according to the theory of G. Selye. New cir-
cumstances become a big obstacle that prevents stu-
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dents from focusing on learning, as feelings of longing
and lack of need can lead to inadequate perception of
their social role in a new social group with new re-
quirements, standards, rules, and values.

According to the responses received, the largest
number of students who took the survey were from
Astana (43.2%), Almaty (14.4%) and Shymkent
(6.4%) (Fig. — 3). It is noteworthy that less than 3%
of students represent the most remote regions (di-
rectly located far from the location of the university
of study, in our study it is Astana), such as Aktau,
Atyrau, Turkestan and Uralsk.

30 40 50 60

Figure 3 — The region from which the study participants enrolled at the university
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Regarding the results of the analysis of the fre-
quency of stressful situations among first-year stu-
dents, according to the study, the following features
can be noted:

- 4 students (3.2%) noted that they never expe-
rience stress during their studies — the indicator is
extremely low and probably reflects their high level
of adaptability or resilience. However, in the pro-
cess of interviewing students, a factor emerged that
students may be ashamed to admit to their state of
stress, and in the process of responding, they may
have hidden or failed to understand that they are, are
experiencing, or have experienced stress.

- 24 students (19.2%) indicated that they rarely
encounter emotional stress, which indicates a fairly
stable perception of learning loads, effective adapta-
tion to new challenges and circumstances dictated
by the academic environment.

- 35.2% of students experience it periodically.
This may indicate specific moments of tension asso-
ciated with certain situations in the learning process
or social environment.

- 22.4% often face stress, attributing it to dif-
ficulties of adaptation, misunderstanding of new re-

quirements, new restrictions and constant emotional
imbalance associated with “deadlines” in all areas
of study. Another factor noted in the comments of
first-year students is related to their misunderstand-
ing that most of the first-year subjects are general
education subjects with a large number of require-
ments for logical, theoretical, scientific thinking and
the construction of their thoughts based on scientific
theories.

- 6.4% of the respondents (8 people) are in con-
stant emotional stress. These figures demonstrate
the need for special attention to these students, since
their state of stress, according to G. Selye’s theory,
can be regarded as a state of the third level — exhaus-
tion of the body, negative psychological and physi-
ological effects at all levels of development, interac-
tion, and learning.

Summarizing the results of this research issue,
we can conclude that about 65% of students expe-
rience moderate to high stress levels. According to
these data, it is important to focus on the implemen-
tation of psychological support programs and stress
management methods to improve the well-being of
first-year students.
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Figure 4 — Purity of stressful situations at the university

The main question of the conducted research
is the question of the causes of stress, about those
situations and factors that cause stress in first-year
students. Analyzing the results obtained during
the survey, we can identify several key points that
cause stress among students of IT specialties. First,
the sources of stress for first-year students, whose
school deadlines were monitored by school teach-
ers, is precisely the skipping of deadlines. For this
reason, due to the accumulated missed assignments,
the study participants noted one of the most fre-

quent sources of stress — high academic workload.
At the same time, the workload is associated with
large amounts of tasks that require significant effort
and time. Uncontrolled amounts of effort and time
lead to feelings of overload and anxiety, especially
if students, not feeling pressure from outside, and
not yet realizing their own responsibility, do not
monitor the time frame of assignments, the main
opportunities for timely completion, and the conse-
quences of late completion continue to wait for the
control they have been accustomed to since school,

11
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unconsciously, do not pay attention to assignments.
Missing deadlines leads to stress, as meeting dead-
lines is critical in the IT sector, and late delivery of
projects can affect academic performance and cause
additional anxiety. This is a problem for 41% of the
students surveyed.

The second reason identified during the survey
is the change in social status, the transition from the
status of a student to the status of a student. All stu-
dents face the need to adapt to new requirements and
the educational system, which is accompanied by
psychological difficulties. This factor causes stress
in 46% of the respondents. An additional concern is
the lack of understanding of the material and the fear
of getting low marks in exams, given the specifics of
Astana IT University, where all classes are held in
non-native English, plus, especially given the com-
plexity of technical disciplines, students have a fear
associated not only with obtaining information, but
also with understanding terminology, the main areas
of their specialties and specializations in general.
This problem is noted by 28% of students.

Another source of stress noted by students is an
inconvenient schedule. For example, the study par-

Table 1 — Causes of stressful situations

Change of social status (from schoolchildren to students)
Disorientation (lost) at university

An unfamiliar environment at the university

The schedule is not convenient (early classes, late classes, long intervals between classes)

Misunderstandings in the group (tense/difficult relationships with classmates)

Skipping deadlines

Skipping classes (due to illness, etc.)

Large volumes of tasks

Relationships with teachers

Misunderstanding of the essence of the profession

Financial difficulties

Not understanding the material (fear of getting bad exam scores)

Personal problems

After identifying the causes of stress in the sur-
vey, we touched upon the methods that students in-
dependently use to overcome stress. According to
stress management methods, 57% of respondents
choose rest, including sleep, as a way to combat
stress. This indicates that recuperation and rest play
an important role in maintaining mental and emo-
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ticipants talked about long periods between classes,
getting up early, or, conversely, late hours of class-
es, during which they could not schedule their per-
sonal time and personal interests, which included
part-time work or socializing with friends outside
the university. This source of stress is noted by 26%
of respondents.

Difficult relationships with teachers and mis-
understandings in the group can increase tension,
especially if students have difficulty understanding
complex topics or are unable to establish contact
with classmates. Financial difficulties, such as hav-
ing to pay for tuition or accommodation, are also a
significant source of stress.

In addition, personal problems, such as family
issues or difficulties in personal relationships, falling
in love remaining at school, school friends enrolled
in other universities, affect the psycho-emotional
state of students, increasing stress in the educational
process. Thus, students of IT majors face many fac-
tors that affect their stress levels, including academ-
ic workload, deadlines for completing assignments,
relationships with teachers and classmates, as well
as personal and financial problems.

36,80%
7,20%
9,60%

20,80%
9,60%

32,80%
6,40%

39.20%

21,60%
16,80%

28,80%

22,40%
12,80%

tional balance. 48% of the study participants prefer
to watch movies or TV series, which helps them
temporarily distract themselves from academic and
personal problems.

41% of students use games or hobbies, which
is also an important way to relieve stress. This can
include engaging video games, as well as various
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creative activities, such as drawing or music, that
help you switch and focus on something enjoyable.
Communication with friends or family is one of the
most popular, 40% of respondents choose it. The
support of loved ones and the opportunity to discuss
their experiences can reduce anxiety and strengthen
a positive emotional state.

Another way to deal with stress is to use medi-
tation and breathing exercises, which 24% of stu-
dents pay attention to. These practices help reduce
stress levels, improve concentration, and increase
emotional stability. Among the less popular meth-
ods, requests for help addressed to teachers and/
or psychologists can be noted, 11% of respondents
choose it, which may indicate lack of accessibility
or ignorance about the possibilities of support in the
educational process, embarrassment, distrust, fear
of self-discredit in the eyes of other students. While
religious rituals (for example, prayer) are a way to
cope with emotions and stress for 1% of students.

Thus, students use various approaches to over-
come stress, with most of them preferring methods
aimed at relaxation and emotional support, such
as relaxing, communicating with loved ones, and
watching movies.

Conclusion

According to modern research, stress can have
both negative and positive effects on students’ adap-
tation processes. Negative stress often leads to de-
creased motivation, cognitive decline, and emotion-
al burnout, while optimal stress levels can serve as
an engine for successful learning and development.

In a rapidly changing technological environ-
ment, new living conditions in the social and physi-
cal component, students face unique challenges that
require them to have a high degree of self-regulation
and adaptability, for which they may not be psycho-
logically prepared.

At the same time, the relevance of studying the
impact of stress on the adaptation of IT students is
determined by several key factors. Firstly, the mod-
ern realities of higher education, especially in the

field of information technology, are characterized
by rapid changes in curricula and requirements for
students. Complex technical disciplines, high com-
petition, and the need for constant self-development
create an environment in which students’ stress
levels increase significantly. Time limits for obtain-
ing a specialty in IT sphere (3 years instead of the
generally accepted 4 years), accompanied with high
requirements of time limits, timely delivery of as-
signments, quick mastering of the received material.

Secondly, research shows that high levels of
stress negatively affect students’ cognitive func-
tions, emotional state, and academic performance.
Problems related to adapting to a new learning en-
vironment can lead to decreased motivation, poor
health, and eventually to physiological illnesses,
psychological depression, communication difficul-
ties, and expulsions. Therefore, understanding the
causes and consequences of stress becomes impor-
tant for developing effective student support strate-
gies.

Thirdly, in the context of globalization and digi-
talization of education, it is becoming relevant not
only to study the stress factors themselves, but also
to find ways to overcome it, adapting to the demands
of the modern digital society. In the case of first-
year students, great preference is given to online
consultations, methods that they can use outside the
time and physical framework (Okeke et al., 2018).

When analyzing the concepts of stress tolerance
(Rizulla, 2020), where the most significant concepts
and factors reflect awareness (Polyvyannaya, 2023),
which is a condition for favorable opportunities to
increase stress tolerance and stress coping among
students. The conducted study “The impact of stress
on the adaptation of first-year IT students” opens
up opportunities to work with first-year students
in order to adapt favorably, mitigate stress factors,
and provide timely assistance both pedagogical and
psychological. Thus, this study not only expands
existing knowledge about the impact of stress on
students, but also has practical significance for edu-
cational institutions seeking to create a more sup-
portive and adaptive environment for IT students.
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STUDY OF THE RELATIONSHIP BETWEEN EMOTIONAL INTELLIGENCE
IN STUDENTS AND THE RATIO OF TWO SIGNAL SYSTEMS

The article presents the results of the study of the relationship between emotional intelligence in stu-
dents and the ratio of signal systems, the purpose of which was to identify the presence of a relationship
between emotional intelligence and the components of the first and second signal systems. The results
of an empirical study are presented on a sample that included 340 respondents (241 girls and 99 boys)
from different areas of professional training. In accordance with the purpose of the study, the following
methods were used: Emotional Intelligence Questionnaire (Emin) by D.V. Lyusina, Questionnaire for
Diagnostics of the Ratio of Two Signal Systems by B.R. Kadyrov. As a result of the correlation analysis
according to the Spearman criterion, a relationship was found between the scales of signal systems and
the components of emotional intelligence. At the same time, if self-regulation, analytical thinking, will
and self-esteem are positively associated with manifestations of emotional intelligence, then the severity
of such qualities as emotionality, imagination and anxiety are negative consequences of a low level of
emotional intelligence. It was found that the second signal system is more closely related to the compo-
nents of emotional intelligence, which is determined by the work of the nervous system and the mental
activity associated with it, and affects the manifestation of emotional intelligence in an individual.

Key words: emotional intelligence, first signal system, second signal system, nervous system, mental
activity.
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CTYAEHTTEpAjiH, 9MOLIMOHAAADIK, UHTEAAEKTICiHiH,
€Ki CUrHaAABIK, XXYHeHiH, apaKkaTbIHaCbIMeH 63apa 6aiAaHbICbIH 3epTTey

Makanaaa CTyaAeHTTepAEri SMOLMOHAAABIK, MHTEAAEKT MEH CUMHAAADIK, XXYMEAEPAiIH apakaTbiHAChl
apacblHAafFbl 6alMAAHbICTbI 3ePTTey HATUXKEAEPi BepPiAreH, OHbIH MaK.CaTbl SMOLIMOHAAABI UHTEAAEKT MeH
GipiHLLI XX8He eKiHLIi CUrHAaAAbIK, XXyMeAepAiH KypaMAac 6eAikTepi apacbiHAaFbl 6aiAaHbICTbIH GOAYbIH
aHblKTay 60AAbI. Kacibu AanbiHABIKTbIH 9PTYPAI HarbiTTapbiHaH 340 pecrnoHAEHTTI (241 kb3 >kaHe 99
YA) KaMTUTbIH ipikTey GOMbIHLLIA SMMMPUKAAbIK, 3€PTTEY HOTUXKEAEPI YCbIHbIAFAH. 3epTTey MakcaTbiHa
ColKeC KeAeCi aAiCTep KOAAAQHBIAABI: DMOLIMAABIK, MHTEAAEKT cayaAaHamacbkl (Emin) A.B. AtocuH, eki
CUTHaAADIK, >KYIeHiH 6arAaHbICbIH AMarHOCTUKaAayFa apHaaraH b.P. Kaabipos cayaaHamachl. CrivpmeH
KPUTEPUMIH KOAAQHY apKbIAbl KOPPEASUMSABIK, TAAAQY HOTMXKECIHAE CUIHAAABIK, JKYMEAEPAIH,
LLIKAAAAAPbl MEH SMOLIMOHAAABIK, UHTEAAEKT KOMIMOHEHTTEPI apacbiHAaFbl 6aiAaHbIC aHbiKTaAAbl. OHbIH,
YCTiHe, erep e3iH-63i peTTey, aHaAUTUKAAbIK, OMAQY, epik MeH 63iH-63i Hararay SMOLUMOHAAABI MHTEAAEKT
KepiHicTepiMeH >aFbIMAbl 6aMAaHbICTbI GOACA, SMOLIMOHAAABIABIK, KMSIAAQY >KOHE aAaHAQYILLbIAbIK,
CUGKTbl KacMeTTepAi KOpCeTY 3MOLIMOHAAABIK, MHTEAAEKTTIH TOMEH AEHreiiHiH >KaFbIMCbI3 CaAAQpbl
60AbIM TabbiAaAbl. EKiHLIT CUIHAAABIK, XKyite XKYIKe XXYMECiHiH KYMbICbIMEH )K8HE OHbIMEH OaiAaHbICTbI
MCHMXMKAAbIK 8PEKETNEH aHbIK TaAATbIH SMOLIMOHAAABI MHTEAAEKT KOMIMOHEHTTEPIMEH ThiFbi3 6aiAQHbICTbI
JKOHE XKeKe TYAFaAQ SMOLIMOHAAABI MHTEAAEKTTIH KOpiHYiHe 8cep eTeTiHi aHbIKTAAADI.

TyiiH ce3Aep: SMOLMOHAAABI MHTEAAEKT, OipiHLWI CUMIHAA >KYMeCi, ekiHWi CUrHaA >KYMeci, XXynke
JKYMECi, MCUXMKaAbIK, BpeKeT.
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NccaepoBaHMe B3aMMOCBSA3M 9MOLLMOHAALHOTO MHTEAAEKTA
Y CTYAEHTOB C COOTHOLU€HNUEM ABYX CUITHAAbHbIX CUCTEM

B cTaTbe npeacTaBAeHbl pe3yAbTaTbl MCCAEAOBAHMS B3aMMOCBSI3M 3MOLIMOHAAbHOIO MHTEAAEKTA Y
CTYAEHTOB C COOTHOLUEHMEM CUIHAAbHbIX CUCTEM, LIeAb KOTOPOWM 3aKAKOUYAAACh B BbISBAEHWM HAAMUMS
B3aMMOCBSI3M MEXKAY 3MOLIMOHAAbHbIM MHTEAAEKTOM M KOMIMOHEHTaMU MEPBO U BTOPOM CUIHAAbHbIX
cucTem. [prBeaeHbl pe3yAbTaTbl SMIMPUYECKOrO MCCAEAOBAHMS Ha BbIOOPKE, KOTOpasi BKAIOYAAa B
cebs 340 pecrioHAeHTOB (241 aeByliek M 99 1OHOLLEN), C Pa3HbIX HaMpPaBAEHMI NMPO(ECCUMOHAAbHO-
ro obyueHus. B COOTBETCTBUM C LEAbIO MCCAEAOBAHMSI ObIAM MCMOAb30BaHbl CAEAYIOLLIME METOAMKM:
OnpocHUK DMOLMOHAAbHOTO UHTeAAekTa (IMKMH) A.B. AtocrHa, OnpoCHMK AMArHOCTMKM COOTHOLLE-
HUI ABYX CUIHaAbHbIX cuctem B.P. KaabipoBa. B pe3yAbTate KOppPeAsiLMOHHOIrO aHaAM3a Mo Kpute-
puio CnMpmeHa MexAy LLKAaAAMMU CUTHAAbHbIX CUCTEM M KOMMOHEHTaMM 3MOLIMOHAABHOIO MHTEAAEKTA
OblAa OOHapy>KeHa B3aMMOCBS3b. [1pM 3TOM €CAM CaMOPEryAsiLMS, aHAAUTUUECKOE MbILLIAEHUE, BOAS
M CaMOOLIEHKA MOAOXKUTEABHO CBSI3aHbl C MPOSIBAEHUSIMW 3MOLIMOHAABHOIO MHTEAAEKTA, TO BblpaXkeH-
HOCTb TaKMX Ka4yeCTB KaK 3MOLIMOHAAbHOCTb, BOOOPaXKeHME U TPEBOXKHOCTb SBASIOTCS HEraTUBHbIMM
MOCAEACTBUSIMU HU3KOIO YPOBHS SMOLMOHAABHOIO MHTEAAEKTA. BbIAO BbIIBAEHO, UTO BTOpAsi CUrHaAb-
Hast crctemMa B OOAbLLEN CTEMNeHM CBsi3aHa C KOMIMOHEHTaMM SMOLIMOHAABHOIO MHTEAAEKTA, UYTO 06y-
CAAQBAMBAETCSl PAbOTOM HEPBHOM CUCTEMBI M CBSI3aHHOM C HUM MCUXMYECKON AESITEABHOCTBIO, M BAUSIET

Ha NpogaBA€HNE SMOUMOHAAbHOIO MHTEAAEKTA Y AMYHOCTU.
KAroueBble cAOBa: SMOLIMOHAAbHbIN MHTEAAEKT, nepBag CUrHaAbHasgd CMCTEMA, BTOPAd CUMITHAaAbHas
C1UCTEMAQ, HEPBHAA CMCTEMaQ, MNMCUXNYHEeCKaa AesaTEAbHOCTD.

Introduction

The issue of emotional intelligence is particu-
larly relevant in today’s world. Exploring this phe-
nomenon holds significant theoretical and practical
value, as emotions often play a crucial role in shap-
ing interpersonal relationships and influencing key
decisions in daily life. The ability to recognize, in-
terpret, and manage emotions — both one’s own and
those of others—is therefore essential for building
effective relationships. The concept of “emotional
intelligence” was introduced in 1990 by American
scholars J. Mayer and P. Salovey, who described it
as the capacity to perceive and express emotions,
integrate them with thought, understand emotional
meanings, and regulate emotions in oneself and oth-
ers (Sergienko, 2010). In their view, emotional intel-
ligence is not about reason prevailing over emotion,
but about a unique interplay between the cognitive
and emotional realms that enables individuals to
navigate life’s difficulties more effectively (Mayer
et al., 2000).

Emotional intelligence is shaped by two key
mechanisms: general emotionality and cognitive
abilities (Anokhina, 2018). General emotionality
refers to an individual’s inherent emotional charac-
teristics, which influence the content, intensity, and
dynamics of their emotional experiences. As a core
element of temperament, it is reflected through traits

such as sensitivity, responsiveness, and impulsivity.
The dynamic aspects of emotionality involve how
emotions arise, unfold, and subside, as well as how
they are outwardly expressed. A significant compo-
nent of general emotionality is emotional stability,
which is reflected in how sensitive a person is to
emotional stimuli and how well their mental regu-
lation processes function under emotional stress.
Emotional stability is influenced by both physiologi-
cal and psychological factors. The physiological ba-
sis of emotional stability lies in the characteristics of
the nervous system, while the psychological aspect
involves complex mechanisms of self-regulation
and behavioral control developed through personal-
ity formation. L.S. Vygotsky emphasized that these
mechanisms are rooted in the intricate relationship
between emotion and cognition, encapsulated in the
concept of the unity of affect and intellect within
human behavior and activity (Vygotsky, 1984).
L.M. Abolin explored the core components and
criteria of emotional stability, viewing it as a trait
that defines an individual’s capacity to function ef-
fectively under high-pressure conditions. Accord-
ing to Abolin (1987), emotionally stable individuals
demonstrate harmoniously coordinated emotional
processes that support goal achievement. He identi-
fied key internal factors influencing emotional sta-
bility or instability, such as emotional and physio-
logical reactivity (excitability), the innate properties
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of the nervous system, and emotional traits acquired
through life experiences.

Contemporary theories further highlight the co-
ordinating role of the limbic system in regulating
emotions. The “limbic brain” is seen as a central
hub that maintains two-way communication with
both subcortical structures (like the septum, supe-
rior colliculi, and locus coeruleus) and various re-
gions of the cerebral cortex, thereby integrating
multiple brain systems involved in emotional pro-
cessing (Khomskaya, 1992).

Literature review

Recent research has uncovered the physiologi-
cal foundations of emotional intelligence, with par-
ticular emphasis on the role of specific brain struc-
tures. Among the most significant are components
of the limbic system (Anokhina, 2018), especially
the amygdala (Goleman, 2005; Grinchenko, 2012),
the orbitofrontal cortex (Damasio, 1994), and the
system of “mirror neurons” (Rizzolatti, 2012).

The amygdala, a key substructure of the lim-
bic system, plays a central role in generating both
positive and negative emotions. It evaluates external
stimuli and determines whether they pose a threat.
Emotions such as fear, anger, and disgust — typically
associated with danger — are closely linked to amyg-
dala activity (Goleman, 2012).

The orbitofrontal cortex, meanwhile, integrates
visceral emotional responses into conscious deci-
sion-making. It acts as a bridge between the “primi-
tive” emotional centers of the brain — such as the
brainstem and amygdala — and higher-order cogni-
tive functions. Clinical observations have shown
that damage to the orbitofrontal cortex not only
dulls emotional responses but also severely impairs
decision-making, highlighting its crucial role in
emotional and cognitive integration.

Research by A. R. Damasio (1994) provides
compelling evidence that emotions play a vital
role in the decision-making process. A significant
physiological component of this process involves
emotional “mirror” neurons, located in brain re-
gions such as the insula — between the frontal and
temporal lobes — and the anterior cingulate cortex.
These neurons exhibit similar patterns of activation
both when a person experiences an emotion (e.g.,
disgust) and when they observe the same emotion
expressed on someone else’s face.

A defining feature of mirror neurons is their dual
response: they are activated both when an individual
performs an action and when they observe another
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person performing it. Their primary function is to
enable the understanding of others’ actions as pur-
poseful movements. As Rizzolatti (2012) notes, the
mirror system “captures the intentional aspect of ac-
tions, shared by both the observer and the actor.”
This neural mirroring mechanism forms the physi-
ological basis for recognizing emotions and foster-
ing empathy (Andreeva, 2020).

Although various theories interpret emotional
intelligence differently, researchers consistently
emphasize the importance of distinguishing between
the concepts of the emotional brain and emotional
intelligence, as well as exploring their interaction.
The emotional brain refers to the body’s physiologi-
cal and neurological responses to external stimuli,
while emotional intelligence involves the interpreta-
tion of these signals and the attribution of emotional
meaning to them (Anokhina, 2018).

Thus, the psychophysiological foundations of
general emotionality and emotional stability can
be attributed, on the one hand, to the functioning
of the limbic system and cortical regulation, and
on the other hand, to physiological reactivity and
the inherent characteristics of the human nervous
system.

As a distinct form of human intelligence, emo-
tional intelligence is also closely linked to cognitive
functions, particularly the speed and efficiency of
information processing. Even H. Eysenck (1995)
emphasized this connection by defining intelligence
in terms of the nervous system’s processing speed.
This perspective, often referred to as psychophysi-
ological reductionism, views intelligence primarily
through neurophysiological parameters. Research
has shown a correlation between processing speed
(or “speed intelligence”) and various electrophysi-
ological indicators.

Notable findings have emerged from the study
conducted by T.A. Sysoeva and V.V. Ovsyannikova
(2015), which examined the relationship between
emotional intelligence and the speed of process-
ing emotionally charged information. International
studies have demonstrated that people identify emo-
tionally colored stimuli (such as faces expressing
different emotions) at varying speeds. Sysoeva and
Ovsyannikova found that individuals with a higher
ability to recognize emotions more quickly identi-
fied joyful faces. Based on their research, the au-
thors identified several cognitive correlates of emo-
tional intelligence, such as the automatic slowing or
acceleration of processing in response to threatening
stimuli, the ability to quickly differentiate between
angry and joyful expressions, and the relative speed
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in detecting emotionally positive or negative facial
expressions.

In recent years, the investigation of the brain’s
emotional functions has expanded to include the
study of interhemispheric asymmetry and the inter-
action between the cerebral hemispheres. However,
findings in this area remain inconsistent and have
yet to lead to universally accepted conclusions about
the lateralization of emotional processes. Overall, it
is important to note that the role of the neocortex
in emotional regulation remains insufficiently ex-
plored, and current knowledge about the involve-
ment of neocortical structures in managing emo-
tional states is still incomplete (Anokhina, 2018).

Given from the above that emotional charac-
teristics are due to a number of biological prereq-
uisites, we are interested in the relationship of emo-
tional intelligence with the components of the two
signal systems, which is the goal of our study. Since
the first and second signal systems are characterized
by the work of the nervous system and related men-
tal activity, which, in turn, may directly or indirectly
affect the manifestation of emotional intelligence in
the individual (Konareva, 2021).

Within the framework of the topic under consid-
eration, an empirical study was conducted, in which
the object of the study was students of 1-4 courses
in the amount of 340 people (241 girls and 99 boys)
studying in different areas of vocational training.
Of these, 54 people from the National University of
Uzbekistan named after Mirzo-Ulugbek; 79 people
from the Tashkent Pediatric Medical Institute; 39
people from the State Institute of Art and Culture
of Uzbekistan; 56 people from the National Insti-
tute of Art and Design named after K. Bekhzod; 60
people from the branch of Moscow State Univer-
sity named after M. V. Lomonosov in Tashkent; 52
people from Tashkent State University of Oriental
Studies. The subject of the study is the relationship
between emotional intelligence and components of
signal systems.

Materials and methods

The task was solved by using the following
methods: Emotional Intelligence Questionnaire
(EmIn) Lusina D.V., including five subscales,
which, in turn, are combined into four scales of a
more general order: IEI scale (interpersonal EI),
IntraEl scale (intrapersonal EI), UE scale (under-
standing emotions), EM scale (emotion manage-
ment), UP subscale (understanding other people’s
emotions), MP subscale (managing other people’s

emotions), UO subscale (understanding one’s own
emotions), MO subscale (managing one’s own emo-
tions), EC subscale (expression control). Also, a
questionnaire for diagnosing the ratios of two signal
systems Kadyrov B.R., which is revealed by the fol-
lowing indicators: 1) dynamic features (activity and
self-regulation); 2) emotionality and will; 3) pro-
cesses — memory, imagination, thinking. The total
indicator of the severity of the first, second signal
system and their ratio in the form of the “signal co-
efficient” was also calculated. Spearman’s r criteria
were used for statistical data processing.

Results and discussion

According to the results of correlation analy-
sis according to Spearman’s criterion between the
scales of the first signal system and the components
of emotional intelligence, a negative correlation
was found between the scales “Sociability” and
such components of emotional intelligence as “Un-
derstanding other people’s emotions” (r=-0.296,
p<0.01), “Managing other people’s emotions” (r=-
0.348, p<0.01), “Managing your own emotions”
(r=-0.236, p<0.01), “Interpersonal emotional intel-
ligence” (r=-0.363, p<0.01), “Understanding emo-
tions” (r=-0.198, p<0.01), “Emotion management”
(r=-0.255, p<0.01), “Overall level of emotional in-
telligence” (r=-0.252, p<0.01) (tab. 1).

Before proceeding to the interpretation of the
results of the correlation analysis, it is necessary to
note that for all scales of the methodology of the
ratio of two signal systems Kadyrov B.R. a kind of
reverse scaling is applied, i.e. lower scores on the
scales mean higher levels of manifestation of the
corresponding characteristics, and higher scores,
on the contrary, express lower levels of their mani-
festation. Therefore, it should be taken into account
here that negative correlation coefficients between
the scales of the methodology of the ratio of signal
systems Kadyrova B.R. and other methods means a
positive relationship. Returning to the above results,
we can say that the higher the sociability, the higher
the overall level of emotional intelligence and most
of its components. In our opinion, this can be ex-
plained by the fact that the need for communication,
the propensity to establish social contacts and the
ability to establish them, can indeed be realized in
a variety of components of interpersonal emotional
intelligence, including in understanding their own
and other people’s emotions, in managing their own
and other people’s emotions, empathy, compassion,
etc.

19



Study of the relationship between emotional intelligence in students and the ratio of two signal systems

Table 1 — Correlation Coefficients Between Scales of Emotional Intelligence and Components of the First Signal System (Spearman’s

Criterion)

£ z £ iz 2
Scales :g % é gﬁ % %J
& < z = = £
= ol
Understanding Other People’s Emotions -0,296** -0,340%* -0,059 -0,182%* -0,019
Managing Other People’s Emotions -0,348%* -0,238%* 0,080 -0,030 0,055
Understanding Your Own Emotions -0,026 -0,151%* 0,347%%* 0,093 0,192%%*
Managing Your Own Emotions -0,236** -0,255%* 0,307** -0,028 0,179%*
Control of Expression 0,079 -0,054 0,415%* 0,054 0,173%*
Interpersonal Emotional Intelligence -0,363** -0,332%* 0,005 -0,133%* 0,012
Intrapersonal Emotional Intelligence -0,084 -0,204%* 0,446%* 0,042 0,227%%*
Understanding Emotions -0,198%* -0,305%* 0,160%* -0,052 0,095
Emotion Management -0,255%* -0,263** 0,339%%* -0,019 0,174%*
Overall Level of Emotional Intelligence -0,252%* -0,313%* 0,271%* -0,043 0,148%*

Note: * p<0.05; ** p<0.01

According to the “Activity” scale, there is a
negative correlation with the scales “Understanding
other people’s emotions” (r=-0.238, p<0.01), “Man-
aging other people’s emotions” (r=-0.255, p<0.01),
“Understanding your own emotions” (r=-0.151,
p<0.01), “Managing your own emotions” (r=-0.255,
p<0.01), “Interpersonal emotional intelligence”
(r=-0.332, p<0.01), “Intrapersonal emotional intel-
ligence” (r=-0.204, p<0.01), “Understanding emo-
tions” (r=-0.305, p<0.01), “Emotion management”
(r=-0.263, p<0.01), “Overall level of emotional in-
telligence” (r=-0.313, p<0.01). These results indi-
cate that the higher the activity, the higher the level
of various components of emotional intelligence.
Considering that activity here means general be-
havioral activity, a tendency to super-normative ac-
tions, excess energy, a wide range of contact with
others, it can be said that understanding your own
and other people’s emotions, in managing your own
and other people’s emotions implies a generally ac-
tive position of a person in the broadest sense of the
word (tab. 1).

Also, the indicators of the “Emotionality” scale
positively correlate with such scales as “Under-
standing your own emotions” (r=0.347, p<0.01),
“Managing your own emotions” (r=0.307, p<0.01),
“Control of expression” (r=0.415, p<0.01), “Intrap-
ersonal emotional intelligence” (r=0.446, p<0.01),
“Understanding emotions” (r=0.160, p<0.01),
“Emotion management” (r=0.339, p<0.01), “Over-
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all level of emotional intelligence” (r=0.271,
p<0.01). Considering that the results of the “Emo-
tionality” scale, as well as other scales, have an in-
version character (i.e. reverse scaling is applied),
positive correlations mean a negative relationship.
This indicates that a higher expression of various
components of emotional intelligence contributes
to a decrease in the manifestation of emotionality,
and vice versa, an insufficient level of develop-
ment of emotional intelligence leads to an increase
in emotionality (tab. 1).

The rationale for the data obtained may be the
fact that since emotional intelligence is the ability
to manage your emotions and control them, with
increased emotionality in the individual, difficul-
ties may arise with emotional self-regulation and
control of their non-verbal manifestations (facial
expressions, gestures), which may negatively affect
the overall level of emotional intelligence of the in-
dividual.

There is a negative correlation between figura-
tive memory and “Understanding other people’s
emotions” (r=-0.182, p<0.01), “Interpersonal emo-
tional intelligence” (r=-0.133, p<0.05). This may be
due to the fact that when understanding other peo-
ple’s emotions, a person may figuratively imagine
what their interlocutor is feeling. This, in turn, can
help him fully empathize and correctly perceive the
emotions and feelings of others, as well as under-
stand the reasons for their occurrence (tab. 1).
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The results of the correlation analysis show that
imagination positively correlates with such scales
as “Understanding your own emotions” (r=0.192,
p<0.01), “Managing your own emotions” (r=0.179,
p<0.01), “Control of expression” (r=0.173, p<0.01),
“Intrapersonal emotional intelligence” (r=0.227,
p<0.01), “Emotion management” (r=0.174, p<0.01),
“Overall level of emotional intelligence” (r=0.148,
p<0.01). This means that the more a person mani-
fests imagination as one of the components of their
first-signal features, the lower the indicators of vari-
ous components of emotional intelligence. Given
that according to the methodology of Kadyrov B.R.
imagination characterizes the personality from the
side of her disposition to dreaminess, impressive-
ness, it is easy to assume that such qualities express
a certain passive position of the personality, and,
therefore, can negatively affect the development of
emotional intelligence.

The correlation analysis between the scales of
the second signal system and the components of

emotional intelligence showed that there is a nega-
tive correlation between all scales of emotional in-
telligence and such second-signal features of per-
sonality as “Self-regulation”, “Analytical thinking”,
“Will”, “Self-esteem” (p<0.01). That is, the higher
the level of these components of the second signal
system, the higher the emotional intelligence in the
individual (tab. 2).

The results can be explained by the fact that
since self-regulation is a necessary component for
managing and controlling your emotions, its in-
creased level may indicate a high level of emotional
intelligence. Also, the volitional qualities of the per-
sonality can influence the regulation and manage-
ment of the emotional state. If we talk about ana-
lytical thinking, we can assume that the ability of
a person to divide information into components,
see the relationships between them, to be able to
analyze can help him in understanding his own and
other people’s emotions, in determining emotional
states and experienced feelings.

Table 2 — Correlation Coefficients Between Scales of Emotional Intelligence and Components of the Second Signal System

(Spearman’s Criterion)

 E iz _ z :

Scales § ?n %E ; 'é %

& 2F < 3
Understanding Other People’s Emotions -0,396** -0,340%** -0,443%* 0,031 -0,398%*
Managing Other People’s Emotions -0,327%%* -0,240%* -0,413%* 0,201*%* -0,364%*
Understanding Your Own Emotions -0,330%* -0,229%* -0,364** 0,397** -0,196%**
Managing Your Own Emotions -0,409%* -0,320%* -0,487** 0,425%* -0,375%*
Control of Expression -0,272%* -0,220%* -0,259%* 0,268** -0,112%*
Interpersonal Emotional Intelligence -0,406** -0,322%* -0,480** 0,119* -0,426%*
Intrapersonal Emotional Intelligence -0,435%* -0,327%* -0,478%* 0,466** -0,295%*
Understanding Emotions -0,447%* -0,351%** -0,499%** 0,234%* -0,375%*
Emotion Management -0,459%* -0,356** -0,537** 0,395%* -0,400%*
Overall Level of Emotional Intelligence -0,499** -0,383%* -0,573%* 0,342%%* -0,426**

Note: * p<0.05; ** p<0.01

The connection between self-esteem and emo-
tional intelligence can be explained by the fact that,
given that a person with high emotional intelligence
in society is regarded as capable of quickly and
easily establishing contacts, as empathetic, able to
correctly present himself and ecologically express
his emotions, this leads to an emotionally positive

perception of him by others. And this, in turn, can
positively affect his self-esteem, since social signifi-
cance of the personality also plays an important role
in its formation.

On the scales of the second signal system, only
the scale “Anxiety” positively correlates with all
components of emotional intelligence (p<0.01).
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This suggests that the higher the anxiety in the indi-
vidual, the lower the level of manifestation of emo-
tional intelligence. Apparently, this indicates that
since anxiety is accompanied by excitement, anxi-
ety and worries, these feelings may interfere with
the understanding and perception of emotions and
feelings of others, since these feelings force a per-
son to concentrate on himself, ignoring the feelings
of others, which may affect the overall level of emo-
tional intelligence (tab. 2).

According to the results of correlation analy-
sis, between the general scales of signal systems
and components of emotional intelligence, there
is a negative correlation between the indicators of
the scale “First-signal” and “Understanding other
people’s emotions” (r=-0.300, p<0.01), “Manag-
ing other people’s emotions” (r=-0.199, p<0.01),
“Interpersonal emotional intelligence” (r=-0.291,
p<0.01), “Understanding emotions” (r=-0.124,
p<0.05). Apparently, some components of first-sig-

nal (for example, “Sociability”, Figu-

99

Activity”,

rative memory”), in some sense reflect the general
active position of the personality, which can favor-
ably affect the development of, mainly, interperson-
al components of emotional intelligence, including
the understanding of emotions, the understanding
of other people’s emotions and the management of
other people’s emotions (tab. 3).

However, the positive correlation coefficients
of the “First-signal” scale with such scales as
“Understanding your own emotions” (r=0.110,
p<0.05), “Control of expression” (r=0.200,
p<0.01) attract special attention. Perhaps, these
results indicate that the expression of some first-
signal features (for example, such as “emotional-
ity”, “imagination”), reflecting, most likely, some
passivity and uncontrollability of emotional and
cognitive processes, negatively affect the ability
to understand their emotions, to control expres-
sion, which, judging by the names of the scales,
clearly relate to intrapersonal components of
emotional intelligence.

Table 3 — Correlation Coefficients Between Scales of Emotional Intelligence and Generalized Scales of the Questionnaire
Methodology of the Ratio of Two Signal Systems of B.R. Kadyrov (Spearman’s Criterion)

5 ts :f | zii:
Scales ‘é § :%n %D E‘ E —E E §
= O <<
Understanding Other People’s Emotions -0,300%* -0,396** -0,169%* -0,420%*
Managing Other People’s Emotions -0,199%* -0,296%** -0,142%* -0,303**
Understanding Your Own Emotions 0,110* -0,196** -0,315%* -0,076
Managing Your Own Emotions -0,057 -0,307** -0,266** -0,237%*
Control of Expression 0,200%* -0,160%** -0,331%* -0,019
Interpersonal Emotional Intelligence -0,291%** -0,388%** -0,167** -0,411%*
Intrapersonal Emotional Intelligence 0,099 -0,288%* -0,389%** -0,148%*
Understanding Emotions -0,124* -0,374%* -0,303** -0,315%*
Emotion Management -0,055 -0,356** -0,327%* -0,272%*
Overall Level of Emotional Intelligence -0,101 -0,400%** -0,344%** -0,323%*

Note: * p<0.05; ** p<0.01

The scales “Second-signal” and “Signal coeffi-
cient” negatively correlate with all components of
emotional intelligence (p<<0.01). The data obtained
may indicate that the components of the second
signal system are likely more connected with emo-
tional intelligence than the components of the first
signal system (tab. 3).
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The level of analytical and synthetic activ-
ity also negatively correlates with “Understanding
other people’s emotions” (r=-0.420, p<0.01), “Man-
aging other people’s emotions” (r=-0.303, p<0.01),
“Managing your own emotions” (r=-0.237, p<0.01),
“Interpersonal emotional intelligence” (r=-0.411,
p<0.01), “Intrapersonal emotional intelligence”
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(r=-0.148, p<0.01), “Understanding emotions” (r=-
0.315, p<0.01), “Emotion management” (r=-0.272,
p<0.01), “Overall level of emotional intelligence”
(r=-0.323, p<0.01) (tab. 3). The data obtained may
indicate that the ability of a person to analyze and
systematize the information received is important
for the manifestation of a high level of emotional
intelligence.

Conclusion

Currently, psychological research has yet to
reach a unified understanding of the nature and
structure of emotional intelligence. In general
terms, emotional intelligence is defined as the abil-
ity to recognize, understand, and manage one’s own
emotions as well as the emotions of others. Its psy-
chophysiological foundations are rooted in two key
mechanisms: general emotionality and cognitive
abilities.

From a neurophysiological perspective, gen-
eral emotionality and emotional stability are sup-
ported by the activity of the limbic system, cortical
regulation, physiological reactivity, and individual
properties of the nervous system. Cognitive aspects
of emotional intelligence are linked to the speed of
information processing, with studies showing cor-
relations between so-called “speed intelligence”
and electrophysiological indicators. Research has

also revealed that the speed at which individuals
recognize various types of emotional stimuli de-
pends on these cognitive characteristics (Anokhi-
na, 2018).

These findings suggest a relationship between
components of emotional intelligence and the func-
tioning of the brain’s signal systems. The devel-
opment of emotional intelligence requires the co-
ordinated functioning of both the first and second
signal systems, as well as effective interhemispheric
communication. Notably, the second signal system
— associated with language and abstract thinking
— shows a stronger connection to emotional intel-
ligence than the first, which is linked to sensory and
emotional responses.

Furthermore, traits such as self-regulation, an-
alytical thinking, willpower, and self-esteem are
positively associated with high levels of emotional
intelligence. In contrast, a low level of emotional
intelligence is often accompanied by heightened
emotional reactivity, increased imagination, and el-
evated anxiety.

Advancing our understanding of the brain
mechanisms underlying emotional phenomena and
emotional intelligence depends heavily on neuro-
psychological research. Such studies are essential
for clarifying the specific roles of various brain
structures in generating and regulating emotional
responses and states.

References

Abolin L.M. (1987) Psihologicheskie mekhanizmy emocional’noj ustojchivosti [Psychological mechanisms of emotional sta-

bility]. Kazan’: Kazanskij gos. universitet, 262 p. [in Russian]

Ajzenk G.Yu. (1995) Ponyatie i opredelenie intellekta [The concept and definition of intelligence]. Voprosy psihologii, no 1,

pp. 111-131. [in Russian]

Andreeva .N. (2003) Emocional’nye osobennosti tvorcheskoj lichnosti [Emotional features of a creative personality]. Psi-

hologiya, no 1, pp. 51-60. [in Russian]

Andreeva I.N. (2020) Emocional’nyj intellekt i emocional’naya kreativnost’: specifika i vzaimodejstvie [Emotional intelligence
and emotional creativity: specificity and interaction]. Novopolock: Poloc. gos. un-t, 356 p. [in Russian]

Anohina A.S. (2018) Psihofiziologicheskie osnovy emocional’nogo intellekta [Psychophysiological foundations of emotional
intelligence]. Problemy sovremennogo pedagogicheskogo obrazovaniya, no 58, pp. 311-314. [in Russian]

Damasio A.R. (1994) Descartes’ error: emotion, reason, and human brain. New York: Putnam, 312 p.

Dobrin A.V. (2012) Ponyatie emocional 'nogo intellekta i ego vzaimosvyaz’ s lateral’nym profilem [The Concept of Emotional
Intelligence and Its Relationship with the Lateral Profile]. Vestnik psihofiziologii, no 4, pp. 16-21. [in Russian]

Goulman D. (2005) Emocional’noe liderstvo: iskusstvo upravleniya lyud’mi na osnove emocional’nogo intellekta [Emotional
Leadership: The Art of Managing People Based on Emotional Intelligence]. M.: Al’pina biznes buks, 300 p. [in Russian]

Grinchenko Yu.V. (2012) Psihofiziologiya: uchebnik [Psychophysiology: textbook]. 3-e izd., dop. i pererab. SPb.: Mir knig,

463 p. [in Russian]

Khomskaya E.D., Batova N.Ya. (1992) Mozg i emocii. Nejropsihologicheskoe issledovanie [Brain and emotions. Neuropsy-
chological study]. Moskva: Izdatel’stvo Moskovskogo universiteta, 180 p. [in Russian]

Konareva I.N. (2021) Vzaimosvyaz’ svojstv signal’nyh sistem i shkol’noj uspevaemosti [ The Relationship between the Proper-
ties of Signaling Systems and School Performance]. Uchenye zapiski Krymskogo federal 'nogo universiteta imeni V.I. Vernadskogo.
Sociologiya. Pedagogika. Psihologiya, no 2 (73), pp. 137-144. [in Russian]

23



Study of the relationship between emotional intelligence in students and the ratio of two signal systems

Mahin S.A. (2013) Vzaimosvyaz’ mezhdu individual’nym urovnem emocional’nogo intellekta i reaktivnost’yu sensomotor-
nogo ritma pri sinhronnoj imitacii dvizhenij drugogo cheloveka [The relationship between the individual level of emotional intel-
ligence and the reactivity of the sensorimotor rhythm in synchronous imitation of another person’s movements). Uchenye zapiski
Tavricheskogo nacional 'nogo universiteta im. V.1. Vernadskogo. Seriya Biologiya, himiya, no 4, vol.26, pp. 121-131. [in Russian]

Mayer J.D., Salovey P., Caruso D.R. (2000) Models of Emotional Intelligence. Sternberg R. Handbook of Intelligence. Cam-
bridge, UK: Cambridge University Press, 396 p.

Riccolatti D. (2012) Zerkala v mozge: o mekhanizmah sovmestnogo dej stviya i soperezhivaniya [Mirrors in the brain: on the
mechanisms of joint action and empathy]. per. s angl. O.A. Kurakovoj, M. V. Falikman. M.: YAz. slav. kul’tur, 205 p. [in Russian]

Sergienko E.A. (2010) Adaptaciya testa Dzh. Mejera, P. Seloveya i D. Karuzo «Emocional’nyj intellekt» na russkoyazychnoj
vyborke [Adaptation of the J. Meyer, P. Salovey and D. Caruso Emotional Intelligence Test to a Russian-speaking sample]. Psifo-
logicheskij zhurnal, vol.31, no 1, pp. 55-73. [in Russian]

Sysoeva T.A., Ovsyannikova V.V. (2015) Skorost’ pererabotki emocional 'noj informacii kak korrelyat emocional’nogo intelle-
kta [Speed of processing emotional information as a correlate of emotional intelligence]. Zhurnal Vysshej shkoly ekonomiki, vol. 12,
no 2, pp. 160-171. [in Russian]

Vygotskij L.S. (1984) Uchenie ob emociyah. Istoriko-psihologicheskoe issledovanie. Sobranie sochinenij [The doctrine of
emotions. Historical and psychological research]. Moskva: Pedagogika, vol.6, pp. 90-318. [in Russian]

Jluteparypa

A6oymH JI.M. [Icuxonornvyeckue MeXaHH3MbI SMOIIMOHAIBHOM ycToiunBocTH. — Kazanb: Kazanckwuii roc. yauBepcuret, 1987.
—262c.

Aizenk I'. 1O. [TonsTre U onpenenieHne HHTEIUIEKTa // Bonpocwet ncuxonoeuu. — 1995. — Ne 1. — C. 111-131.

Amnnpeesa 1.H. DMonronansHbie 0cO0eHHOCTH TBOpUecKoi imanoctH // [lcuxonoeus. —2003. — Ne 1. — C. 51-60.

Amnyipeesa M.H. DMoIoHambHbI HHTEIUICKT K SMOIIMOHAIIbHAS KPEATUBHOCTD: crienn(uKa 1 B3auMo/ieiictere. — HoBomosonk:
IToson. roc. yn-t, 2020. — 356 c.

Anoxuna A.C. [Icnxohu3nonornyeckre OCHOBBI IMOILMOHAIBEHOTO HHTEINIEKTa // [Ipobaembl cospemenoco nedazoeuieckozo
obpaszosanus. —2018. — Ne 58. — C. 311-314.

Berorcknit JI.C. Yuenne o0 smorwsx. McTopuKo-IICHXOJIOTHYECKOe HCCIeJOBaHUe: COOpaHue COuMHeHHH. — Mocksa:
Ilenaroruka, 1984. — T.6. — C. 90-318.

loynaman JI. DMOIMOHATBHOE JTHIEPCTBO: UCKYCCTBO YIIPABICHHUS JFOJBMHI Ha OCHOBE AMOIIMOHAIBHOTO MHTEIUICKTA / Tep. ¢
annt. — M.: AnprimHa 6usHec Oyke, 2005. — 300 c.

I'punuenxo 10.B. Ilcuxodpusunonorus: yaeOHuK. — 3-e U3, gor. u nepepab. — CI16.: Mup xuur, 2012. — 463 c.

