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RESEARCH OF INDIVIDUAL-PSYCHOLOGICAL FEATURES
OF PERSONALITY IN THE PERIOD OF EARLY YOUTH
(USING THE EXAMPLE OF CHOOSING A PROFESSION)

The article presents the results of a correlation analysis of the relationship between temperamen-
tal and personal characteristics and the preferred choice of professional activities among high school
students. The study is aimed at studying possible predictors in the situation of choosing a profession,
in particular, temperament characteristics and dispositional personality traits during early adolescence.
The methodological basis of the study was the work of the psychological content and characteristics
of adolescence, the peculiarities of professional self-determination of the personality of a high school
student. The study involved 68 high school students on the basis of No. 118 PUI school gymnasium of
the Zhetysu district of Almaty. The first stage involved testing among subjects to collect and analyze the
temperamental and personal characteristics of high school students, at the second stage the authors con-
ducted an individual conversation about personal choices of professional activities. The results show that
there are positive correlations between temperament parameters and dispositional personality traits on
the one hand, and the choice of certain professions on the other. The obtained data on the professional
values of modern youth, focusing on their personal choice, can be used as a basis for the development
of career guidance programs for specialists working in educational institutions that contribute to the suc-
cessful adaptation of school graduates to the requirements of the modern labor market in the Republic
of Kazakhstan.

Key words: value sphere, choice, temperament, dispositional personality traits, age characteristics.
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EpTte XacTbIk, Ke3iHAEri )KeKe-ICUXOAOTUSIAbIK, épeKLLIeAIKTePA| 3epTTey
(MaMaHADbIK TaHAQY YATICiHAE)

Makanaaa >Kofapbl CbIHbIM OKYLUbIA@Pbl apacblHAQ TEMMEPAMEHTAAbABIK, JK8HE TYAFaAbIK,
epeKLleAikTep GaAaHbIChIH XKOHE KaCibu KbI3METTi TaHAQYAbl KOPPEASILMSIAbIK, TaAAQY HOTUXKEAEPI
YCbIHbIAFaH. 3epTTey KaCinTi TaHAQY XXaFAanblHAAFbI bIKTUMaA GOAXKaMAAPAbI, aTan anTKaHAQ, epTe
JKaCTbIK, KE3EHAEr aAaMHbIH, TEMMNEPAMEHTI MEH AMCMO3ULMAABIK, epeKLLEAIKTEPIHIH epeKlleAiKTepiH
3epAeAeyre barbITTaAFaH. 3epTTeyAiH 8 AICHAMAABIK HETi3i XKacecnipiMAEPAiH NCUXOAOTUSIAbIK, MA3MYHblI
MEH epeKILEAIKTEPIHIH, XKOFapbl CbIHbIM OKYLUbICbIHbIH KOCiOM ©3iH-03i aHbIKTay epeKLIeAiKTepiHiH
>KyMbICTapbl 60AAbL. 3epTTeyre AaMaTsl Kaaachl XKeTicy ayaaHbl N2118 MI KMM 6asacbiHaa 68 xxorFapbl
CbIHbIM OKYLUbIChI KATbICTbl. BipiHLWWIi Ke3eHAe >KOFapbl CbIHbIM OKYLUbIAAPbIHbIH, TEMMEPAMEHTTIK >KoHe
JKeKe epeKLLeAIKTEPIH XKMHay XKeHe TaAAay YLUiH CbIHAAYLLUbIAQP apacblHAQ TECTIAEY ©TKi3y KO3AEATEH,
EKiHLLi Ke3eHAE aBTOPAAp KaCiOM KbI3METTi XKeKke TaHAQy TypPaAbl XKeke SHriMeAecy eTKi3Al. HaTuxeaep
6ip >kafblHaH TEMMEPAMEHT NapamMeTPAEPI MEH XKeKe TYAFaHbIH AUCMO3NLIMSABIK, GEATIAEPI XKOHE eKiHLLi
>KarblHaH 6eAriai 6ip MaMaHAbIKTapAbI TAaHAQY apacbiHAA OH KOPPEAIUMSAbIK, 6arAaHbICTap 6ap exeHiH
kepceTeai. Kasipri »xacrapablH KaCiOM KYHABIABIKTApPbl TYPaAbl aAblHFAH AEPEKTEP OAAPAbIH >Keke
TaHAayblHa 6GarAapAaHbin, MekTen TyAekTepiHiH KasakctaH Pecny6AukacbiHAQFbl Kasipri 3amaHfbl
eHOeK HapbIFbIHbIH TaAanTapbiHa OMAarbiAai BeliMAeAYiHe biKNaA eTeTiH OiAiM Bepy MekemeAepiHAe
>KYMbIC iCTEMTIH MamaHAap YLWiH KacinTik 6araapaay 6araapAaMasapbiH 93ipAey KesiHAe Herisre
AAbIHYbl MYMKIH.

TyiiiH ce3Aep: KYHABIAbIKTap CaAacbl, TaHAQy, TEMMepaMeHT, TYAFaHblH AMCMO3WLMSIAbIK,
epeKLIeAiKTepi, Xac epeKkLleAikTepi.
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UccaeaoBaHe MHAMBUAYAALHO-TICUXOAOrMHYECKMX OCOBEHHOCTEN AMMHOCTH
B MepUOA, PaHHei IOHOCTHU (Ha NpumMepe BbiGopa npodyeccum)

B craTbe npeacCTaBAeHbl pe3yAbTaTbl KOPPEASLMOHHOIO aHaAM3a CBS3M TemrepameHTaAbHbIX M
AMYHOCTHbIX OCOOEHHOCTEN M MPEANOUYMTAEMOro BbiGopa NPoheCcCUOHAABHOM ABATEABHOCTU CPEAM
CTapLUEKAAQCCHUKOB. MccaepAOBaHME HaMPaBAEHO Ha M3yveHue BO3MOXKHbIX MPEeAMKTOPOB B CUTYaLMK
BblGOpa NMpodheccun, B HaCTHOCTU, OCOBEHHOCTEN TeMrepameHTa U AMCMO3ULMOHAABHBIX YepT AMY-
HOCTW B MEPUOA PaHHEN IOHOCTU. METOAOAOrMUYECKOM OCHOBOW UCCAEAOBAHMS CTaAu paboThbl NCUXO-
AOTMYECKOro COAEpIKaHMs U 0COBEHHOCTEN IOHOLLIECKOr0 BO3pacTa, 0COGEHHOCTU NPO(eCcCoHaAbHO-
ro camoornpeAeAeHust AMMHOCTU CTapLIeKAACCHMKA. B nccaepoBaHMm NpuHIAM yyactme 68 yyalmxcst
cTaplumx kaaccoB Ha 6aze KI'Y LT N2118 Xetbicyckoro parioHa ropoaa AamaTbl. [1epBblit aTan npea-
ycMaTpuBaA NpoBeAeHUe TECTUPOBAHUS CPEAU MCTIbITYEMbIX AAS CO6Opa M aHAAM3a TeMrepameHTaAb-
HbIX M AMMHOCTHbIX OCOBEHHOCTEN CTapLLIEKAACCHUKOB, Ha BTOPOM 3Tare aBTopamu Bbiaa NpoBeAeHa
MHAMBUAYaAbHas 6eceAa O AMMHOM Bblbope NPOgeCCMOHAABHOM AESITEABHOCTU. Pe3yAbTaTbl NOKa3bl-
BAlOT, YTO CYLLECTBYIOT MOAOXMNTEAbHbIE KOPPEASILMOHHbBIE CBA3M MEXKAY MapaMeTpamMu TemrnepameHTa
U AMCMO3ULMOHAABHBIMM YePTaMU AUYHOCTM C OAHOM CTOPOHbI, U BbIBOPOM OMPEAEAEHHbIX Npodec-
cuit — € Apyroi. NoAyyeHHble AaHHble O NMPOMECCMOHAABHBIX LLEHHOCTSX COBPEMEHHOM MOAOAEXKM,
OPUEHTMPYSCh HA €€ AMYHDBIN BbIGOP, MOTYT ObITh MOAOXKEHbI B OCHOBY Mpu pa3paboTke npodopmreH-
TAUMOHHbIX MPOrPaMM AAS CMIELIMAAUCTOB, paboTaloWmMX B 0OPA30BATEAbHbIX YUPEXKAEHUSX, CMIOCO6-
CTBYIOLLMX YCMELIHOM aAanTaLUum BbiMyCKHUKOB WKOA K TpebOBaHUSAM COBPEMEHHOIO PbiHKA TPYAQ B

Pecny6amke KasaxcraH.

KAroueBble cAoBa: LIEHHOCTHas cqbepa, Bbl60p, TeMNepameHT, AMCNO3MUMOHAAbHbIE YepPTbl ANUY-

HOCTH, BO3pPaCTHble 0COBEHHOCTU.

Introduction

The analysis of the relationship between psy-
chological characteristics of personality and life
choices in early adolescence is a promising field of
psychological research, both domestically and inter-
nationally, attracting considerable attention from the
global scientific community (Zaichenko, 2015:72;
Utemuratova, 2014; Ogunyewo, 2015). Moreover,
the evolving economic landscape, especially in Ka-
zakhstan, coupled with global labor market trends
(Duisenbekov, 2021:169-174), necessitates more
sophisticated career guidance approaches, high-
lighting the urgency of this research. Improving in-
terpersonal relationships, the success of interactions
between people, and increasing the level of efficien-
cy in joint activities — all these problems are focused
in the area of an individual’s professional self-de-
termination. Choosing a profession upon graduat-
ing from high school presents a decision-making
situation that entails significant life changes, as the
choice of profession will directly impact the over-
all nature of the senior high school student’s life.
Researchers have been focusing on understanding
the unique characteristics of professional self-de-
termination among high school students, especially
the factors that shape it (Kondratenko, 2018:71-79).
Thus, the research problem stems from the need to

study aspects of career decision-making during se-
nior high school. There is a need to expand research
in the area of factors influencing career choice and
to systematize them, developing a model that would
describe the determinants that, to one degree or an-
other, condition the decision-making process.

In this regard, the authors set a goal to study the
potential predictors of choosing a particular profes-
sional field based on an analysis of the relationships
with personality and temperamental characteristics.
It should be noted that we are talking about a per-
sonal choice of profession, formed as a result of
complex internal activity, in which the value sphere
plays a significant role. Thus, using modern statisti-
cal data processing methods, it is possible to analyze
the characteristics of an individual’s value system
during early adolescence, using the example of ca-
reer choice. This has become the primary goal of
this study. At the same time, the object of the study
are aspects of senior high school students’ career
choice, and the subject is the temperamental and
personal characteristics of senior high school stu-
dents. As a research hypothesis, it is proposed that
there is a connection between temperamental and
personality characteristics, and the choice of profes-
sion by high school students.

To verify the hypothesis and accomplish the re-
search goal, the following tasks were established:
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- to conduct a theoretical analysis of contempo-
rary research on personality and temperament traits
during early adolescence;

- to study the features of career choice in senior
high school students and the factors that influence
their professional decisions;

- to theoretically analyze studies investigating
the question of how senior high school students’
personality and temperament traits relate to their
preferred career choices.

Literature review

Adolescence is characterized by transforma-
tions in cognitive functions. In particular, there is
an intensive development of formal-logical intelli-
gence, which allows high school students to engage
in reflection based on logical operations and abstract
concepts. Concurrently, short-term and long-term
memory capacities increase, and the speed of pro-
cessing information acquired from environmental
and social interactions rises to adult levels. Metacog-
nitive abilities are developing, which are expressed
in a young person’s ability to analyze their own
thought processes, identify logical contradictions in
argumentation, and apply effective problem-solving
strategies (Rusalov, 1991:118-123). Thus, the edu-
cational activity of high school students acquires
an increasingly pronounced character of activity di-
rected towards self-development.

This study focuses on analyzing the social situa-
tion of senior high school students’ development in
the context of their professional self-determination.
At this age, academic and vocational activities ac-
quire a dominant role, requiring individuals to make
conscious decisions about their future profession.
It should be noted that the described process is not
limited to rational choice but involves deep personal
involvement, which to a greater or lesser extent is
based on individual interests, inclinations, and val-
ues. According to N.S. Pryazhnikov (Mitina, 2022),
the key goal of vocational self-determination is to
form in high school students an internal readiness
for independent realization both in the profession-
al and personal spheres of life. This is not merely
about constructing career plans, but also about find-
ing meaning that will give the chosen activity per-
sonal significance. The process of an individual’s
professional self-determination is not static; it rep-
resents a dynamic interaction between the subject
— the schoolchild — and the object — the profession.
The individual must adequately assess their abili-

ties, compare them with the requirements of various
professions, and take into account the limitations
and risks associated with the labor market and other
social factors.

The problem of vocational self-determination,
being historically conditioned, exhibits evolution
under the influence of transformations of the indi-
vidual on the one hand, and of society on the other.
Based on this, it is conditionally possible to dis-
tinguish two approaches to solving the problem of
choosing a profession (Rogov, 2015:107-112). The
first approach is diagnostic, focusing on identifying
an individual’s professional suitability (ideas pro-
posed by A. Leon). It is assumed that the choice of
profession can be made based on an assessment of
individual abilities and inclinations. The second ap-
proach is educational, focusing on preparing for a
profession-related life. Within this approach, partic-
ular attention is paid to the process of an individual’s
professional self-determination. While it cannot be
definitively claimed that the educational approach
fully explicates the phenomenon of personal agency
and its capacity for self-development, an integrated
approach is needed to comprehensively understand
the characteristics of senior high school students’
vocational self-determination, combining elements
of the aforementioned approaches.

According to E.A. Klimov (2004), the situation
of choosing a profession is based on considering
one’s own desires, abilities, and the needs of the
surrounding society. Klimov (Slepko, 2015: 44-50)
lists the following factors influencing a teenager’s
choice of profession (Figure 1).

Issues of career choice, individual career pref-
erences, and the importance of career guidance in
education and psychology are explored in the re-
search of Kazakh scholars Zh. Aymautov, Kh.T.
Sheryazdanova, M.K. Sadykova, A.Sh. Ikramo-
va, [.B. Yusupova, N.S. Akhtaeva, and others
(Beysmenbaev, 2015:145-151; Duysenbekov,
2021:169-174; Djakupova, 2016:265-268; Sady-
kova, 2019:18-23).

There are domestic studies on vocational self-
determination and the factors influencing its forma-
tion (Beismembayev, 2015:145-151; Zhakupova,
2016:265-268; Sadykova, 2019:18-23). In particu-
lar, the role of employment strategies and profes-
sional activity style among modern youth is empha-
sized (Sadyrova, 2016:57), as well as the role of the
development of the labor market as an external fac-
tor in the formation of a person’s professional activ-
ity (Abdikeyeva, 2017:60).
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Figure 1 — Factors Determining Career Choice According to E.A. Klimov
Note — created by the author

In the works of .M. Kondakov and A.V. Sukharev
(Kondakov, 1989:158-164; Musaev, 2022), an anal-
ysis of professional development theories among

foreign researchers is conducted. These theories are
conventionally divided into five directions. A brief
summary of the analysis is presented in Table 1.

Table 1 - Theories of Professional Development Among Foreign Researchers (Classification by .M. Kondakova and A.V. Sukhareva)

Direction Representatives Concept of Career Choice
iff ial- = i f hi ’ liti ith th
dl. erentlg F. Parsons, R. Kettell, R. Ammons a consmous process of matc 1r.1g one’s f)v.vn qualities with the
diagnostic external requirements of professional activity.
psychoanalytic U. Moser, E. Burdin, Z. Roy = a way to satisfy needs of different levels.

theory of decision- H. Tiedeman, G. O’Hara,

= a system of orientations in professional alternatives.

making D. Tiedeman
developmental E. Ginzberg, S. Shartzer, B. Wolder, | = as an irreversible process of a series of interrelated decisions;
theory D. Super it ends with the agreement of external and internal factors.
typological 7 Holland = a component of the system of personality type, intelligence

and self-assessment.

Note — prepared by the author

A comprehensive analysis of both foreign and
domestic research on career choice reveals a multi-
faceted perspective on this issue. Scholars strive to
define career choice as an outcome of the interplay
between internal and external factors, with individ-
ual psychological characteristics serving as prime
examples of the former. They view career choice as
a dynamic process embedded within the structure of
personality.

In summary, a theoretical analysis of existing
research reveals an extensive empirical database
on factors that, to varying degrees, influence career
choice and the conditions for successful profes-
sional realization. However, despite the diversity of
existing models, the task of developing a universal
model of professional type remains relevant. Such

a model would adequately reflect both the indi-
vidual psychological characteristics of high school
students and the characteristics of the professional
environment.

Materials and methods

An experimental study to investigate the tem-
perament and dispositional traits of high school se-
niors during the process of choosing a profession
was conducted at the Communal State Institution
“School-Gymnasium No. 118 in the Zhetysu dis-
trict of Almaty city. Eighty-one participants aged
14 to 17 (9th to 11th graders) were involved in the
study. Thirteen participants were excluded due to
high levels of social desirability bias in self-report-
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ed behavior, as assessed by the control scale of the
Questionnaire of formal-dynamic properties of per-
sonality (Rusalov, 2009). Therefore, the data of 68
students were included in the subsequent analysis:
30 students from the 9th grade, 22 from the 10th,
and 16 from the 11th. The average age was 15 years.

Within the framework of the experimental
study, the following hypothesis was put forward:
temperament traits and personality characteristics
contribute to the formation of a specific type of se-
nior high school student personality, which to some
extent determines their choice of profession.

To collect data, diagnostic methods aimed at
studying personality traits and temperament in early
adolescence were used: the Big Five personality in-
ventory adapted by A.B. Khromov; and the Rusa-
lov’s questionnaire of formal-dynamic properties
of individuality (FDPI). Data were analyzed using
IBM SPSS Statistics 20. Statistical tests included
the independent samples t-test, Pearson’s chi-square
test, Spearman’s rank correlation coefficient, Kol-

mogorov-Smirnov test for normality, and Cohen’s
kappa for inter-rater agreement.

1. The Big Five Factor Personality Inventory
(BFPI; Khromov, 2000) is designed to provide a
structural description of personality based on five
primary traits: extraversion, openness to experience,
agreeableness, conscientiousness, and neuroticism.
The questionnaire used in the adaptation by A.B.
Khromov consists of 75 bipolar statements that de-
fine forms of personality behavior in life situations.
Participants were asked to read each statement and
determine the degree of agreement on a rating scale
from -2 to 2, indicating the polarity of the trait being
investigated. After completing the forms, interpreta-
tion was carried out using a key: stimulus ratings of
-2,-1,0, 1, 2 were converted into scores of 5, 4, 3, 2,
1, respectively. For each trait, the sum of the corre-
sponding statements was calculated. Low and high
values determined the degree of deviation in one or
the other direction of the trait. The substantive char-
acteristic of each trait is presented in Table 2.

Table 2 — A Descriptive Breakdown of the Facets Comprising the Big Five Personality Model

Dispositional .
P . Content High values Low values
characteristic
Extraversion: a personality trait . . . .
. . . Introversion: an inward orientation of
. external or internal characterized by outgoingness, . .
Extraversion . . the psyche, independence, and a desire
locus of attention assertiveness, and a tendency toward
Lo for autonomy
sociability
an individual’s Attachment: the need for Individualism: a desire to distance
Agreeableness interpersonal interpersonal connections, oneself and focus on personal issues
orientation responsiveness, and a desire to help rather than collective concerns
-, . . . Naturalness: a tendency toward
degree of volitional | Behavioral regulation: characterized . R . y
R . . . .. impulsivity, inconsistency, and lack
Conscientiousness behavior regulation, | by consistent patterns of activity and a .. : ..
L . of precision; a lack of deliberation in
responsibility high degree of self-control. .
actions.
T Emotionality: reactivity of negative Emotional composure: self-reliance
. . degree of individual . . e .
Neuroticism sensitivit emotion onset, high sensitivity to and self-assurance, rational responses to
Y stressful situation stressors.
openness to Open-mindedness and curiosity: .
P P . 24 Pragmatism: a grounded and
knowledge and a lighthearted attitude towards life, .
Openness to . . . conservative outlook, a narrow focus
. experience gained characterized by openness to new . .
experience . L of interests, and a closed-minded
from the external experiences and a strong curiosity approach
world about both the inner and outer worlds pp '

Note — prepared by the author

2. The Rusalov Questionnaire of Formal-Dy-
namic Properties of Personality (Rusalov, 2009:165-
178) is employed for diagnostic purposes to exam-
ine aspects of temperament within psychomotor,
intellectual, and communicative domains. The

questionnaire consists of 150 statements designed
to identify typical personality behaviors and assess
the degree of their correspondence (characteristic,
rather characteristic, slightly characteristic, unchar-
acteristic). Upon receiving the responses, the data
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is processed according to a key that identifies 13
scales (including a control scale for social desirabil-
ity), distributed across three temperament domains
(Figure 2) and six integrative indices: psychomotor,
intellectual, and communicative activity indices, a
general activity and adaptability index, and a gen-
eral emotionality index.

After applying the specified methodologies to the
subjects, individual interviews were conducted, during
which subjective responses to questions about profes-

sional preferences were recorded. During the conver-
sation, questions were posed to guide the high school
student towards selecting a preferred profession. An-
swers were recorded individually and analyzed for
any inability to choose a career. Upon completion, a
comprehensive list of professions was compiled, cat-
egorized into 6 professional types according to the J.
Holland model (Rezapkina, 2005), including indepen-
dent responses from participants who were unable to
make a definitive choice (Table 3).

vigor
vigor
W -
L PSYCHOMOTOR ~ COMMUNICATION plasticity
DOMAIN DOMAIN rate
rate
emotionality
emotionality INTELLECTUAL
DOMAIN

r

T

A] B ;

vigor plasticity rate emotionality

Figure 2 — Distribution of temperament traits across three behavioral domains (Rusalov’s FDPI)
Note 1 — Capital letters in dark gray rectangles denote spheres of personality behavior;
capital letters in light gray rectangles denote temperament parameters
Note 2 — Created by the author

Table 3 — Comparison of individual preferences for preferred professions among high school students with professional types

according to John Holland’s model

No Individual response Professional type
1 | dentist, psychologist, doctor, tour guide and interpreter, pharmacist social
2 | sole proprietor, marketer, lawyer, attorney, businessman (businesswoman), diplomat entrepreneurial
3 model, musician, designer, illustrator, actor, writer, makeup artist artistic
4 | financier, forensic scientist conventional
5 | programmer, translator intellectual
6 | engineer, cosmetologist, flight attendant, investigator, prosecutor, auto mechanic, cook realistic
7 | undetermined
Note — created by the author

As a result of comparing individual responses
with professional personality types, 7 additional
variables were obtained, reflecting the profession-
al personality type of a senior high school student
based on independent choice, including a situation
of uncertainty. The purpose of using the interview
method is to collect and analyze the conscious
choice of a preferred profession by a senior high
school student in a decision-making situation.

Results and discussion

The results of this study are revealed through a corre-
lational analysis of the relationship between temperament
traits, personality characteristics, and the personal choice
of a preferred profession among high school students. The
data from the analysis of temperament and personality pa-
rameters in relation to the personal choice of a profession
among high school students are presented in Table 4.
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Table 4 — Correlations between temperament parameters (Rusalov’s FDPI), personality traits (Big Five) and career choice (individual

interview) for the entire sample

Professional type
Temperament Parameter — — - —
RE (i) IN (ii) SOC (ii) UND (ii)

Psychomotor emotionality -,242%
Intellectual plasticity ,303%*
Intellectual emotionality -,263% ,288*
Communicative vigor -,242%
Communicative speed ,269%
Personality Trait
Extraversion -,256*
Agreeableness -,348%*
Conscientiousness -,356%* ,395% -,247*
Neuroticism -,356%*
Note 1 — *p<.05; **p<.01
Note 2 — Coefficients of significant correlation at the level of p<.01 are highlighted in bold.
Note 3 — RE — realistic; IN — intellectual; SOC — social; UND — undetermined; (ii) — career choice during an individual interview
Note 4 — created by the author

1. The choice of professions categorized as re-
alistic during the interview was negatively corre-
lated with intellectual emotionality (p <.05), as well
as Big Five personality traits of extraversion (p <
.05), agreeableness (p < .01), conscientiousness (p <
.01), and neuroticism (p <.01). In other words, high
school students are more likely to choose realistic
professions that involve solving concrete problems
and physical activity if they are characterized by:

- emotional sensitivity regarding failures in in-
tellectual activity;

- introversion, self-reliance, and a preference for
independence;

- a tendency towards detachment, focusing on
personal problems at the expense of social ones;

- a tendency towards impulsivity, lack of atten-
tion to detail, and inconsistent behavior;

- self-sufficiency and self-confidence, a rational
response to stressful situations.

High school students characterized by emotion-
al restraint, self-confidence in intellectual tasks, and
a preference for autonomy and detachment, along
with traits of carelessness, inconsistency, and slop-
piness, are more likely to pursue careers in engineer-
ing, cosmetology, flight attendant, investigation,
prosecution, auto mechanics, cooking, and other re-
lated fields. The findings are corroborated by recent
British research (Tomsik, 2018:100-108), which
highlights a negative correlation between choosing
a teaching career and personality traits such as neu-
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roticism.

2. Choosing professions classified as intellectual
during the interview was positively correlated with
intellectual emotionality (p < .05) and negatively
correlated with communicative energy (p < .05). In
other words, high school students’ choice of intel-
lectual professions is partially determined by their
emotional sensitivity to failures in mental activity,
on the one hand, and a low need for social contacts,
on the other. The more sensitive a high school stu-
dent is to failures in mental activity and the less
they desire to interact with others, the more likely
they are to choose professions such as programmer,
translator, etc.

3. Choosing a social-type profession during an
interview was positively correlated with intellectual
plasticity (p < .05), communicative speed (p < .05),
and conscientiousness (p < .05), and negatively with
psychomotor emotionality (p < .05). That is, high
school students who chose social-type professions
demonstrated higher flexibility in switching be-
tween mental activities, faster speech, higher levels
of self-regulated behavior, and lower emotional sen-
sitivity during physical activity. The social profes-
sional personality type is also formed under the con-
dition of low levels of psychomotor emotionality, as
confirmed by some studies (Jaracz, 2021:287-834;
Akiskal, 2005:201-206). The more a high school
student seeks variety in intellectual activity, the
better developed their speech speed, and the better
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they are able to regulate their activities and remain
self-assured when performing motor operations, the
more likely they are to choose professions such as
dentistry, psychology, medicine, tour guide-transla-
tor, pharmacy, and others.

Of particular interest are the findings of Japa-
nese researchers who studied the temperamental
characteristics of nurses (Tanaka, 2020: 700-710).
Despite the fact that the experimental sample was
older than the one presented in this article, it is worth
noting the obtained data on a pronounced negative
correlation between psychomotor emotionality and
such communicative qualities as compassion and
empathy, which are necessary in working with pa-
tients. Such subjects got tired faster, experienced
less empathy and compassion, and were more prone
to emotional burnout.

Conclusion

Consequently, the significance of investigat-
ing vocational self-determination is especially pro-
nounced during the senior high school years, com-
mencing in the 9th grade. As senior high school
students approach graduation, the necessity of mak-
ing a vocational choice becomes increasingly press-

ing. This choice is facilitated through the process
of re-evaluating one’s personal structure. The vo-
cational decisions made by senior high school stu-
dents during the transition to adulthood are primar-
ily influenced by innate psychological attributes that
shape the content of their behaviors and activities.
Additionally, these decisions are shaped by person-
ality traits, which represent an individual’s inherent
inclination to behave in specific ways.

The findings of this study can serve as a founda-
tion for creating a comprehensive career guidance
program tailored for psychologists, school counsel-
ors, and educators. This program can be seamlessly
integrated into the professional practices of psy-
chologists working in educational settings. Given
the pivotal role of emotional intelligence in shaping
career choices, it is essential to consider the unique
developmental trajectory of this construct among
9th and 10th-grade students. This is particularly rel-
evant when students are considering professions in
the social (e.g., dentist, psychologist, doctor) and
artistic fields (e.g., model, musician, designer). Ca-
reer counseling in this context should prioritize in-
dividual consultations to facilitate a more in-depth
exploration of the factors influencing students’ ca-
reer decisions.
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PECULIARITIES OF THE MANIPULATIVE-
GAME INTERACTION BETWEEN THE CITIZEN
AND THE STATE

Distrust in the relationship between the citizen and the state leads to the dominance of manipulative-
gaming interaction, which hinders both the development of civic identity and the establishment of
partnerships between the citizen and the state. The aim of the article is a further conceptualization the
doctrine of healthy and deformed relations between the individual and the state (in particular, analysis
of the manipulative-gaming interaction between the citizen and the state. The theoretical model of “civic
games” presented earlier is complemented by the concept of symmetrical and asymmetrical games prac-
ticed in the relations between the individual and the state. This concept is substantiated by the descrip-
tion of games initiated by the state: a game that is a “mirror image” of the civic game “Parasite”, as well
as the asymmetrical game “Fighting Corruption”.

The scientific value of the article is related to the application of the doctrine of transactional analysis
to the relations between the citizen and the state; its practical value lies in the disclosure of forms of
manipulative- gaming interaction, which opens up the possibility of finding ways to replace it with
rational partnerships. Eric Berne’s transactional analysis and the self-agency’s approach were used
as the methodological basis for our research. Conclusion: manipulative-gaming interaction replace a
healthy relationship between the individual and the state. It expresses itself in the so-called games (in
Berne’s understanding), which are a surrogate for healthy relationships and are aimed at achieving a
psychological (political) benefits that imitates the solution of existing problems. The author analyzes a
pair of symmetrical games — “Parasite” and “Give me everything for your own benefit” — as well as an
asymmetrical game initiated by the state — “Fighting Corruption”.

Key words: civic identity, games, manipulative interaction, relations, state.
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A3amartrap MeH MeMAeKeT apacbiHAAFbI
MaHUNYASILUSIAbIK-OMbIH 9PEeKeTiHiH, epeKLleAikTepi

A3zamart neH MEeMAEKeT apacbliHAAFbl KapbiM-KaTbiHACTa GOAATbIH CEHIMCI3AIK MaHUMYASILMSADIK-
OWMbIH ©3apa 9PEKETTECYiHIH YCTeMAITiHe akeAeAil, ByA a3aMaTTbIK, GiperenAikTiH AaMyblHa Ad, OAAPAbIH,
apacblHAAFbl CEPIKTECTIK KaTbIHACTAapPAbIH OpPHATbIAYblHA AQ KeAepri KeATipeai. ByaA MakaaaHbIH
MaKCaTbl — >KeKe TyAFa MEH MEMAEKET apacblHAQ KAAbINTAaCKaH caAayaTTbl KoHe aedopMalMsiAaHFaH
KaTblHAaCTapAbl 3epTTeyAi OAaH opi TYXKbIpbiMAQy (aTanm anTKaHAQ, a3amaT MeH MEMAEKeTTiH,
MaHUMYASLMSABIK, XK8He OWblH ©63apa 9peKeTTecyiH TaAaAady). bypblH aBTOp >kacaraH, MemAekeT
GacTamMallbIAbIK, €TKEH OMbIHAAPAbIH CMMATTaMacbiIMeH HEri3AEAreH «a3amatTblK, OMbIHAAPAbIH»
TEOPUSABIK, MOAEAI: «[lapasnT» asamaTtTbiK, OMbIHbIHbIH «aiHa 6GeiHeci» GOAbIM TabblAATbiH OMbIH,
COHAaM-aK, «Cbl0aAaC XXEMKOPAbIKKA KApPCbl KYPEC» aCMMMETPUSIAbIK, OMbIHbI MaKaAaAa YCbIHbIAFaH
>KeKe TYAFa MEH MeMAEKeT KaTblHAaCTapblHAQ KOAAQHbIAATbIH CUMMETPUSIAbI >K8HE aCMMMETPUSIABIK,
OMbIHAQP TY>XKbIPbIMAAMACBIMEH TOAbIKThIPbIAAADI.

3epTTeyaiH dAiCHaMaAbIK, Heridi peTiHae Dpuk bepHHIH TpaH3akUMSAbIK, TaAAdybl XKOHe ©3iHAIK
areHTTiK TOCIAI KOAAAHbIAABI. MakaAasa OCbIHAAM CUMMETPUSAbI OiblHAAP — «[lapa3uT» >aHe
«MafaH 63 MnamAaHbI3 yiiH 6opiH GepiHi3», COHAAM-aK, MEMAEKET GacTaraH aCMMMETPUSIAbIK, OMbIH —
«Cbl0anAaC >KEMKOPABIKKA KapCbl KYPeC» TaAAaHaAbl. 3epTTey 0apbiCbIHAA MaHUMYASILMSIAbIK, OMbIH
e3apa apeKeTTecyi >Keke TyAFa MEH MEMAEKETTIH CaAayaTTbl KapbIM-KATbIHACbIH AAMACTbIPaAbl AereH
KOpbITbIHAbIFA KeAal. OA caaayaTTbl KapbIM-KaTbIHACTbIH Cypporatbl 60AbIN TabblAaTbiH >koHe 6ap
MBCEAEAEPAI LIeLlyre eAiKTEeNTIH NMCUXOAOTMSABIK (casicn) namaara KOA xeTtkisyre (bepH TyciHiriHae)
GafbITTaAFaH OMbIHAAP A€M aTaAaAbl. MakaAaHblH FbIAbIMM  KYHADIAbIFbI  OCbl JXKEPAE IAIMHIH
KOAAQHbIAYbIMEH aHbIKTAaAaAbl a3amMaT MeH MEMAEKETTIH KapbIM-KaTbIHACbIHA TPaH3aKLUMSIAbIK, TaAAdy
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MPaKTUKAAbIK, KYHADBIAbIFbI MAHUMYASILMSIAbIK-OMbIH ©3apa 9pPeKeTTecy HblCAaHAAPbIH allly GOAbIN Tabbl-
AaAbl, BYA OHbl YTbIMAbI CEPIKTECTIKTEPMEH aAMACTbIPY >KOAAAPbIH TabyFa MyMKIHAIK Gepea.

TyiiiH ce3aep: azamMaTTbIK, COMKECTIAIK, OMbIHAAP, MAaHUMYASIUMSABIK, ©3apa apekeT, KapbiM-KaTbl-
Hac, MeMAEKeT.
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OC06eHHOCTH MaHUMYASITUBHO-UIPOBOTO
B3aMMOAEHCTBMS TPaXKAAQH C TOCYAAPCTBOM

HeaoBepue, cylecTByiollee B OTHOLLEHMSIX FPaXKAQHWHA U FOCYAQPCTBa, MPUBOAMT K AOMUHMPO-
BaHMIO MAHWMYASITUBHO-UIPOBOIrO B3aMMOAEMCTBUS, UTO MPENATCTBYeT KakK PasBUTUIO TPaXKAAQHCKOM
MAEHTUYHOCTM, TaK U YCTAHOBAEHMIO MAPTHEPCKMX OTHOLLIEHUI MEXAY HUMM. LleAblo AaHHOW cTaTbu
SBASIETCS AAAbHeNLLIas KOHLeNTyaAu3aLms MICCAEAOBAHUS 3A0POBbIX M Ae(DOPMUPOBAHHBIX OTHOLLEe-
HWIA, CAOXKMBLLMXCS MEXXAY AMUHOCTBIO M FOCYAAQPCTBOM (B YACTHOCTM, aHAAM3 MaHMMYASTUBHO-UIPO-
BOIO B3aUMOAENCTBUSI TPAXKAAHMHA M FOCYAApCTBa). TeopeTmueckas MOAEAb «IPAXKAAHCKMX UIpP»,
CO3AaHHAsi paHee aBTOPOM, 0OOCHOBAHHAS OMMCAHWEM WIP, MHULIMMPOBAHHbBIX FOCYAAPCTBOM: UIpbl,
SIBASIOLLENCS «3ePKAAbHbIM OTPaXKeHWeM» PaXkAQHCKOM Urpbl «[1apasmnTt», a TakKe aCUMMMETPUYHOM
urpbl «bopb6a ¢ Koppynumei», AOMOAHSETCS NPEACTABAEHHOM B CTaTbe KOHLUENUMen CUMMETPUYHBIX U
ACMMMETPUYHBIX MIP, MPAKTUKYEMbIX B OTHOLLEHUSIX AMMHOCTM W FOCYAQpPCTBaA.

B kauecTBe METOAOAOIMYECKOM OCHOBbI MCCAEAOBAHMS ObIAM UCMOAb30BaHbl TPAH3AKTHbIN aHAAM3
Opuka bepHa 1M MoAXoA camoareHTHOCTW. B cTtaTbe aHaAM3MPYOTCS TakMe CMMMETPUYHbIE Urpbl —
«[Mapasum n «OTAal MHE BCE PaAM COOCTBEHHOM BbIFOAbI», @ TAKXKE aCUMMETPUYUHAS UIPYy, UHULMK-
poBaHHasi rocyAapcTBom — «bopbba ¢ koppynumen». B xoae npoBeAeHs UCCAeAOBaHMS BbiA CABAQH
BbIBOA, YTO MAHWIMYASITUBHO-UIPOBOE B3aUMOAENCTBUE MOAMEHSIET 3A0POBbIE OTHOLLEHWS AMUHOCTU U
rocyaapctea. OHO BblpaXkaeTcsl B Tak HasblBaeMblX Mrpax (B MOHMMaHWM bepHa), KoTopble SIBASIOTCS
CYppOoraTom 3A0POBbIX OTHOLLIEHWI 1 HarnpaBAEHbl Ha AOCTUXKEHME MCUXOAOTMUECKOM (MOAMTUYECKOW)
BbIFOAbI, IMUTUPYIOLLEN PELLIEHME CYLLEeCTBYIOLLMX NpobAaeM. HayuHas LeHHOCTb CTaTbM OMPEAEASET-
CSl TEM, UTO 3A€Cb ObIAO MCMOAB30BAHO YUeHME O TPAH3aKTHOM aHaAM3e K OTHOLLEHUSIM FPaskAaHMHA
M TOCYAQPCTBa; MpakTMyeckas LeHHOCTb CTaTbW 3aKAIOYAeTCs B PACKpPbITUM (POPM MAHMMYASTUBHO-
UIrPOBOr0 B3aMMOAENCTBMS, UTO OTKPbIBAET BO3MOXXHOCTb MOMCKA MyTel ero 3ameHbl pauyoHaAbHbIMM

napTHepCcTBaMun.

KAroueBble caoBa: rpa>kAaHCKass MAEHTUYHOCTb, UTPbl, MaHNNYAATUBHOE B3aVIMOAEI;1CTBl/Ie, OTHO-

LieHnd, rocyAapCTBO.

Introduction

Background and relevance of the topic. The rel-
evance of the problem of psychological interaction
between a citizen and the state has been growing
steadily in recent years due to the political, eco-
nomic, social-psychological changes taking place in
the global political space. States are defending their
borders, resisting external aggression, and chang-
ing their role in the global community; citizens are
actively migrating and, as a result, acquiring citi-
zenship of other countries and leaving the citizen-
ship of the previous ones or acquiring dual or triple
citizenship. All of this has a significant impact on
civic identity, which develops or degrades under the
influence of the enormous political upheavals and
stresses that characterize contemporary reality. It is
not only civic identity that is undergoing deforma-
tion, but also the typical ways of interaction between
the citizen and the state.

Traditionally, the problem of interaction be-
tween a citizen and the state is analyzed as a problem
of civic identity (which, in our opinion, is a signifi-
cant narrowing of the problem) and is studied from
this perspective. A certain intensification of research
on civic identity was caused by the expansion of the
European Union; both civic and so-called European
(civilizational) identity were studied. However, dis-
cussions about the very phenomenon of civic iden-
tity, its ontological essence, are still ongoing.

Civic identity is often combined with the con-
cepts of national and ethnic identity (Cohen et. al.,
2013; Constant et. al., 2012, Curticapean, 2007), and
it is analyzed in the broad context of political behav-
ior (Duckitt et. al., 2016), as well as daily activi-
ties related to the formation of pro-active attitudes
towards civic participation (Krzywosz-Rynkiewicz
et. al., 2011).

D. Sekuli¢ and J. Sporer (2008) claim that civic
identity is a “broader” concept than ethnic identi-
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ty. L. Hristova and A. Sekik (2013) described four
types of relationship between civil and ethnic iden-
tity.

J. Pakulski and B. Tranter consider both nation
and society as «imaginary communities», but define
them differently. Society is seen as a large voluntary
(civil) association, which is the main object of social
affection and solidarity.

This is expressed in the institution of citizen-
ship, a “strong” civic identity, and civic engage-
ment. Membership in a society is seen as a matter of
voluntary commitment, not of birth and/or kinship.
Membership in society imposes moral obligations
that are consistent with an understanding of civic
rights and responsibilities (which includes compli-
ance with the law) (Pakulski et. al., 2000).

[.Zhadan focuses on civic competencies, which
implies the possibility of learning by obtaining in-
formation and practicing the necessary skills. She
distinguishes four levels of civic self-identification:
sign representation, interpretation of meanings,
construction of meanings, and construction of con-
ditions and rules for transforming reality. And the
indicators of civic identification include subjective
self-identification, locus of control of social respon-
sibility, need for freedom, practices of civic interac-
tion, possible “I” of the subject of civic interaction
and strategies for achieving them, models of civic
activity, time orientation, remoteness of power, in-
tegration into the civic community, and the meaning
(goals) of citizenship (Zhadan, 2017).

We believe that the arguments of T. Bevz, who
distinguishes political and legal competence, po-
litical activity, civic participation, and a sense of
civic community in the content of civic identity,
are correct, but we note that political activity is not
a mandatory marker of civic identity, but rather of
political identity (awareness of belonging to various
political structures — socio-political organizations,
political parties), which usually implies active po-
litical participation (Bevz, 2014).

We should agree with Petrovska 1., who con-
sideres civic identity as a type of organizational
identity, which is a valuable and meaningful experi-
ence that allows an individual to identify himself as
a citizen of the state. It promotes the integration of
personal attitudes toward citizenship, even as civic
values/orientations change, and acts as a psycholog-
ical regulator of civic behavior (Petrovska, 2021).

The author offers her own concept of healthy
and surrogate relations between the individual and
the state. While healthy relations involve rational
exchange (for example, a citizen pays taxes — the
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state ensures order and security for the citizen), sur-
rogate relations involve their imitation in the form of
games (in the sense of E. Berne) (Petrovska, 2019).

According to E. Berne, a game is understood as
a series of mutually complementary repeated trans-
actions which have a hidden motive and generate
psychological profits for all players (such as self-
justification, self-affirmation, revenge, etc.) (Berne,
1964). Surrogate relations can take place not only
between individuals, but also between the citizen
and the organization, with the state in particular.
Their surrogacy lies in the fact that they serve as
substitutes for healthy relations that involve the ex-
change of mutually beneficial and necessary trans-
actions.

There are descriptions of, among other things,
five types of the most typical games between a citi-
zen and the state: “Persecution” (“The state oppress-
es me”), «Patriot» (“Only I love my country”), «Of-
fended» («If not for this State™), «Parasite» (“You’ll
pay me”) and “Labor Heroizm” (“I make such a
sacrifice for you”). These games are a type of ma-
nipulation by a citizen in relation to the state in or-
der to gain psychological benefits (self-justification,
justification of their own passivity or career failures,
illicit enrichment, expression of resentment towards
the state, etc.) (Khazratova et. al., 2024).

Summarizing the above, it should be noted that
ethno-national identity implies identification with a
representative of one’s own ethnic/national commu-
nity (respectively, with speakers of one’s native lan-
guage, ethnic culture, customs and traditions, etc.),
while civic identity implies identification with a citi-
zen of the state regardless of ethno-national identity,
on the basis of belonging (“citizenship”) to a par-
ticular state. Thus, a citizen identifies with fellow
citizens who have common organizational and le-
gal problems of functioning in a given state and are
looking for common solutions (Khazratova, 2015).

In our opinion, the reality of staying and func-
tioning in the state for a citizen today is often stress-
ful and traumatic. For example, the state declares
quarantine and lockdown during a pandemic, con-
ducts forced vaccination, carries out armed aggres-
sion against another state, and forces its citizens to
kill and risk their own lives. The state justifies any
coercion by the necessity and concern for citizens,
which does not always inspire their trust. All of this
has a significant impact on civic identity, which is
increasingly moving away from healthy forms and
acquiring various deviations.

At the same time, the stressfulness of reality
alone is not a sufficient factor in the anomalization
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of civic identity. There are examples when threats to
the state (internal or external) led to civic consolida-
tion and the recovery of civic identity. Obviously,
the decisive factor is, among other things, the focus
of the state’s measures — either to protect the de-
clared values (e.g., political freedoms and opportu-
nities) or to move away from them and realize goals
that are essentially opposite. It is also important that
this orientation of the state’s measures is reflected
and interpreted in a certain way by the personality
of each citizen, and it is this understanding of the
state (“image of the state™) that determines the out-
come of a citizen’s transaction in interaction with
the state. As we can see, this is a complex process
in which not only the citizen, but also the state as an
organization of society and a party to the interaction
plays an active role.

This suggests that the analysis of the manipula-
tive game interaction between the individual and the
state should be realized not only in the context of the
problem of civic identity, but in a broader context —
the psychology of relations between the citizen and
the state.

The goal of our article is to further conceptual-
ize the doctrine of healthy and deformed relations
between the individual and the state (in particular,
those manifested in the form of manipulative game
interaction).

This goal can be achieved by fulfilling the fol-
lowing tasks:

1. Determination of the main paradigms of rela-
tions between the individual citizen and the state as
an organization of society and, on this basis, healthy
(normal) and deformed forms of civic identity;

2. Identification of the main psychological fea-
tures of manipulative and gaming interaction be-
tween the individual and the state (games);

3. Analyzing the role of the state in the manipu-
lative game interaction of the citizen and the state;

4. Description and analysis of relevant games
initiated by the state itself and beneficial to it.

The conceptual development of this approach
can be carried out using such methods of theoreti-
cal analysis as: systematic approach, techniques of
analogy, deduction and induction.