Damasio A. R. Descartes’ error: emotion, reason, and human brain. — New York: Putnam, 1994. -312 p.

Jobpun A.B. IloHsTHE SMOIMOHANBFHOTO HWHTEUICKTA M €ro B3aWMOCBS3b C JIaTepalibHBIM mpoduiem // Becmmuux
ncuxoguszuonozuu. —2012. — Ned. — C. 16-21.

Konapea M.H. B3auMocBsi3b CBOWCTB CHUTHAJIBHBIX CHCTEM M IIKOJBHOW ycreBaeMocTH // Yuenvie zanucku Kpvimckoeo
heoepanvrozo ynusepcumema umenu B.U. Bepnaockoeo. Coyuonocus. [ledacoeuxa. Ilcuxonoeus. —2021.- Ne 2 (73). — C. 137-144.

Mayer J.D., Salovey P., Caruso D.R.. Models of Emotional Intelligence. Sternberg R. Handbook of Intelligence. — Cambridge,
UK: Cambridge University Press, 2000. — 396 p.

Maxun C.A. B3anMocBs3b MEXK/TY WHIUBUTY aJIbHBIM YPOBHEM dYMOIMOHAIBHOTO HHTEIUICKTA M PEAKTHBHOCTHIO CCHCOMOTOPHOTO
pHUTMa NIPY CHHXPOHHON MMUTAIMHN JBHKEHHI APYTOro 4enoBeka // Yuenvie 3anucku Tagpuueckoeo HayuoHanbHo2o ynugepcumema
um. B.U. Beprnaocxoeo. Cepus Buonoeus, xumus. —2013. — T. 26, Ne 4. — C. 121-131.

Punonartu /1. 3epkana B MO3re: 0 MEXaHW3MaX COBMECTHOTO Jiel CTBHS U cornepexkuBanus / niep. ¢ anri. O.A. KypakoBoii,
M.B. ®anmukman. — M. : f3. cnaB. kyabsTyp, 2012. — 205 c.

Cepruenko E.A. Ananranus tecra Jx. Meliepa, [1. Canoses u 1. Kapy3o0 «OMoLUOHAIBHBII HHTEIUIEKT» HA PYCCKOS3BIYHOM
BoI0OpKe // [lcuxonoeuueckuil sicypran. —2010. — T.31. — Nel. — C. 55-73.

CeicoeBa T.A., OBcsiuaukoBa B.B. CkopocTh nepepaOboTKi SMOIMOHAIBLHON WH(OpMAIUU KaK KOPPEIST SMOIMOHAIEHOTO
unTeekTa // JKypruan Beicueti wikonst sxonomuku. —2015. —T. 12. — Ne 2. — C. 160-171.

Xowmckas E.JI., barosa H.fl. Mo3sr u amonuu. Heliporicuxonoruueckoe uccienoBanue. — Mocksa: M3narenbctBo MOCKOBCKOTO
yHuBepcutera, 1992 — 180 c.

Information about authors:

Kadirov Kamoliddin (corresponding-author) — Doctor of Psychological Sciences (DSc), Professor, Head of the Department of
“Pedagogy and Psychology” of the Tashkent University of Social Innovation, Tashkent, Uzbekistan, e-mail: kkamol@rambler.ru

Kalankhodjaeva Kamilakhon Botirkhodjaevna — Lecturer at the National University of Uzbekistan, Tashkent, Uzbekistan, e-
mail: k_kamila@list.ru

Aemopnap mypansl aknapam:

Kaowvipos Kamoruooun Bamuposuy (koppecnoHOeHm-agmop) — ncuxono2usi 2bLIbIMOapulHbly 00Kmopul, npogeccop, Tawkenm
oNeyMemmiK UHHOBAYUSLAP YHUBEPCUMEMIHIH Ne0d202UKA JCOHEe NCUXOA02Us Kagedpacvinbiy meyeepywici, Tawkenm, O30excman,
e-mail: kkamol@rambler.ru

24



K. Kadirov, K. Kalankhodjaeva

Kananxooocaesa Kamunaxon Bomupxooxcaesna — Ozbexcman Yuimmovlk yHusepcumeminiy oxsimyuivicel, Tawikenm,
Osbexcman, e-mail: k_kamila@list.ru

Hugpopmayus 06 asmopax:
Kaowvipos Kamonuooun bamuposuu (asmop-koppecnoHOenm) — 00OKmop RCUXOI02UHeCKUXx HAayK, npogheccop, 3asedyouuil
raghedpoii «Iledacoeuxa u ncuxono2un» TawKkeHMCKo20 yHueepcumema coyuanbHbix unnosayuti, Tawxenm, Ysbexucman, e-mail:

kkamol@rambler.ru
Kananxooocaesa Kamunaxon Bomupxoodacaesna — npenooasamens Hayuonaivnozo yHusepcumema Y3oexucmana, Tawkenm,

Vabexucman, e-mail: k_kamila@list.ru

Kenin mycmi: 29 coyip 2025 sicoin
Kabvinoanowi: 02 maycvim 2025 sicvin

25



ISSN 2617-7544, eISSN 2617-7552 Icuxonorus xoaHe componorus cepusichl. Ne2 (93). 2025 https://bulletin-psysoc.kaznu.kz

IRSTI 15.01.21 https://doi.org/10.26577/JPsS202593203

B. Matayev'" -, A. Temirzhanova'' ",
A. Bekisheva'' "/, O. Sonmez?

"Pavlodar Pedagogical University named after Alkey Margulan, Pavlodar, Kazakhstan
*Tokat Gaziosmanpasa University, Tokat, Turkey
“e-mail: matayevba@pspu.kz

EMOTIONAL INTELLIGENCE: A KEY ASPECT
IN THE DEVELOPMENT OF PRESCHOOL CHILDREN

This study explores the importance of emotional intelligence (EI) in the development of preschool-
aged children. The aim of the research is to identify the key components of El and develop a program for
its enhancement. The scientific significance of the work lies in confirming the impact of El on children’s
social skills, emotional well-being, and adaptation in society. The methodology includes observing chil-
dren’s behavior, conducting surveys with parents and educators, and testing children’s El levels using
standardized techniques. The results demonstrate that children with high El manage their emotions bet-
ter, resolve conflicts more effectively, and establish stronger interpersonal connections. This research
contributes to understanding the critical role of El in educational practices, particularly in preparing chil-
dren for school. The study provides recommendations for parents and educators on fostering El through
games, teaching self-regulation skills, and encouraging emotional empathy. The practical value of the
work lies in developing programs and resources to promote El in preschool children.

Key words: preschoolers; development of preschool children; emotional intelligence; child psy-
chologists; development of emotional intelligence of preschoolers.
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*e-mail: matayevba@pspu.kz
IMOLMOHAAADBI MHTEAAEKT: MEKTer >KacblHa AeHiHri
06anaAapAbIH, AAMYbIHAAFbI HETi3ri acnekT

byA Makarapa MeKTenke AEMiHri >kacTarbl OaAaAapAbIH 3MOLMOHAAABIK, MHTEAAEKTICIHIH, (D)
AAMYAQFbl MaHbI3bl KaH-)AKTbl 3epTTeAeAi. 3epTTeyaiH makcatbl — DM Herisri KOMMOHeHTTepiH
aHbIKTay, OAApPAbIH GararapAblH 9AEYMETTIK >KOHE SMOLUMSIAbIK, AaMyblHa 9CepiH TaAAdy, COHAAM-ak,
OHbI AaMbITyFa BarbITTaAFaH apHaibl 6arAapAamMa a3ipAey. XXyMbICTbIH FbIALIMM MaHbI3AbIAbIFbI DM-AiH
GararapAbIH OAEYMETTIK AaFAbIAAPbIHA, SMOLIMOHAAABIK, 9A-ayKaTbIHA XXOHEe KoFamra 6eiliMAeAyiHe OH,
aCepiH pacTayAa atblp. DAicTeMe GararapAblH MIHE3-KYAKbIH TYPAI >KaFAaniAapAa GakbiAayAbl, aTa-
aHaAap MeH neAarortapra cayaAHama >KYpPrisyAi, CoHAan-ak, 6ararapAbiH, DM AeHreiiH cTaHAapTTaAFaH
SAICTEPMEH TEKCEPYAI KaMTHAbL. HaTmkeAep kepceTkeHAen, >korapbl IM-re ne 6ararap sMoUMsIAapbIH
>KaKCbl 0aCKapbIN, KaKTbIFbICTAPAbl THMIMAI LLELiN, 63 KypAacTapbiMEH >XOHE YAKEHAEPMEH OHait
GaiAaHbIC opHaTaAbl. bya 3epTTey IUM-aiH 6inim Gepy TaxxipmbeciHaeri, acipece 6GararapAbl MEKTENKE
AarblHAQYAQFbl MaHbI3ABI POAIH TepeHipeK TYCiHyre biknaA eTeai. KyMbIC OMbIHAQP apPKblAbl, ©3iH-
e3i peTTey AaFAbIAAPbIH YIAPETY, SMOLMSABIK, SMMATUSAHbI AAMbITY XK8He TUIMAI KapbIM-KaTbIHAC KYpy
GOMbIHLLIA HaKTbl YCbIHbICTAP GepeAi. 3epTTeyAiH ToxipnbeAik MaHi — MeKTernke AeniHri Garasapra
3 KaAbINTACTbIpyFa apHaAfaH oAicTemeAep, OarAapAamanap MEH PecypCTapAbl o3ipAey >KoHe
KEHiHEeH KOAAAHY, COHAai-ak OyA 3epTTey HaTvxKeAepiH Oacka GiAiM 6epy MekeMeAepiHAE KOAAAHY
MYMKIHAIKTEPIH KapacTbIpy.

TyiiiH ce3aep: MeKTern >kacblHa AeMiHri 6araAap; MeKTen >acbiHa AeMiHr GaAarapAbIH Aamybl;
3MOLIMOHAAABI MHTEAAEKT; 6anaAap NCUXOAOITapbl; MEKTEN XKacbiHa AEMIHIT 6araAapAbIH SMOLIMOHAAADI
WHTEAAEKTIHIH AaMybl.
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IMOLMOHAAbHDbIM MHTEAAEKT: KAIOYeBOM acrnekT
B Pa3BUTUU ,A,eTel:i AOLUKOAbHOIO BO3pacTta

B AaHHOM paboTe MCCAEAYETCS 3HAYEHME SMOLMOHAALHOrO MHTeAAekTa (DM) B pasBuTuM aetent
AOLIKOAbHOMO Bo3pacTa. Lleab nccaepoBaHMS — BbISIBUTb KAIOUEBbIE KOMMOHEHTbI DU, M3yunTb MX BAM-
siHMEe Ha COLMaAbHOE M SMOLMOHAAbHOE pasBUTHE AETei, a Takxke pa3paboTaTb MPOrpamMmy AASl ero
dopmmpoBaHms. HayuHas 3HaUMMOCTb PaboThl 3aKAKOYAETCSl B MOATBEPXKAEHUN BAMSIHMS DM Ha pas-
BMTME COLMAAbHbIX HaBbIKOB, CMOCOBHOCTM K aAanTauum, SMOLMOHAAbHOE B3aMMOAENCTBUE AETEei C
OKpY>KaloWMMN. MeTOAOAOUS BKAIOYAET HAOAIOAEHUS 32 MOBEAEHMEM AETEl B PAa3AMYHbIX CUTYaLMSIX,
OMNpOoChl POAMTEAEN U MEAArOroB, a TakxKe TeCTMPOBaHWeE YPOBHS IM € MCMOAb30BaHWEM NMPOBEPEHHbIX
MeTOAMK. Pe3yAbTaTbl MOKa3bIBalOT, YTO AETU C BbICOKMM YpOoBHEM DM Ayullie MOHMMAIOT CBOM SMOLIMK,
YCMeLHO pewalT KOHPAMKTbI, AEMOHCTPUPYIOT 3MMATMIO M HAAQXKMBAIOT OTHOLLEHUS CO CBEPCTHMKA-
Mu. MccaepoBaHME BHOCUT BKAQA B pasBuTHe 0OpPA3oBaTEAbHOM MPAKTUKM, MOAYEpPKMBAs BaXKHOCTb
O AAS MOATOTOBKM AeTelt K WKoAe. [TpakTuyeckoe 3HaYeHne COCTOUT B CO3AAHUM PEKOMEHAALLMI
AAS POAMTEAEN M MeAAroroB, a Takxke pa3paboTKe MHHOBALMOHHBIX MPOrpamMM, HarnpaBAEHHbIX Ha pas-
BUTME DM uepes Urpbl, TPEHUPOBKM CaMOPEryAsLMM, TpyrnoBoe oblieHue 1 0byUyeHre SMOLUMOHAAb-
HoW amMnaTmu. [oAyUeHHble pe3yAbTaThbl MOMOryT 6oAee rAyBOKO MOHSATb BaXKHOCTb DM B BOCMUTATEAD-

HOM npouecce.

KAtoueBble cAOBa: AOLLIKOAbHUKM; Pa3BUTUE AETEN AOLIKOABHOIO BO3PacTa; SMOLUMOHAAbHbINA WUH-
TEAAEKT; AETCKME MCUXOAOTU; PA3BUTHE SMOLIMOHAABHOIO MHTEAAEKTA AOLLIKOAbHMKOB.

Introduction

Emotional intelligence (hereinafter, EI), as a
skill, is important in creating a person’s personality.
It contains all kinds of human abilities to recognize,
manage and apply their emotions in order to en-
sure a more effective coordination with the people
around them. UNESCO recognizes emotional intel-
ligence as one of the important abilities or skills that
determine a person’s success, which he will need
in the future (Nikulina, 2022). All this confirms
the importance of developing EI from an early age.
This is explained by the fact that it is preschool age
that is important for the development of a person’s
sphere of feelings and emotions, since it is during
this period (3-6 years) the beginning of active emo-
tional development and interaction of the child with
other people is noted. During such interactions, pre-
schoolers experience a rich set of emotions.

Such a research topic is relevant because of is-
sues of how much importance there is to the concept
that emotional intelligence should be considered in
the context of preschool education, taking into ac-
count current trends in their development in science
and practice. It is also important that the emotional
state of a child from preschool age plays an impor-
tant role and shows his success, both in studies and
in adapting to society. The main reasons determin-
ing the conduct of the study are insufficiently devel-

oped EI; anxiety; low self-esteem and others (Popo-
va, 2023; Lenkina, 2017).

Currently, children spend little time in nature
and devote a lot of time to mobile devices. Parents
also spend little time with their children, which leads
to a lack of opportunity for them to develop the re-
quired emotional state (Lafay, 2023; Luk’yanec,
2019). All of the above reasons can lead to conflicts,
both internally and in the children’s team.

Research conducted by scientists (Zaharova,
2021) indicates that children with high levels of
EI adapt better in society, have better academic
achievements and are less prone to stress and anxi-
ety. Emotional intelligence is formed inthechild
from birth, soitisconsidered an essential aspect of
the educational program, which is carried out within
the framework of preschool education. At the same
time, the program includes techniques for the devel-
opment of emotional intelligence skills in children:
to understand and manage emotions, empathy, self-
regulation, etc (Chernobrovkin, 2021).

The study aims to identify the key components
of preschoolers’ emotional intelligence develop-
ment and provide suggestions for enhancing it.

The study’s goals were to:

l.examine the key elements of preschoolers’
emotional intelligence development;

2. create a program for preschoolers’ EI devel-
opment within the curriculum; and
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3. assess the efficacy of programs for preschool-
ers’ EI development.

4. To create suggestions for EI development
within the preschool psychology framework.

Research hypothesis: if we develop a program
within the framework of preschool psychology,
which will include the purposeful development of
EI, then this will contribute to improving the socio-
emotional skills of preschool children, which will
increase their ability to self-regulate and effectively
interact with others, which positively affects their
readiness for socialization and schooling.

The study’s theoretical value is to increase our
understanding of preschoolers and their develop-
mental potential.

The study’s practical implications include sug-
gestions for parents and teachers as well as a pro-
gram for preschoolers’ EI development.

Literature review

The research materials were: normative and
directive acts, monographs, dissertation research,
scientific articles, curricula, methodological recom-
mendations and other sources on the research topic.

The term “emotional intelligence” (EI) is de-
rived from the English term “emotional intelligence”
and refers to a person’s capacity to identify his own
feelings and desires, comprehend the motivations
and intentions of others, and control his own emo-
tions as well as those of others (Kosenchuk, 2023;
Ivanova, 2022; Gil-Moreno, 2023). According to a
group of authors, emotional intelligence should be
regarded as the foundation for children’s successful
and constructive socialization in preschool (Curby,
2022).

Preschoolers’ development of emotional intelli-
gence is thought to aim for the following developed
properties:

* possessing signs of a positive outlook on life,
other people, and the world at large;

» feeling respect for oneself;

* active engagement in interactions with adults
and in connections with their peers;

* the capacity to accept other people’s interests
and engage in negotiations;

» the appropriate way to communicate your
emotions;

* the will to settle disputes, among many other
things (Anikina, 2020).

Stages of EI development in preschool children:
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- upon admission to preschool at an early age
(three years), the child has to separate from his fam-
ily members for the first time. He has a period of
adaptation to the conditions of kindergarten and his
individuality begins to manifest itself in the form of
“I am myself”, expressed quite often in open child-
ish negativism towards adults;

— the period of the first socialization, as the pre-
schooler entered a new and more expanded environ-
ment, since now his environment is not only fam-
ily, but also other people, both children and adults.
Throughout the preschool period, the child learns to
understand his emotions and develops emotionality
towards others, gets the necessary communication
skills. All this helps the preschooler to establish
various social connections. Since he has a transition
to the school stage of social and emotional develop-
ment ahead of him.

According to O.Gonina, the development of
EI in preschoolers should be considered accord-
ing to preschool psychology as an important aspect
of their overall mental and social development
(2024). At the same time, it is important to take
into account the peculiarities of emotional devel-
opment in preschool age, which are revealed in the
textbook on preschool psychology: a preschooler
studies social forms that should be used to express
his feelings; the role of emotions in the child’s ac-
tivity changes, as emotional anticipation is devel-
oped; the child’s emotional feelings become more
conscious, reasonable, generalized, arbitrary and
outside of himself; preschoolers develop feelings
of a higher level: intellectual, moral, aesthetic, etc.
(Klevaka, 2022).

The views of other researchers and profession-
als about early childhood EI development programs
might also be consulted. For instance, N.V. Mikly-
aeva, O.A. Tikhonova, and N.V. Chudesnikova’s
(2021) Methodological Manual emphasizes the sig-
nificance of creating unique programs that require
the coordination of the efforts of educators, psy-
chologists, speech therapists, speech pathologists,
and parents in order to develop preschoolers’ social
intelligence in terms of communicative-speech and
communicative-cognitive practices.

According to these scholars, the development of
higher human feelings—moral, cognitive, humanis-
tic, and aesthetic—in preschoolers is more intense. It
is observed that they are becoming more adept at
communicating with adults and their peers, which
shows up in a variety of group activities. One of the
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important forms is considered to be games and espe-
cially story-role-playing games, which allows you
to develop skills of empathy, sympathy and under-
standing of the role of camaraderie (Zhubandykova,
2021).

At the same time, it is important to remember
that the main source of humane feelings among
preschoolers is still considered to be relationships
with parents and other close people. And also an im-
portant condition is considered to be the successes
of early childhood, which helped him to lay close
adults as a foundation for the formation of future
EI skills. These include such moral feelings as love,
kindness, care, attention, etc.

Materials and methods

The following techniques were employed to ac-
complish this purpose and complete the tasks that
were identified: literary analysis; observations, dis-
cussions, anchoring, testing, data analysis, and mod-
eling techniques.

To assess the level of EI in children, question-
naires were conducted among parents (30 people)
and educators (10 people).

Questions for educators about each child: How
often do children show signs of emotional percep-
tion and understanding? How well do children
control their emotions? How often do children
show empathy and concern for others? How does
a child cope with conflicts and difficulties? What
are the characteristics of children’s behavior in dif-
ferent situations? How do you rate these children?
The overall level of development of children in the
group.

Parents: How does your child perceive and un-
derstand his emotions? How does he deal with nega-
tive emotions such as anger or fear? How does your
child react to other people’s emotions? Does your
child have difficulty communicating and interacting
with other people? How does your child solve con-
flicts and problems? How do you assess your child’s
EI level?

Also, at the same time, children’s behavior is
monitored and testing to determine the level of EI
(tests for recognizing emotions) is carried out. 30
preschool children aged 4-5 years took part in the
testing. The children are divided into two groups:
experimental and control.

For testing preschoolers’ ability to recognize
emotions, the following methods were used:

1) K. Izard’s methodology, adapted with sub-
tests suitable for preschoolers. These subtests are
aimed at recognizing and naming eight basic emo-
tions (joy, interest, sadness, surprise, disgust, anger,
fear, and distress).

The first subtest involves matching the emotion
depicted in a photograph with a word that identifies
a specific emotion.

The second subtest requires independently
recognizing an emotion from a photograph and
naming it.

The third subtest focuses on recognizing an
emotion from a pictogram and naming it, consider-
ing its external emotional and facial expressions.

The success index is 24 points, which corre-
sponds to 100% recognition of all emotions across
the three tasks. The total score is derived by sum-
ming up the points from all three subtests.

The response options are:

1. Recognizes and correctly names emotions
(high level);

2. Recognizes emotions but cannot verbally la-
bel them (medium level);

3. Does not recognize emotions and cannot label
them verbally (low level).

2) Conversation on “Children’s Awareness of
Their Own Emotions”. This method, proposed by
T.A. Danilina, V.Ya. Zedginidze, N.M. Stepina, and
I.O. Karelina, assesses the degree to which children
are aware of their own emotions. It is conducted
in the form of a conversation containing questions
about actions, situations, and objects typically asso-
ciated with emotional experiences.

3) Method by A.A. Oshkina and [.G. Tsy-
gankova: “Observation of Children’s Behavior in
Natural Conditions”. This method is designed to de-
termine the level of development of children’s abil-
ity to regulate emotions. For each child, a protocol
is maintained, recording the observed indicators in
points.

Results and discussion

The analysis of the reviewed sources enabled us
to identify the key aspects that can be considered
in the context of fostering emotional intelligence
(ED) in preschoolers. Provided that these aspects are
integrated into various educational programs and
methods, they can be directed at enhancing the de-
velopment of EI in preschoolers. The main aspects
are illustrated in Figure 1.
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It

is important to teach children to recognize and ’

understand their own emotions and those of others.

Emotional perception
and recognition

Managing
emotions

to develop the skills of managing your emotions. you need to
develop the ability to control your strong feelings and express

|

them in an adequate way.

Social skills

Preschoolers should develop social skills such as empathy.

|

cooperation, and conflict resolution.

(Self-assessment

The main
aspects

It is required for the formation of positive self-esteem and self- )
regulation skills in preschool children. including the ability to set

goals and achieve them.

[ Emotional learning
through games and
creativity

mandatory use of games, music, drawing and other types of

Z
<

creative activities aimed at developing emotional
intelligence in preschool education.

-

Support from parents
and their examples

the importance of parental support and modeling positive

behavior in managing emotions.

environment

cultural norms in preschool education for the

to take into account the influence of the environment and
General culture and
development of positive emotional intelligence

Figure 1 — Key Aspects of Programmatic Psychological Education
for Developing Emotional Intelligence in Preschoolers

According to caregivers, children frequently
exhibit emotional perception and understanding of
only basic emotions (joy, sadness, and a few oth-
ers); they comprehend their emotions well, but oc-
casionally struggle, particularly in trying circum-
stances; they frequently demonstrate concern and
empathy for others, but they can also be very self-
centered; they deal with challenges and conflicts in
a variety of ways, and their success depends on the
circumstances; and they generally behave appro-
priately, but their actions depend on the circum-
stances, as evidenced by their facial expressions.
Caregivers often identify 10% of students with
high EI, 60% with medium EI, and 30% with low
EIL

Parents’ responses include the following: the
child has trouble communicating and interacting with
others, especially when they are in unfamiliar situ-
ations; he recognizes and understands his emotions
well, but occasionally requires adult assistance; he
copes with negative emotions like anger or fear in a
variety of ways, sometimes successfully, sometimes
not; he reacts to other people’s emotions depending
on the situation, but not always understands them;
and he can resolve conflicts and problems, but not al-
ways. Parents typically assess their children’s EI as
follows: high- 40%, medium -40%, and low- 20%.

The results of testing children for the level of
manifestation of EI, at the ascertaining stage, are
shown in Figure 2.
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Figure 2 — The level of EI of children according to the results
of testing of parents at the ascertaining stage, in %
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It should be noted that the distribution of chil-
dren in groups is similar. The groups have the same
percentage of children with a high level of emo-
tional intelligence (8%). In the experimental group,
54% of children have a low level, which is slightly
higher than in the control group (52%). Because of

the slight variation in average level (38% against
40%), we can consider how comparable of children
in the two groups were at the start of the experiment.

The results of the diagnosis using the method
for “Children’s awareness of their own emotions”
are shown in Figure 3.
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36,7 40

mCG 26,7

333 40

Figure 3 — The level of children’s awareness of their own emotions according
to the method of “Children’s awareness of their own emotions” at the ascertaining stage, in %

It should also be noted the similarity between
the groups of children in terms of levels of aware-
ness of their emotions. The differences are insig-
nificant and amount to only 0 to 3.4% for individu-
al levels. In both groups, a low level of awareness
of one’s own emotions prevails (40% in the experi-
mental group and 40% in the control group). The

high level of awareness of their emotions is only
23.3% (EG) and 26.7% (KG), which indicates a
similarity in the level of awareness of their emo-
tions.

The results of the method “Observation of the
child’s behavior in natural conditions” are shown in
Figure 4.
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Figure 4 — The level of child behavior according to the method of “Observing
the child’s behavior in natural conditions” at the ascertaining stage, in %

The indicators of the level of behavior in both
groups are very similar, since the difference in av-
erage and low levels is minimal and is only 3.3. In

both groups, there are more children with a low level
of behavior in natural conditions: 50% (EG), 53.3%
(KG). A high level of behavior in natural conditions
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is observed in two children in each group (6.7%
each). The findings indicate that most children have
an insufficient level of development of social inter-
action and self-control skills.

After conducting the ascertaining experiment,
we conducted a program for the development of
emotional intelligence. Techniques for the devel-
opment of EI in preschool children are defined as:
psychohymnastics; discussion of emotions and be-
haviors from the plots and characters of illustrated
books; role-playing games for the development of
understanding and emotional flexibility; fairy tale

therapy; organization of collective events; consulta-
tions and trainings for parents. In parallel with the
techniques, we used a number of tasks (For exam-
ple: emotional collage; emotional mosaic; emotion-
al relay race; [ understand you, etc.).

Following the formative experiment, a control
experiment was carried out in which we compared
the outcomes of the development program’s execu-
tion with those of the previous one.

The results of the control testing of children for
the level of EI, after the implementation of the EI
development program, are shown in Figure 5.
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The experimental group The control group

® High level 10 8
B Medium level 64 42
H Low level 22 50

Figure 5 — The level of EI of children according to the results
of a survey of parents at the ascertaining stage, in %

Following the experiment, the experimental
group’s EI level changed significantly. When a
program for preschoolers’ EI development was im-
plemented, the percentage of children with a high
level rose to 10% (by 2%), the average level also in-
creased to 64% (+26%), and the low level dropped

to 22% (-32%). The markers in the control group
stayed constant, with the average level rising by 2%
and the low level slightly declining.

The results of the control diagnosis using the
method for “Children’s awareness of their own
emotions” are shown in Figure 6.

60

50

40

30

20

10

High level

Medium level

Low level

BEG 50

49 10

mcG 26,7

36,6 36,7

Figure 6 — The level of children’s awareness of their own emotions according to the method
of “Children’s awareness of their own emotions” at the control stage, in %
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The level of children’s awareness of their own
emotions at the control stage in the experimental
group changed more significantly in a positive di-
rection, since half of the children in the group had
a high level (an increase of 26.7%). And the low
one dropped by 30%. While in the control group,

it remained at approximately the same levels, with
a slight increase in the low level in one child to the
average.

The results of the control diagnosis using the
method for “Children’s awareness of their own
emotions” are shown in Figure 7.
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Figure 7 — The level of child behavior according to the method “Observation
of child behavior in natural conditions” at the control stage, in %

The level of the child’s behavior in natural
conditions at the control stage in the experimental
group also increased: a high level by 19.6%. While
the low has decreased by 20%. In the control group,
there were slight changes in high and low levels —
by 3.3%.

Conclusion

Thus, we have established that the development
of EI in preschoolers is an important indicator of
their overall development.

The analysis of the level of emotional intelli-
gence in preschool children showed a more realistic
state on the part of educators, while the assessment
given by parents is significantly overestimated.
Considering that the initial evaluation of preschool-
ers’ emotional intelligence in both groups is more in
line with educators’ perspectives.

We can make the following deductions thanks
to the examination of the experimental and control
groups’ indicators:

The fraction with a low level decreases while
the proportion with high and medium levels rises in
the experimental group. Meanwhile, the EI level in
the control group stayed essentially constant.

Thus, the hypothesis of the study put forward
by us was confirmed. It is important to note that the

development of EI in children aged 4-5 years is im-
portant, since it is during this period that the founda-
tions of emotional skills and social adaptation are
laid in children.

Based on the data obtained, we also put forward
a number of recommendations for involving parents
in the process of developing EI in preschool children.

1. Expansion of the educational program of
preschool education: to include additional and di-
verse activities and classes for the development of
EI skills. For example, classes on the development
of empathy, trainings on emotion recognition, self-
regulation, psychological and team games, mini-
projects and others.

2. Introduction of new teaching techniques, such
as interactive whiteboards and interactive games,
behavior simulators that mimic different social set-
tings, media technologies for watching and debating
cartoons and audio texts, and more. However, it’s
crucial that they don’t take the place of more con-
ventional approaches like role-playing games, read-
ing books, and chats.

3. The introduction of an individual approach to
each child, especially to those who have their own
developmental characteristics. They need to devel-
op individual lesson plans for them, as well as regu-
larly organize meetings with their parents to make
adjustments or discuss the progress they have made.
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4. Development of active cooperation with
parents: meetings; individual meetings with a psy-
chologist; participation of parents in preschool ac-
tivities.

5. Active involvement of parents in the process
of EI development.

6. Continuous professional development of
teachers—psychologists and kindergarten teachers,
which will allow them to gain knowledge and work
out experience in the introduction of new methods
in the field of preschool psychology.

7. Creating a more comfortable psychological
atmosphere in a preschool institution to ensure an
atmosphere of safety, trust, respect and support.

8. Development of forms of cooperation with other
important specialists (psychologists, speech therapists
and speech pathologists), which makes it possible to
develop children’s EI more comprehensively.

9. To develop special educational and method-
ological materials on the development of EI for each
child’s age and taking into account the peculiarities
of children’s development. Child psychologists and
experienced teachers in the field of preschool educa-
tion must take part in the development process.

All things considered, the study is theoretical-
ly and practically significant and can be applied to
future research on emotional intelligence and pre-
school education.
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THE RESULTS OF THE PILOT STUDY
OF THE SIBLING RELATIONSHIP

The relevance of the research problem is due to the low level of study in Kazakh psychology. The
purpose of this study is to confirm the effectiveness of the selected mixed methods for studying sibling
relationships, since in previous studies of sibling relationships, blank methods were mainly used. The
scientific and practical significance of this study lies in conducting an experiment using a cybernometer
device supplemented with valid techniques. The work tested the hypothesis that the relationship of adult
siblings can be influenced by the age difference between them, gender, lack of joint activity. The study
involved 18 subjects (9 pairs) aged from 14 to 50 years. At the 1st stage of the study, all subjects partici-
pated in an experiment on a cybernometer with their siblings, and at the 2nd stage, all siblings answered
a specially prepared battery of questionnaires. Such features as empathy in sibling relationships and trust
in each other, revealed during the experiment, were also revealed as a result of the survey. The value of
the research lies in expanding the scope of the cybernometer device in psychological research. The data
obtained from sibling subjects who performed tasks according to specific instructions on a cybernometer
are confirmed by the results of standardized techniques. It has been proven that the relationship between
siblings is influenced by the age difference between them and the gender of the siblings. The conducted
pilot study confirmed the correctness of the chosen methods for studying sibling relationships, and they
can be used in the main study.

Key words: sibling, sibling relationship, cybernometer, joint activity, compatibility.
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CUBAMHITEPAiH 63apa KaTbIHACTaPbiH MUAOTAXAbI 3epTTey HaTHXKeAepi

3epTTey MaceAeCiHiH 63€eKTIAIT Ka3akCTaHAbIK MCUXOAOTMSAQ a3 3ePTTEAIHIE€HAITIMEH LapTTaHFaH.
ByA 3epTreyaiH Makcatbl CMOAMHITEPAIH ©3apa KaTblHACTapbiH 3epTTey YIUiH TaHAAAFaH apaAac
SAICTEPAIH TUIMAIAITIH ABAEAAEY GOABIN TabblAaAbl, Ce6ebi OCbiFaH AENIHI CUOAMHITIK KaTblIHACTapAbl
3epTTEeYAEPAE HEri3iHeH BAAHKIAIK DAICTEMEAEP KOAAAHDBIAFAH. 3€PTTEYAIH FbIAbIMM >KOHE NPAKTUKAABIK,
TYPFbIAQH MaHbI3AbIAbIFbI, KMOEPHOMETP anmnapaTtbiHbiH, KOMETIMEH SKCMEPUMEHT XKYPri3iAreHAIriHAE,
JKOHE OA BaAMATI SAICTEMEAEPMEH TOABIKTbIPbIAAbL. KyMbICTa epecek CUOAMHITEPAIH KapbiM-
KaTblHAaCTapblHA OAAPAbIH apaCblHAAFbl >KACTbIK, aMbIPMALLbIAbIKTAP, >XbIHbICTApbl, OipAECKeH ic-
apekeTTiH 6oAMaybl acep eTyi MyMKiH, AereH 0OoAXkam Tekcepiaai. 3eptreyre 14 neH 50 >ac
apaAbIFbIHAAFbI 18 3epTTeAyLi (9 >kyn) KaTbICTbl. 3epTTeyAiH GipiHLLi Ke3eHiHAE GapAbIK, 3epTTEAYLLIAED
63 CUBAMHITEPIMEH Bipre KMGEPHOMETPAI KOAAAHA OTbIPbIN XYPri3iAreH 3KCNepUMEHTKE KaTbICTbl, aA
eKiHLLi Ke3eHAe BapAbIK, CMOAMHITED apHaiibl AaMbIHAQAFAH CypakTamaAap OGarapescbiHa >kayar OepAi.
IKCNeprUMEHT 6apbICbIHAQ aHbIKTAaAFaH CUMOAMHITIK KapbIM-KaTblHAaCTapAarbl 3mmnaTtus, 6ip-6ipiHe
AEreH CeHIMAIAIK CUSKTbl epeKklleAikTep CypakTamaAap HeTMXKECIiHAE A€ aHbIKTaAAbl. 3epTTeyAiH
KYHABIABIFbI TICUXOAOTUSIABIK, 3€PTTEYAEPAE KMOEPHOMETP annapatbiHbiH, KOAAAHbBIAY asCbiH KEHENTY
6oAbIn TabblAaabl. KnbepHomeTpae GeAriAi-6ip HyckayAap GOMbIHLIA TarcCbipMaAapAbl OpPbIHAAFaH
3epPTTeAIHYL  CMOAMHITEPAEH aAblHFaH AEpeKTep CTaHAApTTaAFaH 3epTTey  oAiCTEMEeAepiHiH
HoTuxKeAepiMeH pacTasabl. CUBAMHITEPAIH KapbiM-KaTbiHACTapbiHA OAAPAbIH apacbiHAAFbl XKACTbIK,
albIPMaLLbIAbIKTapbl MEH CUBAMHITEPAIH XKbIHbICbI 8CEP eTETiHI ADAEAAEHAI. XKYpPri3iAreH NMAOTaXKAbI
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The results of the pilot study of the Sibling relationship

AVIHTTEPAiH 63apa KATblIHACTapblH 3epTTey YLiH TaHAAM aAbIHFAH BAICTEPAIH AYPbICTbIFbIH ADAEAAEAI,
JKOHE OAapAbI Herisri 3epTreyae KoAAaHyFa 60AaAbI.

TyHin ce3aep: CMOAMHI, CMBAMHITIK ©3apa KaTtbiHac, KMbepHoMeTp, BipAeCcKeH ic-apekeT, yiAe-
CIMAIAIK.
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Pe3Y/\bTaTbl NMUAOTAXKHOIO UCCAEAOBaHUSA B3aMMOOTHOLLIEHUI CUOAMHIOB

AKTYaAbHOCTb MPOBAEMbI MCCAEAOBAHMS 0GYCAOBAEHA MAAOM M3YUYEHHOCTbIO B Ka3axXCTaHCKOWM
ncmxoAorun. LleAblo AQHHOFO MCCAEAOBAHMS SBASIETCS MOATBEP>KAEHUE IPMEKTUBHOCTH BblGPaHHbIX
CMeLLaHHbIX METOAOB AAS M3YyUeHMs B3aMMOOTHOLLEHMI CUOAMHIOB, NMOCKOAbKY B MPEALLECTBYOLIMX
MCCAEAOBaHMSX CUOAMHIOBbIX OTHOLLEHMII B OCHOBHOM MPUMEHSIAUCH OAAQHKOBble METOAMKM. HayuHas
M NpaKTUyecKas 3HaUYMMOCTb AQHHOTO MCCAEAOBAHMS 3AKAKOYAETCS B MPOBEAEHUW IKCMEpUMEHTA C
MoMoLLbtO arnapara KMGepHOMETpP, AOMOAHEHHOIO BAaAMAHbBIMM METOAMKaMK. B paboTe npoeepsirach
rMrnoTesa O TOM, YTO Ha OTHOLIEHUSI B3POCAbIX CMOAMHIOB MOXET BAMSITb pPa3HuLa B BO3PACTE MEXKAY
HWUMM, MOA, OTCYTCTBME COBMECTHOM AESTEABHOCTU. B mMccaepaoBaHMM NpuHAAM yyacTne 18 mncnbiTye-
MbIx (9 nap) B Bo3pacte oT 14 a0 50 AeT. Ha 1-m 3Tane nccaeAoBaHMS BCE UCTbITYEMbIE YHYACTBOBAAM
B 3KCMEepUMEeHTe Ha KUGEPHOMETPE CO CBOMMM CUOAMHIaMM, a Ha 2-M 3Tare BCce CMOAMHIM OTBEYaAM Ha
CreuraAbHO NMOATOTOBAEHHYIO GaTapeto ONpoCHUKOB. Takne 0CO6EHHOCTH, KaK SMMaTUS B OTHOLLEHUSX
CUOAMHIOB, AOBEPUE APYT K APYTY, BbISBAEHHbIE B XOAE 3KCMEPUMEHTA, BbIAU BbISIBAEHbI 1 B PE3YAb-
Tate onpoca. LIeHHOCTb MCCAeAOBaHMS 3aKAIOYAETCS B paclUMpeHnn cpepbl MPUMEHEHUs annapaTa
KMGEPHOMETP B MCHUXOAOTMYECKUX MCCAEAOBAHMSIX. AaHHbIE, MOAYUYEHHbIE OT UCTIbITYEMbIX CUOAMHIOB,
KOTOPbIE BbIMOAHSIAM 3aAaHMS MO OMPEAEAEHHOM MHCTPYKLMM Ha KMGepHOMETpE, NOATBEPKAEHbI pe-
3yAbTaTaMM CTAHAAPTM3UPOBAHHbIX METOAMK. BbIAO AOKa3aHO, UTO Ha OTHOLLEHMS MEXAY CUOAMHIamm
BAMSIET pa3HuLa B BO3PACTe MEXXAY HUMM U NMOA CMOAMHIOB. [TpoBEAEHHOE MUAOTaXKHOE MCCAEAOBAHUE
NMOATBEPAMAO MPABUALHOCTb BbIBPAHHbIX METOAOB AASl M3YUYEeHUSt CUBAMHIOBbBIX B3AUMOOTHOLLIEHMI, 1

OHUN MOT'yT ObITb MCMOAb30BaHbl B OCHOBHOM MCCAeAOBaHNN.
KAroueBble cAoBa: CM6AMHFM, CUOAMHIOBbIE B3aMMOOTHOLLIEHNA, Km6epHomeTp, COBMeCTHaa Aesd-

TE€AbHOCTb, COBMECTUMOCTb.

Introduction

Currently, there are many changes in the fam-
ily institution. Some of them have led to changes in
the relationships between siblings raised in the same
family. In family dynamics, relationships between
siblings play an important role. Unfortunately, there
are few studies in Kazakhstani psychology on co-
operation between brothers and sisters, unity, un-
conditional love for each other, passed down from
generation to generation. This fact determines the
relevance of the research topic.

The purpose of this experimental pilot study
was to verify the correctness of the application of
the selected mixed methods in studying sibling re-
lationships. The object of the study is adult siblings.
The subject of the study is the peculiarities of adult
sibling relationships. It was hypothesized that the
relationship of adult siblings can be influenced by
the age difference between them, gender, and lack
of joint activities. Therefore, it was decided not to
limit the research to the use of tests, but to study
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their relationships during joint activities on a cyber-
nometer within the framework of the experiment.

“Siblings” are people who have the same par-
ents, or who have at least one parent in common. If
they have two parents in common, they are called
full siblings. And if only one parent is a biological
parent, they are called half-siblings (Psychological
Dictionary).

The concept of “siblings” was introduced into
psychology by F. Galton and A. Adler in the 19th
century, although the word “sibb” itself could be
found in Old English, denoting a kinship in the
broad sense. Later, the problems of sibling relation-
ships were studied in psychoanalysis (Kassen et al.,
2023), in individual psychology (Adler, 2015) and
in analytical psychology (Shevtsova, 2022).

Relationships between siblings are formed
through the exchange of information between them
(Whiteman et al., 2011). Sibling relationships are
bidirectional and long-term (Tomeny et al., 2016).
Sibling relationships are influenced by the indi-
vidual characteristics of these siblings (McHale et
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al., 2012), as well as the type of family. If there are
children with disabilities in the family, this can sig-
nificantly affect the relationship between siblings
(Hayden et al., 2023).

Siblings living together interact with each other
quite often to some extent. But there are also adult
siblings living separately — can they maintain emo-
tionally close relationships?

According to N.N. Obozov, in interpersonal re-
lationships, people are ready for a certain type of
interaction. During this interaction, joint activities
of individuals can cause both positive and negative,
as well as neutral emotions. And the very first inter-
personal relationships in a person’s life occur in the
family (Obozov, 2002: 28-33).

In this regard, it should be noted that very few
studies have been published that comprehensively
study and examine sibling relationships. Russian
psychologist O.V. Almazova, noting that there are
very few studies on adult siblings, gave a descrip-
tion of sibling relationships in each age period. In
addition, the author proposed an explanation for
sibling relationships by the specifics of their attach-
ment to their mother (Almazova, 2013: 54-60).

A.D. Davletova’s PhD thesis “Personality ori-
entation in the psychological space of the parental

family (based on the study of a Kazakh family) was
the first scientific work in Kazakhstan to study chil-
dren in a Kazakh family depending on their birth or-
der and position. The work identified the personality
traits of younger, middle and older children, as well
as the overall nature of the relationship between par-
ents and children (Davletova, 2003).

Relationships between people include such
major aspects as communication and joint activi-
ties, which, in turn, largely depend on factors such
as mutual understanding, compatibility, coherence,
coordination of individual actions, etc. In other
words, both the emotional side (compatibility) and
the functional side (coherence) are valuable. In the
situation of sibling relationships, the importance of
all the above parameters is difficult to overestimate,
since family members have led or continue to lead a
joint life, which is characterized by the presence of a
closer and deeper connection between them.

Literature review

As part of the theoretical analysis of the litera-
ture on sibling relationships, a content analysis was
conducted. Its results are clearly presented in Table
1 (Musa et al., 2024).