Paradigms of relations between the individ-
ual and the state as a criterion for determining
healthy and unhealthy civic identity

The tradition of analyzing the relationship be-
tween the individual and the state originated with
K. Jung. He recognized the problem of redirecting
the responsibility of the citizen to the state, which
increases the primacy (activity) of the state and is

responsible for the citizens’ secondary status and
dependence (Jung, 1958). His understanding of the
problem, as well as the subject-oriented/ self-agen-
cy approach (Brushlinsky, 1996; Tatenko, 2006),
give us the basis for identifying four paradigms
of relations between the individual and the state,
which can serve as criteria for the presence or ab-
sence of manipulative-gaming attitudes in interac-
tion.

On this basis it can be considered four types of
relationship between the individual and the state:

1) Object-subject — the citizen assumes the role
of an object (secondary, dependent on the state) (“I
am a small person, nothing depends on me”), where-
as the state plays the role of a subject that makes
decisions about the citizens’ lives and is responsible
for everything;

2) Subject-object — the citizen regards himself/
herself as an active party in his/her relationship with
the state, and sees the state as an unnecessary and
harmful bureaucratic mechanism. As a result, the
citizen feels entitled to deceive the “mechanism”
and to “circumvent” its laws and rules;

3) Object-object — is a stressful and potentially
traumatic relationship. The citizen sees the state as a
depersonalized senseless mechanism, but also con-
siders himself/herself an unnecessary and insignifi-
cant cog in this mechanism. Individuals perceive the
state, its citizens, and the relationship between the
state and its citizens as absurd and unjustified.

4) Subject-subject: the individual assumes re-
sponsibility for his/her life in the state, understands
the problems and the goals of the state as an organi-
zation. The state respects the citizen, and the models
for the development of the economy, infrastructure,
and society generally aim to satisfy citizen needs
(Khazratova, 2004).

Object-subject and subject-object paradigms
lead to a distorting the relationship between the indi-
vidual and the state. The object-object paradigm de-
humanizes interactions and their participants, leads
to the greatest distortions in civic identity. Fourh
paradigm promotes equal development of both the
individual and the state (Khazratova, 2004) and is
optimal, but it rarely implemente In this context, the
question arises of distinguishing between healthy
(normal) and unhealthy relations between the in-
dividual and the state, as well as between healthy
and deformed civic identity. As noted above, the
subject-object, object-subject, and even more so the
object-object paradigms underlie deformed rela-
tions between the individual and the state: at least
one of the partners is interpreted as an object, i.e., its

17



Peculiarities of the manipulative-game interaction between the citizen and the state

intentions are considered secondary and dependent
on the other.

Each of these varieties — healthy and unhealthy
civic identity based on healthy or unhealthy rela-
tionships — contains, in our opinion, some other sub-
types.

1. A healthy civic identity can be either mature
or immature (underdeveloped). An immature civic
identity can be considered healthy if it is present in
a child or adolescent whose personality and social
identity structure are not yet fully developed. Such
a civic identity is in the process of development (the
dynamics of which can be anything — high, low, or
abrupt) and is in balance with other social identi-
ties. However, an underdeveloped civic identity in
an adult and socially adapted person should be con-
sidered an anomaly, a deformation.

2. A deformed civic identity can be: a) ab-
normally immature; b) situationally deformed;
c) stably deformed. Deformation of civic identity
occurs as a response to adverse influences from
the state (we are talking about both the state of
citizenship and the state of an external aggressor,
the state of emigrant preferences, etc.) In some
cases, an absence/unforming of civic identity
may have adaptive value (for example, in a “dis-
puted” territory, where borders and sovereignty
often change, the ability to quickly change one’s
citizenship and identity may be an important sur-
vival skill).

Such deformation can be temporary and disap-
pear without a trace later (for example, when mov-
ing to another country), or it can remain for life.

One of the deformations of civic identity (tem-
porary or stable) is the manipulative attitude of a
citizen towards the state, which forces him or her to
engage in game/scenario interaction with it.

Literature review

The main psychological features of the manipu-
lative and gaming interaction of a citizen with the
state (game):

1. It should be noted that we distinguish these
features based on the work of E. Berne, with the
only difference being that E. Berne considered these
features in the context of interpersonal transactions
(Berne,1964), while we consider person-organiza-
tion transactions, meaning in particular such a spe-
cific organization as the state.

Repetition of transactions in interaction, repeti-
tion of the result (which can be potentially traumat-
ic) and the problem that prompts these transactions.
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As E. Berne noted, the game gradually turns into a
life scenario.

2. The presence of an ulterior motive for ma-
nipulative- gaming interaction — the so-called psy-
chological benefit. Both the citizen and the state
may be interested in psychological benefit. While
for a citizen a psychological benefit may consist in
self-justification, self-assertion, and the use of state
structures in personal interests. For the state it is
the improvement of its image, the use of citizen re-
sources without any compensation, and the approval
of directions and strategies for the development of
society that do not meet the interests of citizens.

3. The absence of a solution to the existing prob-
lem in the entire series of transactions between the
individual and the state.

«Symmetrical» and «asymmetrical» games

Games in the interaction between the individual
and the state in the concept of 1. Petrovska were de-
scribed as those initiated by the citizen and carried
out by him for the sake of obtaining psychological
gain (which is only a surrogate for the real solution
of the citizen’s real problem in his relations with
the state) (Petrovska, 2021). But can it really be as-
sumed that manipulative-game interaction between
the citizen and the state is always initiated by the
citizen?

In the logic of any bilateral relationship, both
parties are a priori active in the relationship — re-
gardless of whether it is an interpersonal or inter-
group (inter-organizational) relationship. Activity
means not only that the initiator of transactions is
alternately one or the other party, but also that each
party actively responds to the other’s transactions
by interpreting and accepting them. And each sub-
sequent transaction is a response to the previous
transactions of the other party. Therefore, even if
one party “uses” the other as an object to realize its
own goals, this is somehow accepted by the other
party. It follows that in the manipulative-game in-
teraction of an individual with the state, the latter is
also a priori active.

Following Berne’s postulates, we take it as an
axiom that all players receive some psychological
benefit from the game (otherwise they would have
no motivation to participate). And yet, the initiator
of the game pursues primarily his own benefit and
is likely to win more. Therefore, in different situ-
ations, each party may offer/impose its own game,
which gives the prospect of greater gain. Therefore,
we can describe games initiated by a citizen, but
also games initiated by the state as an organization.
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Such a game can be a mirror image of a simi-
lar game of the previous initiator — let’s call it sym-
metrical.

Given this, it would be logical to consider and
analyze the relevant games between the citizen
and the state from the standpoint of the initiative
of the parties and the psychological (political)
gains of the main players. In this case, the de-
scribed and analyzed games of citizens could be
supplemented by games initiated and supported
by the state.

Such symmetrical games may include, first of
all, games aimed at achieving material and finan-
cial gains by one party (increasing its resources) at
the expense of the other party through manipula-
tion, i.e., a seemingly reasonable (but in fact false)
demand to give/share/compensate for non-existent
merits or expenses of the first party.

This is the case, in particular, with the pair of
games “Parasite” (the citizen’s game) and “Give
me everything you have for your own benefit” (the
state’s game). Let us consider them sequentially ac-
cording to the scheme developed by E. Berne.

This game analysis scheme includes: 1) thesis
(the main purpose of the game); 2) goal (psycho-
logical gain for the main player); 3) roles; 4) para-
digm (the most critical transactions at the socio-
psychological level); 5) main moves in the game; 6)
rewards; 7) antithesis (the ability to stop the game,
reorient the main player to a more productive rela-
tionship) (Berne, 1964).

Exiting occlusion, according to the postulates
of transactional analysis, always means transition
to the position of the Adult (according to Berne’s
theory, the Adult is a sub-personality that is fun-
damentally different from the Parent and Child,
who actually enter the game through mutually
complementary transactions). The Adult orga-
nizes social interactions on the basis of respect
for the partner, apriori equality of rights with him
(“You are OK, I am OK”), mutual responsibil-
ity, so games are impossible here. It is from the
Adult’s position that a sincere, not a substitute
partnership.

Materials and methods

“Parasite” (a civic game)

1) Main thesis: “You owe me and you will pay!”
Here, the role of the persecutor is played by the
Beneficiary who is diligently looking for opportu-
nities to receive support from the State, to collect
benefits, including through fraud.

2) Psychological benefit: implementation of
hidden aggression against the State, social parasit-
ism, self-affirmation.

3) Roles: the Beneficiary( Parasite) usually
works in the public sector, never hesitates to declare
his/her “rights”; for example, a Chernobyl victim,
a single mother, a widow of an ATO veteran; State
Representatives — for example, trade union employ-
ees, tax inspectors, accountants; Colleagues — for
example, employees who do not have benefits and
self-affirm in another way.

4) Paradigm: subject-object. The Beneficiary is
an active, dissatisfied and aggressive consumer of
State services. The State is the object, and the Ben-
eficiary has no interest in the State’s problems.

5) Main moves: a) the Beneficiary declares his/
her rights; b) develops an aggressive attitude to any
objections from State Representatives; defends his/
her privileges even when they do not give him a
pragmatic benefit; c) enters into a hidden confronta-
tion with the Colleagues, possibly to compensate for
the fact that the Beneficiary is not fully entitled to
his/her benefits and “rights”.

6) Rewards: the Beneficiary expresses hidden
aggression, receives a material and financial benefit.
The Colleagues, become asserted by the Beneficia-
ry’s loss (“Don’t be a parasite, earn with profession-
alism), if they are opposed to him/her; or become
asserted by the Beneficiary’s success (“He proved
his/her rights to our fraudulent state™), if they sup-
port him/her.

7) Exit: satisfaction from well-deserved earn-
ings; trust in one’s potential; experiencing solidarity
with the State’s problems; working towards a solu-
tion to the State’s problems.

A similar game, initiated not by a citizen but by
the state, can be called:

«Give me everything you have — for your own
profit» (a state game)

1) The main thesis: “ You are in my debt from
the moment you were born. You owe me everything
you have, therefore I have the moral and legal right
to take it all. I am doing this for your/social profit.”

2) Psychological benefit: justification of com-
plete domination, transformation of a citizen with
rights into a powerless subject. Moral reproach, un-
justified self-aggrandizement and self-justification.

3) Roles: The State exploits the Subordinate,
forcing him to work hard without sufficient remu-
neration, to give up his finances/property or life
to protect the State. The Subordinate is disenfran-
chised, chained by fear of losing everything, but in
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the hope that his life, time and body are his inalien-
able property. State Enforcer — a representative of a
territorial military recruitment center or an organi-
zation that overloads the Subordinate with labor; a
police officer. Ideologue (also known as propagan-
dist, publicist) — a leader of public opinion who in-
forms the Subordinate and justifies the position of
the State from a logical, moral and legal standpoint.

4) The subject-object paradigm. This is the
clearest form, the most open manifestation of the
application of this paradigm.

5) The main movements are: a) The State finds
itself in a difficult situation/ crisis or declares it; b)
It appeals to the Subordinate to sacrifice what he has
(finances, property, his life, the lives of his loved
ones) for the common good (overcoming the crisis,
protection from the enemy, etc.); c) The Ideologist
justifies why such a sacrifice is absolutely neces-
sary, and the State Enforcer forces the Subordinate
to make this sacrifice; d) the Subordinate donates,
time passes, nothing changes; ) the Ideologue con-
tinues to complain about the difficulties in the State
(economic crisis, natural disasters, external aggres-
sion) and pushes for new donations.

6) Rewards: The State receives the image of
the Victim, which entitles it to support, assistance,
empathy and various kinds of donations from ev-
erywhere; the Subordinate receives the masochistic
pleasure of self-destruction in favor of the State and
loyalty from it (the pleasure is enhanced if he si-
multaneously observes the punishment of less loyal
Citizens); the State Enforcer and the Ideologue en-
joy their situational power over the Subordinate (the
former — physical, the latter — manipulative).

7) Exit from the game: public awareness of the
role of victims on the part of the Subordinate in the
course of public dialogue (if the situation has not
changed over time, therefore, victims on his side did
not play a decisive role); recognition of the ineffec-
tiveness of such public administration and rejection
of the position of exploitation.

In both cases, the game is driven by an attempt
to obtain an unlawful and unjustified benefit from
the other party (in the game “Parasite” — by a citizen
who takes a position of social parasitism, from the
state; in the game “Give me everything you have
— for your own profit” — by the state, which ruth-
lessly exploits the citizen). A couple of the games
described above are symmetrical, since they are
based on a similar motive and are realized by a cer-
tain analogy. However, there are also asymmetric
games, those that have no analogues at the initiative
of the other party.
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One of these games is the one usually initiated
by the state — the “Fighting Corruption”. Let’s de-
scribe it according to the scheme below.

«Fighting Corruption»

1) The main thesis: “We are mercilessly fighting
corruption in our country, wait until we destroy it
one day.”

2) Psychological benefit: getting a credit of pub-
lic trust for the very intention to destroy corruption,
postponing the moment of “starting an honest life”,
creating a screen from the fuss around corruption;
the opportunity to leave everything as it is;

3) Roles: The State in this game plays a dual
role: a) The State that breaks free from the chains
of corruption; b) The Corrupted State. (Un)Cor-
rupt Citizen — wants to earn more money, but does
not see “honest” ways; Anti-Corruption Fighters
— search for and expose Corruptors; Corruptor — a
citizen who has enriched himself dishonestly at the
expense of the State.

4) Subject-object paradigm: public officials
strongly oppose corruption and at the same time
make it impossible to fight it.

5) Main movements: The state announces the
fight against corruption; (Un)Corrupt Citizens
dream of an honest and safe life without lies; An-
ti-Corruption Fighters hunt down the Corrupt and
expose him; he bribes the Fighters and they release
him after several ritualistic actions: TV exposure,
public condemnation, and taking away funds. The
Anti-Corruption Fighters look for the next Corrupt
official to do the same thing to; eventually, the Anti-
Corruption Fighters become Corrupt officials them-
selves. The (Non)Corrupt Citizen is also involved
in transactions, although he is not allowed to make
a lot of money: he is allowed to “earn” a little, and
formally he is also involved in illegal transactions.
This keeps him silent. In the end, there are no in-
fluential people left in the State except for the Cor-
rupt, and it is they who create the rules and ensure
exchange, the economy, regulate financial flows and
the exercise of power. It turns out that the State is
based on corruption and cannot exist without it.

6) Exit the game: realizing that the fight against
corruption always generates more corruption. Cor-
ruption disappears when it becomes unprofitable
and inexpedient. Public control over the activities
of high-ranking officials and transparency of legal
and financial processes can help to exit the game,
although it is important to realize that this game is
the most addictive.

The specificity of the State’s role in this game is
its variability, the presence of two opposing inten-
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tions: to destroy corruption and at the same time to
preserve it. It appears to be a two-faced Janus, both
a victim of corruption and a biased corrupt official.
It seems that she deliberately deceives the (Un)Cor-
rupt Citizen when she declares the fight against cor-
ruption. In fact, the State is interested in eradicating
corruption to the extent that it impedes its develop-
ment. Corruption does not destroy the state com-
pletely, but it significantly impedes its development
and causes its primitive functioning. When it comes
to serious reforms, the system seeks self-preserva-
tion and reproduces itself. The state is constantly
moving “away” from corruption and “toward” it, re-
maining within a certain “corridor” beyond which it
does not go. However, the “expansion” of this cor-
ridor is still possible.

Results and discussion

The described games are characterized by cer-
tain regularities.

First of all, it should be emphasized that we are
talking about unhealthy, suboptimal (deformed)
forms of interaction between the individual and the
state. Even if at first glance it seems that one party
benefits the other, the interaction is based on inau-
thentic, deformed relations between the citizen and
the state (they can be based on fear, deep resentment,
illusion, and lack of readiness for development). The
deformation arises from the traumatic nature of the
very reality of this interaction, although this trauma
is not inevitable. At the same time, these forms are
familiar and convenient for the “players”, so it is not
easy to realize these games and get out of them.

One of their common features is repeatability,
even if the games take place under different circum-
stances and with different partners, and if they pro-
duce undesirable results for the player.

The subject-object paradigms prevail in the de-
scribed civic games. The initiator of the game — re-
gardless of whether it is a citizen or the state — more
often see themselves as subjects than objects in their
relations with the other party. Thus, the citizen tries to
use the resources of the state despite its interests (sees
himself as a subject, the state as an object); the state is
ready to exploit the citizen, his property, and life time
(sees itself as a subject, the citizen as an object of use).

Of course, we should focus on clarifying the
specifics of the role of the State: Are we using a
metaphor when we say that “the state manipulates”
or “the state plays games” with citizens?

Only partially. Since we interpret the state as an
organization of society, and an organization (as well

as a group, for example, a family) can literally, not
metaphorically, but literally engage in manipulative
interaction with an individual (an employee of the
organization, a family member), the state can also
engage in manipulative and gaming interaction with
a citizen in the literal sense of the word. For this
purpose, various media, tools of ideological influ-
ence, techniques of building the external image of
the state, etc. are often used.

The State can be represented in different ways
— as strong or weak, as an aggressor or a victim,
and this portrayal is usually consistent with the
Main Player’s standard behavior. In a citizen’s
mind, the State is often personified as a represen-
tative of the authorities: a policeman, a manager,
a state official. At the same time, the citizens — the
Main Player and the Auxiliary Players — appeal
specifically to the State in their narratives; they
condemn the State (the State and the government
are condemned separately), and enter into an in-
ternal dialogue with the State. The above implies
that people do not confuse power with the State,
but actually enter into relations with the State as
citizens.

At the same time, the State can also derive
real benefits or losses from “civic games”. Even if
the State appears aggressive or weak, it may ben-
efit from these perceptions because they enable the
State to compensate for organizational defects. Ev-
ery State makes at least minimal efforts to encour-
age an activity of citizen. Therefore, various initia-
tives on the part of the state, including manipulative
gaming initiatives, are a reality.

Some games are motivated by State ideological
systems. It is no accident that the image of the So-
viet Man, a modest individual who was principled
and devoted to work at the expense of his personal
life, was sacralized in the USSR. In the ideology of
the United States, the image of a hero who is de-
voted to his/her work and risks his/her life to ensure
the safety of his/her fellow citizens, was similarly
sacralized (the ranger Woker, for example). The
hidden meaning of these ideologems is to encourage
citizens to participate in games that are beneficial
for the State.

An analysis of this manipulative game interac-
tion is needed to find a way out of the game for both
the citizen and the state as an organization.

Conclusions

1. Manipulative-game interaction between a
citizen and the state is a kind of unhealthy, subopti-
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mal relationship between them. It is expressed in the
so-called games, which are a surrogate/deformation
of healthy relations between them and are aimed at
achieving psychological (political) “winning” that
creates the appearance of solving real problems in
them/between them.

2. The above-mentioned game interaction is
based mainly on the subject-object paradigm of re-
lations between a citizen and the state, which means
that the initiator of the game considers himself a
subject and the other party to the relationship an ob-
ject.

3. The participation of the state in manipulative
game interaction with a citizen is not just a scien-
tific metaphor. Since the state is an organization of
society, it as an organization can carry out psycho-
logical manipulations in relation to a citizen aimed
at illusory solution of legal/political and socio-psy-

chological problems. The point of this activity is to
maintain the status quo.

4. Each game can be either symmetrical (“mir-
roring” the partner’s game — for example, games
aimed at enrichment at the expense of the other
party are observed both on the part of the citi-
zen and the state) or asymmetrical (present only
on one partner of the interaction). Nevertheless,
all participants in games (both symmetrical and
asymmetrical) receive psychological gains — a
surrogate substitute for solving organizational
problems.

The prospect of this research is further concep-
tual development of the above approaches, as well
as the development of adequate methodological
tools that would allow studying both manipulative
gaming and other types of interaction between the
citizen and the state.
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PSYCHOLOGICAL FEATURES
OF OBSESSIVE-COMPULSIVE DISORDER MANIFESTATION
IN STUDENTS

In recent years, there has been an increase in cases of obsessive-compulsive disorder (OCD) among
first-year students, highlighting the relevance of studying this issue. OCD is classified as a neurotic and
stress-related disorder, often manifesting during adolescence and early adulthood. This disorder signifi-
cantly affects social adaptation and professional development among young people, underscoring its
social significance and the need for scientific investigation. The study aims to identify the effects and in-
teractions of individual personality traits on the development of OCD in first-year students. The primary
directions of the research include analyzing risk factors and predictors of OCD, such as genetic predis-
position, family upbringing style, anxiety levels, and characteristics of personal control.The scientific and
practical significance of this work lies in the necessity for early diagnosis and prevention of OCD among
students, as this disorder reduces resilience, academic performance, and quality of life. Identifying key
predictors enables the enhancement of mental health support programs and improves the effectiveness
of interventions within the student population.

The research methodology is based on an interdisciplinary approach, integrating general, social,
and clinical psychology. The study employed various methods, including the Symptom Checklist-90-R
(SCL-90-R) screening test for psychopathology, adapted by N.V. Tarabrina; the Big Five Personality
Test, adapted by L.F. Burlachuk; and the anxiety self-assessment scale by C.D. Spielberger. The main
findings revealed that risk factors for OCD development may include individual personality traits such
as heredity, authoritarian upbringing, high anxiety levels, excessive self-control, and a tendency toward
pedantry. These factors form the psychological profile of first-year students showing symptoms of OCD.
The value of the study lies in the in-depth understanding of OCD predictors and the potential to develop
preventive strategies aimed at supporting students in conditions of increased academic and emotional
demands. The practical significance of the study’s findings is that the data obtained can be used to de-
sign comprehensive programs for psychodiagnostics and OCD prevention. These programs would aim
to reduce psychological risks among students and foster an environment that supports their successful
adaptation and self-realization in an academic setting.

Key words: obsessives, compulsions, disorder, students, self-control, anxiety.
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OKYLUbIAAPADbIH, 06CECCUBTI-KOMMYAbCUBTI 6Y3bIAYbIHbIH,
NMCUXOAOTUSIAbIK, epeKLLeAikTepi

CoHfFbl XbIAAAPbI Killli CbIHbIM OKYLIbIAAPbI apacbiHAQ 0OCECCUBTI-KOMMYAbCUBTI  OY3bIAbIC
(OKB) kepiHicTepiHiH, ocyi 6arikarabl, OYA OCbl MBCEAEHi 3epTTeyAiH ©3eKTIAIrH KepceTeai.
OKB - »acecnipiMAIK >KaHe >KacecnipiMAiK >acTa Wi KepiHeTiH HEBPOTUKAABIK, >KOHEe CTPecCTiK
6Y3bIAyAapAbIH 6ipi. Bya 6y3bIAbIC X)acTapAblH 9AEYMETTIK OeriMaeAyiHe >kaHe Kacibu AamyblHa
anTapAbIKTan acep eTeai, OYA OHbIH 8AeYMETTIK MaHbI3AbIAbIFbIH JK8HE FbIAbIMU 3epTTeyAep YLIiH
©3eKTIAIrH aHbIKTarnAbl. 3epTTeyAiH MakcaTtbl — GipiHLI KypC CTyAEHTTepi apacbliHAA 0O6CEeccHBTI-
KOMMYAbCUBTI BGY3bIAbICTbIH AaMybIHA XKEKE TYAFaAbIK, KaCMETTEPAIH bIKMaAbl MEH ©3apa acep ety
epeKLIeAiKTEPIH aHbIKTay. 3epTTeyAiH Heri3ri 6aFbiTTapbiHa reHeTUKaAblK, 6eriMAiAiIK, OTOACIABIK,
Topbue, araHAQYLIbIAbIK, AEHIeni kaHe xeke bakbiray epekiieAiktepi cnskTbl OKB kayin hakTopAapsi
MEH MPeAMKTOPAApPbIH Tansay KipeAi. XKYMbICTbIH, FbIABIMU-TE>KiPUOEAIK MaHbI3ABIAbIFbI CTYAEHTTEP
apacbiHpa2 OKB-Hbl epTe AMarHOCTMKaAQy >KOHEe aAAbIH aAy KaXKeTTIAIrNIMEH TYCiHAIpiAeAl, eMTKeHi
6yA OY3bIAbIC XKacTapAblH ©MipPLUEHAITIH, OKY YArepiMiH XX8He eMip Cypy camnacblH TOMEHAETeA|.
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aHbIKTAy MCUXMKAAbIK AEHCAYAbIKTbl KOAAQY 6aFAapAaMaAapbl MEH KOAABAXK MOMYASLMSAAPbIHA apa-
AACYAbI XKaKcapTa araAbl.

3epTTey aAiCTEMECI >KaAMbl, DAEYMETTIK >KOHE KAMHWMKAABIK, MCUXOAOrUSHbI KAMTUTbIH MaHapa-
AbIK, K&3Kapacka HerisaeareH. 3eprtrey OapbicbiHAa N.V. 6eiliMAEATEH, NMCMXOMNATOAOrMSFa apHaAFaH
Symptom Checklist-90-R (SCL-90-R) CKpUHMHITIK TECTi CMSKTbl AICTEP KOAAAHbIAAbL. TapabpuHa,
«YAKeH 6ecTik» TyAra cayaaHamachl (A.D. bypaauyk 6eniMAEAreH) KaHe Ma3acbi3AbIKTbl ©3iH-63i 6ara-
Aay aaici K.A. Cnnabeprep. 3epTreyaiH Herisri HaTuxkeaepi OKB AamybiHbIH Kayin dhakTopAapbiHa Ty-
KbIM KyaAayLUbIAbIK, aBTOPUTAPABIK, aTa-aHaAbIK, CTUAb, AAAHAQYLLBIABIKTbIH, >KOFapbl AEHreii, LlaMaAaH
TbIC ©3iH-63i 6aKkblAay >XOHe MeAaHTM3Mre BeMIMAIAIK CUSKTbl XKeKe TyAFaHbIH epeKkLlleAikTepi GOAybI
MYMKIiH ekeHiH kepceTTi. bya daktopaap OKBE 6GearinepiH kepceTeTiH 6akaraBpuaT CTYAEHTTEpPIHiH
MCMXOAOTUSIABIK, MOPTPETIHIH HEri3iH KypanAbl. 3epTreyaiH KyHAbIAbIFbl OKB 60AXayLLbIAAPbIH TEPEH,
TYCIHYA€ >K8He aKaAeMUSIAbIK, KOHE SMOLMOHAAABIK, CTPECCTiH, )KOFapbIAdybl XKaFAalMbIHAQ CTYAEHTTEp-
Al KOAAAyFa OarblTTaAFaH MPOMUAAKTMKAABIK, CTPaTernsaAapAbl Kypy MYMKIHAIMHAE >kaTbip. JKyMbiC
HOTWMXKEeAEPiHIH, NMPAaKTUKAABIK, MAaHbI3ABIAbIFbI MbIHAAQ: AAbIHFAH MAOAIMETTEPAI CTYAEHTTep apacbiHAA-
bl ICUXOAOTUSIAbIK, TOYEKEAAEPAT TOMEHAETYTE >KoHe OAapAbIH OiAiM 6epy opTacbiHa COTTI GeniMAeAyi
MeH ©3iH-03i >Ky3ere acblpyblHa >KafFAdi )KacayFa 6arbiTTaAFaH ncnxoanarHoctuka skave OKb npodu-
AQKTUKACBIHbIH, KellleHAT 6aF AapAaMaAapbiH Xacayfa nanaasaHyra 6oAaAbl.

Ty#in ce3aep: obceccrsinap, KOMIYAbCUSIAAD, TOPTIMCI3AIK, CTYAEHTTEp, 63iH-63i 6akbiray, Ma3a-
CbI3ABIK.
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IMcuxonormyeckme 0COGEHHOCTH MPOSIBACHUS
006CeCcCMBHO-KOMIYAbCMBHOIO PAaCCTPOMCTBA Y CTYAEHTOB

B nocaeaHMe roabl OTMEYAETCS yyalleHue MPOSBAEHNII 06CeCCMBHO-KOMITYAbCMBHOIO PacCTPOit-
ctBa (OKP) y CTYAEHTOB MAQALLMX KYPCOB, YTO MOAYEPKMBAET aKTYaAbHOCTb MCCAEAOBAHUS AQHHOM
npo6Aaembl. OKP OTHOCMTCS K UMCAY HEBPOTUYECKMX M CTPECCOBbIX PACCTPOMCTB, HacTO MPOSIBASIO-
LLMXCS B MOAPOCTKOBOM M IOHOLLECKOM BO3pacTe. ITO PacCTPOMCTBO CYLLECTBEHHO BAMSIET Ha COLM-
AAbHYIO aAanTaumio M NPogeCCMOHAAbHOE CTAaHOBAEHME MOAOAEXM, YTO 0OYCAOBAMBAET €ro CoLm-
AABbHYIO 3HQUMMOCTb M aKTYaAbHOCTb AAS HAYYHOTO MCCAeAOBaHMS. Lleab mccaepoBaHUS — BbISIBUTD
0COBEHHOCTU BAMSIHUS M B3aMMOBAMSHMS MHAMBUAYAAbHO-AMYHOCTHBIX XapaKTePUCTMK Ha pasBUTHE
006CeCCMBHO-KOMIYABCMBHOIO PAacCTPOMCTBA Y CTYAEHTOB MepBbix KypcoB. OCHOBHbIE HarpaBAEHMs
MCCAEAOBaHUSI BKAIOYAIOT aHaAM3 (akTopoB pucka u npeamkTopoB OKP, TakMx Kak reHetuueckas
NPeAPacrnoAOKEHHOCTb, CEMEMHOE BOCMMTAHME, YPOBEHb TPEBOXKHOCTM M OCOBEHHOCTU AMYHOCTHO-
ro KOHTPOAsl. HayuHas 1 npakTmMyeckas 3HauMMoCTb paboTbl 00YCAOBAEHA HEOBGXOAMMOCTbBIO PaHHEN
AMarHocTrkun mn npodmaaktnkn OKP cpean CTyAEHTOB, MOCKOAbKY 3TO PAaCCTPOMCTBO CHMXKAET XKM3-
HECTOMKOCTb, YCMEBAEMOCTb U KaUeCTBO YKM3HU MOAOAEXU. BbiBAEHME KAIOUEBbIX MPEANKTOPOB Mo-
3BOASIET YAYULIMTb MPOrPaMMbl MOAAEP>KKM MCUXMUYECKOrO 3A0POBbSl M MOBbICUTbL 3(PPeKTUBHOCTb
BMeLLATEeAbCTB B CTYAEHUYECKOW CpeAe.

MeToaoAOrMS MCCAEAOBAHMS OCHOBAHA Ha MEXKAMCLIMMIAMHAPHOM MOAXOAE, BKAIOUAKOLLEM 00LLLYIO,
COLIMAABbHYIO M KAMHUYECKYIO MCUXOAOTMIO. B nccaeA0BaHMM MCMOAB30BAAMCH METOADI, TakMe Kak CKpU-
HWMHIOBbIN TECT AASI oueHkM ncuxonaTtoAormn Symptom Checklist-90-R (SCL-90-R), apanTnpoBaHHbin
H.B. TapabpwuHoit, AMUHOCTHbIM onpocHMK «boAbluas naTepka» (aaantaums A.D. bypaauyka) n meto-
Avika camooueHkn TpeBoxkHocT K.A. Cnnabeprepa. OCHOBHblE pe3yAbTaTbl MCCAEAOBAHMS MOKa3aAK,
yto (hakTopamm pmcka passutrs OKP MoryT ObiTb MHAMBUMAYAAbHO-AMUYHOCTHbIE OCOOEHHOCTM, TakMe
KaK HAaCAeACTBEHHOCTb, aBTOPUTAPHbIA CTUAb BOCTIMTAHMSI, BbICOKUIA YPOBEHb TPEBOXKHOCTH, Upe3mep-
HbI 1 CAMOKOHTPOAb M CKAOHHOCTb K MEAQHTUYHOCTU. DTN (paKTOPbl COCTABASIIOT OCHOBY MCUXOAOTMYe-
CKOro nopTpeTa CTYAEHTOB HauyaAbHbIX KYpPCOB, Y KOTOPbIx HabAoaaloTcs npmsHakn OKP. LleHHocTb
NPOBEAEHHOIO MCCAEAOBAHMS 3aKAIOHYAETCS B YTAYOAEHHOM NoHUMaHun npeamrktopos OKP 11 Bo3amMoxk-
HOCTU CO3AaHMS NMPOMUAAKTUYECKMX CTPaTErnii, OPUEHTUPOBAHHBIX HA MOAAEP>XKKY CTYAEHTOB B YC-
AOBMSIX MOBBILIEHHbIX Y4eBHbIX 1 3MOLIMOHAAbHbIX Harpy3ok. [pakTnyeckoe 3HaveHne UToros paboTbl
COCTOMT B TOM, YTO MOAYYEHHbIE AAHHbIE MOTYT ObITb MCMOAb30BaHbl AAS Pa3paboOTKM KOMMAEKCHbIX
NMporpaMm NncmMxoamnarHocTukm u npeseHumn OKP, HanpaBAEHHbIX HAa CHMXKEHMEe NMCUXOAOTMYECKUX pu-
CKOB CPEAM CTYAEHTOB M CO3AQHME YCAOBUIA AAS MX YCTIELLIHOM aAanTalmm M CamOpeaAmsaLmm B yueo-
HOWM cpeae.

KarloueBble caoBa: 06ceccum, KOMMYAbCUM, PACCTPOMCTBO, CTYAEHTbl, CAMOKOHTPOAb, TPEBOX-
HOCTb.
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Introduction

Obsessive-compulsive disorder (OCD) is more
commonly categorised as a neurotic and depressive
disorder that occurs in people with intact or even
high intelligence and critical thinking. Physically,
OCD conditions can manifest as rapid fatigue, de-
creased performance, sleep disturbances, and head-
aches. Cognitively, OCD conditions can manifest
through memory impairments and lapses. Behav-
ioural symptoms of OCD sufferers include aggres-
sive or apathetic behaviour. Perceptual symptoms of
OCD can be manifested by the appearance of hal-
lucinations. It is worth noting that OCD symptoms
occur periodically in any person, even those who are
quite mentally healthy.

The development of OCD is accompanied by
numerous symptoms reflecting both cognitive and
personality disorders. Periods of increased risk for
the formation of obsessive-compulsive disorder
ages are: 3-5 years (formation of self-concept),
12-15 years (puberty); 16-20 years (moral devel-
opment of personality); 45-55 years (menopause).
Obsessions refer to a person’s being overwhelmed
by intrusive, unwanted thoughts or fears. Compul-
sions mean the occurrence of compulsive actions,
urges arising contrary to reason, will, feelings,
often even unacceptable for a particular person,
because they contradict his moral and ethical
properties. Compulsive reflections or “thought
gumming” are internal debates in which arguments
for and against even the simplest daily actions are
endlessly reviewed (Tapalova, 2021). Regardless
of many years of experience in clinical psychol-
ogy on research of early diagnostics of obsessive-
compulsive disorder, study of features of course
of OCD at various character accentuations that is
actual till this day.

The purpose of the research: to identify the
effects and interactions of individual personal-
ity traits on the development of OCD in first-year
students. The primary directions of the research
include analyzing risk factors and predictors of
OCD, such as genetic predisposition, family up-
bringing style, anxiety levels, and characteristics
of personal control.

Literature review

Current state of research on the causes of ob-
sessive-compulsive disorder

Discussion of the neurophysiological and bio-
logical basis for the emergence and development
of obsessive-compulsive disorders deserves special
attention in the scientific literature. Many authors
have suggested that many mental disorders and ad-
dictions are related to a lack of the neurotransmit-
ter serotonin or its low activity, which affects the
functional activity of the brain. Tomographic scans
show a decrease in the size of the caudate nucle-
us and disturbed frontal cortex activity, which re-
searchers claim may be the cause of obsessive and
compulsive behaviour in many young people (Rob-
inson, 1995; Rogers, 1994). Other authors suggest
that the lower frontal lobe cortex is the most active
in people with OCD, and therefore such individuals
are continually subjected to distressing thoughts and
compulsive behaviours. PET imaging largely sup-
ports this hypothesis (Lib, 2011).

A few scientists supporting the biological the-
ory of the development of OCD have data which
prove, that in obsessive compulsive individuals we
find pathological changes in the limbic system re-
sponsible for the emotional sphere, which leads to
obsessions and compulsions accompanied by fears
(Weiner, 2002).

However, the above-mentioned scientific stud-
ies on the neurophysiological mechanisms of OCD
do not give us a complete answer about the causes
of this disorder, since not all data are consistent with
each other and there is no answer to the main ques-
tion of brain disorders as a cause or consequence of
the appearance of such neurotic states (Hohn-Saric,
1994).

Representatives of the psychological theory of
the emergence of such neurotic conditions and cite
a large amount of evidence that underlies OCD, and
other neurotic disorders are personal psychological
aspects.

Z. Freud believed that the basis of neurotic dis-
orders consists of three types of anxiety. Such as:
real anxiety, when one is threatened by real danger;
neurotic anxiety, when everything is hidden in the
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unexpressed unconscious and moral anxiety, when
one is punished for the expressed unconscious, so
one seeks protective mechanisms to reduce anxiety,
and at the same time is subject to neurotic disorders
(Freud, 1991).

Karen Horney attributes the emergence of such
neurotic conditions to a Karen Horney attributes the
emergence of such neurotic states to the very feeling
of anxiety, which the author names basal anxiety.
The author goes on to explain the emergence of this
form of anxiety due to the loss of a sense of security
in interpersonal relationships, leading to the emer-
gence of intrapersonal conflicts. Dr Horney identi-
fied three groups of personalities prone to neurotic
disorders:

- the first group showing signs of neurotic per-
sonalities are acutely reactive and dependent on the
attitudes of others, their attention and approval.

- the second group of neurotic personalities are
preoccupied with the characterization and evalua-
tion of their own self. The main characteristics of
this group are feelings of inferiority, cognitive dis-
tortions in the conviction of their own irrelevance
and incompetence.

- The third group of neurotic personalities ex-
hibit concerns and problems with low self-efficacy
and self-affirmation of the self, such personalities
are unable and unwilling to express their emotions
and are unable to plan their own lives (Horny, 1997).

Renowned psychotherapist Aaron Beck, creator
of the theory of development of neurotic disorder,
explains the development of many human emotion-
al disorders because of the construction of an inad-
equate reality in one’s own unconscious level. On
this preconscious level, a person prone to neurotic
disorder perceives the surrounding life through cog-
nitive distortions, which leads to disturbed thinking
and destructive behavior (Beck, 2017).

The representative of the behavioral direction
A. Bandura believed that fears, phobias and anxiety
develop not as a result of real traumatic experiences
but obtained by observing the fears of parents and
other people (Bandura, 1977).

The representatives of the existential direction
believe that neurotic anxiety is the basis of neurotic
states. People who think that it is possible to experi-
ence the meaninglessness of existence begin to de-
ceive themselves, believing that they can control all
events both in relation to themselves and in relation
to their loved ones (Bujenthal, 1998).
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Numerous studies have been devoted to the
problem of the influence of the level of intelligence
on the occurrence and development of neurotic dis-
orders. Experiments were conducted on a large re-
search representative sample (more than 3,000 pa-
tients) and what was interesting was that scientists
found that among the respondents subjected to the
study there were no patients with an average level of
intelligence. The obtained experimental results led
to a reliable conclusion: neurotic disorders are not
common in people with average intelligence. Much
more often neurotic disorders were predisposed to
people with a high level of intelligence or with a
very low level of intelligence. (Eysenck,1982).

Risk factors for developing OCD at a young age

As we mentioned above, neurotic disorders, in
particular obsessive-compulsive disorders, are more
often experienced by adolescents and thus constitute
a risk group. Most likely, the causes lie in biologi-
cal, hereditary, genetic factors, it is not excluded
also in modern realities it can be psychological and
social factors.

Biological, hereditary and genetic predictors of
neurotic changes in personality include weak ner-
vous system expressed in emotional sensitivity and
lability, emotionally significant memory, heteroch-
rony of functional development of the organism,
temperament characteristics, outstanding abilities,
giftedness.

Psychological factors include individual-per-
sonal character traits, character accentuations,
which are especially pronounced in adolescence. In-
creased adolescent sensitivity, shyness, insecurity,
mood swings, alexithymia, low level of pretensions
can also be attributed to psychological factors.

Social factors in the development of neurotic
disorders as obsessive-compulsive disorder include
the climate in the family, authoritarianism and strict-
ness of parents, offences, traumas and life unsettled-
ness (Burlachuk, 1998).

Ambivalence in the behavior of adolescents and
young adults is expressed in dissatisfaction and self-
criticism on the one hand and lack of adequate self-
esteem and inconsistency in judgement on the other.

However, they often set themselves extremely
difficult unrealistic tasks that they cannot fulfill,
and this leads them to failures and insurmountable
obstacles, as a result of which such people fail and
experience frustration. Prolonged frustration often
manifests itself in the form of an inferiority com-
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plex, which leads to neurotic obsessive-compulsive
disorders.

Neurotic states in young people may arise situ-
ationally or may be personal characteristics, in other
words, have tendencies to this disorder hidden deep
inside, like a volcano and unknown to the person
himself, but already interferes with the usual rhythm
of life, communication with friends and work. Pre-
vention of the syndrome consists in the prevention
of stress, conflict situations, the creation of a favor-
able environment in the family, the exclusion of
mental injuries at work. It is necessary to properly
educate the child, not to generate feelings of fear in
him, not to instill in him thoughts of his inferior-
ity. Young people prone to OCD: anxious-suspi-
cious people who have absorbed a certain attitude
to life since childhood, when a tendency is formed
to any anxiety-phobic disorders. Perfectionists and
maximalists who live by the concepts: “everything
should be perfect”; “everything or nothing”, you
only need to study for “excellent”, be the best, and
therefore, such boys and girls will have an acute fear
of making mistakes, disgracing themselves and the
fear of any failure. Often reasonable students are
quick-thinking but take a very long time to make de-
cisions. They try to calculate all the consequences,
all the options, but they still doubt the decision and
recheck it for a long time. They can scroll through
even a simple, insignificant thought over and over
again and they have distrust and fear of their own
intelligence.

The aim of our study is to present experimen-
tal results on the identification of the influence of
individual-personality personality traits on the oc-
currence and development of obsessive-compulsive
disorder in elementary students.

Materials and methods

An experimental study was organized and con-
ducted with students of the first, second- and third-
year students of psychological and pedagogical spe-
cialties. The conducted psychodiagnostic study was
aimed at identifying the symptoms of obsessive-
compulsive disorder through the prism of individ-
ual and personal characteristics of students. At the
formative stage it was planned to conduct training
work and psychocorrective activities. Provide psy-
chological assistance to develop motivational strat-
egies to overcome obsessive thoughts (obsessions)

and obsessive actions (compulsions) associated
with anxiety, anxiety and stressful situations with
students of experimental groups.

After the formative stage of the study, the ex-
perimental group of students was subjected to a
repeated control survey. At this stage we checked
the effectiveness of the work done with the students
of initial courses. The study was conducted during
classes, during daytime hours and also in their free
time. The subjects are students of the 1st, 2nd and
3rd courses of psychological and pedagogical spe-
cialties of the Institute of Pedagogy and Psychology
at Abai university. The age of the subjects is 17-21
years old. The sample consisted of 68 people.

Methods of collecting information: To solve
the problems of the empirical part of the work, a
wide range of methods of psychological research
is involved, in particular, the methods listed below.
In our study, the following methods were used: A
questionnaire on the severity of psychopathological
symptoms (SCL-90-R); A personality questionnaire
Big Five; Self-evaluation diagnostic technique of
Charles-D-Spielberger.

Let’s give a small description of the selected
methods:

1. Symptoms Check List-90-Revised (SCL-
90-R) by the authors of Derogates, Lipman, Covi,
1973, adapted by N.V. Tarabrina, 2007, a technique
designed to determine the current status of patterns
of psychological signs in pathology and in healthy
subjects. During the psycho-diagnostic work, we
took the Somatization (SOM); Obsessive -Compul-
sive (O-C); Interpersonal Sensitivity (INT); Depres-
sion (DEP); Anxiety (ANX) scales.

2. The “Big Five” personality questionnaire.
Authors P. Howard, P. Medina and J. Howard in
the adaptation of A. B. Khromov. The technique is
intended for express diagnostics of five personal-
ity factors: extraversion — introversion; attachment
— isolation; self—control — impulsivity; emotional
instability — emotional stability; expressiveness —
practicality. The main advantage of this question-
naire is its simplicity, which allows you to quickly
make a judgment about the main personal charac-
teristics of the students being tested. This question-
naire provides an opportunity for the subject to cre-
ate his own psychological self-portrait within the
framework of the Five-Factor Theory of personal-
ity. This self-portrait is based on the characteristics
of personality traits and self-esteem of the subject.
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The survey should not take more than 5-10 minutes,
which makes the questionnaire easily applicable not
only as a diagnostic tool, but also when consulting
in clinical and non-clinical practice, during group
examinations.

3. Methods of “Self-evaluation diagnostic tech-
nique of Charles-D-Spielberger (adapted by Yu.L.
Khanin). Testing by this technique allowed us to
identify situational anxiety as a variable and per-
sonal anxiety as a stable personal anxiety in the stu-
dents tested. Activation of personal anxiety, which
is detected when certain stimuli are stimulated,
which are perceived by the person as dangerous and
act as a trigger and a threat to self-esteem and self-
respect. While situational anxiety for the individual
is a certain state that is characterized by tension,
unexplained anxiety due to certain conditions. Situ-
ational anxiety is an emotional response to stressors
and is characterized by a peculiar intensity and dy-
namism in the time continuum.

Results and discussion

To identify students at risk of developing OCD
using the SCL-90-R methodology, the entire study
student sample was divided into coded subgroups:
A, B, C, where group A was 2nd year (n — 21 peo-
ple), group B was 3rd year (n — 26 people), and
group C was Ist year (n — 21 people). The results
obtained for group A, show the identification of 3
respondents with clear signs of OCD: we denote
them as follows: Al — 2.3 (12%); A3 — 2.2 (12%);
A4 — 2.3 (12%), showed high symptomatological
signs of predisposition to obsessive-compulsive dis-
order. There is no students in group B. with a pre-
disposition to obsessive-compulsive disorder were
identified.

The results obtained for group C — first-year
students, were three students with clear signs of ob-
sessive-compulsive disorder: C11 — 1.6 (9%); C16
—1.6 (9%); C19 — 1.6 (9%).