Table 1 — Foreign, Russian and Kazakh studies of sibling relationships

# Time period, Authors Contribution to science
country
International
In the 19th century, he was one of the first to introduce the concept of «siblings» into
psychology. He clarified that the order of birth and the place that a child occupies
1 Austria Alfred Adler in the family hierarchy, the role that he or she plays, have a fundamental impact on
their future adult life. His assumption about the importance of sibling dynamics in
psychological adaptation has been confirmed.
) Switzerland C.G. Jung He spoke about the importance of not the order of birth of a child, but the family
atmosphere created by parents.
In the 19th century, he was among the first, along with A. Adler, to introduce the
3 1874 F. Galton concept of «siblings» into psychology. He noticed that the first children (sons) more
USA ’ often become outstanding scientists in various fields. He suggested that firstborns are
given more attention, which allows them to develop intellectually better.
Thematic literature on the relationship between family size and children’s intelligence
4 1956 A Anastasi was studied, which made it possible to establish that the issue is theoretically and
USA ' methodologically more complex than previously thought. The design of an ideal
experiment on the topic is presented.
5 1956 H. Koch It has been determined that emotional attitudes and mental abilities of children can
USA ' be related to gender, birth order and age difference between siblings.
1958 Based on H. Koch’s data, observations have been made: opposite-sex siblings have
6 USA 0.G. Brim more pronounced traits of the opposite sex than same-sex siblings, and this tendency
affects younger children to a greater extent.
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Continuation of the table

Time period,

# Authors Contribution to science
country
It has been established that the prevalence of first-borns or only children among
7 1963 S. Schachter outstanding scientists is a reflection of the prevalence of such among students. Some
USA ' explanations are given as to why the prevalence of first-borns among students of
educational institutions is possible.
Researchers’ attention is mainly focused on the relationship between parents and
3 1964 D.P. Irish children, while sibling relationships remain unnoticed by researchers. The state
USA o of siblings in the family, throughout life, affects the development of a person’s
personality and their ability to adapt to various changes.
1973 . Investigated the relationship between birth order and behavior during illness,
9 H. Weiker f
USA comparing young and elderly people.
A «fusion model» is considered, explaining the influence of birth order and family
10 1975 R.B. Zajonc, size on intelligence. It is established that the intellectual development of children
USA G.B. Marcus in a family depends on the cumulative intellectual environment consisting of the
intelligence of parents and siblings.
11 %JQSSAl; S. Coopersmith It is proven that the child’s birth order affects his or her self-concept.
A review of the literature was made, which examined interpersonal relationships
2001 between siblings in cases where one of the children had a disability. The social
12 Georeia Z. Stoneman roles assumed by siblings, the development of sibling relationships in the family
& context, and how the distribution of parental attention affects sibling relationships
are analyzed.
The study should also take into account the personality traits of children entering
G.H. Brody, o . . . o . .
2003 S Kim sibling relationships. Parents also influence sibling relationships. Parents tell and
13 USA VM Mu; explain how to communicate with each other correctly and, if necessary, adjust these
L > relationships, and the relationships of adults in the family and the attitude of each of
A.C. Brown . .
them towards the child also have a great influence.
14 2004 R. Sanders In most cases, children grow up with their siblings, and they spend a lot of time
USA together.
2006 He said that the relationship between children and parents is shorter than the
15 M. Rufo . . o
France relationship between siblings.
16 2007 J.J. Suitor, It was shown that the development of relationships between siblings is influenced by
USA K. Pillemer the characteristics of upbringing of their parents.
2010 K.J. Conger, . . . . qe
17 USA LF. Kramer Systematically studied the relationship between parents and siblings.
It was studied how emotional closeness is encouraged and promoted within the
family, as well as the influence of the adoption factor. It was found that siblings are
2011 D.R. Samek, . o . . L
18 USA M A. Rueter closest to each other in families where attention was paid to communication and
o their similarity. Emotional and behavioral closeness is also affected by: the status of
«adopted/biological», age and gender of siblings.
It was found that sibling relationships and dynamic roles within them affect the
development of children: their cognitive abilities, regulation of emotions, self-
sufficiency, relationships with peers. At the same time, the formation of sibling
19 2011 A Milevsk relationships largely depends on parental influence, as well as a number of factors:
USA ’ Y age, gender, birth order, family size. The importance of «de-identification» /
«conscious differentiation» is described, in which parents encourage children
to choose different life paths, thereby reducing the possibility of comparison and
competition between siblings.
Based on the analysis of studies over the past 20 years, it was found that marital
S.M. McHale, . . . . . .
20 2012 KA. Undeoraff and parent-child relationships have been studied more than relationships between
USA 4. Fpeeeratl, siblings. The authors argue that sibling relationships are key in the family system

S.D. Whiteman

and play a major role in the development and adaptation of children and adolescents.
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Continuation of the table

Time period,

# Authors Contribution to science
country
2020 T. Araten-Bergman, |Based on the analysis of research papers in Chinese and English, they formulated
21 . . . . . . . .
Australia C. Bigby how representatives of Chinese society treat siblings with mental retardation.
M. Zemp,
A.S. Friedrich, Based on a meta-analysis of a number of studies, the authors found that there is a
” 2021 J. Schirl, small positive correlation between the quality of relationships between parents and
Austria S. Dantchev, sibling relationships. The results were also influenced by the gender of the siblings
M. Voracek, within the dyads, as well as, in an unobvious way, the source of the publication.
U.S. Tran
A meta-analytic study of sibling relationships was conducted in various contexts:
AC.T in families of white Americans and Europeans, in families of ethnic minorities,
S]é kﬁﬁ)szi in Chinese families, and in families where one of the children had a disability. In
3 2022 N C.ar.n ione-B;rr all of these contexts, sibling relationships were influenced by individual (gender,
USA ' I PI; dilla ’ | etc.) and dyadic (same-sex/different-sex, birth order, etc.) characteristics. In some
Biﬁ-Bin Ch’en cases, emotional closeness with siblings had a positive effect on personal and social
development, while conflictual relationships with siblings were associated with
poorer well-being.
2023 After studying siblings at school age, he concluded that the dynamics of sibling
24 Canada C.C. Piotrowski relationships and the roles within these relationships play a crucial role in the child’s
prosocial development.
They studied the characteristics of sibling relationships in cases where one of
2023 A.B. Panchakshari. them. has a communication disorder. They §h0wed that s1?)l'1ngs play an mllportant
25 India G.K. Siddaraiu role in the development of language and literacy. In addition, they examined the
o J characteristics of sibling relationships associated with specific disorders, such as
autism, mental retardation, and stuttering.
Russia
2% 199§ T A. Dumitrashku It has been proven that the order of a child’s birth affects his or her intellectual
Russia development, achievements, and self-esteem.
27 199$ TK. Karatsuba It has b?f.:n emphgsmed that the place of a sibling affects his or her social, scientific,
Russia and political achievements.
78 2OOQ LV Ravich-Scherbo It has been proven that the order of a child’s birth affects his or her mental
Russia development.
A feature of sibling relationships is that they begin in a closed system in which the
29 2000 M. Kuzmina child does not have the opportunity to choose the gender of his sibling and how much
Russia ' attention his parents will pay them. Sibling relationships are based on the presence of
common parents, place of residence, and environment.
Analyzed materials in world psychology characterizing the features of sibling
2010 positions, obtained from the point of view of the influence of the sibling position on
30 Russia N.V. Lukyanchenko the system of interpersonal relationships in the family and the interaction of siblings
with the people around them.
2011 Tried to find out how factors of family status affect the emotional development of
31 . N.A. Dovgay .
Russia a child.
2012 . . . e . T
32 Russia E.L. Grigorenko | Studied the influence of a child’s birth order on his communicative literacy.
13 2013 TV, Yakimova Tried to ﬁnd out how the social situation of development influences the development
Russia of the child.
2013 . . . . . .
34 Poces N.P. Kovaleva Studied the connection between the sibling position and sexual identity.
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Continuation of the table

# Time period, Authors Contribution to science
country
She believes that Russian psychologists have very little materials on the problem of
35 2015 0.V, Almazova relationships between adult siblings. It turns out that research often concerns more
Russia o the problem of raising siblings and the individual characteristics of siblings by their
birth order.
2016 . . . .
36 Russia T.A. Gurko Found out how marital status influences the emotional development of the child.
2019 N.M. Lapteva,
37 . E.A. Valueva, Studied the connection between sibling relationships and sexual identity.
Russia
E.A. Shepeleva
2021 She said that in the past, the direction of research was focused on the birth order,
38 Russia 0O.V. Baskaeva gender and age differences of siblings, and now researchers are beginning to be
interested in the personality traits of siblings
Kazakhstan
39 2003 AD. Davletova Differences in the perception of family members and in the self-esteem of siblings
Kazakhstan A avietov depending on the birth order of children in Kazakh families were revealed.
40 2014 B.A. Amir The features of the communication process in an extended Kazakh family as the
Kazakhstan o ova main institution of ethnosocialization of the individual were revealed.
o] 20| SK Ut [SHE i e st B toodd (e G il v
Kazakhstan M.P. Kabakova same p p &
families.
4 2023 G.A. Kassen, It was proven that the birth order of a child affects the development of an individual,
Kazakhstan Z.B. Madalieva |having analyzed the research

As can be seen from the table, the topic of sib-
ling relationships has been a part of European sci-
ence since the 19th century, and then was widely
covered in the studies of American scientists. In
Soviet and Russian psychology, the issue was con-
sidered later, already in the 20th century, initially
touching upon the social characteristics of the fam-
ily and then moving on to individual psychological
parameters. In Kazakhstan, the topic became a sub-
ject of scientific research only in the 21st century,
where the influence of the family system of relation-
ships on the development of children in general, as
well as the order of their birth on individual psycho-
logical characteristics, was analyzed.

Materials and methods
Based on the stated objective of the study and to

test the hypothesis put forward, a pilot experimental
study was conducted, which involved 18 subjects,

42

who constituted 9 pairs of siblings. The subjects’
ages ranged from 14 to 50 years; the age difference
varied between 0 to 11 years. Among the subjects,
there was 1 pair of twins, there were pairs with an
age difference of 2 years; 4 years; 5 years; 11 years.
Another 2 pairs of siblings with an age difference of
3 years, 2 pairs of siblings with an age difference of
7 years.

The sample by gender was as follows: 77.8%
were female, 22.2% were male. They form sibling
pairs: 22% of pairs are opposite-sex siblings, the
other 78% of pairs are same-sex siblings (of which
67% are female pairs; 11% are male pairs). The data
provided are clearly shown in Figure 1.

Families with two or more children were se-
lected for the study. 77% of the subjects come from
large families (from 4 to 7 children in the parental
family), the remaining 23% of families have two
children. 55.6% of siblings live together, 44.4% live
within an hour’s drive of each other.
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Men

= Men

78%

= \Women

Men's pairs
Cross-sed couples 11%

s

= Men's pairs
= Women's pairs

= Cross-sed couples

Women's pairs
67%

Figure 1 — Sample parameters by gender

Figure 2 shows the birth order of the siblings —
participants of the experiment. 28% of the subjects
are the first children in the family, 28% are the sec-
ond children, 22% are the third children, 11% are

the fourth children, 6% are the sixth children, 5%
are the seventh children in the parental family. All
pairs of siblings are full relatives (full-blooded, chil-
dren of the same parents).

Figure 2 — Distribution of subjects by birth order

33.3% of subjects had a deceased mother, while
the remaining 66.7% had a living mother, who gen-
erally had a positive influence on her children.

The research work consisted of two stages: at
the first stage, subjects, having previously agreed
with their siblings, arrived at the designated place
and took part in the experiment, conducted using
the “Cybernometer” hardware method. At the sec-
ond stage, subjects were asked to answer a battery
of standardized and valid methods. Before the ex-
periment, all subjects signed a voluntary consent to
participate in the study and it was revealed that they

were performing tasks on the Cybernometer for the
first time.

It should be noted that during the study, the sib-
lings were able to come at the same time, to a cer-
tain place, together, take part in the experiment and,
by answering the provided questionnaires, rethink
their relationship with their sibling, remember that
they are brothers and sisters born from the same par-
ents. Following the daily hustle and bustle, unfortu-
nately, people forget that they have real loved ones
who are always ready to lend them a helping hand
and support.
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At the initial stage of the study, the tech-
nical device cybernometer of Professor
N.N. Obozov was used, or rather, its modern
modified version No. 16 — model R. Lambert —
prof. N.N. Obozov — V.S. Beloly, abbreviated
— “Cybernometer — model LOB No. 16”. The

device has two sides, which imply two modes
of its operation: “Maze” is designed to study
the psychomotor coordination of two or more
people, while “Matrix” is designed to study
the cognitive coordination of teams. They are
clearly shown in Figure 3.

Figure 3 — Working surfaces of the cybernometer version 16: “Maze” and “Matrix”

In order to maintain the reliability of the experi-
ment, all pairs of siblings were given the same tasks,
which were performed on the cybernometer “maze”.
The procedure is as follows: the “maze” must be
completed three times with three different instruc-
tions (the first circle — “as accurately and as quickly
as possible”, the second circle — “as quickly as pos-
sible”, the third circle — “as accurately as possible”).
Touching the metal edge of the “maze” is recorded
as an error. Before each circle, the participants make
an assumption about how long it will take them to
complete the “maze” and with what number of er-
TOTS.

The cybernometer device can not only help in
organizing joint activities, but also provide objec-
tive quantitative data on the processes and features
of joint activities. The cybernometer has previously
been used in various areas of psychological science,
including in working with sports teams, in training
pilot crews, even in training astronauts, etc. How-
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ever, there are no scientific works in which the cy-
bernometer would be used in the study of sibling
relationships in the family (Beloly, 2021).

As for standardized questionnaires, we used the
following methods: 1. “Adult Sibling Relationship
Questionnaire” (ASRQ; R.P. Lanthier, C. Stacker)
(adapted by O.V. Almazova); 2. Diagnostics of Sib-
ling Relationships (Yu.E. Aleshina, L.Ya. Gozman,
E.M. Dubovskaya, modified by M.V. Kravtsova)
(DSR) (Kravtsova, 2003); 3. The Sibling Question-
naire (S.A. Graham-Bermann, S.E. Culter) (adapted
by M.V. Kravtsova) (Kravtsova, 2001; Graham-
Bermann, Cutler, 1994).

The ASRQ questionnaire was developed in
1992 by Lanthier R.P., Stacker C. and has since
been translated into many languages, including
German, French, Spanish, Russian, etc. (Lanthier
& Stacker, 1992). We used the Russian version of
the ASRQ adapted by O.V. Almazova. This exten-
sive questionnaire identified the characteristics of



K. Musa et al.

sibling relationships using 14 different scales. The
DSR method is designed to determine trust, mutual
understanding, similarity of views, and ease of com-
munication between siblings. The Sibling Ques-
tionnaire is used for psychometric assessment and
identification of normal and dysfunctional sibling
relationships. That is, with the help of the question-
naire, it is possible to identify highly conflictual
relationships and relationships in which aggressive
behavioral reactions are manifested.

In order to identify significant differences be-
tween the groups of subjects, we used the special-
ized IBM SPSS Statistics version 23 program. The
following tools were used: Mann-Whitney U-test,
Pearson correlation coefficient, Spearman rank cor-
relation coefficient.

Results and discussion

The total sample was divided into conditional
groups depending on the age differences between
the siblings: Group 1 is a group of subjects with a
minimal age difference (0-3 years); Group 2 is a
group of subjects with an average age difference
(4-6 years); Group 3 is a group of subjects with
a significant age difference (7 years or more). To
identify significant differences between the above
groups, we used the non-parametric Mann-Whitney
U-test, since the categories were compared in pairs.

When examining the results using the “cyber-
nometer” hardware, it was found that there were
no significant differences between groups 1 and 2
of subjects. However, significant differences were
found between groups 1 and 3 (p < 0.05), that is,
the results of pairs of siblings of group 1 (with a
minimum age difference) differ significantly from
the results of pairs of siblings of group 3 (with a
maximum age difference). At this stage, the study
showed that in siblings with a minimum age differ-
ence, psychomotor coordination differs significantly
from siblings with a maximum age difference.

The data obtained using the ASRQ method were
first compared by gender. The comparison showed
the existence of significant differences between the
data of men and women on the scales: Acceptance,
Admiration, Antagonism, Competition (p < 0.05).
This means that men and women interact differently
with their siblings: in women, antagonism and com-
petition with their siblings is less noticeable than
in men. The study also showed that there are sig-
nificant differences between groups 1 and 3 on the
scales of Similarity, Acceptance, Puzzlement, Ad-
miration, etc. (p < 0.05). There are also significant

differences between the data of groups 2 and 3 on
similarity, acceptance, puzzlement, admiration, etc.
(p < 0.05). No significant differences were found
between groups 1 and 2. This means that the age
difference between siblings has different effects on
their relationships with each other.

According to the data obtained using the ques-
tionnaire “Diagnostics of Sibling Relationships
(DSR)”, there are no significant differences on the
scale “Trustworthiness of Communication” between
the respondent’s assessment of themselves and the
respondent’s assessment of their partner, that is, the
degree of trust between siblings is assessed equally.
The more the subject sibling trusts their sibling in
the relationship, the more they believe that their sib-
ling trusts them. The scale “Mutual Understanding”
between siblings shows how well siblings under-
stand each other, how well one understands the in-
terests, mood, behavior of the other. And according
to this indicator, no significant difference was found
between the respondent’s assessment of themselves
and the respondent’s assessment of their sibling. In
the course of the study, no significant differences
were found between the indicators on the scales
“Similarity of Views”, “Common Symbols of the
Family”, “Ease of Communication” and “Psycho-
therapeutic Communication”.

The Empathy scale shows siblings’ mutual un-
derstanding, care for each other, mutual common in-
terests, knowledge of what their siblings are think-
ing, compassion for each other, a sense of spiritual
closeness, a desire to spend more time together, and
emotional attachment. When comparing these
groups by age difference, it turned out that in groups
1, 2, and 3, the level of empathy is high, and there
are no significant differences between these groups.
Respondents in these groups do not often have to
face conflict situations, because their parents paid
equal attention to them and they understand each
other well.

The Boundary Maintenance scale shows the de-
gree of support for siblings’ interpersonal boundar-
ies, each other’s material property, and involvement
in personal interests. By diagnosing respect for the
physical and psychological space of their sibling,
their closeness or divergence with each other is
revealed. In groups 1 and 2, the level of boundary
maintenance is very low, and there are no significant
differences between these groups in this indicator.
And in group 3, the maintenance of boundaries is
slightly higher. When comparing groups 1 and 3, no
significant differences were found. It was found that
there are significant differences between the bound-
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ary maintenance indicators of groups 2 and 3 (p <
0.05). Therefore, the greater the age difference be-
tween siblings, the more the siblings learn to com-
municate without violating each other’s personal
boundaries.

The “Similarity” scale determines whether sib-
lings have common, similar life experiences and in-
terests. It was found that in groups 1, 2 and 3, the
similarity between siblings was moderate. In other
words, siblings demonstrate an average similar-
ity between themselves, despite the age differences
between them, and we can talk about an average
amount of differentiation in them. The next scale on
this questionnaire, “Coercion”, allows us to deter-
mine dominance in sibling relationships, the level
of power and control of one over the other. In group

3, this indicator is also at a low level and no sig-
nificant differences were found when comparing the
group indicators. It can be said that all siblings who
took part in the study have good relationships, they
do not dominate each other and do not control each
other. When checking the significant correlation co-
efficients between the success rate, which were ob-
tained using the cybernometer device, and the data
of the ASRQ scales, significant correlations were
found (Table 2). The data obtained when perform-
ing the task “as quickly and as accurately as pos-
sible” are interconnected with instrumental support
and knowledge of their sibling. Siblings who know
each other well, provide not only emotional but also
instrumental support to their sibling, and can effec-
tively perform joint tasks.

Table 2 — Correlation of Success Rate (Cyberometer) and ASRQ data (Pearson Correlation)

Instrumental support Knowing one’s sibling

Q when working Faster / More accurate

.684" 702"

*. Correlation is significant at the 0.05 level (two-tailed).

When checking the significant correlation co-
efficients between the success rate and the data
of the DSR scales, a significant correlation was
found (Table 3). The data obtained when perform-
ing the task with the given condition “as quickly

and as accurately as possible” are interconnected
with mutual understanding between siblings (the
respondent’s assessment of self). Siblings who un-
derstand each other well can effectively perform
joint tasks.

Table 3 — Correlation of the success rate data (cybermeter) and DSO (Pearson correlation)

Mutual understanding between siblings (respondent’s
assessment of themselves)

Q when working Faster / More accurate

676"

*. The correlation is significant at the 0.05 level (two-tailed).

No significant correlation coefficients were
found between the success rate and the data from
the Brother-Sister Questionnaire scales.

Table 4 shows the relationships between the
ASRQ and DSR data (according to Spearman cor-
relation) (Table 4). Almost all the ASRQ scales sig-
nificantly correlate with the DSR scales. The scales
similarity, acceptance, puzzlement, admiration,
emotional support, instrumental support, closeness
scale, knowledge of one’s sibling significantly cor-
relate with the trust in communication, mutual un-
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derstanding between siblings, with the similarity of
siblings’ views, with common family symbols, with
the ease of communication, with the psychothera-
peutic nature of communication. The dominance
scale correlates with the trust in communication,
mutual understanding between siblings, with com-
mon family symbols, and with the ease of communi-
cation between siblings. And the competition scale
significantly correlates only with the psychothera-
peutic nature of communication scale. The quarrel-
ing scale correlates with the trust in communication
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(when the respondent evaluates the partner). These
findings suggest that the Adult Sibling Relationship
Questionnaire (ASRQ) and the Diagnostics of Sib-

ling Relationships (DSR) complement each other
very well. Using them together in research provides
more data on sibling relationships.

Table 4 — Relationships between questionnaire data (Spearman correlation)

. . Mutual under- 3 3 gL
- Trustin communt- standing between 'g ; gﬁ é % = E é .E § E" ,2 % E g

ioings | T2 | EZE |ZE3iZ| 3EES
ASRQ a b 2 b ng | O SEe® =£3
Similarity .865™ .686™ .909™ .805™ 803™ 947 877 703"
Acceptance 587" 468" 762" .600™ .825™ .804™ 715" 543"
Puzzlement .789* .590™ .689™ 749" 77 749" 713" .845™
Admiration .815™ 495" 720" 687" 597 702" 789" 755"
Emotional support .840™ 678" 750" .870™ 7182 .807" 734 .834™
Instrumental support 709" .650™ 742" 120" .689™ 735" 733" .688™
Closeness .841™ 700" 71 .683"™ 743" 792% 752" 6117
Knowledge of sibling .869" .666™ 759" 755" 662 867" 753" .659™
Dominance .633™ .696™ AT717 499" 550" 579"
Competition -.506"
Quarreling .638™

Legend: * — correlation is significant at the 0.05 level; ** — correlation is significant at the 0.01 level.

Table 5 shows the relationships between the
ASRQ and Sibling Questionnaire data (using Spear-
man correlation) (Table 5). Almost all ASRQ scales
significantly correlate with the Empathy and Simi-
larity scales of the Sibling Questionnaire. The simi-
larity, acceptance, puzzlement, admiration, emo-
tional support, instrumental support, closeness scale,
and knowledge of one’s sibling scale significantly
correlate with the empathy and similarity scale. The

similarity scale is present in both questionnaires, so
their relationship proves that there are no false or
socially desirable answers in the respondents’ an-
swers. The dominance scale correlates only with the
empathy scale. It should be concluded that the data
from the Adult Sibling Relationships Questionnaire
(ASRQ) and the Sibling Questionnaire complement
each other very well. Their joint use in research also
provides more data on sibling relationships.

Table 5 — Correlations between ASRQ and Sibling Questionnaire data (Spearman correlation)

ASRQ Empathy Similarity
Similarity 7153 768"
Acceptance 533" 797
Puzzlement 942 566"
Admiration 759" 494"
Emotional support .885™ .592*
Instrumental support 7617 5197
Closeness .835™ .600”
Knowledge of sibling .824™ 749"
Dominance 547

Legend: * — correlation is significant at the 0.05 level; ** — correlation is significant at the 0.01 level.
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Table 6 shows the relationships between the
DSR data and the Sibling Questionnaire (using
Spearman correlation) (Table 6). Almost all DSR
scales significantly correlate with the empathy
and similarity scales of the Sibling Questionnaire.
The scales of trust in communication (respon-
dent’s assessment of self), mutual understand-
ing between siblings (respondent’s assessment of
self), mutual understanding between siblings (re-
spondent’s assessment of their partner), similarity
of views of sibling, the scale of common family
symbols, ease of communication between siblings
and the scale of psychotherapeuticity of commu-
nication significantly correlate with the empathy

and similarity scale. The similarity scale is pres-
ent in both questionnaires (in the Sibling Ques-
tionnaire — similarity, in the DSR — similarity of
views of brother and sister), therefore their rela-
tionship proves that there are no false or socially
desirable answers in the respondents’ answers.
The trustfulness of communication scale (respon-
dent’s assessment of their partner) correlates only
with the empathy scale. Therefore, it can also
concluded that the Diagnostics of Sibling Rela-
tionships (DSR) and the Sibling Questionnaire
complement each other well. Their combined use
in research provides more data on sibling rela-
tionships.

Table 6 — Correlations between the data of the DSO questionnaire and the Sibling Questionnaire (Spearman correlation)

DSR Empathy Similarity
Trustfulness of communication (respondent’s assessment of self) 821" .654™
Trustfulness of communication (respondent’s assessment of the partner) 5127

Mutual understanding between siblings (respondent’s assessment of self) 714 661"
Mutual understanding between siblings (respondent’s assessment of the partner) 774 .698™
Similarity of views of brother and sister 747 .685™
Common symbols of the family 785™ .835™
Ease of communication between siblings 725" .593™
Psychotherapeutic nature of communication .831™ .520°

Legend: * — correlation is significant at the 0.05 level; ** — correlation is significant at the 0.01 level.

Conclusion

Based on the results of the pilot study, the fol-
lowing conclusions were noted and formulated.
The psychomotor coordination of siblings with a
minimal age difference (up to 3 years) differs from
that of siblings with a greater age difference (from
7 years). Siblings of similar ages showed improved
results when completing tasks on the cybernometer:
they made fewer mistakes and more accurately pre-
dicted the time it would take to complete the track.
At the same time, the greater the age difference
between siblings, the less they violate each other’s
personal boundaries when communicating. It was
found that men and women perceive their siblings
differently. Female subjects are more accepting and
admire their siblings. Male subjects compete more
often with their brothers and sisters; antagonism is
possible in relationships.

Siblings who trust their siblings believe that their
siblings trust them too. It was noted that siblings
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evaluate similarities of views, common symbols of
the family approximately equally, they equally eval-
uate the ease of communication with each other and
the psychotherapeutic nature of communication.
Siblings who understand and know each other well,
provide not only emotional but also instrumental
support to each other, and can effectively complete
joint tasks. At the same time, the magnitude of dif-
ferentiation is average — they consider themselves
similar to each other. Also, no dominance of some
siblings over others was revealed, and almost all
subjects believe that they do not control their broth-
ers and sisters.

All pairs of siblings who participated in our
study rarely enter into conflict situations. In our
opinion, this is due to the peculiarities of relation-
ships and upbringing in the parental family, where
they all received sufficient amount of attention.
On the other hand, we encountered a large number
of refusals to participate in the experiment, which
were motivated by the unwillingness to come with
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a brother or sister. Siblings who were in conflict
with each other did not take the initiative to im-
prove their relationships by participating in the
study together and did not want to see each other
at all. And those siblings who did not have obvious
conflicts, but did not have very good relationships
with each other, looked for and found various rea-
sons not to participate in the study and the experi-
ment.

During the pilot study, results were obtained
that confirmed the suitability of the cybernometer
experiment, the ASRQ, DSR and Sibling Question-
naires for our study. The above-mentioned methods
complement each other well. Their joint use in re-
search provides more data on sibling relationships.
It should be noted that the results of the joint activi-
ties of siblings obtained with the help of the cyber-
nometer are a new milestone in the study of sibling
relationships in Kazakhstani science.

The pilot study made it possible to understand
that we are on the right track. The data on the meth-
ods complemented each other, and this gave confi-
dence in the correctness of the methods chosen for
the research work. In the future, when conducting
the main experiment, we will be guided by the data
obtained in the pilot study. The hypotheses that there
are differences in relationships between siblings de-
pending on gender and the age difference between
them were also confirmed. The value of our study
is that for the first time a study of sibling relation-
ships was conducted using mixed methods, includ-
ing an experiment with the cybernometer device.
The methodological approach used with the use of a
mixed research method turned out to be quite justi-
fied. And the data we obtained during the pilot study
confirmed the correctness of the selected methods
and research techniques, and also confirmed our hy-
pothesis.
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PREDICTION AND EARLY PREVENTION
OF VIOLENCE IN CHILDREN AND ADOLESCENTS

This study addresses the issue of violence among children and adolescents. Its primary goal is to
determine the prevalence of violence in families and educational institutions and to identify the key
psychological and social contributing factors. A questionnaire developed by educational psychologist
T. V. Loginova was used. An anonymous survey involved 94 adolescents aged 13 to 17. Data were pro-
cessed using IBM SPSS Statistics 26 with Fisher’s exact test, Pearson’s chi-squared test, Phi coefficient,
and Cramer’s V. Results revealed a statistically significant correlation between family relationships and
adolescents’ tendency toward violence. Additional factors considered included education level, social
status, and emotional condition. The research integrates quantitative and qualitative methods. Theoreti-
cal significance lies in explaining the influence of family and school on adolescent behavior. The results
are very useful because they may be used in schools, social assistance centers, and programs that teach
parents how to keep their kids from becoming violent. This research adds important information to the
area and encourages the creation of more programs.

Key words: violence prevention, children, adolescents, emotional state, aggressive behavior.
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bararap MeH xxacecnipimaep apacbiHAAfFbl
30PAbIK-30MOBIABIKTbI 60AXKAY XKOHE AAABIH any

ByA fbiAbIMM 3epTTey Gararap MeH XKacecnipiMAep apacbliHAAFbl 30PAbIK-30MObIAbIK, MOCEAECIHE
apHaAfaH. 3epTTeyAiH MakcaTbl — OTOACbIHAAFbI >koHe OiAIM Oepy MeKemMeAepiHAEri 30PAbIKTbIH,
TapaAybIH aHbIKTay YX8HEe OFaH aCcep eTeTiH MCUXOAOTMSAbIK XXOHe BAeYMETTIK (hakTopAapAbl 3epTTey.
3eptTreyae T. B. AorvHoBa @3ipAereH apHambl cayaAHama KOAAaHbIAAbL. CayaaHamara 13—17 >xac
apaAblFbiHAQFbl 94 >kacecnipiM >KacbIpblH TYpA€ KaTbICTbl. MaaimeTrTep IBM SPSS Statistics 26
GarAapAamachl apKbiAbl OHAEAA, [TMPCOHHBIH, XM-KBaApaT kputepuii, Ouiuepain AoA Tecti, Ou xaHe
KpamepaiH V ko3(bdrumeHTTePI KOAAAHBIAABL. 3epTTey HOTMXKEeAepi OTOACBIAbIK, KapbIM-KaTbiHAC
MeH arpeccMBTi MiHE3-KYAbIK, apacbiHAA MaFbiHaAbl GaiiAaHbIC 6ap ekeHiH kepceTTi. CoHaal-ak, HiAiM
AEHreni, aAeyMeTTiK >KaFAalbl >KOHE 3MOLIMOHAAAbI >Kal-KyMi eckepiAAi. 3epTTey CaHABIK, >KoHe
CanaAblK, BAICTEPAI YLWITAaCTblpaAbl. TEOPUSABIK, MaHbI3ABIAbIFbI — KACOCMiPIMAEPAIH MiHE3-KYAKbIHA
oT6aCbl MEH MEKTENTIH 8Cep €Ty MeXaHM3MAEPIH TYCIHAIPY. [MpakTUKaAbIK, MaHbI3SABIAbIFbI aAbIHFaH
AEpeHKTEPAI BiAiM Bepy >koHe dAeYMETTIK CaAaAapAa 30PAbIK-30MObIAbIKTbIH aAAbIH aAy YLIiH KOAAQHY
60AbIN TabbIAAADI.

Ty¥iiH ce3aep: 30PAbIK-30MObIABIKTbIH aAAbIH aAy, GaraAap, >kacecnipiMAep, SMOLMOHAAAbI KYH,
arpeccmBTi MiHE3-KYABIK,
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MpeAunKuMS M paHHSS NpochUAAKTHKA HACUAMS AeTel
M NOAPOCTKOB

HacTosliee nccaepoBaHve NOCBsLLEHO NPOBAEME HACUAMS CPEAM AeTel 1 MOAPOCTKOB. Lleab pa-
60Tbl — OMPEAEAUTb PACMPOCTPAHEHHOCTb HACKAMSI B CEMbE U LIKOAE, BbISIBUTb MCUXOAOTMYECKUE M
coumabHble (hakTopbl, CMOCOOCTBYIOLLME €r0 BOSHMKHOBEHMIO. B MccAeAOBaHMM MCMOAb30BaAaCh aH-
KeTa, pa3paboTaHHas rneaarorom-ncmMxoAorom T. B. AOrmHOBOM. AHOHVMMHDI OMPOC NMPOBEAEH CPEAM
94 noapocTtkoB B Bo3pacte 13-17 aet. Cratrctnueckas o6paboTka AaHHbBIX OCYLLECTBASIAACh C MO-
mMolbto IBM SPSS Statistics 26, npuUMeHIAUCL KpUTepumn Xu-kBaapaT [MnpcoHa, TouHbin TecT Ouuie-
pa, koapduumeHTbl Ou 1 V Kpamepa. Pe3yabTaTbl MOKazaAn CTaTUCTUUECKM 3HAUMMYIO CBS3b MEXAY
XaPaAKTEPOM CEMENHbBIX OTHOLIEHNIA M CKAOHHOCTbIO MOAPOCTKOB K HACMAMIO. Tak>Ke yuTeHbl YpOBeHb
006pa3oBaHns, COLMAAbHBIN CTaTyC M 3MOLMOHAABHOE COCTOSIHME PEeCcroHAEHTOB. MccaepoBaHue co-
yeTaeT KOAMYECTBEHHbIE U KaUeCTBEHHbIE METOAbI. TeopeTnyeckas LLeHHOCTb 3aKAlYaeTcsl B 06bsic-
HEHWW MEXAHW3MOB BAMSIHMS CEMbM W LLKOAbI Ha MOBEAEHMe MOAPOCTKOB. [MpakTnyeckas 3HaUMMOCTb
— B MPVYMEHMMOCTM AQHHBIX AAS MPOMMAAKTUKM HACMAMS B 06pa30BaTeAbHOM U COLMAAbHOM cdepax.

KAtoueBble cAoBa: I'IpOCbl/l/\aKTVIKa HaCNAnA, A€TU, MOAPOCTKN, SMOLUMNOHAAbHOE COCTOSHME, arpec-

CMBHOE noseAaeHume.

Introduction

Child abuse is defined as any behavior directed
toward a child that disrupts their physical or psycho-
logical well-being and poses a threat to their health
and development.

In developed countries, attention to the problem
of child abuse began in the early 1960s. However, at
the theoretical level, the issue had been considered
even earlier. In 1944, Anna Freud wrote:

“It has long been known that a lack of certain
foods, vitamins, etc., in early childhood may not
have immediate harmful effects, but later leads to
physical deficiencies. However, it is not as widely
recognized that the same can occur with a child’s
psychological development. If specific needs are
unmet, long-term psychological impairments may
emerge. These specific needs include personal af-
fection, emotional stability, and continuous educa-
tional influence.”

In 1963-1964, the United States adopted its first
legislation addressing child abuse. According to sta-
tistical studies, approximately 1.5 million children
experience abuse annually in the United States, with
63% being victims of neglect and 43% suffering
from direct violence (Koval, 2014:99).

In Europe (specifically England), nearly 90% of
children are subjected to corporal punishment, with

about 50% of seven-year-olds experiencing severe
physical discipline (Koval, 2014:99).

In Russia, according to statistical data from the
previous year, over 89,000 minors were recognized
as victims of violent crimes, including domestic vio-
lence. Over the past three years, the number of crim-
inal deaths among children increased from 1,600 to
2,100. Approximately 4,900 children suffered from
violent acts committed by their own parents in the
last year (Koval, 2014:99).

In Kazakhstan, a study revealed that over half
(52.7%) of children aged 1-14 were subjected to
psychological or physical punishment by their
parents or other adult household members within
a one-month period. Violence-related disciplin-
ary measures were applied to 55.2% of boys and
49.9% of girls. Psychological aggression affected
47.2% of the children, and about 26.2% were sub-
jected to physical force. Severe forms of corporal
punishment (e.g., hitting on the head, ears, or face,
or frequent beatings) were practically nonexis-
tent in the country, affecting only about 1.0% of
children. Meanwhile, 42.7% of girls and 35.5% of
boys were raised without the use of violent meth-
ods. In wealthier households, 42.7% of children
were disciplined without violence, compared to
33.2% in poorer households (Ulttyk Statistika Bju-
rosy, 2015).
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Literature review

Issues of Violence Among Adolescents

Adolescence is defined as the period from ap-
proximately 11-12 to 14—15 years of age. This stage
is often referred to as a critical or transitional period,
highlighting the challenges inherent to a child’s per-
sonal development (Abramova, 2000:624).

During adolescence, against the backdrop of
age-related developmental characteristics, the fre-
quency of aggressive behaviors related to violence
sharply increases.

Types of emotional abuse include:

* Mockery, the invention of derogatory and of-
fensive nicknames, subjective negative evaluations,
public humiliation, and similar actions;

* Rejection, social isolation, boycotting, ignor-
ing the victim’s attempts at interaction, and devalu-
ation of their emotions and actions.

This form of violence often includes exposing
the victim to ridicule, disclosing embarrassing se-
crets, public shaming, or blackmail involving the
threat of revealing forbidden actions to friends or
adults (Grigorovich, 2014:248).

Verbal forms of aggressive behavior are fre-
quently used by adolescents in interpersonal com-
munication. Not only the child personally but also
their possessions, clothing, hobbies, and close loved
ones often become targets of ridicule or insults.
Such attacks can hurt more profoundly than insults
directed at the individual themselves.

During adolescence, there are clear gender pat-
terns in aggressive behavior. Typically, boys are the
primary organizers of bullying against both boys
and girls, while girls are more likely to target other
girls. When a boy becomes a victim of girls’ aggres-
sion, girls either adopt a neutral position or even
defend the victim. Fundamentally, the motivation
behind bullying is often the desire to assert oneself
and stand out. Rarely is bullying an act of personal
revenge (Jurchenko, 2012:144).

The initiators of peer-directed aggression are
often:

» Active, ambitious adolescents striving for
leadership in the classroom;

» Highly aggressive students selecting a vulner-
able peer for self-affirmation;

» Adolescents seeking to attract peer attention
and become the center of their social group;

* Children raised with an exaggerated sense of
superiority over others;

* Psychopathic personalities incapable of empa-
thy;

54

* Maximalists and uncompromising idealists,
typical for many adolescents.

Such aggressors are characterized by:

* High self-esteem and ambition;

* A pathological desire to be the center of atten-
tion at any cost;

e A drive to establish “justice” (Jurchenko,
2012).

Other participants in aggressive acts may be
motivated by different factors:

e Many children conform to group pressure
without critically assessing their actions, experienc-
ing deindividuation and lacking a sense of personal
responsibility, a phenomenon common among ado-
lescents with underdeveloped abstract thinking and
moral reasoning;

* Some join in bullying hoping to gain the ap-
proval of the group leader or teacher;

* Others see bullying as mere entertainment, ig-
noring the victim’s feelings;

* Certain adolescents participate in bullying out
of fear of becoming victims themselves, particularly
those insecure about their status;

* Finally, some children engage in bullying as
a way to compensate for personal insecurities and
failures by exerting power over a weaker peer.

The typical characteristics of victims also de-
serve attention. Victims often possess traits that set
them apart from others, provoking attacks. Common
risk factors include:

* Non-standard or unusual physical appearance
(e.g., scars, atypical skin color, physical deformi-
ties);

* Illnesses with unpleasant symptoms (such as
enuresis or encopresis);

» Shyness, passivity, or inability to defend one-
self;

* Poor hygiene and unkempt appearance;

* Extreme academic performance (either very
poor or exceptionally high);

* Difficulties in interpersonal communication.

Characteristics of Violence Among Adolescents

Violence during adolescence poses particular
risks because such experiences not only disrupt a
young person’s immediate well-being but also have
a long-term negative impact on personality develop-
ment. According to [.A. Baeva and L.A. Gayazova,
violence against adolescents “creates a risk of psy-
chological trauma, leading to barriers in positive de-
velopment, mental health, the satisfaction of basic
needs, and self-actualization” (Baeva, 2012).

Peer violence holds a special place within this
dynamic because peers form a key reference group
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for adolescents: through peer evaluations, adoles-
cents build their self-concepts and develop social in-
teraction skills. It should be noted that peer violence
often becomes a normalized pattern of interaction.

Bullying, according to D. Olweus, is defined as
“deliberate, repeated aggressive behavior based on
an imbalance of social or physical power” (Olweus,
1993).

Adolescent peer interactions are character-
ized by the formation of groups within and beyond
school settings based on shared interests. Within
these groups, adolescents differentiate leaders, grant
privileges, and develop acceptance hierarchies.
Some adolescents become isolated, excluded from
any group (Bochaver, 2015).

As noted by L.V. Dubrovina, belonging to a
group increases adolescents’ self-confidence and
provides additional opportunities for self-affirma-
tion. However, conflicts between groups can either
be covert or overtly hostile (Grebenkin, 1995:218).

Peer interpersonal dynamics often give rise to
various forms of violence, resulting in the phenom-
enon of victimization.

According to I.A. Furmanov, victimization re-
fers to the process or outcome of becoming a victim
of violence (Furmanov, 2007:480).

The victimization process involves interactions
between an aggressor (the perpetrator) and a victim
(the target of aggression). Furmanov, citing foreign
researchers A. Bandura and R. Walters, notes that
the roles of aggressor and victim can change rapidly
and interchangeably (Furmanov, 2007:480).

D. Olweus further identified two subtypes of
victims: “passive” and “provocative.” Regardless of
subtype, victims are often seen as “social outsiders.”

Typically, “passive victims™ are quiet, submis-
sive, fearful children with low self-esteem, a lack of
perceived attractiveness, physical weakness relative
to peers, and a tendency to withdraw or cry when
attacked. They tend to be socially isolated, having
few friends or acquaintances, and are often labeled
as individualists, outsiders, or eccentrics (Olweus,
1993).

“Provocative victims” may exhibit a com-
bination of fearfulness and aggressive behavior,
sometimes displaying traits similar to those of ag-
gressors. These adolescents are impulsive, easily
wounded, and prone to provoking aggression, while
simultaneously bullying others who are weaker than
themselves. Their behavior illustrates the difficulty
of drawing a clear line between typical aggressors
and victims (Olweus, 1993).

According to [.V. Dubrovina, during adoles-
cence, males are more likely to act as aggressors.
They often resist both peers and adults, exhibit
impulsivity, dominance, and a preference for sup-
pression and violence as the primary methods
of conflict resolution, including psychological
violence. Aggressors are characterized by a low
threshold for frustration, poor emotional regula-
tion during states of passion, demonstrative be-
havior, and provocativeness. Importantly, they
tend to be physically stronger than their class-
mates, particularly those they target as victims
(Grebenkin, 1995:218).

Researchers 1.B. Stepanova and T.M. Yavchu-
novskaya conducted a study on school violence,
finding that:

* 51.6% of adolescents described their class at-
mosphere as friendly and supportive,

* 42% characterized it as divided into cliques
with limited interaction,

* 6.4% rated it as conflict-ridden.

When assessing their social standing among
classmates:

* 18.7% identified as leaders,

* 70.6% reported limited interaction but no hos-
tility,

* 10. 7% experienced active rejection or nega-
tive treatment from the majority.

Thus, approximately one in ten adolescents ex-
perienced some form of peer-perpetrated bullying
(Stepanova, 2011).

Further studies by I.A. Furmanov, L.I. Demen-
tiy, and V.E. Kupchenko across Russia and Belarus
confirmed the existence of systematic physical and
psychological violence among schoolchildren, re-
gardless of cultural differences.

Patterns of victimization identified include:

* Random model: incidents of violence occur
sporadically without structure;

* Victim-focused model: violence is directed by
a group of aggressors against a specific victim;

» Aggressor-focused model: violence is instigat-
ed by a specific aggressor toward multiple victims;

* Combined victim/aggressor model: weaker
victims become aggressors toward even more vul-
nerable peers;

* Hierarchical model: victims and aggressors ex-
ist at multiple levels, with long chains of aggression;

* Dominant model: a few aggressive students
victimize nearly all less aggressive peers;

» Unexpected model: victims retaliate against
their aggressors;
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* Subgroup model: violence occurs within friend-
ship-based peer groups (Furmanov et al., 2015).

Physical victimization typically involves beat-
ing, kicking, and other acts causing physical harm;
verbal victimization includes threats, name-calling,
and insults; social victimization involves deliberate
exclusion, reputation damage, and emotional ma-
nipulation (Furmanov et al., 2015).

According to Stepanova and Yavchunovskaya,
gossip, cruel jokes, and slander constitute the most
common forms of social victimization among ado-
lescents. Their research also suggests that Russian
adolescents exhibit more direct forms of social ma-
nipulation compared to Belarusian peers (Furmanov
et al., 2015).

Despite the prevalence of school violence, vic-
tims rarely report incidents. According to Stepanova
and Yavchunovskaya, only about 10% of adoles-
cents inform their parents, and only 5% report to
teachers, school administrators, or psychologists.
Most attempt to handle the situation independently
(Stepanova, 2011).

[.V. Dubrovina observed that peer-perpetrated
violence leads to depression, reduced motivation,
eating disorders, phobias, and, in extreme cases, sui-
cidal behavior. These issues contribute to academic
decline, withdrawal, absenteeism, and antisocial be-
havior (Grebenkin, 1995).

A.A. Bochaver and colleagues (2015) empha-
sized that bullying is often perceived as a “normal”
part of adolescent socialization, downplaying its de-
structive psychological impact. However, growing
attention to the link between bullying and suicide
risk is shifting societal perspectives on the serious-
ness of the issue (Bochaver et al., 2015:146—154).

Sexual characteristics

Boy -
a8% Girl

52%

Materials and methods

For the purpose of this research, a questionnaire
developed by educational psychologist Tatyana
Viktorovna Loginova (InfoLesson — an educational
online platform) was used.

The questionnaire was designed to assess in-
stances of violence against children and adolescents
and to identify the factors influencing the perception
of violence by different social groups.

The research was done with adolescents be-
tween the ages of 13 and 17.

The goal of this questionnaire was to find out
how often violence is in families and schools and to
rate how bad it is.

It included both closed and open-ended ques-
tions, which let researchers gather both quantita-
tive and qualitative data to look at the issue in more
depth.

IBM SPSS STATISTICS 26 software was used
to process the data.

Using this application made guarantee that the
statistical analysis was accurate and helped find im-
portant patterns and variables that affect levels of
violence.

The study looked at a number of demographic
and social factors, including age, gender, socioeco-
nomic standing, and how people interacted with
their surroundings.

There were 94 people that answered the poll.

There were 52% females and 48% boys in the
group.The respondents’ ages ranged from 13 to 17,
with the largest group (23%) being 17 years old
(17% aged 13, 21% aged 14, 18% aged 15, and 21%
aged 16), as shown in Figure 1.

Age characteristics

17 13

14

16 21%

21%

15

18%

13 =14 ulj5-nmll6 =17

Figure 1 — Percentage Distribution of Respondents by Gender and Age
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Since the collected survey data were qualitative,
statistical methods such as the Fisher Exact Test and
Pearson’s Chi-square Test were used.

Further, when the null hypothesis was rejected,
Phi or Cramér’s V coefficients were calculated to
determine the strength of association between two
or more variables.

Results and discussion

The survey contained a series of questions.

Table 1 presents only those cases where the null
hypothesis was rejected; in all other cases, the null
hypotheses were accepted.

For correlation tables where the null hypoth-
esis was rejected, the Fisher Exact Test was ap-
plied.

In Correlation Table 1, the p-value was less than
0.001, and Cramér’s V was 0.408.

Table 1 — Results of Survey Data Analysis Using SPSS

In Correlation Table 2, the p-value was also less
than 0.001, and Cramér’s V was 0.509.

In Correlation Table 3, the p-value was again
less than 0.001, and Cramér’s V was 0.506.

Similar significance was observed across the re-
maining tables.

Now, let us examine the key findings from the
correlation analysis:

Correlation Table 1

The Chi-square test revealed a statistically sig-
nificant relationship between the evaluation of fam-
ily relationships and the disciplinary methods used
by parents.

The more harmonious the family environment,
the more parents used explanatory, praise-based,
and motivational methods.

Conversely, families characterized by conflict
demonstrated a higher use of yelling, threats, and
corporal punishment.

N . Chi-square or Fisher’s
No. Combination of Variables Exact Test (p-value)
| How do you assess relationships in your family? * What disciplinary methods do your <0.001
parents use most often? P '
) How do you assess relationships in your family? * What types of punishments are used <0.001
against you? p=u
3 | How do you assess relationships in your family? * Do you believe you are punished fairly? p <0.001
4 How do you assess relationships in your family? * What are the most common reasons for <0.001
your punishments? p=o
5 Have there been instances where teachers insulted or humiliated students? * Do you consider ~0.018
it discipline or violence? p=o
How do you feel at school? * Have there been instances where teachers insulted or
6 . p <0.001
humiliated students?
7 How do you feel at school? * Have you experienced bullying, ridicule, or humiliation from <0.001
peers? p=
8 |How do you feel at school? * Have you ever been extorted at school? p <0.001
9 Do you believe there are students in your class who need support and protection? * How do <0.001
teachers respond when students bully each other? p=
Specifically: e In families with occasional conflicts,

* In harmonious families (“Calm and friendly”),
explanatory methods (60%), praise (81.3%), and
promised rewards (81.8%) predominated. Punitive
measures were rare.

* In strained but non-conflictual families, yelling and
threats were more common (42.1% and 16.7% respec-
tively), with fewer positive reinforcement strategies.

both positive and negative methods were used
equally.

* In families with constant conflicts, negative
disciplinary practices such as yelling and corporal
punishment predominated.

Cramér’s V value of 0.408 indicates a moderate
association.
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Table 2 — Strength of Association Between Variables (SPSS Results)

No. | Combination of Variables Stren(gctila(:[flgs,zo‘siation Significance
1 | Family relationships * Disciplinary methods 0.408 p <0.001
2 | Family relationships * Types of punishment 0.509 p <0.001
3 | Family relationships * Perceived fairness of punishments 0.506 p <0.001
4 | Family relationships * Reasons for punishments 0.489 p <0.001
5 | Instances of teacher humiliation * Perception of action (discipline vs. violence) 0.316 p=0.018
6 | School well-being * Instances of teacher humiliation 0.441 p <0.001
7 | School well-being * Instances of peer humiliation 0.345 p <0.001
8 | School well-being * Experiences of extortion 0.573 p <0.001
9 | Presence of students in need * Teachers’ responses to bullying 0.462 p <0.001

Correlation Table 2

The Chi-square test demonstrated a statistically
significant relationship between the evaluation of
family relationships and the types of punishments
applied.

Specifically:

* In families with harmonious relationships,
the majority of children reported no punishment
(89.7%), and instances of moral punishment were
rare, with almost no cases of physical punishment.

e In strained but non-conflictual families, both
moral (33.3%) and physical punishments (40%)
were frequently used, with combined punishments
(21.7%) also appearing; no cases of “no punish-
ment” were recorded.

e In families with occasional conflicts, there
was a high rate of both moral (44.4%) and physical
(40%) punishments, with combined punishments
(52.2%) being common.

* In families with constant conflicts, combined
punishments (26.1%) dominated, with no instances
of moral punishment alone.

Thus, the strength of the association indicates a
moderate and clear relationship between the family
atmosphere and the type of punishment applied.

Correlation Table 3

The Chi-square test showed a high statistical
significance (p < 0.001) between the assessment of
family relationships and children’s perception of
punishment fairness.

Findings:

* In calm and friendly families, the overwhelm-
ing majority (96.8%) considered punishments to be
fair.