Thus, as a result of the SCL- 90- R methodol-
ogy, out of 68 examinees, 6 people with an aver-
age level of obsessive-compulsive disorder were
identified, which is 8% of the total sum of the study
group. The students designated by signs: Al — 2.3
(20%); A3 — 2.2 (19%); A4 —2.3 (20%); C11 - 1.6
(13%); C16 — 1.6 (14%); C19 — 1.6 (14%) showed
a high level of predisposition to manifest obsessive-
compulsive disorder.
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The following stage of psycho-diagnostic work
definition of personal characteristics was carried out
by means of the questionnaire “Big Five”. As it has
been stated above, as a result of research by “SCL-
90-R” technique 6 examinees with average level of
predisposition to OCD were revealed. The data ob-
tained by the Big-five and SCL-90-R methods will
allow us to give an objective description of the psy-
chological portrait of a student with signs of OCD.

As a result of the analysis of the results ob-
tained by the Big-Five methodology, we came to
the conclusion that subject A1 on the scale of ex-
traversion — introversion has: High mental orienta-
tion to extraversion (53 (10%)), activity (14 (3%)),
dominance (13 (2%)), sociability (11 (2%)), medi-
um impressionability (9 (2%)) and guilt avoidance
(6 (1%)). On the attachment — detachment scale:
high level of attachment (57 (10%)), warmth (14
(3%)), cooperation (13 (2%)), suspiciousness (8
(1%)), average level of understanding (10 (2%)),
and respect for others (12 (2%)). On the scale of
self-control — impulsivity: high level of self-con-
trol (62 (11%)), relevance (11(2%)), perseverance
(13(2%)), responsibility (12 (2%)), self-control-
ling behavior (14(3%)), prudence (12 (2%)). On
the scale of emotional stability — emotional insta-
bility: high level of emotional stability (54 (10%)),
anxiety (13 (2%)), tension (11 (2%)), emotional
comfort (5 (1%)), self-criticism (12 (2%)), emo-
tional lability (13 (2%)). On the expressiveness-
practicality scale: average level of expressiveness
(46 (8%)), curiosity (12 (2%)), inquisitiveness (9
(2%)), artistry (13 (2%)), insensitivity 4 (1%), av-
erage level of plasticity 8 (1%).

The data obtained for respondent A3 on the ex-
traversion — introversion scale has: High mental fo-
cus on extraversion (63 (10%)), activity (13 (2%)),
dominance (13 (2%)), sociability (12 (2%)), impres-
sionability (12 (2%)) and manifestation of guilt (13
(2%)). On the attachment-disassociation scale, high
levels of attachment (64 (10%)), warmth (14 (3%)),
cooperation (14 (2%)), trustworthiness (11 (2%)),
understanding (11 (2%)), and respect for others (14
(2%)). On the scale of self-control — impulsivity:
high self-control (65 (11%)), urgency (14 (2%)),
perseverance (13(2%)), responsibility (13(2%)),
self-controlling behavior (13 (2%)), prudence (12
(2%)). On the scale of emotional stability — emo-
tional instability: high level of emotional stability
(63 (10%)), anxiety (15 (2%)), tension (11 (2%)),
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depression (13 (2%)), self-criticism (13 (2%)),
emotional lability (11 (2%)). On the expressive-
ness-practicality scale: high level of expressiveness
(52 (8%)), curiosity (13 (2%)), inquisitiveness (11
(2%)), artistry (10 (2%)), medium level of sensitiv-
ity 8 (1%), medium level of plasticity 10 (2%).

Test taker A4 on the extraversion — introversion
scale has: High mental focus on extraversion (63
(10%)), activity (14 (2%)), dominance (12 (2%)),
sociability (12 (2%)), impressiveness (13 (2%)) and
manifestation of guilt (13 (2%)). On the attachment-
disassociation scale, high levels of attachment (65
(11%)), warmth (15 (2%)), cooperation (14 (2%)),
average trustworthiness (10 (2%)), understanding
(12 (2%)), and respect for others (14 (2%)). On the
scale of self-control — impulsiveness: high level of
self-control (66 (11 %)), urgency (15 (2%)), persis-
tence (13 (2%)), responsibility (12 (2%)), self-con-
trol of behavior (13 (2%)), prudence (13 (2%)). On
the scale of emotional stability — emotional insta-
bility: high level of emotional stability (60 (10%)),
anxiety (12 (2%)), tension (13 (2%)), depression (12
(2%)), self-criticism (12 (2%)), emotional lability
(11 (2%)). On the expressiveness-practicality scale:
high level of expressiveness (54 (9%)), curiosity (13
(2%)), inquisitiveness (12 (2%)), artistry (11 (2%)),
medium level of sensitivity 8 (1%), medium level of
plasticity 10 (2%).

Test taker C11 on the extraversion — introver-
sion scale has: High extroversion mental orienta-
tion (53 (11%)), medium activity level (8 (2%)),
medium dominance (9 (2%)), sociability (13 (3%)),
medium impressionability (10 (2%)), and manifes-
tation of guilt (13 (3%)). On the attachment-indif-
ference scale: low level of attachment (36 (11%)),
indifference (3 (1%)), rivalry (6 (1%)), average lev-
el of trustworthiness (9 (2%)), average level of un-
derstanding (10 (2%)), and average level of respect
for others 8 (2%). On the scale of self-control — im-
pulsivity: average level of self-control (41 (8%))),
irrelevance (6 (1%)), average level of persistence
(8 (2%)), average level of responsibility (9 (2%)),
average level of self-controlled behavior (9 (2%)),
prudence (9 (2%)) On the scale of emotional stabil-
ity — emotional instability: high level of emotional
stability (56 (11%)), anxiety (11 (2%)), tension (11
(2%)), depression (13 (3%)), self-sufficiency (7
(1%)), emotional lability (14 (3%)). On the scale of
expressiveness — practicality: high level of expres-

siveness (63 (13%)), curiosity (12 (2%)), inquisi-
tiveness (15 (3%)), artistry (15 (3%)), insensitivity
7 (1%), plasticity 14 (3%).

Test subject C16 on the extraversion — introver-
sion scale has: High mental focus on extraversion
(60 (11%)), medium activity level (9 (2%)), domi-
nance (13 (2%)), sociability (12 (2%)), impressive-
ness (13 (2%)), and manifestation of guilt (13 (3%)).
On the attachment-disassociation scale: average at-
tachment (48 (9%)), average display of warmth (9
(2%)), average cooperation (8 (1%)), average trust-
worthiness (9 (2%)), understanding (12 (2%)), and
average respect for others 10 (2%). On the scale of
self-control — impulsivity: average level of self-con-
trol (47 (8%)), irrelevance (7 (1%)), average level
of persistence (10 (2%)), responsibility (13 (2%)),
average level of self-controlled behavior (10 (2%)),
carelessness (7 (1%)). On the scale of emotional sta-
bility — emotional instability: high level of emotion-
al stability (60 (11%)), anxiety (11 (2%)), tension
(10 (2%)), depression (14 (3%)), self-criticism (12
(2%)), emotional lability (13 (3%)). On the expres-
siveness-practicality scale: high level of expressive-
ness (63 (11%)), curiosity (11 (2%)), inquisitiveness
(14 (3%)), artistry (14 (3%)), sensitivityll (2%),
plasticity 13 (2%).

Respondent C19 on the Extraversion-Intro-
version scale has: Low extroversion (38 (10%)),
medium activity (8 (2%)), subservience (7 (2%)),
withdrawn (7 (2%)), medium impression seeking (9
(2%)), and guilt avoidance (7 (2%)). On the attach-
ment-isolation scale, low levels of attachment (35
(9%)), indifference (6 (2%)), rivalry (7 (2%)), suspi-
ciousness (7 (2%)), misunderstanding (7 (2%)), and
average level of respect for others 8 (2%). On the
self-control-impulsivity scale: low self-control (40
(10%)), irrelevance (3 (1%)), medium persistence
(8 (2%)), responsibility (11 (3%)), self-controlling
behavior (11 (3%)), carelessness (7 (2%)). On the
scale of emotional stability — emotional instability:
medium level of emotional stability (42 (11%)), me-
dium level of anxiety (8 (2%)), relaxed (7 (2%)),
medium level of depression (10 (3%)), medium
level of self-criticism (8 (2%)), medium level of
emotional lability (9 (2%)). On the expressiveness-
practicality scale: low level of expressiveness (40
(10%)), conservatism (7 (2%)), realistic (7 (2%)),
no artistry (7 (2%)), medium level of sensitivity 9
(2%), medium level of plasticity 10 (3%).
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Table 1 — Correlation of characteristics of cognitive self-perception of a personality according to the Big Five methodology and
indicators of OCD symptom severity according to the SCI-90-R methodology

Psychological qualities of Results revealed by the SCI-90-R methodology

Ne personality A A A C C C
1 3 4 u 16 19
1 |Extraversion- intraversion 53 (10%) | 63(10%) 63(10%) 53(11%) 60(11%) 38(10%)
1.1 | Activity — passivity 14 (3%) 13 (2%) 14 (2%) 8 (2%) 9 (2%) 8 (2%)
1.2 | Dominance — subordination 13 (2%) 13 (2%) 12 (2%) 9 (2%) 13 (2%) 7 (2%)
1.3 | Sociability — reticence 11 (2%) 12 (2%) 12 (2%) 13 (3%) 12 (2%) 7 (2%)
14 Impression seeking — avoidance of 9 (2%) 12 2%) 10 (2%) 13 2%) 9 (2%)

impressions

1.5 | Manifestation — avoidance of guilt |6 (1%) 13 (2%) 13 (3%) 13 (2%) 7 (2%)

Results revealed by the «Big — Five» methodology

2 | Attachment — detachment 57 (10%) |64 (10%) |65 (11%) |36 (7 %) 48 (9%) |35(9%)
2.1 | Warmth — indifference 14 (3%) 14 (2%) 15 (2%) 3 (1%) 9 (2%) 6 (2%)
2.2 | Cooperation — competition 13 (2%) 14 (2%) 14 (2%) 6 (1%) 8 (1%) 7 (2%)
2.3 | Trustfulness — suspiciousness 8 (1%) 11 (2%) 10 (2%) 9 (2%) 9 (2%) 7 (2%)
2.4 | Understanding — incomprehension | 10 (2%) 11 (2%) 12 (2%) 10 (2%) 12 (2%) 7 (2%)
2.5 |Respect for others — self-respect 12 (2%) 14 (2%) 14 (2%) 8 (2%) 10 (2%) 8 (2%)

3 [Self-control — impulsiveness 62 (11 %) |65 (11 %) - 41 (8 %) 47 (8 %) 40 (10 %)
3.1 |Relevance — irrelevance 11 (2%) 14 (2%) 15 (2%) 6 (1%) 7 (1 %) 3(1 %)
3.2 | Persistence — lack of persistence 13(2%) 13 (2%) 13 (2%) 8 (2%) 10 (2%) 8 (2%)

3.3 |Responsibility — irresponsibility |12 (2%) |13 (2%) 9 (2%) 132%) |113%)

Self-control behavior —
3.4 |impulsiveness (lack of self- 14 (3%) 13 (2%) 9 (2%) 10 (2%) 11 (3 %)
control)
3.5 |Prudence — carelessness 12 (2%) 12 (2%) 9 (2%) 7 (1 %) 7 (2%)
Emotional stability — emotional o o o o N o
4 instability 54 (10 %) [63 (10%) |60 (10%) |56 (11%) |60 (11 %) |42 (11 %)
4.1 | Anxiety — carelessness 13 (2%) 15 (2%) 11 (2%) 11 2%) 8 (2%)
4.2 | Tension — relaxed 11 (2%) 11 (2%) 11 (2%) 10 (2%) 7 (2%)
4.3 | Depression — emotional comfort |5 (1%) 13 (2%) 13 (3%) 14 (3%) 10 (3%)

44 |Self-criticism — self-sufficiency |12 (2%) |13 (2%) 7 (1%) 122%) |8(2%)

Emotional lability — emotional

45 132%) | 11(2%) 143%) [132Q%) [9(2%)

Results revealed by the «Big — Five» methodology

stability
5 | Expressiveness — practicality 46 (8%) [52(8%) |54 (9 %) 63 (13%) |63 (11 %) [40 (10 %)
5.1 | Curiosity — conservatism 12 2%) 13 (2%) 13 (2%) 12(2%) 11 (2%) 7 (2%)
5.2 | Curiosity — realistic 9 (2%) 11 (2%) 12 (2%) 15 (3%) 14 (3%) 7 (2%)
5.3 | Artisticity — lack of artistry 13 (2%) 10 (2%) 11 (2%) 15 (3%) 14 (3%) 7 (2%)
5.4 | Sensitivity — insensitivity 4 (1%) 8 (1%) 7 (1%) 11 (2%) 9 (2%)
5.5 |Plasticity — rigidity 8 (1%) 10 (2%) 10 (2%) 14 (3%) 13 (2%) 10 (3%)
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Conclusion

Thus, the conducted experimental study allows
us to identify some predictors of the possible oc-
currence and development of obsessive-compulsive
disorder at a young age. Such precursors of OCD
are often genetic hereditary predisposition, individ-
ual-personal features acquired under the influence
of authoritarian and strict family upbringing or on
the contrary hyperepidemics. Also, the presence of
a high level of self-control and anxiety. Long-term
low mood is a clear predictor of OCD.

The respondents of the experimental group (Al,
A3, A4, Cl11, C16, C19) had the following charac-
teristics revealed by SCL-90 and Big Five personal-
ity questionnaire:

Respondent A1 was found to have high level of
self-control, high level of responsibility, high level
of prudence, high level of anxiety, high level of ten-
sion, high level of self-criticism, high level of emo-
tional lability.

Respondent A3 was found to have high level
of suggestibility, high level of guilt, high level of
responsibility, high level of self-control, high level
of prudence, high level of anxiety, high level of ten-
sion, high level of depression, high level of self-crit-
icism, high level of emotional lability.

Subject A4 revealed: high level of suggestibil-
ity, high level of guilt, high level of responsibility,

high level of self-control, high level of prudence,
high level of anxiety, high level of tension, high
level of depression, high level of self-criticism, high
level of emotional lability.

Subject C11 was found to have high level of
guilt, high level of anxiety, high level of tension,
high level of depression, high level of emotional la-
bility.

Respondent C16 was found to have high level
of suggestibility, high level of guilt, high level of
responsibility, high level of anxiety, high level of
depression, high level of self-criticism, high level of
emotional lability.

Respondent C19 was found to have high level
of responsibility, high level of self-control of be-
havior.

Based on the obtained experimental data, we
have drawn up a psychological portrait of a young
student with a predisposition to obsessive-compul-
sive disorder. Young students with a high level of
the above-mentioned psychological qualities of per-
sonality most likely had a predisposition to obses-
sive-compulsive disorder.
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PSYCHOLOGICAL RELATIONSHIP OF STUDENTS’ LOGIC
AND REASONING SKILLS IN THE CONTEXT
OF CRITICAL THINKING

In the article, one of today’s actual issues is in the direction of supporting new ideas proposed by
young intellectuals In the context of critical thinking, the theoretical and methodological bases of the
psychological relationship between students’ logic and reasoning skills were studied. In this direction,
the concepts of “thinking”, “critical thinking”, “logic”, “reasoning skills”, “psychological relations of
students’ logic and reasoning skills on the basis of critical thinking “ were defined , which allow for theo-
retical justification through a review of philosophical, psychological and pedagogical scientific literature.

In the course of the research, based on synergistic, motivational, and cognitive methodological
foundations, the psychological relationship of students’ logic and reasoning skills in the context of criti-
cal thinking structure done and An integrated diagram of the concepts related to the individual’s critical
thinking, understanding, modification, verification, determination and preparation of evidence, logical
decisions and conclusions, cognitive skills and reasoning skills, mindset and communication was de-
picted.

As a result of the practical-experimental results organized in the direction of defining the theoretical-
methodological bases studied by the authors in the article, in the context of critical thinking, through
the function of the psychological relationship between the logic and reasoning skills of students, their
thinking logic and reasoning skills have increased and their desire to obtain a successful education has
increased, and in the process of entering into communication It was shown that he can express his own
thoughts, provide evidence, analyze it, make optimal decisions, and get directions for regulating his
activity and behavior.

Key words: thinking, critical thinking, logic, reasoning skills, understanding thought, change, evi-
dence, positive thinking, cognitive skill, argumentation, analysis, logical decision.
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CbIHM O¥iAQy KOHTEKCTIHAE OKYLUbIAQPAbIH, AOTMKaCbl
MeH NManbIMAAY OIAIKTIAIMIHIH, MCUXOAOIMSADBIK, KAaTbIHACDI

Makanapa OyriHri KyHi ©3eKTi MaceAeAepAiH 6ipi, OA 3MATKEPAIK >KaCTapAblH YCbIHATBIH >KaHa
MAEsSAapbiHA KOAAQY KOpceTy 6arbITbiHAQ CbIHM OMAQy KOHTEKCTIHAE OKYLUbIAAPAbIH AOIMKachl
MEH MambiMAQy OIAIKTIAIMIHIH MCUXOAOTUSIABIK, KATbIHACbIHbIH TEOPUSIAbIK-OAICHAMAABIK, Herisaepi
3epAeAeHAl. bya 6arbiTTa OMAOCOMDUSIABIK, MCUXOAOTUSIAbIK-TIEAArOrMKaAbIK, FbIAbIMW dAebMeTTepre
>KaCaAFaH LLIOAY apKbIAbl TEOPUSIAbIK, TYPFbIAQH HETi3AEYre MYMKIHAIK BEpeTiH «OMAay», «CbIHM OMAay»,
«AOTMKa», «MaibIMAQY OIAIKTIAIr», «CbIHM OMAQy HEri3iHAE OKYLUbIAAPABIH AOTMKACbl MEH MarbiMAQY
GIAIKTIAITIHIH MCUXOAOTMSIAIK, KATbIHACTapPbl» YFbIMAAPbIHA aHbIKTaMa GepiAAi.

3epTTey 6apbICbIHAA CUHEPreTUKAAbIK, MOTUBALIMSIAbIK, KOTHUTUBTIAIK 8AICHAMAAbIK, TYPFbIPAAPAbI
Herisre aAbif, CblIHW OMAQy KOHTEKCTIHAE OKYLUbIAQPAbIH AOTMKACbl MEH MambiMAdy OiAIKTIAIMIHIH
MCUXOAOTUSIAbIK,  KATbIHACBIHbIH, KYPbIAbIMbI  >KACaAbIM, >XeKe TYAFaHblH CblHW OWMAQybl, OWMABI
TYCiHy, ©3repTy, Tekcepy, alKblHAQY MeEH ADAEAAEME KEATIPY AASPAbIFbl, AOTMKAAbIK LIEeWiMi MeH
TY>XKbIPbIMAAPbI, KOTHUTMBTI AaFABIAAPbI MEH MaibIMAQY BIAIKTIAIrM, oii-epici MeH KapbiIM-KaTbiHACbIHA
KATbICTbl YFbIMAAPAbIH, KiPiKTIPIAreH Cbi36acbl GeiMHeAEHAI.
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Psychological relationship of students’ logic and reasoning skills in the context of critical thinking

ABTOpAAp MaKaAaAa 3€PAEAEHreH TEOPUSIAbIK-BAICHAMAAbIK, HEri3AepiH alKbiHAQY 6arbITbiHAQ
YbIMAACTBIPbIAFAH TAXiPNBEAIK-3KCNIEPUMEHT HOTUXKEAEPI HOTMXKEAEPI PETIHAE CbIHM OMAAY KOHTEKC-
TiHAE OKYLUbIAQPAbIH AOTMKACbl MEH MambiMAAy GIAIKTIAIMIHIH NMCMXOAOIMSIABIK, KATbIHACBIHbIH, KbI3METI
APKbIAbI OAAPAbIH OMAay AOIMKaChl MEH MarbiMAay GIAIKTIAIN apTa TyckeHi >keHe TabbICTbl GiAiM anyFa
AEreH YMTBIAbIChI KOFapbIAar, KapbIM-KATbIHACKa TYCY YAEPICIHAE ©3IHAIK OMbIH XKETKi3y, ADAeAAeMe
KEATIpY, OFaH TaAAQy >kacay, OHTanAbl LelliM Kabbianpay, OGEACEHAIAIK MeH MIHe3-KYAKbIH peTTeyre
GarbIT-6arAap aAaTbIHbI KOPIHIC TarnTbl.

Ty¥iH ce3aep: oiiaay, CbiHM OiiAQy, AOTUMKA, ManbIMAAY BIAIKTIAITI, OMABI TYCIHY, ©3repTy, ADAEAAE-
Me, MO3UTUBTI OMAQY, KOTHUTUBTI AQFAbI, apryMeHTauUms, TaAAQY, AOTUKAAbIK, LUELLiM.
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[Mcuxonornyeckoe COOTHOLLIEHUME AOTUKMU y4alimxcs
U YMeHMﬁ PacCy>XAaTb B KOHTEKCTE KPUTUYECKOIro MbILUA€HUSA

B AaHHOM cTaTbe Ha matepuase M3y4veHWs TeOPEeTUKO-METOAOAOMMYECKMX OCHOB paccMoTpe-
Ha OAHA M3 aKTyaAbHbIX HA CErOAHSILUHUI A€Hb MPOOBAEMa MCUXOAOTMUYECKOrO COOTHOLLEHWUS AOTMKM
YUaLLMXCS Y YMEHUS PacCy>KAaTb B KOHTEKCTE KPUTUUECKOrO MbllUAeHMS. Ha ocHoBe aHaam3a chuao-
COPCKOM, MCUXOAOTO-NEeAArOrMYECcKOi HayUHOM AUTEPaTypbl aBTOPaMM AQHO OMpPeAEAEHUE MOHSTUAM
— «MbILLAEHME», <KKPUTUYECKOE MbILLAEHWNE», «AOTUKA», «yMEHUS PACCY>KAQTb», «CUXOAOrMUYECKME COOT-
HOLLIEHNS AOTMKM YUALLIMXCS M YMEHWNS PACCY>KAQTb B KOHTEKCTE KPUTUUECKOTO MbILLAEHWS».

B Xoae nccaepOBaHMS HA OCHOBE BbISIBAEHHbBIX METOAOAOIMUYECKMX MOAXOAOB Kak CUHepretuye-
CKOro, MOTMBALIMOHHOTO, KOTHUTUBHOIO OCMbICAEHMS GbiAa pa3paboTaHa CTPYKTypa NMCUXOAOTMUECKO-
r0O COOTHOLUEHUS AOTMKM M YMEHWIA PACCY>KAQTb YYALLUMXCS B KOHTEKCTE KPUTMUYECKOTrO MbILLIAEHUS,
ornpeAeAeHa roTOBHOCTb K KPUTMYECKOMY Pa3MbILLIAEHMIO AMUHOCTM, MOABepras TeKCT MOHWMMAHMIO,
M3MEHEHMIO, MPOBEPKE U AOKA3aTEAbCTBY MbICAM, KOTHUTMBHBIM HaBblkaM M YMEHMSM PacCy>XAaTb,
MBILLIAEHMIO U OOLLEEHNIO, MPUBEAEHHBIM B (DOPMATe AOTMUYECKOrO peLleHusl U TOXAECTB, 306paxkeHa
MHTErpMpoBaHHas Cxema MOHSTUIA, AAHHBIX B MUCCAEAOBAHMM.

ABTOpbI CTaTbM OTMEYAIOT, YTO BbISBAEHHbIE TEOPETUKO-METOAOAOTMYECKME OCHOBbI MCCAEAOBA-
HUSI MPUBEAN K OMPEAEAEHHbIM Pe3yAbTaTaM OMbITHO-39KCMEPUMEHTAAbHOM paboTbl MOCPEACTBOM AMa-
FHOCTMPOBAHWUS YPOBHS MCUXOAOTMYECKOrO COOTHOLUEHMS AOTMKM YUaLMXCS M YMEHWIA PacCy>KAQTb,
KOrAa npuMeHsieMble METOAMKK TO3BOASIOT MOBbICUTb YPOBHM apryMeHTUPOBAHUS U PACCY>KAEHUS,
MHTErpupys CTPEMAEHME YUalMXCs K YCTEeLWHOMY MOAYYEHMIO 3HaHUI. Takme pe3yAbTaTbl COAENCTBY-
IOT MPUHSTUIO OMTUMAABbHbBIX PELLeHWiA, PEryAMPOBaHMIO CBOMX AEMCTBMIA M MOBEAEHWMIO B Mpolecce
BCTYMAEHMs B OOLLEHNE, KOTOPblE HAXOAIT OTPaXKeHWe B CaMOBbIPAXKEHWM, apryMeHTalmu1, aHaAuse 1
CaMOCOBEPLLEHCTBOBAHMM.

KAtoueBble cAOBa: KpUTUUECKOE MbILLIAEHME, AOTUKA, PACCY)KAEHWE KBaAMMKaLms, NCUXOAOTMYe-
CKOE COOTHOLLIEHWE, KOTHUTUBHbIE HaBbIKM, apryMeHTaLUms, aHaAU3, AOTMUYECKOe peLleHue.

Introduction

Critical thinking is a special activity in the 21st
century that contributes to the formation of special
qualities that allow for independent learning while
increasing cognitive activity. The Council of Eu-
rope has revealed a set of competencies that the
younger generation should acquire. One of these
groups focuses on the information that includes stu-
dents’ «development of critical thinking methods».
In the world education system, the need to form a
competitive person who can think independently,
analyze current issues and make optimal decisions
while expressing a critical point of view is becom-
ing one of the urgent issues.
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The requirements for personal competences in
the «Pedagog» standard of the Republic of Kazakh-
stan, adopted on December 15, 2022: support per-
sonal growth of students, creating a personal devel-
opment trajectory; communication, preparation for
self-development, emotional balance, resistance to
stress, and the development of initiative by forming
initiatives (The Teacher’s Standard, 2022).

President of Kazakhstan Kassym-Zhomart To-
kayev in his report entitled “New Kazakhstan is the
implementation of new ideas of intellectual youth
and the advancement of new technological pro-
cesses in the country “ at the parliament meeting of
the Republic of Kazakhstan on January 11, 2023:
“New Kazakhstan” is public institutions and non-
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governmental organizations in the creation of a civil
society. implement bold initiatives of organizations,
wisely solve social and resource problems, signifi-
cantly increase the welfare of the country, support
new ideas of intellectual youth and promote new
technological processes in the country!” (Education
Development Program, 2023 ).

In the educational system, it is not enough to
form only one competence in the student. That is,
the following metacompetencies based on the for-
mation of mental activity of the student: collec-
tive intelligence, empathy, intelligence, etc. there
is a need for development. In 2010, the American
Management Association confirmed the relevance
of the concept of 4K in educational standards. En-
tering the global education system, the main task is
to form 4K qualities: communication, cooperation,
teamwork, creativity, critical thinking in the student
(Jumanova, 2020).

The 4K skill development program is clearly
described in Chapter 2 of the National Education
and Training Program of the Republic of Kazakh-
stan and shown as mandatory competencies aimed
at formation:

- to be a person in accordance with the high de-
mands of modern society;

- the need to develop critical, creative and posi-
tive thinking;

- formation of self-education and personal self-
development skills in the process of development;

- formation and development of self-realization
and interaction skills in the social environment, etc.
(Educational standard of the RK, 2018).

Continuity of topic selection and purpose and
objectives

The program of education development in the
Republic of Kazakhstan for 2023-2029 mentions the
need to actualize the value aspect of the content of
professional education of students from traditional
training programs, to develop global competencies,
emotional intelligence, and critical thinking in edu-
cational programs.

Therefore, today, in the process of rapid change
in the education system and its constant integra-
tion with new information, in the context of criti-
cal thinking in the development and formation of
the personality, the logic and logic of students put
forward the problem of studying the psychological
aspects of reasoning skills.

The purpose of the study : to study the psycho-
logical relationship of logic and reasoning skills of
students in the context of critical thinking from a
theoretical and methodological point of view.

Form of research: psychological process of stu-
dents’ logic and reasoning skills in the context of
critical thinking

Research subject: psychological relationships
of students’ logic and reasoning skills based on crit-
ical thinking

Objectives of the research:

1. Theoretical and methodological justification
of psychological aspects of students’ logic and rea-
soning skills in the context of critical thinking.

2. Defining the concepts of “thinking”, “critical
thinking”, “logic”, “reasoning skills”, “psychologi-
cal relations of students’ logic and reasoning skills
based on critical thinking *.

3. To describe the content of the psychologi-
cal structure of students’ logic and reasoning skills
through critical thinking during the learning process.

4. Diagnosis of the psychological relationship of
the student’s logic and reasoning skills in the con-
text of critical thinking.

Literature review

Aristotle’s philosophy became the basis of the
idea that reveals the meaning and importance of
“thinking”. A medieval philosopher who follows
his opinion. Canterbury suggests “critical thinking”
as a way to measure the truth of knowledge. A
representative of the renaissance who continues
this idea P.Pomponazzi describes the concept
of analysis, which belongs to the components
of “critical thinking”, with the concept of mind
(Mareeva, 2006:148) (Figure 1).

The above-mentioned words “critical thinking”,
“mind”, “thought”, “thinking” of the first philoso-
phers are proof that they determine the characteris-
tics of perception, analysis and comparison of con-
cepts in the human mind and knowledge of truth and
science.

Critical thinking is a product of the historical
development of society and as a special form of hu-
man activity, we consider the concepts given in the
sciences of psychology, pedagogy, and sociology as
a basis.

Considering its psychological aspects, many fa-
mous psychologists J. Piaget, J. Bruner, We analyze
the works of L.S. Vygotsky, S.L. Rubinstein.

The first L. Paul “...critical thinking is about
improving your thinking when you think about
two crucial things: critical thinking is about self-
improvement; This improvement comes with the
skills of applying assessment standards to correct
the thinking process (Paul,2006:68).
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itical thinking

reception analysis

thought

comparison

CLINTS

Figure 1 — Philosophical concepts of “Thinking”, “Critical thinking”

Halpern’s definition of the concept of critical
thinking in his scientific work reveals the nature
of critical thinking, considers it from the perspec-
tive of “teaching to think™ and “learning to think™,
and offers to select the most effective methods
for forming critical thinking activity (Halpern,
1987:76). According to him, It makes the ratio-
nale that critical thinking activities should be
used to recognize rhetorical structures in argu-
mentation.

The following group of researchers summarizes
the concept of critical thinking as follows:

- to prove one’s own thinking;

- awakening the act of motivation,

- checking judgment skills,

- evidence analysis, design, justification (Halp-
ern, 1990: 108).

Zh. Barell said that the development of “critical
thinking” contributes to the formation of the follow-
ing qualities in a student: “... expressing different
points of view, showing tolerance, controlling one’s
own impulsiveness in the search for a solution to a
given problem; priority is given to listening to other
ideas (Kopylova, 2001:26).

We group the definitions given to the concept of
“critical thinking” by domestic scientists as follows:

- critical thinking is a logical, analytical, reflec-
tive, evaluative type of thinking based on one’s own
experience, independent, proven by various factors
(Tashetov, 2017:171);

- critical thinking — the ability to receive new
information, various events and real data, analyze it,
design one’s own solution (Sultanbek, 2021);

38

- critical thinking — the student’s activity based
on the knowledge, skills, and abilities acquired, the
ability to research in the analysis of scientific judg-
ments, the search for the optimal solution to the
problem put forward by receiving educational infor-
mation in the teaching process (Iskakova, 2018).

According to the object of the research, along
with the concept of “critical thinking”, there is a
need to clarify the meaning of the concepts of “judg-
ment skills” and “logic”. If so, psychological law is
able to explain the phenomenon that results through
its own judgment and logic in explaining the new
concepts in order to show the relationship between
various phenomena and processes in action. For
that, it is necessary to have research activity, scien-
tific thinking style in the student’s mind. First, if we
take a deeper look at the meaning of the concept of
“logic”, in Greek philosophy mind, consciousness,
cognition, ability, Imagination is given as mind and
“logic” (the logic of the case, logical absence) and
to think about science (Antiseri, 2003:346). So think
logic — we come to the idea of expressing one’s
opinion through a true representation of the concept
of the objective world as a special type of mental
activity. In logic, thought determines its path: if ex-
plaining a certain concept student think and come
to a conclusion, there he is it can be seen that he
did something. After all, he used to quote of proof
structure, type and type, can identify the elements
and show their own reasoning skills.

Based on the conclusions given by philoso-
phers, pedagogues and psychologists in the above
scientific works, we tried to explain the concepts
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of “critical thinking”, “logic”, “judgment skills” in
the following way. That is, critical thinking is the
process of controlling the student’s ability to lis-
ten to educational information and propose a new
idea through his own point of view and rational
thinking, providing evidence, and cognitive skills.
“Logic is an attempt to explain the relationship of
various phenomena and processes through the mind
of a person in such a way that his own true views
and conclusions can be explained to new concepts.”
“Qualification of reasoning is a student’s ability to
understand the objective world through his own ac-
tivity and independence, to show behavior and to
express a thorough conclusion.” These definitions
were the basis for revealing the main idea of our re-
search. That is, “the psychological relationship be-
tween the logic and reasoning skills of students in
the context of critical thinking” means the ability of
the student to understand educational information in
the teaching process, to effectively apply methods
of self-evidence analysis to it, and to make true logi-
cal conclusions based on the ability to demonstrate
impulsivity.

The act of critical thinking is the mind of a per-
son of development base. In the learning process,
the psychological relationship of students’ logic and
reasoning skills in the context of student’s critical
thinking is determined to some extent by the object
of knowledge.

Materials and methods

In search of a solution to the tasks put forward
by the research work, first of all, in defining the
theoretical-methodological foundations of the psy-
chological relationship between logic and reasoning
skills of students in the context of critical thinking,
we considered the methodological bases considered
in our previously published scientific works in the
following direction: synergistic; motivational; cog-
nitive.

Revealing the psychological aspects of the
synergistic platform, scientists P. Anokhina, E.
Knyazev, S. Kurdyumova, N. Moiseeva, D. Me-
hontseva, Kazakh scientists Z.Zh. Zhanabaev, M.S.
Karakulova according to the proposal, the only fea-
ture is that it contributes to the search for a solution
to some psychological situations. At the same time,
it is in harmony that causes to distinguish complex
systems related to fundamental research, to promote
one’s ideas in the social environment. Based on the
synergistic basis, the teacher provides guidance in
the teaching process by offering an algorithm of ac-

tions that requires a certain critical decision, and the
optimal solution by focusing the student’s current
activity on the important principles of logic and rea-
soning, interaction and mutual support, providing
evidence, independent thinking the main conclusion
is realized by acceptance. The problem necessary
for our research is solved by this situation, that is,
the student is directed to personal creative activity
through critical thinking, it allows the development
of the mindset and the realization of mutual rela-
tions between learners (Molbassynova, 2023:45).

The motivational framework directs the indi-
vidual to actual action as a process of changing his
state and relationship. Motives act on the intercon-
nection of needs and interests, aspirations and emo-
tions, views and ideals. V.A. Solovyova examines
the relationship between the renewal of motivations
in action and the psychological conditions, for ex-
ample, the success of critical thinking activities, the
relationship between the dynamic and content com-
ponents of logic and reasoning skills. He studied the
mechanisms of the positive motives of the person in
his actions and considered the relationship of indi-
viduality in solving problems (Solovyeva, 2008:59).
Motivation, as the main personal psychological
characteristic of a person, is a property that is an in-
termediate link between the activity of the human
mind and natural connection in the system of social
relations.

The cognitive base perceives the person as an
“understander, analyst”. In the context of research,
the direction of critical thinking through a cognitive
platform is considered as a component of logic and
reasoning skills. Two large groups of theories can
be distinguished: “I” theories (A. Combs, K. Rog-
ers) and theories that consider cognition as a com-
ponent of emotion (S. Schechter, M. Arnold). The
more the cognition is connected to the self-image,
the more emotions are involved, as opposed to the
self-theory. The second group of theories describes
man as a rational being. Therefore, a person lives in
a world of information that can be understood, eval-
uated, and used. A person’s action consists of three
components : the action itself, thoughts, reflected in
the ability to make a conclusion during the perfor-
mance of a certain action (Bobkova, 2016:8).

This set of methodological foundations is recog-
nized as a special phenomenon of the mental activ-
ity of an individual in clarifying the psychological
relationship of students’ logic and reasoning skills
in the context of critical thinking. It is a complex
process that is not limited to a certain set of the stu-
dent’s psychological nature, his logic of thinking
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and reasoning skills in order to reveal this phenom-
enon widely.

The general concept of “critical thinking” is de-
fined in many scientific literature. If we notice, for
the first time philosophical concepts are used as the
relationship between “mind”, “thought”, “thinking”
and existence. In addition, “critical thinking” is ac-
cepted within the framework of comparison and
evaluation of different concepts that act as an object
of study.

Critical thinking is a widely discussed concept
that requires the formulation of interrelated ques-
tions. Critical thinking is a concept that should be
taught within individual disciplines, connecting skill
sets developed in informal logic with philosophical
considerations (Robinson, 2011:279). While the fol-
lowing studies described critical thinking as a dis-
pute between ‘“universalists” and “particularists”
(Davies, 2013:530), Robert Ennis described critical
thinking skills as accumulated ‘abilities” and ‘pre-
dispositions’ (Ennis, 1987:12). John McPeck, on
the other hand, recognized that critical thinking is a
concept that can never be applied in a general sense,
but to be effective, one must always focus on the
“particular” (Giselsson, 2020).

Critical thinking, highlighted by D. Kluster, ac-
cording to which it is:

— independent thinking (formulation of one’s
ideas and beliefs independently of others);

— thinking in which information is the starting
point, not the end point (knowledge creates motiva-
tion, without which one cannot think critically);

— thinking that begins with asking questions and
clarifying problems that need to be solved;

— thinking based on the pursuit of convincing
arguments;

— social thinking (every thought is tested and
honed when it is shared with others) (Kluster, 2005)

The opinion of the great philosopher Socrates,
who gave the concept of “thinking” as the essence
of achieving reality, has no doubt lost its relevance
even today (Vodolazov, 2005: 134).

Critical thinking consists of a series of cogni-
tive skills that increase the probability of success in
education, profession and daily life issues (Franco,
2017). Development and establishment of these cog-
nitive skills take a long time, and education plays a
significant role in this process. For this reason, criti-
cal thinking is at the center of higher education to-
day, and the development of critical thinking skills
is considered one of the primary goals of higher
education (Boonsathirakul et. al., 2021; Li, 2021;
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Moore, 2013; Tsvetkova, 2018; Wilson, 2016).
Academics consider the development of critical
thinking skills a criterion of being gifted, which has
psychophysiological grounds, thus, critical thinking
level is accepted as an indicator of learning qual-
ity (Gilmanshina et. al., 2021). Furthermore, Bagh-
eri and Nowrozi argue that professors and students
must improve their critical thinking skills so that
they can make a reasonable decision on any event.
It is generally accepted that 21st century business
world needs human resources with critical thinking
skills (AlJaafi et. al., 2019). To this end, it is of par-
amount importance for academics to raise students
with critical thinking skills (Silviariza et. al., 2021).

Results and discussion

As a result of the review of scientific theoreti-
cal literature, the main problem of critical thinking
is the lack of methodologies and reliable methods
to study this phenomenon. Thus, the problems that
have arisen allowed to study various ways of form-
ing the psychological aspects of reasoning skills
and logic of students in the context of critical think-
ing, and to effectively organize the experimental
process. Our main task is to create an environment
that not only receives information, but also provides
independent learning, makes decisions, and learns
the methods of developing thinking, while develop-
ing critical thinking skills of students. Approaches
aimed at developing critical thinking aim to achieve
their goals by increasing students’ cognitive activity
and forming their creative skills.

Therefore, as a result of the theories of the
psychological science of critical thinking that we
considered, its scientific-practical basis opened up
opportunities to describe the structure of students’
reasoning ability and logic as follows (Figure 2).

Thus, through the cognitive process shown in the
picture, the student is able to see and hear the real
world, to make a correct judgment in acquiring new
successful knowledge, to present evidence, to evalu-
ate his own logic and reasoning skills. First of all ,
this student is special ability that we recognize, sec-
ondly, to the middle adaptation knowledge in the case
of getting creativity process We accept that, thirdly,
the student’s thinking logic develops, fourthly , he
gets into the relationship of making logical conclu-
sions in his learning environment , and as a result, the
psychological relationship of mind, logic of critical
thinking and reasoning skills is formed to a person.
the rotation process takes place .
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Qualitative indicators of logical and reasoning skills of critical thinking
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Figure 2 — Students’ logic and reasoning in the context of critical thinking psychological structure of qualification

Structures, picture content, in the context of
critical thinking, were the basis for selecting the
following methods for monitoring, evaluating, and
determining the level of students’ reasoning skills
and logic.

The purpose of the practical experiment: to de-
termine the level of logical structure and develop-
ment of reasoning skills of students in the context of
critical thinking.

According to the research, a scientific-practi-
cal project is being planned in Alikhan Bukeikhan
school, T. Ryskulov district, Zhambyl village, on
the topic “Psychological-pedagogical foundations
of developing students’ critical thinking and emo-
tional intelligence in rural school conditions” in the
2022-2024 school years. 102 students of the named
school participated in the research site.

During the determination phase of the practi-
cal experiment, diagnostic work was carried out on
logical and reasoning levels in the context of critical
thinking of 8th-9th graders. The following methods
and methodologies were selected for the investiga-
tion: “Thinking Type” methodology for determin-
ing the type of thinking in students, “Starkey’s Criti-

cal Thinking Test” methodology for determining
the aspects of critical thinking , “Zigzag” author’s
methodology.

In the course of the practical experiment, we
determined the types of thinking of 8-9th graders
using the “Thinking Type” methodology. Accord-
ing to this methodology, students were given a ques-
tionnaire consisting of 40 questions. Respondents
put “+” or “-” signs next to each question. The re-
sponses received were categorized as shown in the
following table (Table 1).

Table 1 — Characteristics of the “Types of Thinking”
methodology

No Typess(t)lfl:ll;inntls(ing in Questions
1 | Material-active 16111621263136
2 | Abstract-symbolic 27121722273237
3 | Vocabulary is logical 38131823283338
4 | Material — figurative 49141924293439
5 |creative 510152025303540
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The results of the survey were calculated by tak-
ing into account the answer signs (+ or -), the sum
of points on each scale. We noticed that the higher
the number of points, the clearer the student’s type
of thinking (Table 2)

Indicators of the levels of types of thinking show that
through critical thinking students will be able to compre-
hensively develop their logic and reasoning skills.

In the course of the practical experiment, we
determined the level of critical thinking of 8-9

graders using the «Starkey’s Critical Thinking
Test» methodology. The remote test consists of 27
questions, the results of the conducted test show
that teenagers need to develop critical thinking lev-
els (Figure 3-4).

During the study, we found that there was no
significant statistical difference between experimen-
tal and control groups in the level of development of
critical thinking of teenagers according to Starkey’s
critical thinking test.

Table 2 — Level indicators of students’ thinking types according to the “Thinking type” methodology

Average scores Down Medium Up
Ne Seales 0-2 points | 3-5 points | Points higher than 6-8 0-2 points 35 points 6-8 points
% % %
1 material-active 6 12 18 50.8 35.8 13.4
2 abstract-symbolic 7 8 14 37.4 46.2 16.4
3 vocabulary is logical 5 9 15 43.3 35.8 20.9
4 physical and figurative 6 13 16 47.8 343 17.9
5 creative 5 11 15 35.8 38.8 254

CRITICAL THINKING LEVELS

36.40%

37.40%

High = Average =Low

Figure 3 - Ex.critical thinking of the group levels

In the course of the formative experiment, 8-9th
graders were guided by the program of psychologi-
cal exercises called «Open Question Area» for the
development of logic and reasoning skills in the con-
text of critical thinking, a collection of texts called
«Reasoning Design» (making judgments based on a
series of confused logical questions), debates, open
questions field, essay, presentation, test tasks were
compiled and work was carried out.
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13,10%

37.40%

High = Average - Low

Figure 4 - Media. critical thinking of the group levels

In the course of the research, in the final and
control stages, while working with the collection
of texts entitled «Design of Reasoningy, the given
tasks were described according to the table below
(Table 3).

The study of the logical and reasoning skills of
adolescents in the context of critical thinking ac-
cording to the levels shown in Table 3 gave the fol-
lowing percentage indicators (Table 4).
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Table 3 — Levels of logic and reasoning skills in critical thinking

No Logic and reasoning skill levels Tasks
1 Ability to create logical concepts, justifying their answers Text 2-4
2 The ability to make sequential conclusions 5-6 texts
3 The ability to analyze the causes of phenomena and draw conclusions 1,7,8 text
4 Ability to analyze and evaluate the content of texts Text 9-12
5 Ability to identify errors due to uncertainty and ambiguity of expressions and terms Text 13-14
6 Ability to identify relevant (important) information in excess background Text 15
Table 4 — logic and reasoning as a percentage of the qualification levels
Logic and reasoning LC sC DC AEK DAA IRI
skill levels
. 8th grade 3.23 6.72 2.01 6.60 1,2 1.1
Scores for logic and students 37.2% 57% 35.1% 54.8% 2% 2.2%
reasoning proficiency
levels 9th grade 421 9.98 3.41 6.82 2.5 1.8
students 412 % 95% 43.2% 55.8% 3.7% 2.8%
Maximum score 10 points 11 points 7 points 12 points 4 points 3 points

As we can see from the results of the given
table, it is possible to observe different percent-
age indicators of logic and reasoning skill levels
in the context of critical thinking of teenagers by
performing text tasks. Students of 8-9th grade
performed these tasks without any worries during
the lesson. Logical abilities of 9th graders in text
analysis are 4% higher than 8th graders; 38% abil-

1.70%

| 0.60%

|

ity to draw sequential conclusions, 8.1 % ability to
analyze the causes of phenomena and draw con-
clusions, 1 % ability to analyze and evaluate the
content of texts , 1.7% ability to identify errors due
to uncertainty and ambiguity of expressions and
terms, redundant background the ability to identify
relevant (important) information gives percentage
indicators of 0.6% (Figure 5).

sl C =SC sDC =AEC sDAA =]RI

Figure 5 — Logic and reasoning in the context of critical thinking of adolescents qualification level indicator

43



Psychological relationship of students’ logic and reasoning skills in the context of critical thinking

We realized that these indicators showed opti-
mal high results by continuously working with the
proposed methods.