* In strained but non-conflictual families, per-
ceptions were more mixed: 29.4% viewed punish-
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ments as fair, while 50% considered them consis-
tently unfair.

¢ In families with occasional conflicts, the per-
ception of fairness was slightly more positive, but
conflict still influenced fairness perceptions.

* In families with constant conflicts, 50% of the
children regarded punishments as always unfair.

Thus, a moderate association was found between
the harmony of family relationships and children’s
perception of the fairness of disciplinary actions.

Correlation Table 4

Analysis of reasons for punishment showed:

¢ In calm families, punishments were primarily
related to “bad behavior” (94.1%).

* In strained families, punishments were more
often connected to “bad behavior” and “poor aca-
demic performance”.

* In families with occasional conflicts, punish-
ments were distributed across multiple reasons: bad
behavior, poor grades, truancy, and failure to do
household chores.

 In families with constant conflict, reasons for
punishment were more randomly distributed.

This confirms a moderate association between
the type of family environment and the primary rea-
sons for punishment.

Correlation Table 5

The Chi-square test showed significant differ-
ences in perceptions of teacher behavior (p < 0.05).

* Most respondents (63.6%) reported that in-
stances of humiliation by teachers “never occurred.”

* However, about 30% indicated that such inci-
dents occurred “sometimes.”

Students interpreted these situations differently:

» Some viewed teachers’ actions as disciplinary,

* Others perceived them as violence.
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Thus, even though majorities perceived no in-
cidents, a significant minority experienced or wit-
nessed teacher-perpetrated violence, and interpreta-
tions varied across students.

Correlation Table 6

The Chi-square results (p < 0.001) revealed a
significant association between students’ feelings at
school and the occurrence of humiliating behavior
from teachers.

Findings:

* In classrooms where teachers “frequently”
or “very frequently” humiliated students, students
were significantly more likely to report feeling
“bad” at school.

» Conversely, in classrooms where such behav-
iors were “never” or only “rarely” observed, stu-
dents more often reported feeling “good” or “very
good” at school.

This indicates that teacher-perpetrated humili-
ation has a strongly negative impact on students’
overall well-being and perception of the school en-
vironment.

Correlation Table 7

The Chi-square test (p < 0.001) confirmed a sig-
nificant relationship between students’ well-being at
school and experiences of peer humiliation.

Findings:

» Students who frequently or very frequently
experienced bullying or humiliation by peers were
much more likely to report feeling “bad” at school.

* Students who experienced such incidents rare-
ly or never generally felt “good” or “very good” at
school.

Thus, peer bullying substantially deteriorates
students’ psychological states and their overall sat-
isfaction with school.

Correlation Table 8

The Chi-square test (p < 0.001) also identified a
significant association between students’ feelings at
school and experiences of extortion.

Findings:

* Students who had been subjected to extortion
at school reported significantly poorer well-being.

* Those who had never been extorted were much
more likely to describe their feelings about school
as “good” or “very good.”

This highlights that experiences of extortion
contribute heavily to psychological distress among
students and emphasize the necessity of anti-extor-
tion measures in schools.

Correlation Table 9

The Chi-square results (p < 0.001) confirmed a
significant association between the perceived pres-

ence of students needing support and teachers’ re-
sponses to bullying incidents.

Findings:

* In classes where more students were perceived
as needing help, teachers were more likely to ignore
bullying incidents or pretend not to notice.

» Conversely, in classes where fewer students
were seen as needing support, teachers were more
proactive in addressing bullying.

Thus, an alarming trend was identified: the
greater the need for support among students, the
more teachers tended to overlook bullying.

This finding points to a critical need for targeted
interventions and increased teacher accountability.

Practical Recommendations for Prevention

Primary Prevention

School Measures

1. Creating a Psychologically Safe Environ-
ment:

It is crucial to establish trusting relationships be-
tween teachers and students.

Respect for each student’s rights and dignity
must form the foundation of the school culture.

2. Programs to Stop Bullying: Set up instruc-
tional workshops for the school community to help
them learn how to spot bullying and what happens
when it happens.

3. Giving Social Support: Social professionals
and psychologists should always be there for kids
who are going through hard times.

There should also be special help programs for
kids from families with low incomes.

Family Steps

1. Teach Parents How to Use Positive Disci-
pline: Set up training for parents on how to create
good connections with their kids and motivate them
instead of punishing them.

This will have a good effect on the child’s men-
tal growth.

2. Making the Family Environment Better: En-
courage parents to use good ways to settle disagree-
ments to make family ties better.

To keep a child’s mental health in good shape,
there should be no conflict.

3. Legal Awareness: Make sure that both par-
ents and kids know about the legal safeguards that
are available to them.

Tell them about the laws that are already in
place and the support resources that are available to
stop violence.

Secondary Prevention School Measures

1. Immediate Response to Bullying: An inquiry
must be done right away if bullying is found.
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The sufferer should have psychological help,
and their health should be monitored over time.

2. Dealing with Conflicts: Set up specific pro-
grams to educate kids who are being bullied how to
handle conflicts.

Sessions to modify behavior for offenders might
help keep them from doing it again.

3. Supervision and Monitoring: Set up a mecha-
nism for watching over both instructors and pupils.

These steps make it easier to keep an eye on dis-
cipline and the school’s mental health.

Family Steps

1. Help for Victims: Set up legal and psycholog-
ical help for kids who have been hurt by violence.

This makes them feel better mentally and boosts
their self-esteem.

2. Helping Families Work Out Their Problems:
Give parents and kids psychological treatment to
help them work out their differences and improve
their relationships.

3. Social Services should be involved: Social
professionals should look at the family’s circum-
stances and provide them help when they need it.

As part of long-term assistance, there should
also be rehabilitation programs for kids and their
parents.

Conclusion

The findings of the investigation show clearly
that social, educational, and familial aspects affect
students’ mental health and how they feel about
the school environment as a whole. These results
show that we need to take a broad approach to deal-
ing with problems including bullying, humiliation,
and family fights. First, it was shown that humili-
ating children by teachers had a direct detrimental
impact on their mental health. Students in classes
where this kind of conduct happens more often say
they feel bad and unhappy with their school expe-
rience. This shows how important it is to improve
the ethics of teaching and put in place programs that

help instructors handle tough circumstances better.
Second, peer bullying has a big effect on how kids
feel emotionally. Students who are mistreated a lot
often say that their time at school is “bad” or “unsat-
isfactory.” This shows how important it is to have
organized anti-bullying programs that encourage
children to appreciate and help one other. The state
of the family is also very important for the health of
children. Kids who grow up in households who get
along and use good discipline are less likely to feel
bad and more likely to think that discipline is fair.
On the other hand, kids from households with a lot
of conflict are more likely to be spanked and have
poorer self-esteem. This shows how important it is
to engage with parents to help them understand how
their actions affect their children’s mental growth.
Also, how instructors handle fights amongst stu-
dents is quite important. When instructors don’t do
anything about bullying in the classroom, it becomes
worse, and more children need help. This shows that
instructors need to learn how to deal with conflicts
and stop violence. So, the data shows how impor-
tant it is to make the school a better place to be. Not
only is it important to have anti-bullying initiatives,
but it’s also important to make the school a friendly
place for both teachers and parents.A comprehen-
sive approach based on education, prevention, and
emotional support can significantly improve stu-
dents’ psychological well-being and their overall
school experience.
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ROLE OF IDENTITY IN SHAPING
THE WELL-BEING OF KAZAKH YOUTH

The relationship between identity and well-being is one of the central themes of modern sociologi-
cal research, especially in youth studies. The present study aims to analyze the influence of different
identity styles (informational, normative, and diffuse-avoidant) on well-being indicators among young
people aged 18 to 35. An integrated methodology was used to achieve the goal, including the ISI-5
identity style survey and the Gallup Healthways Well-Being Index. The ISI-5 questionnaire evaluates
three styles of processing identities: informational, related to active search and analysis of information;
normative, based on following social norms and expectations; and diffuse-avoidant. The avoidance of
complex decisions and thinking about the future. The Gallup Healthways Well-Being Index measures
well-being across six key dimensions: subjective life assessment, emotional and physical health, healthy
behavior, satisfaction with the work environment, and access to essential resources. The survey covered
all regions of Kazakhstan, including republican cities, regional centers, and rural settlements. Data col-
lection was conducted in Kazakh and Russian, considering respondents’ preferences. The study results
showed that the informational identity style positively affects emotional resilience and life satisfaction,
while the normative style promotes stability and a sense of security. In contrast, the diffuse-avoidant style
temporarily reduces stress but limits long-term life prospects. The study’s results significantly contribute
to the study of the relationship between identity and well-being, complementing the existing literature
with new empirical data. The study’s practical significance lies in its use for developing social policies
and programs to strengthen the well-being of young people under socio-economic and cultural transfor-
mations in Kazakhstan.

Key words: identity, well-being, identity styles, Kazakhstani youth.
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Ka3akcTaHABIK, XKacTapAblH, dA-ayKaTbIH
KAAbINTaCTbIPYAafbl GipererAikTiH, poAi

bipereiiaik neH oA-aykaTTbliH ©3apa 6aiAaHbICbl Kas3ipri 9AeyMETTaHYAbIK, 3epTTeyAepAiH
6acTbl TakbIpbINTapbiHbiH 6ipi GOAbIN Tabbirasbl. bya 3eptTey 18 6GeH 35 >Kac apaAblfbIHAAFbI
»KacTap apacbiHAAFbl 9A-ayKaT KepCeTKiwTepiHe BGiperenAikTiH opTYPAi CTUAbAEPIHIH (aknapaTtTbik,
HOPMAaTMBTIK KaHe ANMdY3UIAbIK-ayAaK) oCepiH TaapayFa bGarbiTTaAraH. MakcaTka >kety yuwiH ISI-
5 GiperenAik CTUAiHIH cayaAHamacbl MeH Gallup Healthways Well-being Index aa-aykaT MHAEKCIH
KaMTUTbIH KeLleHAI SAICTEME KOAAAHbIAAbI. ISI-5 cayaaHamacbl GiperemAikTi eHAEYAIH YL CTMAIH
6ararayFaMyMKIHAIK 6epeAi: aknapaTThl 6EACEHA] i3AEYMEH >KaHE TaAAQyMeH 6aiAaHbICTbI AKNAPaTThIK;
SAEYMETTIK HOPMaAap MeH YMITTEPAi YCTaHyFa HerisAeAreH HOpMaTUBTIK; YkaHe AU dY3UsIAbIK-ayAaK,
6oAallaK, TypaAbl KYPAEAI LIEWIMAEP MEH OMAapAaH ayAak, 60AaymeH cunattasaabl. Gallup Healthways
Well-being Index ea-aykaTTbl aATbl Herisri GarblT apKblAbl OALLENAi: 6MipAil CybbekTUBTI 6aranay,
SMOLIMOHAAABI >KoHe (DU3MKAABIK, AEHCAYAbIK, CaAayaTTbl MiHE3-KYABIK, XXYMbIC OpTacblHa KaHaFaTTaHy
>KOHE Herisri pecypcrapra KOA XeTKi3y. OAeyMeTTiK cayaAHama KasakcTaHHbiH 6apAbiK, ©HIpAEpiH,
COHbIH, ilWiHAE PecnyOAMKAAbIK, MaHbI3bl 6ap KaAarapAbl, 0OAbIC OPTAAbIKTAPbl MEH aybIAAbIK, €AA]
MEKEHAEPAI KaMTbIAbl. AepeKTepAi >KMHay PeCcroHAEHTTEPAIH KaAayblH eckepe OTbIpbIn, eki Tiaae
— Kasak, >xoHe OpbIC TIAAEPIHAE XXYPri3iAal. 3epTTey HoTM>KeAepi OiperenAiKTiH aknaparTblK, CTUAI
3SMOLIMOHAAABI TYPAKTBIABIK, MEH eMipre KaHaraTTaHy AeHreliHe OH 8cep eTeTiHiH KepCeTTi, HOPMATUBTIK
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KAYIMCi3AiK Ce3iMiH KaAbINTaCTbIpyFa biKMaA eTeai, aA AMPdy3nsiAbliK-ayAak, CTUAb CTPECCTI yakbITLLA
TOMeHAETeAI, Bipak y3ak Mep3iMAI eMip Cypy NepcrneKkTMBaAapbiH WEKTeNAL. 3epTTey HaTMXeAepi 6ap
aAeOMeTTEPAI JKaHa SMMUPUKAABIK, AEPEKTEPMEH TOABIKTbIPA OTbIPbIN, GipererAik neH aA-aykaTTbiH
6anAaHbICbIH 3epTTeyre anTapAbIKTal YAEC KOCaAbl. 3epTTeyAiH MPaKTUKAAbIK, MaHbI3AbIAbIFbI OHbI Ka-
3aKCTaHAAFbl 9AEYMETTiIK-3KOHOMMKAAbIK, >)KOHE MOAEHM TpaHCOpMaLMIAAp >KaFAdbIHAQ YKAaCTapAbIH
SA-ayKaTblH HblFalTyFa OarblTTaAFaH DAEYMETTIK cascar rneH 6araapAaMacapAbl 93ipAey YuiH nanaa-
AaHy GOAbIN TabblAAAbI.
Ty#in ce3aep: 6ipereiaik, amaHAbIK, Oipereaik CTUAI, KazakCTaHAbIK >kacTap.

M.A. Akmaan', A.K. bypxaHnosa?, I'.A. KeHykaknmosa', 4. INak?

' Kasaxckmit HauMOHaAbHbIN YHMBEPCUTET UM. arb-Dapabu, Aamatsl, KasaxcraH
2Hazap6aes yHuBepcuteT, ActaHa, KasaxcraH
3 [OHKOHrcKMin yHUBepcnTeT, [OHKOHT, [OHKOHT
*e-mail: akmadi.moldir@gmail.com

PoAb MAEHTMUYHOCTH B DOPMHUPOBaHMM BAArONoAyUms
Ka3aXxCTAaHCKOM MOAOAEXHU

B3aMMOCBSI3b MAEHTUUHOCTU M GAArOMOAYUMS SIBASETCS OAHOM M3 LIEHTPAAbHbBIX TEM COBPEMEHHbIX
COLIMOAOTMYECKMX MCCAEAOBAHUIA, OCOBEHHO B KOHTEKCTE U3YUeHMs MOAOAEXM. HacTosee nccaeao-
BaHME HarMpaBAEHO Ha aHAAM3 BAUSIHUS PA3AMUHBIX CTUAEA MAEHTUYHOCTU (MH(POPMALMOHHOTO, HOpP-
MaTMBHOIO 1 AM(Y3HO-M36eralolero) Ha nokasateAn GAAronoAyUMsl CPEAM MOAOAEXKM B BO3pacTe
oT 18 A0 35 AeT. AAS AOCTUXKEHMS LIEAM MCTIOAb30BAAACh KOMIMAEKCHAs METOAOAOTUS, BKAOYatoLLast
OMPOCHMK CTUAEN MAEHTUYHOCTU ISI-5 1 nHaekc Gaaronoayumnst Gallup Healthways Well-Being Index.
OnpocHuK ISI-5 MO3BOASIET OLEHWUTb TPU CTUAS 06PABOTKM MAEHTUUHOCTU: MH(POPMALMOHHDBIN, CBSI-
3aHHbIN C aKTMBHbIM MOUCKOM M aHAAM30M MH(OPMALMK; HOPMATMBHDBINA, OCHOBAHHBINM Ha CAEAOBAHUM
COLMAAbHBIM HOPMaM U OXMAAHUSAM; U AU dY3HO-M36EraloLmnii, XapaKTepmusyoLmMincs nsberaHmem
CAOXHbBIX peLleHnin 1 pasmbiluaeHnii o byayuem. Muaekc Gallup Healthways Well-Being Index 13-
MepsieT GAArornoAyUMe Yepes WEeCTb KAUEBbIX HaMpaBAeHUit: CyObekTMBHAs OLeHKa XKM3HU, SMOLIM-
OHaAbHOE M (PUBUUECKOe 3A0POBbE, 3A0POBOE MOBEAEHME, YAOBAETBOPEHHOCTb paboyen Cpeaon u
AOCTYT K 6a30BbIM pecypcam. COLMOAOTMYECKMI OMPOC OXBaTbIBaA BCe permoHbl KazaxcraHa, BKAloYas
ropoaa pecrnybAMKAHCKOrO 3HauYeHMs1, 06AACTHbIE LIEHTPbI M CEAbCKME HaceAeHHble MyHKTbl. CO0p AaH-
HbIX MPOBOAMACS Ha ABYX 13blKaX — Ka3aXCKOM M PYCCKOM — C YHETOM MPEAMOYTEHNI PECTIOHAEHTOB.
PesyAbTaTbl MCCAEAOBAHUS MOKa3aAM, YTO MHMOPMALMOHHBIA CTUAb UAEHTUUHOCTM MOAOXKUTEALHO
BAMSIET Ha 3MOLIMOHAAbHYIO YCTOMUYMBOCTb M YPOBEHb YAOBAETBOPEHHOCTM >KM3HbIO, HOPMATUBHbIN
CTWAb CMOCOGCTBYET CO3AAHMIO CTAaBMABHOCTM M YyBCTBa (GE30MaCHOCTU, B TO Bpems Kak AU dy3HO-
M36eralolmin CTMAb BPEMEHHO CHMXAET CTPECC, HO OrPaHUYMBAET AOATOCPOYUHbIE >KU3HEHHbIE Mep-
CMeKTVBbI. Pe3yAbTaTbl MCCAEAOBAHUS BHOCST 3HAUMMbIA BKAAA B M3yUeHWe B3aMMOCBSI3U MAEHTUY-
HOCTU M GAAronoAyuMsi, AOTIOAHSISI CYLLLECTBYIOLLYIO AUTEPATYPY HOBBIMM 3MMMPUUYECKMMIU AQHHBIMM.
[MpakTryeckast 3HAUMMOCTb MCCAEAOBAHMS 3aKAIOHAETCS B €ro UCMOAb30BaHUM AASt Pa3paboTKu CoLm-
AAbHOWM MOAUTUKM M MPOTPaMM, HampaBAEHHbIX HA YKPErAeHMe GAArornoAyUMs MOAOAEXKMU B YCAOBUSIX
COLMAAbHO-3KOHOMMYECKMX U KYAbTYPHbIX TpaHcdopmaumin B KasaxcraHe.

KAloueBble CAOBa: MAEHTUUHOCTb, GAArornoAyuMe, CTMAM MAEHTUYHOCTM, Ka3axCTaHCKas MOAO-
AEXb.

Introduction

The correlation between identity and well-being
is central in modern sociological studies, which is
related to their influence on the formation of social
relations and processes of integration of people into
social structures. Identity, a key element of social
self-determination, defines the interaction strategies
between people and the social environment, affect-
ing its subjective and objective level of well-being.
Despite the vast theoretical and empirical material
accumulated globally, Kazakhstan’s study of the re-
lationship between identity and well-being remains
fragmented. This is particularly true for the influ-

ence of different styles of identity (informational,
normative, and diffuse-avoidant) on the indicators
of youth well-being. For young people from 18 to
35 years of age, this problem is significant in the
context of socio-economic and cultural changes ac-
companying globalization and the transformation of
traditional values. The youth of Kazakhstan need to
choose between preserving cultural traditions and
adapting to new social realities, making the iden-
tity formation process more complex and multi-
faceted. At the same time, the lack of studies that
consider national characteristics and sociocultural
context creates gaps in understanding mechanisms
that affect the well-being of this social group. Many
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studies support the link between identity and well-
being, indicating that successful identity formation
promotes emotional resilience, life satisfaction and
social integration.

The research object is the well-being of young
people aged 18 to 35 in Kazakhstan. The study aims
to investigate the correlation between styles of iden-
tity treatment (informational, normative, diffuse-
avoidant) and well-being indicators. It examines
aspects of well-being, such as subjective perception
of life, emotional health, physical well-being, indi-
cators of a healthy lifestyle, and access to essential
resources.

The hypothesis of the study suggests that iden-
tity styles have a significant influence on the level
of subjective well-being. The hypothesis is based on
modern sociology and social psychology’s concep-
tual positions, which consider identity a central ele-
ment of an individual’s self-determination. Identity
styles, defined as sustainable ways of processing in-
formation about oneself and the surrounding world,
shape people’s cognitive and behavioral strategies
in a social environment. It influences the perception
of social roles and the ability to cope with life chal-
lenges. Multiple research data confirm that infor-
mational identity styles related to active search and
analysis of self-data contribute to the development
of emotional resilience and life satisfaction. At the
same time, avoidance identity styles that focus on
minimizing thinking and decision-making can tem-
porarily reduce stress but do not provide long-term
subjective well-being. Normative styles based on
following social expectations offer a sense of sta-
bility but can limit personal growth. Therefore, the
study fills existing gaps in understanding the role of
identity in shaping well-being, offering an integrat-
ed approach to the study of this issue.

Literature review

Sharma et al. emphasize the importance of the
relationship between successful identity achieve-
ment and a high level of psychological well-being
among youth (Sharma, 2021: 230). Their study
highlights the role of self-discovery and active goal-
setting in enhancing life satisfaction. This approach
aligns with the broader understanding that identity
formation is not merely a developmental stage but a
foundation for mental stability and overall life sat-
isfaction.

Manzi et al. explore the influence of fam-
ily structure and cohesion on identity formation in
young people within the European context. Accord-

66

ing to their findings, family support and the provi-
sion of autonomy significantly improve emotional
well-being and self-confidence (Manzi, 2006: 678).
The study underscores the importance of the family
as a key agent of socialization, which can either fa-
cilitate or hinder the identity development process.

Karas et al. expand on this topic by examining
the interaction between identity processes and well-
being in various cultural contexts (Karas, 2015:
749). Their comparative analysis of youth in Italy,
Poland, and Romania demonstrates that strong iden-
tity positively correlates with subjective well-being,
confirming the role of cultural norms and values in
shaping the relationship between identity and well-
being.

Whereas, Sugimura et al. investigate the unique
cultural context of Japanese youth, focusing on the
balance between individualism and collectivism in
identity formation (Sugimura, 2016: 307). Their
findings show that a balanced identity, integrating
elements of both cultural components, contributes
to higher levels of life satisfaction, emphasizing
the importance of considering cultural specificities
in studying identity formation in non-Western con-
texts (Sugimura, 2016: 311).

Palen et al. study the role of active engagement
in professional and personal activities in identity
formation and well-being. Their findings confirm
that professional self-actualisation forms the foun-
dation of a stable adult identity. Participation in
meaningful activities fosters identity development
and strengthens a sense of purpose and satisfaction
(Palen, 2007: 721).

Sumner et al. emphasize the importance of
goal setting and awareness in identity formation to
increase levels of well-being. They stress that the
precise formation of life goals and their alignment
with individual values is key to maintaining a high
level of life satisfaction, as well as the importance
of awareness in developing identity because the
clarity of purpose and values provides psychologi-
cal resilience (Sumner, 2015: 46). The role of social
activism in shaping identity and well-being among
youth in Micronesian society highlights that partici-
pation in public events fosters identity development
and aligns personal and social expectations. This
underscores the collective dimension of identity
formation, particularly in societies where collectiv-
ist values prevail (Lowe, 2003: 189). Safer et al. in-
vestigate the conflict of cultural identity in bilingual
youth (Safer, 2021: 463). Their results show that
high levels of cultural conflict are associated with
low self-esteem and self-doubt, which negatively
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affects psychological well-being. The study empha-
sizes that clarity of self-perception and self-worth
are key factors for harmonizing cultural identities,
emphasizing the need to create supportive environ-
ments to mitigate cultural conflicts. The relation-
ship between ethnic identity and well-being among
Korean-American youth demonstrates that strong
ethnic identity reduces acculturation stress and en-
hances psychological well-being. This highlights
the protective role of ethnic identity in multicultural
contexts, as maintaining a connection with heritage
can help mitigate the stressors associated with in-
tegration (Yoo, 2014). Hylkild et al. conducted a
systematic review of the impact of social networks
on youth welfare. They find that the excessive use
of social networks negatively affects well-being,
while the active use to maintain social connections
promotes the formation of a positive social identity.
It emphasizes the dual role of digital interaction in
shaping identity and life satisfaction (Hylkild, 2024:
255).

Watkins et al. investigate the influence of ro-
mantic identity on youth well-being. Their results
show that the presence of romantic relationships and
their importance are positively related to the level of
life satisfaction, especially among those who active-
ly pursue self-development within the framework of
romantic relationships. The authors also show a link
between interpersonal dynamics and identity, con-
firming that a healthy romantic experience can im-
prove overall well-being (Watkins, 2024:98). Jones
et al. investigate the influence of gender identity on
the well-being of African American women (Jones,
2021: 322). Confidence in one’s gender identity pro-
tects against discrimination, increasing psychologi-
cal resilience and life satisfaction. Moreover, the re-
sult highlights the relationship between identity and
structural inequality, where a strong gender identity
can serve as a buffer against external threats. Bene-
detto et al. study the relationship between perfec-
tionism and well-being among young people. They
find that high levels of perfectionism are often asso-
ciated with reduced well-being, but self-compassion
mitigates this effect by promoting healthier identity
development. The study highlights the importance
of self-compassion to minimize the negative impact
of perfectionism on identity (Benedetto, 2024: 91).
Petrova et al. investigate cultural and cross-cultural
aspects of well-being among young people in Cen-
tral Asia. Cultural identity and sense of belonging
contribute significantly to personal satisfaction and
psychological resilience. The result also highlights
the role of cultural identity in regions with diverse

cultural contexts (Petrova, 2017: 3). Briick et al.
(2014) analyzed household survey data to examine
the relationship between economic conditions, so-
cial environment, and well-being in Central Asia.
The findings show that access to education, em-
ployment and social support is key to improving
well-being, illustrating structural dimensions where
systemic factors significantly influence individual
outcomes. Agadjanian et al. (2022) investigate the
psychosocial well-being of migrant women from
Central Asia in Russia. The authors found that le-
gal status and access to social support are essential
factors influencing identity and emotional state. Re-
gardless of legal status, social exclusion significant-
ly impairs well-being, which highlights the vulner-
ability of marginalized groups and the importance
of inclusive politics.

The review of existing literature outlines the im-
portance of different identity styles in shaping sub-
jective well-being. However, some aspects have not
been sufficiently covered in previous studies, which
creates scientific gaps and requires further study.
First, the impact of cultural context on the mani-
festation and effectiveness of each identity style
in different social and cultural groups has not been
thoroughly studied. Cultural characteristics, such as
the values of collectivism or individualism, can sig-
nificantly impact how identities are formed and their
relationship to well-being, requiring intercultural
comparisons. Second, the mechanisms by which in-
formational, normative and diffuse-avoidant styles
influence long-term well-being remain unclear. In
particular, it is important to investigate how these
styles interact with individual cognitive and emo-
tional characteristics and social conditions such as
family support, professional environment and access
to resources. Third, the relationship between iden-
tity styles and specific life outcomes such as pro-
fessional success, stress tolerance, self-regulation
skills and strategic thinking is poorly understood.
A better understanding of these interrelationships
will lead to recommendations for effective iden-
tity development strategies. Finally, the effective-
ness of interventions to transform identity styles to
enhance well-being has yet to be fully understood.
Research is needed to develop software that facili-
tates the transition from less adaptive styles, such as
diffuse-avoidant, to more constructive ones, such as
information, to improve overall life satisfaction and
resilience.

Our study aims to fill these gaps using a unique
methodological approach. Analysis of the correla-
tion data has revealed that each style of identity has
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advantages and limitations in the context of different
aspects of well-being. Despite temporary stress re-
duction, the diffuse-avoidant style limits long-term
prospects such as achieving life goals and emotional
resilience. The informational style demonstrates a
high connection to emotional stability but requires
a balance between analysis and stress tolerance, as
excessive reflexivity can reduce life satisfaction.
The normative style provides stability and security
through adherence to social norms but may hinder
personal growth in the face of change. The results
underline the need to study integrative approaches
to identity development further. This includes the
study of the mechanisms by which cultural context
and social conditions influence identity formation,
as well as the development of flexible strategies and
interventions to reduce stress levels and increase
sustainable well-being. Thus, our study contributes
to understanding the complex relationships between
identity and well-being, providing a basis for further
empirical and applied research.

Materials and methods

In this study, the identity measurement was based
on a questionnaire of 5-style identities (ISI-5) devel-
oped by Berzonsky (2013), including three process-
ing styles: informational, normative, and diffuse-
avoidant. ISI-5 consists of a 27-point questionnaire,
allowing individuals to determine their prevailing
identity style. Informational style is characterized
by active search, critical thinking, and integration
of information necessary to form identity. Individu-
als who adhere to this style are prone to reflection,
independent analysis of personal beliefs and values,
and high cognitive flexibility. They demonstrate an
open cognitive attitude, a desire for self-knowledge,
and independent decision-making based on the
comprehensive consideration of alternatives. Re-
search shows that this identity style positively cor-
relates with self-regulation, awareness, and personal
adaptability. Normative Style is characterized by the
tendency of individuals to follow prescribed social
norms, reference group expectations and traditional
values. Individuals with this identity style exhibit
a high level of conformism and social loyalty, ac-
cepting the value orientation they appear to be given
without critical reflection. This style is associated
with high adherence to tradition and social stability
but may limit cognitive flexibility and adaptability
in a changing environment. The normative style is
more common in collectivist cultures and can con-
tribute to high social cohesion. The diffuse-avoidant
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style is characterized by the tendency to avoid active
participation in the process of formation of identity,
to postpone important decisions, and to adapt to
circumstances intuitively. Individuals who adhere
to this style are prone to procrastination, low self-
regulation, and high dependence on external fac-
tors. They lack stress tolerance and low awareness
of personal values and goals, and their behavioral
strategies are predominantly reactive. This identity
style correlates with heightened anxiety, low moti-
vation for self-development, and weak capacity for
long-term planning. The ISI-5 questionnaire rates
the three identity styles separately, inviting respon-
dents to rate claims on the Liqueur scale. The tool
is highly reliable and visible, making it an effective
tool for diagnosing identity strategies. Its applica-
tion covers a wide range of psychological studies,
including the study of personal development, adap-
tation, decision-making, and social identity dynam-
ics.

The Gallup Healthways Well-Being Index mea-
sures well-being indicators and is based on measur-
ing through a combination of subjective and objec-
tive indicators. The index measures well-being in
Six main ways:

1. Life assessment index, respondents’ subjec-
tive assessment of the current and future state of life
on a Cantrile scale from 0 to 10.

2. Emotional health index: measures daily emo-
tions such as joy, stress, respect, and the presence of
diagnosed depression.

3. Physical health index: includes health indi-
cators such as sick days, chronic diseases, physical
pain and energy levels.

4. Healthy behaviour index: covers habits that
affect health, such as smoking, eating and physical
activity.

5. Workplace Index: Measures job satisfaction,
use of strengths and trust in management.

6. Basic access index analyses access to essen-
tial resources such as food, shelter, health care, and
security.

The sample size was 2003 respondents. To en-
sure the sample’s representativeness for the regions
of the Republic of Kazakhstan, the sample volume
was calculated according to the parameters of the
general population. The respondents were selected
based on a quota sample based on key demographic
characteristics: region of residence, age cohorts, and
gender. The study covers the entire territory of the
Republic of Kazakhstan, including cities of republi-
can significance: Astana, Almaty, Shymkent, and 17
Administrative centers of the regions (see Figure 1).
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Kostanay
3.8
West 3.3
Kazakhstan
Aktobe 4.6
Atyrau 3.6
Mangystau Kyzylorda
4.0 4.3

North
Kazakhstan
2.3
Pavlodar
Akmola 3.7 3.4
Astanag 7.7 East
Kazakhstan
3.1
Karaganda ~ Apay 27
5.4
Ulytau
1.0
Zhetysu
33
Almaty
7.4
Turkistan Zhambyl
11.4 6.2 Almaty
city %
Shymkent 11.9
* 6.6

Figure 1 — Distribution of respondents by region (%)

The survey was conducted in two languages —
Kazakh and Russian, depending on respondents’
preferences. The primary data processing was done
using SPSS Statistics Base software. The sample is

Table 1 — Socio-Demographic Characteristics of the Sample

represented by young people aged 18-35, which cor-
responds to the target group of the study. For a detailed
analysis of the distribution of respondents by key de-
mographic characteristics, Table 1 below is provided.

Variable Categories %
Male 45.2
Gender

Female 54.8

18-24 years 56.5

Age 25-29 years 21.3
30-35 years 22.2

Urban 76.4

Place of Residence

Rural 23.6

Single 62.3

Married 27.3

Marital Status

Divorced 7.6

Widowed 2.7

No education 0.7

Primary 3.7

Education Secondary 445
Higher 46.9

Postgraduate 4.2
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Continuation of the table

Variable Categories %
Kazakhs 65.6
Ethnicity Russians 15.2
Other 19.1
Employed 57.6
Employment Status
Unemployed 42.4
Insufficient even for food 7.0
Enough for food but not clothing 16.1
Difficult to buy household appliances 20.9
Household Income - - -
Sufficient for appliances but not major purchases 27.3
Can afford everything except real estate 15.6
No financial difficulties 12.3

The study’s sample represents the main socio-
demographic characteristics of the Kazakhstan
youth aged 18-35. The selection of respondents by
quota allowed us to consider the influence of fac-
tors such as regional affiliation, age, and sex on the
processes studied. Using two languages in the sur-
vey minimized possible barriers to interaction with
respondents.

Results and discussion

The analysis results show that the most com-
mon identity style is informational (Figure 2). This
style is characterized by active search for informa-
tion, critical thinking and an effort to analyze alter-
natives independently. Youth with this style dem-
onstrate high cognitive flexibility, awareness, and
self-regulating ability, which indicates a desire for
decision-making and personal development among
many respondents. The normative identity style is
evident in 50% of respondents, indicating a signifi-
cant role of traditional values and social norms in

[l Manifests [JJ] Does not manifest

57%

Diffuse-avoidant

Informational

youth. This style is characterized by high conform-
ism, adherence to social standards and normative
orientations. It is more common in collectivist so-
cieties and promotes social cohesion but may limit
cognitive flexibility and adaptability to a changing
social environment. The diffuse-avoidant style was
demonstrated by 57% of respondents, which indi-
cates a reasonably high level of uncertainty in the
process of identity formation among young peo-
ple. This style is related to the tendency to avoid
active participation in processes of awareness of
one’s identity, postponing important decisions and
low levels of self-regulation. It can be caused by
socio-economic factors, personal characteristics,
and the lack of stable references, which in turn
leads to increased anxiety, reduced motivation for
self-development, and difficulties with long-term
planning.

The correlation analysis presented in Figure 3
demonstrates statistically significant but diverse re-
lationships between identity styles and well-being
indicators.

43%

64% 36%

Normative 50%

Created with Datawrapper

Figure 2 — Prevalence of identity styles
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Diffuse-
avoidant Informational Normative
Emotional Health
Index (EHI) J057* -110%* -056*
010 ,013
Life Evaluation
Index (LEI) ,166%* -068*%* ,048%
,000 ,032

Created with Datawrapper

Figure 3 — Correlation between identity styles and subjective well-being indicators

The identified dependencies indicate that differ-
ent identity formation strategies have an ambiguous
effect on the emotional state and subjective assess-
ment of life. The relationship between the diffuse-
avoidant identity style and well-being indicators
shows ambiguous results. On the one hand, this
style positively correlates with the subjective as-
sessment of life, which may indicate a specific psy-
chological adaptability of people with this type of
identity. Avoidance of active identity formation and
a tendency to reactive strategies can reduce personal
responsibility for life circumstances, contributing to
a subjectively favorable perception of the current
situation. However, the positive relationship with
emotional well-being is extremely weak, which in-
dicates that this style does not provide significant
emotional stability (Guo, 2024). On the contrary, its
association with low self-control and procrastina-
tion, documented in previous studies, may underlie
increased risks of anxiety and stress, which is also
supported by empirical evidence.

The informational identity style demonstrates
a negative relationship to well-being indicators,
calling traditional notions about its predominantly
positive effects into question. A moderate nega-
tive correlation with emotional health (r = -0.110,
p <0.01) indicates potential difficulties associated
with increased cognitive load, self-reflexivity, and
critical analysis inherent to the style carriers. Re-
search shows that the informational identity style
can lead to heightened anxiety and reduced subjec-
tive well-being through excessive self-absorption
and reflection (Vleioras, 2005). Pursuing indepen-
dent search and active reflection on alternative per-
spectives while encouraging personal development
can increase stress levels and reduce emotional
well-being. According to studies, the high level of

self-reflection and self-criticism characteristic of
the informational identity style may contribute to
increased stress levels and emotional burnout (Soe-
nens, 2007). The weak negative correlation with
subjective life assessment (r = -0.068, p <0.01)
confirms the hypothesis that increased levels of
criticality and awareness may lead to less optimistic
subjective assessments of one’s current, even if the
objective well-being indicators remain unchanged.
This assumption is supported by studies in which the
informational identity style can be associated with
less positive life evaluation and satisfaction (Karas,
2018). It was also shown that a high level of cog-
nitive stress associated with informational identity
style can increase the risk of emotional exhaustion
and reduce overall psychological comfort (Crocetti,
2009). Increased self-criticism and self-demanding
influence self-evaluation and subjective well-being
(Phillips, 2007).

By contrast, the normative style of identity dem-
onstrates ambivalent results in relation to various
aspects of well-being. A weak negative relationship
with emotional health (r=-0.056, p<0.05) may indi-
cate that adherence to traditional norms and external
prescriptions is accompanied by reduced cognitive
flexibility, Which, in turn, can generate psychologi-
cal tension in a changing social environment. Re-
search shows that the normative style of identity
may be associated with cognitive rigidity, which
limits the adaptability of the personality in changing
circumstances and can negatively affect psychologi-
cal well-being (Crocetti, 2013). However, a weak
positive correlation with subjective life assessment
(r = 0.048, p <0.05) suggests that the stability and
sense of belonging characteristic of normative style
may contribute to the formation of life satisfaction.
According to research, adherence to social norms
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and traditions can provide structure and support that
positively affects subjective well-being (Vleioras,
2005). Probably, high dependence on social expec-
tations creates both resources (in the form of social
support and structuring of life) and risks (limiting
autonomy and adaptability), which makes this style
ambiguous in terms of influence on well-being.
Several studies have highlighted that the normative
identity style can reduce psychological flexibility
and contribute to increased stress levels in uncertain
environments. However, respecting social norms
also ensures a higher level of life satisfaction (Ber-
zonsky, 2005). Further research shows that combin-
ing a normative identity style with a high need for

| strive to achieve the goals set for me by my family and loved ones

social affiliation can compensate for its negative as-
pects, increasing overall life satisfaction and subjec-
tive well-being (Sagiv, 2000).

Considering the relationship between identity
styles and subjective well-being, the results of cor-
relation analysis show that the nature of the strat-
egies used to treat identity influences different as-
pects of the perception of one’s life. While Figure
3 emphasizes complex subjective well-being indi-
cators, such as life assessment and emotional well-
being, additional data are revealed in Figure 4, such
as specific cognitive attitudes and actions. The char-
acteristics of each style Identity is related to subjec-
tive well-being.

Correlation of Identity Styles with Subjective Well-Being

FU?G

When others say something that contradicts my values or beliefs, | try not to give importance to their words 0.003

| have never questioned what | want to do in life because | prefer to follow what is expected of me p-195

| have always known what | believe in and what | don’t, and | have never doubted my convictions E

| spend a lot of time reading or talking to others, trying to develop a set of values that are meaningful to me
| periodically think about and check the logical consistency between my values and life goals E 8

| solve problems in my life by actively reflecting on them [ 2.088

Conversations with other people help me understand my personal beliefs ]'!016

}.031

Identity Style
Diffuse-Avoidant
Informational
Normative

At the moment, | am not thinking about my future; it is still far away p-262

I do not worry about arising difficulties in advance and make decisions as they occur

}‘023

When | need to make a decision, | try to wait as long as possible to observe how events unfold 0.107
| try to avoid situations that require prolonged thinking and independent problem-solving p-195
| try not to think about problems for as long as possible .116

-0.1 0.0 0.1 0.2
Correlation Coefficient

Figure 4 — Correlation of identity styles with subjective well-being

The diffuse-avoidant style (see Figure 4) was
shown to be related to the avoidance of active re-
flection and decision-making. The data show that.
There is a significant positive correlation with the
statement, «I do not think about my future at this
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moment; it is still far away» (r=0.262, p<0.01).
This delayed thinking about the future and avoid-
ing strategic planning helps reduce short-term
stress and positively impacts subjective well-being.
Young people who follow this philosophy can take
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life more lightly by focusing on the current mo-
ment. There is a moderate positive correlation with
the statement «I try to avoid situations that require
long reflection and independent problem solving»
(r=0.195, p<0.01), where it is stressed that aban-
doning complex cognitive tasks can reduce stress,
which is perceived as comfort. There are small but
significant positive correlations with the statements
«I try as long as possible not to think about prob-
lems» (r=0.116, p<0.01) and «When I have to make
a decision, I try to wait to see how things develop»
(r=0.107, p<0.01) which shows that that the «wait
and see» strategy minimizes uncertainty pressure.
However, the lack of connection with «I do not wor-
ry in advance about emerging difficulties and make
decisions as they arise» suggests that spontaneity
and instant decisions do not significantly influence
the subjective perception of well-being. Results
confirm that the diffuse-avoidant style promotes a
temporary sense of well-being by minimizing stress
effects but may not be effective enough for long-
term improvement of life indicators.

Research of informational and normative styles
of processing identity has revealed differences in
their influence on subjective well-being, highlight-
ing their complex and multifaceted nature. Analysis
of the informational style showed that only some
aspects have a significant relationship with subjec-
tive well-being. The statement «I solve problems in
my life by actively thinking about them» showed a
weak negative correlation (= 0.088), which may
indicate that active reflexivity is associated with in-
creased stress or dissatisfaction with life. Other as-
pects of the informational style, such as developing
values through communication or analyzing one’s
beliefs, have not shown statistically significant cor-
relations with subjective well-being, indicating their
neutral influence.

The results of the analysis of the normative style,
on the contrary, revealed both positive and nega-
tive interrelationships. The most pronounced was
a moderate positive correlation between the state-
ment I never wondered what I want in life because
I prefer to follow what is expected of me,» and sub-
jective well-being (r=0.195), where the result may
indicate that following social expectations provides
a sense of stability and security, which is positively
reflected in the level of life satisfaction. Addition-
ally, the statement «I strive to achieve the goals set
for me by family and close friends» also showed a
weak positive correlation (r=0.076), emphasizing
the importance of family and social commitments
as factors of support and well-being in this cultural

context. However, some aspects of the normative
style have shown antagonistic interrelationships.
For example, the statement «I always knew what
I believed and never doubted my beliefs» showed
a weak negative correlation (r= 0.065), which may
indicate that excessive self-confidence and failure to
engage in self-reflection constrain personal devel-
opment and can negatively affect subjective well-
being. At the same time, the statement « When oth-
ers say something contrary to my values or beliefs, I
try not to attach importance to their words» showed
a correlation close to zero, which indicates the lack
of connection between ignoring other’s opinions
and subjective well-being.

The study results demonstrate that three iden-
tity styles have a diverse influence on the subjective
well-being of young people. Each style has unique
characteristics that can contribute to improving the
subjective perception of life and contribute to its de-
crease. The informational style is based on active
reflection and analysis of beliefs, and as a result,
this approach promotes an understanding of life’s
goals and values, positively affecting self-determi-
nation. However, excessive focus on problems can
cause increased stress levels and reduce satisfaction
with life. For example, the study showed that the
informational style is associated with optimism and
flourishing, which promotes subjective well-being
(Sanchez, 2023: 267). However, its successful ap-
plication requires balancing reflexivity and emo-
tional resilience (Berzonsky, 2016). The normative
style is oriented towards social expectations and
traditional values. Consequently, these expectations
promote stability and security, positively affect-
ing subjective well-being. However, confidence in
one’s beliefs and rejection of self-reflection can hin-
der personal development and adaptation to change
(Erentaite, 2018; Maroof, 2019: 49). The diffuse-
avoidant style helps to minimize stress by avoiding
complex decisions and thinking about the future.
This approach may be comfortable in the short term,
allowing one to focus on the current moment, but it
limits the possibilities for achieving life goals in the
long term. The diffusion-avoidance style correlates
with procrastination and avoidance of responsibil-
ity, which decreases life satisfaction and emotional
stability (Bouizegarene, 2016; Topolewska-Siedzik,
2022: 157). The results emphasize the importance
of considering individual characteristics and cultur-
al context when analyzing the influence of identity
styles on subjective well-being. The informational
style promotes development if a balance between
analysis and emotional stability is achieved. The
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normative style creates a sense of stability but re-
quires self-reflection to prevent limitations in per-
sonal growth. The diffusion-avoiding style is only
effective temporarily, limiting long-term life pros-
pects. This makes it a priority to develop flexible
identity-building strategies that reduce stress and
promote sustainable well-being.

Conclusion

The aim of this study was to investigate the re-
lationship between identity styles (informational,
normative, diffuse-avoidant) and indicators of sub-
jective well-being among young people in Kazakh-
stan aged 18-35. The analysis of results showed that
different identity styles have a mixed influence on
subjective life assessment and emotional well-be-
ing, which confirms the relevance of studying this
problem in the sociocultural context of Kazakh-
stan. The data obtained partially confirmed the ini-
tial hypothesis of a significant influence of identity
styles on subjective well-being. In particular, the
diffuse-avoiding style has been positively related to
subjective life assessment, possibly due to reduced
cognitive load and avoidance of complex decisions.
However, its impact on emotional well-being was
minimal, indicating its limited adaptive resources.

The informational style demonstrated a negative
relationship with emotional well-being and subjec-
tive life assessment, which is probably associated
with a high degree of self-reflection, critical analy-
sis, and heightened anxiety. On the other hand, the
normative style has not demonstrated a statistically
significant influence on well-being, which can be
explained by compensatory mechanisms of social
integration that provide stability but limit personal
development. Thus, the study showed that identity
styles are not universal predictors of well-being, and
their influence depends on a combination of cogni-
tive strategies and social factors. The results high-
light the need to further study the role of cultural
context, social environment and individual factors
in shaping the subjective well-being of young peo-
ple. Developing identity development strategies that
balance self-reflection, social adaptation, and flex-
ibility in changing environments can contribute to
overall well-being.

The article was prepared with grant funding
from the Science Committee of the Ministry of Sci-
ence and Higher Education of the Republic of Ka-
zakhstan (AR19679699  “Religiosity/spirituality,
wellbeing and identity of Kazakhstani youth: a com-
parative country study”).
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ATTITUDE TO THE “UYAT”
PHENOMENON AMONG THE POPULATION

The article is devoted to the sociological analysis of the category of “uyat” (shame) in Kazakhstani
society, with an emphasis on its role in the formation of cultural and social norms. The article analyzes
interdisciplinary studies of the emotion of shame as a complex phenomenon determined by both indi-
vidual and sociocultural factors. Various theoretical approaches to the study of shame are considered.
Particular attention is paid to social theories of shame, including cultural, ritual and structural concepts
that emphasize the importance of interaction between the individual, society and norms of behavior.

The study included a pilot survey involving 123 respondents from three cities in Kazakhstan: Al-
maty, Astana and Pavlodar. Particular attention was paid to the perception of the concept of “uyat” as a
behavior regulator, a limiter of social and cultural norms. The data analysis revealed different attitudes
towards traditional norms: from respect for their basic elements to recognizing them as outdated and
irrelevant. The study emphasizes the influence of urbanization, age and mass culture on the weakening
of traditional norms, especially among young people. Modern challenges such as shaming and its con-
sequences in society are considered.

Conclusions are made about the need to education and active dialogue between generations to
preserve positive aspects of traditions.