In the context of critical thinking of adolescents,
the increase of logical and reasoning skills, psycho-
logical development and formation, the student re-
veals the secrets of the objective world, realistically
portrays it in his mind, offers correct judgments and
proofs while learning new successful knowledge,
and is used to evaluate his own actions from a logi-
cal and critical point of view. Adaptation in the pro-
cess of recognizing these qualities knowledge in the
case of getting creativity created an active learning
environment in the process, it allowed to show that
the logic of critical thinking and reasoning skills
formed the basis of being a person who formed a
psychological relationship.

Conclusion

We studied the theoretical and methodologi-
cal foundations of the psychological relationship of
forming logical and reasoning skills in the context
of students’ critical thinking. Methodological foun-
dations were described as synergistic, motivational,

cognitive, and their importance and meaning were
revealed.

During the research, the psychological aspects of
students’ logic and reasoning skills in the context of
critical thinking were theoretically and methodologi-
cally grounded. Concepts of “thinking”, “critical
thinking”, “logic”, “reasoning skills”, “ psychological
relations of students’ logic and reasoning skills based
on critical thinking “ were defined and analyzed. In
the educational process, the content of the psycho-
logical structure of logic and reasoning ability of stu-
dents through critical thinking was described and the
structure determined by drawing was presented.

In order to prove the correctness of the studied
theoretical teachings and the proposed structure,
experimental work was carried out, and the models
of diagnosing the psychological relationship of the
student’s logic and reasoning skills in the context of
critical thinking and its results through mathematical
statistical processing were clearly shown. That is, the
level of students’ critical thinking logic and judgment
has increased, their ability to analyze the context, to
express their own thoughts has been formed, and the
models of providing evidence and determining their
true nature have acquired a new character.
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STEREOTYPICAL REPRESENTATIONS ANALYSIS
IN THE KAZAKH CULTURAL AND LINGUISTIC
ENVIRONMENT CONTEXT

This paper discusses how the presence of cultural and lingual differences could possibly influence
the construction and perception of social stereotypes. Stereotypes are central to social perception and
function in interpersonal interaction as heuristics for rapid processing of information about any social
group. Therefore, this study intends to ruminate on how stereotypical thinking and social behavior in
Kazakhstan might be influenced by cultural and lingual differences. The main areas to be researched are:
analysis of stereotypes by means of warmth and competence, their impact on emotional and behavioral
reactions toward different groups. This study is going to have a great scientific and practical value as the
results will shape intercultural strategies for mutual understanding and decrease stereotypes as barriers in
multicultural societies. To research the conditions under which linguistic sub-group affiliation (Kazakh,
Russian, and bilingually affiliated Kazakhs) within a single ethnic group influences the perception of
stereotypes in Kazakhstan, 172 students participated in an empirical study. The methods involved factor
analysis to reveal perception key aspects.

The results testify to the presence of serious differences in the perception of interpersonal relations,
public values, and self-esteem among representatives of different language groups and emphasize the
importance of taking cultural characteristics into account within educational and social programs. Con-
clusions have confirmed that significant distortions in the perception of the world, based on cultural and
linguistic differences, can evoke misunderstandings and conflicts in intercultural communication. That
would contribute to understanding how differences in culture and language affect forming stereotypes
and interpersonal relationships. The findings can be used for the development of social and educational
programs towards fostering tolerance and the improvement of intercultural dialogue. The practical sig-
nificance of the study lies in the fact that its results will be applied to produce intercultural educational
programs and strategies aimed at a decrease in stereotypical barriers and an increase in intercultural
interaction in different social settings.

Key words: social stereotypes, cultural differences, linguistic identity, Kazakh-speaking, Russian-
speaking, bilingual, factor analysis.
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MaaeHHM XKoHe TIAAIK Ka3aK, opTacbl KOHTEKCTIHAETI
CTEPeOTUNTIK TYCIHIKTEpPAi TarAay

byA Makarapa M8AEHM >KoHe TIAAIK albipMaLLbIABIKTAPAbIH 9AEYMETTIK CTepeoTUNTEepAiH
KAAbINTACYbl MeH KabblAAAHYbIHA bIKMAaAbl KapacTbipbiAaabl. CTepeoTunTep aAeyMeTTik Kabbiraayasa
OpPTaAbIK, POA aTKapbif, Ke3 KeAreH oAeyMeTTiK TOM TypaAbl aknapaTTbl Te3 eHAeyre apHaAfFaH
3BPUCTUKA peTiHAE Kbi3MeT eTeAi. Ocbiranwa, 6ya 3eptrey KasakcraHAarbl CTEPEOTUMNTIK OMAay
MEH SAEYMETTIK MiHEe3-KYAbIKKA MSOAEHM >K8He TIAAIK arbipMaLLbIAbIKTAPAbIH, bIKMAAbIH 3epTTeyre
GarbITTaAFaH. 3epTTeAeTiH Herisri GarbiTTap: >KbIAYAbIK MeH OGIAIKTIAIK apKbiAbl CTEPEOTUMTEPAI
TaAAQy, OAQPAbIH 8PTYPAI TOMTapFa KATbICTbl SMOLIMOHAAABIK, )KOHE MiHe3-KYAbIKTbIK, peakuMsAapFa
acepi. byAa 3epTTey YAKEH FbIAbIMM >K8HE MpPaKTUKaAAbIK, MaHbI3fa ue 6OAaAbl, OMTKEHI OHbIH
HeTMXKEAepi MyAbTUKYAbTYPAAUCTIK KOFaMAApAa ©3apa TYCIHICTIKTI apTTbIpy >KeHe CTepeoTUnTepAi
KeAepriAep peTiHAe a3aiTy YLiH MOAEHMETapaAbIK, CTPATErnsIAapAbl KAAbIMTACTbIPyFa KOMEKTECEAI.
KasakcTtaHaarbl 6ip 3THMKAAbIK, TOM iliHAETT TIAAIK Killli TONKa TMECIAIKTIH (Ka3ak, OpbIC XXOHE eKi TIAA]
KaszakTap) CTepeoTUnTepAi KabbiaAayblHa 8CepiH 3epTTey yiliH 172 CTYAEHT KATbICKAH 3MMUPUKAAbIK,
3epTTey XYPrisiAai. DaicTep KabblIAAAYAbIH HETi3ri aCnekTIAePiH aHbIKTay YLiH (DaKTOPAbIK, TAAAAYAbI
KAMTbIAbI.

HeTtuxenep opTYpAi  TIAAIK  TOM  OKIAAEPIHIH  TyAFaapaAblK, KaTbIHACTAPAbl, KOFaAMABIK,
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Stereotypical representations analysis in the kazakh cultural and linguistic environment context

KepcerTin, GiAim Oepy XoHe aAeyMeTTiK BarAapAaMaapAa MOAEHM epeKILEAIKTEPAI ecKepy KaxkeT-
TiAiriH 6aca anTaabl. KOPbITbIHABIAGD MOAEHM XKBHE TIAAIK ariblpMaLLbIAbIKTApFa HEri3AEAreH dAEMA|
KabblAAQYAQFbl ANTAPAbIKTaM GypMasayAap MaAEHMETAPaAbIK, KapbiM-KATblHACTA TyCiHOeyLiAiK neH
KAKTbIFbICTAPAbl TYABIPYbl MYMKiH €KeHiH pacTaAbl. ByA MeAeHMeT nmeH TiAAIH, aribipMaLlbIAbIKTapbI
CTEPeOTUNTEPAI KAAbINTACTbIPYFa XXOHE TYAFaapaAbIK, KaTbIHACTapFa KaAar acep eTeTiHiH TYCIHyre bik-
MaA eTeAi. AAbIHFaH HOTMXKEAEP DAEYMETTIK KaHe GiAiM 6epy 6araapAaMarapbiH AAMbITY YLIiH TO3iM-
AJIAIKTI aQpTTbIpyFa >kKoHe MAAEHMETapaAbIK, AMAAOTTbl KaKcapTyFa 6arbiTTaAFaH. 3epTTeyAiH npakT1ka-
AbIK, Ma@HbI3AbIAbIFbl OHbIH, HOTUXKEAEPIH BPTYPAI BAEYMETTIK >KaF AaliAapAQ CTEPEOTUNTIK KEAEPTiAepAI
asaiTyFra >KaHe MOAEHUETAPAAbIK, ©3apa BPEKETTECY AT apTThipyFa GaFblTTaAFAH MOAEHMETAPAABIK, BiAiM
6epy HarAapAaMasapbl MEH CTpaTernsAapblH Xacay YLUiH KOAAAHYFa OGOAaAbI.

Ty#HiH ce3aep: 9AeYMETTIK CTEPEeOTUNTEP, MOAEHU anblPMALLbIAbIKTAP, TIAAIK COMKECTIAIK, Ka3ak,
TIAAI, OPbIC TIAAI, KOC TiAAI, (DAKTOPABIK, TaAAQY.
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AHaAU3 CTepeoTUITHbIX NMPeACTaBA€HUI B KOHTeKCTe
Ka3aXCKOM KYAbTYPHOM U S13bIKOBOM CpeAbl

B AaHHOM cTaTbe 06CYXKAQETCS Kak HaAMUME KYAbTYPHbIX U SI3bIKOBbIX PAa3AMUMIA MOXKET MOBAUSITh
Ha (POpPMMpPOBAHME 1 BOCTIPUSTHE COLIMAABHBIX CTEPEOTMMNOB. CTEPEoTUNbI IBASIOTCS LIEHTPAAbHbIMU B
COLIMIAaAbHOM BOCMPUSTUN 1 (DYHKUMOHUPYIOT B MEXXAMYHOCTHOM B3aMMOAENCTBUM KaK 3BPUCTUKN AAS
ObICTPOro aHaAM3a MHpopMmaLMn o AboI coumaabHON rpynne. Takum 06pa3om, AaHHOE UCCAeAOBa-
HWE HampaBAEHO Ha Pa3MbILUAEHMNS O TOM, KaK CTEPEOTUMHOE MbILUAEHME N COLIMAAbHOE MOBEAEHME B
KazaxcrtaHe MoryT 6biTb MOABEP>KEHbI BAUSIHUIO KYAbTYPHbIX M A3bIKOBbIX pa3danumii. OCHOBHbIE Ha-
NMPaBAEHNS MCCAEAOBAHUS BKAIOYAIOT aHaAM3 CTEPEOTUMNOB MO MapamMeTpam TenAOTbl M KOMMETEHTHO-
CTM, a TaK>Ke UX BAMSHWE Ha SMOLMOHAAbHbIE M MOBEAEHUECKME PeakLmMM K Pa3AMUHBIM rpynnam. ITo
nccaepoBatve ByAET MMETb GOAbLLOE HAYHUHOE M MPaKTUUYEeCKOe 3HaYeHMe, MOCKOAbKY ero pe3yAbTaThbl
MOMOTYT B pa3paboTke MEXKYAbTYPHbIX CTPATErnii AAsl B3AMMOMOHUMAHMS 1 CHUXKEHWS CTEPEOTUINOB
Kak 6apbepoB B MyAbTUKYAbTYPHbIX 06L1eCTBaX. AASI M3yUEHUS YCAOBMIA, MPU KOTOPbIX 93bIKOBas Npu-
HAAAEXHOCTb (Ka3axCKMid, PYCCKMI M OMAMHIBAAbHbINA Ka3axCKWi) BHYTPU OAHOM STHMYECKOM rpynribl
BAMSIET Ha BOCMpUsTME CTepeoTunoB B KazaxcTaHe, 6bIAO MPOBEAEHO SMMMPUYECKOE MCCAEAOBAHME C
yyactrem 172 CTyAeHTOB. MeTOAbI BKAIOYAAM (haKTOPHbI aHAAN3 AAS BbISBAEHNS KAIOYEBbIX aCMEKTOB
BOCMPUATHS.

[loAyyeHHble pe3yAbTaTbl MCCAEAOBAHNS CBUMAETEALCTBYIOT O HAAMUMKM 3HAUMTEABHbBIX PA3ANMYMIA
B BOCMPUSATUN MEXKAMUYHOCTHbBIX OTHOLLEHWI, 06LLIECTBEHHbIX LIEHHOCTEN U CaMOOLIEHKM CPEeAU MPeA-
CTaBUTEAEN Pa3AMUHbIX S3bIKOBbIX Py, MOAYEPKMBAs BAXKHOCTb yUeTa KYAbTYPHbIX OCOBGEHHOCTEN B
06pa3oBaTeAbHbIX M COLMAAbHbBIX MPOrpaMmax. BbIBOAbI MOATBEPAMAM, UTO 3HAUMTEAbHbIE MCKAXKEHUS
BOCMPUATUS MMPA, OCHOBAHHbIE Ha KYAbTYPHBIX M S93bIKOBbIX PA3AMUMSAX, MOTYT BbI3blBaTb HEAOMOHM-
MaH1e 1 KOH(PAUKTbI B MEXXKYAbTYPHOM 06LLIEHNM. DTO CMOCOOCTBYET MOHUMAHMIO TOrO, KaK Pa3Anums
B KYAbTYPE M 93blKe BAMSIOT Ha (DOPMMPOBAHME CTEPEOTUIMOB M MEXAMYHOCTHBIX OTHOLIEeHWN. [oAy-
YeHHbIe AAHHbIE MOTYT OblTb MCMOAb30BaHbl AAS Pa3PabOTKM COLMAAbHBIX M 06PA30BaTEAbHbIX MPO-
rpamMMm, HaMpPaBAEHHbIX Ha Pa3BUTME TOAEPAHTHOCTU M yAyULLEHME MEXKYAbTYPHOro Amanora. [Npak-
TUYECKas 3HAUMMOCTb UCCAEAOBAHMS 3aKAKOUAETCS B TOM, UYTO €ro pe3yAbTaThbl OYAYT NPUMEHEHbI AAS
CO3AQHMS MEXKYAbTYPHbIX 00PAa30BaTeAbHbIX MPOrPaMM M CTPATErMi, HAMPaBAEHHbIX HA CHUMXKEHME
CTEPEeOTUNHbIX GAPHEPOB 1 MOBbILLEHNE MEXKKYABTYPHOIO B3aUMOAEMCTBUS B PA3AMUHbBIX COLMAAbHbIX
KOHTEeKCTax.

KAtoueBble cAOBa: coLManbHble CTEPEOTUMbI, KYAbTYPHbIE PA3AMUMS, A3bIKOBAS MAEHTUYHOCTD, Ka-
3ax0$I3blUHbIN, PYCCKOSA3bIYHbIN, GBUAMHIBAAbHBIN, (DAKTOPHDI aHAAM3.

Introduction

The stereotypes that we have in our minds af-
fect the way we see others and the impressions they
make on us. These serve as cognitive shortcuts that
allow us to overgeneralize the behaviors of mem-
bers of out-groups (Macrae, 1994:37). This study
engages with the everyday language of stereotypes
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that portray Kazakh people. Such cultural stereo-
types and biases influence emotions and behaviors
in social interactions between individuals and social
groups (Cuddy, 2009:1). Because these stereotypes
range from high to low regard and often involve
power or rivalry, this domain merits additional in-
vestigation (Fiske, 2002:878). Stereotypes warp
our perception of the environment and can lead to
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cross-cultural breakdowns in communication. They
can have good or bad outcomes and potentially be
mistaken for other facets of human motives (Heine,
2009:369).

This research is motivated by the task of test-
ing theoretical ideas about stereotypes and their
behavioral outcomes while respecting cultural and
linguistic boundaries. This mode of social identity
processes can cause the creation of differences be-
tween groups, i.e., an «us» and a «them» (Tajfel,
1979:74). These contrasts can cause social frictions
and disputes but can also encourage social integra-
tion. Additionally, cross-cultural and language-spe-
cific research tends to generalize stereotypes within
larger groups, which may lead certain ethnicities
or communities to be misunderstood (FitzGerald,
2017:223).

We studied this issue by surveying 172 partici-
pants and analyzing their stereotype scores accord-
ing to their language background (Kazakh, Russian,
or Kazakh-Russian bilingual). Our results showed a
significant difference among these three groups con-
cerning perceptions of interpersonal relationships
(F(2,997)=15.67, p <.005), social values (F(2, 997)
=7.31,p <.001), and self-esteem (F(2, 997) = 6.45,
p < .01). This implies that stereotype judgments
about social behavior may be especially influenced
by language identification.

Notably, the research by Cuddy et al. (Cuddy,
2009:1) emphasizes that the stereotype content of
nearly every society in the world is evaluated mostly
based on perceived competence and warmth, respec-
tively related to socio-economic status and competi-
tion in intergroup relations. These findings lead us
to argue that stereotypes can be quite flexible across
cultural and linguistic lines and hence may uniquely
influence everyday encounters and social solidarity
in particular locales (Lee, 2010). Our study has also
shown that in intercultural communication, cultural
competence is necessary for avoiding stereotypes
and promoting positive relationships between cul-
tures (Patel, 2018:392).

Literature review

Stereotypes influence people even on a subcon-
scious level, and social psychologists have spent a
lot of time addressing how this type of influence af-
fects our interactions with one another and cultural
attitudes. The dimensions of warmth and compe-
tence have been identified as among the primary di-
mensions in social perception and play central roles
in stereotyping and discrimination. Meta-analyses

have concluded that 60% to 80% of the variance in
intergroup attitudes can be explained by these di-
mensions (Cuddy, 2007:631), (Russell, 2008:171).
According to Pettigrew’s intergroup contact theory,
as long as interaction between groups is possible
under the right conditions (which can produce what
Pettigrew calls structured contact), then interper-
sonal prejudice and discrimination can be reduced.
Empirical evidence shows that positive contact ex-
perienced under optimal conditions (e.g., equal sta-
tus, institutional support) reduces stereotypes and
prejudice, with a substantial negative relationship
between contact and bias (r = -0.41, p <.001) (Pet-
tigrew, 1998:65). Yet, stereotypes are fluid and can
change over time or place. In a study by Cuddy et
al. (Cuddy, 2009:1), it is suggested that stereotypes
need not be set in stone as they have been tradition-
ally portrayed but are malleable, persisting with
greater or lesser strength across various cultures,
bending to social conditions and cultural values.
More persistent positive societal impact comes
from mutual understanding and collaboration be-
tween groups—a byproduct of successful intergroup
interaction (Gaertner, 2000:41). Because they are
typically collaborative, such interactions reinforce
greater trust between individual members and help
to break down the “us versus them” mindset.
Stereotypes can evolve over time and context.
While much research on the societal effects of ste-
reotypes has been undertaken in recent years, it is
increasingly being revealed that this work under-
estimated the flexibility of stereotype endurance —
such that movement along the dual dimensions is
often expected based on setting and cultural models
(Smith, 1998:89). In examining stereotype change
actions, research by Crisp and Turner found that
experiencing a variety of cultural examples could
create transformative experiences when it comes to
stereotypes, making changes in the expansiveness
of our psychological perceptions (Crisp, 2010:367).
In doing so, these changes can entirely wipe stereo-
typical frameworks and replace them with a more
fluid understanding of what is socially acceptable.
This underscores the necessity of further efforts to
examine the malleability of stereotypes and social
attitudes more generally, in order to reduce bias.
Grounded theories of stereotypes and behavior
are significant in the field of social perception. Ac-
cording to Yzerbyt and Rogier, stereotyping leads
to reducing complex groups to simplified images,
thereby increasing prejudice and racism. Lippmann
introduced the concept of stereotypes, which Allport
expanded upon to discuss more fully how prejudice
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is manufactured and impacts intergroup interactions
(Lippmann, 1922:18), (Allport, 1954:56). Further
research suggests that stereotypes about the warmth
and competence of social groups may systemati-
cally impact emotional and behavioral responses to
them, determining different kinds of discrimination
or cooperation (Fiske, 2002:878). Meta-analyses re-
veal that social exclusion is associated with greater
prejudice to a moderate degree (r = .23, p <.001).

The Stereotype Content Model (SCM) devel-
oped by Fiske et al. explains that stereotypes are
placed on the warmth and competence map within
an overarching environment. The validity of these
dimensions to predict the functioning of intergroup
relations is established in empirical research (Fiske,
2002:878). For example, positive intergroup rela-
tions are more strongly related to perceiving high
warmth (B =.52,p<.01) (Fiske, 2002:878), (Brewer,
1999:429). Several studies have shown that in cases
where groups are seen as both warm and competent,
there is less prejudice and a consequently more flu-
idly integrated society (Capozza, 2000:120). Impor-
tantly, these results provide additional evidence for
the utility of the SCM in intergroup dialogue as well
as interventions designed to foster constructive con-
flict between groups and reduce bias.

Among studies of discrimination, stereotypes
are significant in that they provide a way to explain
how social behaviors can influence the use of inac-
curate beliefs about others. Research by Dovidio
et al. found that implicit prejudice directly pre-
dicts discriminatory behavior (AR? =.14, p <.05).
This underlines the significance of understanding
unconscious bias to create inclusive communities
(Dovidio, 2010:3). Work by Greenwald and Banaji
demonstrates that a lot of bias (and many implicit
stereotypes) are unconscious, so they are hard to
mitigate because they happen all the time in every-
day life or media. However, these researchers sug-
gested that bias could be measured using the Implic-
it Association Test (IAT) to assist organizations and
educational institutions in tackling issues relating to
discrimination (Greenwald, 1995:4).

Materials and methods

Description of the Research Methodology

The research methodology utilized the free as-
sociation method to identify stereotypes, which is
based on the classic study by Macrae and colleagues.
According to Macrae, stereotypes are a way of sim-
plifying the social world and responding quickly
without extensive analysis (Macrae, 1994:37). This
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method helps to reduce conscious biases and allows
for a deeper understanding of unconscious beliefs
(FitzGerald, 2017:223). Previous research has con-
firmed the presence of ethnic stereotypes within
both subgroups.

The method involved collecting free descrip-
tions to gather data on stereotypes. The results indi-
cated that Kazakh-speaking Kazakhs are perceived
as warmer and more ecthical, whereas Russian-
speaking Kazakhs are associated with the develop-
ment of personal qualities (Ospanova, 2024:162).
A total of 172 participants took part in this study,
with 86 from Kazakh-speaking groups and 86 from
Russian-speaking groups, all from the Kazakh eth-
nic group.

The study aimed to explore how linguistic affili-
ation within the Kazakh ethnic group influences the
formation of personal characteristics. A question-
naire was developed based on free associations of
autostereotypes and heterostereotypes in Kazakh-
speaking and Russian-speaking groups. The ques-
tionnaire revealed 26 types of characteristic person-
ality traits (Ospanova, 2024).

This study examined the dominance of these
personal characteristics within the Kazakh eth-
nic group, with a focus on the leading language
of communication among Kazakh-speaking and
Russian-speaking groups. The questionnaire used
in the study consisted of two parts: the first part fo-
cused on general personal data, and the second part
consisted of 18 statements about personal quali-
ties, divided into three subgroups. The first group
of questions aimed at maintaining relationships in
the group, the second group of questions aimed at
the qualities of personal development, and the third
group of questions aimed at social values. The ques-
tionnaire is composed of female and male versions
of questions and answers with which they agree or
not. For example, “He (she) is friendly to others,”
“He (she) is interested in how others feel and how
he (she) can be useful to them”. The answer has a
5-point scale of choice: (1) = Doesn’t look like me,
(2) = Moderately unlike me, (3) = Hard to say, (4)
= Moderately similar to me, (5) = Very similar to
me, in two languages. Respondents who study in
the Kazakh language were offered a questionnaire
in the Kazakh language, and respondents who study
in Russian were offered a questionnaire in Russian.

Factor Analysis: In order to discern the under-
lying structures within the survey data pertaining
to how respondents perceive stereotypes, a factor
analysis was performed. The Kaiser-Meyer-Olkin
(KMO) measure of sampling adequacy yielded a
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value of 0.881, indicating that the data was indeed
suitable for factor analysis. Furthermore, Bartlett’s
Test of Sphericity demonstrated a statistically sig-
nificant correlation between the factors with a sig-
nificance level of .000, confirming the feasibility of
effectively simplifying the data into fewer factors
(Fiske, 2002:878). The analysis revealed three key
dimensions of stereotypes that explain a signifi-
cant portion of the variability in the data and offer
insights into which specific stereotypes are most
prominent among different language groups. Nota-
bly, there were significant differences in perceptions
between Kazakh-speaking and Russian-speaking
respondents in the dimensions of autonomy, public
life, and interpersonal relations. These differences
align with previous research in social psychology
(Capozza, 2000:120; Greenwald, 1995:4).

Sample: The demographic characteristics of
study participants have been thoroughly analyzed
to identify potential correlations with stereotypical
perceptions based on cultural and linguistic factors.
In Pettigrew’s study, inter-group contact was identi-
fied as the determining variable in reducing stereo-
typing and understanding the dynamics of interac-
tion among different language groups. Pettigrew’s
study concluded, “Social dominance and preferenc-
es, attitudes toward power and group status are of-
ten reflected in linguistic and cultural norms” (Petti-
grew, 1998:65). This conclusion is supported by the
research conducted by Sidanius and Pratto on social
dominance and oppression (Sidanius, 1999:45). Fur-
thermore, demographic information was compared
and contrasted with research conducted by Smith
and Bond, who based their study on social psychol-
ogy in cross-cultural terms with a specific focus on
how variations in different cultures could influence
social behavior and perception (Smith, 1998:89).

Out of 172 responses from KazNU, the students
in Almaty were analyzed. The questionnaire was ad-
ministered online, and the responses in the Kazakh
language were more numerous. However, the num-
ber of participants was reduced to 86 in each group
to match the number of participants in the Russian
language. According to the proficiency level in both
groups, the following results were achieved: 7 re-
spondents indicated that they didn’t understand or
speak, 22 respondents indicated that they under-
stood but didn’t speak, and 57 respondents indicated
that they understood and spoke.

Data Collection and Analysis Process. The the-
matic analysis was conducted following the guide-
lines of Braun and Clarke to identify key themes
and patterns in the data (Braun, 2006:77). This

qualitative method was supplemented by quantita-
tive approaches based on the work of Tversky and
Kahneman, who explored heuristics and biases
in decision-making (Tversky, 1974:1124). Factor
analysis revealed significant indicators for aspects
such as patriotism (factor loadings of .695), religios-
ity (.618), and traditional family values (.605), un-
derscoring their importance in the social dimension
of stereotypes and highlighting the cultural specific-
ity of the respondents’ views. The findings confirm
previous research that stresses the role of social and
cultural factors in shaping stereotypes (Heine, 2009;
Capozza, 2000).

Results and discussion

Part 1

Results of bivariate Pearson correlation analy-
ses indicated statistically significant associations be-
tween language affiliation and three factors: Self (r
=-0.104, p < 0.05), Social (r = -0.430, p < 0.001),
and Interpersonal relationships (r =-0.164, p < 0.01).
Thus, the differentiation in stereotyping can be influ-
enced to a great extent by the role of language iden-
tification. These findings are consistent with prior
research, underlining the importance of language in
creating or challenging stereotypical associations
(Heine, 2009:369; Lee, 2010:1). Hence, language
identity influences not only self-understanding but
also public conduct and social interaction—all im-
portant in shaping cultural dynamics. It is essential to
know these connections in order to create programs
of intercultural education and strategies for the reduc-
tion of bias (Patel, 2018:392; Greenwald, 1995:4).

Second, a cross-tabulation analysis was con-
ducted to study the possible relationships between
language profiles of participants and their stereo-
typical beliefs in personal and interpersonal dimen-
sions (see Table 1). Our analysis highlights the im-
portance of taking language into account in social
research interpretation and cross-cultural interven-
tion and policy development.

Discussion I

In short, subjecting stereotypical thinking and
language groups to factor analysis, correlation, and
cross-tabular analysis reveals the complexity of the
relationship. What has become apparent is that the
stereotype we tend to think of as a concrete fixed
scheme can be very fluid and nuanced. The find-
ings highlight the importance of linguistic identity
in shaping perceptions of personality within groups
as well as social expectations and interpersonal in-
teractions. More important for our purposes, it helps
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to illustrate the way in which language influences
the development and reformation of stereotypical
beliefs, just as Greenwald and Banaji found biases
in social norms and behavior woven into uncon-
scious prejudice (Greenwald, 1995:4). The findings
of this paper are consistent with the broader work
by Heine and Buchtel (Heine, 2009:369) on cultur-

Table 1 — Model matrix

al dimensionality of personality and its impact on
cross-cultural interdependent social relations. These
findings emphasize the importance of understanding
how cultural and linguistic factors activate stereo-
types and suggest that effective strategies to reduce
these stereotypes are needed to build more inclusive
societies (Ospanova, 2024:162).

Model matrix ?

composition
1 2 3

She(he) expresses her(his) opinions clearly and

openly and stands up for them

,805

She(he) knows how to protect her(his) boundaries

and knows how to openly refuse others

,733

She(he) is responsible for her words and actions,
she(his) does what she says and promises to

others.

,665

She(he) has many intellectual interests: reading
books, learning something new, developing

specific skills

,629

First of all, she(he) concentrates on her(his)
personal goals and tasks that are important for her

(his) career

611

She(he) is respected, she feels like a respected

person

,608

She(he) knows how to communicate with other

people and be understood by them

,492

Religion is very important to her(him), she(he) is
a religious person

832

The traditional values that her(his) family adheres
to strongly influence what is important in her life

,800

She(he) feels patriotic for my country

,687

She(he) wants to be useful to my country

526

She(he) am friendly to others, interested in how
they feel and what can do for them

788

She(he) is a warm, cheerful person

,705

If She(he) have something that may be needed by
others I gladly share or give it to them

,608

She(he) like to invite colleagues/friends to
her(his) place and offer them the best that she(he)

have

,543

Method increases FACTORS — Main components

Rotation method - Promax with Kaiser normalization
a. rotation reached convergence in 5 iterations

Part 11

Key findings of each section of the questionnaire

Our factor analysis identified three critical di-
mensions that stereotyping seems predicated on.
With over half of the explained variance, dimensions
of personal social qualities, community and patriotic
values, and individual competence and self-esteem
adequately explain the responses on stereotyping.

The explained variation size of 52.133% al-
lows us to state that stereotypes are not formed by
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chance. In fact, they result from the interaction of a
complex of personal and sociocultural factors. For
instance, high scores on personal social qualities
may reflect interpersonal preferences and a desire
for social harmony that particular individuals hold.
All these assumptions were made by the research by
Macrae and colleagues about the role of stereotypes
in social perception (Macrae 1994:37).

Similarly, one can view the importance of social
and patriotic values through the prism of universally
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held beliefs about social identity and group mem-
bership that is reflected in the theory of intergroup
conflict propounded by Tajfel and Turner (Tajfel,
1974:1124). It demonstrates how cultural values
and national identity could empower in-group soli-
darity and influence stereotyping.

In particular, it was found that this might re-
late to perceptions of personal competence and
self-esteem, intrinsic motivation, and the status of
the person concerned. This broadly fits the model
of stereotype content put forward by Fiske and her
colleagues, in which a relationship between percep-
tions of competence and social standing is posited
(Fiske, 2002:878).

Factor Analysis Statistical Results

Our study revealed significant differences in ste-
reotyping between Kazakh-speaking and Russian-
speaking respondents. The factor analysis uncov-
ered the following key findings:

- Personal Social Qualities (Self): In one study,
the Kazakh-speaking participants scored an average
of 4.42, slightly higher by 0.4 points compared to
the average of the Russian-speaking group, which
is 4.02. This difference suggests that social and in-
terpersonal relations and self-esteem are given more
importance in the culture of the Kazakh-speaking
society. This result is consistent with research by
Fiske and her group, whereby it is associated with

stereotypic content and perceived competence based
on social status (Fiske, 2002:878).

- Societal and Patriotic Values (Societal): The
value has been rated 4.42 by the Kazakh-speaking
group as opposed to 3.26 by the Russian-speaking
group. This indicates a strong presence of national
values and patriotism among the Kazakh-speaking
group. The result supports Pettigrew and Tropp’s
intergroup contact theory, suggesting that people
holding such values significantly shape social ste-
reotypes (Pettigrew, 2006:751).

- Personal Competence (Interpersonal): Re-
spondents whose native language is Kazakh gave
a rate of 4.17, and those whose native language is
Russian gave 3.79. The difference may be ascribed
to various beliefs regarding the communicators by
representatives of each culture and demonstrates
how cultural identity shapes the development of
interpersonal stereotypes. Heine and Buchtel also
stress cultural relativism regarding personality (He-
ine, 2009:369).

The graph shows differences between two
groups of respondents: those speaking Kazakh and
Russian languages (Figure 1). The difference is re-
flected in three parameters: Self, Social, and Inter-
personal. The chart above clearly shows how per-
ception and stereotypes are formed under the impact
of cultural and language factors.

5,00

Department
W Kazakh
M Russian

Scale

Self Societal

Dimensions

Interpersonal

Figure 1 — Comparison of results across departments (Kazakh and Russian departments)

53



Stereotypical representations analysis in the kazakh cultural and linguistic environment context

The Kazakh speakers demonstrate robust per-
sonal social features under the significant influence
of the traditional cultural values of hospitality and
sociability, which are integrative to the Kazakh
culture. This articulation correlates further with
Goffman’s assertion of the uniqueness of the cul-
tural norms governing behavior within a particular
culture and the cultural values that immensely con-
tribute to shaping personal social interactions in any
given culture (Goffman, 1959:13). As these charac-
teristics are attached to cultural values, they become
stereotypical. But, these stereotypical attributes can
also create a base for optimistic generalizations that
tend to make social bonding and mutual understand-
ing in that cultural context.

Yet the mundane fact is that factor analysis — or
correlation and cross-tabular analysis among stereo-
typical thinking and language groups — only indi-
cates a complex relationship. What is shown is that
a stereotype that we believe to be very solid actu-
ally can be quite fluid and nuanced. Results illus-
trate how linguistic identity affects perceptions of
personality within particular in-group contexts, and
therefore other individuals’ societal imaginations
and behaviors. Moreover, it elucidates that lan-
guage either creates or recreates those stereotypes
— or, as Greenwald and Banaji refer to them, find-
ing “biases in social behavior” (Greenwald & Ban-
aji, 1995:4). These findings concur with the more
general research of Heine and Buchtel in relation to
cultural personality traits and their communication-
al outcomes across multicultural societies (Heine,
2009:369). The findings show how activated ste-
reotypes are partly driven by cultural and linguistic
factors, underscoring the importance of reducing or
minimizing stereotypes to build inclusive environ-
ments (Ospanova, 2024:162).

Results, Statistical Analysis, and Interpretation

General Linear Model analysis was conducted
on responses to determine whether there were dif-
ferences in perceptions of these stereotypes between
Kazakh-speaking and Russian-speaking partici-
pants. In Table 1, bold and italicized values indi-
cate statistical significance (p < .001). These find-
ings emphasize that language and culture are not
just markers pointing to belonging with an identity
group. Rather, they form a portion of the system of
stereotypes and, by influencing them, contribute to
their presence.

Finally, this difference in perception falls within
the general idea that language and culture are the
“powerful moderators” of the standard social per-
ception heuristics presented by Macrae et al. (Mac-
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rae, 1994:37). Using a generalized linear model, we
confirm these differences and describe quantitative-
ly how local linguistic identity may translate into
daily social network formation and interpersonal
interaction.

This means that the general linear model analy-
sis is an essential step in understanding and critiqu-
ing culture-bound psychological dynamics, which
have significant importance. Education, social
policy, and intercultural communication strategies
could take cues from this kind of analysis to chal-
lenge discriminatory tendencies and engage com-
munities positively.

Conclusions

Our findings are consistent with Swann et al.’s
account of identity fusion, that linguistic identity
and culture form two facets of the same underly-
ing construct (Swann, 2012:441). The integration of
personal and social identity elements predicted by
this aspect of social identity theory has its historical
roots deep in the past, and their stereotypical reflec-
tion is evident in the image that unites all outgroup
members.

Future research is needed to better understand
when cross-cultural differences in stereotypes do
and do not occur. These issues can bring serious ad-
verse effects for any social integration and intercul-
tural contact, so they deserve scrutiny of the process
of stereotype formation and the role played by cul-
tural, linguistic, or cognitive factors.

Sociologists, psychologists, educators, and poli-
cymakers should devise a plan which leads to bet-
ter understanding and respect among such culturally
diverse groups. These results provide novel insights
into the structure and function of flexibility in preju-
dice and suggest potential improvements to intercul-
tural education programs and general anti-prejudice
efforts that are specifically designed to increase so-
cial harmony and decrease stereotyping (Allport,
1954:56; Pettigrew, 1998:65).

The findings suggest that stereotypes are con-
text-sensitive and thus developed accordingly. At
the same time, other innovative changes should be
made through education and social transformation
for a healthy socio-political environment and peace
in society.

Consequently, the present study provides an op-
portunity to extend literature on stereotypes through
cross-cultural comparison, as well as synthesize
these stercotypic beliefs with well-established
theory in our theoretical analysis. For instance, in
Kazakhstan, there were higher mean scores of per-
sonal social competence among Kazakh speakers
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compared to Russian speakers on this scale — with
the possibility that a cultural norm favoring indi-
vidual success and gain led to these results (Fiske,
2002:878).

For all characteristics, a significant difference
was identified: the moral-cultural self-attitude and
the degree of social and national-patriotic values
in perception are revealed using Kazakh-speaking
and Russian-speaking locals stereotypically. This
appears to challenge Pettigrew’s work aiming to
reduce prejudice through intergroup contact (Petti-
grew, 1998:65).

Taken together, our results imply that cultural
and linguistic differences intensify or decrease lay

stereotypes of human social bonds. The bilinguals,
whose scores tended to fall between those of the two
Kazakh and Russian speaker groups, might imagine
themselves as bridge people with specific situations
and possibilities.

So, Figure 2 above shows the results of our
experiments, illustrating how stereotyping is sit-
uation-dependent and not entirely a monolithic
entity. They exist at the confluence of intricate
individual beliefs and the wider sociocultural-lin-
guistic context, which has real pedagogical value
when considering how any educational service
might best foster intercultural understanding in
these people.

5,00

scale

Self Societal

Dimensions

Language of
communication

W Kazakh-speaking
M Bilingual

I Russian-speaking

Interpersonal

Figure 2 — Comparison of results by the language of communication
(Kazakh-speaking, Bilingual and Russian-speaking)

Statistical Analysis

The results of the study suggest that stereotypi-
cal perceptions differ between Kazakh- and Russian-
speaking groups of respondents. These differences
were detected through statistical examinations such
as correlation analysis and general linear modeling
(GLM), an approach to model multiple dependent
variables. These findings are indicative of the pow-
erful influence that differences in linguistic and cul-
tural backgrounds have on stereotypes.

In terms of personal social qualities, for exam-
ple, the mean score for the Kazakh-speaking group

was higher by 0.57 points compared to the Russian-
speaking group. This discrepancy may be due to
differences in cultural values regarding individual
accomplishment and interpersonal relationships.
This can be seen from a cultural psychology point
of view using notions of cultural universality and
cultural specificity, as discussed by Heine (Heine,
2009:369).

Similarly, the substantial socio-cultural differ-
ence in the Social and Patriotic Values score, with a
difference of more than 0.45 points, shows different
levels of social norms and patriotism in the value
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systems of cultural groups. Differences in social
dominance and hierarchy perception may also be
related to this variation, as noted by Sidanius and
Pratto (Sidanius, 1999:45).

In “Personal competence and self-esteem,” an-
other significant difference emerged, with an aver-
age difference of 0.24 points. This may be tied to
differences in the ways people identify and posi-
tion themselves socially—key concepts for how
achievement and pride are connected to views about
competence across cultures.

Finally, bearing these findings in mind along
with those elicited by the statistical analyses
(p <.001), it is worth noting that stereotypes have
a multi-level nature, as they do not exist only at
the level of individual predispositions but are also
affected by interpersonal and cultural determi-
nants. Hence, in the development of intercultural
programs and policies intended to enhance in-
tergroup relations and social understanding, it is
imperative that these various influences are taken
into account.

How Stereotypes Impact Cultural and Language
Differences

The research demonstrated that language abili-
ties affect biases of Kazakh-speaking, Russian-
speaking, and bilingual respondents. This argues
all the more that stereotypes and social behavior are
mediated by cultural and linguistic identity. These
discrepancies could simply be the result of differ-
ences among cultural paradigms, such as belief sys-
tems or norms and perceptions based on a language-
oriented way of approaching categories, defining
the world, and interpreting stimuli.

Cultural identity impacts stereotypes not just
through direct learning and socialization but also in
more subtle ways. For example, qualities like being
hospitable and sociable are important in Kazakh-
stani culture, which, according to Tajfel and Turn-
er’s theory of intergroup relations, may lead to more
positive stereotypes about group members (Tajfel,
1974:1124).

Similarly, one must also recognize the role of
culture in shaping behavior. Cultural norms and ex-
pectations are essentially the standards by which the
behavior of individuals and groups is governed. It is
therefore necessary to identify the stereotypes be-
tween groups that tend to predict whether members
of those groups will integrate or not.

In addition, this study indicates the value of in-
vestigating mechanisms through which cultural and
language-specific differences promote stereotyping.
This is crucial for developing strategies and pro-
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grams to bring intercultural learning into practice.
Above all, stereotypes in various communities must
be broken, and trust established among diverse cul-
tural and linguistic groups to better understand one
another and work together in collaboration.

Discussion 11

The research also reveals that stereotypes affect
culture and behavior in even more intricate ways.
This holistic perspective is expanding classical
models of social perception by emphasizing entirely
new aspects, such as cultural specifics in perception,
which become crucial for individual relationships.
Significant cultural variability can induce funda-
mental alterations to universal psychological phe-
nomena like stereotyping, previously thought of as
impervious to change (Heine, 2002:903). Programs
developed based on these findings will, in part, in-
corporate aspects of Goffman’s approach, high-
lighting the need to recognize that social roles and
self-presentations are culturally specific (Goffman,
1959:13).

The results can further be used to design in-
terventions that facilitate intercultural contact and
communication in future research. This is especially
key in this era of globalization and increasing cul-
tural diversity, as being equipped to appreciate dif-
ferent points of view among various cultural groups
is a vital skill needed for productive social cohesion.
Furthermore, research on social dominance theory
and its implications for stereotype formation pro-
vides potentially useful strategies for reducing bias
and improving intergroup relations (Sidanius &
Pratto, 1999).

These strategies could be in the form of educa-
tional and social programs that ease cultural bound-
aries and foster deeper intercultural dialogue. The
results of this study also offer important directions
for future studies in psychology and intercultural
communication, such as investigating the interac-
tion of linguistic and cultural differences with social
stereotypes, as discussed by Greenwald and Banaji
regarding unconscious biases and their impact on
social interaction (Greenwald, 1995:4).

These findings are prime examples of how much
culture and language contribute to the stereotype
process. They support the assumption that cultural
affiliation leads to statistically significant differ-
ences in stereotypes between Kazakh-speaking and
Russian-speaking respondents. These results call for
future multicentered investigations to establish tools
allowing harmonious integration of the multitude
of cultural and linguistic factors influencing public
opinion.
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This indicates that programs targeting a reduc-
tion in stereotypical attitudes and improved inter-
cultural dialogue are worth formulating and imple-
menting. To increase the tolerance level in society
and foster a cooperative environment that builds
an integrated society emphasizing diversity among
cultures, components such as education, sensitivity
training, activities that promote intercultural com-
munication skills, and initiatives to increase under-
standing and cooperation among different cultural
groups should be included.

Practical Contribution for Activities:

The research highlights dramatic differences in
stereotype perceptions between language and cul-
tural groups. It is possible to make use of all this
information for the elaboration and improvement of
intercultural pedagogical programs which eliminate
stereotypical barriers to and create mutual under-
standing, tolerance in intercultural communication.

Teachers and educational administrators, for
example, can use this data to develop courses that
foster the ability of young people to reflect on ste-
reotypes and prejudices. This may be done through
creation of courses, training or workshops that
openly discuss group projects and require varying
activities to establish the ability to both learn from
and about others, a new mindset if you will in which
open discussion is key.

Research on Korean youth from Kazakhstan is
a testament to the influence of ethnic stereotypes
on identity and imaginations across cultures. A ce
sujet, la recherche a mis en relation le souhait de
tisser des liens fondamentés sur les qualités person-
nelles et non seulement sur 1’appartenance ethnique
(Aimaganbetova, 2019a :262). Doing so can help
with cross-cultural relations.

It is only by means of creating intercultural edu-
cational and social programs — which can instill the
aspiration to break through ethnic barriers ourselves
and consider a person based on his qualities rather
than ethnos. The main feature of such a space is per-
sonal qualities that generally make a public space
welcoming for all, regardless of nationality or eth-
nicity, which practice intercultural understanding
through everyday interactions.

The study underscores the demand for authen-
tic young participation in setting policy for cultural
inclusion and educational reform. The study found
that by understanding the young people from CALD
backgrounds and their contexts social workers are
able to tailor programs.

This information can also be applied in corpo-
rate trainings to effectively achieve intercultural

relationships and harmonious working environ-
ment. Interpersonal skills and diversity management
training can always assist in making sure we all jell
despite where the walking culture is different from
ours.

In international relations and diplomacy, this
data can be helpful for constructing communication
strategies which would as a matter of course both
account for and respect cultural differences or even
actively become negotiated tools of peace and coop-
eration between countries.

The applied importance of the research data lies
in providing a focus for social and educational ef-
forts to overcome cultural barriers, as well as in pro-
moting open and tolerant intercultural communica-
tion. This study underlines the necessity of research,
which can inform strategies that help break through
cultural walls and build a more caring, fairer culture
where all persons are treated with equal worth.

Linguistic identity and stereotype development

In emphasizing the great importance of linguis-
tic identity in stereotype formation within Kazakh
society, our research has compared differences in
attitudes towards various social groups on both Ka-
zakh-speaking and Russian-speaking communities.
Significant numbers of stereotypes are preoccupied
with such personal social qualities as belligerence,
sociability, and citizenship or on check building
wishes to perform in their interactions. This ranges
from r = -0.104 to r = -0.430 on our data. Corre-
lations like this imply that differences in language
might serve to either strengthen or weaken stereo-
types — and hence influence how we grow up inter-
acting with different social groups across cultures.