Key words: sociology of emotions, “uyat”, shame, theories of shame studies, shaming, “uyatmen”.
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XaAbIK, apacblHAAFbI «ysT» peHOMEeHiIHe KaTbiHaC

Makara MeAeHM XaHe BAeYMETTIK HOPMaAapAbl KAAbINTACTbIpyAarbl peAiHe 6aca Hasap ayaapa
OTbIPbIN, Ka3aKCTAHABIK, KOFaMAAFbl «ySIT» CaHaTblH BAEYMETTAHYAbIK TaApayFa apHaAfaH. Makasasa
JKEKE XKOHE SAEYMETTIK-MOAEHM (PaKTOPAAPMEH aHbIKTaAFaH KYPAEAI KYObIAbICTbIH YST 3MOLMSICbI
TYpaAbl M8HAPAAbIK, 3epTTeyAep TaAAaHaAbl. YSTTbl 3epTTEeYAiH SPTYPAI TeOopUsAbIK, TaciApepi
KApacTblpblAaAbl. ¥ITTbIH 9AEYMETTIK TEOPUSIAAPbIHA, COHbIH, iLIIHAE XKeKe TYAFa, KOFaM XX8He MiHe3-
KYAbIK, HOpMaAapbl apacbliHAAFbl 63apa 8PEKETTECYAiH MaHbI3AbIAbIFbIH KEPCETETIH MBAEHW, PUTYAAADIK,
>KOHE KYPbIAbIMABIK, TY>KbIpbIMAAMaAapFa epeklle Ha3ap ayAapblAaAbl.

3eptTey ascbiHpaa KasakCTaHHbIH YL KaAacbiHaH: AAmatbl, AcTaHa >oaHe [laBAopapaaH 123
PECNOHAEHT KATbICKAH MUAOTAXKADBIK, CayaAHaMa XXYPri3iAAi. «¥Y9T» YFbIMbIH MiHE3-KYAbIKTbI peTTeyLui,
SAEYMETTIK >KOHE MOAEHM HOPMaAAPAbI LIEKTEYLLI PeTiHAE KabbiAAdyFa epekile Ha3ap ayAapbIAAbI.

AepekTepai Taapay ABCTYPAI HOpMaAapFa apTYPAi Ke3KapacTapAbl aHbIKTaAbl: OAAPAbIH, Heri3ri
3AEMEHTTEpPIH KYPMETTEYAEH HacTan OAapAbl €CKipreH »KaHe MaHbI3Abl EMEC AT TaHyFa AeiiH. 3epTTey
yp6aHM3auMsIHbIH, XKaCTbIH XoHe OyKapaAblk, MOAEHMETTIH ABCTYPAI HOPMaAapAblH, acipece XacTap
apacblHAAFbl COMKECTIKTIH BACipeyiHe acepiH kepceTeai. LLIeMMUHI >keHe OHbIH, KOFaMAaFbl CaAAapbl
CUAKTbI 3aMaHayM KMbIHABIKTap KapacTbIpblAAAbI.

ABCTYpAEp TypaAbl arapTy >KOHE OAAPAbIH, OH, aCneKTiAepiH cakTay YLiH yprakTap apacblHAAFbI
6GEACEHAT AMAAOT KAXKETTIAIM TypaAbl KOPbITbIHABIAQD >KaCaAAbI.

TyitiH ce3aep: SMOUMSIAAD DAEYMETTAHYbI, «yST», YATTbl 3€PTTEY TEOPUSAAPDI, LUIEAMUHT, <YSITMEH».
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OrtHouleHue K heHOMEHY «ySIT» CPEAU HaCeAeHUS

CraTbsl NMOCBSLIEHA COLMOAOTMYECKOMY aHaAM3Yy KaTeropmm «ysit» (CTblA) B Ka3axCTaHCKOM o6Le-
CTBe, C aKLLEHTOM Ha ee POAb B POPMMPOBAHMM KYAbTYPHbIX M COLMAABbHbBIX HOPM. B cTaTbe npoaHaAm-
3MPOBaHbl MEXKAMCLMIAMHAPHbIE MCCAEAOBAHUS AMOLMU CThlAQ KaK CAOXKHOTrO (peHOMEHa, ornpeAeAs-
eMOro Kak MHAMBWMAYaAbHbIMU, TaK U COLLMOKYAbTYPHbIMK (hakTopamu. PaccMaTpuBaloTCcsl pa3AmnyHble
TEeopeTnyeckme MoAXoAbl K M3ydeHuio CcTbiaa. Ocoboe BHUMaHME YAEBASETCS COLMAAbHBIM TEOPUSIM
CTblAQ, BKAIOYAS KYAbTYPOAOTMYECKME, PUTYaAbHbIE M CTPYKTYPHbIE KOHLEMNLUMM, KOTOPbIe NMoAYEepKM-
BAlOT 3HAYMMOCTb B3aMMOAENCTBMS MEXXAY AMUHOCTbIO, OOLLIECTBOM M HOPMamM MOBEAEHMS.

B pamkax mccaepOBaHWMS MPOBEAEHO MUAOTaXKHOE aHKeTMPOBaHME, B KOTOPOM yvyacTBoBaAM 123
pecrnoHAeHTa 13 Tpex ropoAos KasaxcraHa: AAamatbl, ActaHa 1 [aBaoaap. Ocoboe BHMMaHME YAEAEHO
BOCTIPUSTUIO MOHSATUSI «ySIT» KaK PEryAdatopa NOBEAEHWS, OrPaHUUMTEAS COLMAAbHBIX M KYAbTYPHbIX
HOPM.

AHAAM3 AQHHbIX BbISIBUA PA3AMYHOE OTHOLLEHME K TPAAMLMOHHBIM HOPMaM: OT YBaXKEHMS K UX OC-
HOBHbIM DAEMEHTaM AO MPU3HAHMS UX YCTAPEBLUMMM U HeaKTyaAbHbIMU. MccaeAOBaHME NMoAYepKMBaeT
BAMSIHME YpOaHM3aLMmM, BO3pacTa M MacCOBOM KYAbTYpPbl Ha OCAaBAEHME COBAIOAEHUSI TPAAMLIMOHHBIX
HOPM, OCOBEHHO CPeAM MOAOAEXM. PacCMOTpeHbl COBPEMEHHbIE BbI30BbI, TaKMe Kak LEAMMHT U ero

NMOCAEACTBMS B 00OLLeCTBe.

CaeAaHbl BbIBOAbI O HEOOXOAMMOCTM MPOCBELLEHMS U aKTUBHOTO AMAAOTa MEXAY MOKOAEHUSIMM
AASI COXPaHEHWS MOAOXKUTEAbHbIX aCMeKTOB TPAAMLIMIA.
KAtoueBble cAOBa: COLLMOAOT NS SMOLMIA, “YaT”, CTbIA, TEOPUM U3YUEHUS CTbIAQ, LUEMMMHT, “yITMeEH”.

Introduction

One of the important aspects of Kazakh culture
is the concept of “uyat”. This is a traditional concept
that covers many aspects of the life of the Kazakh
people, including ethics, morality, social relations
and customs.

The great Abai dedicated his 36th word of edi-
fication to shame. In many nations, having shame
has always been considered beneficial. According to
Abai: “Shame is a human dignity that forces you to
admit your guilt from within and punish yourself.
Whoever has shame has faith, iman. There is shame
for the other, for his misdeeds and for himself, for
his misdeeds. The people I see now are not ashamed
of anything and do not know how to blush. What
should we call such a person?” he asks (Sanbaev,
2012).

In addition, “uyat” affects social relations in Ka-
zakh society. It defines the expectations and roles of
different groups of people, such as men and women,
older and younger. The study of this phenomenon
will help to reveal the relationship between the so-
cial structure of Kazakh society and various forms
of social interaction.

The study of the phenomenon of “uyat” in Ka-
zakh culture is an important step for the preserva-
tion and promotion of the rich heritage of the ethnic
group. This will allow for a deeper understanding of
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the features of Kazakh society, its ethical and cul-
tural values, as well as ways to preserve and pass
them on to future generations. The study of “uyat”
can also have a positive impact on modern society
by promoting mutual understanding and intercul-
tural dialogue.

It is especially important to study the phenom-
enon of “uyat” among young people, because with
the change of generations there is a change in val-
ues.

The main purpose of the article is to reveal the
social and cultural aspects of the perception of the
concept of uyat and its impact on everyday life,
norms and relations in society.

In accordance with the purpose of the article, the
following tasks are set:

- to analyze the theoretical foundations of the
concept of “uyat” (shame) in sociology.

- to study how the concepts of “uyat”,
lady” are perceived and interpreted.

- to study the role of “uyat” in the formation of
moral and ethical norms, its impact on relations in
the family, team and society as a whole.

- analyze the impact of globalization, urbaniza-
tion and other social changes on the perception of
“uyat”.

- to consider “uyat” in connection with the for-
mation of an individual’s identity, as well as its im-
pact on social and cultural practices.

uyat bo-
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Of all the emotions, those associated with self-
awareness are the most social, including shame,
guilt, pride, and embarrassment. There are at least
two opposing theoretical approaches to the study of
shame — Darwinists note the social nature of shame,
explaining it only through relationships between
people. Tomkins sees shame as an innate affect that
arouses interest (Néslund & Jern, 2006)

The phenomenon of shame is present in many
cultural contexts, studied from different angles by
many disciplines, both from the individual and from
the social sides. According to the author Chertykova,
“shame, being one of the main emotions of human
character, is associated with such moral qualities
as responsibility for one’s own and other people’s
actions, behavior that determines the boundaries of
moral norms” (Chertykova, 2017)

To understand the behavior of a person experi-
encing shame, it is not enough to rely only on psy-
chological, physiological research, it is also neces-
sary to take into account the many interpretations
devoted to shame in philosophical, cultural, anthro-
pological, culturological, and sociological works. It
can be concluded that the feeling of shame is not so
much innate, not only a natural phenomenon, but is
brought up in us by the people around us, i.e. it is a
manifestation of cultural and social life. Thus, the
emergence of a sense of shame is based not only on
individual psychological factors, but also on socio-
cultural factors (Bazhenov, 2021).

Veronika Magyar-Haas notes that from an an-
thropological point of view, subject and object, i.e.
the difference between “I”” and “Me”, determines the
structural state of the feeling of shame. Shame can
be defined as a universal feeling, but the historical
and cultural relativity of this phenomenon should
be taken into account. As well as its intensity and
forms of manifestation differ historically, culturally
and socially. It can be noted that in the experience of
shame, the “I” is revealed as a vulnerable state that
is in interaction with other people and social norms
(Magyar-Haas, 2020).

Some studies look at the manifestations and
consequences of shame in organizations. In particu-
lar, these studies talk about the unique consequenc-
es of shame, such as motivational consequences
that can lead to fundamental changes in oneself. It
is noted that in organizations, shame has a critical
consequence for employees and for the organization
as a whole. In some circumstances, shame, along
with isolation and aggression, leads to constructive

behavior. The authors conclude that the study of
reactions to shame in organizations allows for the
regulation of work performance and ethical behav-
ior (Daniels & Robinson, 2019).

In modern society, cultural life and the content
of traditions are undergoing changes. One reason is
the process of urbanization. Urbanization leads to
a decrease in traditional villages, thereby to a de-
crease in traditional moral imperatives, which in-
clude “uyat”. This tendency is inherent in all mod-
ern societies. Thus, in his studies of the “civilization
process”, Elias shows that the importance of shame
in modern societies has decreased. Shame thresh-
old and a decrease in the recognition of shame have
an impact on a person’s self-control and awareness
(Scheff, 2003: 239-262).

According to the definition of N. Shelekbayev,
“uyat” from the Kazakh language means “shame”,
on the one hand, it is ethically unacceptable behav-
ior, on the other hand, it is condemnation following
a misdeed. According to the author, since the end
of the 2000s, “uyat” has moved from the catego-
ry of personal ethics to the socio-political sphere.
Also, most often “uyat” is used to condemn unethi-
cal behavior mainly of women, in the form of body
shaming, victim-shaming. But the author does not
exclude the prevalence of censure among both sexes
(Shelekpayev, 2020).

In general, several theoretical approaches to the
study of emotions, including the emotion of shame,
can be divided. Turner and Stets classified 5 main
theoretical approaches:

- Culturological theories consider emotions
through the culture of society, with its norms, val-
ues, beliefs. They arise during the development of
patterns and are mastered in the process of social-
ization. In society, there is a culture of expressing
emotions, an emotional vocabulary, rules of feelings
and rules of their expression. Culture determines
emotional experiences and self-expression, but it
does not determine them. Individuals are able to
strategically manipulate their emotions.

- In the theories of symbolic interactionism, it
is noted that individuals imagine themselves in the
image that they have — the self-concept, and various
identities in specific situations (role identity). Thus,
when our self-image coincides with the perceptions
of others, we experience positive emotions, when
they do not coincide, we experience negative emo-
tions such as anxiety, anger, shame and guilt. For
social interactionists, the emotions that arise from
social interactions play an important role in social
control.
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- Ritual theories consider “focused interac-
tions”, i.e. rituals, as the basis of social dynamics.
Rituals form group emotions that are associated
with symbols that underlie beliefs, thinking, morals,
and culture.

- Structural theories substantiate the type of
emotions experienced by actors in social interac-
tion. According to Kemper, there are two dimen-
sions of relationships — power and status. Actors
with power will experience positive emotions such
as satisfaction, confidence, and security, actors with
high status will experience a sense of pride, while
actors without power will experience a negative
emotion of fear, and actors without high status will
experience a negative emotion of shame.

- In exchange theories, social interaction is
considered as a process where actors exchange
valuable resources for advantage and benefit. Peo-
ple feel good when they receive a reward and feel
bad if they do not receive a reward. In general,
emotions depend on many factors — the type of ex-
change, the structure and nature of social networks,
the power and dependence of actors, expectations,
norms, and the results of exchange (Bericat, 2016:
491-513).

Thus, there are different approaches to the study
of shame: from biological and psychological to cul-
tural and sociological. These approaches emphasize
both the innate nature of some aspects of shame and
its upbringing within the social and cultural envi-
ronment. Various theoretical concepts, such as sym-
bolic interactionism, structural and ritual theories,
explain the relationship between shame emotions

7 31,3%

and social interactions, including the influence of
power, status, and role identity.

Current research also focuses on the changing
meaning of shame in the context of urbanization and
globalization, pointing to a decrease in its threshold
in modern societies. However, despite this, shame
continues to play an important role in both personal
and social life, influencing norms, behaviors, and
social interactions.

Materials and methods

Studying the concept of “uyat” (shame) in a so-
ciological context requires the use of various meth-
ods and approaches that will help to better under-
stand its social functions and cultural significance
(Kambekova, 2019).

The main methods of studying “uyat” within the
framework of this study are:

- Questionnaire method.

- Statistical analysis to process the data obtained.

These methods helped to study the perception of
the “uyat” phenomenon.

In order to study “uyat” and the attitude of Ka-
zakhstanis towards it, a pilot study (survey) was
conducted, in which 123 people were interviewed
from three cities — Almaty, Astana and Pavlodar.
For comparative analysis, the southern and northern
megacities and the regional center were selected as
a peripheral city.The survey was conducted online.

Representatives of various age categories took
part in the survey, most of the respondents were in
the age category of 18-25 years.

15.6%

53,1%

Figure 1 — Place of residence of the respondents
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61.3%
12.9% 9.70%
18-25 26-35 36-45

6.5% 3.2% 6.5%
il —
46-55 56-60 61+

Figure 2 — Age of respondents

Due to the fact that the sampling was carried out
in a random form, the majority of respondents were
female — 70%.

In terms of ethnicity, the majority of respondents
are Kazakhs — 90.6%. 3.1% of respondents repre-
sent Uzbek, Ukrainian and mixed ethnic groups.

According to marital status, most of the respon-
dents are not married.

Half of the respondents noted the Kazakh lan-
guage as the language of everyday communication,
one quarter of the respondents communicate daily
in Russian, 21.5% of the respondents use Kazakh
and Russian equally and 3.1% of the respondents

use the Uzbek language in everyday communica-
tion.

Results and discussions

According to the results of the study, it was re-
vealed that respondents generally respect the tradi-
tions and culture of the Kazakh people, as well as
all traditions of the peoples living in Kazakhstan
—46.9%. Also, some of the respondents noted that
despite the positive attitude to the culture and tradi-
tions of the Kazakh people, some traditions are out-
dated and unnecessary — 40.6%.

Figure 3 — “What is your attitude to the traditions and culture of the Kazakh people?”

It is worth noting that among those surveyed,
43.8% of respondents noted that they adhere only
to basic traditions concerning important things, such
as marriage, funerals, birth of a child, etc. Another
31.3% of respondents noted that they do not strictly
adhere to traditions, adhering to them only when the
need arises. Only 21.8% of respondents noted that

their families fully adhere to the traditions and cus-
toms of the Kazakh people.

It should be emphasized that the majority of
the surveyed population does not strictly adhere to
traditions and considers compliance with tradition-
al norms not entirely mandatory. Such results may
be strongly influenced by the place of residence of
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the respondents — cities, and age — mainly young
people.

Among the listed categories, the majority of re-
spondents noted the expression “uyat emes” (means
“not ashamed”). (34.6%) as especially important in
the upbringing of the younger generation, another
26.9% of respondents noted the importance of the
expression “jurt ayta beredi” (means “people can
say whatever they want”).

17.3% of respondents noted the importance of
the expression “uyat bolady” (from Kazakh means
caution — “do not do this, it will be inconvenient,
embarrassing”), 9.6% of respondents noted the im-
portance of “kyzga kyryk uiden tyym” (a Kazakh
proverb that means that a girl is warned against un-

desirable actions from forty houses, i.e. it can be
fenced, warn the whole community, village), 5.8%
of respondents noted the expression “jurttyn balasy”
(an expression meaning parents giving an example
of success of other children).

Some of the respondents noted the importance
of such concepts as “respect the environment, be
hardworking”, also stressed “these categories do not
correspond to the modern concept of education, are
not relevant”, “Kazakh culture is fraught with a lot
of wisdom, can stand on a par with the Japanese sys-
tem of education, there are many similarities”.

Thus, urban residents and young people choose
an education focused on mass culture and modern
world trends.

Figure 4 — “Which of the following categories are important for you
in raising the younger generation?”

When asked what the category of “uyat bolady”
is for them, the majority answered that it is a kind
of limitation of actions, both wrong and positive —
40.6%, another 34.4% of respondents noted that it
is pressure on a person through customs and tradi-

tions. 21.9% of respondents noted that it is a regu-
lator of behavior that is passed from generation to
generation. Another answer was: “On the one hand,
this is a limiter for crossing the border of what is
“permissible”.

Figure 5 — “What does the concept of “Uyat Bolady” mean to you?”
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As for the understanding of the category of
“uyat”, for the majority of respondents it is to for-
get their language, culture, traditions — 39.1%. Also,
for 17.4% of respondents, “uyat” means “failure to
fulfill their traditional Kazakh duties — improper
holding of events, meeting guests, etc.”, 15.2% of
respondents noted that “uyat” for them is a failure to
fulfill their son’s / daughter duties, 13.0% of respon-
dents noted that “uyat” is to lose authority among
their relatives.

That is, for the majority of respondents, the con-
cept of “uyat” is associated with generally accepted
traditional norms and values.

10.9% of respondents noted other answer options,
among which “uyat” is corruption, lying, forgetting
about one’s “I”, not respecting oneself”, “shame for
me is not related to traditions, more, to social norms”,

“inappropriate behavior”, “for me, all this is not
shame, but they are very important aspects”.

For 4.3% of respondents, “uyat” is associated
with social relationships, for example, losing au-
thority among their colleagues.

In the recent past, with the development of the
Internet, the concept of “shaming” (public condem-
nation or shame) appeared, which remains an urgent
and acute problem, especially in social networks.
People are shamed for different actions, beliefs or
appearance. This is often accompanied by aggres-
sion and bullying. The main forms of shaming in-
clude “body shaming” (condemnation of appear-
ance), ‘“slat-shaming” (condemnation for sexual
behavior), “victim-shaming” (blaming the victim
for what happened). Every year the types of sham-
ing are growing (Titlova, 2024: 60-63).

Figure 6 — “What is “uyat” for you?

The Internet makes it easier to spread negative
comments, which increases public pressure and psy-
chological impact on the victim. Due to the preva-
lence of this concept, the survey asked respondents
about their attitude towards people who publicly
condemn non-compliance with traditional norms.

Half of the respondents noted that they are neu-
tral towards people who publicly condemn devia-
tions from traditional norms.

28.1% of respondents noted that they generally
treat them well, but sometimes there are excesses,

9.4% of respondents noted that they treat such peo-
ple positively, because they believe that someone
should preserve the mechanisms that regulate hu-
man behavior. Also, 9.4% of respondents noted that
they have a negative attitude towards such people,
believing that each family should have its own up-
bringing.

3.1% of respondents noted a different answer —
“it is necessary not to condemn, but to be an exam-
ple, that is, to live yourself, not forgetting traditions
and norms.”
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Figure 7 —
from the generally accepted traditional norms of the Kazakhs?”

In general, there is a tendency among the re-
spondents to adhere to neutrality or non-interference
in the issue of shaming on the part of users.

It should be noted that in the vastness of the Ka-
zakh media space, the term “uyatman” is used (Ka-
zakh “uyat” — shame, English “man” — person) are
those people who are fighting for compliance with
traditional norms, morality, morality, who are trying
to cause public censure and a sense of guilt among
the “violators” of traditions (Makulbekova, 2022:
139). They can be identified with the concept of
“Kazakh shamers”. The term “uyatman” appeared
thanks to the Almaty artist Murat Dilmanov, who in
2016 created caricatures with the character of “uy
atman”, dedicated to the debate between a Kazakh
deputy-body-shamer and a doctor — a supporter of
body positivity.

In connection with the prevalence of shame
based on deviation from the traditional norms of

“What is your attitude to people who publicly condemn deviations

the Kazakhs in any manifestation, the question was
asked when and on what occasion the respondents
last encountered shaming, “uyatman”. The major-
ity of respondents noted that they had met shamers
condemning the discourteous behavior of young
people in public transport, violation of religious and
other rituals, reproaching people for their clothing,
appearance, non-use or improper use of the Kazakh
language, etc.

When asked about the consequences of sham-
ing, the majority of respondents answered that it
can lead to unpleasant things, even death — 68.8%.
15.6% of respondents noted that they do not know
what the consequences of shaming can be. 9.3%
of respondents noted other answer options, such
as “suicide”, “depends on the circumstances”,
“moral damage for the victims”. 6.3% of respon-
dents answered that there is nothing wrong with
this.

very deplorable, even fatal [N 68,8%

I think there's nothing wrong with that I 6.3%
1 don't know

other 9,3%

Figure 8 —
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In the question of whether it is possible to
change the attitude of the shamers and uyatmen to
those phenomena that they consider unacceptable,
the respondents were equally divided into those who
think that traditions are gradually modernized over
time and those who believe that the shamers will
never put up with what they consider unacceptable,
a violation — 34.4% each. 15.6% of the respondents
noted that the shamers will change their opinion over
time. 9.4% of the respondents found it difficult to
answer the question. 6.2% of the respondents noted
other options answers, among which “their attitudes
and opinions have already been fixed in their minds.
Probably, you can change the attitude, but this pro-
cess will be very long and difficult”, “It all depends
on upbringing and the environment. It is quite dif-
ficult to change a person’s thinking if his brain has
been programmed this way for a long time.”

To the question “What do you think should
be done in order to leave only the useful norms
of Kazakh traditions and customs?” the majority
of respondents note the importance of the positive
aspects of traditions, the preservation and integra-
tion of national traditions into modern norms of be-
havior, especially in the upbringing of the younger
generation, education and enlightenment: “it is
necessary to treat traditions neutrally, reasonably
and calmly”, “Kazakh traditions are always posi-
tive”, “We need to study history”, “It will happen
by itself. A generation is changing, a generation is
growing that is already removing some customs for
themselves”, “in order to preserve the useful aspects
of Kazakh traditions and customs, it is important to
carry out education and enlightenment, maintain a
dialogue between generations, as well as integrate
values into the modern context so that they remain
useful for society”, “more introduce education in
the education of children and youth in the norms
of Kazakh traditions, with tangible encouragement
or further opportunities for the implementation of
knowledge in the world level”, “promoting open
and mutual communication between generations to
transfer experience and values, creating platforms
for the exchange of knowledge”, “education should
not exclude traditional norms and features, but peo-
ple should understand the meaning and application
of these norms to the place. There are good and cor-
rect norms of tradition that were observed by our
ancestors, but it is necessary to take into account the
generational aspect of modern youth”, “to increase
horizons, awareness of social phenomena”.

Some of the respondents noted the struggle and
rooting of negative aspects of traditions: “active

struggle against elements of traditions that contra-
dict the rights of women and children, and propa-
ganda of equality and justice”, “introduce a program
in schools about Kazakh traditions, and give a sci-
entific basis for these traditions and customs — why
some traditions and customs have outlived them-
selves and in general, about the importance of pre-
serving traditions”, “gradually abandon irrelevant
traditions. But sometimes people misinterpret the
meaning of certain traditions. Perhaps it is worth ed-
ucating this”, “parents need to explain and show the
difference between positive and negative features of
culture. Also, media tools can be used to preserve
traditions.”

As aresult of the survey, we come to the follow-
ing conclusions:

1 The majority of respondents emphasize the
importance of preserving and integrating the posi-
tive norms of Kazakh traditions into modern life.
Particular attention is paid to their role in the up-
bringing of the younger generation, education and
enlightenment. People believe that it is necessary to
take a meaningful approach to traditions, study their
history and take into account the current needs of
modern society.

2 Many respondents emphasize the importance
of educational work, including the introduction of
Kazakh traditions into the educational process. This
will help the younger generation to better under-
stand cultural values and apply them in a modern
context. It is also important to stimulate intergen-
erational dialogue for the transfer of experience and
knowledge.

3 Respondents note the need to identify and
gradually abandon traditions that are contrary to
modern norms, human rights and the principles of
equality. The elimination of negative elements of
culture should be accompanied by the promotion of
positive values and justice, as well as the explana-
tion of the meanings of outdated customs.

4 In order to preserve and popularize traditions,
as well as to explain their meanings, respondents
suggest using the media and modern technologies.
These tools can be useful in communicating cultural
heritage to a wide range of people and stimulating
public debate.

5 Respondents emphasize that traditions must
adapt to modern realities. The preservation of cul-
tural heritage is possible only if the changes taking
place in society and a differentiated approach to
their relevance are taken into account.

Thus, the preservation of useful aspects of Ka-
zakh traditions requires a conscious and balanced
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approach based on a combination of education, en-
lightenment, dialogue between generations and the
fight against negative manifestations.

In general, the study allows us to draw positive
conclusions about the attitude of the respondents to
traditional nature, the use of “uyat” on a reasonable
scale in the education of young people. But at the
same time, among modern researchers, there are
those who consider the phenomenon of “shame” to
be destructive for society.

In the sociological, anthropological, and cul-
tural sciences, the study of shame encompasses the
study of different regions, religions, and cultures. It
is no exception in the regions of Central Asia, where
shame is of great importance in the mentality of peo-
ples. For example, anthropologist Collette Harris,
in her ethnographic study conducted in Tajikistan,
notes that the concept of shame (known there as
“aya”) also plays a central role and exposes people
to the social isolation (Harris, 2004). In many cases,
shame is identified with negative consequences for
people.

The emotion of shame, according to Sieghard
Neckel, has social characteristics and arises due to
the non-coincidence of one’s Self from the ideal im-
age, just as the violation of norms is different in the
eyes of other people. In his opinion, social “decline”
occurs when the work or needs of people are not
valued, such devaluation in material or social terms
causes a feeling of inferiority.

He concludes that the individuality of social
situations and the interpretation of social shortcom-
ings as personal failures generates shame and causes
feelings of inferiority. In his opinion, the feeling of
shame can serve the heterogeneous distribution of
respect and recognition in society (Neckel, 2021).

Shame and shaming play an important role in
the system of self-control and social control, as well
as in various forms of collective behavior. They can
carry with them stigma that undermines integration.
These designs are becoming more popular and play
a bigger role in society. Shame and shaming are ex-
panding their influence in connection with techno-
logical advances, the development of mass commu-
nications and information.

In some cases, according to Bates and LaBrecque
(2020), collective shame has led to extreme forms of
dehumanization, e.g., condemnation of a group or
legitimization of a group may be a prerequisite for
social exclusion, slavery, or genocide.

Elias, in his later writings, added complex con-
cepts such as “group charisma and group shame” to
explain the growing anxiety about etiquette, citing
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the example of the court nobility of the Palace of
Versailles, who sought to preserve their collective
charisma, and the violation of etiquette undermined
this support and caused shame.

The opposite of group charisma is group shame
and falling into disgrace is perceived more acutely
than living in disgrace from generation to genera-
tion. Such a fall can be with a family, an ethnos, a
social stratum or a nation.

Helen Lewis and Thomas Sheff noted a con-
nection between anger and shame that may have
appeared early in evolution, when there was a link
between fear and aggression as a reaction to danger,
and there is also a link as alternative responses to
social threats (Lewis, 1971: 419-438; Scheff, 2003:
239-262).

In its most brutal form, group shame leads not
only to humiliation, exile, but also to total annihi-
lation or genocide. Shame as a social activity and
individual experience can be devastating (Goudsb-
lom, 2016).

Shame or the emotion of shyness can be used as
a social control to change social behavior, it is found
everywhere in all cultures. The threat of shame mo-
tivates people to adhere to social norms of behavior.
The consequences of shame can be devastating and
can lead to social isolation, loss of freedom, depres-
sion or even suici de. Shame imposition does not
lead to the desired changes in behavior (Walker,
2014).

Thus, the consideration of shame covers many
aspects of life: social, public, even economic; in
some cases, shaming is destructive, and the use of
shame as a regulator of behavior does not always
lead to the desired results.

Conclusion

Shame acts not only as a personal experience,
but also as a powerful social regulator that forms
norms of behavior and contributes to the mainte-
nance of social order.

An analysis of the socio-cultural aspects of
shame shows that it plays a key role in the forma-
tion of identity and social ties. Across cultures and
societies, the expression of shame can vary, indicat-
ing its dependence on historical, cultural, and so-
cial contexts. Yet, despite these differences, shame
serves as a universal tool through which individuals
and groups regulate their behavior and interactions
with others.

Identifying the relationship between shame and
social norms opens up new horizons for understand-
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ing how social structures and cultural traditions af-
fect personal development and social interaction. In
this context, shame can be seen not only as a mecha-
nism of self-control, but also as a tool for strength-
ening social cohesion and resolving social conflicts.

The results of the pilot study demonstrate that
“uyat” performs both a control function and contrib-
utes to the maintenance of collective values, reflect-
ing the moral attitudes and social expectations of
society. However, with the development of society
and changes in the worldview of new generations,
the role of “uyat” is transforming, which requires
further study and adaptation.

The phenomenon of “uyat” closely resonates
with modern manifestations of shaming. Both phe-

nomena perform control functions, but their meth-
ods and consequences differ. If the traditional “uyat”
was built on the basis of moral norms and collective
responsibility, then shaming often becomes destruc-
tive, discriminating and stigmatizing people on vari-
ous grounds.

Thus, an in-depth study of the interaction be-
tween traditional norms, such as “uyat”, and mod-
ern practices, such as shaming, is necessary, which
can be useful for identifying mechanisms for adapt-
ing cultural values to the realities of a globalized
society. This opens up new prospects for creating
a balance between preserving the positive aspects
of traditions and preventing the negative impact of
modern forms of social control.
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STRUCTURAL ELEMENTS AND CONTENT OF THE PHENOMENON
OF URBAN IDENTITY — SOCIAL AND TERRITORIAL COMPONENTS
(ON EXAMPLE OF THE CITY OF ALMATY)

The study focuses on urban identity, examining its social and spatial components. The phenomenon
is explored from cognitive, emotional, and behavioral perspectives. The study’s uniqueness lies in its
emphasis on two crucial aspects of the urban identity concept. First, it investigates this phenomenon’s
structure, framework, and common elements. This approach seeks to identify stable variables with the
potential for replication in different territorial contexts — various cities.

Additionally, the second strand of the research focuses on the content of urban identity — its unique-
ness, character, and distinctive features — using the example of a Central Asian city, Almaty. Thus, the
study aims to generate material that provides insight into the city and the urban identity of its residents.

Such data can be useful for numerous applied urban fields, ranging from administrative and manage-
rial decision-making to tactical and strategic planning in shaping cultural urban development policies.
Having up-to-date data enables the correct formulation of urban development strategies. On the other
hand, the scientific significance of the study lies in its aim to identify the universal framework and com-
ponents of the phenomenon of urban identity.

Key words: urban identity, identity structure, Almaty, temporal perspective, social mapping, mental
mapping, city perception.
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Kanaablk, corikecTik peHOMEeHiHiH KYPbIAbIMADBIK, KOMNOHEHTTEpI
MeH Ma3MYHbl — DACYMETTIK )KoHe KeHIiCTIKTiK KOMIMOHeHTTep
(AAMaTbl KAAACbIHbIH, MbICAAbIHAQ)

BYA >KYMbIC KaAaAblK, COMKECTIK TaKblpblOblHA, OHbIH SAEYMETTIK >K8He KeHICTIKTIK KypamAaac
GoAikTepiHe apHaAFaH. DeHOMEeH KOTHWUTMBTI, CE3IMAIK  >K8HE  MIHE3-KYAbIKTbIKTYPFblAAH
KapacTbipblAaAbl. 3epTTeyAiH OGiperenAiri KaAaAblk, COMKECTIKTIH €Ki MaHbl3Abl KbIpblH 3epTTeyre
GarFbITTaAybIHAQ. BipiHIWIiAEH, OA KYPbIAbIMbIH, KAHKACbIH >X8HE OCbl KYObIAbICTbI KYPaMTbIH >aAMbl
3AEMeHTTepiHKapacTblpaAbl. ByA TocCiA TypakTbl aiHbIMaAbIA@PAbl aHbIKTayFa YMTbIAQAbI, OAQp
BPTYPAI reorpadmsAbiK, KaFaamAapAa — 9PTYPAI Kaaarapaa KarTasaHybl MyMKiH. COHbIMEH Kartap,
3epTTeyAiH eKiHWi 6aFblTbIKAAAABIK, COMKECTIKTIH, Ma3MyHbIHA, OHbIH, GiperenAiriHe, cunaTbiHa >KoHe
epekLlueAikTepiHe Hazap ayaapaAbl. OpTaablk, A3usiaarbl AAMaTbl KaAacCbl MbICAaA PETIHAE aAbIHbIM,
OHbIH, TYPFbIHAAPbIHbIH KAAAAbIK, COMKECTIr 3epTTEAEA|.

3epTTey 6GapbiCblHAQ aAblHFAH AepeKkTep KaAaHbl 6ackapyAblH KOAAaHGaAbl caAaAapbl yuliH
MaHbI3Abl  60AYbl MyMKiH. OAap oKiMILIAIK, 6aCKapPYLUbIAbIK, TaKTUKAAbIK, >KOHE CTPaTerusAbIK,
wewimaep KabbliaAayAd, COHAAM-AK, KAAAAbIK, MOAEHM CasicCaTTbl KAAbIMNTACTbIPYAAKOAAAHBIAAADI.
O3eKTi MOAIMETTEPAIH GOAYbI KaAaHbl AQMbITYABIH AYPbIC CTPATErMSChIH KAAbINTACTbIPYFa MYMKIHAIK
6epeai. CoHbIMEH KaTap, 3epTTEYAIH FbIAbIMM MaHbI3ABIAbIFbI — KAAAAbIK, COMKECTIK (DEHOMEHIHIH
ambeban KypbIAbIMABIK, KAHKACbIH XKOHE OHbIH KypamAaC GOAIKTEPIH aHbIKTay.

TyiiiH ce3aep: KaAaAblK COMKECTIK, COMKECTIK KYPbIAbIMbl, AAMATbl, yaKbITlla MEPCNEKTUBRA,
SAEYMETTIK KapTorpadusl, MEHTAAAbI KapTorpagums, KaraHbl KabbiAAdy.
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CTpyKTypHbIEe 3A€MEHTbI U CoAepXKaHHue (peHOMEHA rOPOACKONH UAEHTUYHOCTH —
COLIMAAbHbIM U NMPOCTPAHCTBEHHDbIA KOMIMOHEHTDI
(Ha npumepe roposa AAmaTbl)

Pa6oTa nocesiieHa Teme ropoACKON MAEHTUHHOCTH, €€ COLMAAbHOMY M MPOCTPAHCTBEHHOMY KOM-
noHeHTy. MeHoMeH paccMaTprBaeTCs C KOTHUTMBHOM, YYBCTBEHHOM W NMOBEAEHUECKON TOUEK 3peHus.
YHWKaAbHOCTb paboTbl B ee (pOKyce Ha ABYX BaXKHbIX FPAHAX KOHLEMUMU FOPOACKOM MAEHTUYHOCTY.
Ee cTpykType, Kapkacy, 06LIMM SAEMEHTaM U3 KOTOPbIX COCTOMT AQHHbIM (DEHOMEH KaK TakoBOW. DTO
rnorbiTka 0OpaLLEeHNs K YCTOMUMBbIM NMEepPeMeHHbIM, C MOTEHLIMAAOM PENAMLMPOBAHbI B PAa3AMYHbIX TEp-
PUTOPMAABHBIX YCAOBMSIX — ropoAax. Kpome Toro, BTopas HUTb MCCAEAOBaHUS (DOKYCUPYETCS Ha CO-
A€epyKaHM FOPOACKON MAEHTUUYHOCTU €€ YHUKAAbHOCTHU, XapakTepe, 0COOEHHOCTSIX, Ha NPUMepe ropo-
Aa LleHTpaAbHOM A3nmn — AAMATHI.

Taknum 06pasoM MCCAEAOBAHUE CTPEMUTBCS MOAYUMTh MATEPUAA, AQIOLLMIA MPEACTABAEHME O KOH-
KPETHOM ropoAe, FOPOACKOM MAEHTUUHOCTU €ro ropoxkaH. TakMMm AQHHBIMM MOTYT BOCMOAb30BATbCS
MHOTOUMCAEHHbIe MPUKAaAHbIe Ccpepbl FOPOACKOM AETAAbHOCTM OT aAMMHUCTPATUBHbIX, YrpaBAeHYe-
CKMX, OT TaKTUUYECKMX, AO CTpaTernyeckunx, hopMMpYIOLMX KYAbTYPHYIO MOAUTUKY FOPOACKOrO pas-
BUTUS. MIMes akTyaAbHble AQHHbIE, MOXKHO KOPPeKTHO hopmmpoBaTb ropoAckoe passutue. C Apyromn
CTOPOHbI, HayYHasi 3HAUMMOCTb UCCAEAOBAHMS B TOM, UTO OHO CTaBMT nepea co60i 3aAavy BbISIBAEHUS

YHMBEPCAAbHOIO Kapkaca, KOMMNOHEHTOB (heHOMEeHa rOPOACKON MAEHTUUYHOCTU.
KAtoueBble cAOBa: FOPOACKAS MAEHTUUYHOCTb, CTPYKTYpa MAEHTUUYHOCTU, AAMATbI, BpEMEHHas! nep-
CMeKTMBa, COLMaAbHOE KapTUPOBaHWE, MEHTAAbHOE KapTUPOBaHWeE, BOCTIPUSTUE FOPOAQ.

Introduction

The increasing integration of Central Asian cit-
ies into the global context through various spheres
of the economy, culture, and politics, such as tour-
ism, the creative sector, and migration, makes it
necessary to reflect on the phenomenon of urban
identity, both regionally and independently for
each city. Despite the active development of fields
such as urban studies, sociology, urban anthropol-
ogy, as well as political science and ethnography
within the scientific institutions of Central Asia,
the aspect of urban identity has been little studied
and developed both theoretically and practically.
The applied body of work largely focuses on is-
sues of national and ethnic identity, while regional
and local territorial aspects of identity are less ex-
plored. Nevertheless, there is a significant body of
conceptual, theoretical, and practical work that has
been developed by the international scientific com-
munity, awaiting its understanding, testing, and
comparison at the local level, applicable to the cit-
ies of Central Asia.

In contemporary scientific discourse, there is a
clear need for the development of a structural model
of urban identity. This is due, on the one hand, to the
existence of an extensive theoretical body mainly
concentrated on substantive and unique aspects of

identity, and, on the other hand, to the insufficient
elaboration of middle-level concepts capable of in-
tegrating both empirical and structural components
of the phenomenon. The need to construct identity
is a fundamental characteristic of human nature. At
the same time, the territorial rootedness of social
communities, as well as the designation of the city
as one of the key measurable spatial units, empha-
sizes the necessity for systematic updating and justi-
fied analysis of data on urban identity.

In this context, the collection and interpreta-
tion of empirical data reflecting the specificity of
the urban identity of residents of Almaty appears to
be an important step towards forming strategies for
sustainable sociocultural development of the urban
community and enhancing its self-awareness in the
context of dynamic transformations of the urban
environment. The significance of the phenomenon
of urban identity is confirmed by the results of em-
pirical studies conducted by several researchers
dedicated to various forms of social identification.
According to data obtained during three measure-
ments performed in 2014, 2017, and 2022, as well
as an additional measurement among the urban pop-
ulation in 2023, urban identity consistently ranks
among the top three directions of social self-iden-
tification. Thus, according to the 2023 study, 71%
of urban respondents noted the importance of urban
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identity, indicating its stable priority position within
the structure of social identities (Ileuova, 2023).

The purpose of this study is to fix the current
state of urban identity through the analysis of per-
ceptions and behavioral practices of residents of the
city of Almaty. Special attention is given to iden-
tifying key universal structural elements that form
the framework of urban identity by analyzing the
phenomenological content of residents’ narratives
and their interaction with urban space. The subject
of this study is the urban community of Almaty resi-
dents. The object of the study is the structure and
substantive filling of the phenomenon of urban iden-
tity. In accordance with the tasks set, the research
focuses on two interrelated aspects: the identity of
the residents themselves and the identity of the city
of Almaty as a sociocultural space. The analysis
is directed at revealing the structural elements and
content of identity through cognitive attitudes and
behavioral manifestations considered in the context
of social identity.

Particular emphasis is placed on the connection
of urban identity with territorial rootedness and the
concept of “Third places” — public spaces where the
social fabric of the city is formed. Such spaces serve
both as arenas for the manifestation and as zones
for the study of urban identity, playing a key role in
the reproduction and transformation of sociocultural
patterns of urban life.

Literature review

The concept of urban identity in this study is ex-
amined from two perspectives: social and territorial.
It considers both the ways in which residents identi-
fy with the city — their perceptions and behaviors in
the urban environment — and the specific locations
within the city that provide necessary territorial an-
choring. These locations serve as focal points that
reveal the broader phenomenon of urban identity in
concrete terms. In accordance with these objectives,
a body of works, theories, and conceptual frame-
works has been selected for analysis.

In his works, David Harvey raises the issue of
blending social and geographical imagination in ur-
ban studies, highlighting a dichotomy that has de-
veloped over the past century in social and spatial
research. On the one hand, there is spatial determin-
ism; on the other, a complete focus on social factors,
often to the exclusion of topos from consideration.
He proposes that “the city should be viewed as a
complex dynamic system in which spatial form and
social processes are in constant interaction” (Har-
vey, 2018).
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Furthermore, Harvey, following Henri Lefeb-
vre, discusses the ongoing struggle in urban iden-
tity formation between local connections and global
economic and political changes. He elaborates on
this issue in The Right to the City (Harvey, 2019).

Material heritage and the places that residents
choose for their leisure time also express the cultural
trajectory of urban development. Museums, parks,
shopping malls, cinemas, and theaters -the distribu-
tion of priorities among these spaces depends not
only on the current preferences of the urban com-
munity but also on the urban environment itself. As
Oldenburg (2014) states, “we can interpret cultural
evolution within the urban system partly as a pro-
cess of reorganizing the physical and social stimuli
embedded within it.” Therefore, a comprehensive
understanding of the cultural aspects of urban iden-
tity is possible only by maintaining a dual focus on
both social and spatial dimensions.

This study emphasizes places where the urban
community interacts -spaces chosen by residents
during their free time outside of work and home.
Sociologist Ray Oldenburg dedicated his research
to urban culture, the interrelation of spatial and so-
cial processes, and the functioning of urban com-
munities. He introduced the term third place to de-
scribe a specific category of public spaces distinct
from home (the first place) and work (the second
place). In a broad sense, third places include public
urban spaces of various kinds — squares, parks, and
plazas, as well as cafés, coworking spaces, and anti-
cafés. According to Oldenburg, third places func-
tion as “equalizers” because they diminish social,
economic, and status differences. In these spaces,
urban residents temporarily “shed” their everyday
roles-professional, familial, and hierarchical and en-
gage in more horizontal, open forms of interaction.
Here, urban identity is especially pronounced, based
not on belonging to a particular social group, but
on shared territorial and cultural experiences. Thus,
third places counteract the growing fragmentation
and selectivity of social ties, contributing to the for-
mation of an inclusive urban community open to
diverse forms of self-expression and equitable dia-
logue (Oldenburg, 2014).

Sociologist Richard Sennett focused on the re-
lationship between the urban environment, people’s
behavior, and their identity. He argues that cities
need to “plan for disorder” (Sendro, 2022). Without
diversity, a city becomes “brittle.” Sennett explored
urban identity and how urban life influences it, stat-
ing that “the experience of living in a city — its com-
plexity and uncertainty — is a necessary element for
developing an adult identity that prepares individu-
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als to encounter differences” (Ibid., p. 74). Addi-
tionally, he touched on the theme of the social fabric
of time within the material urban space. Growth in
the urban environment “requires dialogue between
the past and the future; it is, rather, a matter of evo-
lution” (Sendro, 2022).

Philip Zimbardo researched the concept of tem-
poral perspective in individuals. Through numer-
ous studies, he concluded that a high-quality, well-
balanced temporal perspective is characterized by a
positive attitude toward the past, the ability to con-
struct an optimistic vision of the future, and a favor-
able assessment of the present. This also applies to
an individual’s relationship with the city, which is
shaped through temporal perspectives. A balanced
time orientation is described as “an idealized men-
tal structure that enables individuals to flexibly shift
temporal frames between past, future, and present
depending on the demands of a situation, resource
assessment, or personal and social evaluations”
(Zimbardo, 1999).

Marco Lalli systematized various theoretical
traditions and views on place identity and territorial
identity. His work contributed to the conceptualiza-
tion of urban identity and place identity through a
socio-psychological approach linked to self-esteem.
Lalli proposed an applied measurement tool for
studying urban identity — the City Identification
Scale. This scale includes five key components re-
lated to the “I and the city” relationship: external
value, general attachment, connection to the past,
perception of proximity, and goal setting (Lalli,
1992).

In this study, an attempt is made to encompass
three interrelated levels of urban identity among
residents. These include:

- The cognitive level, which pertains to percep-
tions and representations of the city.

- The behavioral level, which reflects urban resi-
dents’ practices and activities.

- The affective level, which includes emotional
relationships and sensory experiences associated
with urban space.

The methodological foundation of this approach
is based on a generalized body of scientific research
dedicated to attitudes as complex psychosocial for-
mations. As early as the classical works of the first
urban sociologists, W. Thomas and F. Znaniecki,
such complexes were defined through the concepts
of social attitudes and social values (Thomas, 1918).
In their interpretation, a social attitude represents
a subjective psychological state through which an
individual experiences the significance, value, and

meaning of a social object. It reflects an individual’s
conscious relation to certain elements of social real-
ity and serves as a basis for interpreting and inter-
acting with the urban environment.

Thus, analyzing urban identity through cogni-
tive, behavioral, and emotional dimensions allows
for a deeper exploration of the mechanisms that
establish stable connections between city dwell-
ers and urban space. To grasp the true essence of
urban identity, it is essential to focus not only on
how residents express it but also on how they enact
it through actions. These actions can be categorized
into everyday, unconscious behaviors that hold no
particular significance for the individual, and delib-
erate acts, including collective actions that contrib-
ute to shaping the shared urban “field.”

According to Kurt Lewin, external environmen-
tal forces within the field influence an individual’s
behavior. He describes the interaction between an
individual’s internal sphere and the external field
as the perceptual-motor layer (Lewin, 2000). When
discussing the city, it can undeniably be considered
an external field that affects individuals, plays a role
in shaping urban identity, and is collectively created
by its residents. As Lewin explains, “the properties
of an individual’s ‘life space’ partially depend on
the individual’s condition as a product of their his-
tory and partially on non-psychological factors — the
physical and social environment.”