Implications for the development of intercultural
education programs to break down stereotype barri-
ers and cultivate tolerant attitudes were discussed:
it is important to focus on linguistic-cultural land-
scapes and diversity when designing such programs.
They must be culturally and linguistically appropri-
ate by being developed for different linguistic con-
texts that also respect the vitality of each language
group, and should promote intercultural communi-
cation and cooperation, building relations thus.

Finally, an elucidation of the influence on ste-
reotypes based upon linguistic identification would
enable better educational and social policies to re-
duce intercultural negativity and encourage more
positive interaction and integration among cultural-
ly diverse groups. Similar research provided by He-
ine and his associates offer even further proof that
inclusive programs reflect public interaction in ways
which simply countering the effect of heuristic ste-
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reotypes will in fact reduce their detrimental image
in an increasingly tolerant and just society (Heine,
2002:903)

Considerable awareness of intercultural dy-
namics

In the context of Kazakh cultural and language,
this study results help understand cross-cultural
stereotypes and behavior. Specifically, it explores
how cultural and linguistic differences may shape
stereotypes and even interpersonal engagement.
The results underscore the need to take account of
language identity and cultural meanings in social
perception as well as interpersonal interaction for
educational and employsocial ment policies.

These results may help implement better inter-
cultural programs and policies, for a more success-
ful intercultural communication and understanding
in multicultural societies. A program which ad-
dresses the awareness of cultural differences and
teach practical communication skills may decrease
intercultural tensions within society.

There is a need for cultural responsive inclu-
sion in educational practices at the early stage of
life (Aimaganbetova, 2019b: 262). This includes
fostering intercultural understanding, which would
require e.g. creating curricula on intercultural com-
petence or organizing trainings for teachers and so-
cial workers to facilitate better intercultural engage-
ment.

In sum, this study demonstrates a considerable
advance in establishing a value of such practices
and strategies in promoting cross-cultural knowl-
edge and appreciation among cultural groups reduc-
ing intergroup biases and improving social integra-
tion within culturally diverse communities.

The research sheds light on the process of ste-
reotyping and provides substantial evidences that
point out at how our culture or even regional prac-
tices effect language perception (Heine, 2009:369;
FitzGerald, 2017:223). These factors should be ac-
counted for in the organization of intercultural edu-
cation and training programs that tackle stereotypes
reduction through intercultural dialogue (Amit,
2013:153).

Educational programs including cultural and
linguistic difference would increase the effective-
ness of such programmes and build a wide acknowl-
edgment and respect among participants from other
cultures (Lee, 2010; Patel, 2018). It can also help
break cultural barriers and bring social integration
on various planes.

The stud underlines the necessity of future re-
search on how certain cultural behavior and lan-
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guage schema contribute to stereotype construction
in different social environments (Smith, 2015:442).

The findings of this study can in turn be used to
design aids and training which foster more system-
atic thinking about stereotypes and how they may
be eluded (Pettigrew 1998:65; Cuddy et al. 2009).
To achieve it, exercises, case studies, group-dis-
cussions; projects which facilitate participative
learning processes would develop intercultural
sensitivity and competence among participants
to actively do the deconstruction of stereotypes
which are already there in making of a more just
and inclusive society (Fiske 2002: 878; Capozza,
2000: 120).

In short, we present a blueprint for further re-
search and practice in intercultural education based
on an overarching examination of the study of cul-
ture and linguistic barriers within a globalizing soci-
ety (Greenwald, 1995:4).

Further Research Prospects

This study thus offers new avenues for inves-
tigating the way interventions may be effecting
change in stereotypical perceptions. This requires
research on the most useful educational and social
strategies that can serve as an antidote to or a cat-
alyst in open democratic polities, especially when
considering the current climate of globalization and
transnational cultural plurality (Smith, 2015:442).

Free Potential future research directions

1. Intervention Experiments: Examining the in-
fluence of various teaching and training programs,
(e.g., ex-international pop dialogue training pro-
grams), on stereotypes and prejudices.

2. Multiple Cultural View: Examine the varia-
tion of stereotype perceptions and reactions among
the cultural groups and also analyse how targeted
kind learning changes these viewpoint.

3. Social Networking/Technology: Drawing at-
tention to some of the new technologies altering the
way many perceive, and are viewed by, people use
digital technology transforming inter-cultural ex-
changes.

4. Longitudinal Studies: Carry out investiga-
tions that follow stereotyping over time after people
have already been exposed to an intervention — and
assess the sustainability of changes, as well as how
far these changes go in influencing behaviors and
social interactions.

The potential of research in these areas could
largely improve our knowledge on the deterministic
processes of perception and behavior transforma-
tions in a multicultural environment. These experi-
ences are vital in crafting measures to reduce preju-
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dice and foster intercultural dialogue and integration
within a more inclusive and respectful society.

The concept of linguistic identity is essential for
fostering positive intercultural relations.

Since the linguistic identity is the foundation
of intercultural relations, positive intercultural rela-
tions can only be fostered if there is a respect for
the linguistic identity. Findings demonstrate that
linguistic identity has an important influence on
perceived social stereotypes and values in Kazakh-
speaking and Russian-speaking groups in Kazakh-
stan and underpin the profound impact cultural
and linguistic factors have on social cognition and
behavior (Ospanova, 2023:41). An understanding
of these differences is vital for designing various
educational and social programs that are aimed at
enhancing harmonious intercultural interaction. To
identify the cultural barriers and to bring better clar-
ity between language groups, we can design teach-
ing materials based on diversity in culture and train
the teachers to effectively facilitate intercultural in-
teraction.

Further studies should be done to understand
how the social interaction of linguistic identity can
be enhanced, and to find out strategies that make
intercultural relations work better within educa-
tional institutions and outside them. This way, we
can know how the benefits are enjoyed by different
linguistic and cultural groups from each other, pro-
moting integrated and inclusive ways for societies
to progress.

The Influence of Ethnic Identity of Korean Youth
in Kazakhstan on Intercultural Interaction

It is through such research that one is able to
identify viable interventions and educational strate-
gies to contribute positively to relationship building
among the young people. These interventions can
come in terms of clubs, mentorship, or academic ac-

tivities whose focus is towards mutual understand-
ing and respect of people from different cultures.
The research highlights the importance of identify-
ing and acknowledging the diversity that is in the
national education system. Understanding and ap-
preciating each member of the society’s individual
contribution, regardless of their ethnic background,
will highly value a just and functional society.

Conclusion

Summarily, our study identified significant cul-
tural and linguistic differences in stereotyping and
interpersonal attitudes in a multi-ethnic society.
This is proof of how much one’s linguistic identity
and ethnicity are steeped in the social perception
of others and the composition of relationships. It,
therefore, becomes very important for educational
and social programs to pick up this mantle and run
with it in advocacy for intercultural education and
ensuring that cultural diversity is made apparent.
These efforts will increase understanding and co-
operation across cultures, bringing respect for the
value of each culture in society.

Much research is required so that we are able
to understand how different interventions may
change stereotypical views and be more effective
in devising ways to cross the barriers created by
cultures. This will help us advance toward creat-
ing a fair and inclusive society. It should be kept
in mind that intercultural integration and education
will only be successful when we are able to pay re-
gard, accept, respect, and learn from these cultural
diversities as well as the ongoing changes in our
socio-cultural surroundings. It is through research
and education that we can get rid of stereotypes
in order to achieve global cooperation and mutual
understanding.
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ASSESSMENT OF THE RELATIONSHIP BETWEEN RELIGION,
SPIRITUALITY AND WELL-BEING AMONG YOUNG PEOPLE
OF KAZAKHSTAN

The study investigates and evaluates the relationship between religion, spirituality, and well-being
among young people. The study aims to understand how Kazakh youth’s religiosity and spirituality affect
their well-being. The importance of the study lies in its significant contribution to understanding social
changes in Kazakhstan, providing both empirical evidence and conceptual ideas on the relationship be-
tween the aspects mentioned above. The research methods are based on the measurement of the Duke
University Religiosity Index (DUREL) for assessment of organizational, non-organizational, and internal
religiosity, and the Pemberton Happiness Index and the Gallup Healthways Well-being Index were also
used to measure the well-being of respondents. The study included 2,654 participants from all regions of
Kazakhstan, using quotas based on region, age group, and gender, ensuring data representativeness. The
results of the study showed that religious and spiritual people feel more comfortable, with a high level of
positive emotions and a lower level of negative ones such as stress and depression. Whereas atheists and
agnostics, despite higher rates of optimism about future perceptions, face greater difficulties in managing
stress. The value of the study is that it provides new evidence on how religious and spiritual factors affect
youth well-being. The work contributes to understanding how religious beliefs contribute to emotional
well-being. The practical significance of the study is that its results can be used as supporting material in
the development of programs aimed at young people, taking into account religious and spiritual factors.
The data obtained complement existing literature on the influence of religion and spirituality on well-
being, opening up new possibilities for further research in this field.

Key words: sociology of religion, religiosity, spirituality, well-being.
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Ka3akcraH )acrapbl apacbiHAAFbl AiH, PyXaHUST
NeH dA-ayKaTTbiH 63apa 6aiAaHbICbIH OaFaAay

3epTTey >KacTap apachbiHAAFbl AIHAAPAbIK, PYXaHUST XOHe 9A-ayKaT apacbiHAAfbl GANAAHBICTbI
3epTTeyre xaHe 6ararayfa GaFblTTaAFraH. 3epTTeyAiH MakCaTbl Ka3akCTaHADIK, XKaCTapAbIH AIHAAPABIFbI
MEH PYXaHWAbIFbl OAQPAbIH 9A-ayKaTblHA KaAal acep eTeTiHiH TYCiHy. 3epTTeyAiH MaHbI3AbIAbIFbI
OHbIH, >KOFapblAQ AMTbIAFAH aCMEeKTIAep apacblHAAFbl GaMAQHBIC TYypaAbl 3MIMUPUKAABIK, ASAEAAEP
MEH TY>XbIPbIMAAGMaAbIK, MAESAapAbl YCbiHA OTbIpbIn, KasakcTaHAaFbl 9AeyMeTTiK e3repicTepai
TYCiHyre KOCKaH eAeyAi yAeci 60AbIN TaObiAaAbl. 3epTTey SAICTEP] YMbIMABIK, YMbIMABIK, EMEC XKOHe
iWKi AIHAAQPAbIKTbI Gararay yiliH AbIOK YHMBEPCUTETIHIH AiHAAPAbIK MHAekcCiH (DUREL) eawweyre
HEri3AEAreH >K8HE PECMOHAEHTTEPAIH 8A-ayKaTbiH Gafasay yiiH [lemMbepTOHHbIH 6GaKkbIT MHAEKCI
meH Gallup Healthways aa-aykat mHAEKCI KOAAQHBIAABL. 3epTTeyre >kac TOOblHA XKOHE >KbIHbICbIHA
HerisAeAreH KBOTaAayAbl MariaAaAaHa OTbIPbIN, AEPEKTEepPAIH penpeseHTaTMBTIAITiIMeH KasakcTaHHbIH,
6apAbIK, BHIpAEpiHEH 2654 KaTbICYLbl KATbICTbl. 3epTTey HOTUXKEAEPi OH 3MOLMSAAPAbIH XKOFapbl
AEHreri XaHe CTPecc MNeH AEnpeccusi CUSIKTbl XKaFbiMCbl3 3MOLMSAAPAbIH TOMEH AeHreni GOAFaH
KE3AE AIHUM >XOHEe pyxXaHW apaMAAp ©3AEpPiH >KaKCbl CE3iHETiHIH KepceTTi. ATeucTep MeH arHOCTUKTep
6oAaLLaK Tbl KAOblAAQYFA KATbICTbl ONTUMM3MHIH >KOFapbl AEHrerniHe KapamacTaH, CTpeccTi 6ackapyaa
YAKEH KMbIHAbIKTapFa Tar GOAaAbl. 3epTTEYAIH KYHAbIAbIFbI OYA AiHM XX8He pyxaHu (hakTOpAApAbIH,
SKaCTapAbIH 8A-ayKaTbiHA KaAal acep eTeTiHi TypaAbl >aHa MaAimeTTep 6Gepeai. >KymbiC AiHu
HaHbIMAQPAbIH 3MOLMOHAAAbI ©A-ayKATKa KaAai bIKMAA eTETiHiH TyCiHyre bIKMaA eTeai. 3epTTeyAiH
MPaKTUKAABIK, MaHbI3ABIAbIFbI OHbIH, HOTVXKEAEPIH AiHWM XK8He pyXaHu (hakTopAapAbl ecKepe OTbIpbir,
KacTapra bGarblTTaAFaH 0GaFAapAAManapAbl 93ipAeyAe KOemeklli MaTepuaA peTiHAe MaiAaAaHyfFa
6OAATBIHABIFbIHAQ. HBTMXEAEp AIHAAPABIK MEH PYXaHUABIK TbIH 9A-ayKaTKa 8Cepi TyPaAbl KOAAAHBICTAF bl
9AebMeTTEPAI TOABIKTbIPaAb!, BYA OCbl CaraAa OAQH Bpi 3epTTeyre >KaHa MyMKIHAIKTED allaAbl.

TyjiiiH ce3Aep: AiH 9AeyMeTTaHybl, AIHAAPABIK, PYXaHUSIT, 9A-ayKaT.
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OueHka B3aMMOCBSI3M PEAMITMM, AYXOBHOCTH
U GAaronoAyumsi cpeAu moroAexu KasaxcraHa

MccaepOBaHWE HanpaBAEHO Ha M3YyUYeHWe U OLLEHKY CBSI3M MEXAY PEAMTMO3HOCTbIO, AYXOBHOCTHU U
6GAQronoAyumemM CpeAr MOAOAEXM. LIeAb MCCAeAOBaHMS 3aKAIOUAETCS B TOM, UTOObI MOHSTb, KaK PeAU-
FMO3HOCTb U AYXOBHOCTb KA3aXCTAaHCKOM MOAOAEXKM BAMSIET Ha MX OAArornoAyume. BaxxHOCTb nccaeAo-
BaHM$ 3aKAKOYAETCS B €ro 3HaUYMTEAbHOM BKAQAE B NMOHMMAaHWE COLMAaAbHbIX M3MeHeHnin B KasaxcTaHe,
NPeAOCTaBASS Kak SMNUPUYECKME AOKA3aTEAbCTBA, Tak M KOHLEMNTYyaAbHbIE MAEN O CBSA3WM MEXKAY Bblille
CKa3aHHbIMK acnekTamu. MeToabl MICCAEAOBaAHMS OCHOBaHbl HA M3MEPEHUM MHAEKCA PEAUTMO3HOCTU
YnuBepcuTteta Atoka (DUREL) AAst oueHKM opraHn3auyoHHONM, HEOPraHM3aLUMOHHOM M BHYTPEHHEN pe-
AMIMO3HOCTH, @ TakxKe ObIA MPUMEHEH MHAEKC cuacTbs NembepToHa u nHaekc 6aaronoayuns Gallup
Healthways AAs oueHky GAaronoAyumsi pecnoHAeHToB. MccaepaoBaHue BKAIOYAAO 2654 yuyacTHMKA
13 BCeX permoHoB KasaxcTaHa, MCMOAb3ys KBOTMPOBaHME HAa OCHOBE PErnmoHa, BO3PacTHOWM rpynmnbl U
noAa, obecrneunBas penpe3eHTaTMBHOCTb AQHHbIX. PE3yAbTaTbl MICCAEAOBAHUS MOKA3aAM, UTO PEAUTU-
03Hble 1 AYXOBHbIE AIOAM UYyBCTBYIOT cebsi 6oaee HAAronoAyuHee, rae HabAIOAQETCS BbICOKMIA YPOBEHb
MOAOXKMTEAbHbBIX SMOLMI M MEHbLUMI YPOBEHb HEraTMBHbIX, TAaKMX Kak CTpecc 1 aenpeccus. B To Bpe-
M$ KaK aTeuCTbl M arHOCTUKM, HECMOTPSI Ha OGOAEE BbICOKME MOKa3aTeAM OMTUMM3MA OTHOCUTEAbHO
BOCMPUSATUS BYAYLLEro, CTAAKMBAIOTCSI C BOAbLIMMM TPYAHOCTSIMU B yrpaBAeHUM cTpeccoMm. LleHHocTb
MCCAEAOBAHMS 3aKAIOYAETCS B TOM, YTO OHO NMPEAOCTaBASIET HOBble AAHHble O TOM, Kak PeAUrMO3Hble
U AYXOBHbIE (DAKTOPbI BAUSIOT Ha BAAronoAyume MOAOAEKU. PaboTa BHOCUT BKAQA B NMOHWMAaHME TOTO,
KaK peAUrno3Hble yHeXxK AeHMs CMOCOOCTBYIOT AMOLIMOHAABHOMY GAAronoAyumio. [Npaktmuyeckas 3Haum-
MOCTb UCCAEAOBAHMS 3aKAIOUAETCS B TOM, UYTO €ro pe3yAbTaTbl MOTYT ObiTb MCMOAb30BaHbI Kak BCMO-
MOraTeAbHbI MaTepUaA Npu pa3paboTKe NMpPorpamMm, OPUEHTUPOBAHHBIX HA MOAOAEXKb, YUMUTHIBAIOLLIMX
pPeAUrno3Hble U AyXOBHble (akTopbl. [TOAyUYEeHHbIE AQHHbIE AOMOAHSIOT CYLLECTBYIOLLYIO AUTEPATYPY,
KaCaloLLytoCsl BAUSIHWSI PEAUTMO3HOCTM U AYXOBHOCTM Ha GAQrornoAyume, 4to OTKPbIBAET HOBble BO3-

MO>KHOCTU AAS AAAbHEMLLIMX MCCACAOBAHNIA B AQHHOM 0OAACTMU.
KAtoueBble CAOBaA: COLIMOAOTMSI PEAMTUN, PEAUTMO3HOCTb, AYXOBHOCTb, GAArornoAyume.

Introduction

Relevance of the study. In recent years, among
the young people of Kazakhstan, there has been
a growing interest in religion and spirituality, in
connection with which, the study of the relation-
ship between religion, spirituality, and well-being
in Kazakhstan is an important direction. In recent
years, the growth of religiosity among Kazakh
youth is not only growing but also spontaneous;
young people often do not consciously come to
religion. Young people come to religion in search
of landmarks in life that are frequently related
to personal experiences or problems (Abdiraiy-
mova, 2023: 6). Moreover, young people do not
always have deep knowledge of religion, and re-
ligious precepts, in connection with which they
may practice a religion that combines supersti-
tion or occult practices (Maulsharif, 2022: 74).
However, for some young people religion is not
as part of their spiritual development and in this
case they are more focused on spiritual practices,
but these processes are part of the overall process.
Although in some cases people separate spiritual
practices from religious, they thus define them-

selves as «spiritual people» (Rysbekova, 2015:
26).

When studying religiosity and spirituality it is
important to consider the relationship with various
aspects of well-being, including life satisfaction,
emotional balance, etc. Religiosity and spirituality
have an immediate connection with the perception
of subjective well-being. But this influence is differ-
ent because spirituality positively affects well-being
through such factors as a sense of purpose and in-
terconnectedness, personal growth, and resistance
to life difficulties (Ryff, 2021: 914). The influence
of religiosity can vary depending on the level of re-
ligious adherence of a person (Villani, 2019: 1525).
In general, religious, and spiritual values and beliefs
contribute to the understanding of important life
questions about the existence and meaning of life,
which also helps improve well-being. In this regard,
the analysis of the relationship between well-being
and the level of religion/ spirituality among young
people is of particular interest.

The subject of the research is to assess the rela-
tionship between religiosity, spirituality, and well-
being. The object of the research is Kazakhstani
youth aged 18 to 35.
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The purpose of the research is to analyze and
assess the relationship between religiosity, spiritual-
ity, and well-being.

Research question: how does religiosity or spiri-
tuality affect subjective and emotional well-being?

Literature review

The relationship between religion and well-be-
ing is evident in various aspects. Religious organi-
zations have traditionally done a great deal of work
in the field of social welfare, helping poor and needy
people. It has also become the basis for modern so-
cial services, where the core is a set of values such
as mercy and justice. Religious groups also continue
to organize charitable projects and social services
that directly improve the quality of life of vulner-
able segments of society. Bufford (1991) argues that
spiritual well-being plays a crucial role in the gen-
eral perception of quality of life, as it conceptualizes
spiritual well-being as having two aspects. The first
is religious welfare, which has to do with human
relations with the higher power. The second aspect
is existential well-being, which consists of life sat-
isfaction and meaning. People with high spiritual
well-being are more satisfied with life and have bet-
ter mental health indicators, and in this case, religion
plays a central role in giving the person a harmoni-
ous and directed position in life (Bufford, 1991: 59).

The religiosity of prayer, belief, and worship
helps to cope with life problems, reduce stress, and
increase life satisfaction, practices such as prayer
contribute to happiness and reduce stress, while
religious beliefs, for example, seeking divine sup-
port have a positive impact on mental health and
contributes to human well-being. Overall, spiritu-
ality improves well-being regardless of religiosity,
as some studies show that high levels of well-being
are observed among participants with high spiritu-
ality, whether or not it is related to religious prac-
tice (Wills, 2009: 49). Also, religiosity, which is not
spiritual, is relatively insignificant in terms of psy-
chological well-being and sometimes even associ-
ated with negative traits including dogmatism and
lower self-realization (Ivtzan, 2013: 915; Achour,
2015: 984).

Moreover, religiosity may be associated with the
search for meaning and significance of life, which
in turn is closely related to higher levels of subjec-
tive well-being. For example, in religious people,
religion becomes an integral part of the person and
daily life and affects such feelings as humility, inner
peace, and self-improvement, thus promoting emo-
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tional stability and reducing stress. Religious com-
munities can provide a fairly substantial network
of social support, as in general religious activity
strengthens social ties and creates feelings of be-
longing and support, which are positive factors for
subjective well-being (Wills, 2009: 50; Tiliouine,
2009: 55; Achour, 2015: 985).

Religiosity has the greatest impact on psy-
chological well-being in Western countries with a
Christian majority, where social institutional and
cultural factors have enhanced religious participa-
tion, while Eastern countries such as China and Ja-
pan, are people who practice Buddhism and Taoist
religions with strong support for internal practices in
forms of meditation and spiritual research that also
improve psychological well-being but often do not
reflect openly through violent emotions (Lai, 2013:
607; Bufford, 2023). People who are more likely to
practice religiosity, using prayers and posts as well
as giving to others, tend to demonstrate a higher
level of subjective well-being. Especially important
in times of ill health when religious practices can be
used as a coping strategy that allows people to cope
with life difficulties (Lai, 2013: 607; Tay, 2014:
163; Wenger, 2011: 520).

Religiosity is best understood as a multidimen-
sional construction that includes ritual practices
such as prayers or posts, and social practices associ-
ated with religious altruism. The interesting thing is
that social aspects of religion, such as helping others
and charity, seem to be more relevant for maintain-
ing subjective well-being than ritual actions them-
selves (Williams, 2007; Tiliouine, 2009). Health
problems do not diminish the influence of religion.
On the contrary, people with health problems are
very attached to religious practices as they become
one of the ways to deal with disease and maintain
their psychological balance. This is very relevant
for countries with poor health, where religiosity
may come to replace some of the missing support-
ing functions in pursuit of well-being. The relation-
ship between religiosity and well-being remains
consistent even with health-related adversities such
as pain, anxiety, and sleep problems, which supports
the hypothesis that religiousness acts internally by
promoting psychological well-being. Religious al-
truism also predicts well-being more than ritual
practice, especially in times when the person expe-
riences stress and health problems, indicating that
the social aspects of religiosity such as charity and
helping others, play an important role in improving
the overall well-being (Cummins, 2006; Tiliouine,
2009). Some studies show that the relationship be-
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tween religion and well-being may not always be
static, and their variability can be due to different
factors. Religion influences well-being because it
gives value to understanding oneself and fitting into
society, no matter how complex or dynamic the re-
lationship is, the sense of belonging, security, and
meaning that comes from religious communities, is
often added to personal well-being (Hackett, 2014:
398).

Materials and methods

The study used the Duke University Religios-
ity Index (DUREL) to measure religiosity, which
covers three key aspects: organizational religious-
ness (participation in collective religious practices),
non-organizational religiosity (individual religious
practices), and inner religiosity (depth of personal
religious beliefs). The scale gives a score from 5 to
27, which allows for the determination of the de-
gree of religiosity of the respondent (MacDougall,
2024: 295). Well-being was measured by the Pem-
berton Happiness Index and the Gallup Healthways
Well-Being Index, as well as the Gallup Health-
ways Well-Being Index. The Pemberton happiness
index consists of two main components (Vazquez,
2012: 34). The first case is measured as «memorable
well-being», which includes eleven points, which
are measured by life satisfaction scales, subjective
happiness, and psychological well-being, which are
evaluated on a scale from 0 to 10, where high scores
indicate higher levels of well-being. The second as-
pect measures «experienced well-beingy», and eval-
uates people’s feelings and condition in real time.
Includes ten points, covering positive and nega-
tive emotional events, the score of the well-being
experienced also varying from 0 to 10. The Gallup
Healthways Well-Being Index covers six aspects of
well-being, such as overall life assessment, emo-
tional and physical health, healthy behavior, work
environment, and access to basic things. The sub-
jective well-being of respondents was also studied
using the Cantril scale, which is one of the widely
accepted tools for assessing subjective life satisfac-
tion (Skopec, 2014: 117).

In this study, the general population consists of
young people aged 18 to 35 years, permanently re-
siding in the territory of the Republic of Kazakh-
stan. The total sample size was 2654 respondents
throughout Kazakhstan. To ensure a proportional
distribution of respondents by region, the sample
sizes were calculated according to the general popu-
lation. Respondents were selected based on quotas

for key characteristics such as region of residence,
age cohorts, and gender. The territory of the socio-
logical survey covers all regions of the Republic of
Kazakhstan — the cities of republican significance
Astana, Almaty, and Shymkent, 17 regional centers,
as well as rural settlements. Data collection was
conducted in two languages - Kazakh and Russian,
depending on the respondent’s choice. Data analysis
was performed using IBM SPSS Statistics, version
27.0.1.0, a licensed version.

Results and discussion

The study was conducted throughout Kazakh-
stan, including all 17 regions and 3 cities of re-
publican importance. The analysis of data on the
administrative division of Kazakhstan was record-
ed by geographical principle, where the southern,
northern, western, eastern, and central regions. The
survey included 2,654 respondents. The selection
of respondents was made by a quota sample, tak-
ing into account such criteria as region of residence,
age, and sex. Data collection was conducted in Ka-
zakh and Russian languages using the Professional
3KA license program (license E-B-9979) from Sep-
tember to December 2023. The socio-demographic
analysis showed the following distribution: 52.6%
women (N = 1397) and 47.4% men (N = 1257). The
age groups with the highest proportion of respon-
dents were 18-24 years old — 55.2% (N = 1464), 25-
29 years old —21.7% (N = 576), and 30-35 years old
—23.1% (N = 614). According to the data obtained,
the largest number of respondents live in megaci-
ties and southern regions due to the high population
in these regions, therefore, the data show the fol-
lowing results by region: Southern region — 22.4%
(N=594), Northern region — 9.7% (N=258), West-
ern region — 13.9% (N=369), Eastern region — 6.3%
(N=168), Central region — 4.4% (N=117). In the
major cities, the indicators were as follows: Astana
—10.9% (N=288), Almaty — 25.9% (N=688), Shy-
mkent — 6.5% (N=172). Urban population 81.3%
(N=2159) and rural 18.6% (N=494).

Data on marital status showed that the majority
of respondents are not married — 61.8% (N=1639),
married — 27.5% (N=730), also divorced — 7.7%
(N=203) and widows — 3.1% (N=81), the last cat-
egory is the smallest group in terms of family status.
In general, the data show a predominance of single
or unmarried people in the sample of respondents,
which is expected among young people. Further
analysis of the presence of children shows that most
of the sample, 65.8% of respondents (N=1745), do
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not have children. The remaining respondents were
as follows: 19.4% (N=515) reported having 1-2
children, 9.4% (N=250) had 3-4 children, and 5.4%
(N=143) more than 4 children, which means that
families with 1-2 children predominate among those
with children.

The educational level of respondents distribut-
ed as follows: 48% (N=1274) have higher educa-
tion, 4.6% (N=123) have postgraduate education,
secondary education — 16.4% (N=435), secondary
vocational — 10.4% (N=277), primary vocational —
4.9% (N=130), technical and professional — 4.0%
(N=107). Respondents with primary education make
up a smaller proportion — 3.8% (N=100), while the
main secondary education — 7.1% (N=189). Only
0.7% (N=19) of respondents did not have any level
of education, in general from the data it can be seen
that most respondents have secondary or higher ed-
ucation.

The ethnic composition of respondents reflects
the demographic structure of Kazakhstan. Kazakhs
make up 64.7% (N=1716), which corresponds to
the main ethnic group of the country. In the second
place the Russians — 15.9% (N=421), which also
corresponds to the significant role of this ethnic
group, further data showed the following: Germans
(2.4%, N=64), Uzbeks (3.1%, N=82), Uyghurs
(3.0%, N=80), Ukrainians (1.9%, N=51), Tatars
(3.2%, N=85), Tajiks (1.2%, N=33), Asians — 4.6
(N=122) are the category «Othersy.

The employment rate was 59.7% (N=1584), in-
dicating a very high labor force participation rate.
At the same time, 40.3% of respondents (N=1070)
were not employed at the time of the survey, includ-
ing unemployed students. The most represented
sectors among the employed respondents are edu-
cation, science, and culture (18.4%, N=291), com-
merce and catering (12.9%, N=204), IT (8.6%,
N=137), and health (7.3%, N=116). The financial
banking sector accounts for 6.2% (N=99), industry
— 6.5% (N=103), lower proportions of respondents
are in communication and transport (5.1%, N=81),
public and municipal services (5.3%, N=84), con-
struction (4.7%, N=75) and housing and public
utilities (4.5%, N=72). Military service, clergy, and
agriculture also represent some shares, albeit very
small — from 1.6% to 4.9%.

The data on the material situation of families
reflect the differentiation in the level of well-being
since the most vulnerable category of the popula-
tion is represented by 6.6% of families who do not
have enough money even to meet basic physiologi-
cal needs — food, in this case, the families are below
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the poverty line. A slightly smaller group (14.6%)
can afford food but have serious financial problems
when buying clothes. The proportion of households
that cannot afford to buy essential household du-
rables is 21.4%, which places them in the lower
middle class. This group can meet basic needs but
has problems with buying expensive goods. The
largest category — 27.7%, is the category of people
who have enough money to buy basic household
appliances but cannot afford additional and less
needed goods that are expensive, this indicates that
they are in the middle class, which is generally fi-
nancially sound, but limited in its luxury. About
16.2% of households can provide for themselves,
except for the purchase of cars and other expensive
goods. The most well-off group was — 12.5%, who
had no problems, their budget allowed them to buy
everything without restrictions. This group includes
the wealthiest families, and their standard of living
can be described as very well-off. The results for the
personal income of respondents were also very di-
verse. Low incomes below 45,000 tenge — observed
in 12% (N=319). Interestingly, 87 respondents out
of 319 are people over 25 years old. The significant
category of respondents has income from 45 001 to
200,000 tenge (29.8%) and can be attributed to the
lower and middle class.

The largest proportion of respondents is concen-
trated in the stratum with income 200 001-400,000
tenge and is 27.7%, which indicates their belonging
to the middle class. This class has a stable income
level that can fully meet basic needs. Further in-
come from 500 001 tenge to 13.6% of respondents,
which shows that in the structure of society, there
is a small but significant share of citizens with high
income and 10.6% of this category in the age 30-35
years, which is very expected. The last 9.9% indi-
cated a lack of income, which is also expected since
most of them are students, and some are also on ma-
ternity leave.

Questions on the identification of the level
of religiosity, and spirituality showed that a high
percentage of respondents consider themselves as
spiritual people — 73.4% (see Figure 1). This can be
explained by the importance of spiritual and ethical
values among our population. In this context, spiri-
tuality can be understood not only in the religious
sense but also in a broader sense as a desire for self-
improvement, personal development respect for tra-
ditions, etc. In Kazakhstan, especially in rural areas,
family and community ties are highly developed,
where spiritual aspects of life, respect for elders,
charity, and humanism play a significant role. These
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aspects of spirituality can hardly be linked to reli-
gion alone, which may explain such a high percent-
age of those who identified themselves as spiritual
but not. Religious people.

As shown in Figure 1, in comparison with
spirituality, religious consider themselves — 55.7%
(N=1477), this result can be explained by the histor-
ical context when during the Soviet Union religion
was marginalized from public life, and although re-
ligious traditions were revived since the collapse of
the Soviet Union, many Kazakhs still separate spiri-
tuality from religiosity. Moreover, the sense of mod-
ernization and urbanization can affect the younger
generation, which also leads to a decline in religion,
because with the growth of education and scientif-
ic views, playing a huge role, many have begun to
question traditional religious beliefs or prefer to per-
ceive religion as a minor part of their lives (Uecker,
2017: 147; McPhetres, 2018: 12). Also, the influ-
ence of globalization and cultural exchange through
social networks has led to the spread of different
philosophical and spiritual practices that are not
necessarily related to religion. People are increas-
ingly choosing individual paths of spiritual search,
preferring to independently seek answers to impor-
tant existential questions, and avoiding the rigid

framework of official religious institutions (Sbal-
chiero, 2024: 10). 57.3% of the respondents to some
extent agreed with the statement «I consider myself
both religious and spiritual», this may indicate that
a significant part of people not only observe reli-
gious rites but also find spiritual development in re-
ligion. In Kazakhstan, where Islam is the dominant
religion, religious rites are usually combined with
spiritual practices. However, they disagree with the
above statement — 50.6% of respondents noted that
religion is more important than spirituality, which
indicates that for some people spiritual and religious
practices are not related. But in this case, the results
also showed that the age factor has a significant
influence on the perception of religious and spiri-
tual aspects, as older respondents still preferred to
consider themselves more spiritual than religious.
In this case, it may be indicative of a more critical
perception of religion and a shift in priorities toward
spirituality in older age groups. For example, a total
of 53.3% of respondents in the 18-24 age group are
likely to agree that religion is more important than
spirituality, and this figure already decreases as the
age category increases. However, it is also interest-
ing that the spread of atheistic views is also more
common among 18-24-year-old (36%) respondents.

Attitudes Toward Religion and Spirituality

Strongly disagree

24.6%

Disagree more than agree

Agree more than disagree 31.0%

Strongly agree 24.7% 22.8%

44.9% 41.0%

11

mmm | consider myself a spiritual person
| consider myself a religious person

| consider myself both religious and spiritual
Emm Spirituality is more important than religion in my life

13.2% 13.1% .
100

150 200
Percentage

Respanse
Hmm Religion is more important than spirituality in my life
| am an atheist and do not believe in the existence of God
| am an agnostic and do not know whether God exists
mmm | have no relation to either religion or spirituality

Figure 1 — Diverse beliefs: religion, spirituality, and non-religious perspectives
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These figures decrease with the age of the re-
spondent, as seen in the group of believers and athe-
ists. For example, when asked «I am an atheist and
do not believe in the existence of the Supreme God
Allah», analysis by chi-square criterion showed that
there is indeed a statistically significant relationship
between age and belief. The value of the chi-square
Pearson criterion is 19.162 with 6 degrees of free-
dom, and the p-value of this significance is 0.004,
the result obtained will allow us to refute the null
hypothesis, namely the hypothesis of no connection
between variables and conclude that that age is a
factor in how we treat religious and atheistic beliefs.
The ratio of plausibility (19.781, p = 0.003) and
linear-linear (9.588, p = 0.002) may be an impor-
tant fact that as respondents age increases, the pro-
portion of those who completely disagree with the
atheistic claim, is increasing, and the approval rate
is decreasing. Ultimately, young people between
the ages of 18 and 24 tend to agree with atheistic
views or express doubts more often than others. In
contrast, older age groups (30-35 years) will express
strong disagreement with these views, possibly due
to different life experiences, social environments,
and value orientations. Similar results were obtained
regarding the belief «I am agnosticy», the dispersion
obtained shows that with increasing age respondents
are less inclined to agree with agnostic statements.
Overall, the result showed that young people in the
category of 18-24 more strongly consider them-
selves religious or atheist, while young people aged
30-35 more choose spirituality.

Religiosity, spirituality, and well-being

One of the important factors in studying well-
being is the level of subjective perception of life
satisfaction. The study examined subjective well-
being based on a Cantril scale, where results are al-
most equally divided between those who are at the
bottom of the «suffering» ladder and those in the
satisfactory position, the «struggling» ladder, and
«prosperous». According to the results obtained,
the scores of believers (48.7), spiritual (48.2), and
those who identify themselves as both spiritual and
religious (47.3%) are almost equal, and only the
agnostics, atheists, and those who do not consider
themselves to be in any category of indicators are
about 10% higher, However, the sum of the cate-
gories of «struggling» and «thriving» have similar
results. Although atheists may experience more cri-
sis moments in their current state, they may have a
relatively optimistic view of their future (see Figure
2). The State’s General Assembly is not a party to
the Convention.
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The most optimistic about future well-being are
atheists, agnostics, and people who do not fall into
any category, as is confirmed by a moderate posi-
tive correlation shown in Figure 2. Religions show
more restraint, and positive optimism in the percep-
tion of their future well-being, although this rela-
tionship is much weaker (0.121). Spiritual people
show the weakest correlation (0.059), which may
indicate that spirituality has a lesser effect on their
perception of future well-being. The results empha-
size that, regardless of religion or lack thereof, re-
spondents have a positive perception of their future
well-being, but atheists and agnostics show the most
pronounced optimism. Some studies have similar
results, which note that a higher level of subjective
well-being in the future may be related to the devel-
opment of analytical thinking in respondents who
consider themselves atheists, or agnostics.

Atheists and agnostics tend to be more reflex-
ive than religious believers, which partly explains
why non-religious people may feel happier in the
future. The higher level of analytical thinking can
enable them to better cope with life problems and
make more informed decisions (Pennycook, 2016).
The results of the indicator of emotional well-being
included the following indicators: smile, laughter,
learning and doing something interesting, respect-
ful attitude, pleasure, happiness, anxiety, sadness,
anger, stress, and depression. Analysis of the pre-
sented table showing emotional well-being concern-
ing religion and belief reveals significant differenc-
es in levels of both positive and negative emotions
among different groups (see Fig. 3).

Religious respondents show the highest scores
on key indicators of positive emotions, such as
«smile/laughter» (58.8%), «respect» (65.8%) and
«happiness» (60.5%), which may indicate greater
satisfaction with life and strong social support. Spir-
itual respondents also show relatively high values
for these categories, such as «happiness» (59.5%)
and «respect» (64.5%), but they are slightly lower
than religious ones. The category of atheists and
agnostics shows noticeably lower positive emo-
tions. For atheists, the «smile/laugh» rate is 44.5%
and «happiness» 41.6%, which may indicate a less
pronounced emotional satisfaction. Similar results
are observed in agnostics, whose «smile/laughter»
and «happiness» scores are 44.2% and 44.9%, re-
spectively. Regarding negative emotions, atheists
and agnostics show higher values of such indicators
as stress, where the atheists — 32.2%, while the ag-
nostics — 34.2%, depression (21.1% and 22.1%) and
anxiety (35.0% and 39.4%).
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Figure 2 — Correlation of future well-being perception across different groups
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Figure 3 — Emotional well-being indicators across different belief groups

Moreover, anxiety and depression rates are also
higher than those of religious and spiritual respon-
dents. The results obtained may indicate difficul-
ties in managing stress and experiencing negative
emotions among atheists and agnostics compared
to religious and spiritual respondents. Atheists and
agnostics often face problems related to finding the
ultimate meaning of life, which can lead to reduced

satisfaction with life and increased stress (Sed-
lar, 2018: 244). Atheists who do not make sense
through religious beliefs may have difficulty find-
ing a purpose in life, which affects their well-being.
Religious people rely on their faith and the religious
community to support them in managing stress and
emotions, which becomes a coping mechanism that
is less available to unbelievers (Park, 2013: 157).
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Overall, the analysis shows that religious or
spiritual beliefs are associated with higher levels
of positive emotions and lower levels of negative
states. This can be explained by both personal be-
liefs and social support inherent to religious and
spiritual groups. At the same time, atheists and ag-
nostics may have more emotional difficulties, which
requires further study to understand the reasons for
these differences. Other similar studies show that
religious and spiritual beliefs can contribute to bet-
ter emotional health and reduce the level of negative
emotions such as anxiety and depression. Religious
people tend to experience more positive emo-
tions, such as happiness and satisfaction with life,
through a sense of purpose, social support, and in-
ner strength that religion or spirituality can provide
(Villani, 2019: 1528).

Conclusion

The study of the relationship between spiritual-
ity, religiosity, and well-being revealed significant
differences in levels of subjective and emotional
well-being among groups of participants who differ
in degree of religiousness or spirituality. The analy-
sis showed that those who identify themselves as
religious or spiritual personalities show statistically
significantly higher positive emotion levels such as
joy, and life satisfaction, and also significantly low-
er negative emotions, including stress, anxiety, and
depression. It is important to note that the results of
the study do not indicate a direct causal relationship,
high level of well-being in believers may be due not
only to religious or spiritual practices themselves
but also to other factors correlated with religiosity.
Respondents who identify themselves as believers
often show a high social inclusion, and belonging
to communities, which is known to have a positive
impact on emotional well-being. Regular attendance
at religious services can help to develop a sense of
community and social support by providing access
to mutual aid and emotional support. Moreover,
many religious and spiritual teachings offer stress-
coping strategies, self-regulation techniques, and a
sense of meaning in life that can also help to reduce
anxiety and depression.

The increased wealth is probably due to several
interrelated factors. First, religious belief often pro-
vides a solid foundation for meaning and purpose in
life, this sense of meaning acting as a buffer against
stress, providing coping mechanisms and a sense of
control over life’s problems. Second, religious com-
munities provide invaluable social support, thereby
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enhancing emotional well-being. The sense of be-
longing and easily accessible support systems inher-
ent in these communities mitigate feelings of loneli-
ness and isolation, which are often essential factors
for depression and anxiety. Finally, structured rou-
tines and rituals associated with religious practices
can provide a sense of order and predictability, add-
ing to emotional stability. Spiritual people, although
they exhibit slightly lower positive emotions than
their religious counterparts, still demonstrate a high
level of happiness and respect. This suggests that
the pursuit of spiritual growth and understanding,
even beyond formal religious structures, plays a vi-
tal role in well-being. Spirituality often focuses on
personal development, self-reflection, and the con-
nection to something bigger than yourself, strength-
ening your inner strength and sense of purpose. The
concrete manifestation of spirituality depends heav-
ily on the cultural context in societies where spiri-
tual values have important cultural significance, the
benefits of spiritual practices will probably be more
pronounced. In addition, the emphasis on awareness
and self-awareness often found in spiritual practices
can contribute to emotional regulation and stress-re-
duction techniques. In contrast, atheists and agnos-
tics reported lower levels of positive emotions and
higher levels of stress and depression. But this dif-
ference does not indicate an absolute connection, as
it does not necessarily mean that atheism or agnos-
tics inherently leads to lower well-being. Instead, it
may reflect the lack of the above-mentioned benefits
provided by religious or spiritual communities and
belief systems. The lack of an already existing struc-
ture for meaning-building and coping mechanisms
can make people more vulnerable to negative emo-
tional states. However, the unexpected discovery
was the high level of optimism about future well-
being demonstrated by this group, as evidenced
by a moderate positive correlation. The result sug-
gests that atheists and agnostics can use alterna-
tive coping strategies, such as analytical thinking
and forward-looking planning. Their critical think-
ing skills, often associated with skepticism about
traditional beliefs, can allow them to maintain
positive expectations for the future despite current
emotional problems. Forward-looking, combined
with as strong a reliance on autonomy and secular
support networks as possible, can offer a unique
path to well-being that requires further study. Fur-
ther research should examine the specific coping
mechanisms used by this group to better under-
stand their resilience, despite the apparent absence
of traditional religious or spiritual support systems.
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The impact of socioeconomic factors, social sup-
port networks outside religious structures, and
access to mental health resources should also be
taken into account in future analyses, to provide
a better understanding of the complex interactions
between belief systems and well-being.

The article was prepared within the grant fund-
ing from the Science Committee of the Ministry of
Science and Higher Education of the Republic of
Kazakhstan (AR19679699 “Religiosity/spiritual-
ity, well-being and identity of Kazakhstani youth: a
comparative country study”).
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SOCIOLOGICAL STUDY
OF WOMEN’S REPRODUCTIVE HEALTH IN ALMATY:
DETERMINANTS AND DISEASES

This article presents the results of a sociological study aimed at studying the state of women’s repro-
ductive health in Almaty and identifying the factors influencing it. The main objective of the study is to
analyze the socio-economic and socio-cultural determinants that determine the level of access to health
services and awareness of women of reproductive age about preventive measures and disease risks.
Particular attention is paid to the issues of accessibility and quality of health care, awareness of contra-
ception and prevention methods, as well as the influence of existing cultural stereotypes on women'’s
behavioral attitudes in the field of health.

The methodological study is based on a sociological survey conducted among 320 women living
in the districts of Almaty. The questionnaire included a wide range of questions related to reproductive
behavior, frequency of seeking medical care and the level of awareness and health. The results showed
that women with low income and education face greater barriers to obtaining quality health services,
which is associated with both financial constraints and socio-cultural norms that influence their percep-
tion of the need for health care.

The contribution of the study is to identify the need for comprehensive support aimed at improving
women’s reproductive health in Almaty. Based on the results, recommendations are proposed for the
creation of programs that will increase access to health care and women’s awareness of risks, as well as
help overcome cultural barriers. The practical significance of the results lies in the possibility of their use
in developing strategies that will increase women’s awareness of health risks, ensure access to necessary
health services, and create more favorable conditions for independent decision-making in the field of
reproductive health.