The search for a Kazakhstani identity begins
with questions related to urban identity in Kazakh-
stan, which, in turn, stem from the historical study
of urban everyday life. In this regard, examining
urban history through the lens of economic, demo-
graphic, and social developments becomes particu-
larly important (Saktaganova et al., 2017).

The relationship between urban and national
identity is highlighted by G. Ileuova, the head of the
Presidential Center for Social and Political Research
Strategy. According to data from 2014, 74.5%
of Kazakhstani citizens believed that their places
of residence were characterized by peaceful and
friendly relations among representatives of differ-
ent ethnic groups. When asked, “How do people of
your nationality feel in Kazakhstan today?”, 70.8%
of respondents answered, “as full-fledged citizens of
Kazakhstan.”

However, a shift in identity structure has been
observed. While civic identity was consistently the
dominant form of self-identification in 2004 and
2009, by 2014, priorities had changed. 75.7% of sur-
vey participants primarily identified themselves as
residents of their city or village, and one of the most
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common forms of self-identification became “a rep-
resentative of my region.” These changes indicate
the growing importance of local identity, which,
in modern conditions, has become one of the most
sought-after forms of social self-determination. This
form of identity is increasingly based on everyday
experience, territorial rootedness, and a sense of be-
longing to the local community (Vlast, 2014).

Local Identity

The article “City Identity: Almaty with a Slope”
examines the phenomenon of Almaty’s urban iden-
tity through the lens of architectural, cultural, and
social transformations. Urbanist Murunov empha-
sizes that urban identity is shaped not only by his-
torical heritage but also by contemporary changes
in the urban environment. Special attention is given
to the visual aspects of the city, which influence
the perceptions of both residents and tourists. The
article also analyzes challenges related to modern-
ization and globalization, which may lead to the
loss of unique urban identity. The study highlights
the necessity of preserving the local cultural code
in the process of urban infrastructure development
(Murunov, 2018).

In the search for social identity in certain dis-
tricts of Almaty, research has been conducted by the
Urban Forum Almaty (Kazakhstan) under the proj-
ect “Social Identity of Non-Central Districts of Al-
maty.” The nature of social identity directly impacts
the vitality of local communities (community vital-
ity). This is a relatively new concept, closely linked
to resilience —a community’s ability to recover from
internal or external crises and continue to develop
despite limited resources or other challenges while
preserving its identity. Indicators of community
vitality include not only education and healthcare
levels, public and environmental safety, and quality
of governance but also mutual assistance practices,
trust among community members, and their involve-
ment in decision-making (Social’naya identichnost’
necentral nyh rajonov goroda Almaty, 2016).

The study of urban identity is of interest not
only to anthropologists but also to urban plan-
ners. For example, in 2018 and 2021, Urban Fo-
rum Kazakhstan conducted research titled “Prac-
tices of Studying Identity: The Case of Atyrau.”
The results demonstrated that there are no univer-
sal methods for studying identity, as approaches
must be adapted to the specific context of each city
(Nurmakov, 2021).

The spatial aspects of urban identity have been
explored by Blagovidova N.G. and Ivanova O.A.,
who examine the semantic aspects of identity for-
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mation in the architectural and spatial environment
of newly established capital cities, including Asta-
na. Based on their analysis, they developed the first
matrix-table of characteristic features of the archi-
tectural and spatial environment of capital cities at
various levels (Blagovidova, 2024).

Materials and methods

In line with the research goals and objectives,
a qualitative research approach was chosen. Quali-
tative research aims to study and understand the
meaning that individuals or groups assign to a social
or human issue. This approach was selected because
it “supports an inductive style, focuses on individual
meaning, and reflects the complexity of a situation”
(Creswell et al., 2023). Several methods were cho-
sen to effectively provide insights into three key di-
mensions: perception, behavior, and the emotional
sphere.

Interviews

Interviews help explore both perceptions and
the emotional-sensory sphere through narratives.

- Sample characteristics: The study involved 70
semi-structured interviews with respondents aged
18 to 70. The interviews were conducted in Russian
and Kazakh.

- Selection criteria: Participants had to have
lived in Almaty for at least two years. The study was
geographically limited to Almaty.

- Research timeline: Fieldwork was conducted
in two periods—October—November 2023 and May—
June 2024.

The semi-structured interview format was cho-
sen to obtain rich, high-quality data on the values
and identity perceptions of city residents. Unlike
structured interviews or quantitative surveys, this
method allows for open-ended responses, capturing
unique narratives while maintaining flexibility. The
logic of informants’ statements was prioritized, en-
suring an in-depth analysis of urban identity.

Social Mapping

The second method used in the study was so-
cial mapping, implemented through a participatory,
community-based approach. The methodological
foundation was based on mental mapping tech-
niques developed by Kevin Lynch and Stanley Mil-
gram.

- Research location: Almaty

- Research period: December 2023 — February
2024

- Sample type: Spontaneous sampling

- Sample size: 200 respondents
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Social mapping serves both as a research proce-
dure and a means of visually representing data. This
method is widely used in urban studies, including
urban sociology, social geography, and urban an-
thropology. The Chicago School of Sociology was
among the first to use mapping techniques to study
urban environments. With advancements in GIS
technologies, mapping has become an essential tool
for analyzing spatial-social relationships.

Mental mapping—a concept tested and described
by Kevin Lynch in The Image of the City—focuses
on how people perceive their urban surroundings,
how they relate to the physical city, and how their
mental images differ from actual maps. Lynch’s key
heuristic thesis suggests that a city’s physical real-
ity, its representation on maps, and the way people
experience it are distinct phenomena (Nugayeva,
2024). The goal of mental mapping is to “awaken
one’s images of the material environment” (Lynch,
1982).

Community-Based Observations

A community-based approach (CBPR — Com-
munity-Based Participatory Research) was also
integrated into the study. This innovative method-
ology in social research (Minkler, 2011) is a con-
ceptual framework for data collection and research
organization.

- CBPR begins with a question relevant to the
community and actively engages community mem-
bers and stakeholders throughout the research pro-
cess.

- The method culminates in education and social
change initiatives, making it both a research tool
and a social intervention.

Additionally, the study was structured accord-
ing to participatory research principles, where par-
ticipants were not just data sources but active agents
in the research process. This coresearch approach
involved:

1. Joint problem formulation and discussion

2. Reflection on collected data

3. Participation in interpreting results and for-
mulating conclusions

This methodological strategy aligns with criti-
cal and emancipatory paradigms, particularly Henri
Lefebvre’s “Right to the City” concept, later ex-
panded by David Harvey. In this context, citizen
participation in research is not only a democratiza-
tion of knowledge but also an empowerment tool,
allowing residents to take an active role in shaping
and rethinking urban spaces as social environments.

Results and discussion

In the process of analyzing narratives of infor-
mants obtained through semi-structured interviews,
the main focus was on identifying the structure of
urban identity reflected through the individual and
collective perception of citizens. To process and in-
terpret the empirical material, thematic analysis was
applied, allowing to the identification key meaning
categories, stable patterns, and structural elements
that shape the content of urban identity in the con-
text of the daily experience of respondents.

Thus, in free form telling about the city, about
their personal memories related to it, experiences,
experiences, themselves and the urban community
the study participants most often addressed the fol-
lowing big categories: problems, symbols, land-
scape/ nature/ architecture, myths/legends, people/
community/heroes, toponymy.

Based on this data, it can be concluded that
these are the main structural elements that citizens
understand, from which the perceived content of ur-
ban identity is constructed.

Landscape, architecture and natural environ-
ment as an element of identity

Landscape category consists mainly of: archi-
tecture, segments related to nature, infrastructure:
“the city is like a carpet, lying at the foot of moun-
tains, cozy paradise, trees, mountains, clean water,
culture», mountain rivers, mountains themselves,
hotel Kazakhstan, tree karagacha, sloping streets”
(Informant 1, female, 43 years old).

Urban environment issues: ecology, transporta-
tion, and behavior culture

The problems are related to the environment,
mainly air pollution, transport problems — traffic
jams, public transportation, people, their culture of
behavior in the city: “bad ecology, transport prob-
lems, homeless animals”; Victor Tcha is Almaty,
if the song — changes, Our hearts demand. Public
transport problems. Garbage. Lighting, Air. And
here..., change is very much desired”; “the old
grandfather with outdated traditions is an associa-
tion of the whole city”; “You imagine, we live vol-
untarily in a city that reduces our life. Which kills
us”.(Informant 8, female, 30 years old).

Community, citizens, and heroes as bearers of
meaning

Community, citizens, heroes — here informants
describe both locally known people and significant
memories associated with them, as well as heroes

95



Structural elements and content of the phenomenon of urban identity — social and territorial components

who contributed to the development of the city, and
unconscious name-markers of space, mainly it is
monuments, repainting wearing the name, the es-
tablishments with the names of prominent figures.
Also, in general, the description and characteristics
of a city-dweller — Almaty, its features, those traits
that distinguish it from other cities: “city is — youth,
modernity, creativity, European style, freedom,
freedom and relaxation, perhaps. Because 1 often
go and observe that people are so often relaxed, en-
joy life”; “the city center is a crowd of people in
a positive way”’; “Almaty — it’s active citizens, it’s
aryki, it’s Turencur and it’s fountains”(Informant 4,
female, 44 years old).

City symbols: from the Apple to the Snow Leop-
ard

Symbols — in this category are the key signifi-
cant units, embodying multiple meanings, layers
of culture. They are like material objects. Invis-
ible symbols. The information about them is passed
from word to mouth. Some of them are maintained
at the official level and broadcast by the city admin-
istration, some are promoted and popularized by
business marketing tools, and some are bottom-up
symbols, informal, community-specific and some-
times urban conflict.

“For me, Almaty is nature and mountains, ap-
ple”; “a few words that I associate with the city
of Almaty. First — “apple”. The second — “Alma”
(which means “apple” in Kazakh)”; “City is — red
apples, coat of arms of Almaty, snow leopard”;
“Apple or apples, Aport also seems to me, moun-
tains, students, smog” (Informant 2, male, 37 years
old).

Myths/legends — expressed in the speeches of
informants describe the origin of certain names, dis-
tricts, communities of the city, citizens themselves.
In the speech of informants this topic often inter-
sects with toponymy.

Stories, bikes and legends are connected with
the name of the streets and the bilingual context
of life of the city community of Almaty — Kazakh
and Russian languages, which provokes a differ-
ence in perception of words and sounds. And also
not knowledge of the context and historical con-
nection of some phenomena, names, events, per-
sonalities.

In addition, the names of the streets in the city
have experienced 3 major waves of renaming over
the last century. The first names were assigned and
marked on the general plans in 1858. The next big
wave of renaming was throughout the Soviet pe-
riod, starting in 1917. The last stage can be called
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the period when Kazakhstan became a sovereign
state. The final mass renaming was marked in 2018,
when Mayor of Almaty Bauyrjan Baibek ordered to
rename 180 streets (Karavan, 2018)

The opinion of one of the informants: “People
thought it was Rosa Bakieva. [ mean, they thought it
was a woman. Rosa, this is funny, not Rozybakiev*
“, another informant’s judgment on the origin of the
name of the same street: “It is Rozybakieva, it is a
woman, many people believe that it is a male name,
although it is a woman” (Informant 3, male, 60 years
old) .

Also a characteristic review in connection with
the renaming of streets: “People often now confuse
Kabanbai batyr, Bogenbay batyr or Aiteke bi, Kazy-
bek bi. That is, exactly where there was a confusion
(Soviet-October) nomastic process continued from
this mess” (Informant 7, female, 55 years old) .

Toponymy and quantitative analysis of refer-
ences

The main toponyms mentioned by informants
can be thematically combined into urbononyms,
which in turn are represented by three categories:
rogonomous (names of streets) — 32 references,
chorionyms, agononyms (buildings, places) — 48
references, “top/bottom” (sides of the light) — 20
references in 70 analyzed materials.

Analysis of the data obtained during the inter-
view, quantitative content analysis was carried out
on the frequency of references highlighted by the-
matic analysis of key categories of toponyms. They
are presented in the diagram below (Figure 1).

We can see that based on analysis of 70 units of
text, the most popular in terms of quantitative cat-
egory: nature — 23 mentions, citizens, community —
11 mentions, problems — 11 mentions, apples/ Aport
— 8 mentions, mountains — 7 mentions, architecture
— 7 mentions, City atmosphere, “spirit” — 7 refer-
ences.

“Cozy paradise, trees, mountains, clean water,
culture. But poor ecology, transportation problems,
homeless animals”(Informant 4, female, 44 years
old).

Less attention in the speech of informants are
covered, but marked: food/ kitchen, features of the
city planning, freedom, climate, trade activity, the
city as a business center.

“Despite the proximity of the mountains, the at-
mosphere of a modern center where more business
people, youth. Active such a center”(Informant 3,
male, 60 years old).

Below is a diagram showing the proportions of
the references to categories (Figure 2).
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Another important variable in the formation of
an urban identity is the connection of the resident
with the city over time. According to the concept
discussed above (Zimbardo, Philip & Boyd, John.
(1999) The acceptance of the past and the ability
to predict a positive vector of connection with the
place in the future characterizes the quality of for-
mation of identity. In the general theory of social
identity development it can be both positive and
negative, an individual can be satisfied with his “in-
group”, or aspire to “out-group”, in this case with
urban identity of a in-group serves the city of Al-
maty. An out-of-group, some other.

In the group of informants we study, with criti-
cism of the current state of cities, and adding to the
key associations associated with it negative, prob-
lematic associations related to air pollution issues
and a number of other environmental problems, The
general positive vector of attitude towards Almaty
remained.

Psychological attachment to the city and the
temporal dimension of identity

The positive emotionally coloured memories
of the past, as well as the hopes full of purpose and
dreams about the future of the city prevail. None of
the informants said that they want to leave, or that
living in the city gives them considerable discomfort.

“Now the square of my childhood slightly
changed, but kept in general usual appearance, left
giant stones with human growth, but added a monu-
ment to Makataev, poet” (Informant 1, female, 43
years old).

At the end of this discussing part obtained dur-
ing the interview, authors want to return to the key
concepts in the theory of “social identity”, based on
the developments of G. Tajfela and J. Turner, which
in turn were based on the work of E. Erickson,
mainly on “Identity: youth and crisis” (Nugayeva,
2024) The author singled out a segment dedicated
to the territory in all its diversity, including “urban
identity”. In their works, the authors elaborate on
the topic of social identity, and urban identity is one
of the categories that make up the social identity of
each individual. The methods of constructing iden-
tity can vary in directions: from the common, from
the different and from the identical/ itself identical.

Comparison of “us” and “them”: self-identifi-
cation of Almaty residents

Based on this research, we can conclude that the
identity of Almaty is more based on self-identity.
That is, in recognition of their uniqueness, reliance
on themselves, understanding their differences,
characteristics. In the material received only three
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episodes where the city and its inhabitants are com-
pared with others, that is, the process of identifica-
tion is built through a common or an opposed to sig-
nificant other. In this case, another city or residents
of other cities.

“When you live in a small city and say that you
are going to Moscow, everyone asks you to bring
something or buy. But when I said that | was going
to Moscow, the people of Almaty simply said: “So
what? We have our own capital, we don’t need any-
thing”. It was an interesting contrast” ((Informant 5,
male, 65 years old).

Participatory mapping: perception of urban
spaces

The process for this phase of research and data
collection was as follows. Townspeople were asked
to go into the city and define for themselves places
in three categories. Places attractive, cozy, reserv-
ing, where good yourself or with a close person,
conditional “place for kissing”. Places are repulsive,
unpleasant. Causing a sense of anxiety, insecurity
“crime scenes”. The third category is “third places,”
where citizens are comfortable to spend time outside
of home and all jobs, where they find leisure and
socialization, which they can recommend to others.
An important part of the study is that participants
should not share their opinions about such places,
ie provide information from memory based on ex-
perience, but actually go to the city, take a photo
of this place (Figure 3) Indicate the geographic data
and describe why they consider the place to belong
to one category or another. Thus, in contrast to the
group of social or mental mapping methods based
on the cognitive sphere of the respondents, it was
important for us to connect the behavioral, behav-
ioral component and the real experience of living
places in the city.

Discussion of the results of social participatory
mapping can begin with the quantitative relation-
ships of three categories of places proposed in the
joint study to citizens: places dangerous, unpleas-
ant; places secluded, loved; places for socialization
and leisure.

Thus, in the first place in number of references
are “third places” — 63 , “favorite places” — 39 , and
“dangerous places” — 24. In this ratio we see a great-
er interest of citizens, shown to the category of third
places, they were more willing to share, described,
photographed, also their typology within the catego-
ry is most diverse. The description and characteriza-
tion of places in selected categories was developed
together with informants, based on their experience
in each of the chosen places.
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Figure 3 — A photo of the mapping process by citizens

“Third places” as the core of social life

So, “third places” according to the people par-
ticipating in the study is a cafe, park, university,
creative hub, TRC. The names listed above are the
most frequent ones that were shown in the photo,
described and mapped. It is important to note that
the university by R. Oldenburg categorization re-
fers to the second places, ie work and study, but in
this study students and teachers shared third places
within the university — recreation rooms, cafeterias,
winter gardens, Libraries etc. The range of places in
category “third place” is the largest, also marked by
single mentions — skating rink; co-working; sports
club; courtyard at JK; winter garden (on school
grounds); gallery; theater; knitting club. In addition,
there is a mention of the bathhouse and mosque,
viewing platform in the mountains and mountain
spring, which is defined as reflecting the unique part
of urban culture, leisure and identity of Almaty.

In explaining the choice of “third places” the
participants used the following wording, giving
a general description of this category of places:
“come in my free time”, “place to meet with friends
and relatives”, “place where I feel good” (Informant
9, male, 20 years old) .

Intimate, cozy, and memorable locations (“Kiss-
ing Places”)

The most popular “Kissing places” or secret
spots in the study are represented by the following

choices of informants: square, pedestrian boule-
vard, café, school, TRC, and arches in courtyards.
In addition, the study participants included a flow-
er shop, a yard, a train station, a business center,
and a salon.

Formulating the characteristic “places of kisses»
informants resorted to the following descriptions:
“where I am well with a loved one”,”place beauti-
ful, for date”,”place secluded”,”’place where com-
fortable, cozy and smells good”,”place of my dates
and kisses”,”intimate place” (Informant 1, female,
43 years old).

Dangerous and disturbing places in the percep-
tion of city residents

The most common danger areas were intersec-
tions, passages between houses, and spaces deep in
parks. Also mentioned were deserts, spaces behind
the school and a real crime scene.

The most common danger areas were intersec-
tions, passageways between houses, spaces deep in
parks. Also mentioned were deserts, spaces behind
the school and a real crime scene.

The overall characteristics of dangerous places
according to the study participants are: “dark”,”de
serted”,”crowded”,”dirty”, ’repellent”,”’safe for men
but not for women” (Informant 10, female, 2 years
old).

Detailed quantification of all three categories of
seats is presented in Table 1.
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Table 1 — Name and number of third, dangerous and secret places in Almaty

Third places Dangerous places (crimes) Kissing places (secret)
Name Number Name Number Name Number
Cafe 12 Parking 3 Promenade 3
Parks 5 transport interchange 4 Park bench 3
Bazaar 2 Between-home passages 7 Business Center 1
University 7 Deep Park 4 Salon 1
Skate Park 1 Wasteland 3 Park 5
Banya «Arasan» 2 i’iﬁzz;jjehind the 2 School 3
z/g;r;tliiﬁ(source 3 Actual crime place 1 Cafe 5
Museum 1 Flower shop 1
Vintage shop 2 Brawler 1
Eco-shop 2 Shopping mall 3
Boulevard 2 Square 4
Shopping Center 5 Station 1
iiI;gliOoslzlsqu;stitution 1 Arches in «stalinka» 3
Riverside 3 Xi(f::;%nzrea in the 2
Concert hal | Boulevard (pedestrian 3
street)
Creative hub 5
Skating 1
Cowarking 1
Sports club 1
residential complex 1
Winter garden (on the |
school grounds)
Gallery 1
Theatre 1
Knitting Club 1
total: 63 24 39

The application of places proposed by citizens
on a map, allows us to understand geographical, ter-
ritorial data, namely clustering, the pattern of place-
ment of certain categories of places. So in figure 4 we
see that the third places, clustered predominantly on
the north-eastern part of the city, which corresponds
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to the historical center of Almaty formed from 30
to 70 years XX century. There are also many other
places. Dangerous, unsafe places — they’re all over
the map, moving west — these are the new parts of
the city that were formed by waves in the 1980s,
1990s, 2000s, the most extreme points.
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Conclusion

Analysis of the urban identity of residents of
Almaty in the framework of this study was carried
out using qualitative methods, including semi-struc-
tured interviews and social mapping, implemented
in a participatory, community-based approach. This
methodological choice made it possible to record
current manifestations of urban identity through the
prism of individual perception, behavioral practic-
es, and emotional relationship of citizens to urban
space. The data obtained are of practical relevance
and can be used to develop strategies for sustainable
and inclusive urban development.

The study allowed to identification of both
unique content features of the phenomenon of urban
identity of Almaty, and its structural components
that form a stable framework. The elements identi-
fied — symbols, problems, myths and legends, fea-
tures of the landscape, architecture, toponymy, as
well as important urban characters and communities
— represent a set of basing points on which identity
is based. These structural components are compara-
ble and can be used in similar studies in other urban
contexts.

Among the characteristic phenomena estab-
lished during the work, special importance is given
to the symbol of the apple, which is perceived by
citizens as a symbolic element of local identity.

Urban fiction is often built around the names of
streets, which are interpreted through their rhyth-
mic or sonic perception, as well as through histori-
cal layers and transformations of the same space in
different periods of time. The problems persistently
present in the daily life of citizens play an essential
role in the formation of identity, in particular issues
of ecology, air pollution, state of transport and road
infrastructure.

The behavioral aspect of urban identity was
investigated through an analysis of space devel-
opment practices and relations to different urban
locations. Three types of places were recorded as
part of the participatory mapping: third places (so-
cialization and leisure spaces), secluded, intimate
areas intended for individual stay or communica-
tion with a close person, and also places that have
negative emotional coloring — perceived as unsafe,
repulsive. Third places, including cafes, parks,
university spaces, shopping centers, and creative
Hubs, were the most popular among citizens. In
the category of private, “secluded” places were
marked squares, individual benches, embank-
ments, and chamber areas in parks. Among the
spaces with negative color-intersections, passages
between houses, and poorly lit areas in the depths
of green plantations.

Thus, the results obtained allow us to speak
of a multilayered and multi-level structure of ur-
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ban identity based on a combination of cognitive, Gratitude

behavioral, and emotional components. The study We express gratitude to the team of PF “Goro-
demonstrates the importance of local experience  zhanym”, the group of companies “ATLAS” for
and territorial rootedness in the formation of urban  their help in organizing and conducting research,
identity and highlights the importance of working  as well as to all editors and reviewers for valuable
with spatial practices in the study of social dynam-  feedback and recommendations on improving the
ics of the urban environment. content and design of the article.

References

Blagovidova N.G., Ivanova O.A. (2024) Semanticheskij aspekt formirovaniya identichnosti arhitekturno-prostranstvennoj
sredy novyh gorodov-stolic [Semantic aspect of the formation of identity of the architectural and spatial environment of new capital
cities]. Academia. Arhitektura i stroitel stvo, vol.17, pp.147—158. [in Russian]

Bocharova M. (2014, oktyabr’ 27). Identichnost’ v Kazahstane: «Brat, otkuda ty?». Viast.kz. https://vlast.kz/kz/obsshestvo/
identichnost v_kazahstane brat otkuda ty-7620.html[in Russian]

Creswell J.W., Pearson, P. (2023) Educational research: Planning, conducting, and evaluating quantitative and qualitative re-
search (7th ed.). Wiley.

Glazychev V.L., Linch, K. (1982) Obraz goroda. Strojizdat. https://books.totalarch.com/image_of the city kevin lynch

Harvi D. (2018) Social’naya spravedlivost’ i gorod. [Social Justice and the City]. Moskva: Novoe literaturnoe obozrenie, 94 p.
[in Russian]

Ileuova G.T. (2023) Dinamika identifikacionnyh processov kak indikator sostoyaniya obshchestva [Dynamics of identification
processes as an indicator of the state of society]. Shornik statej mezhdunarodnoj konferencii, pp.15-24.

Lalli M. (1992). Urban-related identity: Theory, measurement and empirical findings. Journal of Environmental Psychology,
12(4), 285-303. https://doi.org/10.1016/S0272-4944(05)80078-7

Minkler M., Wallerstein, N. (2011) Community-based participatory research for health: From process to outcomes (2nd ed.).
Wiley.

Murunov S. (2018) Identichnost” gorodov: Almaty s naklonom [Identity of cities: Almaty with a tilt]. Arch-sochi.ru. https://
arch-sochi.ru/2018/08/identichnost-gorodov-almatyi-s-naklonom/[in Russian]

Nugaeva A.R. (2024) Obrazovanie i gorod: proektirovanie razvitiya [Education and the city: designing development]. Shornik
statej po itogam VII mezhdunarodnogo simpoziuma, pp. 215-223. [in Russian]

Nurmakov A. (2021) Praktika izucheniya identichnosti: primer Atyrau [The practice of studying identity: the example of
Atyrau]. Ariadna.media https://ariadna.media/2021/03/20/atyrau-identity/[in Russian]

Saktaganova Z.G., Abdrahmanova K.K., Dosova B.A., Kozina V.V., Eleuhanova S.V., Karsybaeva Zh.A., Utebaeva A.D.
(2017) Istoriya gorodskoj povsednevnosti Central’nogo Kazahstana v 19461991 gody [History of urban everyday life in Central
Kazakhstan in 1946-1991]. Karaganda: Glasir, 95 p. [in Russian]|

Social’naya identichnost’ necentral’nyh rajonov Almaty na primere mkr. «Orbita», «Tastak», «SHanyrak». Urban Forum Ka-
zakhstan (2016) [Social identity of non-central districts of Almaty using the example of microdistrict. “Orbit”, “Tastak”, “Sh-
anyrak”. Urban Forum Kazakhstan] https://urbanforum.kz/research-ru-suburban-2016[in Russian]

Thomas W.I., Znaniecki F. (2021) The Polish peasant in Europe and America (Vol. 1-5). University of Chicago Press; Richard
G. Badger.

Zimbardo P., Boyd J. (1999) Putting time in perspective: A valid, reliable individual-differences metric. Journal of Personality
and Social Psychology, vol. 77(6), pp. 1271-1288. https://doi.org/10.1037/0022-3514.77.6.1271

180 ulic i poryadka 30 mikrorajonov planiruyut pereimenovat’ v Almaty (2018, oktyabr’ 3) [180 streets and about 30 micro-
districts are planned to be renamed in Almaty] Caravan.kz. https://www.caravan.kz/news/180-ulic-i-poryadka-30-mikrorajjonov-
planiruyut-pereimenovat-v-almaty-504077[in Russian]

Jlureparypa

bnaroeunosa H.I'., IBanoBa O.A. CemaHTHYECKUI aclieKT (GOPMUPOBAHUS HICHTHYHOCTH apXUTEKTYPHO-IIPOCTPAHCTBEHHOM
cpeibl HOBBIX TOPOAOB-CTONHL // Academia. Apxumexmypa u cmpoumenscmeo. — 2024. — T.17. — P.147-158. https://doi.
org/10.22337/2077-9038-2024-1-147-158

Bouaposa M. (2014, oxt16ps 27). Unentuanocts B Kazaxcrane: «bpart, otkyna te1?» // Viast.kz. https://vlast.kz/kz/obsshestvo/
identichnost v_kazahstane brat otkuda_ty-7620.html

I'mazerae B.J1., JIuaa K. O6pa3 ropona. — Ctpoiiuzaat. — 1982. https://books.totalarch.com/image of the city kevin lynch

Wneyosa I'.'T. Jlunamuka MICHTH(HUKAMOHHBIX IPOIECCOB KAaK HHIMKATOp cocTosiHusi obmectBa // Coopuux cmameil
medicoynapoonoti kongepenyuu. —2023. — C.15-24.

Lalli M. Urban-related identity: Theory, measurement and empirical findings // Journal of Environmental Psychology. —1992.
—Vol.12(4). — P.285-303. https://doi.org/10.1016/S0272-4944(05)80078-7

102



Nugayea, A. Beimisheva

Minkler M., Wallerstein N. Community-based participatory research for health: From process to outcomes (2nd ed.). — Jossey-
Bass, 2011.

MypynoB C. VneHTHIHOCTS TOPOIOB: AJIMATHI C HAKIOHOM // Arch-sochi.ru.- 2018. https://arch-sochi.ru/2018/08/identichnost-
gorodov-almatyi-s-naklonom/

Hyraea A.P. OGpa3oBanue u ropoj: mnpoekTupoBanue passutus // Cooprux cmameti no umozam VII mescoynapoonoeo
cumnosuyma. — 2024, — C. 215-223.

HypmaxoB A. IlpakTuka n3ydeHus UIeHTHIHOCTH: npuMep Ateipay// Ariadna.media. —2021. https://ariadna.media/2021/03/20/
atyrau-identity/

Creswell J.W., Pearson P. Educational research: Planning, conducting, and evaluating quantitative and qualitative research (7th
ed.). — Wiley. — 2023

CakraranoBa 3.I'., AonpaxmanoBa K.K., Jlocora b.A., Kosuna B.B., Eneyxanosa C.B., Kapceibaesa X.A., YTebaca A./l.
Hcropus ropoackoii noscenneBnoctu LlentpansHoro Kasaxcrana B 1946-1991 ronst. — Kaparanna: I'macup, 2017. — 95 c.

ConyanbHast HICHTUYHOCTh HEIIEHTPAJIBbHBIX paifloHOB AiMatsl Ha pumepe Mkp. «Opbura», «Tactak», «Illausipax» //Urban
Forum Kazakhstan. — 2016. https://urbanforum.kz/research-ru-suburban-2016

Xapeu JI. ConpianbHas CripaBeIlIMBOCTh U ropo. — Mocksa: HoBoe sinteparypHoe 0603penue, 2018. — 94 c.

180 ynur n nopsiaka 30 MUKpOpaioOHOB IUTAHUPYIOT ITepernMeHoBaTh B AnMatsl (2018, 3 okrsidps)// Caravan.kz. https://www.
caravan.kz/news/180-ulic-i-poryadka-30-mikrorajjonov-planiruyut-pereimenovat-v-almaty-504077

Thomas W.1., Znaniecki F. The Polish peasant in Europe and America (Vols. 1-5). — University of Chicago Press; Richard G.
Badger. — 2021

Zimbardo P., Boyd J. Putting time in perspective: A valid, reliable individual-differences metric // Journal of Personality and
Social Psychology. —1999. — Vol.77(6). — P.1271-1288. https://doi.org/10.1037/0022-3514.77.6.1271

Information about authors:

Nugaeva Alesya — adjunct professor, Urban Center, Almaty Management University, Almaty, Kazakhstan; candidate to PhD
Institute of History, Archeology and Ethnology named after. B. Dzhamgerchinova, Bishkek, Kyrgyzstan, e-mail: dvorproject@gmail.
com

Aigul Beimisheva — Professor, Narxoz University, Almaty, Kazakhstan, e-mail: aigul. beimisheva@narxoz.kz

Aemopnap mypanvt monimem:

Hyeaeea Anecsi — Adocarnkm npogeccopul, Anmamol Menedocmenm ynueepcumemi, Aimamol, Kazaxcman, ebiivim kanouoamol,
mapux, apxeonocust dcone smuonocust uncmumymst. B, J[icameepuunosa, biwkex, Kvipevizcman

Aodoicanxm  npogheccop, Ypoanucmuxa opmanvievl, Aamamer Menedxcmenm Yuueepcumemi, Anmamovi, Kazaxcman, b.
Jicameepuunosa amuinoazbl mapux, apxeoioeust HeoHe dMHONOSUSL UHCIUMYMbIHbIY 2blLIbIM KAHOUOAMbl dopedicecine i30eHyul,
biwxkex, Kvipevicman, e-mail: dvorproject@gmail.com

beumuwesa Aiieynv — npogheccop, Hapxos ynusepcumemi, Anmamul, Kazaxcman, e-mail: aigul. beimisheva@narxoz.kz

Ceedenus 06 asmopax:

Hyeaeea Anecst — Aoacankm npogheccop, Lenmp ypbanucmuru, Armamer Meneosicmenm ynusepcumem, Aimamot, Kazaxcman;
couckamenv cmenenu Kanouoama uayk, Mucmumym ucmopuu, apxeonocuu u smuonoeuu um. b. [ocameepuunosa, Buuixex,
Kwipevizeman, e-mail: dvorproject@gmail.com

beumuwesa Aiieyns — npogheccop, Ynusepcumem Hapxos, Aimamer, Kazaxcman, e-mail: aigul. beimisheva@narxoz.kz

Kenin mycmi: 09 kaymap 2025 scoln
Kabvinoanowi: 26 mameip 2025 scoln

103



ISSN 2617-7544, eISSN 2617-7552 Icuxonorus xoaHe componorus cepusichl. Ne2 (93). 2025 https://bulletin-psysoc.kaznu.kz

IRSTI 04.51.31 https://doi.org/10.26577/JPsS202593209

A. Sarsenova'" "', M. Sadyrova® ., A. Maltseva®

'S. Asfendiyarov Kazakh National Medical University, Almaty, Kazakhstan
2Al-Farabi Kazakh National University, Almaty, Kazakhstan
3St. Petersburg State University, St Petersburg, Russia
*e-mail: assel.sarsenova@inbox.ru

STRATEGIES AND MOTIVATIONS
OF HIGH SCHOOL STUDENTS IN CAREER CHOICE

Career choice refers to the process of self-determination among high school students regarding their
future professional direction. The issue of professional self-identification and career choice among high
school students remains relevant, as effective career guidance is crucial for ensuring youth employment
and their competitive positioning in the labor market. Various factors influence students’ selection of
specific career paths, highlighting the need for sociological research to identify the primary challenges
in this process. The objective of our study is to determine the strategies and motivations of high school
students in choosing their future careers.

According to sociological research, the most important characteristics of future careers and jobs for
high school students include a high salary, opportunities for self-realization, career growth prospects,
and the availability of numerous job opportunities in the chosen profession. When choosing a future pro-
fession “high wages” is one of the most important motives for students studying in Kazakh and Russian.
While the number of government scholarships is less important for students in specialized schools, it is
crucial for those in general education schools. The majority of high school students have already made
their career choices, indicating that their selection strategies are well-structured. Compared to general
education students, specialized school students are more aware of labor market trends and the demand
for specific professions.

Identifying strategies and motivations for career choice can help educational institutions and admin-
istrators develop effective approaches to assist students in making informed decisions. However, these
motivations may change based on socio-economic conditions.

Key words: high school students, youth, profession, future career choice, motivation, strategy.
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JKoFapbl CbIHbIN OKYLUbIAAPbIHbIH, MAMAHABIK, TAaHAQY
cTpaTrermsinapbl MeH MOTUBTEpI

MamaHabIK, TaHAdy OYA >KOFapbl CbiHbIM OKYLIbIAAPbIHbIH OOAALLAK, XYMbICbIHbIH 6afFbITbiHA
KaTbICTbl ©3iH aHbIKTayblH GiAaipeai. XKorFapbl CbIHbIM OKYLUbIAAPbIHbIH KBCiOM ©3iH-63i aHbIKTaybl
MEH MaMaHAbIK, TaHAQY MOCEAECi ©3eKTIAIriH >xoraaTrnanabl. Cebebi, kacion bGarpapAayAblH TUIMAI
>KY3€ere acybl >KacTapAblH, 60AALLIAK, >)KYMbICKA OPHAAACYbIHbIH, X8HE eHOeK HapbIFbIHAAFbI 6BCEKeAeCTiK
MO3ULMSIAQPbIHBIH,  KeriAl, MaHbI3Abl KepceTkiwTepiHiH, 6ipi  60Abin  Tabbiraabl. COHAbIKTaH,
OKYLUbIAAPAbIH MaMaHABIKTbIH HaKTbl GafFbITTapblH TaHAAyblHA ©CEp eTeTiH TypAi hakTopAapAbl
aHbIKTayFa MyMKIHAIK 6epeTiH 8AeyMEeTTaHYAbIK, 3epTTEYAEP KAXKET. 3epTTeyiMi3AiH MakcaTbl >KOFapbl
CbIHbIM OKYLbIAAPbIHbIH, GOAALLIAK, MAMAHADIK, TAHAAYAAFbl CTPATErnIAApPbl MEH MOTUBTEPIH aHbIKTay.

OAEYMETTaHYAbIK, 3epTTey HOTMXKeCi OOMbIHIIA >OFapbl CbIHbIM OKYLUbIAAPbI YLiH 6GoAaluak,
MaMaHAbIK, MEH >KYMbICTbIH, €H MaHbI3Abl CMMATTaMaAapbl MbiHAAAp: eHOeKaKbIHbIH >KOFapbl AEHreni,
©3iIMAI >Ky3ere acblpyra MYMKIHAIKTIH GOAYbI, MaHCaMTbIK, 6CY MYMKIHAIM, 6YA MamMaHAbIK, 60MbIHLLA
KONTereH >YMbIC OpbIHAAPbIHbIH, 60AYbl. OKbITy TiAi 6GoWblHIWA 60AadllaK, MaMaHAbIK, TaHAAyAad
«eHOEeKaKpbIHbIH, XOFapbl GOAYbl» Kasak, >K8HE OpbIC TIAAE OKMTbIH OKYLIbIAAD YLUIH aca MaHbI3Abl
MOTUMBTEPAIH 6ipi. BiaiM 6epy rpaHTbiHbIH CaHbl apHairbl MEKTErN OKYLIbIAAP YLiH MaHbI3Abl emec
60ACa, >KaArbl GiAiM BepeTiH MeKTen OKyuUIblIAapbl aCa MaHbI3Abl eKeHi aHbIKTaAAbl. XKofapbl CbIHbIN
OKYLLIbIAAPbIHbIH 6acbiM 6eAiri 6oAallak, MamMaHAbIK TapbiHa TaHAQY >KacaFaH. byA, oAapAbIH MaMaHABIK,
TaHAQy CTpaTerusiAapbl HaKTbl KYPbIAFAHbIH KepceTeAi. ApHaribl MEKTENTEPAIH OKYLIbIAAPbI KaArbl
6iAiM GepeTiH MeKTenTepAeri OKYyLLbIAAPMEH CaAbICTbIpFaHAQ eHOEK HapblFbIHAAFbI ©3repicTep >KaHe
6eAriAi 6ip KacinTepre cypaHbIC TypaAbl Hieai.
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MamaHAbIK, TaHAQyAaFbl CTpaTernsiAap MeH MOTMBTEPAI aHbikTay OiAiM Oepy mMekemeAepi meH
GaciublAapbl YLIiH OKYyLIbIAapFa 60AalLakK, MaMaHAbIK, TaHAQY MeH KacCiou wellim Kabbinsay 6ombIHLLA
TUIMAI CTpaTernsiAnapAbl 93ipAeyAe nanAaAbl 60AYbl MyMKiH. AAaiiaa OYA MOTUBTEP SAEYMETTIK-3KOHO-
MMKAAbIK, >KaF AdiiFa GaAaHbICTbI ©3repin OTbIPybl MYMKIH.

TyHiH ce3aep: XKOFapbl CbiHbIM OKYLLbIAAPBI, KacTap, Kacin, 6oAallak, MaMaHAbIK, TaHAQY, MOTUB,
cTparerms.
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Crparerum u MoTuBbl BbiGopa GyAyLueit npodpeccum
LLIKOAbHMKOB CTapLUMX KAACCOB

Bbi6op npodeccun o3HavaeT caMoonpeAeAeHre CTapLIEKAACCHUKOB OTHOCUTEAbHO HarpaBAEHMS]
nx 6yayiuern pabotbl. [MpobAema nMpodeccMoHaAbHOIO CaMOOMPEAEAEHUSI CTAapLIEKAACCHMKOB M Bbl-
6opa npodeccun He TepPSIET CBOEI aKTyaAbHOCTU. DPGPEKTUBHOE OCYLLIECTBAEHHME NPOdECCHOHAABHOM
OpMEHTALMM SIBASIETCSI OAHUM M3 BaXKHENMLLIMX MOKa3aTeAer, 3aA0roM OYAYLLEro TPYAOYCTPOMCTBA MO-
AOAEXM M KOHKYPEHTHbIX MO3WLMIA Ha PbIHKE TPyAd. B CBA3M € 3TMM HEOBXOAMMBI COLIMOAOTMYECKME
MCCAEAOBaHMSI, MO3BOASIIOLLME BbISIBUTb Pa3AMUHble (haKTOpPbl, BAMSIOLIME HA BblOOP LUKOAbHMKAMM
KOHKPETHbIX HanpaBAeHuit npodeccun. Lleab nccaepaoBaHmst: BbIIBUTb CTpaTerim M MOTUBbI CTaplie-
KAQCCHMKOB B Bbibope 6yAyLen npodeccum.

Mo pe3yAbTaTaM COLMOAOrMUYECKOrO UCCAEAOBAHUS HanboAee BaXKHbIMM XapakTepucTukamu Oy-
Ayuieit npogeccun 1 paboTbl AASI CTAPLLEKAACCHUKOB SIBASIOTCS: BbICOKMIA YPOBEHb OMAAThbl TPYAQ,
HaAMuUME BO3MOXHOCTU PeaAmn3oBath ce6sl, BO3MOXHOCTb KapbEPHOr0 POCTa, HaAMUME BOABLIOIO KO-
AMYECTBa pabouMX MECT MO AAHHOW crieumaAbHOCTH. [pu Bbibope Gyaylien npodgeccum no s3biky
00yueHus «BblCOKas 3apaboTHas naaTa» IBASETCS OAHUM U3 BaXKHEMLIMX MOTMBOB AAS y4YalLMXCsl, 06y~
YaIOLLMXCS HA KAa3aXCKOM M PYCCKOM si3blkax. ONpeAeAeHo, UTO KOAMYECTBO 06pa3oBaTeAbHbIX FPAHTOB
He CTOAb BaXXHO AASl LUKOAbHWMKOB CMELMaAM3MPOBAHHbIX LWKOA, @ AASI CTapLUEKAAQCCHUMKOB 00L1e06-
pPa30BaTEAbHON LLIKOAbI — HE MEHee Ba)KHO. BOAbLIMHCTBO CTApLIEKAACCHUKOB Y>KE OMPEeAEAUAUCH CO
csoen byayiuen npodeccreit. 9To nokasblBaeT, UTo MX CTpaTerumn Bbibopa npodeccrumn veTko cgop-
MyAMpOBaHbl. CTaplUeKAACCHUKM CMELMAAM3MPOBAHHDBIX LIKOA AyUlle OCBEAOMAEHbI 06 M3MEHEHUSIX Ha
pbIHKE TPyAQ M CMIPOCE Ha OMpPeAeAeHHble MPOMECcCcHm, Yem LKOAbHMKM 06L,e06pa30BaTEAbHbIX LLKOA.

OnpeaeAeHne cTpaTermin 1 MOTMBOB MPK BbIGOpe Npodeccumn MoxKeT BbiTb MOAE3HbIM AAST OOpa-
30BaTEAbHbIX YUPEXKAEHUIA U PYKOBOAUTEAEN NMPU pa3paboTke 3(PdeKTUBHBIX CTpATernini AAs LUKOAb-
HMKOB Mpu OyAyllero Bbibopa npoeccun u NpuHATUS NPodeccroHaAbHbIx pelueHnin. OAHaKo 3Tu
MOTMBbI MOTYT Pa3AMYATbCS B 3aBUCUMOCTU OT COLIMAAbHO-3KOHOMMUYECKMX 0BCTOSTEALCTB.

KAtoueBble CAOBa: CTapLIEKAACCHUKM, MOAOAEXKb, Npodeccus, Bbibop Gyayliei npogeccunm, Mo-
TUB, CTpaTeruns.

Introduction

Despite the renewed curriculum and estab-
lished connections with higher education institu-
tions, many high school students struggle to link
their studies with future careers. As the labor market
transforms, the connection between education sys-
tems and the job market often remains weak. In this
context, implementing effective measures to help
students choose their future professions becomes es-
sential, as school is where young people make their
first and most important professional decisions.

The world of professions is rapidly changing in
response to societal demands and advancements in
information and communication technologies. Con-
sequently, the traditional approach of choosing a

single profession for a lifetime is no longer relevant
for today’s high school students. A list of previously
unknown professions has emerged (e.g., IT genet-
ics, bioengineering, intelligent design), while tradi-
tional professions (e.g., accounting) are gradually
disappearing or undergoing fundamental transfor-
mations. Given the rise of new professions, young
people must be prepared for the reality that they
may need to change careers multiple times through-
out their lives.

Numerous studies show that the period of pro-
fessional self-determination is a psychologically
challenging time for many students. Young people
view this phase of their lives as difficult, often ex-
periencing anxiety and uncertainty about their fu-
ture. Today, not all high school students are fully
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prepared to make independent career choices. Re-
gardless of their school type or region, students face
significant challenges in this process, underscoring
the importance of studying this issue. Psychologi-
cal well-being and professional confidence are in-
fluenced not only by external factors but also by in-
ternal characteristics and motivations. For instance,
high school students’ cognitive interests, value ori-
entations, awareness of their abilities and potential,
and level of social intelligence all play a crucial role
in their career decision-making.

Literature review

There are several researchers who have contrib-
uted to the study of students’ future career choices.
For example, E.A. Danilova presents research find-
ings on career choice and its motivation among
school graduates. The study involved 10th and 11th
grade students. The survey results indicate that the
career choices of school students are highly indi-
vidualized and based on their personal preferences,
interests, and aptitudes. Sixty percent of the gradu-
ates have chosen their future professions. The dis-
tribution of professions shows that the fields chosen
by today’s adolescents are those characterized by
social interaction and interpersonal communica-
tion (Danilova, 2021). Russian scholars Narbut N.P.
and Trotsuk 1.V, in their work “Life Plans of Rus-
sian Students: Hopes and Fears in the Professional
Field,” examined the life strategies and the profes-
sional and educational trajectories of young people
(Narbut, Trotsuk, 2014). Additionally, A.A. Onip-
ko, in the work “Self-Determination of High School
Students in the Process of Career Choice: A Socio-
logical Analysis,” considers sociological approach-
es to researching the professional self-determination
of high school students (Onipko, 2011).

In Turkey, important decisions, such as choos-
ing a future profession, are influenced by cultural
factors, including family and close social circles.
High school students often lack sufficient and ac-
curate information about themselves and potential
careers, which creates difficulties in career selec-
tion (Kirdok & Harman, 2018). Blazquez C. and
colleagues studied the factors that determine high
school students’ career preferences using a discrete
choice model. The results showed that school type,
gender, academic performance, type of work, and
parents’ education level significantly influence
students’ career choices. However, these factors
may vary depending on the chosen profession and
career field. Additionally, the researchers found
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that gender, academic achievement, school type,
and parental occupation play a crucial role in ca-
reer selection, with clear gender differences. Boys
tend to choose careers in STEM fields, while girls
prefer professions in healthcare, education, and the
humanities (Blazquez et al., 2024).International re-
searchers have also extensively studied students’
career choices, emphasizing the importance of ca-
reer counseling in schools for students preparing to
graduate. Career counseling helps students make
informed decisions about their future professions
by considering their individual abilities (Maree,
2024). In his research, Maree describes the impact
of cultural factors on career choices among youth
in South Africa. In these cultures, girls are often
expected to choose professions related to house-
hold duties, which restricts their ability to select
careers based on their interests and capabilities.
Additionally, gender discrimination and limited
access to education further constrain their career
opportunities (Maree, 2020).