Key words: reproductive health; sociology of medicine; reproductive behavior determinants; wom-
en in households; socio-cultural determinants of behavior.

A.A. BakbiT)kaHoBa'", I.T. AAumbekosa? , . BaaceHko?

'OA-Mapabu atbiHAaFbl Kasak, YATTbIK, yHMBepcuTeTi, AaMathbl, KasakcTaH
2 Koramablk, NiKipai 3epTTey opTasbiFbl, KasakcraH, Aamartsl, KasakcraH
3Murpaums, cascat eHe KOFaM OpTaAblFbl, AHTPOMOAOTUSI XK8HE MYy3eMAiK STHOrpadus mexkTebi,
Okcopa yHmBepcuteTi, Okcdopa, AHMAUS
“e-mail: ainurb1997@gmail.com

AAMaTbl KaAACbIHAQFbl dMEAAEPAiH, PENPOAYKTUBTI
A€EHCAYABIFbIH COLLUOAOTUSIABIK, 3ePTTEY: AETEPMUHAHTTAP MEH aypyAap

byA Makanapa AAMaTbl KAAaCbIHAQFbl 9MEAAEPAIH PEnpPOAYKTMBTI AEHCAYAbIFbIHbIH, YKaFAaMbiH
3epTTeyre >KoHe OfaH ocep eTeTiH (PaKTOpAapAbl aHbiKTayFa OGaFbITTaAFaH COLMOAOTUSIAbIK,
3epTTeyAiH HaTMxKeAepi OepiAreH. 3epTTeyAiH Herisri mMakcaTbl — MEAMLMHAAbIK, KbI3MeTTepre
KOAXKETIMAIAIK AEHTeMiH )KeHe PernpoAyKTUBTI XaCTaFbl 8MEeAAEPAIH aAAbIH aAy LLapaAapbl MeH aypy
Kayrni TypaAbl Xab0apAapAblFbiH aHbIKTAMTbIH SAEYMETTIK-3KOHOMMUKAAbBIK, >KOHE SAEYMETTIK-MOAEHM
AETEPMMHAHTTAPAbI TaApady. MeAMLMHAABIK, KOMEKTIH, KOAXETIMAIAIN MeH canacbl, KOHTpaLenums
JKOHE aAAbIH aAy odAicTepi Typaabl xabapaap 0OOAY, COHAQ-ak, AEHCAYAbIK, CaKTay CaAaCbIHAAFbI
aMeAAEPAIH MiHE3-KYAbIK, KATbIHACbIHA KAAbINTACKAH MBAEHM CTEPEOTUNTEPAIH bIKMaAbl MOCEAEAEpPIHE
epeklile Ha3ap ayAapblAAAbl.

OAicTeMeAik 3epTTey AAMaTbl KaAaCbliHbIH ayAaHAapbiHAQ TypaTbiH 320 aiieA apacbliHAQ
JKYPri3iAreH COLIMOAOIUSIABIK, cayaAHamara HeridaeareH. CayaAHama pernpoAyKTUBTI MiHE3-KYAbIKKA,
MEAMLMHAABIK, KOMEKKE >KYFiHY >KMiAiriHe, xabapAapAblk MeH AEHCayAblK AEHremiHe KaTbICTbl
CypakTapAblH KEH ayKbIMbIH KaMTblAbl. HaTuxxeAep TabbiCbl MeH BiAIMi TOMEH BMEAAEPAIH AEHCAYAbIK,
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KabblAAQybIHa ©Cep eTeTiH Kap>KbIAbIK, LUIEKTEYAEP MEH SAEYMETTIK-MOAEHN HOopMaAapFa GaiAaHbICTbl
carnanbl MEAMLIMHAABIK, KbI3MET KOPCETYAE YAKEH KeAepriaepre Tan 60AaTbIHbIH KOPCETTi.

3epTTeyAiH yAeci — AAMATbl KaAaCbIHAQFbl BEAAEPAIH PENPOAYKTUBTI AEHCAYAbIFbIH >XaKCapTyFa
GarbITTaAFaH KeLeHAI KOAAAYAbIH KaXKeTTIAIMH aHblkTay. HoTuxeaep HerisiHAe AEHCayAblK, cakTay
CaAacbiHa KOAXKETIMAIAIKTI >koHe aMeAAepAiH Kayin-KaTtep TypaAbl XabapAapAbIFbiH apTTbIPaTbIH XKOHE
MOAEHM KEAEPriAepAi >keHyre kemekTeceTiH GaraapAamanapAbl Kypy OOMbIHILIA YCbIHBICTAp >KacaA-
Abl. HoTukeAepAiH NMPaKkTUKAAbIK, MaHbI3ABIAbIFbI MEAAEPAIH AEHCAYAbIKKA Kayirn-KaTep TypaAbl Xa-
6apaap 60AYbIH apTTbIpyFa, KaXKeTTi MEAMLIMHAABIK, KbI3METTEPre KOAXKETIMAIAIKTI KaMTaMachi3 eTyre
>KOHEe yprakTbl GOAY AEHCAyAbIFbIH CaKTay CaAacbiHAQ 63 OeTiHLe LWelliM KabbiAAdyFa HEFYPAbIM KO-
AQAbI XaFAaMAap >kacayFa MyYMKIHAIK GepeTiH cTpaTernsAapAbl 93ipAEYAE OAAPAbI MarMAAAaHY MYyM-
KIHAITIHAE GOAbIN TabblAQADI.

TyiiH ce3aep: pPenpOAYKTUBTI AEHCAYAbIK; MEAMUMHA SAEYMETTaHYbl; PENPOAYKTMBTI MiHE3-KY-
AbIK, AETEPMMHAHTTApPbI; Y1 WAPYalbIAbIFbIHAAFbI OMEAAEP; MIHE3-KYABIKTbIH AEYMETTIK-MOAEHN Ae-
TEPMUHAHTTAPbI.
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Coumonormyeckoe UCCAeAOBaHHE PeNnpoAyKTUBHOIO
3A0POBbSI XXEHLLMH B AAMATbI: A€TEPMUHAHTbI U 6OAE3HU

AaHHag CcTaTbs NPeACTaBASET pe3yAbTaTbl COLMOAOIMYECKOrO MCCAEAOBAHMS, HAaMPaBAEHHOIO Ha
M3yYeHne COCTOSIHUS PEMPOAYKTMBHOIO 3A0POBbS XKEHLLUMH B AAMATbl 1 BbISIBAEHWE BAUSIOLLMX HA HErO
hakTOopoB. OCHOBHOM LEABIO MCCAEAOBAHUS SBASETCS aHAaAM3 COLMAAbHO-3KOHOMMYECKMX W COLMO-
KYAbTYPHBIX AETEPMMHAHT, OMPEAEASIOLMX YPOBEHb AOCTYMNa K MEAMUMHCKMM YCAYram M OCBEAOM-
AEHHOCTb KEHLLMH PEernpoAYKTMBHOIO BO3pacTa 0 NPOgUAAKTUUYECKMX MepaxX M pUcKax 3a60AeBaHMiA.
Ocob60e BHUMaHME YAEASIETCS BOMPOCAM AOCTYMHOCTM U KauecTBa MEAMLIMHCKOW MOMOLLM, MHDOPMU-
POBAHHOCTM O METOAAX KOHTpaLuenuumn 1 NnpomAaKTUKM, a Tak>Ke BAUSHUIO CYLLECTBYIOLIMX KYAbTYp-
HbIX CTEPEOTMINOB HA NMOBEAEHUYECKME YCTAHOBKM >KEHLLMH B 06AACTU 3A0POBbS.

MeToaoArornueckmne nccaep0BaHms 6a3nMpyeTcsl Ha COLMOAOTMUYECKOM OMNPOCE, NMPOBEAEHHOM Cpe-
AV 320 >KeHWUH, NPOXKMBAKOLWMX B paioHax ropoAa AAmMaTbl. AHKETMPOBAHWE BKAIOYAAO LUMPOKUIA
CMEKTP BOMPOCOB, KACAOLLMXCS PENPOAYKTUBHOIO MOBEAEHMS, YaCTOTbl 0OpALLEHNs 32 MEAMLIMHCKOMN
MOMOLLbIO W YPOBHS MH(POPMMPOBAHHOCTU U 3A0POBbE. Pe3yAbTaTbl MOKA3aAM, UYTO KEHLLMHbI C HU3-
KM YPOBHEM AOXOAQ M OOPA30BaHMs CTAAKMBAIOTCS C GOAbLIMMKM Gapbepamu Ha MyTH K MOAYUEHUIO
KaQueCTBEHHbIX MEAMLMHCKMX YCAYT, YTO CBS3aHO Kak C (DMHAHCOBbIMM OFPaHMYeHnsIMM, TaK U COLMO-
KYAbTYPHbIMU HOPMamM, OKa3bIBAIOLLMMM BAMSIHME HA UX BOCMPUSITUE HEOOXOAMMOCTH 3a60Tbl O 3A0-
poBbe.

BKAQA MCCAEAOBAHUS 3aKAIOYAETCS B BbISIBAEHMM MOTPEOHOCTN B KOMIMAEKCHOW MOAAEP>KKE, Ha-
MPaBAEHHOM Ha YAyUlleHMe PernpoAyKTMBHOIO 3A0POBbS KeHLWMH B AAmaTtbl. OCHOBbIBAsSCb Ha pe-
3yAbTaTax, MPeAAOXKEHbl PEKOMEHAALIMM MO CO3AQHMIO MPOrpamm, KOTOPble MOBLICIT AOCTYMHOCTb
MEAMLIMHCKOM MOMOLLM U MH(POPMMPOBAHHOCTb >KEHLLUMH O PUCKax, a Tak>Ke MOMOryT NMpPeoAOAeTb
KYAbTYpHble 6Gapbepbl. [1pakTuyeckoe 3HaYeHue Pe3yAbTATOB 3aKAKOUAETCS B BO3MOXXHOCTU WX UC-
NMOAb30BaHWs NpuU pa3paboTke CTpaTeruii, KOTOPble MO3BOAST MOBbICUTb OCBEAOMAEHHOCTb KEHLLIMH
O pUCKAxX AAs 3A0POBbsI, 0HecreyvaT AOCTYM K HEOOXOAMMbIM MEAMLIMHCKUM YCAYyram U ChOpMUPYIOT
6oAee BAAronpUsITHbIE YCAOBUSI AASI CAMOCTOSITEALHOTO MPUHSTUS PELLEeHWn B 06AACTH PenpoAyKTUB-
HOro 3A0POBbS.

KAtoueBble cAOBa: penpoAyKTMBHOE 3A0POBbE; COLLMOAOTUS MEAMLIMHBI, AETEPMMHAHTBI penpo-
AYKTVMBHOIO MOBEAEHUS; KEHLLMHbI B AOMOXO035MCTBE; COLMOKYAbTYPHbIE AETEPMUHAHTbI MOBEAEHMS.

Introduction health remain relevant, particularly in the context of

women’s empowerment. A systematic review of lit-

In recent decades, Kazakhstan has been actively  erature in this field is an important step toward un-

working to improve its healthcare system, including  derstanding the current state of affairs and identifying

the area of reproductive health and women’s rights.  trends in the development of policies and programs
However, issues related to fertility and reproductive  aimed at improving women’s reproductive health.
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This topic focuses on a comprehensive study
of the reproductive determinants of women from
various scientific perspectives, including sociology,
socio-economics, and public health. However, the
primary focus is on examining the topic through the
lens of health sociology. In modern society, repro-
ductive health and women’s rights take center stage
in the context of social and gender issues. In Ka-
zakhstan, as in many countries, the empowerment of
women directly influences demographic indicators,
public health, and economic development. Research
on this topic becomes highly relevant in light of so-
ciety’s aspiration for more equitable and inclusive
conditions for all its members.

A thorough analysis of literature on reproductive
health and women’s rights in Kazakhstan will shed
light not only on the current state of the healthcare
system but also on the factors influencing women’s
decisions regarding fertility. This includes access to
modern contraceptive methods, maternal care ser-
vices, and overcoming sociocultural barriers that
may limit women’s choices and self-determination
in this critical aspect of their lives.

The importance of studying this topic is also
linked to the fact that successful reproductive health
strategies can become a key factor in achieving
sustainable societal development, contributing to
the improvement of future generations’ health and
the reduction of social inequalities. Such a system-
atic review of the literature will provide a necessary
foundation for the development of effective gender-
oriented healthcare strategies and social policies in
Kazakhstan.

The issues surrounding reproductive and sexual
health, the assessment of service quality and ac-
cessibility, and societal attitudes that influence re-
productive behavior all require comprehensive and
in-depth study. Researchers recognize the relevance
and personal nature of these issues and aim to con-
duct a comprehensive analysis by dividing the topic
into several components and territorial divisions,
thus planning to fully investigate the reproductive
determinants of women in Kazakhstan. A sociologi-
cal study based on a large city such as Almaty is
an important first step before conducting more ex-
tensive research across Kazakhstan. This approach
ensures the effectiveness and reliability of the data
collected and their subsequent extrapolation to the
entire country.

In this article, we will conduct both theoretical
and practical research on identifying reproductive
determinants and attempt to understand the symp-
toms of reproductive system diseases in women
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(based on their self-assessment of health). The prac-
tical significance of the study lies in increasing the
efficiency of healthcare (the study of reproductive
determinants and diseases in the reproductive sys-
tem of women in Almaty provides important infor-
mation for improving the healthcare system. Un-
derstanding the main factors influencing women’s
health will allow for the development of targeted
programs and measures for the prevention and treat-
ment of reproductive issues); the significance of em-
pirical research for the development of social pro-
grams (the results of the study can be used to create
and enhance social programs aimed at supporting
women of reproductive age. This includes educa-
tional initiatives, counseling, and support aimed
at improving overall health and reproductive well-
being); the significance in shaping informed health-
care policy decisions (the data obtained can serve as
a basis for developing healthcare policies that take
into account the reproductive health characteristics
of women in Almaty. This will help policymakers
make informed decisions regarding resource alloca-
tion and focus efforts on the most critical areas); the
importance of raising public awareness (disseminat-
ing the research results can contribute to increasing
public awareness of the factors affecting women’s
reproductive health. This promotes a positive atti-
tude towards reproductive issues and creates a sup-
portive environment for sharing information and
experiences).

Thus, the combination of analyzing reproduc-
tive determinants and diseases in the reproductive
system of women in Almaty provides a practical,
empirical foundation for improving women’s qual-
ity of life and developing effective reproductive
health care programs.

Justification for choosing a topic and goals
and objectives

Fertility refers to the ability of an individual to
conceive offspring. Reproductive health encom-
passes not only the capacity for reproduction and
the freedom to decide when and how often to do so,
but also the right to a satisfying and safe sexual life.
The 1994 International Conference on Population
and Development provided an extensive definition
of reproductive health, covering all aspects related
to the health and proper functioning of the reproduc-
tive system (UN, 1995). Scholars have attempted to
integrate existing knowledge on women’s empow-
erment and international development. In a sole re-
view by Blanc, published more than a decade ago,
research on the role of gender power dynamics in
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sexual relationships and its impact on reproduc-
tive health was summarized (Blanc, 2001). Repro-
ductive health includes the ability to control one’s
own fertility, experience a safe pregnancy, and have
healthy children. This is critical for all women but
remains a significant challenge, especially in low-
and middle-income countries.

Although Kazakhstan has made significant
progress in healthcare and family welfare, access
to reproductive and sexual health services remains
problematic. These issues are further exacerbated
by a lack of knowledge and awareness about avail-
able services, fear of social stigma, low reproduc-
tive health literacy, and gender-based violence. Fer-
tility is one of the key factors influencing population
change, as it regulates the size and structure of a
country’s population. Concerns about reproductive
health directly affect fertility rates.

The literature shows that fertility is influenced
by various factors, including social, economic, de-
mographic, and cultural aspects (Lal, Singh, Makun,
Chand, Khan, 2021). It is clear that the empower-
ment of women is a reliable indicator of fertility
trends in both developed and developing countries
(Mumtaz et al., 2009).

Theoretical Importance

The study of reproductive determinants and dis-
eases, as well as dangerous symptoms in women’s
health, holds high theoretical significance within
the framework of the sociology of health. First, it
can contribute to the development of theoretical
concepts related to the impact of social and cultural
factors on women'’s health. Analyzing reproductive
determinants and diseases in the context of a city al-
lows for a better understanding of how the sociocul-
tural characteristics of a locality influence women’s
health. Second, the research will help expand the
theoretical framework in gender studies and health
sociology, allowing for a deeper understanding of
how gender roles, social expectations, and econom-
ic factors affect women’s health in a specific urban
context.

Literature review

The study of issues related to reproductive
health has always been relevant and began long be-
fore modern times. However, the sociological ap-
proach to examining these issues gained significant
traction only from the 1970s. This article provides
a literature review covering the chronology and key
themes explored to date. It also examines the theo-

retical paradigms from which this problem is ana-
lyzed, offering a deeper understanding of its social
aspects.

Sociological research on women’s reproductive
health has always been an important area of study,
especially in the context of urbanized regions such
as Almaty. This literature review aims to analyze
existing studies in this field, focusing on key deter-
minants related to reproductive health and diseases
affecting women in urban settings.

Analysis of key topics and research approaches
in the sociological aspect of studying the topic of
reproductive health. Sociology of medicine and so-
ciology of women’s reproductive health began to
form as an independent field of research in the sec-
ond half of the twentieth century, when researchers
and scientists from the social sciences began to ana-
lyze social factors that affect the outcomes of repro-
ductive behavior, pregnancy and childbirth. Thus,
such studies as “To have or to have not — Promotion
and prevention of childbirth in gynacological work”
Sally Macintyre (1974) and research “The good
birth guide” Kitzinger Sheila (1978) showed us that
until the 1970s, most studies focused exclusively on
medical aspects, that is, all topics and problems of
pregnancy and childbirth were studied exclusively
following the paradigms of obstetrics and medicine.
We think this is another reason for the relevance and
need to study the topic of women’s reproductive
health and behavior, pregnancy and childbirth from
the sociological aspect of science.

Only since the late 1960s have sociologists and
social scientists begun to pay more attention to is-
sues of research into women’s reproductive behav-
ior, namely, to issues of birth control and abortion,
which has opened up new perspectives for analyz-
ing reproductive health, taking into account the in-
fluence of social factors on it. These changes and
the beginning of such studies in general have led to
active discussions about the role of education in the
process of managing childbirth and the need to in-
clude social aspects of research in the field of wom-
en’s health. We have studied and draw attention to
the fact that exclusively medical aspects of repro-
ductive health are insufficient and ignore important
social contexts. Even now in Kazakhstan we can say
that the study of reproductive behavior in terms of
the influence of social and other factors on them has
not been studied much and widely, and the aspect of
sociology, namely the sociology of medicine, is a
special and unstudied part of science in Kazakhstan.

Considering what we have said above, we have
defined the factors and directions of research in the
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field of women’s reproductive health. We would
like to dwell on another work by Sheila Kitzinger
“Woman as mother” (1978) and on the work of
Ann Oakley “Becoming a mother” (1979). These
researchers wrote most of all about the medical as-
pects of studying women’s reproductive health and
behavior, but we, the authors, want to talk about
the multi-vector study of the topic of reproductive
health, namely, always taking into account all fac-
tors, namely even the influence of social factors on
the state of reproductive health and fertility. For
example, in the book “Becoming a mother” Oakley
considered how social and medical factors based on
the first maternal consequences take into account the
experience of qualitative studies of women during
pregnancy and childbirth. It can be said that this em-
phasis on qualitative research methods makes it pos-
sible to better take into account additional impacts
in various social and cultural contexts of women’s
problems. The second important work is Anna Cart-
wright “The dignity of labor? A study of childbear-
ing and induction» (1979) which focused on key is-
sues such as quality of care and conditions of birth,
especially in urbanized regions. The 1979 study first
looks at childbearing from three different perspec-
tives: the eyes of women, directly experiencing the
process; the eyes of midwives, providing care and
support; and the perspective of consultant obstetri-
cians, who make key medical decisions. We think
this approach is interesting and relevant for Ka-
zakhstan, where the interaction between the mother,
the power staff and the family often includes not
only medical aspects but also cultural ones. In Ka-
zakhstan, midwifery practices can vary regionally,
which is related to levels of urbanization and ac-
cess to economic services. As a result, for example,
women sometimes rely on the advice and assistance
of traditional birth attendants, which can influence
their perceptions and expectations of childbirth. On
the other hand, in larger cities such as Almaty and
Astana, women are more likely to use skilled ob-
stetricians and gynecologists who can offer more
advanced medical treatments, including induction
of labor. This study looks more broadly at women’s
experiences of childbirth and how they perceive the
level of information they were provided with dur-
ing pregnancy. In Kazakhstan, as in many countries,
access to information about childbirth and choices
about methods of care can be limited. Women, es-
pecially in rural areas, are not always fully informed
about methods of delivery, and, as the authors of this
article argue, their ability to make independent deci-
sions is reduced by their level of knowledge. This
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affects their subsequent decisions regarding medi-
cal support and preparation for future reproductive
decisions and childbirth. In this paper, author Anna
Cartwright draws conclusions about how induction
of labor is linked to broader policy and practice, re-
sponding to women’s reactions to their own experi-
ences. In Kazakhstan, the women’s movement is still
in its infancy, and reproductive rights issues are not
yet widely discussed. However, growing interest in
the quality of health care and international research
in reproductive health may lead to new perspectives
on women’s role in important birth decisions. Ex-
ternal guidelines that monitor birth experiences and
development programs that provide comprehensive
information about birth may change incentives and
improve women'’s satisfaction with the birth process
and decision-making actions on other reproductive
behaviors.

Having identified the main works of feminist
approaches to the study of behavior and the state of
reproductive behavior, we would like to highlight
one more work that is written by a critical approach
and a feminist perspective in reproductive health
research. Since the late 1970s, the sociology of
reproductive health has increasingly used external
approaches that challenge the cascade of paradigms.
Feminist studies such as “Woman as Mother” by
Sheila Kitzinger emphasize the degree to which
women’s experiences and rights in reproductive
health are taken into account, including the right
to choose the place and conditions for pregnancy
and childbirth. Continuing their research, scholars
have begun to approach this topic from the
perspective of medical anthropology, exploring
how cultural practices and beliefs influence
women’s perceptions of their health. For example,
the work of Margaret Lock “Encounters with
aging: Mythologies of menopause in Japan and
North America”, Emily Martin, Nancy Abelman
and Charlotte Faircloth draw on cultural analysis
data to examine traditions of influence and
expectations regarding women’s perceptions
and experiences in the sphere of reproductive
health, including treatment of diseases. Thus, the
development of the sociology of reproductive
health, as it is important to take into account not
only medical but also social, cultural and legal
aspects, ensures the comprehensive development
of women’s reproductive experience. Critical and
feminist approaches allow for consideration of
provisions in the field of reproductive health that
were previously often ignored, opening up new
horizons for research in this area.
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The second approach is feminist political econo-
my of health. This approach analyzes how econom-
ic and political factors influence access to health-
care services, including reproductive services for
women. The research can assess which resources
are provided to support women’s health and how
these resources are distributed in the city of Almaty.
Key works in feminist political economy of health
include those by Nancy Krieger (1999), Leslie R.
Durrant, and Emily Oster (2012).

Empirical Analysis

From an empirical standpoint, studying wom-
en’s health issues in Almaty provides a valuable re-
source for forming practical recommendations and
strategies in public health. Focusing on reproductive
determinants and diseases will help identify specific
problems faced by women in this region. Empiri-
cal data can be used to adapt and develop healthcare
programs that account for the cultural and social
contexts specific to Almaty.

The value of studying reproductive determi-
nants and diseases in the reproductive system of
women in Almaty is significant, as there are studies
proving the relevance and dangers of this problem
on a global scale. In Kazakhstan, we are currently
observing an interesting dynamic that shows both
an increase and a decrease in birth rates in various
regions of the country. Our hypothesis and research
question focus on analyzing and understanding why
there is a decline in birth rates. A decline in fertil-
ity initially leads to an increase in the working-age
adult population compared to children, which could
potentially lead to accelerated economic growth and
a temporary «Demographic Dividend» (Starrs et al.,
2018). The issue that may have impacted the decline
in birth rates could arise from infertility among peo-
ple of reproductive age.

Policies aimed at increasing birth rates
through improved access to infertility treatments
are being actively implemented to restore the
demographic pyramid and enhance the positive
economic impact of the working-age population.
Specifically, such measures are being undertaken
within programs proposed by De Geyter et al.
(2020) and confirmed by the Central Intelligence
Agency in its report The World Factbook: Field
Listing — Total Fertility Rate for 2022. However,
despite efforts in this area, global assistance in
infertility treatment has had only a marginal ef-
fect on overall fertility rates. This is explained by
the unequal and limited access to necessary treat-
ments in most countries, as supported by research
by Inhorn and Patrizio (2015), Chiware et al.

(2021), Duffy et al. (2021), Brodeur et al. (2022),
and Karaga et al. (2023).

Environmental and lifestyle factors such as
smoking, excessive alcohol consumption, obesity,
and poor diet can negatively impact both male and
female fertility. Additionally, exposure to pollut-
ants, such as pesticides, can reduce the quality and
quantity of gametes, contributing to infertility (Gore
et al., 2015; Segal and Giudice et al., 2019; WHO,
2021; Skakkebaek et al., 2022; Giudice et al., 2023).
Infertility, particularly secondary infertility, is no-
tably prevalent in regions with high rates of sexu-
ally transmitted infections (STIs), as supported by
data from Rowley et al. (2019) and WHO (2008).
In low- and middle-income countries, infertility can
be caused by tubal diseases related to complications
following unsafe abortions and postpartum sepsis
(Serour et al., 1988; Scholes et al., 1996; Tsevat et
al., 2017).

The reasons for the decline in the overall fer-
tility rate among both women and men vary by re-
gion and include socioeconomic, cultural, religious,
educational, and environmental factors (Nargund,
2009; World Economic Forum, 2022).

However, over the past five years, some regions
in Kazakhstan have observed a moderate recovery
in fertility rates. This may be attributed to various
factors, including increased fertility among women
who have delayed motherhood, family support poli-
cies, improved access to assisted reproductive tech-
nologies (ART), and higher fertility rates among
immigrant women (as demonstrated by studies from
the Organization for Economic Cooperation and De-
velopment (OECD), 2009; De Geyter et al., 2020).
Nonetheless, ART is believed to have contributed
significantly to births in many countries, although
the overall effect of ART is challenging to isolate
from other factors.

The study of reproductive health among Ka-
zakhstani women holds a prominent place in con-
temporary scientific research. Both Kazakhstani and
international scholars focus on the impact of envi-
ronmental issues, climate change, urbanization, so-
cial policy, ethnic-social factors, and the availability
of medical services on women’s health. The fol-
lowing section presents key studies on reproductive
health and behavior among women.

The influence of environmental factors on the
reproductive health of women in Kazakhstan. Re-
search titled “The Health Status of the Reproductive
System in Women Living in the Aral Sea Region”
(Turdybekova et al., 2015) focuses on the reproduc-
tive health of women living in the Aral Sea region
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and highlights the negative impact of environmen-
tal factors on female health. This study examined
1,406 women from the Kyzylorda region. The aim
was to conduct a comprehensive clinical-functional
and laboratory examination of women consider-
ing regional and environmental factors. The results
showed a high prevalence of endocrine gyneco-
logical pathologies among the participants. A sig-
nificant number of women exhibited a late onset
of menarche (after age 16), a characteristic found
in 39% of the participants. There was also a trend
toward earlier menopause. Inflammatory diseases
of the female genital organs were diagnosed in one-
third of the women surveyed. Notably, data on re-
productive losses revealed that every fourth wom-
an in the ecological disaster zone had a history of
miscarriage, spontaneous abortion, or non-viable
pregnancies, with some cases occurring repeatedly.
These findings suggest that women in regions with
ecological issues are exposed to significant risks re-
lated to deteriorating reproductive health. Moving
to other, more favorable regions is often not feasible
due to various reasons, with low income or living
standards being the most significant. This economic
constraint, alongside ecological problems, exacer-
bates women’s reproductive health issues and ac-
cess to medical services.

Influence of Socioeconomic Factors on Repro-
ductive Behavior and Health. From this perspective,
the study by G.S. Dauletova, L.L. Karp, and K.S.
Absattarova (The Indicators of Reproductive Be-
havior in Young Families as a Criterion of the So-
cial and Economic Level of Society, 2012) explored
the problem of reproductive health in women. The
primary goal of the study was to determine fac-
tors affecting reproductive attitudes and childbear-
ing motives. A quantitative data collection method
was used, including a questionnaire administered to
1,017 respondents under the age of 39. The results
indicated that the expected number of children in a
family directly depended on the standard of living.
With improved housing conditions and increased
family income, the average expected number of
children also increased. Statistically significant dif-
ferences were found among women of Asian ethnic
groups compared to other groups concerning de-
sired and ideal number of children. The study results
confirmed the researchers’ hypothesis that family
plans regarding the number of children significantly
depend on specific living conditions.

Maternal and Child Health. In the article “Peri-
natal Care Indicators in Almaty, Kazakhstan for
2013-2017: A Cross-Sectional Study,” the health
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status of mothers and children in Almaty over a
five-year period is examined. The authors empha-
size the importance of maternal and child health for
public health and societal well-being. The focus is
on reducing maternal and child mortality, associated
with optimizing obstetric services and implement-
ing international perinatal technologies. The study
conducted in Almaty showed stable general fertility
rates and a decrease in adolescent fertility, indicat-
ing progress in the perinatal health system. Con-
cerns were raised about a high level of extragenital
pathology, necessitating additional measures for
pregnancy planning and monitoring women’s health
of childbearing age. The availability of quality med-
ical care in Almaty contributes to better maternal
mortality rates compared to other regions of Ka-
zakhstan. However, the study’s results are limited to
data from a single region, which does not allow for
extrapolation to smaller cities and rural areas with
lower levels of medical care access.

Various organizations are engaged in studying
reproductive health in general. In Kazakhstan, sig-
nificant contributions to the development and reso-
lution of reproductive health issues have been made
by several key organizations. These include the
Kazakhstan Association of Reproductive Medicine
(KARM), the Kazakhstan Association for Sexual
and Reproductive Health (KMPA), the Republican
Alliance of Associations for Reproductive Potential
of the Population of Kazakhstan, and the Interna-
tional Clinical Center for Reproductive Health PER-
SONA. Notably, the work of UNFPA and UNICEF
has significantly contributed to improving the repro-
ductive health of Kazakhstan’s population.

From the perspective of sociology and social
sciences, research contributions have been made by
scholars such as G.T. Alimbekova, A.B. Shabde-
nov, B.S. Baisserkin, R.A. Sisemalieva, G.M. Mol-
dakulova, G.O. Abuova (2018), A.A. Bakytzhanova
(2020), S.Zh. Imanbaeva, A.B. Sarsenov (2024),
and other researchers.

In conclusion to the literature review section, it
can be noted that the study of women’s reproduc-
tive health is a multifaceted and complex field that
encompasses a wide range of issues, from social
determinants of health to environmental factors.
Problems related to reproductive health are exam-
ined not only through biological aspects but also
through social, cultural, and economic lenses, which
is particularly important for urbanized regions such
as Almaty.

The literature review indicates that despite
significant efforts to improve access to infertility
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treatment, reproductive health issues, and related
problems, there are substantial barriers related to
unequal resource distribution and disparities in edu-
cation and access to medical services. An important
aspect of the research is also the impact of age-relat-
ed changes and lifestyle on fertility, which requires
further investigation in the context of rapidly chang-
ing social conditions.

Moving on to the next section, methodology,
we will discuss the methods and approaches to be
used for investigating this issue, as well as how the
empirical research will be conducted to identify and
analyze the factors affecting reproductive health and
reproductive determinants of women’s behavior in
Almaty.

Materials and methods

This study is devoted to the study of reproduc-
tive health and factors influencing behavioral deter-
minants among women in the districts of Almaty.
Only a comprehensive analysis of this topic, cov-
ering both theoretical and empirical aspects, allows
us to identify insufficiently studied areas and fill
gaps in real research. For this, several theoretical
approaches and paradigms are used, the empirical
part is based on quantitative sociological methods.
In connection with the type of scientific literature
and the objectives of this study, we put forward the
following hypotheses:

1. Socioeconomic conditions have a positive
impact on reproductive health in Almaty, especially
in terms of access to preferential services and mak-
ing reproductive decisions.

2. Families with different income levels use dif-
ferent approaches to family planning, which plays a
role in the economic effect in reproductive behavior.

Research Object: The main focus is on the re-
productive age of women (from 18 to 49 years old)
living in households with different income levels in
Almaty.

Subject of the study: The analysis focuses on the
influence of socio-economic factors on the health of
women of reproductive age, as well as the specifics
of family planning practices among households with
different income levels.

The purpose of our study is to provide an objec-
tive assessment of how family income affects wom-
en’s reproductive health and behavioral attitudes.
The study also aims to identify key socioeconomic

factors that influence reproductive function and
analyze indicators of accessibility of reproductive
health services.

Research objectives:

To determine the main indicators of reproduc-
tive health of women with different incomes.

To analyze socioeconomic conditions that influ-
ence reproductive decisions.

The study examines the accessibility and use
of reproductive health services among women with
different income levels.

To compare approaches to family planning and
the study of women’s reproductive health indica-
tors.

Research design: The study is based on the prin-
ciple of a cross-sectional quantitative design, which
allows for more objective and publicly available re-
sults.

Sampling Method: A stratified random sam-
pling method based on income levels will be
used. This study aims to determine and explore
the topic across Kazakhstan, adhering to the re-
quirements for a representative sample. However,
before conducting a nationwide study, the re-
searchers tested their research and surveys within
one city. The survey was conducted by special-
ized sociologist trainees from the Center for Pub-
lic Opinion Studies.

Results and discussion

The study “Sociological Research on the Repro-
ductive Health of Women in Almaty: An Analysis
of Reproductive Determinants and Diseases” exam-
ines the opinions and experiences of women living
in Almaty. Respondents were randomly selected,
and a stratified random sampling method was used
to ensure sample representativeness by income lev-
el. Stratification involves dividing the overall group
into subgroups (strata) based on important charac-
teristics (in this case, income level), and then ran-
domly selecting respondents within each stratum.
This approach allowed for comparisons of repro-
ductive behavior among women in different income
groups.

The survey included 320 women from 8 districts
(40 women from each district) of Almaty: Alatau,
Almaly, Auezov, Bostandyk, Zhetisu, Medeu, Nau-
ryzbay, and Turksib. This section of the paper will
discuss the results of our research.
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Table 1 — Demographic indicators of respondents

Demographics Indicators Percentage (%)
1. Under 18 years old 1,9
2. 18-25 years old 58,4
1. Age of respondents 3.26-35 years old 15.00
4. 36-45 years old 21,9
5. 46-55 years old 2,8
) ) 1. Kazakh 97,2
2. Nationality of respondents & i 28
o . 1. Islam 93,8
3. Religious beliefs of respondents R — 63
1. Married 29,4
4. Marital status 2. Divorced 1,3
3. Single 69,4
1 child 9,7
Two children 6,3
5. Having children Three children 12,2
No children 69,4
4 or more children 2,5

The survey results indicate that among the 320
respondents, 1.6% have incomplete secondary edu-
cation, 12.5% have general secondary education, and
9.4% have secondary specialized education. This
implies that most respondents hold higher education
degrees. Among them, 47.8% have higher education
without an academic degree, while 28.7% possess
both higher education and an academic degree.

Having higher education or an academic degree
undoubtedly has a significant impact on individuals’
lives. However, it may also be associated with de-
layed motherhood, as professional engagement and
associated stress factors can affect women’s repro-
ductive health, potentially leading to infertility.

This finding could serve as a basis for further
research and discussion.

Regarding the socio-demographic profile of the
respondents, 15.3% of the 320 participants are either
temporarily unemployed or unemployed, 3.4% are
on maternity leave or engaged in household duties,
15.9% work in the private sector (as employees),
26% are employed in public sector organizations,
8.1% are government officials, and only 1.9% are
private entrepreneurs. The largest group of survey
participants were students at various educational
levels: 28.7% of the women surveyed were either
doctoral or undergraduate students at the time of the
study.
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The sector of employment and type of occupa-
tion can significantly influence women’s reproduc-
tive health and behavior. Employment in the pri-
vate sector and public organizations may increase
stress levels, negatively impacting reproductive
function. At the same time, students and women
on maternity leave may have different priorities,
which also affects their decisions regarding moth-
erhood.

In addition to education level and professional
activity, another critical factor affecting women’s
reproductive health is the financial status and house-
hold income. Socio-economic living conditions of
the respondents can significantly impact their access
to medical services, nutritional quality, stress lev-
els, and ability to plan pregnancies. Let us examine
in more detail how income is distributed among the
surveyed women and the potential impact on their
reproductive behavior.

Among the respondents, 20% have a month-
ly income of up to 100,000 tenge, 19.1% earn up
to 250,000 tenge, and 13.4% make up to 350,000
tenge per month. These figures pertain to individual
income and include all sources of income, such as
wages, benefits, and other forms of earnings. Only
3.1% of respondents reported an income of up to
500,000 tenge per month, while 11.6% earn less
than 50,000 tenge. It is important to note that these
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incomes often cover not only the woman’s personal
needs but also those of the entire family. This can
impact a woman’s ability to invest in her health and,
in particular, seek medical care for reproductive
health issues.

In the context of Kazakhstan, women often de-
lay seeking medical care, with one reason being the
challenges in accessing quality services at public
medical institutions, such as long wait times and

insufficient service levels. Private clinics offer an
alternative, but their services can be expensive and
less accessible. The economic status of the family
is also directly related to women’s reproductive and
sexual behavior, as it influences their family plan-
ning decisions, frequency of medical consultations,
and health care. Next, we will examine how the
socio-economic status of respondents’ households
affects their reproductive health.

Personal income of respondents per month (including income from pensions,
scholarships, benefits, etc.) as a percentage

—_
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. 450000 — 499000 tenge
. 400000 — 449000 tenge
. 350000 — 399000 tenge
. 300000 — 349000 tenge
.250000 — 299000 tenge
. 200000 — 249000 tenge
. 150000 — 199000 tenge
. 100000 — 149000 tenge
2. 50000 — 99999 tenge
1. 0-49000 tenge

— 3 ]
— ) 8
E—— 5 3

— 4.4

0,0 5,0

—— ] ]
s )(),()
—— | | 6

I 13’4
| 12’5
] 19,1

10,0 15,0 20,0 25,0

Figure 1 — Socio-economic status of respondents

Assessment of the material well-being of female respondents’ households (%)

99. Difficult to answer I 1,6

5. We do not have enough money even for food. I 1,6

3. We have enough money for food and clothing, but
purchasing durable goods is difficult.

2. Our income is sufficient for everything except very
expensive purchases, such as a car or an apartment.

1. We do not experience financial difficulties and can
easily afford to purchase a car or an apartment if needed.

0,0

I 6.0
53,4
B 66

10,0 20,0 30,0 40,0 50,0 60,0

Figure 2 — Assessment of material well-being of female respondents’ households
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Assessment of the material well-being of respon-
dents’ households shows that 53.4% of women in-
dicated that their household income is sufficient for
everything except very expensive purchases, such as
a car or an apartment. 36.9% of respondents reported
that their income is adequate for food and clothing,
but purchasing durable goods is challenging. The
most difficult situation is faced by 1.6% of respon-
dents, for whom even buying food is problematic due
to insufficient funds. The same percentage of respon-
dents chose not to answer this question.

Women’s incomes and those of their house-
holds vary. Many households in Kazakhstan likely
do not have reserves or funds specifically allocated
for medical expenses or emergencies that may re-
quire healthcare expenditures. This also represents
a problem that may put women in a precarious posi-
tion.

The results show that the majority of the par-
ticipants have a high level of education, which often
leads to postponing motherhood due to professional
qualities and stress factors. Such a delay can have
negative consequences for reproductive health. The
majority of the respondents are students, which also
affects their priorities and behavior in the reproduc-
tive sphere. The income of the respondents is no-
ticeably observed: about 20% of women have an in-

come level of up to 100,000 tenge per month, which
limits their opportunities in the field of health care.
More than 36% of the participants face difficulties
in purchasing excluded goods, 1.6% even have dif-
ficulties in producing food, which again requires a
complex financial requirement to access the terms
of service provision. Thus, education and financial
status take into account important factors affecting
women’s reproductive health. These data indicate
the need for research and development aimed at
improving the quality of health services and reduc-
ing financial costs, taking into account the problems
faced by women.

In the next section, we will look at the main re-
sults of our study in detail. Reproductive health is
a key factor in demographic and social processes.
This study pays special attention to the analysis of
factors influencing women'’s reproductive decisions,
including family attitudes, financial aspects, plans
to expand the family and maintaining the period of
having children. To understand the level of health
care and understand its quality, questions about
symptoms experienced over the past 12 months
and visits to health facilities are also necessary. The
study identifies the main factors and reasons that
can influence women’s reproductive health, deci-
sions and behavior.

Factors influencing reproductive decisions (%)

I 3
I——— 6
I 6

8. Ethnic norms

7. Geographical territory

6. Religious

5. Gender roles and stereotypes
4. Access to health services

3. Education

2. Sociocultural norms

. | 6
I | 8
e ()
I |2

1. Economic opportunities e 19

0 5

10 15 20 25

Figure 3 — Factors Affecting Women’s Reproductive Decisions in Households

This question is aimed at identifying key de-
terminants such as access to opportunities, the in-
fluence of socio-cultural norms and economic re-
sources. According to the results of the study, 20%
of women note that their level of education has a
significant impact on their reproductive attitudes
and choices. Education can be considered one of

86

the fundamental factors influencing reproductive
decisions for several reasons. Firstly, it plays an
important role in awareness and decision-making
regarding marriage, sexual relations and approach-
es to motherhood. Secondly, education is directly
related to the level of women’s awareness of re-
productive and sexual health, which contributes to
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a more balanced approach to family planning and
health care.

Another factor that has a significant impact on
reproductive decisions is the availability of oppor-
tunities and resources, including health, social and
economic services. This aspect is an important basis
for confident motherhood planning and reproduc-
tive behavior strategy in general. For example, a
woman who has access to quality health care and
social support is more likely to make informed de-
cisions about the time and conditions of childbirth,
which reduces possible risks. The histogram pro-
vided in the study illustrates how diverse factors can

influence women’s reproductive behavior. For ex-
ample, looking at income, education, and access to
services together helps us understand what triggers
different approaches to reproductive health. Figure
4 shows how financial considerations influence de-
cisions to have children, highlighting the economic
consequences of such decisions and their long-term
effects on women and families. Of course, it should
be noted that reproductive decisions are complex
processes that depend on many factors, and under-
standing their interactions can help us design more
effective support and information programs for
women of different social groups.

Do financial aspects influence your decision to have children? (quantity)

-l

99. Difficult to answer

-

5. There is not enough money even for food

3. There is enough money for food and clothing, but
buying durable goods is difficult

I
—
[o))
-2

2. Income is enough for everything except very 108
expensive purchases, such as a car or an apartment. 63
1. We do not experience financial difficulties and, if g 5
necessary, we can easily buy a car or an apartment S 16
0 20 40 60 80 100 120
ENo ®Yes

Figure 4 — Analysis of the influence of financial aspects on the decision to have children.
The influence of economic consequences on the reproductive decision

When considering the question “Do financial
aspects influence your decision to have children?”
we see that the respondents’ opinions are divided.
Of the 320 women surveyed, 146 (46%) answered
affirmatively, which confirms the presence of a fi-
nancial component in their family planning deci-
sions. However, the remaining 174 women (54%)
noted that their reproductive plans do not depend
on financial circumstances, which indicates the
multifaceted motives underlying such decisions. A
more in-depth analysis reveals important patterns
related to household income levels. Among those
who reported income sufficient to cover all daily
needs, with the exception of major purchases (e.g.
a car or apartment), the majority (108 respondents)
stated that financial factors do not influence their

decision to have children. This highlights that for
a certain proportion of families, reproductive deci-
sions are not directly tied to financial status and are
considered within the framework of longer-term
life priorities.

Nevertheless, 63 women in this category noted
that financial status has some influence on their
choice. This may be explained by the fact that fam-
ily planning is often associated with a long-term
financial perspective, taking into account not only
current income, but also future expenses related to
raising children, providing quality education and
health care. Perhaps such respondents realize that
stable upbringing of a child requires not only love
and care, but also the opportunity to provide the
child with a reliable basis for development.
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Thus, the obtained data suggest that although for
many women financial resources are not a decisive
factor in family planning, their importance increases
among those who look at this issue from the point

of view of long-term financial stability. Financial
confidence in the future can contribute to making a
positive decision to have children, allowing it to be
viewed as an important and meaningful event in life.

Frequency of symptoms among women in the past 12 months (%)

6.Do you notice any abnormalities in your menstrual cycle,
such as irregular periods or heavy bleeding?

5.Have you ever had discomfort in the area of the ovaries
or uterus?

4.Do you feel discomfort when urinating or having bowel
movements?

3.Is there pain during sexual activity?

2.Do you notice any changes in pain during menstruation?

1. Do you have any pain or discomfort in your abdomen or
pelvis?

(=]

10 20 30 40 50 60 70

®Don't know ®No ®Yes

Figure 5 — The question in the questionnaire “Have you had any of the following symptoms
in the past 12 months?” helps to better understand women’s self-assessment of their reproductive health

The survey results show that over the past year,
respondents have frequently experienced various
symptoms that affect their reproductive health. For
example, more than half of the women (59.4%) re-
ported pain or discomfort in the abdomen or pelvis,
48.7% mentioned painful menstruation, and 48.8%
— menstrual cycle disorders, such as irregular peri-
ods or heavy bleeding. Pain in the uterus or ovaries
was also a common symptom for 37.7% of respon-
dents. These complaints indicate the prevalence of
problems that can significantly affect the quality of
life and reproductive plans of women. Long-term
or frequent pain, for example, can affect decisions
related to childbearing, creating additional difficul-
ties for conception. Cycle disorders may indicate
reproductive diseases, such as endometriosis or
polycystic ovary syndrome, which require medical
intervention. Of particular interest is the question of
whether women seek medical help for such symp-
toms. In practice, many tend to perceive them as in-
significant or postpone a visit to the doctor. The rea-
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sons are varied — from lack of time and finances to
insufficient awareness of possible risks. Such ignor-
ing of symptoms can lead to serious complications,
including infertility and chronic diseases of the re-
productive system. To prevent such consequences,
it is extremely important not only to identify com-
mon symptoms, but also to raise women’s aware-
ness of the importance of timely visits to specialists.
Educational programs and improved access to medi-
cal services can play an important role in this, which
will help reduce barriers for those who want to take
care of their health.

Another significant aspect of the study was the
influence of financial factors on the decision to have
an abortion. The survey included the question: “Do
you think financial status influences women’s de-
cisions regarding abortion?” This item allowed us
to identify the extent to which financial resources
influence such important reproductive decisions
as the choice between continuing or terminating a
pregnancy.
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Opinion on the influence of financial resources on women's decisions regarding
abortion (%)

5. I'm not sure, but financial resources may influence the
decision of some women.

4. Depends on individual circumstances. For some,
financial aspects will be important, but for others they
will not.

3. Personal beliefs. moral values and support from others
can play an important role in decision making.

2. Social, emotional and heal th-preserving circumstances
may be important determining factors.
1. Yes, I believe that the availability of financial
resources plays a key role when deciding to have an
abortion.

0.0

I 18
I, 3.1

I, 7.2
. 104
I 1.6

5.0 10.0 15.0 200 25.0

Figure 6 — Perceptions of the influence of financial status on abortion decisions. Question from the survey:
“Do you think financial status influences other women'’s decisions regarding abortion?”

Women'’s reproductive health is an aspect that
requires not only a medical, but also a social and
economic approach. Making decisions about preg-
nancy or abortion often depends on available fi-
nancial resources, especially in conditions of eco-
nomic instability. The study revealed opinions that
women’s financial situation can significantly influ-
ence such decisions. Thus, some respondents indi-
cated that lack of funds, lack of stable income or
employment push them to choose abortion in or-
der to avoid financial difficulties in raising a child.
However, not all women make decisions based on
financial difficulties. Many respondents are sure
that other factors, such as emotional support, social
circumstances or personal beliefs, can be more sig-
nificant. In their opinion, even with limited financial
resources, women sometimes continue pregnancy,
believing that they can cope with difficulties. Our
study showed that although financial stability can
be a significant factor, it does not always determine
the decision. Thus, 23.1% of respondents noted that
the choice depends on the circumstances, and 21.6%
indicated that financial aspects are the main ones.
At the same time, 19.4% believe that social and eco-
nomic aspects can have a greater impact on deci-
sion-making. These data confirm that each case is
individual and requires a comprehensive approach
that takes into account not only economic but also
social and cultural factors.

Women’s reproductive health in Almaty is also
associated with problems such as access to qual-

ity health care and awareness of preventive meth-
ods. The high level of reproductive diseases among
women can be explained not only by economic but
also by cultural barriers, such as stereotypes that
limit access to care.

Thus, to improve the level of women’s repro-
ductive health, a comprehensive approach is impor-
tant, including improved access to health services,
health education and community support. Eliminat-
ing stereotypes and raising awareness contribute to
women making informed and free decisions about
their own health.

While respecting uniqueness, we also see the
importance of reflecting these issues in research and
practice to provide women with quality support and
understanding of their needs.

Conclusion

This sociological study on women’s reproduc-
tive health in Almaty has identified important so-
cioeconomic and cultural determinants that signifi-
cantly affect women’s health status and behavioral
patterns. It was found that factors such as education
level, financial stability, and cultural norms play a
key role in ensuring access to health services and
in women’s awareness of potential risks to their
health. These findings highlight the importance of
a comprehensive approach to improving reproduc-
tive health that should include not only medical sup-
port, but also social and economic measures aimed
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at removing barriers to quality and affordable health
care.

Financial instability, high levels of employ-
ment, persistent stereotypes, and limited access to
high-quality health services continue to limit oppor-
tunities for health protection, especially for women
with low incomes and lower levels of education.
These groups remain the most vulnerable to adverse
conditions, making it difficult for women in the re-
gion to achieve optimal health and well-being. At
the same time, financial constraints and inequality
in access to medical information continue not only
to limit opportunities for choice, but also to lack the
necessary knowledge about prevention and timely
seeking of help.

To solve these problems, it is necessary to de-
velop targeted programs that will improve access
to health care for all social groups, as well as con-

duct educational and information campaigns aimed
at raising women’s awareness of the risks and pos-
sible methods of their prevention. It is important to
actively work to overcome social stereotypes that
can restrain women from seeking medical help and
self-preservation. In addition, recognition of the im-
portant relationship between socio-economic condi-
tions and women’s reproductive health becomes a
necessary step in creating effective strategies aimed
at improving their quality of life.

Thus, the results of this study indicate the need
for a comprehensive analysis of existing barriers and
improvement of the health care system, taking into
account the socio-cultural characteristics of the re-
gion. This will create conditions for comprehensive
support of women'’s health in Almaty, increase their
awareness and the ability to make more independent
decisions regarding their reproductive health.
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CONSTITUTIONAL REFLECTIONS ON ACADEMIC FREEDOM:
THE SOUTH AFRICAN EXPERIENCE

This study explores the intricate landscape of academic freedom within the constitutional
framework of the Republic of South Africa (RSA). It emphasizes the interplay between academic
freedom, institutional autonomy, and public accountability. The research examines various approaches
to exercising academic freedom as a constitutional right, drawing on global best practices and assessing
their relevance to South Africa’s unique socio-political context. By analyzing judicial precedents,
institutional practices, and societal dynamics, the study aims to offer nuanced insights into the
evolving nature of academic freedom within the constitutional framework. The responsible exercise
of academic freedom requires ethical considerations and respect for the rights of others. A balanced
approach is essential to reconcile academic freedom with civic responsibility, ensuring that the quest
for knowledge does not infringe upon individual dignity, privacy, or other fundamental rights. The
study employs a diverse methodology, including a comprehensive legal analysis of constitutional
provisions, a comparative assessment of international models, detailed case studies of South African
Higher Education Institutions (HEIs), and interviews with stakeholders. This holistic approach, which
integrates both qualitative and quantitative data, facilitates a more nuanced examination of academic
freedom within the context. In essence, academic freedom is a pillar of South Africa’s democratic
culture, promoting intellectual inquiry, innovation, and societal progress. Its proper implementation,
driven by ethical principles and institutional support, is critical to maintaining higher education’s
integrity and contributions to a just and equitable society.

Key words: academic freedom, bill of rights, constitution, South Africa, higher education, innova-
tion, societal progress.
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AKaAEMMSIABIK, ePKIHATK TypaAbl KOHCTUTYLLMSIAbIK, OMAQP:
OnrycTik Acppuka Taxipuobeci

bepiaren 3eptreyae OHTYCTIK Appuka PecnybamkacbiHbiH, (RSA) KOHCTUTYLMSAABIK, lLEHOEPIHAETI
AKaAEMUSIABIK, ePKIHAIKTIH KYPAEAI canarapbl KapacTbipblAaAbl. ByA »KyMbiCTa akaAEMUSIABIK, ePKiHAIK
NneH MHCTUTYLMOHAAABIK, @BTOHOMMSIHBIH, )KOHE MEMAEKETTIK OpraHAapAblH ecen 6epyre MiHAETTIAIr
apacbiHAafbl GalAaHbIC KepCeTiAeAl. 3epTTey aAeMAIK 03biK, Taxipubere cyieHe >kaHe OAapAbIH
OHTYCTIK  AdbpuKaHbiH, Bipereil 9AeyMETTIK-CasiC KOHTEKCTIHe COMKECTIriH 0araAal  OTbIpbiM,
KOHCTUTYLMSAbIK, KYKbIK, PETIHAEr akaAeMUSAbIK, epKIiHAIKTI >Ky3ere acblpyAblH 8pTYPAI TaCiAAepiH
KapacTtbipaabl. COT MpeLeAeHTTePi MeH MWHCTUTYLMOHAAADBIK, ToXiIpUOEAEPAI >KOHE OAeyMeTTiK
AVHaMUKaAapAbl TaAAQy apKblIAbl 3epTTey KOHCTUTYLMSABIK, LieHOepAe aKaAeMMUSIAbIK, epKiHAIKTIH,
AAMBIN KeAe >KaTKaH TaburFaTbiH TepeH TYCIHYAl AambITyFa GarFblTTaAFraH. AKaAEMUSIABIK, €PKIHAIKTI
Ky3€ere acblpy 3TUKAAbIK, OMAAPAbl €CKEPYAi >KoHe 6ackaAapAblH KYKbIKTapbiH KypMETTEYAi TaAan
eteAi. biAiMre yMTbIAy aAaMHBIH, XKeKe KaAip-KaCcUeTiH, >Keke eMipiHe KOA CYFbIAMAYLLbIAbIKTbl Hemece
6acka Aa Herisri KyKblkTapAbl 6y36aybiH KaMTamachl3 eTe OTbIPbIM, aKaAEMUSIAbIK, EPKIHAIKTI a3aMaTThbIk,
>KayarkepLUiAiKneH YUAeCTipin oTblpaTblH TEHAECTIPIAreH Ke3Kapac KaxeT. 3epTTeyAe KOHCTUTYLMSIABIK,
epeXkeAepAl >KaH-KaKTbl KYKbIKTbIK, TaAAQYAbl, XaAbIKapaAblK, YAFIAEPAI CAAbICTbIPMaAbl GaFarayAbl,
OHTYCTiK AdDpUKaHbIH, >KOFapbl OKY OpbIHAAPbIHbIH, OKOO) erxen-TerkKemnAi >karAaiAblk, 3epTTeyAepiH
KOHE MYAAEAI TapanTapmeH cyx6aTtTapAbl KaMTUTbIH SPTYPAI 8AiCHaMa KoAAaHbiAaAbl. CarnaAbik,
KOHE CaHAbIK AepekTepai 6ipikTipeTiH GyA 6ipTyTac biHFaM KaApacCTbIPbIAbIN OTbIPFAH KOHTEKCTE
AKAAEMUSIABIK,  epKIHAIKTI HEeFypAbIM eren-TerkemAi Tekcepyre biknaa eTeAi. LLbIH MeHiHAe
aKaAEMMSAABIK, epKiHAIK OHTYCTIK A(PprKaHbiH AEMOKPATUSIAbIK, MOAEHUETIHIH, Tiperi 60AbIN TabblAaAbl,
OA VHTEAAEKTYaAAbI i3AeHiCTepre, MHHOBALMIAAPFA YKaHe dAeYMeTTiK nporpecke biknaa eteai. OHbl
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JKOHE MHCTUTYLIMOHAAADBIK, KOAAQYAbBI GaCLLIbIAbIKKA aAa OTbIPbIMN, AYPbIC iCKe acblpy >Kofapbl GiAIMHIH
TYTaCTbIFbIH K&HE OHbIH DAIA YK8He TeH, KYKbIKTbl KOFaMFa KOCATbIH YAECIH cakTay YLUiH 6Te MaHbI3AbI.
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KOHCTUTYLLMOHHDIE pa3mblILLAEHUS 06 aKapAeMHUYecKoi cBoGoAe:
onbIT KOXxHo#M Acppmkn

B AQHHOM MCCAEAOBaHUM PACCMATPMBAIOTCS CAOXHbIE OBAACTM aKAAEMUUECKON CBOOOAbI B KOH-
CTUTYUMOHHbIX pamkax HOxkHo-AdpurkaHckoin Pecrybankmu (HOAP). B paboTe noauepkmpaeTcs B3am-
MOCBSI3b MEXAY AKAAEMMYECKON CBOGOAOWM, MHCTUTYLIMOHAABHOM aBTOHOMMEN M MOAOTYETHOCTbIO
rOCyAQpPCTBEHHbIX OPraHoB. B nccaeA0BaHMM M3yyaloTCs pa3AMYHble MOAXOAbI K OCYLLECTBAEHUMIO aKa-
AEMUYECKON CBOBOADI KaK KOHCTUTYLIMOHHOMO MPaBa, ONvpasiCh Ha NepeAo0BOM MUPOBOW OMbIT U OLe-
HMBast MX aKTYaAbHOCTb AAS YHMKAABHOIO COLMAAbHO-MOAMTUYECKOrO KOHTeKCTa KOxHoM Adpuku. Ha
OCHOBE aHaAM3a CYyAeOHbIX MPELeAEHTOB, MHCTUTYLIMOHAABHOM MPAKTUKM M COLMAAbHON AMHAMMKM,
MCCAEAOBAHME HaLLEAEHO HA (hOpPMUPOBaHME TAYOOKOro MOHUMAHWS 3BOAIOLMOHMPYIOLLEN MPUPOAbI
aKaAEMMYECKON CBOOOAbI B KOHCTUTYLIMOHHBIX pamkax. OcCyllecTBAeHME aKaAeMUueckon CBOBOAbI
TpebyeT pacCMOTPEHMS ITUUECKMX ACTIEKTOB M yBaXkeHusl npas Apyrux. CHaAaHCMPOBAHHbBIN MOAXOA
HEOOXOAUM AAS MPUMUPEHMST AKAAEMUYECKON CBOOOADBI C IPaK AQHCKOW OTBETCTBEHHOCTbIO, rapaH-
TUPYS, UTO CTPEMAEHME K 3HAHUSIM He YLUEMASET MHAMBMAYAAbHOE AOCTOMHCTBO, YACTHYIO >XM3Hb
WA APYTME OCHOBOMOAAramolme npasa. B nccaepoBaHum npumeHeHa pasHoobOpasHasi METOAOAOT S,
BKAIOYAIOLLIAS BCECTOPOHHWI MPABOBOM aHAAM3 KOHCTUTYLIMOHHbIX MOAOXKEHWN, CPAaBHUTEABHYIO OLLeH-
KY MEXAYHAPOAHbBIX MOAEAEN, MOAPOOHbBIE TEMATUUECKME MCCAEAOBAHUS 0XKHOAMPUKAHCKMX BbICLLNX
yuebHbIX 3aBepaeHui (BY30B) M MHTEPBbLIO C 3aMHTEPECOBAHHBIMW CTOPOHAMU. DTOT LEAOCTHbIN MOA-
XO0A, KOTOPbIN 06bEAMHSIET KaK KaueCTBEHHbIE, TaK M KOAMUYECTBEHHbIE AaHHbIE, CNOCOOCTBYET Goaee
AETAAbHOMY M3YUeHMIO aKaAeMMUUeckorn cBoOOAbI B paCCMAaTPMBAEMOM KOHTeKcTe. B cyuHocTr, aka-
Aemmnueckasi CBo60AQ SIBASIETCS CTOAMOM AEMOKPATUYECKON KyAbTYpbl KOxHOM ADprKKM, COAENCTBYIO-
e MHTEAAEKTYaAbHbIM MCCAEAOBAHUSM, MHHOBALMSM 1 06LLeCTBEHHOMY nporpeccy. Ee Haaaexxaluas
peaau3aumsi, 06yCAOBAEHHAs 3TUYECKUMM MPUHLMMIAMM U MHCTUTYLIMOHAABHOW MOAAEP>KKOM, MMmeeT
pelaiollee 3HaYeHe AAS MOAAEPIKAHUS LLEAOCTHOCTM BbiClIero o6pa3oBaHusl U ero BKAaAQ B Cripa-
BEAAMBOE U PaBHOMpPaBHOE O6LLECTBO.

KatoueBble caoBa: akapemmueckas cB060Aa, 6MAAL 0 npaBax, KOHCTUTYLMS, FOxHas Adpuka, Bbic-
wee 06pa3oBaHme, MHHOBALMM, OBLLECTBEHHDbIN NMPOrpecc.

Introduction

Academic freedom is a fundamental principle
in democratic societies, encouraging intellectual
exploration, innovation, and social advancement.
In South Africa, academic freedom is a vital aspect
of its developing democracy, enshrined in the Bill
of Rights of the 1996 Constitution. This marked a
significant shift from the authoritarian era, during
which intellectual discourse was stifled. Protecting
academic freedom is essential not only for the pro-
gression of knowledge but also for allowing univer-
sities to act as strongholds of critical thought and
societal reflection. Given South Africa’s unique
historical and socio-political landscape, analyzing
academic freedom within its constitutional context
is both relevant and necessary.

This study explores the intricate relationship
between academic freedom, institutional auton-
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omy, and public accountability in South African
higher education, highlighting the crucial role of
higher education institutions (HEIs) in creating
environments that encourage intellectual dialogue
and the free flow of ideas. The significance of aca-
demic independence is immense, as it nurtures a
dynamic intellectual climate where critical think-
ing, creativity, and the pursuit of knowledge can
thrive, driving innovation, social progress, and a
robust democracy (Council on Higher Education,
2010). Many scholars support this notion. Barendt
(2010) argues that government interference in aca-
demic matters, such as faculty hiring or curriculum
oversight, severely undermines academic indepen-
dence. Likewise, the Academy of Science of South
Africa (ASSAf) advocates for academic freedom
as the cornerstone of independent critique, which
is vital for scientific advancement and societal in-
fluence (ASSAf, 2010).
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Academic freedom has been widely examined
in global contexts, with researchers like Altbach
(2001); Rena and Eyob (2009) and Barendt (2010)
underscoring its importance in enhancing educa-
tional quality and fostering innovation. In South Af-
rica, the legacy of apartheid poses distinct challeng-
es and opportunities for the realization of academic
freedom. Researchers such as Cloete, Maassen, and
Bailey (2015) have examined the intricacies of aca-
demic freedom in the post-apartheid context, shed-
ding light on the conflicts between institutional
autonomy, public accountability, and the calls for
decolonization and equity. Despite these insights,
there is still a considerable gap in comprehending
how academic freedom is both exercised and con-
strained within South Africa’s constitutional frame-
work.

In a country where the remnants of apartheid
have deeply impacted the educational system, the
constitutional guarantee of academic freedom stands
as a symbol of hope for a more equitable and just
society. Nevertheless, the application of academic
freedom must be balanced with ethical consider-
ations and respect for the rights of others, ensuring
that the pursuit of knowledge does not infringe upon
individual dignity, privacy, or other fundamental
rights. A brief review of the literature reveals that
academic freedom is a widely recognized concept
in global higher education discussions. Scholars like
Altbach (2001); Rena and Eyob (2009) and Tierney
(2001) have extensively researched the significance
of academic freedom in promoting educational
quality and innovation. Altbach (2001) highlights
the essential connection between academic freedom
and educational excellence, asserting that the abil-
ity to freely explore and critique ideas is vital for
the advancement of knowledge. Conversely, Tier-
ney (2001) emphasizes the institutional aspects of
academic freedom, arguing that autonomy is cru-
cial for universities to operate effectively as hubs of
learning and research. Cloete, Maassen, and Bailey
(2015) have investigated the challenges and oppor-
tunities related to academic freedom in South Af-
rica’s post-apartheid society, stressing the need for
a nuanced approach that considers the country’s
unique sociopolitical context.

While previous studies have explored various
facets of academic freedom, there is a notable lack
of thorough research that examines the relationship
between academic freedom, institutional autonomy,
and public accountability specifically within the
South African context. This gap highlights the need
for a detailed analysis that considers the unique

socio-political challenges that South African higher
education institutions (HEIs) face in the post-apart-
heid era. Despite the extensive literature on academ-
ic freedom, there remains a significant void in un-
derstanding how this concept operates within South
Africa’s constitutional framework. Although earlier
research has addressed different elements of aca-
demic freedom, comprehensive studies focusing on
its connection to institutional autonomy and public
responsibility in South Africa are scarce. This study
aims to fill this gap by utilizing a diverse methodol-
ogy that includes a thorough legal analysis of con-
stitutional provisions, a comparative assessment of
international models, in-depth case studies of South
African HEIs, and interviews with stakeholders. By
incorporating both qualitative and quantitative data,
this research offers a more nuanced exploration of
academic freedom within the constitutional context,
shedding light on its evolving nature.

The primary objective of this study is to ex-
amine the practice of academic freedom as a con-
stitutional right in South Africa, focusing on how
global best practices can be adapted to fit the coun-
try’s distinct sociopolitical landscape. The research
aims to provide a comprehensive understanding of
how academic freedom can be effectively exercised
while maintaining ethical standards and respecting
the rights of others. The study aspires to deliver a
thorough insight into the efficient practice of aca-
demic freedom, ensuring that ethical considerations
and the rights of individuals are upheld. The aim is
to offer politicians, university leaders, and schol-
ars’ practical guidance on how to balance academic
freedom with civic responsibility, ensuring that the
quest for knowledge serves the greater good of so-
ciety. The main contribution of this study lies in its
thorough examination of academic freedom within
the context of South Africa’s constitutional frame-
work. By analyzing legal precedents, institutional
practices, and societal factors, the paper presents a
detailed overview of the elements that influence the
practice of academic freedom. It also highlights the
significance of ethical considerations in exercising
academic freedom and offers actionable recommen-
dations for achieving a balance between academic
freedom and civic duty. Moreover, the study em-
phasizes the role of institutional support in promot-
ing academic freedom, stressing the need to culti-
vate an environment that encourages intellectual
exploration and creativity. The structure of this pa-
per reflects the intricate nature of the topic. Follow-
ing this introduction, the second section will deliver
an in-depth legal analysis of relevant constitutional
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provisions. This will be succeeded by a comparative
examination of international models of academic
freedom, drawing insights from established democ-
racies. Next, the study will provide detailed case
studies of South African Higher Education Institu-
tions (HEIs), illustrating the practical application
of academic freedom. Interviews with stakeholders
will enrich the analysis by incorporating perspec-
tives from academics, administrators, and students.
Finally, the study will offer a nuanced view of aca-
demic freedom in South Africa, concluding with a
discussion on its vital role in a thriving democracy
and recommendations for its optimal implementa-
tion in South African higher education. Throughout
the research process, ethical considerations will re-
main a top priority, with data collection adhering to
established protocols to ensure the anonymity and
confidentiality of participants. The analysis will be
undertaken objectively and transparently, consider-
ing any potential biases or constraints. Finally, this
study emphasizes the critical significance of aca-
demic freedom in South Africa’s democratic cul-
ture, which fosters intellectual inquiry, innovation,
and societal advancement. Its appropriate execu-
tion, guided by ethical values and institutional sup-
port, is vital to ensuring higher education’s integrity
and contributions to a just and equitable society.
This study intends to inform policy and practice by
offering a complete examination of academic liberty
within the constitutional framework, as well as con-
tribute to current efforts to develop South Africa’s
higher education sector.

Literature review

Academic freedom is a cornerstone of demo-
cratic societies, fostering intellectual inquiry, inno-
vation, and social progress. South Africa’s enshrine-
ment of academic freedom in its 1996 Constitution
marked a significant departure from its authoritarian
past, where intellectual expression was heavily sup-
pressed. This literature review critically examines
academic freedom within South Africa’s constitu-
tional democracy, exploring key concepts, themes,
and research gaps, while situating the study within
the broader discourse on academic freedom, institu-
tional autonomy, and public accountability.

Conceptualizing Academic Freedom

Academic freedom is broadly defined as the abil-
ity of scholars and educational institutions to pursue
knowledge, research, and teaching without undue
interference from external forces, particularly the
government (Altbach, 2001; Rena and Eyob, 2009).

96

Thisfreedom is essential for higher education insti-
tutions (HEIs), as it fosters an environment condu-
cive to unrestricted research and the free exchange
of ideas. Academic freedom encompasses individu-
al freedom, institutional autonomy, and freedom of
expression, each critical to maintaining the integrity
of higher education (Barendt, 2010). This balance
is crucial to ensure that academic activities respect
privacy, dignity, and intellectual property rights
(Council on Higher Education, 2010). The South
African Constitution’s Bill of Rights explicitly
guarantees academic freedom, reflecting a commit-
ment to democratic values and the safeguarding of
intellectual discourse (Cloete, Maassen, & Bailey,
2015).

However, academic freedom is not without its
limits. It should be practiced with a sense of social
responsibility and an awareness of the rights of oth-
ers. The analysis will be carried out in an objective
and transparent way, considering any potential bias-
es or limitations. Ultimately, this study underscores
the critical role of academic freedom in South Af-
rica’s democratic framework, which fosters intellec-
tual exploration, innovation, and societal advance-
ment. Its successful implementation, guided by
ethical standards and institutional support, is essen-
tial for upholding the integrity of higher education
and its contribution to a fair and equitable society.
This research seeks to inform policy and practice by
offering a comprehensive examination of academic
freedom within the constitutional framework, while
also contributing to ongoing efforts to improve
South Africa’s higher education system.

The Importance of Academic Freedom. Scholars
argue that academic freedom is essential for nurtur-
ing critical thinking, innovation, and social justice.
It enables higher education institutions (HEIs) to
act as independent voices, holding governments
accountable and fostering societal advancement
(Rena,2002; Glover, 2008; Bassett, 2013). In demo-
cratic societies, academic freedom underpins the
quest for knowledge, which is crucial for social de-
velopment (Council on Higher Education, 2010).

Institutional Autonomy and Government Influ-
ence. Institutional autonomy refers to the level of
self-governance that universities need to make in-
dependent decisions without external political and
financial pressures (Tierney, 2001). While govern-
ment funding is important, excessive regulation
can lead to self-censorship and restrict the breadth
of research and teaching. Striking a careful balance
between state oversight and institutional autonomy
is essential for protecting academic freedom (Coun-



L. Paul, R. Rena

cil on Higher Education, 2010; Cloete, Maassen, &
Bailey, 2015).

Effects of Student Protests. Movements like
#FeesMustFall have brought attention to issues of
access, equity, and the necessity for curriculum
decolonization in higher education. These protests
have been instrumental in shaping higher education
policies and have underscored the importance of
inclusive and equitable academic practices (Nyam-
njoh & Luescher, 2022; Soudien, 2023). However,
these movements can also Academic activities can
be disrupted, creating challenges for the preserva-
tion of academic freedom.

Limitations of Academic Freedom. Although ac-
ademic freedom is essential, it does have its bound-
aries. Scholars acknowledge the importance of bal-
ancing this freedom with ethical responsibilities and
public accountability (Bassett, 2013). Universities
are socially obligated to operate with transparency
and address public concerns, ensuring that their aca-
demic endeavors have a positive impact on society
(Council on Higher Education, 2010).

Challenges to Academic Freedom.In South Af-
rica, despite constitutional protections, academic
freedom encounters numerous challenges, such as
government interference, student protests, and in-
stitutional pressures. Overreaching government
control can hinder independent research, while
disruptive protests may restrict open dialogue. Fur-
thermore, institutional priorities like securing fund-
ing and maintaining a favorable public image can
lead to self-censorship among scholars (Council on
Higher Education, 2010; Sabinet African Journals).

Role of Decolonization. Decolonizing the cur-
riculum is vital for strengthening academic freedom
by questioning Eurocentric viewpoints and encour-
aging intellectual diversity. This initiative aligns
with the core principles of academic freedom, pro-
moting a more inclusive and representative educa-
tional environment (Heleta, 2022).

Research Disparities and Practical Implica-
tions. While much of the current literature empha-
sizes the theoretical aspects of academic freedom,
there is a notable lack of practical guidance for aca-
demics and institutions on navigating the challenges
of academic freedom in the South African context
(Bassett, 2013). This study aims to fill this gap by
investigating effective strategies for exercising aca-
demic freedom while considering ethical responsi-
bilities and public accountability.

Theoretical Framework

The theoretical framework for this study is
based on Academic Freedom Theory, along with

Institutional Autonomy and Public Accountability.
and further contextualized through Public Value
Theory (PVT). This integrated approach offers a
thorough analysis of the intricate dynamics that af-
fect academic freedom in South Africa. Academic
Freedom Theory: Academic freedom is understood
as the capacity of academics and educational insti-
tutions to seek knowledge, conduct research, teach,
and share ideas without excessive interference from
outside forces, especially the government (Altbach,
2001; Rena,2002; Barendt, 2010). This theory is es-
sential for grasping the significance of higher edu-
cation in democratic societies, particularly in post-
apartheid South Africa, where the remnants of state
control over universities are still present. Academic
freedom includes individual liberty, institutional
independence, and freedom of expression, all of
which are vital for promoting intellectual explora-
tion and innovation.

Institutional Autonomy: Institutional autonomy
signifies the ability of universities to self-govern
without external political and financial pressures
(Tierney, 2001). It is a key component of academic
freedom, as it empowers institutions to make deci-
sions based on academic merit rather than outside
influences, thus preserving the integrity of their edu-
cational missions (Barendt, 2010). In the South Af-
rican context, institutional autonomy is crucial for
safeguarding academic freedom from unwarranted
government interference, ensuring that universi-
ties can function independently and contribute to
societal advancement (Cloete, Maassen, & Bailey,
2015).

Public Accountability: Public accountability
refers to the responsibility of higher education in-
stitutions (HEISs) to operate in a transparent and re-
sponsible manner, ensuring they meet societal ex-
pectations and needs (Council on Higher Education,
2010). While academic freedom and institutional
autonomy are vital, they must be balanced with
public accountability to guarantee that universities
act ethically and have a positive impact on society.
This balance is especially significant in addressing
South Africa’s historical injustices and current so-
cio-political challenges. Public Value Theory (PVT)
highlights the importance of public institutions,
such as universities, in generating value that extends
beyond mere economic benefits, thereby enhanc-
ing the overall well-being of society (Moore, 1995;
Rena,2002; Boyne, 2003). In the South African
higher education landscape, PVT serves as a frame-
work for assessing how universities can navigate the
tension between academic freedom and their pub-
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lic obligations, especially in a setting where social
justice and equity are critical. By prioritizing the
creation of public value, universities can align their
academic pursuits with societal needs, fostering a
more just and equitable community.

Integrating Theories

Combining Academic Freedom Theory, Institu-
tional Autonomy, Public Accountability, and Public
Value Theory creates a strong framework for exam-
ining the South African higher education system.
This perspective enables a deeper understanding of
the interplay between freedom and accountability,
the historical and social factors influencing academ-
ic freedom, and the policy ramifications of main-
taining this balance within South Africa’s democrat-
ic environment. By analyzing these elements, the
study offers actionable insights for policymakers,
university leaders, and scholars on how to preserve
academic freedom while honoring institutional au-
tonomy and public accountability.

The theoretical framework established in this
study provides a thorough perspective for inves-
tigating the practice of academic freedom within
South Africa’s constitutional context. By reconcil-
ing academic freedom with institutional autonomy
and public accountability, and framing these ideas
through Public Value Theory, this research seeks to
deliver practical guidance for policymakers, univer-
sity leaders, and scholars. Through this approach,
the study examines the careful balance necessary
to ensure that higher education institutions function
freely, ethically, and effectively, thereby contribut-
ing to the intellectual and cultural advancement of
the nation.

Methodology and data

The study is set against the backdrop of South
Africa’s higher education system, concentrating on
the constitutional provisions that safeguard academ-
ic freedom and their implementation across various
Higher Education Institutions (HEIs). Given South
Affica’s intricate socio-political history, it offers a
distinctive setting for examining the interplay be-
tween academic freedom, institutional autonomy,
and public accountability.

Participants in this research include a varied
group of stakeholders from several South African
universities. This group consists of academic staff,
university administrators, students, and representa-
tives from regulatory bodies like the Department
of Higher Education and Training (DHET) and the
Council on Higher Education (CHE). This diver-
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sity guarantees that the study encompasses a broad
spectrum of viewpoints regarding the practice and
challenges of academic freedom within the South
African landscape.

Sampling Method. The study utilizes a purpo-
sive sampling approach, selecting participants who
possess direct experience or involvement with mat-
ters concerning academic freedom in South Africa.
This includes individuals from institutions that have
been central to discussions on academic freedom,
such as those engaged in the #FeesMustFall move-
ment or institutions recognized for their support of
decolonization initiatives.

The selection criteria also encompass individu-
als who have published work or participated in poli-
cymaking related to academic freedom. This purpo-
sive sampling method ensures that the data gathered
is rich, pertinent, and deeply informed by the expe-
riences and insights of key stakeholders.

Data Collection Methods. The first phase of
data collection involved a thorough review of perti-
nent literature, including academic journals, books,
policy documents, and legal texts. Key sources were
accessed through databases like Google Scholar,
Scopus, and institutional repositories. This literature
review was instrumental in identifying the theoreti-
cal frameworks, historical context, and ongoing de-
bates 3.2. Interviews: Semi-structured interviews
were carried out with the chosen participants to col-
lect qualitative data. The interview guide aimed to
delve into participants’ perspectives on academic
freedom, the challenges they encounter, and their
experiences regarding institutional autonomy and
public accountability. Depending on the partici-
pants’ availability and preferences, the interviews
took place either in person or through video confer-
encing platforms.

Document Analysis. Alongside the interviews,
the study also involved an examination of institu-
tional documents, including university policies on
academic freedom, public statements from universi-
ty officials, and relevant court rulings. These docu-
ments offered additional context and helped to vali-
date the findings from the interviews.

Research Procedure. The research procedure
was methodical, starting with the identification
of key stakeholders and the creation of interview
guides and data collection tools. The interviews
were conducted over three months, with each ses-
sion lasting between 45 to 90 minutes. All inter-
views were audio-recorded with the participants’
consent and transcribed verbatim for further analy-
sis. Document analysis was performed simultane-
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ously with the interviews, enabling the researcher
to integrate insights from institutional policies and
legal documents into the ongoing analysis.

Data Analysis.

Thematic Analysis. The data gathered from in-
terviews and documents were analyzed through
thematic analysis. This approach was selected for
its adaptability and effectiveness in uncovering pat-
terns within qualitative data (Braun & Clarke, 2006).
Thematic analysis involved coding the data to high-
light key themes related to academic freedom, insti-
tutional autonomy, and public accountability.

Coding Process. The coding process was itera-
tive, allowing for continuous refinement and adjust-
ment. The research began with open coding to iden-
tify initial patterns in the data. This was followed by
axial coding, which helped to refine and categorize
these patterns into broader themes. Finally, selective
coding was employed to pinpoint core themes that
directly addressed the research questions. NVivo
software was utilized for the coding process, aiding
in the organization and analysis of substantial quali-
tative data.

Triangulation. To ensure the validity and reli-
ability of the findings, data triangulation was imple-
mented. This involved cross-referencing the themes
identified in the interview data with insights from
document analysis and the literature review. Trian-
gulation confirmed the consistency of the findings
and provided a more comprehensive understanding
of the issues at hand.

The choice of qualitative methods, particularly
thematic analysis, is justified by the study’s goal to
explore complex and nuanced issues surrounding
academic freedom. Thematic analysis is particu-
larly effective for this type of exploratory research,
as it allows for an in-depth understanding of par-
ticipants’ experiences and perspectives. Addition-
ally, the combination of interviews and document
analysis ensures that the study’s findings are rooted
in both lived experiences and institutional contexts.

The study adhered to strict ethical guidelines
throughout the research process. Informed consent
was obtained from all participants, who were as-
sured of the confidentiality and anonymity of their
responses. Ethical approval for the study was grant-
ed by the relevant university ethics committee.

While the study offers valuable insights into
academic freedom in South Africa, it does have its
limitations. The purposive sampling method, while
ensuring relevance, may restrict the generalizabil-
ity of the findings. Moreover, the reliance on self-
reported data during interviews could introduce

bias. Nevertheless, these limitations are addressed
by the study’s strong methodological design, which
includes triangulation and the incorporation of mul-
tiple data sources.

This methodology offers a thorough framework
for examining the practice of academic freedom in
South Africa. By integrating qualitative data from
key stakeholders with document analysis and an
extensive literature review, the study provides a
nuanced perspective on the challenges and oppor-
tunities that academic freedom faces within the
country’s constitutional context.

Results and discussion

The findings of this study are structured
around the key research questions: the practice of
academic freedom in South Africa, the challenges
it encounters, the role of institutional autonomy,
and the balance between academic freedom and
public accountability. The qualitative and quan-
titative data gathered from interviews, document
analysis, and secondary sources are compared
with existing literature and interpreted to deliver
a comprehensive understanding of the issues in-
volved.

Practice of Academic Freedom in South Africa

Qualitative Findings. Interviews with academ-
ic staff and administrators indicated that academic
freedom is generally viewed as a fundamental right,
deeply embedded in the post-apartheid constitution-
al framework. However, its implementation varies
widely across institutions. More established univer-
sities tend to have a stronger tradition of academic
freedom, while newer institutions, especially those
in historically marginalized areas, often face exter-
nal pressures that hinder their autonomy. One par-
ticipant remarked, “Academic freedom exists more
as a theoretical concept than a practical reality in
many of our institutions.”

Data collected through surveys revealed that
65% of respondents believe their institution respects
academic freedom, yet only 40% feel completely
free to engage with controversial or politically sen-
sitive topics. This indicates a gap between the per-
ceived presence of academic freedom and its actual
practice in everyday academic life.

The findings align with existing literature, espe-
cially the research by Cloete, Maassen, and Bailey
(2015), which pointed out that while academic free-
dom is protected by South Africa’s constitution, its
application varies significantly among institutions.
This observation underscores the impact of institu-

99



Constitutional reflections on academic freedom: the South African experience

tional history and geographical location on the de-
gree to which academic freedom is exercised.

The difference between perception and reality
suggests that although academic freedom is legal-
ly safeguarded, the cultures within institutions and
external influences play a crucial role in how it is
practiced. This indicates that academic freedom in
South Africa depends not only on legal structures
but also on the socio-political environment of each
institution.

The results indicate that for academic freedom
to be fully realized in South Africa, there needs to
be a concerted effort to enhance institutional cul-
tures that promote it, especially in newer and his-
torically marginalized institutions. This also points
to the necessity for policy changes that tackle the
unique challenges these institutions face.

Challenges Facing Academic Freedom

Participants shared various challenges to aca-
demic freedom, such as government interference,
financial limitations, and student activism. Govern-
ment interference was particularly highlighted in the
selection of university leadership and the emphasis
on research topics that align with national interests.
One academic remarked, “There’s a subtle pressure
to align our research with government priorities,
which can stifle genuine academic inquiry.”

Survey data indicated that 55% of academics
believed that government policies had a negative ef-
fect on their academic freedom, especially concern-
ing research funding and curriculum development.
Furthermore, 70% acknowledged that financial
pressures, particularly the necessity to obtain exter-
nal funding, shaped their research decisions.

These results align with the concerns expressed
by Nyamnjoh and Luescher (2022), who contended
that government influence and financial instabil-
ity pose significant threats to academic freedom in
South Africa. The existing literature suggests that
these issues are not exclusive to South Africa but
are prevalent in many nations where academic insti-
tutions depend heavily on state funding.

The findings imply that academic freedom in
South Africa is hindered by a mix of state influence
and financial reliance. This dual pressure fosters an
environment where academics might feel obligated
to align with government or market-driven priori-
ties, thereby restricting the breadth of independent
inquiry.

This situation underscores the necessity for en-
hanced financial independence and a diversification
of funding sources for South African universities.
Moreover, it is essential to implement policies that
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protect academic freedom from state interference to
uphold the integrity of academic research and teach-
ing.

In terms of institutional autonomy, the inter-
views highlighted that while it is highly valued, its
application is inconsistent. Some participants felt
their institutions had adequate autonomy to shape
their academic agendas, while others reported con-
siderable external pressures from both government
and private funders. A university administrator re-
marked, “Our autonomy is often compromised by
the need to secure funding, which inevitably influ-
ences our academic priorities.”

Survey responses indicated that 60% of par-
ticipants believed their institution had sufficient au-
tonomy, but only 45% felt this autonomy applied to
all areas of academic decision-making, such as cur-
riculum design and research priorities. These find-
ings are consistent with the theoretical framework
proposed by Tierney (2001), which underscores the
significance of institutional autonomy in protecting
academic freedom. However, they also reflect the
challenges noted by Glover (2008), who pointed out
that autonomy is frequently undermined by external
financial pressures. The mixed views on institution-
al autonomy suggest that while it is acknowledged
as vital for academic freedom, it is not fully realized
in practice. This reveals the tension between au-
tonomy and financial dependence, which can hinder
institutions’ ability to function independently. The
findings suggest that enhancing institutional autono-
my is essential for safeguarding academic freedom.
This necessitates policy changes to minimize exter-
nal interference and initiatives to secure alternative
funding sources that uphold academic integrity.

Balancing Academic Freedom with Public Ac-
countability

Participants generally concurred that academic
freedom should be balanced with public account-
ability, though opinions varied on how to achieve
this balance. Some argued that excessive focus on
accountability could lead to self-censorship, while
others contended that accountability is crucial for
ensuring academic work remains relevant to societal
needs. One participant remarked, “While academic
freedom is essential, we also have a duty to the pub-
lic, which necessitates some level of accountabil-
ity.” Survey data revealed that 50% of respondents
felt their institution had found the right balance be-
tween academic freedom and public accountability,
while 30% believed that public accountability was
the findings indicate that public accountability is ac-
knowledged as essential, yet there are worries that it
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might occasionally overshadow academic freedom.
This highlights the ongoing discussion about how to
maintain the independence of academic work while
ensuring it remains socially responsible.

The results suggest that policies should strive to
establish a balance that safeguards academic free-
dom while also holding institutions accountable for
their contributions to society. Achieving this may
necessitate clearer guidelines on how to manage the
relationship between these two principles.

Conclusion

This study sought to investigate the practice and
challenges of academic freedom within the frame-
work of South Africa’s constitution, particularly
focusing on the interplay between institutional au-
tonomy and public accountability in Higher Educa-
tion Institutions (HEIs). The research revealed that
although academic freedom is legally protected, its
implementation varies widely among institutions,
shaped by factors such as historical context, geo-
graphical location, and external influences. Chal-
lenges to academic freedom include government in-
tervention, financial limitations, and the demand for
public accountability, all of which can restrict in-
dependent research. The importance of institution-
al autonomy is significant but often inconsistently
applied, with many institutions facing difficulties
in balancing autonomy with financial reliance. Ul-
timately, while public accountability is deemed im-
portant, there are concerns that it may sometimes
compromise academic freedom.

This study enhances our understanding of aca-
demic freedom in South Africa by examining the
intricate relationship between constitutional pro-
tections, institutional practices, and external pres-
sures. It offers practical insights into the difficulties
faced by South African higher education institutions
(HEIs) in upholding academic freedom, especially
amid financial and governmental constraints. The
findings indicate that academic freedom in South

Africa depends on various factors, such as institu-
tional autonomy, government influence, and finan-
cial stability. The research underscores the necessity
for policies that safeguard academic freedom from
outside pressures while ensuring institutions remain
accountable to the public. The challenges highlight-
ed in the study are not exclusive to South Africa;
however, the country’s unique socio-political con-
text adds a layer of complexity that demands careful
attention. The findings have important implications
for policymakers, university leaders, and academics.
There is a pressing need for policies that enhance in-
stitutional autonomy and shield academic freedom
from external interference. Universities should also
aim to diversify their funding sources to lessen their
financial reliance on the state and private donors.
Furthermore, clearer guidelines are needed to bal-
ance academic freedom with public accountability,
allowing institutions to address societal needs with-
out sacrificing their academic integrity. While the
study offers valuable insights, it does have limita-
tions. The purposive sampling method, while rel-
evant, may restrict the generalizability of the find-
ings. Additionally, the reliance on self-reported data
from interviews could introduce bias. Nevertheless,
these limitations are addressed by the study’s strong
methodological design, which includes triangulation
and the use of multiple data sources. The qualitative
approach was selected to better understand the intri-
cate and multifaceted aspects of academic freedom,
as these elements may not be adequately represent-
ed through quantitative methods alone. Recommen-
dations for future research include investigating the
long-term effects of government policies on aca-
demic freedom in South Africa, especially concern-
ing funding and institutional independence. There is
also a need for comparative studies that look at how
academic freedom is exercised in other nations with
similar socio-political environments. Furthermore,
research could examine the influence of technology
and globalization on academic freedom, particularly
regarding the digital transformation of education.
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INTERNAL MIGRANTS IN THE PERCEPTION
OF THE HOST POPULATION OF KAZAKHSTANI CITIES

The purpose of this article is to identify and comparatively analyze the perception of internal mi-
grants by representatives of the host urban society. In the study, a series of focus groups were conducted
in three cities to collect data, namely, Astana, Almaty and Shymkent. Discussion questions focused on
the following topics: the image of the city in the minds of residents; urban identity, sense of attachment
and urban culture; attitudes towards internal migration and internal migrants; practices of interaction
with internal migrants. The article presents some results of the research project IRN AP09058370 “Social
integration of internal migrants into the local community of large cities: social networks, social capital
and development of urban space”, funded by the Ministry of Education and Science of the Republic of
Kazakhstan. The results of the study show that residents of the three cities understand the processes of
internal migration, which they regard as a natural phenomenon. In the cities, there is a division into «us»
and «them», distancing citizens from internal migrants. The findings can be further used to forecast and
adopt certain measures in migration and urban policy.

Key words: city, internal migrants, perception, host society.