In the United States, school counselors assist
students in selecting their future careers. This prac-
tice originated with the establishment of the Ameri-
can School Counselor Association (ASCA). Ac-
cording to ASCA, school counselors who influence
career choices are qualified educators providing
professional guidance on career selection and de-
velopment (ASCA, 2012). In England, the Careers
Hubs model is being tested as a career guidance sys-
tem in schools. This model helps students choose
their future professions through eight key indica-
tors. Research findings indicate that career guidance
efforts are more effective in hub schools compared
to other schools (Percy & Tanner, 2022). Larran
and Hein conducted a large-scale study to assess the
necessity and significance of school counseling in
Eastern and Southeast Asian countries. The study
revealed similarities in the need for school coun-
selors, emphasizing the importance of professional
training and the necessity of a specialized academic
program for training career guidance professionals
(Larran & Hein, 2024). Nazareno et al. highlighted
the need for a specialized course in schools to help
students make the right career choices. This course
should focus on helping high school students iden-
tify their interests and abilities, guiding them toward
informed career decisions (Nazareno et al., 2021).
Investing in career guidance programs is crucial.
Well-structured and systematic career counseling
helps students make informed career choices based
on their ambitions, interests, and skills. A compre-
hensive study of professions and career-related de-
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cision-making significantly impacts students’ future
employment opportunities and career success (Eu-
ropean Commission, 2021).

Domestic researchers Sadyrova M.S. et al. high-
light various factors that influence young people’s
inability to make the right career choices. Their
study reveals that outdated methods, such as stan-
dardized counseling sessions and psychological
testing, which are still widely used in many schools,
are ineffective for determining high school students’
professional preferences (Sadyrova et al., 2024).
Additionally, there are differences in career pref-
erences between high school students in urban and
rural schools. For example, urban high school stu-
dents actively seek out extracurricular career guid-
ance programs, while rural students are limited to
career guidance activities conducted solely within
their schools (Sarsenova, 2024).

Methods and methodology

In 2023 (January-May), a sociological study
was conducted in the cities of Astana, Almaty, and
Shymbkent, which hold national significance, as well
as in rural areas of the Almaty, Turkistan, West Ka-

zakhstan, Abai, and Pavlodar regions. The study
included both general and specialized educational
institutions. The survey method was employed as
the primary data collection technique, allowing
for the acquisition of objective information on ca-
reer choice strategies. This approach facilitated the
participation of a large number of respondents se-
lected through a sampling process. The sample size
consisted of 1,093 respondents, specifically 16- and
17-year-old high school students. The study utilized
a quota-stratified multi-stage sampling model. The
research objective was to examine the career choice
strategies and motivations of 10th and 11th-grade
students, considering their school type and language
of instruction. The collected data were analyzed us-
ing SPSS 22.0 software.

Results and discussion

Career guidance in schools plays a crucial role
in shaping students’ professional orientations and
preferences. As part of the study, questions were
asked regarding high school students’ career choic-
es and their experiences with career guidance pro-
grams.

Table 1 — Has Career Guidance Been Conducted at Your School in the Last Two Years? (N=1093)

Ne Answer options Frequency indicator With percentage (%)
1 Yes, several times 641 58,6
2 Once or twice 375 343
Never 77 7,0
In total 1093 100%

According to the responses received, career
guidance activities are conducted in most schools
with varying frequency and consistency. A total
of 92.9% of surveyed high school students indi-
cated that career guidance had taken place in their

schools over the past two years. Among them,
58.6% reported attending multiple career guid-
ance sessions. Additionally, a small proportion
of schools (7%) do not conduct career guidance
activities (table 1).

Table 2 — Frequency of Career Guidance Activities by School Type and Language of Instruction, N=1093

No | Has career guidance been conducted by school type by language of instruction
at your school in the last two years? | general education school | specialized school Kazakh Russian
1 | Yes, several times 57.2% 67,5% 58,6% 58,8%
2 | Once or twice 35,0% 29,8% 34,2% 34,4%
3 | Never 7,7% 2,6% 7,2% 6,8%
In total 100% 100% 100% 100%
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No significant statistical differences were found
when comparing the frequency of career guidance
activities across different school types. The overall
rate of career guidance implementation was 92.2%
in general education schools and 97.3% in special-
ized schools. However, the percentage of schools

that do not conduct career guidance activities was
notably higher in general education schools (7.7%)
compared to specialized schools (2.6%). Addition-
ally, no significant differences were observed in the
frequency of career guidance activities based on the
language of instruction (table 2).

Table 3 — Participation in extracurricular career guidance work by school type, N=1093

by school type

Ne What types of career guidance are provided at the school? general education specialized
school school
| Iﬁgefﬁflrllieg 0sfeeasrscig I':lnd viewing of University presentations, videos, films about 24.6% 24.5%
2 Individual consultation 18,4% 21,9%
3 Psychological testing 19,7% 24,5%
4 Testing to determine professional preferences 20,2% 27,2%
5 Meetings, events in Kazakhstan colleges 10,5% 7,3%
6 Fairs, meetings with representatives of foreign universities 6,7% 6,0%
7 Events, meetings with students of Kazakhstan universities 8,1% 7,9%
8 Thematic events related to economics or specific professional fields 3,8% 1,2%
9 I did not participate in extracurricular career guidance 40,0% 36,0%

" Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

The analysis of responses regarding participa-
tion in extracurricular career guidance activities
revealed that students from different school types
choose various methods and formats. Among the
most frequently used approaches, the top three in-
clude. Watching university presentations, video
clips, and self-directed exploration, which is a popu-
lar method among both general education (24.6%)
and specialized school students (24.5%). At first,
career preference tests rank second. 27.2% of spe-
cialized school students took a career preference
test, compared to only 20.2% of general education
school students. This suggests that this type of ca-
reer guidance is more commonly conducted in spe-
cialized schools than in general education schools.
Second, psychological testing is the third most com-
mon method. 19.7% of general education school
students used psychological testing, while the share
among specialized school students was 24.5%.
Third, some students reported not participating in
any career guidance activities. Specifically, 40.0%
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of general education school students and 36.0% of
specialized school students never attended exter-
nal career guidance organizations. Thematic events
related to economics or specific professional fields
were found to be less popular among specialized
school students compared to those in general educa-
tion schools. Only 1.2% of specialized school stu-
dents had participated in such events in the past two
years, whereas the percentage among general edu-
cation school students was slightly higher at 3.8%
(table 3).

A comparative analysis by school type revealed
differences in students’ independent access to ca-
reer guidance services. Students from specialized
schools were significantly more likely than those
from general education schools to utilize career
preference tests, psychological testing, and individ-
ual counseling services.

Next, by asking the question, “Which profes-
sional field do you choose?”, we aimed to identify
students’ preferred career paths.
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Table 4 — Preferred Career Fields, N=1093

Ne Which professional field do you choose? with percentage (%)
1 Natural Sciences 32,2

2 Social and Humanitarian Sciences 23,5

3 Information Technology 17,3

4 Technical Sciences 16,6

5 Foreign Languages 16,3

6 Arts 12,6

7 Law 10,3

8 Economic Sciences 9,8

* Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

The ranking of responses indicates that natural
sciences (32.2%), social and humanitarian sciences
(23.5%), and information technology (17.3%) are
the most preferred fields among general education
students. One in three students wishes to pursue
education in natural sciences, one in four in social
and humanitarian sciences, and one in five priori-
tizes information technology. A decline in interest
in law and economic sciences has been observed,
with only 9.8% of surveyed high school students
indicating a preference for careers in economics.
Similarly, the arts sector is not a major priority,
with only 12.6% of students expressing interest in
this field.

Additionally, compared to students in general
education schools, those in specialized schools are
more informed about labor market changes and
demand for professions (45.7% vs. 37.7%, respec-
tively). Specialized school students also rely less
on advice from parents, relatives, and friends when
choosing a future profession (29.8% vs. 37.4%, re-
spectively) (Table 4).

By school type, students from both general
education schools (32.3%) and specialized schools
(31.8%) show a strong preference for natural sci-
ences. The next most selected field is social and
humanitarian sciences, with 23.1% of general edu-

Table 5 — Motivations for Choosing a Future Profession, N=1093

cation students and 25.8% of specialized school stu-
dents choosing this area.

The ranking of career field choices among stu-
dents studying in Kazakh shows a preference for nat-
ural sciences (33.8%), technical sciences (20.8%),
and social and humanitarian sciences (19.8%).
Among Russian-speaking high school students, the
most preferred fields are natural sciences (30.4%),
social and humanitarian sciences (28.0%), and for-
eign languages (19.9%). By language of instruction,
both Kazakh-speaking (33.7%) and Russian-speak-
ing (30.4%) students prioritize natural sciences.
However, technical sciences are chosen by 20.8%
of Kazakh-speaking students, while only 11.5% of
Russian-speaking students prefer this field. Con-
versely, 28.0% of Russian-speaking students opt for
social and humanitarian sciences, compared to only
19.8% of Kazakh-speaking students.

Regarding motivations for career choice, high
school students value the significance of the pro-
fession, job type, and employment opportunities.
To assess this, students were asked to rank 15 re-
sponse options on a “level of importance” scale in
response to the question: “What is important to you
when evaluating a future profession or job type?”
The responses were ranked based on their degree of
importance.

What is important to you when evaluating
a future profession or job type?

very important | not very important | not important

1 High salary 89,6% 6,2% 4,2%
2 Opportunity to work independently 81,7% 13,1% 5.2%
3 Career growth opportunities 80,5% 11,3% 8,1%
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Continuation of the table

Ne What;zﬁfsg::;ets:i}; (1)1110‘:?:;)1 tey‘;l;l ating very important | not very important | not important
4 Highly qualified profession, job 74,4% 20,8% 4,8%
5 Availability of many job opportunities in this field 67,7% 22,9% 9,4%
6 Affordable tuition fees for the family 64,7% 20,1% 15,2%
7 Possibility of additional income sources 64,7% 17,6% 17,7%
3 Avallabllhty of numerous educational grants for this 60.8% 21.7% 17.5%

profession
9 Opportunity to establish beneficial connections 60,8% 23,2% 16,0%

10 | Family’s ability to support future career 59,9% 25,2% 22,0%
11 | Socially significant profession 59,0% 25,5% 15,5%
12 Parents’ preference 56,7% 19,9% 23,3%
13 | Opportunity to manage and lead 55,3% 26,3 18,5
14 | High social status in society 49,0 28,1 22,9
15 | Ability to study in the home region or city 45,0 26,1 28,9

* Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

According to the study results, the top five fac-
tors that respondents consider very important are:
high salary (89.6%), opportunities for self-real-
ization (81.7%), opportunities for career growth
(80.5%), a highly qualified profession (74.4%), and
high demand for jobs in this specialty (67.7%). As
we can see, material factors are the primary motiva-
tion for high school students when choosing a future
profession.

The following five important parameters are:
affordable tuition fees for the family — 64.7%, ad-
ditional income — 64.7%, availability of educational

grants in this specialty — 60.8%, effective connec-
tions — 60.8%, and family support for a future career
-59.9%.

The last five important characteristics of the
chosen future profession and type of activity are: so-
cially significant activity — 59.0%; parental prefer-
ence — 56.7%; management opportunities — 55.3%;
high status in society — 49.0%; and obtaining an ed-
ucation in the region and city of residence — 45.0%.
As you can see, motives such as social status, ca-
reer, and the preferences of society and family are
prominent (Table 5).

Table 6 — Motives for choosing a future profession by school type, N=1093

o very important not very important not important
What is important to you when | | |
Ne | assessing the future profession, type of | ENCra specialized genera specialized genera specialized

activity ? education school education school education school

school school school
1 | High wages 89,7% 88,7% 6,4% 5,3% 3,9% 6,0%
2 | The ability to work independently 81,0% 86,1% 13,6% 9,9% 5,4% 4,0%
3 | Career opportunities 80,4% 81,5% 11,4% 11,3% 8,2% 7,3%
4 | Highly qualified profession, job 75.2% 69,5% 20,4% 23.2% 4,5% 7,3%
5 ‘;)iffjﬁ;l‘ty of many jobs in this 69,3% 57,6% 22,1% 27.8% 8,6% 14,6%
6 | Affordable tuition for the family 66,5% 53,6% 20,1% 20,5% 13,5% 25,8%
7 izlxlxéillllillalhty of an additional source of 65.8% 57.6% 17.0% 21.2% 17.2% 212%
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Continuation of the table

o very important not very important not important
What is important to you when " " |
Ne | assessing the future profession, type of | ESNCTA | opiafipeq | EENCTA specialized | 52 specialized
activity ? education school education school education school
school school school
3 The avgllabﬂlty of many educational 62.0% 53.6% 212% 24.5% 16.8% 21.9%
grants in this field
9 The ab11'1ty to establish effective 62.2% 51.7% 22.2% 20.8% 15.6% 18.5%
connections
10 I;:jfmﬂy s ability to help with a future | =5, 44,4% 24,3% 30,5% 21,4% 25,2%
11 | Type of socially significant activity 58,7% 60,9% 25,7% 24,5% 15,6% 14,6%
12 | Parental preferences 58,0% 49,0% 20,0% 19,9% 22,1% 31,1%
13 | Allows you to manage 55,2% 55,6% 25,6% 30,5% 19,2% 13,9%
14 | Gives a high status in society 48,2% 54,3% 29,0% 22,5% 22,8% 23.2%
Studying at higher education institutions
15 |located in their region or city of 46,8% 33,8% 26,5% 23,2% 26,6% 43,0%
residence

* Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

If we rank the motives by importance, three pri-
mary factors were identified in choosing a future
profession. For both general and special school stu-
dents, the main factors are career opportunities, high
wages, and the ability to work independently. The
second most important factors are a highly quali-
fied profession, the availability of many jobs in this
field, and affordable tuition fees for families. The
next three factors are the availability of an addition-
al source of income (65.8% / 57.6%), the availabil-
ity of many educational grants in this field (62.0%
/ 53.6%), and the ability to establish effective con-
nections (62.2% / 51.7%).

Regarding the importance of affordable tuition
fees for families, 66.5% of general school students
rated it as “very important”, compared to 53.6% of
special school students. When analyzing the “not
important” motives, significant differences were ob-
served by school type. For instance, the motive of
“affordable tuition for the family” is not very impor-
tant for 25.8% of special school students, while only
13.5% of general education students share this view.
Therefore, for general school students, the amount
of tuition fees is more significant for their parents
than it is for special school students.

The large number of educational grants for the
chosen specialty is deemed “very important” by
62.0% of general school students, while for special
school students, this figure is 53.6%. Among those
who consider it “not important”, 21.9% of special

school students do so, compared to 16.8% of gen-
eral school students. While the majority of special
school students (43.0%) believe that studying at
higher education institutions located in their region
or city of residence is not an important motive, this
figure is significantly lower for general school stu-
dents (26.6%). General school students are more
likely to plan to study at a higher education institu-
tion located in their city of residence (Table 6).

In the analysis of the data obtained, the most im-
portant motive for choosing a future specialty based
on the language of instruction is “high salary” for
students studying in Kazakh (89.8%) and Russian
(89.3%). In second place is “career growth opportu-
nities” for students studying in Kazakh (80.2%) and
Russian (81.0%).

The motive of having many job prospects in
the chosen specialty is very important for 72.0% of
students studying in Kazakh, while this percentage
is lower for students studying in Russian (62.6%).
This motive is not important for 7.4% of students
studying in Russian, while 11.1% of students study-
ing in Kazakh indicated that it is not important. This
suggests that for high school students studying in
Kazakh, having job opportunities in their chosen
specialty is a more significant motive than for those
studying in Russian. For students in Kazakh-lan-
guage schools (49.8%), the opportunity to receive
an education in the city or region where they live is
important. The availability of educational grants as
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a factor in choosing a future profession is more sig-
nificant for high school students studying in Kazakh
(64.4%) than for those studying in Russian (56.5%).

To determine how many high school students
intend to become state education grant holders,
the question “Do you make efforts to receive a
state education grant?” was asked. More than

half of the respondents (61.7%) indicated that
they are making efforts to become state education
grant holders. While 4.7% of high school students
stated that they study in a paid department, 3.2%
of respondents expressed that they do not expect
to receive a state education grant, as they plan to
study abroad.

Table 7 — Intention to become a holder of a state educational grant, N=1093

. by school type by language of instruction
Do you make efforts to receive a state - — - —
Ne education grant? general education specialized general education specialized
school school school school
| Iam dgmg my best‘t(? become a state 62.2% 58.3% 65.9% 56.5%
education grant recipient
2 | Yes, I am trying, but it is not important to me, 12,5% 18,5% 12,1% 14,9%
Yes, but I don’t think becoming a state
3 | education grant recipient based on my 10,6% 9,3% 8,6% 12,7%
performance
4 | No, I’'m not making the necessary effort 6,8% 4,0% 6,0% 6,8%
5 | No, [don't need a grant, 4,6% 5,3% 3,7% 5,8%
study in a fee-paying department
6 | No, because I am going to study abroad 3,0% 4,6% 3,2% 3,2%
No, b'ecause I have no plans to continue 0.3% 0.0% 0.5% 0.0%
studying further
In total 100,0% 100,0% 100,0% 100,0%
Now, when analyzing the data by school type Conclusion

and language of instruction, the proportion of high
school students in general education schools who
answered, “I am doing my best to become a state
education grant recipient” (62.2%) is significant-
ly higher than that of students in special schools
(58.3%). While 18.5% of special school students
responded, “Yes, I am trying, but it is not impor-
tant to me,” only 12.5% of general school students
provided the same response. Additionally, 5.3% of
general school students and 4.6% of special school
students noted that they study in a fee-paying de-
partment. For general school students, becoming a
state education grant recipient is important.

Winning a state education grant is much more
important for students in Kazakh-language schools
(65.9%) than for those in Russian-language schools
(56.5%). Furthermore, 12.7% of Russian-language
students and 8.6% of Kazakh-language students ad-
mitted that they are not confident in their chances of
becoming a state education grant recipient based on
their performance (Table 7).
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The analysis of the results made it possible to
identify the following groups of motives influencing
high school students’ choice of future professions.

Material Motives. One of the main motives is
the pursuit of a good salary and financial stability.
Many high school students strive to choose a profes-
sion that ensures a decent standard of living, meets
their needs, and provides financial security for the
future. According to the study, the majority of high
school students (89.6%) consider a high salary to be
an important factor when selecting a profession. In
terms of language of instruction, “high salary” is a
particularly significant motive for students studying
in both Kazakh (89.8%) and Russian (89.3%). For
students in general education schools (89.7%) and
specialized schools (88.7%), the primary motivation
for choosing a future profession is the potential for
a high salary and the opportunity for self-employ-
ment. Field of Work and Career Direction. Some
high school students focus on specific professional
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fields that interest them. One in three high school
students wants to pursue education in the natural
sciences, one in four prioritizes social and humani-
tarian sciences, and one in five prefers information
technology. When analyzing students’ choice of pro-
fession by school type, there were no significant dif-
ferences, as high school students primarily preferred
natural sciences, social and humanitarian sciences,
and information technology. However, in terms of
language of instruction, Kazakh-speaking students
prioritized natural sciences, technical sciences,
and social and humanitarian sciences. Meanwhile,
Russian-speaking high school students ranked their
professional preferences as natural sciences, social
and humanitarian sciences, and foreign languages.
The study also revealed that interest in law and eco-
nomics-related professions among today’s youth is
relatively low.

Interest in the Profession. Many high school
students choose professions that interest them and
bring satisfaction. In the future, they strive to en-
gage in activities they enjoy. Interest in a profes-
sion may be linked to personal abilities and ex-
periences. The majority of high school students
have already decided on their future profession,
indicating that their career choice strategies are
well-structured. When selecting a future pro-
fession, students in Kazakh-language schools
(49.8%) consider the availability of educational
opportunities in their city or region important.
Additionally, Kazakh-speaking high school stu-
dents place greater importance on job availability

in their chosen field compared to their Russian-
speaking peers.

Opportunities and Resources. Some students
choose professions based on available opportunities
and resources. For example, they select universi-
ties that offer quality education with affordable tu-
ition fees. In this case, career choice is pragmatic
and based on realistic opportunities. Compared to
students in specialized schools, those in general
education schools view university tuition fees as
a significant factor. While the number of available
scholarships is not a major concern for specialized
school students, it is crucial for general education
school students. The availability of government-
funded scholarships in a chosen field is a more
important motivator for Kazakh-speaking stu-
dents (64.4%) than for Russian-speaking students
(56.5%). Analysis of the collected data suggests that
general education students primarily rely on state
scholarships, whereas specialized school students
focus on their personal abilities and opportunities.

The study results show, that specialized school
students make greater use of psychological testing
and individual career counseling services compared
to general education students.

In conclusion, today’s youth quickly adapt to
new social changes. When choosing a future pro-
fession, high school students’ motivations and strat-
egies vary based on their type of school and the
language of instruction. These choices are largely
influenced by their intellectual abilities and poten-
tial.
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GENDER INEQUALITY AND EDUCATIONAL ASPIRATIONS
OF WOMEN FROM ETHNIC COMMUNITIES:
THE CASE OF TAJIK WOMEN FROM THE TURKESTAN REGION

Gender inequality in education and professional development remains a pressing issue in modern
society, especially among ethnic communities. This study analyzes the educational and career oppor-
tunities of Tajik women in the Turkestan region of Kazakhstan. The aim of the study is to examine the
influence of traditional, Soviet and Western discourses on gender roles, educational aspirations and
professional opportunities of Tajik women.

The methodology of the work is based on a qualitative approach, including narrative interviews and
observations of the objects of study. The opinions of more than 16 respondents, represented by women
of the Tajik ethnic group of different ages, levels of education and social status, were analyzed. The ob-
tained qualitative data were processed using MAXQDA software.

The main findings of the study show that Tajik women face limitations related to traditional gender
roles and the specifics of their ethnocultural environment. Despite the desire to provide their children
with an education, social and financial barriers remain serious obstacles. The influence of family ex-
pectations, cultural traditions and socio-economic conditions limits their professional and educational
prospects.

The work contributes to the study of gender inequality, demonstrating the complexity of the inter-
action of cultural discourses in the formation of women’s social roles. The practical significance of the
study lies in the possibility of understanding barriers in education and in the professional realization of
Kazakhstani women in general, using the example of Tajik women and in the development of opportuni-
ties aimed at increasing the level of education and social status of women to implement gender equality
in Kazakhstan.

Key words: gender inequality, education, ethnic communities, career, Tajik ethnicity, women.
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DTHUKAABIK, KAybIMAACTbIKTAPAAFbl 9MEAAEPAiH FTeHAEPAIK TeHCI3Ari
XdHe 6iAim 6epy yMTbiAbICTapbl: TypkKicTaH eHjipiHAeri
TOXIK 9MeAAEPiHiH, MbICAaAbIHAQ

Kasipri kofamaa, ocipece 3THMKaAbIK KaybIMAACTbIKTap apacbiHAa 6iAiM  Gepyaeri >koHe
KaCibM KbI3MET KepPCETYAEri reHAEPAIK TEHCI3AIK ©3eKTi MaceAe 0oAbIn Kaaa 6epeai. bya septrey
KasakcTaHHbIH TypKicTaH 0OAbICbIHAAFbI TOXKIK SMEAAEPiHiH BIAIM aAy XKoHEe MaHCaNTbIK MYMKIHAIKTEPIH
TaAAayFa apHaAfaH. 3epTTeyAiH MakCcaTbl — AOCTYPAI, KEHECTIK XoHe 6aTbICTbIK, AMCKYPCTapAbIH TOXXiK
SMEAAEPIHIH FeHAEPAIK POAAEPIHE, BIAIM aAy YMTbIAbICTAPbIHA XXOHE KaCiOM MYMKIHAIKTEpiHe acepiH
3epTTey 60AbIN TabblAAAbI.

KymbiC aaicTemeci oHrimMeaey cyxbaTTapbl MeH 3epTTey OObekTiAepiH 6GakbiAayAbl KaMTUTbIH
canaabl TociAre HerizaeAreH. XKacbl, 6iAIM AeHrerni MeH SAeYMETTIK >KaF Aaibl 9PTYPAI TOXKIK YATbIHbIH,
arieAAepiHeH KypanFaH 16-paH acTam pPecrioHAEHTTEPAIH MiKipAepi TaAAaQHAbL. AAbIHFAH camnaAbl
Aepektep MAXQDA 6arAapAamanbik, KyPaAbiHbIH KOMETiIMEH BHAEAAI.

3epTTey HaTMXKEeAEPI TXKIK BMEAAEPIHIH ABCTYPAI TEeHAEPAIK POAAEPTE )KBHE OAAPAbIH 3THOMBAEHMU
OPTaCbIHbIH, epeKLIEAIKTEPiHE BaNAAHbICTbI LIEKTeyAepre Tan 6oAFaHbIH kepceTeai. baaaaapbiHa GiAim
6epyre yMTbIAFaHbIHA KapamMacTaH, 9AEYMETTIK XXoHe KapXKbIAbIK, LieKTeyAep 6acTbl Keaepriaep GOAbIN
Kana Oepeai. OT6ACLIAbIK, YMITTEPAIH, MOAEHM ASCTYPAEPAIH >KOHE SAEYMETTIK-3KOHOMMKAAbIK,
>KaF AalMAapAbIH 8CepPi OAApPAbIH KOCiOu kaHe BiAIM 6epy MYMKIHAIKTEPIH WeKTenAI.

JKYyMbIC aeApepAiH SAEYMETTIK POAAEPIH KAAbIMTACTbIpYAaFbl MBAEHU AMCKYPCTApAbIH ©3apa
OpEKeTTECYiHIH KYPAEAIAITIH KepceTe OTbIpbIN, TeHAEPAIK TEHCI3AIKTI 3epTTeyre yAeC KOCaAbl.
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TeyAIH NPakTUKAAbIK, KYHABIAbIFbl TOXKIK aMeAAepiHiH MbICAAbIHAQ YKAAMbI Ka3akCTaHAbIK, MeAAEpPAiH,
KaCibu icke acblpy MeH GiAiM Gepyaeri KeAepriAepAi TYCiHy yiiH nanaasbl 60AbIn keaeai. CoHaan-ak,
3epTTey aMeAAEpAIH BIAIM AeHrerni MeH aAeyMEeTTIK MepTebeciH apTTbipy apkbiAbl KasakcraHAa reH-
AEPAIK TEHAIKTI >Ky3ere KamTamacbi3 eTyre GarbITTaAFaH MYMKIHAIKTEPAT 83ipAEYAT KO3AENMA.

Tyiin ce3aep: reHAEpAIK TEHCI3AIK, BIAIM, STHMKAABIK, KaybIMAACTbIKTAp, MaHcar, ToXKiK 3THOCHI,
areasep.
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leHAepHOe HepaBeHCTBO U 06pa3oBaTeAbHble YCTPEMAEHMUS! )KeHLLUH
M3 3THUYECKMX COOOLLeCTB: Ha NpUMepe TaAXKMKCKMX dKeHLLIMH
TypkecTaHcKoro permoHa

l'eHAEpHOE HEPaBEHCTBO B 06pa3oBaHUM 1 NPOMECCMOHAALHOM PEaAM3aLIMM OCTAETCS aKTYaAbHOM
npo6Aemoit B COBpEMEHHOM 06LLECTBE, OCOBEHHO CPeAM ITHMYECKMX coobLLecTB. HacTosiee nccae-
AOBaHME MOCBSLEHO aHaAM3y 06pPa30BaTEAbHbIX M KapbepHbIX BO3MOXXHOCTEN TAAXMKCKMX >KEHLLMH
B TypkecTaHCKOM pervoHe KasaxcraHa. LleAblo McCcAeaOBaHUS SIBASETCS M3yUYeHMEe BAUMSHUS Tpaan-
LIMOHHbIX, COBETCKMX M 3araAHbIX AMCKYPCOB Ha reHAEPHble POAM, 0OPA30BATEAbHbIE YCTPEMAEHUS U
npoeccMoHaAbHble BO3MOXHOCTU TAAXKMKCKMX XKEHLLMH.

MeTtoaororus paboTbl 6a3MpyeTcs Ha KaueCTBEHHOM MOAXOAE, BKAKOYAIOLLEM HappaTUBHbIE WH-
TEPBbIO M HAOAIOAEHMS 32 OGbEeKTamMM MCCAEAOBaHUS. BbiAM nMpoaHaAM3MpoBaHbl MHEHUs Goaee 16
PECNOHAEHTOK, MPEACTABAEHHbIX >KEHLUMHAMWM TAAXKMKCKOM 3THUYECKOM rpymnrbl Pa3HOro BO3pacTa,
YPOBH$I 06pa30BaHNS U COLMAALHOTO MOAOXKEHMS. [TOAyUYeHHble KaYeCTBEHHbIE AaHHble GbiAn 06pabo-
TaHbl C MCMOAb30BaHMeM nporpammtuoro obecnedenns MAXQDA.

Pe3yAbTaTbl MCCAEAOBAHUS YKa3bIBAOT, UTO TAAXKMKCKME >KEHLUMHbI CTAaAKMBAIOTCS C OrpaHuye-
HMSIMM, CBA3AHHBIMM C TPAAMLIMOHHBIMU FTEHAEPHBIMM POASIMU M OCOBEHHOCTSIMM MX STHOKYAbTYPHOW
cpeabl. HecMoTps Ha cTpemAeHue aaTb CBOMM AeTSIM obpa3oBaHue, CoumanbHble U (hrHaHCOBblEe Oa-
pPbepbl OCTAIOTCS CEPbE3HbIMM NMPENSTCTBUAMU. BANSHME CEMENHbBIX 0XKMAQHWI, KYAbTYPHbIX TPAANLIMIA
M COLMAAbHO-3KOHOMMYECKMX YCAOBMIA OrpaHMuMBaeT MX NMpoceccroHaAbHble M 06pas3oBaTeAbHble
nepcrnexKTUBbI.

PaboTa BHOCWUT BKAQA B M3ydyeHME FeHAEPHOrO HEepPaBEHCTBA, AEMOHCTPUPYS CAOXKHOCTb B3aw-
MOAENCTBUS KYAbTYPHBIX AMCKYPCOB B (DOPMMPOBAHMM COLIMAAbHBIX POAEN >XeHLWMH. [NpakTnyeckas
LLEHHOCTb MCCAEAOBAHMS 3aKAKOYAETCSl B BO3MOXXHOCTM MOHUMaHUSI 6apbepoB B 06pa3oBaHmnm U B Npo-
(pecCcrMoHaAbHOM peaAm3aLmm Ka3axCTaHCKMX XKEHLLMH B LIEAOM, Ha NMPUMEpPE >KEHLLUMH-TAAXKNYEK U B
pa3paboTKM BO3MOXHOCTEN, HaNpaBAEHHbIX Ha MOBbILLEHWE YPOBHS 06pa3oBaHMs 1 COLMAAbHOIO CTa-
TycCa XXEHLUMH AAS OCYLLECTBAEHNS FrEHAEPHOro paBeHCTBa B Ka3axcraHe.

KAloueBble CAOBa: reHAEpHOE HepaBeHCTBO, 06pa3oBaHMe, STHUYECKME COOOBLIECTBa, Kapbepa,
TAAXKMKCKUIA 3THOC, >KEHLLMHDI.

Introduction

Social inequality refers to the unfair or un-
even distribution of resources and opportunities
among members of society (Koh, 2020), which is
determined by their availability. Gender inequal-
ity, including in the educational sphere, remains a
pressing issue in both developed and developing
countries (Zajda, 2022). These issues continue to
play a key role in the context of human development
and sustainable economic growth.

In the context of accelerating digitalization,
which creates risks of digital and other forms of
inequality, the quality and accessibility of educa-
tion at all levels are of particular importance. Ka-
zakhstan ranks 76th among 146 countries with an

index of 0.710, which reflects significant progress
in achieving gender equality. The highest indicators
are noted in the field of education, where the index
reaches 0.999, indicating full equality. At the same
time, in the field of economic participation and op-
portunity, the results are less impressive, with an in-
dex of 0.751 (Global Gender Gap report 2024 Brief-
ing)

Gender inequality in education can reduce the
overall level of human capital in a society, reduce
the positive externalities of education (Karimah &
Susanti, 2022), increase income inequality (Badri-
ah & Istiqgomah, 2022), and slow economic growth
(Ezekwe & Enweani, 2019). At the same time, elim-
inating gender inequality in education contributes to
the growth of real GDP per capita (Esen & Seren,
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2022) and increases economic productivity (Ben
Saad & Assoumou-Ella, 2019). In this regard, one
of the Sustainable Development Goals is defined as
“Achieve gender equality and empower all women
and girls” (Leal Filho et al., 2022). According to
the “3E” concept of the Organization for Economic
Cooperation and Development, education is a key
factor in the empowerment of women, along with
employment and entrepreneurship (OECD, 2014a).
The relevance of this article is due to several
factors. Firstly, Kazakhstan is a country with a mul-
tinational population, where Tajiks, like represen-
tatives of other ethnic groups, comply with some
of the community requirements, especially in the
southern regions. At the beginning of 2024, 55,1913
Tajiks live in Kazakhstan, which is 0.3% of the total
population of the republic. The majority of Tajiks
live in rural areas (72%), namely in the Turkestan
region 70.4% of people. Most of them live in the
Maktaaral (15,228 people), Zhetysay (12,410 peo-
ple) and Saryagash (9,491 people) districts (Popu-
lation, 2024). Tajiks in Kazakhstan are known for
having many children, however, it is worth noting
that large families are typical not only for certain
ethnic groups, but also for various ethnic groups in
the southern regions (Kim G., 2024). Tajiks were
chosen for interpretation in this article as one of the
many ethnic communities of Kazakhstan, however,
this does not mean that problems of access to educa-
tion and professional development are typical only
for this ethnic group, such features are also present
in the indigenous Kazakh population. Tajik women,
living mainly in the south of Kazakhstan, occupy
an important place in the country’s economy due
to their role in agricultural production. As repre-
sentatives of the “melon people,” they are actively
engaged in the cultivation of melons, such as wa-
termelons and melons, which contributes to the de-
velopment of the agricultural sector and provides a
significant volume of the country’s exports. How-
ever, despite their contribution to the economy, Ta-
jik women often remain outside corporate structures
and formal employment, which limits their opportu-
nities for social and professional development.
Secondly, Kazakhstan is actively implementing
programs to promote gender equality and support
communities. However, the lack of data on the spe-
cial education and career opportunities of women
from different ethnic groups makes it difficult to
monitor and evaluate the effectiveness of these pro-
grams. The example of Tajik women can be used
to examine the common problems faced by women
of many ethnic groups living in Kazakhstan. Re-
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search into such cases allows us to identify barriers
and offer universal recommendations for improving
access to education and professional development,
benefiting various groups in society.

Thirdly, Tajik women, as representatives of
the community, face gender inequality. Traditional
norms, the role of women in the family, as well as
economic and language barriers can limit their op-
portunities for education and professional growth.
Research on this topic is important for understand-
ing how cultural and gender characteristics affect
the social mobility of women from communities.

Literature review

Kazakhstan has a unique combination of histori-
cal and contemporary cultural influences that shape
gender role expectations. First, traditional culture,
which intertwines nomadic and Islamic elements,
has a significant influence. In nomadic culture,
men and women were seen as equal participants in
public life, sharing responsibilities for raising live-
stock, managing migration, and, when necessary,
participating in military action or tribal leadership
(Balgabayeva et al., 2016). These traditions are
complemented by Islamic influences, as Kazakhs
adopted Islam in the 12th century, although their re-
ligious practices remain moderate (Balgabayeva et
al., 2016; Louw, 2007). Most women do not adhere
to strict Islamic norms, such as wearing the hijab
(Zhandossova, 2024).

The second major influence comes from Soviet
ideology, which continues to leave its mark on the
country’s life and political views. Soviet gender
equality policies encouraged women’s participation
in the economy, viewing them as an important part
of the workforce. Women were provided with social
guarantees, such as long maternity and childcare
leave, but their access to leadership positions and
decision-making was limited (Werner, 2003; Kan-
diyoti, 2007).

The third cultural influence is related to global-
ization processes and the spread of Western liberal
values. These trends have contributed to the growth
of women’s expectations regarding career develop-
ment, equal wages and working conditions, but have
also brought with them problems related to sexism
and stereotypes transmitted through popular culture
(Kandiyoti, 2007).

The combination of traditional, Soviet and
Western values creates unique conditions that influ-
ence women’s choice of education and career path.
However, the nature of this influence remains un-
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derstudied. The study of these processes is impor-
tant not only for Kazakhstan and Central Asia, but
also for global theory devoted to issues of gender
equality, education and employment. In a context
of increasing globalization and cultural interaction,
many women in different countries are confronted
with a similar combination of influences that shapes
their experiences in unique yet universal ways.

Gender role theory (Eagly, 1987) suggests that
people engage in activities that conform to their
culturally defined gender roles. According to social
role theory, societal expectations about the roles of
women and men are transmitted through the pro-
cess of socialization (Eagly & Wood, 2011). Young
women are socialized into gender role expectations
and are raised to conform to expectations about their
social roles (Eagly & Wood, 2011). Such gender
role beliefs exist in society, contribute to the forma-
tion of certain norms and practices of socialization
and encourage people to conform to these norms
(Eagly & Wood, 2011). The impact of social roles
and expectations on decisions about balancing work
and family life. The study found that women often
experience increased pressure to balance career and
family responsibilities, which can affect their pro-
fessional choices and career prospects. This suggests
that societal expectations of gender roles and family
responsibilities influence individual decisions and
career advancement opportunities(Greenhouse A.,
2016). The importance of social role theory in ex-
plaining gender differences in career achievement
and in developing interventions that promote gender
equality in careers. Social role theory examines the
influence of social norms and stereotypes on peo-
ple’s behaviour and choices, providing a framework
for analysing career differences between men and
women (Koening R, 2011) Translated with DeepL.
com (free version) According to societal gender
roles, men are associated with more powerful work
positions, and women are associated with a domestic
role and less powerful work (Kagazbekova, 2020).

Gender theory of organization suggests that the
culture of any organization is not gender-neutral and
that the formation of social and organizational struc-
tures and logics in organizations is based on a deep
process of genderization (Acker, 1990). Through
this organizational culture, women are often dis-
criminated against because they occupy less power-
ful positions.

Research demonstrates that gender inequality
in education also manifests itself in the profession-
al sphere through the ‘glass ceiling’ effect. Shows
that entrenched social and gender role expectations

perpetuate stereotypes that limit women’s career ad-
vancement, even in the presence of high levels of
education (Eagly & Wood 2011).

According to the theory of equal opportunity, the
level of income, health and education depended on
circumstances beyond the control of the individual
and on the efforts that were within his or her respon-
sibility. Initially, the theory of equal opportunity
was developed within the framework of social phi-
losophy, until D. Ramos (Ramos, 2016) proposed
the introduction of a mathematical formula, which
contributed to the development and application of
quantitative methods. A new technique for assess-
ing opportunities was also developed by F. Ferreira
and D. Gignoux (Ferreira, Gignoux, 2014).

Many researchers believe that gender inequal-
ity will decrease with economic growth. N. For-
sythe explained the differences between men and
women by differences in human capital, wage levels
and employment. (Forsythe, 2000) According to E.
Boserap, the gender gap widens at the initial stage
of economic development, but it decreases over
time as a country’s economy strengthens. However,
economic growth alone is not enough — changes in
the political sphere are also needed, as early stages
of economic development are often accompanied by
gender bias. (Boserup, 1970) Gender inequality is
largely determined by patriarchal family structure,
wage differentials and unequal distribution of prop-
erty, and economic growth does not always have a
positive impact on these factors.

Thus, K. Barone and L. Ruggera (Barone, Rug-
gera, 2018), when studying the factors that influence
the acquisition of education, taking into account dif-
ferent opportunities that are not always equal for
individuals, identified effects that they described as
primary and secondary. According to researchers,
the primary effect is influenced by the social status
of the family (1. economic factor; 2. cultural and ed-
ucational factor). The secondary effect is when the
transition to a new educational level is correlated
with the social background. And the influence here
is exerted by: 1. The economic factor — the costs of
education and 2. The psychological factor — the edu-
cation of the parents is a certain point that the child
wants to reach (Beimisheva, 2023)

Methods and methodology
The study is based on a qualitative method,
which is used in the context of the limitations of

existing research on the topic under consideration.
A qualitative approach is also indispensable when
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studying new, little-studied issues that are difficult
to fit into a strict theoretical framework, the bound-
aries of specific or group choices (Baltaci, 2019).
The qualitative method is used when the study of
the object includes subgroups about which it is im-
possible to obtain detailed information (for exam-
ple, gender, age or place of residence). In this case,
the choice of a qualitative approach is due to the fact
that the research problem has not previously been
considered comprehensively and systematically in
Kazakhstan. Given the specificity and small size of
the groups studied, this method turned out to be the
most effective for conducting field research.

The data for the analysis were obtained within
the framework of the project of the Ministry of Sci-
ence and Higher Education AR14870213 “Women
from Ethnic Communities as a Channel for Repro-
duction and Formation of a National Project and
Ethnic Identity (on the Example of the Turkestan
Region and Shymkent city)”. The object of the study
were women over 18 years of age of the Tajik eth-
nic group in the Turkestan region with experience in
raising children.

The study used narrative in-depth interviews
and sociological observation. Narrative interviews
are unstructured, in-depth tools with different char-
acteristics, conditioned by the respondent’s life his-
tory and cross-sectional analysis of the situational
context. This is an interview that encourages the
interviewer to convey important events in the infor-
mant’s life and social context. In this method, based
on the idea of reconstructing social events based on
the informants’ perspective, the interviewer’s in-
fluence on the conversation is minimal (Muylaert,
2014).

More than 100 women from ethnic communi-
ties took part in the study. In this article, we want to
provide an interpretation of the data of Tajik women
(16 in-depth narrative interviews). Before the inter-
view, informants were provided with information
on the topic and objectives of the study, voluntary
participation. The participants were explained the
conditions of anonymity, confidentiality of their
data and were guaranteed their use exclusively for
scientific purposes. The interview was conducted in
a semi-structured format based on a prepared pre-
liminary and adapted guide. The duration of each
interview ranged from 1 to 1.5 hours. The MAX-
QDA software designed for qualitative data analysis
was used to process the data. This program was used
to systematize, identify key narratives and interpret
them.
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Results and discussion

Education and occupation of Tajik women

As actors and beneficiaries, women are included
in the processes of institutionalization of society.
They are at both ends of this process. In this re-
gard, the education system is of great importance.
The sample of the sociological study also included
women with different levels of education and oc-
cupations. The majority of Tajik women have sec-
ondary education (63%), and only 31.25% of infor-
mants have higher education.

Tajik women interviewed were employed in
teaching, trade, medicine and other services; 6 out
of 16 respondents were housewives. Most of the
women interviewed said that they directly linked
their development and the development of their
children with education.

Myeanivmin. Topouewi 6onvin icmedim. Ka-
3ip 3epmmeywti, uHpopmamuxa noninen cabax de-
pemin. JKoeapoer 6inimiv oap. (Translation: I am a
teacher, I used to work as a kindergarten teacher.
Now I am a researcher, I teach computer science. [
have a higher education).

Tajik woman, 41 years old, teacher

binimim orcoeapul ynusepoe oxwvieanmoir. Colp-
0apua0a OKbl2AHMbIH OCbl HCAKMA, ARbLIWLLIH Ml
noHiniy myaanimimin. (Translation: I have a higher
education in the English language teacher special-
ty. I studied at the Syrdarya University, which is lo-

cated in our region).
Tajik woman, 29 years old, teacher

The majority of the population of mono-ethnic
settlements prefer religious education in madras-
sas as the most significant form of education, rather
than higher education itself. During the interviews,
there were also cases where families, especially
older members, were against women’s education.
However, despite all such prohibitions, despite in-
ternal rules and traditions, there are Tajik women
who plan to educate their children.

Observing the situation, it can be noted that
the majority of Tajik women are still deprived of
the opportunity to get an education. Social struc-
tures and family attitudes in society limit women’s
rights. Currently, one of the local opportunities to
get secondary education is probably studying in the
state language of one’s country or, at least, studying
one’s native language as an optional course within
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the school curriculum. It is worth noting that there
are schools with Tajik as the language of instruc-
tion in Kazakhstan, mainly located in the Turkestan
region. In addition, educational institutions with a
multilingual focus have opened classes in which in-
struction is conducted in Tajik (Otar E., 2024).

Planning for children’s future

Tajik women discuss the future with their chil-
dren, especially in terms of career choices. Mothers
encourage their children’s ambitions and emphasize
the need for education. For example, daughters are
encouraged to pursue higher education. According
to the informants, this will provide them with stabil-
ity and confidence in the future.

« KoK, MeH KiuKeHe Kbi3blMa aumamsii 0a, ezep
cen JCaKcwl OKblcay, ecep 0e MeKmenmi JHaKcol
5-nen Oimipcey, Meoux, HE6PONOMONO2 OONACHIHY.
(Translation. I tell my youngest daughter that if you
study well and graduate from school with straight
A’s, you will become a neurologist).

Tajik woman, 35 years old, housewife

«bonawazvl mypanovl, sicone cen mopoueni 60.-
cay anandail 6OACHIY, He OKY2a KIpeciH JicoHe 03
axwliblmbl30bl aumameizy. (Translation: We talk
about the future, we say that you need to become ed-
ucated, you need to study a lot, we give our advice).

Tajik woman, 44 years old, cleaner

In interviews with Tajik women, it can be noted
that they mostly direct their children to traditional
professions, such as teachers, doctors and nurses.
According to women of the Tajik ethnic group,
some girls want to become teachers, inspired by
the example of their school teachers, who “dress
beautifully and wear heels.” There is also a desire
to become nurses and doctors, with the goal of tak-
ing care of their parents’ health in the future. Tajik
women support their children’s aspirations for such
professions, although sometimes they suggested
more applied specialties, such as cooking. Families
also support the choice of professions by children,
but mothers also have their own preferences.

«Mvina xwiz myeaniv 6oramvin Oetidi. Auay
Mekmenme myaanimoep s0emi 0oavin dxcypeodi oeli-
0i. Kabnyxmapvimen moxwviioamoin scypeoi, ooemi
bonvin Oetidi. Anay meocecmpa Oonamvii Oeuoi.
Loxmop 6onamuvin deiidi oe. Cizee xapaumvin ayvl-
poin Kaamaceinuol mavam oeny. (Translation: This
daughter wants to become a teacher. She says: “At

school, teachers walk around looking beautiful in
heels.” The second one wants to become a nurse, a
doctor. She says: “I will look after you so that you
don’t get sick.”).

Tajik woman, 31 years old, self-employed

In addition, mothers emphasize the importance
of moral education and hard work, convincing chil-
dren that future success will largely depend on their
upbringing and hard work.

Assessing the potential for self-realization

Women note the availability of opportunities
for self-realization in Kazakhstan, which in turn
shapes their positive attitude towards the country.
They are confident that they can achieve success
using the provided social and economic resourc-
es. For them, Kazakhstan is a country that creates
conditions for personal and professional growth.
Women also stress the importance of a stable so-
cio-economic environment that contributes to their
confidence in the future. They note that reforms
in education, health care and social security give
them more opportunities to improve their quality
of life. Many respondents pin their hopes on the
development of the regions where they live and be-
lieve that investment in infrastructure and educa-
tion in rural areas can significantly improve condi-
tions for their families.

«Konmeeen mymkindikmep Oepineen Heeisi,
nauoarana o6ince. (Translation: In general, there
are many opportunities if you know how to take ad-
vantage of them)».

Tajik woman, 29 years old, teacher

«bapavizvl sicaxcol sicazvinan e32epin scamolp.
(Translation: Everything is changing for the bet-
ter)».

Tajik woman, 41 years old, teacher

Socioeconomic barriers to education

Almost every Tajik woman rightfully states that
she would be ready or dreams of doing everything
possible to give her children an education, but fi-
nancial and other factors limit such opportunities.
Tajik women note financial limitations as the main
problem in obtaining an education. Women spoke
quite a lot about their concerns about not being able
to afford their children’s education, especially when
it comes to enrolling in schools in larger cities or
studying for long periods of time. This highlights
how important it is for families to balance their
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needs with their children’s educational opportuni-
ties.

«Kox kapcer b6onmac eodi, npocmo akuiamols
aicox eoi. « Cen oxbln mypcar 6acka akuia Kaimaiovl
ytide, cenoep He dicelicinoep?» 0en dHcvlaan Kool
oa mama. backa wywim ocemneiioi. (Translation:
No, I wouldn’t mind, we just don’t have the money.
“If you study, there won'’t be any money left to live
on,” Mom cried as she said this. I have no more
strength) ».

Tajik woman, 45 years old, housewife

However, obtaining a higher education does
not always guarantee employment, since there is a
shortage of jobs in some areas in the village. The
preference for choosing professions related to edu-
cation and medicine is probably due to the fact that
the employment rate in these areas is higher com-
pared to other industries.

«5 JHCvLl OONBIN AHCABIP OUNJIOMBIH AN2AHbI-
Mol32a, OIpaK «ACYMbIC HCOKY Oen yuoe 01, OUXaH-
wbLablK icmen dcamolp. JKymulic HCOK Mekmenme.
Kenin anovix, oxviean, ocymvic icmen dscamoip
mexmenme. (Translation: My daughter got her di-
ploma 5 years ago, but she doesn’t have a job and
sits at home, doing farming. My son got married, my
daughter-in-law has a higher education diploma,
now she works at a school)».

Tajik woman, 49 years old, housewife

Thus, it can be assumed that young Tajik girls,
having received secondary/higher education, return
to their native village, however, they do not find
work there. Moving to another region for the pur-
pose of employment is not supported by the family,
and they have no choice but to stay where the elders
are, then they almost immediately get married, start
a family, and become involved in the household.

Resources and opportunities for education

Some Tajik women are willing to send their
children to study in other cities if the opportunity
arises. Most often, this concerns cities such as Shy-
mkent, Zhetysay and Almaty, which are seen as
resource centers that provide greater opportunities
for education. In this case, the importance of going
beyond the local environment for their children to
receive a better education is noticeable.

«Osimizoe, emicauoa. Con dwcemxinikmi.

...Backa srcaxxa nemiz sicox 6i30in, ocvl Animameol,
Acmana, Hlvivmkenm donca, 6onaovl. (Translation:
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What we have in Zhetysay is enough for us. We can
also go to Almaty, Astana and Shymkent. We have
no other options)».

Tajik woman, 49 years old, housewife

Tajik women’s adherence to traditional gender
roles and social norms has a significant impact on
their decisions regarding their children’s education
and future. Tajiks send their male children to north-
ern regions under the Serpin program. However, ac-
cording to mothers, Tajik girls do not find the pro-
gram effective because there are few or no young
people of their nationality in the northern regions,
making it difficult to find a partner for marriage.
Women tend to be extra cautious when it comes to
their daughter’s education and relocation. In this re-
gard, it is more likely that girls will be under the
guardianship of relatives, which will give them the
opportunity to study in other cities while remaining
in a safe family environment. For example, when
the question arises about sending a girl to study in
another city, preference is given to those who have
relatives to ensure safety and control.

«Con myvickanoapea oicibepin okbimaovl ma?
(npo omya). — Ho. Onap xapan omuvipadst. biz Ka-
cvina bapein omoeipamels. ConviMen 03iMi30i-03iMmi3
anoan omvipmuiz. (Translation: — Also sends them
to study with relatives? (about father) — Yes, they
will look after them, sometimes we ourselves will be
there. This is how we console ourselves)».

Tajik woman, 30 years old, cleaner

There are practices of Tajik youth going to Ta-
jikistan to receive pedagogical and medical educa-
tion. At the same time, there are few mothers who
are ready to support studies abroad on a grant, which
indicates the presence of ambitions and a desire to
expand horizons for their daughters, but always
with an eye on social expectations. Education of
daughters is seen not only as a means of profession-
al growth, but also as a tool for raising their status in
society, especially if they can study abroad.

«EHOI 071 dcaxka oxbimamuin He JHCoK-ay. ... Mo
601a0bl 201 epaHm OOAbIN He KbLIbIN JHCAMCA....
Kok, kapcolnwix ocox. (Translation: Well, there is
no such opportunity to study abroad, but if I get a
grant, then I wouldn’t be against it) ».

Tajik woman, 31 years old, self-employed

Gender differences in approaches to education
The interviews revealed significant differenc-
es in the approaches to the upbringing and educa-
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tion of girls and boys. Girls are brought up under
stricter restrictions regarding their movement and
social activity, while boys are given greater free-
dom.

In addition, girls are prepared from an early
age to be wives and mothers. Their upbringing em-
phasizes learning household responsibilities such
as cooking, cleaning, and caring for the family. In
some cases, girls receive religious education, but
access to higher education may be limited due to
parents’ beliefs that a woman’s primary role is to
be a mother and keeper of the home. Some Tajik
informants express their willingness to support
their daughters’ education, but the issue of mar-
riage remains important, after which the decision
about their future life and relocation will depend
on the husband.

«EHO0i on kyueyi 6oneanHan Keuin, mypmulcKa
OepeeHnten Kellin OHblY HeCl, COJl Kyteyi moablKmatl
acayan 6epeodi. (Translation: After marriage, her
husband is fully responsible for her, since he is the
legal spouse)».

Tajik woman, 29 years old, teacher

Boys enjoy greater freedom, and their education
is often seen as a way to prepare them for leader-
ship and economic independence. Mothers see them
as the future of their families and communities,
so they are less concerned about controlling their
movements and decisions about further education.
Expectations for boys are more optimistic and are
related to their ability to return to their hometown
after completing their education to develop a busi-
ness and support the local economy. This reflects
the strong desire of women to see their sons as lead-
ers who can not only improve the lives of their fami-
lies but also contribute to the development of their
home region.

«bimipeen coy ocvl ayvliea Kaumvin Keje me?
— Uo, ocvl ayviiea katimoin xkeneoi. ...Ocvl ayviida
ousHec KvLiambiH Oeldi. «Mama cen yixen axuia
mancay GVIKAHU3AYUSL AULAMbBIH, AYbLIObL KOPKell-
meminy. bi30iy ayvinda ewmene dicox Oip motxa
eana o6ap. busnec 6acmaiivin den dcamolpulk, ope-
Kem KblLIblN JHCamulpulk, 0ipak Ooimail dcamvlp...
(Translation: — Will he come back to this village
after finishing his studies? — Yes, he wants to come
back to the village. He wants to open a business
here. He says: “Mom, if you make a lot of money,
I’ll open a vulcanization shop and develop our vil-
lage.” There is nothing in our village, there is only

one car wash. We are going to open a business, we
are trying, but it hasn’t worked out yet)».
Tajik woman, 39 years old, self-employed

Conclusion

From the data obtained, it became clear that
Tajik women are simultaneously exposed to two
different discourses, formed under the influence of
different cultural conditions inside and outside the
country.

Influence of traditional (conservative) discourse.
The analysis of interviews shows that cultural tradi-
tions and family values play a key role in the choice
of professions and plans for children’s education.
Gender factors also influence the curriculum: girls
are under greater control, while boys have more
freedom and are seen as future leaders.

The impact of this discourse is particularly no-
ticeable among those living in mono-ethnic areas,
where the upbringing of girls and boys is based on
clear traditional values, where girls are restricted
in their movements and focus on domestic duties,
while boys are given more freedom and opportuni-
ties for an active life. Girls are prepared for family
life, while boys are developed as breadwinners. The
main role of a Tajik woman is to arrange everyday
life, educate the younger generation, respect and
create conditions for elders and spouses. In the fam-
ily/household, men help little in “women’s” affairs,
and women have to manage to do everything them-
selves. This characterizes the pronounced tradition-
al approach to the upbringing of Tajik girls, that is,
preparing them for their future role as daughters-in-
law, wife and mother.

The influence of Soviet discourse. We noticed a
slightly different discourse that also seems to influ-
ence girls from parents and extended family mem-
bers. When analyzing Tajik women in the role of
mother, the data showed that there is and remains a
style of upbringing in the spirit of Soviet ideology,
so they expect their daughters to be well educated (a
legacy of Soviet views on female education), but be-
lieve that women should pursue a career, but within
reasonable limits, and choose a job that will allow
them to combine family and professional responsi-
bilities. In interviews, Tajik women note that their
children often mention traditional professions such
as teachers, doctors, and nurses. Some girls want to
become teachers, inspired by the example of their
school teachers who “dress nicely and wear heels.”
There is also a desire to become nurses and doctors,
based on concern for the health of their parents. Ta-
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jik women support their children’s aspirations for
such professions, although sometimes they suggest
more applied specialties, such as cooking or seam-
stressing.

As predicted by gender role theory (Eagly, 1987)
and social role theory (Eagly & Wood, 2011), Tajik
women can be seen to develop under the strong in-
fluence of the gender division of labor and gender
role expectations dominant in society. Gender role
expectations rooted in Tajik families shape wom-
en’s career and educational aspirations. Traditional
roles such as “wife”” and “mother” remain dominant,
limiting Tajik women’s opportunities for profes-
sional growth. These roles are transmitted through
the process of socialization, which is consistent with
theory that emphasizes the dependence of career
choice on gender norms.

In Kazakhstan, as in other countries, the phe-
nomenon of the ‘Glass ceiling’ continues to be a
significant obstacle to the career development of
women, including Tajik women in the Turkestan
region. For example, a Tajik woman with a higher
pedagogical education and professional achieve-
ments is often unable to take up a managerial po-
sition because of persistent stereotypes and tradi-
tional norms that ascribe predominantly domestic
roles to women. In addition to the gender wage gap,
where women are paid less for similar roles, they
face the double burden of combining professional
and domestic work, which further limits their career
opportunities. This example illustrates that despite
government efforts to promote gender equality, in-
visible barriers continue to prevent women from re-
alizing their full professional potential.

It should be emphasized that these processes
concern not only Tajik women, but also the entire
Eastern mentality, religion, values, etc. In this re-
gard, when analyzing the role and position of wom-
en in society, it is necessary to focus on the social
profile of women from various ethnic communities.

To form and strengthen the social status of
women from communities, special mechanisms

should be developed, such as opening courses on
self-development, legal and financial literacy, as
well as fact-checking at the local level. These mea-
sures can significantly contribute to the process of
integration and active participation of women in so-
cial and public life.

Promoting higher education among women
requires raising awareness of its benefits and op-
portunities at the local level. It is important to re-
member that women’s access to higher education is
determined not only by their personal choices, but
also by the decisions of the entire family. There-
fore, outreach efforts should also cover other family
members. Organize courses for women from ethnic
communities that focus on mastering skills such as
sewing, handicrafts, hairdressing and other crafts.
These initiatives will not only create opportunities
for earning money, but will also increase women’s
self-confidence, helping to improve their quality of
life (Otar E.,2024).

Particular attention should be paid to the profes-
sional orientation of girls, the development of their
communication skills and the culture of behavior
in social networks. It is also important to stimulate
girls’ interest in studying new specialties, such as
IT, agricultural sciences, biology and others. By
increasing the activity of women in ethnic groups,
providing them with educational and social oppor-
tunities, as well as increasing their civic activity and
literacy, the state will be able to contribute to the
formation of gender parity among future citizens of
Kazakhstan.
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NH®OPMALUA 1J151 ABTOPOB

[TyGnukanus mMaTepuanoB B KypHal OCyLIECTBIsAETCA ¢ ucrnonszoBanueM Open Journal System, cuctemsl oHnaitH-IogaYn 1
pereH3upoBanHus. PerucTparys wiu aBTopu3alus J0CTyHbI B paszeine «OTIpaBKa MaTepUAIOBY.

ABTOD /U1l KOPPECTIOHACHIIMH 0053aH MPEOCTaBUTh COMPOBOANTEILHOE MUCbMO Ha ITyOIMKALUIO B XKypHaJIe.

TpeGoBanus 1Js aBTOpoB (1J1s opopmiieHUs cTaTbu HenoJb3yiiTe HHIABJIOH):

PenakinoHHast KOJUIET s IPUHUMAET paHee HeoMyOIMKOBaHHbIC CTAThH 110 HAYYHbBIM HAIpaBJIeHUM xKypHana. CTaTbs npesc-
TaBISIETCsI B ANIEKTPOHHOM (opmare (B popmarax .doc, .docx, .rtf) TOJIBKO nocpenctBom ee 3arpy3ku depe3 QyHKIMOHAN caiTa
skypHana (Open Journal System).

Kernp mpudra — 12 (anHOTamMsI, KIfoueBble cIoBa, auteparypa — 10, Texct Tabaui — 9-11), mpudr — Times New Roman,
BBIPaBHMBAHHUE — 110 IIMPHUHE TEKCTa, MHTEPBAJ — OIMHAPHBIH, a03aiHbli oTeTyn — 0,8 cM, 1oJIs: BepXHee U HIKHEe — 2 CM, JIeBOe
U mpaBoe — 2 CM.

PucyHku, Tabauupl, rpadyky, AMarpaMMBbl M JIp. PEJICTABIAIOTCS HEOCPEICTBEHHO B TEKCTE C yKa3aHHEM HyMepaluu 1 3ar-
nasusi (Hampumep, Puc. 1 — HazBanue pucynka). KonndectBo pucyHKOB, TabiuI, rpagukoB U AnarpaMM He JJOJDKHO MPEBBIILATH
20% ot Bcero o6beMa CTaThU (B HEKOTOPHIX cirydasx 10 30%).

O0weMm cTaThH (0€3 yueTa Ha3BaHUs, CBEACHUH 00 aBTOpax, aHHOTALIMH, KIIFOUEBBIX CJI0B, OMOIMOrpadMuecKoro Crucka) a0J-
JKeH cocTaBiATh He MeHee 3 000 cioB u He npeBbimats 7 000 coB 111 cCOlMOryMaHUTapHBIX HarpasieHuit, u 1 500-7 000 cioB mis
€CTECTBEHHOHAYYHBIX  TEXHUYECKNX HaNpaBICHHUIL.

Astopsl B OBA3ATEJIBHOM mnopsiike HOKHBI yKa3aTh B CONPOBOAMTENbHOM muchMe B cucteme Open Journal System
nnu Editorial Manager o ToM, 4TO HampaBisieMasl CTaThsl/pyKOMKUCh HUT/IE paHee He MyOJIMKOBaIach, U YTO B CTAaThe OTCYTCTBYIOT
3aMMCTBOBAHHBIC (PParMEeHTHI TEKCTa U3 APYTUX PadOT 03 CChIJIOK Ha HUX.

ITopsiioK OIUIaTBl M CTOMMOCTDH 3a MyOJIMKALMIO CTaThbH YCTAQHABIMBACTCS M3JATEIbCKUM JIOMOM «Kazak yHHMBEpCHUTETI» U
MPOM3BOJIUTCS ABTOPOM IOCIIE 0100PEHHS BHEIIHUMH PELIEH3EHTaMHU U HAYYHBIM PEJAKTOPOM.

CTpyKTypa cTaThH:

Iepsasn cmpanuya:

- IepBas crpoka — Homep Y /IK, BeIpaBHUBaHHE — 1O JICBOMY KPalo, MIPUDT — TOTYKUPHBIH.

- Ha3Banue cratbu (3arojoBoK) JIOJKHO OTpakaTh CYTh M COZICPIKaHHE CTATbU M NPHUBJICKATh BHUMaHUe ynTaress. HazBaHue
JIOJDKHO OBITH KPaTKUM, HH()OPMATUBHBIM U HE COJEP)KaTh KAprOHN3MOB min ad0peBuaTyp. OnTuManbHas JUIMHA 3aroloBKa — 5-7
cioB (B HEKOTOpPbIX ciydasx 10-12 crno). Ha3Banue cTaThi JOMKHO OBITH MPEACTABIEHO HA PYCCKOM, Ka3aXCKOM M aHTJIMHCKOM
A3bIkax. Ha3BaHKue CTAThbH MPEACTABISETCS MOJY)KUPHBIM MIPU(TOM CTPOUHBIMHU OyKBaMH, BHIDABHUBAHHE — 110 LIEHTY.

- ABTOp(BI) CTaThH — C yKa3aHWEM MMEHH U (aMUINH, YIEHOH CTENEHH, YUEHOTO 3BaHMS, 3aHUMAEeMOW JOJDKHOCTH, MECTa
paboThl, TOPOJ, CTpaHa, KOHTAKTHBIA TenedoH, email — HA PyCCKOM, Ka3axCKOM M aHTJIMHCKOM s3bikax. CBemeHnst 00 aBTOpax
HPECTABISAIOTCSA OOBIYHBIM HIPU(TOM CTPOYHBIMU OyKBaMH, BHIPABHUBAHHUE — MO LIEHTPY.

- AnHoTanus o6semoM 150-500 c0B Ha pyccKoM, Ka3aXCKOM M aHTJTIMHCKOM SI3BIKAX.

CrpykTypa anHoTanuu BiiovaeT B ceds cnenyrone OBS3ATEJIBHBIE myHkThI:

- BerynuTensHoOE €IOBO O TeMe HCCIESA0BAHUS.

- Llenb, OCHOBHBIE HANPABICHUS U UJIEH HAYYHOT'O UCCIICIOBAHMS.

- Kparkoe omnucanue Hay4HOH U MPaKTHYECKOH 3HAUMMOCTH PabOTBI.

- Kparkoe omnucanue METO0JI0THN UCCIIEIOBAHMS.

- OCHOBHBIE Pe3yJIbTaThl U aHAJIU3, BHIBO/IbI HCCIIEA0BATEILCKON PaOOTHI.

- LleHHOCTH IPOBEAEHHOT0 HCCIIEI0BAHNS (BHECEHHBIH BKIIAl JAHHOH pabOTHl B COOTBETCTBYIOILYIO 001aCTh 3HAHUN).

- [IpakTHyeckoe 3Ha4YeHUE UTOTOB PabOTEI.

- KiroueBble cl1o0Ba/CoBOCOYETaHHS — KOJIMYECTBOM 3-5 Ha PyCCKOM, Ka3aXCKOM M aHIJINHCKOM SI3bIKaX.

Ilocnedyrwuwan cmpanuya (noeas):

- BBeaeHHe COCTOHT U3 CIeYIONIMX OCHOBHBIX 3JIEMEHTOB:

- O6ocHOBaHUE BBIOOPA TEMBI; aKTYaIbHOCTH TEMBI HITH IIpoOsieMbl. B 060cHOBaHMY BEIOOPA TEMBI HA OCHOBE OMHMCAHMS OIBITA
NPEIIIECTBEHHUKOB COOOIIACTCS O HATMYMH MPOOIEMHOI cUTyannu (OTCYTCTBUE KaKHX-JIMOO MCCIEA0BAHUM, TOSBICHHE HOBOTO
00BEKTa U T.1.). AKTyaJIbHOCTb TEMBI OIIPEAEISIETCs OOIIMM MHTEPECOM K 3yYSHHOCTH JAaHHOTO 00BEKTa, HO OTCYTCTBHEM HCUEp-
NBIBAIOLINX OTBETOB Ha MMEIOIINECS BOIIPOCHI, OHA I0Ka3bIBAETCS TEOPETHYECKONH MIIN MPAKTHYECKOH 3HAYMMOCTBIO TEMBI.

- Onpenenenne 00beKTa, MPeAMETa, LENeH, 3a/1a4, METOI0B, MTOJIX0I0B, TUIIOTE3bl M 3HaYeHHs Bauieil paboTel. Llens uccie-
JIOBaHMS CBsI3aHA C JI0Ka3aTENbCTBOM TE3KCa, TO €CTh MPEJICTABICHUEM IIPEIMETa HCCIICJOBAHUS B M30PAHHOM aBTOPOM aCIIeKTe.

- Matepuan 1 MeTozbl — JOJDKHBI COCTOSITh U3 ONMCAHHMs MAaTEPHAJIOB M X0/1a pabOThI, a TAKKE MOJIHOTO OMUCAHHS HCIIOIb30-
BaHHBIX METO/IOB.

XapakTepucTHKa WM ONHCAaHUE MaTepHalia UCCIEA0BaHUs BKIIOYACT €ro MPe/ICTaBICHUE B KAUECTBEHHOM M KOJIMYECTBEHHOM
OTHOLICHNH. XapaKTePUCTHKA MaTepuaja — OJMH U3 (haKTOPOB, ONPEACSISAIOINN JOCTOBEPHOCTD BBIBOJOB U METOJOB MCCIIEI0Ba-
HHUS.

B aToM paszerne onuchiBaeTcs, Kak mpobiiemMa Obla u3ydeHa: moapoboHast nHpopmarus 0e3 MOBTOPEHHs paHee OmyOInKOBaH-
HBIX YCTAHOBJICHHBIX MPOLETYP; UCIOIb3YyeTCs nACHTH (UK 000py10BaHMs (IPOTPaMMHOT0 00ECIIeUeHNs) U OIMCaHUe MaTe-
pHaoB, ¢ 00s3aTeIbHBIM BHECCHHEM HOBU3HBI IIPH UCIIOIB30BAHUU MAaTePHUaIOB U METO/IOB.

Hay4Hasi METOZ0JIOTHS IOJDKHA BKIIIOYATh B Ce0s:

- HCCIIEI0BATENILCKUI BOTIPOC(-bl);
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- BBIJIBUTAEMYIO THITOTE3Y (TE3HC);

- ATaIbI UCCIIEI0BAHMS;

- METOIbI NCCIIE/IOBAHHS;

- pe3yJIbTaThl HCCIIEIOBAHNSI.

- B cexuum 0030p nmTepaTypsl — JTODKHBI OBITH OXBAueHBI (D)yHIAMEHTAILHBIE ¥ HOBBIE TPYJIBI 110 UCCIIEAYyEeMON TeMaTHKe
3apyOeKHBIX aBTOPOB Ha aHTIIMHCKOM sI3bIKe (He MeHee 15 TpyioB), aHAJIN3 TaHHBIX TPYAOB C TOYKH 3PEHHS MX HAyYHOTO BKJIAJa,
a TaroKe MpoOeIbl B HCCIIeJOBAaHNH, KOTOpBIe BEI onosHseTe B CBOeH craThe.

HEJOITYCTUMO Hanmuuue MHOXXECTBA CChIJIOK, HE UMEIOLIMX OTHOIICHUS K paboTe, WM HEYMECTHBIC CYXKIICHHS O BallIUX
COOCTBEHHBIX JOCTI)KEHHUSIX, CCHUIKHM Ha Bamm npespirymme padoTsl.

- B paznene Pesynbratet u O0CykaeHue — MPUBOANTCS aHATIHM3 M 00CYKICHUE TIOJIyIeHHBIX BAMU PE3yJIbTaTOB UCCIIEIOBAHMS.
[TpuBoxsATCS BBIBOJY IO TIOJYYEHHBIM B XOJ€ NCCIEIOBAHHS Pe3yJIbTaTaM, PACKpPBIBAETCS OCHOBHAS CyTh. [ 3TO OJMH M3 caMbIX
Ba)KHBIX pa3/ielIoB CTaThH. B HeM HE0OXOIMMO NMPOBECTH aHAIM3 PE3yJIbTaTOB CBOCH pabOTHl M 00CYXkKJIEHHE COOTBETCTBYIOIINX
Pe3yJIbTaTOB B CPABHEHNH C MPEABIIYIIHMHI pad0TaMH, aHaJIM3aMH 1 BBIBOJIAMH.

- 3akiroueHue, BHIBOIBI — 0000IIEHNE U MTO/BEACHHE HTOTOB pabOTHI HA TAHHOM JTalle; MOJATBeP)KICHIE HCTHHHOCTH BBIJ[BH-
raeMoro yTBEpIKISHHUS, BBICKa3aHHOIO aBTOPOM, U 3aKJIIOYEHHE aBTOpa 00 M3MEHEHHWH HayYHOT'O 3HAHHS C yYeTOM MOIyYEeHHBIX
Ppe3ysibTaToB. BHIBOABI HE JOJKHBI OBITH a0CTPAKTHBIMHU, OHH JIOJDKHBI OBITH HCIOJIB30BAHKI I 000OIIEHNS pe3YIIbTaTOB NCCIIENO0-
BaHMS B TOI WIIM MHOW HAay4HOU 00J1acCTH, C ONMCAHUEM HPEJUIOKESHUN HIM BO3ZMOXKHOCTEH HanbHeiel paboTsl.

CTpyKTypa 3aK/II0UCHHUS I0JDKHA COJIepaKaTh cieyromue Bonpockl: Kakossl esn 1 MeTos! uccnenoBanusa? Kaxue pesynbra-
ThI ToTydeHbr? KakoBbl BbIBO/IbI? KakoBBI IEPCIIEKTHBEI M BOSMOKHOCTH BHEIPEHHMS, IPUMEHEHHs pa3paboTKu?

- Crimcox ncrosbp3yeMo uTepaTypsl, win bubnrorpadguueckuii Crimcok cocTouT U3 He MeHee 30 HaMMEHOBAaHUH JINTEPATYPHI,
n u3 HuX 50% Ha aHTIMHACKOM s3bIKe. B cilydae HaIMUMS B CIIMCKE JIUTEpaTyphbl paboT, MPEe/ICTaBICHHBIX Ha KHPWILIHLE, He00X0-
JIMMO TIPEJICTAaBUTH CIMCOK JINTEPATyphl B BYX BapHaHTax: IEPBBI — B OPHTHHAJE, BTOPOl — POMaHH3UPOBAHHBIM aj(aBUTOM
(TpaHCIHTEpALNS).

PoMaHN3MPOBaHHBII CIIMCOK JIUTEPaTypPhI JIODKEH BBITJISIIETh B CIEAyIOmeM Buie: aBTop(-bl) (TpaHciauTeparms) http:/www.
translit.ru (rog B KpyIJIbIX CKOOKaX)—Ha3BaHHE CTaThH B TPAHCIMTEPHPOBAHHOM BapHaHTe [[1epeBO/I HA3BaHUs CTATbU Ha aHTJIMIC-
KHH S3BIK B KBAaJPaTHBIX CKOOKAX|, HA3BaHHWE PYCCKOS3BIYHOTO MCTOYHHKA (TPaHCIUTEpanus, THO0 aHIIIMICKOe Ha3BaHHE — €CIN
€CTh), BEIXO/IHBIE JaHHBIE ¢ 0003HAYEHHSIMH Ha aHTJINIICKOM SI3BIKE.

Hampumep: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no 4, pp. 8-30. Crricok JUTepaTypbl MPeICTaBisieTcs B ada-
BuTHOM ropsiake, 1 TOJIBKO Te paboTsl, KOTOpBIE IUTHPYIOTCS B TEKCTE.

Crunb oopMIIEHHs CIIMCKA JINTEPATyphl HA PYCCKOM M KazaxckoM s3bike cornacHo ['OCT 7.1-2003 «bubnmorpaduueckas
3anuch. bubnanorpaduueckoe omnmcanme. OOmye TpeGOBaHUS M MIPaBHIIA COCTABICHMS» (TpeOOBaHME K M3TaHHSM, BXOMISIINX B
nepeueHs KKCOH).

Crunb odopmienyss PoMaHN3MPOBAaHHOTO CIHCKA JIUTEPATYPhI, @ TAK)KE HCTOYHUKOB Ha aHTIIMHCKOM (JPYroM HHOCTPaHHOM)
SI3BIKE JUISl COIIMOTYMaHHUTapHBIX HampasieHuii — American Psychological Association (http://www.apastyle.org/), 1st ectecTBeH-
HOHAyYHBIX U TeXHH4YecKkux Harpasiennii — Chicago Style (www.chicagomanualofstyle.org).

B nannOM pazjiene He0OXOMMO YUECTh:

- LlnTupyroTCst OCHOBHBIE Hay4YHBIE ITyOIMKAIMH, TIEPETOBbIE METO (bl NCCIIEI0BAHHS, KOTOPbIE TPUMEHSIOTCS B JaHHON obJiac-
TH HayKH ¥ Ha KOTOPBIX OCHOBaHA paboTa aBTopa.

- U36eraiiTe upe3MepHBIX CAMOIIUTHPOBAHUIA.

- U36eraiite upe3MepHbIX cchulok Ha mmyOnmkanuu apropoB CHI/CCCP, ucnonbs3yiiTe MUPOBOM OIIBIT.

- bubmmorpaduuecknii cricok T0KeH colepkaTh GpyHIaMeHTaIbHBIE U HaHOOJIee aKTya bHbIE TPY/Ibl, OIYOIMKOBAaHHBIE H3-
BECTHBIMH 3apyOeKHBIMU aBTOPAMH M MICCJICIOBATEIISIMH 110 TEME CTaThH.

- CcpuIKM Ha DUTHpPYEMble paboThI B TEKCTE JAIOTCS B CKOOKAX, ¢ yKa3aHHEM IEepBOrO aBTOpa padOTHI, TOJ M3aHHs: HOMEp
crpanun(-e1). Hanpumep, (Banecckuii 1991: 25). B cirydae, Hanuuust B CIIMCKE JINTEPATyphl HECKOJIBKHUX pabOT OJHOTO M TOTO ke
ABTOPA, U3IaHHBIX B OJMH I'0JI, TO JIOTIOJHUTENBHO K TO/ly M3/1aHus 1o0aBisieTcs OykBa «a», «o» u T.1. Hanpumep, (Caxyosa, 2001a:
15), (Canyosa, 20016, 22).

Jasa opopmiaenus 0ubamorpadpuyeckux CCbUIOK TaK:Ke MOXKeTe HCIO0Jb30BaTh MHCTPpyMeHT — Mendeley Reference
Manager

Croumocts nydaukanuu — 60000 Tenre
PexBusursi:

HexomMepueckoe aknuoHepHoe 001ecTBo «Kazaxckuil HallMOHaJIBHBIN yHUBEPCUTET UMEHH aib-Dapadm»
Wupexc 050040

aznpec: r. AnMatsl, 1p. anb-@apadwu, 71
BUVH 990140001154

KBE 16

AO «First Heartland Jysan Bank»

NHK KZ19998CTB0000567141 — Tenre
NUK KZ40998CTB0000567151 — USD
BUK TSESKZKA
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ABTOPJIAPFA APHAJIFAH AKITAPAT

Kypuanna marepuanaapast xkapusuiay Open Journal System, onmaiiH kibepy jkoHe pelieH3MsUIay JKyifeci apKbLIbl jKy3ere
aceIpbutaisl. JXKyitere Tipkeny Hemece Kipy «MaTepuaniapasl xkidepy» OemimMiHzIe KO KETiMIi.

KoppecnoHaeHI#s aBTOpbI )KypHaIFa jKapHsijIay YIIiH UIeCle XaT YChIHyFa MiHIETTi.

ABTOpJIapFa KOHBLIATBHIH TajJanTap (Makanansl pacivaey yuin YJITI-Hi KoJgaHbIHbI3):

Pemakuumsnelk anka >KypHaIAbIH FbUIBIMH OaFbITTapbl OOWBIHINA OYpbIH >KapusulaHOaFaH Makajganapibl KaObUITanbl.
MakasaHbl TeK )KypHaII CaliThIHBIH GyHKIHOHANABIFB apKbuUTbl (Open Journal System) a1ekTpoHabl popMaTTa KYKTEY YCHIHBLIA b
(doc .docx, .RTF ¢popmarsinma).

HIpudr kereni — 12 (awgarmna, KinTTik ce3, opeduerrep — 10, kecre motini — 9-11), mpudt — Times New Roman, texectipy
— MOTIHHIH eHi OolibIHIIIa, MHTEpBaN — Oip, ad3arr meriHici — 0,8 cM, JKHeri: )KOFapFbI JKOHE TOMEHT1 — 2 CM, COJI )KOHE OH — 2 CM.

Cypertep, kecrtenep, rpadukrep, Anarpammanap koHe T.0. HOMIpIeHyi MeH aTaybl KOpCeTile OTHIPBIN TiKeled MoTiHae
yebiabu1aanl (Mbicansl, Cypet. 1 — cyper ataysl). Cyperrep, KecTenep, rpaguKTep *KoHe JuarpaMManap caHbl MaKaJlaHbIH OapIbIK
keseMiHiH 20% — bIHaH acnaybl THic (kei0ip xarnaiinapna 30% — ra neitin).

MakanaHblH KejieMmi (arayblH, aBTOpJap Typajibl MOJIMETTepai, aHgaTHaxapibl, TYHiHAI ce3xepai, OHOIHOTpadHsIIBIK,
Tisimai ecenke anmaranaa) 3000 ceszmeH keM OoJMaybl JKOHE OJEYyMETTIK-TyMaHUTapiblK Oarbirtap yuriH 7 000 ce3neH jxoHe
JKapaThUIBICTaHY-FBUTBIMH JKOHE TEXHHUKAJBIK OarbiTTap yuria 1 500-7 000 ce3aeH acmays! THiC.

Astopnap MIHIETTI TYPZIE Open Journal System >xyiiecinaeri inecre XaTTa »KOIAaHATBIH MaKaja/KoJnKa30aHbIH OypbIH
eIl JKep/e JkapusIaHOaFaHBIH JKOHE MakajiaJga oJlapra ciiTeMe jkacamail 6acka JKyMbICTap/aH ajbIHFaH MOTIH Y3iHILIEepi jKOK
eKeHIH KepceTyi THic.

MakasaHbl )kapusiiay YIIiH TejieM TopTiOi MeH Tenemakbichl “Kazak yHuBepceuteti” Gacma yitiMen GenrineHei skoHe aBTop 01
CBIPTKBI PELICH3EHTTEP MEH FhIIBIMH PEJAKTOpP MaKYJIIaFaHHAH KeWHiH jKyprizinesi.

Makasa KYpbLIbIMBI:

Bipinwi oem:

- Bipinmi xo1 — FTAMA newmipi (epexie xargainapaa 90XK), TeHecTipy — coi *kak kuek OOHbIHIIA, Kapilm — jkapThuiai
KaJIBIH.

- Makana araysl (TakpIpbin) MaKaJaHbIH MOHI MEH Ma3MYHBIH KOPCETE OTBIPBII, OKBIPMAH Ha3apbIH ayapybl KaKeT. ATaybl
KbICKA, aKIapaTThIK OOJIybl )KOHE JKaproH HeMece KbICKapTyJiap 0oiMaybl Kepek. TaKbIPBINTBHIH OHTAHIbI Y3BIHIBIFE — 5-7 co3
(xeiibip xargaiinapaa 10-12 ce3). MakanaHblH aTaybl OpbIC, Ka3ak JKOHE aFbUIIIBIH TUAEPIHIE YCBIHBUTYBI THIC. Makana ataybl
JKapThUTail KaJbIH KapiMieH Killli opinTepMeH, TEHeCTipy — opTachIHaa Oepinei.

- Makana aBTopbi(yiapsl) — ATbI — JKOHi, )KYMBIC OpHBI (yliectec), Kaia, e, email-opbic, Ka3ak »oHe aFbUIIIbIH TiIIepiHIe.
ABTOpIap Typasbl MOJIIMETTEp JKail KapilieH Killli opinTepMeH, TeHeCTIpiyi — OpTachlHIa KYHiH/Ie YChIHBUIA/bI.

- AHJarna opbIc, Ka3ak jKoHe aFbUIIIBIH TUTAepinae kenemi 150 ce3aeH kem emec.

- Annarna KypbutbiMbl keneci MIHAETTI tapmakTap/apl KAMTHIBL:

- 3epTTey TaKbIPBIOBI Typabl Kipiche co3.

- FputbIMU 3epTTeYIiH MaKcaThl, HETi3ri OaFBITTApbl MEH HSSUIaphI.

- JKYMBICTBIH FBUIBIMH KOHE MPAKTUKAJIBIK MAHbI3bIHBIH KbICKAIIA CHIIATTAMACHI.

- 3epTTey o/liCHaMaChIHbIH KbICKAIA CUTIATTAMACHI.

- Herisri HoTIXenep MeH Tanjaay, 3epTTey )KYMBICBIHBIH KOPBITBIH/IbLIAPEI.

- Kypriziiaren 3epTTeyaiH KYHIBUIBIFI (OCHI )KYMBICTBIH THICTI Oi1iM cajachiHa KOCKaH yJIeci).

- JKYMBIC KOPBITBIHABUIAPBIHBIH MPAKTHKAIBIK MOHI.

- Tyi#tinai ce3mep/ce3 TipkecTepi — caHbl 3-5 cO3/IeH OpbIC, Ka3aK JKOHE aFbUIIIBIH TUTACPiH/Ie.

Keneci oem (acana):

- Kipicre keneci Heri3ri aJeMeHTTEpACH TYPabL:

- TakpIpblll TaHAAYbl HETI3/CY; TAKbIPHIITHIH HeMece MOCeNeHIH KekelkecTimiri. HeriziH KamayumibuiapaslH Toxipudecin
CHIIATTAy HETi3iH/Ee TaKbIPHINTHI TaHIAYIbl HEri3AeyAe MpoOIeMabIK JKaFIaiiblH 00Iybl Typaibl xabapiaHaibl (3epTTeyIepain
OonMaybl, jkaHa HBICAHHBIH maiaa Oomybl skoHE T.0.). TaKBIPBIITBIH ©3EKTUIIN OCHl HBICAH[BI 3€PTTEYre IEreH >Kasllbl
KBI3BIFYLIBUIBIKIICH aHBIKTAJIa/Ibl, OIpaK TybIHIaFaH CYpaKTapFa TOJBIK XayanTapAblH O00JIMaybIMEH, OJ1 TAKBIPBIITBIH TEOPHSIIBIK
HeMece MPAKTUKAIbIK MaHbI3/(bUIBIFBIMEH JIOJICIICHE .

- JKYMBICTBIH HBICAaHbIH, TAKBIPBIOBIH, MAKCATTAPbIH, MIHACTTEPIH, OAICTEPiH, TOCUIACPiH, TMIOTE3aChIH )KOHE MOHIH aHBIKTAY.
3epTTey/iH MaKcaThl TE3UCTIH J9JIeINI, SFHU 3ePTTEY TaKbIPBIOBIH aBTOP TAHJIaFaH ACIIEKTi/Ie YChIHYMEH OaiIaHbICTBI.

- AkmapaTTap MeH djicTep — aKmaparTapMeH MEH JKYMBIC OapbIChIH CHUIIATTay/aH, COHAal-aK MaiJaTaHbUIFaH OIICTEePIiH
TOJIBIK CUTIATTAMACBIHAH TYPYbI KEpEK.

- 3epTTey MOINIMETIHIH CHIATTaMachl HEMece Ma3MYHbI OHbBIH CallajblK JKOHE CAHJIBIK JKAaFbIHAH KOPCETUTyiH KaMTHIBL.
ManimMeTTep cHIaTTaMachl — TYKBIPBIMIAP MEH 3epPTTEY 9ICTEPiHIH TYPBICTBIFBIH aHBIKTANTBIH (aKkTOpIapabiH Oipi.

- By 6enimae MoceneHiH Kajail 3epTTereHi CunaTTanaas: OypbiH KapusulaHFaH OesriIieHreH npoleIypanapabl Kaifraramaii-
aK TONBIK aKmapar Oepy; MaTepuaiiap MeH oJicTepii KOoJigaHy Ke3iHIe MIHAETTI TypJAe JKaHAIBIK €HTi3¢ OTBIPBIM, OHiCTep.i
(GarmapiaamanslK skacaKTaMaHbl) COMKECTEHIIPY XKoHe MaTepHaIAapAbl CUIIATTAY KOJIJAHbLIAIbI.

* FbuibIMu op1icTeMe MbIHATAP/bl KAMTYBI KePEK:

— 3epTTey CypaKTaphl;

— aJIFa KOMBUIFaH TUMoTe3a (Te3uc);
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— 3epTTey Ke3eHJepi;

— 3epTTey dIicTeEpi;

— 3epTTey HOTHXKEIepi.

- OnebueTKe 10Ty CeKIMAChIHA — HIeTEI aBTOPIAPbIHBIH aFbUIIIBIH TUTIHICTI 3€pTTEIETiH TaKbIPHIOb! OOMBIHIIA ipTrei KoHe
kaHa eHOekTepi (15 eHOekTeH Kem emec), OChl eHOEKTEepAiH FRUIBIMH YJIECi TYPFBICBIHAH Tajay, COHAAal-aK Ci3 03 MaKalaHbI3/1a
TOJBIKTHIPATHIH 3€PTTEYIET] OJIKBUIBIKTAP KAMTBUTYEI THIC.

- JKymbICKa KaTBICHI JKOK KOITETeH ClITeMelep HeMece O31HI3IH JKeTICTIKTepiHi3 Typaibl OpPBIHCHI3 IIKipiep, ajIbIHFbI
JKYMBICBIHBI3Fa cintemenep 6omybiHa JKOJI BEPIJIMEYI KAXKET.

- Hotmxenep sxone Tannay sxacay O6eiMiHe — Ci3 alFaH 3epTTey HOTIDKEICPIH TalAay KOHE TalKblUiay KelTipineai. 3epTrey
OapbICHIHIA aNlbIHFAH HOTIDKENEp OOWBIHIIA KOPBITBIHABUIAP KENTipije[di, Herisri MoHi ambuiaabl. byn, MakagaHbH MaHbBI3IbI
OemiMaepiHiH Oipi. MyHIa Ci3miH KYMBICHIHBI3IBIH HOTIKEIEPIH Taj/ay JKOHE albIHFBI )KYMBICTApMEH, TajlayJlapMeH >KoHE
KOPBITHIH/IBUIAPMEH CalIBICTBIPFAH/IA THICTI HOTIKENIEPAl TAIKbUIAY KaXKeT.

- KOpBITBIHIBI, TYKBIPBIM — OCBI KE3€HIEr! XXYMBICTH KOPBITBIHABLIAY JKOHE JKAJINBUIAY; aBTOP YCHIHFAH TYXKBIPBIMHBIH
AKUKATBIH pPacTay >KOHE aJIbIHFaH HOTIKENEpAl €CKepe OTBHIPBIN FBUIBIMU OUTIMHIH ©3repyi Typasbl aBTOP/BIH KOPBITHIH/IBICHI.
KopsIThiHbUIap AepeKci3 Gonmaybl Kepek, ojap Oenrini 6ip FhUIBIME caslaJlaFbl 3ePTTEY HOTHIKENISPIiH JKajIbUIay YIIH opi Kapai
JKYMBIC 1CTEY YCBIHBICTAPBIH HEMECe MYMKIHIIKTEPiH CHITaTTall OTHIPHIN KOJAAHBLTYHI KEPEK.

- KOpBITBIHABIHBIH KYPBUIBIMBI KeJIECieil cypakTap/ibl KAMTYBI THIC:

- 3epTTeyniH MakcaTTapsl MeH dictepi Kannaii? Kannait Hotmkenep ansiHasl? Kanpaii Tyxsipsivaap 6ap? AJbIHFaH HOTIKEHI
€HT'i3y, KOJIZIaHy MepCreKTHBaIapbl MCH MYMKIHIIKTepl Kanaaii?

- TMaiinananeiiaTeiH onebuerTep TiziMi Hemece bubmmorpadusuibIK Ti3iM KapaThUIBICTAHY-FBUIBIMH JKOHE TEXHHKAJBIK
OarpiTTapra apHanraH 10-HaH KeM emec oaeOHETTep arayliapblHaH KOHE OJICYyMETTIK-IYMaHHTApIIbIK OarbITTapra apHairan 15
aTaynapAaH TYpajabl )KOHE aFbUIIIBIH TUTIHJET] aTayjap >Kalmbl caHHbIH KeMinae 50% — bIH Kypaysl Tuic. OneduerTep TiziMiHae
KHPHJUTHIIAa YCHIHBUIFaH KYMBICTAap OOJNIFaH jKaFaaiiaa, oeOnueTrep Ti3iMiH eKi HYCKaJa YChIHY KaXeT: OipiHIIici — TYMHYCKaaa,
SKIHIIICI — pOMaHW3aIHsIIaHFaH aI(aBUTIEH (TPAHCIUTEPALS).

Pomanmnzanmsianran oeOuerTep Ti3iMi Keleci Typ/e KOWBUTybI KakeT: aBTop(-ylap) (Tpancimurepanus) http://www.translit.
ru (5KBUI JKaKIIaaa) MaKaia aTaybl TPAaHCIUTEpAlMsUIaHFaH HYCKajla [MaKkana atayblH aFbUILIBIH TUTIHE KBaJparT jKaKIiaaa aynapy],
OpBIC TIIII JePEeKKO3/iH aTaybl (TPAaHCIMTEPALMS HEMEece arbUILIbIH aTaybl — erep 0ap 0osica), MIbIFY Typallbl ICPEKTEpP aFbUILIBIH
TimiHzAeri Oenrineyne.

Mpuicanvr: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no 4, pp. 8-30. Onebuerrep Ti3iMi aa(aBUTTIK TOPTINIEH YChI-
HBLIA/IBI, OHBI ©31H/Ie TeK MOTIH/E KEeITIPUIreH JKYMBICTap FaHa.

- Opbic xoHE Kasak TunaepiHmeri oaeOuertep TidimiH pociMaey crtmwmi MemCr 7.1-2003 “ bubmuorpadusibik xaszoa.
Bubnuorpadusuteik cunatrama. JKanmel tamanrtap jxoHe Kypactbipy epexenepine” (BFCBK Ti3becine kiperin GachuibiMpapra
KOUBIIATBIH TalanTap) colikec.

ONEYMETTIK-TyMaHUTAPJIBIK OaFBITTAp YIIiH 91eOMEeTTepdiH, COHNAi-aK aFbUIIBIH (0acka MIeT) TUTIHAET NepeKKe3aepIiH
Pomanmzanusianra Ti3iMiH pacimzey ctuini — American Psychological Association (http://www.apastyle.org/), skapaTbuIbICTaHy
JKOHE TeXHHUKAJbBIK OarpITTap yuriH — Chicago Style ((chicagomanualofstyle.org).

By Genimze ToMEHACTIIEPl €CKEPY KAXKET:

FBUIBIMHBIH OCBI CaJachlH/la KOJIJAHBLIATHIH )KOHE aBTOP/bIH XYMBICHI HETI3/IEIreH 03BIK 3epPTTEY dAICTEepi, HEeTri3ri FhUIBIMU
JKapysUTaHBIMIap TOHEKCo30eH KeNnTipinei.

[lamanan THIC ©31HIIK A9MEKCO3/ICH ayIaK OOJIBIHBI3.

TMJI/KCPO aBTOpiapbIHBIH JKapHsUIaHBIMIAPhIHA IIaMaJaH THIC CLITEMe JacayJaH ayilakK OOJBIHBI3, QJIEMJIK TOXKipHOeHI
KOJITTaHBIHBI3.

BubmuorpadussibK Ti3iMae MaKalTaHbIH TaKbIPHIObI OOMBIHINA TAHBIMAI IIETEIIIK aBTOPJIAP MEH 3epPTTEYIIIEp KapuslaFraH
ipreJi )koHe ©3€KTi TaKbIpbIaTarbl eHOSKTEp OOIybl KepeK.

JloliekTemMe jkacaJbIHFAH JKYMBICTapFa CUITEMeENep dJICyMETTIK-TyMaHUTAPIBIK OaFblT MOTIHIHAC JKaKIIaaa, sSFHU, OipiHmIi
ABTOP/IbI, 0ACBUTBII MIBIKKAH KBUTBIH, OCT CAHBIH KOpceTe OTHIPHIN Oepineni. Mbicansl, (3anecckuit 1991: 25). Oneduertep TizimMiHIae
6ip xbu1a OacklTFaH Oip aBTOPABIH OipHEIIe >KyMBICTaphl OOJIFaH jkKaFaaiiia, oHaa OachUIBIM JKBIIBIHA KOCBHIMINA “a”, “0” opmi
Kocbutaasl. Meicansl, (Cagyosa, 2001a: 15), (Caxyosa, 20016, 22). JKapaTbsuisicTaHy FRUIBIMIAPBI MaKajlajaphl YIIH ciiTeMenep
MOTIH/IE I9iieKco3 )KYMBICTApbIH Maiina 6oiybIHa Kapail HoMipJiey/ii KepceTe OTBIPBII, HIAPIIbI )KAKIIAAa peciMaee .

Budaunorpagusibik cinremesnepai pacimaey ymin Mendeley Reference Manager Kypa/iblH naiiiajana ajaceis.

Makauaa :kapusiiiay Kyusl — 60000 Tenre
PexBusurrep:

«on-Dapabu areiHgars! Ka3ak YITTBHIK YHHBEPCHTET!» KOMMEPIHSIIBIK eMeC aKIIMOHEPITiK KOFaMBbI
Hugexc 050040

Mexenxaii: Anmarsl K., On-®apadbu ganrbuisl, 71
BVH 990140001154
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AO «First Heartland Jysan Bank»

NHK KZ19998CTB0000567141 — Tenre
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