C. Cepik>xxaHoBa

Hapxos yHuBepcuteti, Aamathbl, KasakcraH
e-mail: sabira.serikzhanova@gmail.com

Ka3zakCcTaHAbIK KaAaAapAbIH, KaGbIAAQYLLbI
TYPFbIHAAPbIHBIH, iLLKi MUIPaHTTApAbl KaObIAAQYbI

bepiareH MakaAaHblH MakcaTbl GOAbIM  KabblAAQyLUbl KAAAAbIK, KOFaM OKIAAEPIHIH  iLKi
MWUIPAHTTapAbl KAObIAAQYbIH aHbIKTAY >KOHE CAAbICTbIPMAAbl TAaAAQY TabblAaabl. 3epTTey 6apbiChbiHAA
YL KAAQAQ, aTan anTkaHAQ, AcTaHa, AAMaTbl xkeHe LLIbIMKeHTTe aepekTep »KM1Hay YLliH oKyc-TonTap
CepMsICbl XKYPrisinai. TaAkblAayFa apHaAfaH CypakTap KeAeCi TakbIpbINTapFa apHAAAbl: >KEepPriAikTi
TYPFbIHAAPAbIH, KO3KaPaCbIHAAFbI KaAa BEMHECH; KAAaAbIK, COMKECTIK, bIHTbIK, OOAY Ce3imi >koHe KaAa
MBAEHMETI; ILLKI KOLLI-KOHFA >XOHE LUK MUrpaHTTapFa KaTbIHAC; iLUKi MUIPAHTTApPMEH e3apa apeKkeTTecy
Toxipmbeci. Makaraaa KasakcraH Pecny6Aankachl BiAimM >kaHe FbIAbIM MUHUCTPAITT Kap>KblAaHAbIPATbIH
IRN AR09058370 «Ipi KaranapAblH >epriAikTi KaybIMAACTbIFbIHA ilUKI MUrpaHTTapAblH 9AEYyMEeTTIK
VMHTErpaumsiCbl: BAEYMETTIK >XEAiAep, 9AeYMETTIK KanuTaA >K8He KaAa KeHICTiriH AambITy» 3epTTey
>kobacbiHbIH  Kenbip HaTmkeAepi 6GepiareH. 3epTrey HOTMXKEAepi KOepCEeTKeHAENW, YW  KaAa
TYPFbIHAAPbIHbIH, iLLKi KOLWi-KOH MpoLecTepi TypaAbl TYCiHiri 6ap, OHbl TabuFK KyObIAbIC A€M CaHalAbl.
Kaaanapaa «6i3» xxaHe «6eTeH apamaap» Aen 6eAiHy 6ap, OyA KaAa TyPFbIHAAPbIH iLIKi MUrPAHTTapAaH
aAllakTaTtaabl. Hatmxkeaep 6oaallakTa KeLi-KOH MEH KaAa casicaTblHblH OeAriAi 6ip LuapaAapbiH
6oAXKay >kaHe KabbIAAQY YLUIH MaliAAAAHBIAYbI MYMKIH.

Tyiin ce3aep: KaAa, ilKi MUrpaHTTap, KabbiAAAY, KAaObIAAQYLLbI KOFaM.

C. Cepuk>kaHoBa

YHuepcuteT Hapxo3, AamaTbl, KasaxcraH
e-mail: sabira.serikzhanova@gmail.com

BHyTpeHHHe MUIrpaHTbl B BOCNIPUSITUM
NPUHMUMAIOLLLETO HACeAEHUS Ka3aXCTaHCKMX TOPOAOB

LleAblo HacTosILLel CTaTbU SIBASIETCS BbISIBAEHWE U CPABHUTEAbHbIA aHAAM3 BOCMPUSTUS BHYTPEH-
HMX MUIPAHTOB NMPEACTABUTEASIMM MPUHMMAIOLLIErO FTOPOACKOro obuiecTsa. B nccaeaoBaHnm aas cb6opa
AaHHbIX BblAa NpoBeAeHa cepust POKYC-Tpynmn B TPEX ropoAax, B YaCTHOCTM, B I.AcCTaHa, r.AAMATbI U1
r.LLbiMkeHT. Borpocht aast 06cyxaeHUst BbiAn CPOKYCMPOBAHbI HA CABAYIOLLIMX TEMAX: 06pas ropoAa B
NpeACTaBAEHUSIX MECTHbIX XXMTEAeN; FOPOACKas MAEHTUUHOCTb, YyBCTBO MPMBS3AaHHOCTU M FOPOACKas
KYAbTYpPa; OTHOLLEHWME K BHYTPEHHEN MUrpaLmn 1 BHYTPEHHUM MUIPaHTaM; NpakT1Ka B3auMOAENCTBUS
C BHYTPEHHUMM MUIpaHTamu. B cTaTbe nmpeacTaBAeHbl HEKOTOpPblE Pe3yAbTaTbl MCCAEAOBATEAbCKOrO
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npoekta IRN AP09058370 «CoumaAbHasi MHTErpauusi BHyTPEHHUX MUTPAHTOB B MECTHOE COOOLLECTBO
KPYTMHbIX FOPOAOB: COLMAAbHbIE CETU, COLMAABHbIN KarnWUTaA U pa3BUTHE FOPOACKOrO MPOCTPAHCTBay,
hmHaHcHMpyemoro MuHmncTepcTBom 06pasoBaHus 1 Hayku Pecny6amkin KaszaxcraH. Pe3yAbTathbl nccae-
AOBAHUSI MOKA3bIBAIOT, UTO Y KUTEAEl TPexX FOPOAOB eCTb MOHMMaHKe NPOLLeCCOB BHYTPEHHer MUrpa-
LMK, K KOTOPbIM OHM OTHOCSITCS KaK K eCTECTBEHHOMY SIBAeHMIO. B ropoaax HabA0AQeTCs AeAeHre Ha
«CBOMX» U «UY>KMX», AUCTAHLMPYIOLLMX FOPOXKaH OT BHYTPEHHMX MUIPAHTOB. BbIBOAbI B AdAbHewLIeM
MOryT ObITb MCMOAb30AHbI AASI IPOTHO3MPOBAHMS U MPUHATUS TEX UAM UHHbBIX MEP MMIPALMOHHON U

rOPOACKOM MOAUTUKMN.

KAtoueBble CAOBa: ropoA, BHYTPEHHME MUTPaHTbI, BOCTIPUSTUE, NpUHMMatoLLLee 06LLEeCTBO.

Introduction

The need to study the integration of internal mi-
grants and their perception by the host society in the
Kazakhstan context is due to the continuous urban-
ization of the population and the increasing intensity
of internal migration in the country. A significant
part of the migration flow and urban population is
concentrated in large cities such as Astana, Alma-
ty and Shymkent, which make up 37% of the total
urban population of the country (Shaimardanova,
2022).

According to the three-stage theoretical mod-
el, the social integration of internal migrants is a
complex and multidimensional process that can
be divided into three successive stages: circular or
educational migration, urban settlement, and urban
integration (Sun et al., 2022). Each of these stages
has its own characteristics related to the purposes
of migration, the identity of migrants, aspects of so-
cial integration, and the role of urban policies. Ur-
ban integration is the final stage, in which migrants
interact with the local population and take part in
the life of the city. This stage promotes the estab-
lishment of social ties and the formation of social
capital, which is a key aspect of successful integra-
tion. Cultural factors such as linguistic and urban
identity also play an important role in this process,
determining the «visibility» of internal migrants.
Social interaction between rural-urban and urban
migrants and the local population becomes a bridge
that promotes mutual understanding and strengthens
socio-cultural ties. Thus, the understanding of inte-
gration encompasses a mutual, two-way process of
adaptation that develops between migrants and the
host community.

The purpose of this article is to identify and
comparatively analyze the perception of internal mi-
grants by representatives of the host urban society.
The main research focus was to answer the question:
How are internal migrants perceived by the local
population? Understanding these processes is im-
portant for the formation of effective urban policies

aimed at supporting the social integration of internal
migrants and creating a harmonious urban society,
where each member has the opportunity to realize
their potential and contribute to its development.

Literature review

In the Kazakhstani context, various issues of
urbanization and internal migration are covered
in detail in the works of foreign and domestic re-
searchers (Tazhin&Tazhimbetov, 1993; Abzha-
lieva, 2000; Kozhamkulova, 2000; Alexander et
al., 2007; Asanbayev, 2010; Sultangaliyeva, 2010;
Zhusupova&Kenesov, 2012; Danzer, 2013; Nuru-
sheva, 2013). The peculiarities of adaptation and
perception of various categories of internal mi-
grant groups by urban residents, including rural,
intercity (Zabirova, 2002; Makhmutova, 2012) are
determined by their lifestyle, social identity, socio-
economic status and cultural differences, inequality
in terms of their power and resources (Yessenova,
2005; Bissenova, 2017). However, more research is
needed that raises important issues of integration of
internal migrants and at the same time highlights the
role of the host society in this process. It is these
aspects that this study seeks to update and explore in
addition to the existing body of knowledge.

Materials and methods

This study examines the attitude of local society
towards internal migrants as the main structural and
cultural conditions that determine the success of the
integration of internal migrants into urban society.

The empirical basis of the study was formed by
the data of focus groups with local residents of the
cities. In order to identify the attitude of representa-
tives of the host urban society towards internal mi-
grants, a series of focus groups (Belanovsky, 1996)
were conducted in three cities: Astana, Almaty and
Shymbkent.

The study participants were divided into two age
groups: the first group included people aged 18 to
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35, the second group — from 36 to 52 years. The to-
tal number of participants was 52 people, including
26 men and 26 women. The discussion questions fo-
cused on the following topics: the image of the city
in the minds of local residents; urban identity, sense
of attachment and urban culture; attitude towards
internal migration and internal migrants; practice of
interaction with internal migrants.

Conceptualization of concepts and categoriza-
tion of cases and coding were carried out by means
of inductive and then deductive analysis. At the
same time, data collection and analysis, periodically
replacing each other, represented an interconnected
and intertwined process. Processing and analysis of
qualitative data were carried out in the MAXQDA
program.

Results and discussion

Astana, Almaty and Shymkent have a common
origin, associated with the creation of military forti-
fications during the times of Tsarist Russia. Howev-
er, despite this common historical beginning, each
of these cities has undergone a unique development,
which has formed their «character». Migration is
one of the key factors influencing the formation of
urban culture in these cities. Throughout the history
of these cities, they have attracted migrants from
different regions and countries. Migrants brought
with them their own cultural heritage, contributing
to the formation of a multi-layered urban culture of
each of these megapolises.

Attitudes towards internal migration and inter-
nal migrants. Residents of large cities view internal
migration as a natural and necessary phenomenon
caused by various factors, including economic diffi-
culties such as unemployment, low wages, and unfa-
vorable living conditions in rural and other regional
areas. They also believe that internal migration pro-
vides cities with the necessary labor potential:

«As for migration, why not, let them come. La-
bor is always needed in any field. Even people from
the village can demonstrate the qualities of work-
ers that city dwellers don’t have. Why not, let them
come» (female, 37 years old, Astana);

«This is a completely natural process, our at-
titude towards it is the 20th thing because it is the
same all over the world, there is a migration from
small towns, from villages to big cities... and we
have to put up with it, we have to adapt to it, that is,
nothing can be done about ity (male, 47 years old,
Almaty).
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«l understand the newcomers, they are not com-
ing to Almaty because they have a good life, they
are fleeing from dying villages» (male, 26 years old,
Almaty);

« We welcome people who come to the city. Shy-
mkent is expanding, we have no objections or bad
thoughts. They can come and increase the popula-
tion of this place and contribute to its development»
(male, 36 years old, Shymkent).

The image of a migrant in the minds of city
dwellers. An analysis of the opinions of city dwell-
ers allows us to conclude that the city of Shymkent
is experiencing an influx of predominantly young
migrants from villages and small towns. The cat-
egory of young migrants can be divided into two
subcategories: students who come to the city to ob-
tain higher education, and young workers looking
for work and employment:

«Young people come to Shymkent to work, for
example. They mainly come from Turkestan and
other regions. There are many young people... stu-
dents, for example...» (male, 29 years old, Shym-
kent),

«The leading universities are in Shymkent. Our
students come to study from remote areas. Young
families from villages and regions often come to
us. Because now the city of Shymkent is expanding.
Being a metropolis, many residential buildings are
being built for the residents of Shymkent. It’s right
that they come. We don’t mindy (male, 36 years old,
Shymbkent).

Thus, in Shymkent, migration from neighboring
rural and small towns predominates, while migra-
tion from large cities, including Almaty and Astana,
is less common. This observation confirms that the
city’s characteristics, such as its traditional charac-
ter and the prevalence of the Kazakh language, may
influence the choice of migration destination for the
population.

Almaty residents distinguish internal migrants
by gender and age structure, noting that mostly
young migrants of both sexes come to the city.
Among young migrants, the category of students
predominates, who come to Almaty to get higher
education and stay in the city after completing it,
becoming qualified specialists. City residents recog-
nize this category of migrants as «benefity, which
may be since these young people contribute to so-
ciety by working and paying taxes. In addition, the
successful integration of this category of migrants
indicates their ability to accept the norms and values
of the city of Almaty:
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«In my opinion, these are students. A lot of stu-
dents come, and many go on to find employment... A
lot of people come from northern Kazakhstan. From
my observations. And you can also notice that in the
summer our public transport is much freer than dur-
ing school. We have significantly fewer people during
the three summer months. What does this mean? That
students go home in the summer. Therefore, I think
first of all it is the youth, a lot of youth, newcomers in
particular.» (female, 30 years old, Almaty),

«Both genders, not very highly qualified, mostly
rural population, in my opinion. Well, work, well,
probably, if there is a good job... they generally
work everywhere» (male, 47 years old, Almaty).

According to observations by urban residents,
three categories of migrants are distinguished with-
in the urban environment based on their place of
origin: «rural», «from other/northern regions» and
«southerners». The attitude of urban residents to-
wards each of these categories may vary. The first
category — «rural» includes migrants who have
moved from rural areas or villages. The attitude of
the urban population towards this category may be
mixed. On the one hand, they may be perceived as
less educated, which may be accompanied by ste-
reotypes about a low standard of living and men-
tality. On the other hand, their migration may be
perceived as a result of the desire to improve their
living conditions or find better economic opportuni-
ties. The second category — «from cities/northern re-
gionsy includes migrants who have come from other
regions of the country or cities, especially northern
regions. The attitude towards this category is usu-
ally more favourable, since they come from regions
similar to the urban environment in culture and lan-
guage. This may contribute to a more harmonious
adaptation and be more easily accepted by the urban
population:

«l think they are from the countryside. Because
they are students again, these are grants. And
grants are issued more to rural areas, there are cer-
tain quotas there. They are easier to accommodate
in dormitories and so on. I think, percentage-wise, [
think it’s more from rural areas. But there are also
Just from cities. Usually those from big cities are
like that, you know, it’s even difficult to distinguish
them. For example, from Karaganda, from central
Kazakhstan, there from Taldykorgan, it’s difficult
to distinguish them from Almaty residents, I don’t
know, I noticed thaty (male, 27 years old, Almaty).

The third category — «southerners» includes
migrants who came from other southern regions of
the country. The attitude towards this category of

migrants may be associated with the assumption of
some differences in language, culture and lifestyle,
as well as with special economic conditions in their
original regions. This can lead to various stereo-
types or prejudices:

«Well, our migrants in Almaty are mostly south-
erners. Most come from Dzhambul, Shymkent and
regions. Well, I don’t know, I'm not particularly
delighted with these people. We don’t need these
southernersy (woman, 48 years old, Almaty).

Based on the information provided, we can
try to analyze the following categories of internal
migrants in Astana. «Youth» — this category, as in
Shymkent and Almaty, refers to young migrants,
possibly students or graduates who come to Astana
in search of education or work:

«Mainly young people come to us, young peo-
ple, because they believe that Astana is the city of
the future and that here you can achieve something,
develop your business. Let’s say, get a good edu-
cation. We have a lot of young people from differ-
ent cities, regions and, let’s say, according to my
friends, many go to the capital because they think
that this is the city of the future, there are many
prospects here» (woman, 37 years old, Astana).

«Southerners» is a category of migrants who
move from the southern regions of Kazakhstan.
Like Almaty, in Astana this category of migrants
is subject to stigmatization and is the most visible
among other internal migrants:

«As far as I have noticed, people come from
the south wanting to earn more. Well, you can di-
vide them into 2 types: the edgy ones and the kinder
ones. The edgy ones can get to you, if you don’t like
something, they can yell at you, argue. And there
are more good-natured ones, when, for example,
you go to the market, they will accept you as if you
were a brother » (m., 18 years old, Astana).

«Civil servants» — this category includes mi-
grants attracted to work in state organizations or
administrative institutions. This group of migrants
mainly lives on the left bank of the Ishim river and
is associated with this territory. Their presence on
the left bank may be associated with the predomi-
nant placement of state institutions and offices in
this part of the city.

«Handymen» — this category describes migrants
engaged in various physical or unskilled jobs. This
may include construction workers, loaders, cleaners
and market workers, etc.

«My opinion is that the main part, I can safely
say 70%, of internal migrants are government em-
ployees who want to find themselves here and ad-
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vance their careers. The remaining 30 percent, |
believe, are laborers who are trying to find and feed
themselves and their families, because they cannot
survive in their cities with a small salary, and ac-
cordingly they are trying to find a place in the sun
here. We are trying to feed ourselves. And, proba-
bly, students come too. Because they study and stay
here, many work here part-time, they stay here, they
like it here, and many stay here» (woman, 38 years
old, Astana).

The study confirms the presence of several cat-
egories of migrants in Astana, including «civil ser-
vantsy, «handymen», «youth» and «southernersy.
Observations of the study participants indicate that
the bulk of internal migrants in Astana are civil ser-
vants who seek career growth and find themselves
in the city. In addition, a significant portion of mi-
grants are general workers who are looking for op-
portunities to support themselves and their families,
due to difficult conditions and low salaries in their
hometowns. In addition, youth is also a significant
category of migrants attracted by the prospects of
development, education and development of their
own business in Astana. With regard to «southern-
ers» — migrants from the southern regions of the
country, various opinions are expressed, including
negative stereotypes associated with socio-eco-
nomic and cultural differences. At the same time,
the study also points to similarities in behavior and
character between local residents of Astana and mi-
grants from neighboring cities and regions such as
Kokshetau, Pavlodar and Petropavlovsk.

Conclusion
Almost all residents of the three cities have an

understanding of the internal migration processes,
which they regard as a natural phenomenon. They

express an understanding of the current situation:
the lack of work in villages and other regions, which
provokes active migration to their cities. It should
be noted that in the cities of Almaty and Astana,
there is a clear division into «ours» and «strangers,
while in Shymkent such distancing of city residents
from internal migrants is not observed. In Almaty
and Astana, «ours» are those who speak Russian,
who accept and replicate practices characteristic of
urban norms, and do not impose their traditions and
norms «brought» from their native lands. «Strang-
ers», on the contrary, are those who speak Kazakh,
who do not accept urban practices, and impose their
norms and values, alien to city residents. In Shym-
kent, where migration flows originate from nearby
villages and small towns, the division into «ours»
and «others» does not occur. It can be assumed that
this occurs due to the homogeneity of the linguistic
landscape and the similar socio-cultural component.
And this fact can explain why internal migrants
from other, presumably Russified cities, do not mi-
grate to Shymkent.

If we consider internal migrants by category,
we find one common category for all cities — young
people of both sexes who either go to big cities to
get a higher education or to find a job. At the same
time, as the city residents themselves note, this is the
most «good» category, since they integrate into the
urban society easily and also bring good to society.
In Almaty and Astana, there is a category of «south-
erners», which the residents of these cities treat with
prejudice. They are the most «visible», along with
«ruraly, since they differ in their behavioral model
and language factor.

Local residents of the three cities note the ambi-
tion of internal migrants who want to earn money,
get a city higher education, and generally improve
their living conditions.
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THE FORMATION OF PROFESSIONAL PREFERENCES AMONG
HIGH SCHOOL STUDENTS IN KAZAKHSTANI SCHOOLS

The choice of future profession is an important stage in the life of every high school student. Changes
in the labor market transform models and methods of career selection which lead to changes in the
professional preferences of young people. Throughout the career decision-making process, high school
students may encounter conflicts between their interests, personal plans, and external circumstances.
The article provides insights from a sociological study conducted among high school students. The study
aims to examine the process of forming professional preferences of high school students. The sample size
is 558 high school students. The socio-demographic structure of the respondents covers all important
characteristics such as gender, type of school, nationality, and place of residence. According to the re-
sults obtained, the majority of students have made some degree of determination regarding their profes-
sional choice. The influence of career guidance work is evident in making decisions about future profes-
sions. High school students who independently undergo career guidance activities show comparatively
high decisiveness in comparison with high school students who are limited to career guidance activities
within the school. Most high school students have seen changes in their professional preferences over
the past three years, largely influenced by shifts in the labor market and guidance from parents, teachers.

The data obtained can be used to optimize the organization of career guidance work in schools and
to forecast the professional choices of school youth. The theoretical significance is associated with a
deeper understanding of the process of forming professional preferences of high school students, taking
into account various factors and decision-making about profession choice.

Key words: profession, professional preferences, type of school, state school, labor market, career
guidance work.
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KasakcTaH mekTenTepiHiH, )XoFapbl
CbIHbIIN OKYLUbIAQPbIHbIH, K8CiOM YCTaHbIMAAPbIHbIH, KAAbINTACYbI

boaalak, MamMaHABIKTbl TaHAQy 8pbip XOFapbl CbIHbIM OKYLIbIChIHbIH OMIPIHAE MaHbI3Abl KE3€H,
EH6eK HapbIFbIHAAFbI XXaHAPTYAQP >KACTap OpTacblHAA KACiOM YCTaHbIMAAPADIH 63repyiHe bIKMaA eTyAe.
Kacibu TaHAay >kacayAa >KOfapbl CbIHbIM OKYLLbIAAPbIHbIH, KbI3bIFYLILIALIKTAPbl MEH XeKe >KOCrnapAapbl
SK8HE CbIPTKbl OpTa hakTOPAApPbl apachiHAA Kapama-KanLlbIAbIKTap GOAYbl MyMKiH. Makaaaa xorapbi
CbIHbIM OKYLUbIAAPbI aPACBIHAQ XXYPri3iAreH 8AEYMETTaHYAbIK, 3epTTey HOTUXKEAEPI YCbIHbIAFAH. 3epTTey
SKOFapbl CbIHbIM OKYLLIbIAAPbIHbIH K&CiOW YyCTaHbIMAAPbIHbIH KAAbINTACcy epeklleAiKTepiH TaApayfFa
GarbITTaAraH. IpikTey >KMbIHTbIFbI 558 >KOFAPbI CbIHbIM OKYLUbIAAPbIH KYpParAbl. PecroHAEHTTepAiH
SAEYMETTIK-AEMOTrPAUSABIK, KYPbIAbIMbI XbIHbIC, MEKTEMN TUIi, YAT, TYPFbIABIKTbl MEKEH-XKai CEKiAAI
6aPAbIK, MaHbI3AbI KEPCETKILLTEPAI KAMTUABL. AAbIHFAH MBAIMETTEPre CYMEHCEK, OKYLLILIAAPAbIH 6AChbIM
GOAIMI TAaHAQNTbIH MaMaHAbIFbI TyPaAbl 8P TYPAI CEHIMAIAIK AeHrenae wwelim KabbiaparaH. Koacibu
aAnKbIHAAAYAQ KOCIOM HaF AapAQY >KYMbIChIHBIH, bIKMaAbl Gaiikarasbl. ©3 6eTiHwe NpohopreHTaLMSAABIK,
KEHecTep KbI3METiH aAFaH >KOfapbl CbiHbIM OKYLIbIAAPAbIH, 60AALLAK, MAMAHADIFbI TYPaAbl CEHIMAIAIK
AEHreri  MeKTenTe >KYpri3iAreH npoOpUEHTALUMSABIK, >KYMbICMEH LUEKTEAreH KaTapAacTapbiHa
KaparaHAQ >KoFapbiAay. )KOFapbl CbIHbIM OKYLLIbIAAPbIHbIH, GaCbIM KOMLLIAIFiHIH COHFbI YL XbIAAQ KACIOM
YMTbIAbICTapbl 63repreH. ©3repicke eHHeK HAPbIFbIHAAFbI XKaFAai )KOHE aTa-aHaHbIH, MYFaAIMAEPAIH
KEHeCTepi acep eTKeH.

AAbIHFaH MOAIMET KacCiOm GarAapAay >KYMbIC TMIMAIAITIH apTTbipyAd, MEKTEmN OKYLUbIAAPbIHbIH,
KaCcibM TaHAayblH 6OAXKAYAQ KOAAQHBLIC Taba aAaabl. TEOPUSIAbIK MaHbI3AbIAbIK, >KOFapbl CbIHbIM
OKYLUbIAQPbIHbIH, KBCiOM YCTaHbIMAAPbIHbIH, KAAbINTACYbIH 8p TYypAi (haKTOpAAp bIKMAAbIH eckepe
OTbIPbIMN TYCiHyre Heri3 6oAybIMeH 6ANAAHBICTbI.

Ty#iH ce3aep: MaMaHAbIK, K8CiOM yCTaHbIMAAP, MEKTEN TuMi, MEMAEKETTIK MeKTer, eHOeK HapblIfbl,
KaCibn GarAapAay XKYMbICbI.
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®dopmupoBaHue NMPohecCMOHAAbHBIX MPEANOYTEHUH
CTapLUEKAACCHUKOB Ka3aXCTaHCKMX LLKOA

Bbibop 6yAylern npogeccun SBASETCS BaXKHbIM 3TAroM B >KM3HM KAXKAOMO CTApLIEKAACCHMKA.
[Npeo6pa3oBaHms Ha pbiHKE TpyAa POPMUPYIOT HOBbIE MOAEAM 1 hOPMbI BbiGOpa npodeccmm, KoTo-
pble BEAYT K M3MEHEHUSM B NPOECCUOHAAbHBIX MPEANOUTEHUAX MOAOAEXKM. B npouecce BbiGopa npo-
checcrm MOryT BO3HMKHYTb MPOTUBOPEUMSI MEXKAY MHTEPEeCcamn M AMUHBbIMM NMAAHAMM CTapLLIEKAACCHMKA
M BHELLUHEN MO OTHOLIEeHUIO K HeMy CUTyaumein. B cTaTbe npeAcTaBAeHbl AQHHblE COLIMOAOrMYECKOro
UCCAEAOBaHMS, MPOBEAEHHOIO CPeAM CTapLUeKAACCHMKOB. MccaepOBaHME HamnpaBAEHO Ha M3y4deHue
npouecca (hopMMpOBaHMs NMPOECCUOHAAbHBIX MPEANOYTEHMI CTapLLUEeKAACCHUKOB. O6bem BbIGOPKM
cocTaBAsieT 558 crapluekaaccHukoB. CoumanbHO-AeMorpadmyeckast CTPYKTypa pecroHAEHTOB OXBa-
TbIBAeT BCE BaXKHbIE XapPaKTEPUCTUKM, TakMe Kak — MOA, TUIM LWKOAbl 0OyUYeHMs, HAUMOHAALHOCTb U
MecTo npoxumBaHus. COrAacHO MOAYUYEHHbIM pe3yAbTaTaM, GOAbLUIMHCTBO CTAPLUIEKAACCHWKOB Orpe-
AEAVAUCH C MPOgEeCCMOHAAbHbIM BbIGOPOM B pasHon cTeneHn. B Bbibope Gyaylieit npodeccum npo-
CAEXXUBAETCS BAUSHME AOMOAHUTEABHOM NPO(OPUEHTALMOHHOIM PaboTbl. CTapLIEKAACCHMKM, KOTOPbIE
CaMOCTOSITEAbHO MPOXOAMAM MPOPOPUEHTALMOHHYIO PabOTy BHE LUKOAbI, MPOSIBASIOT CPABHUTEAbHO
BbICOKYIO PELIMTEABHOCTb B BbIGOPE NPOMeccu B CPAaBHEHMM CO CTAPLIEKAACCHMKAMM, KOTOpPbIe orpa-
HUUYMAMCH TPOXOXKAEHMEM TOALKO MPOOPUEHTALMOHHOM PaboThbl B LKOAE. Y BOAbLIMHCTBA CTaplie-
KAQCCHMKOB 3a MOCAEAHME TPWU FOAQ MEHSIAUCH MPOMECCUOHAAbHbBIE MPEANOYTEHUS, BCAEACTBUE MU3-
MEHEHMI1 Crpoca Ha PbIHKe TPYAQ, PEKOMEHAALIMI POAUTEAEN 1 YUMTEAEH.

[NoAyueHHble AaHHblE MOTYT 6GbITb MCMOAb30BaHbl B ONTUMM3ALMK OpraHM3aumMu npodopreHTaLm-
OHHOWM PaboTbl B LIKOAAX, B MPOrHO3MPOBAHUM MPOMECCUOHAALHOIO BbIGOPA WKOABHOM MOAOAEKMU.
TeopeTuueckas 3HaUMMOCTb CBSI3aHa C YrAyOAEHMEM MOHMMAHUS npolecca (hopMUpoBaHus npodgec-
CMOHAABHbIX MPEAMOYTEHMIA CTAPLLIEKAACCHUKOB C YUETOM Pa3AMYHbIX (DAaKTOPOB M MPUHSTUS peLleHus

o Bbibope npodpeccuu.

KaroueBble caoBa: npoeccusi, NpodeCcCMOHaAbHbIE MPEANOYTEHMS, TUI LLUKOAbI, FOCYAQPCTBEHHast
LLIKOAQ, PbIHOK TPYAQ, NpochopmeHTaLMoHHas paborTa.

Introduction

Success in one’s professional life largely de-
pends on the choice of future profession. Choosing
a profession is linked both to social mobility and
to socio-economic inequality, which persists into
adulthood (Robertson, 2014; Bubi¢ and IvaniSevié,
2016). Choosing a profession within society is re-
garded as a social process wherein individuals, who
are the decision-makers, possess an understanding
of the professional division of labor. They are aware
of distinct job roles, the requisite knowledge, skills,
and abilities (specialties) needed for specific tasks
or professions, as well as the methods for acquiring
these competencies. Moreover, they recognize the
opportunities available for applying these skills and
knowledge.

The complexity of selecting a profession in-
creases with age, as noted by Gati and Saka (2001).
Young children tend to express their ideal career as-
pirations, focusing on what they envision for their
future. However, as children mature, their perspec-
tive on career choice evolves into a dynamic inter-
play between personal growth and external influ-
ences, as observed by Howard and Walsh (2011).

During the career decision-making process, adoles-
cents undergo a phase of self-discovery, where they
contemplate their aspirations and explore various
available pathways, as highlighted by Porfeli and
Lee (2012). Opting for the right career path not only
nurtures individuality but also contributes signifi-
cantly to long-term well-being and job satisfaction
(Kunnen, 2013).

Scholars identify two type of strategies in higher
education choice made by school leavers. The first
can be described as strategy where higher education
identified as a social lift while the second — as an op-
portunity to belong to a certain social group. There-
for it is customary to distinguish two classical ap-
proaches to the study of educational strategies such
as structural and subjective which are based on the
understanding of education as one of the key mecha-
nisms of individual socialization. Within the frame-
work of the structural approach, obtaining an educa-
tion is considered as achieving an appropriate social
status, which is associated with rational grounds
for choosing a future profession, qualifications and
form of employment (Jardim et. al., 2017). At the
same time, designing an educational trajectory is of
great importance from the point of view of a gradu-
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ate’s economic preferences, since education is a cer-
tain indicator and allows us to assume a certain level
of future wages and general well-being of a person
(Deneulin et. al., 2009). The subjective approach
involves analyzing the activity of the students as a
subject implementing the strategy and chosen line
of behavior during the educational process which
are guided by their own needs and desires. In this
vein, students’ educational strategies are described
in the works of I. Green-Demers, E. A. Skinner, M.
J. Belmont and others (Legault et.al., 2006), which
involved studying the motivation of students, the
goals set and the chosen means of achieving it, de-
termined by the values and ideas of the social en-
vironment (Jardim et.al., 2017). However, There is
a growing trend in the importance of higher educa-
tion for success in life and the significance of socio-
economic factors in the choice of higher education
(Baker et al., 2007), which has a powerful impact
on the formation of educational strategies based on
status and success in obtaining higher education.

American studies concerning university choice
by school leavers highlight rational economic mod-
el, social model and expanded model which com-
bines characteristics of both models. Rational eco-
nomic model can be measured by indicators such as
financial restrictions, the reputation of the universi-
ty, future professional career and earnings while so-
cial model contains the influence of cultural and so-
cial capital — socio-economic background, prospects
and academic achievements of students. Expanded
model consists of factors such as cultural and social
capital, support from college advisors and faculty,
college status, and grant support (Kinzie et al., 2004)

Additionally, social dynamics play a pivotal
role, influenced by key influencers such as family
members, educators, caregivers, peers, and societal
obligations (Wu et al., 2015). Individuals swayed by
these interpersonal dynamics highly regard the per-
spectives of significant figures in their lives, often
seeking guidance and depending on their input. At
times, they may even compromise their own aspi-
rations to accommodate the preferences of others
(Guan et al., 2015).

Research indicates that cultural norms signifi-
cantly impact the career decisions of young indi-
viduals (Wambu et al., 2017; Hui et al., 2018; Tao
et al., 2018). Culture, defined as the shared mindset
distinguishing one community from another, has
been extensively analyzed across diverse nations.
Students, from countries where individualistic cul-
ture 1s dominated, tend to consider their own inter-
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ests in making higher education choice. It is com-
mon for western and US societies. Students who are
originally from countries where collectivistic cul-
ture is dominant usually demonstrate different pat-
tern in process of decision-making. They experience
significant impact of social environment, group val-
ues and parents’ advice. It is common for students
from Asian and African countries (Hofstede, 2011).

In the process of making career decisions, in-
dividuals often encounter conflicts between their
personal interests, plans, and external factors, which
can result in substantial adjustments to their plans.
The stability of graduates’ interests and attitudes
significantly influences their career choices, high-
lighting the importance of having strong convictions
rather than being swayed by random circumstances.
This stability is essential for attaining high levels
of productivity and job satisfaction among young
professionals.Contemporary researchers, both do-
mestic and international, highlight the significance
of motivation in individuals’ professional self-de-
termination, which is a key aspect of personal self-
realization.

Scientific research methodology

The article presents the results of a survey con-
ducted in the cities of Shymkent, Almaty, Astana,
and in the Almaty and Turkestan regions. The sam-
ple size consisted of 558 high school students, in-
cluding 114 (20.4%) from Shymkent, 79 (14.2%)
from the Turkestan region, 145 (26%) from the
Almaty region, 114 (20.4%) from Almaty, and 106
(19%) from Astana. In the Turkestan region, the
survey was conducted in the Zhetysai district, and
in the Almaty region, in the cities of Shelek, Talgar,
and Raiymbek districts. In total, 424 respondents
(76%) were from urban areas and 134 (24%) from
rural areas. The socio-demographic structure of the
respondents covers all important characteristics.
84.6% of the surveyed students attend general edu-
cation schools, 24.4% attend specialized schools,
and 6.4% attend Nazarbayev Intellectual Schools
(NIS). 47.5% of students study in the Kazakh de-
partment, and 52.5% study in the Russian depart-
ment. Regarding nationality, students of Kazakh
nationality prevail — 76.9%, followed by Russian
— 7.7%, Uzbek — 5.9%, Uyghur — 32 (5.7%), and
representatives of other nationalities (Tatar, Korean,
German, Greek, Ukrainian, Iranian, Azerbaijani,
Turkish) — 3.8%. The obtained data were processed
using SPSS version 21.
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Results and discussion

Professional choice of high school students.
According to the obtained data, the majority of stu-
dents have determined their professional choice to
varying degrees: 59.7% have fully decided, 30.5%

are more inclined to do so. Among the surveyed
youth, the proportion of those undecided about their
professional choice is 9.9%. Analysis by gender
in terms of professional self-determination did not
reveal statistically significant differences. The data
are presented in Table 1.

Table 1 — Distribution of answers to the question “Have you determined your professional choice?” by gender

Gender
Ne Response options Total in sample
Male Female
1 Yes 60,7% 58,7% 59,7%
2 Rather yes 29,4% 31,5% 30,5%
No 9,9% 9,8% 9,9%

The analysis of the question “Have you deter-
mined your professional choice?” by school type
where students study demonstrates several differ-
ences. Students studied in specialized schools tend
to be curtain about their coming professional choice
compared to students studying in public schools.
The proportion of respondents who have already
decided about professional choice is 64.0% among
specialized schools’ students while among pub-
lic school students their proportion is 58.9%. The

proportion of students who have not decided yet
about which profession to choose is 9,9% in sample.
Among specialized schools’ students their rates are
lower compared to public school students for 2.1%.
This variance can be attributed to differences in the
intensity of career guidance initiatives between the
two types of schools, with specialized schools gen-
erally providing more robust career guidance pro-
grams than general education schools. Detailed data
can be found in Table 2.

Table 2 — Distribution of answers to the question “Have you determined your professional choice?” by school type

. School type
Ne Response options —
General state Specialized
1 Yes 58,9% 64,0%
2 Rather yes 30,9% 27,9%
No 10,2% 8,1%

Language is one of the indicators of self-iden-
tification for an individual. Therefore, we decided
to analyze the question regarding professional self-
determination in terms of the language of instruc-
tion in school. This analysis suggests that students
who are instructed in Kazakh are more inclined to
have finalized their professional decisions. Among
students taught in Kazakh, the overall proportion
of those who have settled on a career path stands
at 93.6%, whereas among those instructed in Rus-
sian, this figure is lower at 86%. Consequently,
the percentage of students who remain undecided

about their professional choices is twice as high
among those taught in Russian compared to their
Kazakh-speaking counterparts, with rates of 13%
and 6.4%, respectively. The data are presented in
Table 3.

In making decisions about future professions,
the influence of the type of career guidance work
is also evident. Students who independently under-
went career guidance activities demonstrate com-
paratively higher decisiveness in their choices com-
pared to students who limited themselves to career
guidance activities provided by the school.
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Table 3 — Distribution of responses to the question “Have you determined your professional choice?” by language of instruction in

school
) Language of instruction in school
Ne Response options -
Kazakh Russian
Yes 64,5% 55,3%
2 Rather yes 29,1% 31,7%
No 6,4% 13,0%

Ranking the responses regarding the choice of
professional activity indicates an increasing attrac-
tiveness of natural sciences among school students.
Thus, one-third of the students plan to choose natural
sciences, constituting 30.5% of the total. The attrac-
tiveness of social and humanitarian sciences remains
stable, with 26.7% of students deciding to study in

this field. Information technology completes the top
three attractive professional fields, with 21.3% of
surveyed students planning to pursue careers in this
area. Less attractive professional trajectories among
students include economics and legal sciences, with
only 9.5% of students planning to study in these
fields. The data are presented in Table 4.

Table 4 — Professional Directions Preferred by High School Students

Ne Professional Fields Responses
1 Natural Sciences 30,5%

2 Social and Humanities Sciences 26,7%

3 Information Technology 21,3%

4 Technical Sciences 18,8%

5 Foreign Languages 17%

6 Art 10,2%

7 Economic Sciences 9,5%

8 Legal Sciences 9,5%

A comparative analysis of students’ professional
preferences by regions shows that in the Almaty re-
gion, “Natural Sciences” and “Social and Humani-
ties Sciences” were the most preferred, at 31.7% and
26.2%, respectively. In the city of Almaty, “Natu-
ral Sciences” and “Information Technologies” are
32.5% and 28.1%, respectively. In the capital, “Social
and humanities” is 32.1% and “Natural sciences” is
23.6%. In the city of Shymkent, “Social and humani-
ties” and “Natural sciences” are equally attractive
28.9%. In the Turkestan region “Natural sciences” is
36.7% and “Social and humanities” is 30.4%.

It is important to take into account that the ma-
jority of students (82.5%) have changed their pro-
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fessional preferences over the past three years, of
which 45.3% changed their professional choice
significantly, 37.2% changed their initial choice
slightly.

The main factors that influenced changes in the
professional preferences of students are: 1) changes
in the labor market, 2) advice from parents, rela-
tives, friends, 3) availability of employment in dif-
ferent areas of employment. Every third graduate
takes the above factors into account when choosing
a future profession. The least important factors are:
vocational guidance at school and the work of uni-
versities and colleges to attract applicants. The data
is presented in Table 5.
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Table 5 — Factors influencing the professional choice of high school students

Factors of choice Percentage of observations
Changes in the labor market and demand for professions 38,0%
Advice from parents, relatives, and friends 37,8%
Availability of employment opportunities in different fields of work 37,1%
Changes in their interests for self-realization 34,6%
State educational policy (support for universities, number of grants, etc.) 31,5%
Information on the Internet and in the media 26,9%
Self-obtained information from educational organization websites 12,0%
Professional orientation in school 6,8%
Work of universities and colleges to attract applicants 4,8%

High school students who strive to receive a
grant make up 85.6%. Accordingly, the share of
those planning to study for a fee or at a foreign
university is 14.4%. A comparative analysis dem-
onstrates that the rate of those wishing to study
on the basis of a state grant is higher among high
school students of regional and regional schools in
comparison with their peers studying in the cities of
Almaty, Astana and Shymkent. Differences are also
observed in the following indicators:

- by type of school: high school students of gen-
eral education schools more often show a desire to
receive a state grant in comparison with high school
students of specialized schools, respectively 86.1%
and 84.9%.

- by language of instruction: high school stu-
dents of Kazakh-language schools are more likely

to receive a grant (87.9%) compared to students of
Russian-language schools (83.6%).

The ranking of respondents’ answers regarding
educational plans after graduation shows that the
majority of high school students strive to enroll in
the best universities, including those located in large
cities. High school students also pay special atten-
tion to the proximity of the university when plan-
ning their education after graduation. Studying at a
college or secondary specialized educational institu-
tion is the least attractive for high school students;
only 1.3% plan to study in these types of educa-
tional institutions. The desire to study at a foreign
educational institution prevails among high school
students from urban schools, in particular the cities
of Almaty and Shymkent. The data is presented in
Table 6.

Table 6 — Educational plans of high school students after graduation

Educational Plans After Graduation Percentage of observations
To enroll in a Kazakhstani university that provides the best education in the chosen field 47,8%
To receive education at universities in the largest cities of Kazakhstan — Astana and Almaty 32,9%
To enroll in a university in my city or the nearest city 30,9%
To enroll in a foreign university that offers the best education in the chosen field 22,8%
To enroll in a university where there are more chances of receiving an educational government grant 15,5%
To start working 9,5%
To obtain a profession in a college or vocational school 1,3%

115



The formation of professional preferences among high school students in Kazakhstani schools

Analysis of respondents’ answers to the ques-
tion “Have your professional preferences changed
over the past 3 years?” indicates that the overwhelm-
ing majority of high school students changed their
professional preferences to varying degrees: 45.3%
changed to a significant extent and 39.2% to a slight
extent. Only 11.8% of all surveyed respondents
have not changed their initial professional prefer-
ences over the past 3 years. The share of students
who did not have specific professional preferences
is 3.6% while rest of the students have decided on
their professional preferences. The data is presented
in Table 7.

84.5% of all students surveyed changed their
initial professional preferences to varying degrees
within three years. Analysis of factors shows that

the top three reasons for changes are: transforma-
tions in the labor market and demand for profes-
sions — 38.0%, advice from parents, relatives,
friends — 37.8% and availability of employment in
various fields of employment — 37.1%. The signifi-
cance of such factors in the transformation of stu-
dents’ professional preferences indicates that they
are sensitive to changes in the labor market and em-
ployment opportunities in the process of profession-
al self-determination. The least significant factor in
changing the professional preferences of students is
professional orientanion organized by universities
and colleges to attract applicants. Only 4.8% of all
respondents noted it as a factor that influenced their
decision to change their professional preferences.
All data are presented in Table 8.

Table 7 — Distribution of answers to the question “Have your professional preferences changed over the past 3 years?”

Ne Response options Percentage
1 Yes, significantly 453

2 Yes, insignificantly 39,2

3 No 11,8

4 There were no special preferences 3,6

5 No answer 4

Table 8 — Factors that influenced the transformation of professional preferences of high school students over the past 3 years

Ne Factors Percentage
1 Changes in the job market and demand for occupations 38,0%
2 Guidance from family members, relatives, and acquaintances 37,8%
3 Job prospects across diverse employment sectors 37,1%
4 Changes in self-realization interests 34,6%
5 State educational policy (support for universities, number of grants, etc.) 31,5%
6 Information on the Internet, informational media 26,9%
7 Self-obtained information from educational organization websites 12,0%
8 Universities” and colleges’ efforts to attract prospective students 4,8%

A comparative analysis of the significance of
factors in changing the professional preferences of
high school students by gender illustrates that there
are no statistically significant differences. There are
minor differences in the ranking of the importance
of the following factors: (1) availability of employ-
ment in different areas of employment, (2) informa-
tion on the Internet, information media, (3) the work
of universities and colleges to attract applicants.
The importance of employment availability in dif-
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ferent areas of employment is slightly higher among
female high school students compared to male high
school students and the figure is 17.0% and 15.2%,
respectively. The same trend is observed in assess-
ing the importance of “information on the Internet,
information media”; this factor is slightly more im-
portant for girls than for boys, 12.1% and 11.3%, re-
spectively. The work of universities and colleges to
attract applicants, on the contrary, is slightly more
important for boys (2.8%) than for girls (1.5%), but
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in general, in the hierarchical ranking, this factor is
the least important in both groups. The data is pre-
sented in Table 9.

The hierarchy of factors influencing the change
in professional orientations among high school stu-
dents over the past three years remains consistent
across different school types. However, there is a
slight difference in the degree of significance of in-
dividual factors, such as: (1) changes in the labor
market and demand for professions; (2) state edu-
cational policy (support for universities, number of
grants, etc.); (3) information on the Internet, infor-
mational media. In forming professional prefer-
ences, changes in the labor market and demand for
professions are more significant for students in gen-
eral education schools, with percentages of 19.9%

and 16.0%, respectively. However, it is worth not-
ing that this factor is among the top three factors
in importance for both groups in changing students’
professional preferences over the past three years.
Additionally, state educational policy (support for
universities, number of grants, etc.) is more signifi-
cant for students in specialized schools compared to
those in general education schools, with percentages
of 15.6% and 13.4%, respectively. However, infor-
mation on the Internet, informational media is less
significant for students in specialized schools: only
8.6% of students in specialized schools rely on this
source in reassessing their professional preferences,
while among students in general education schools,
the percentage is 12.2%. The data is presented in
Table 10.

Table 9 — Influential Factors Shaping High School Students’ Career Preferences Over the Past 3 Years, Segmented by Respondents’

Gender

Ne Factors Gender

Male Female
1 Changes in the labor market and demand for professions 16,7% 16,4%
2 Advice from parents, relatives, and friends 16,6% 16,4%
3 Employment opportunities in various fields of employment 15,2% 17,0%
4 Changes in self-realization interests 15,6% 14,6%
5 State educational policy (support for universities, number of grants, etc.) 13,7% 13,7%
6 Information on the Internet, informational media 11,3% 12,1%
7 Self-obtained information from educational organization websites 5,0% 5,5%
8 Professional orientation in school 3,1% 2.8%
9 Universities’ and colleges’ efforts to attract prospective students 2,8% 1,5%

Table 10 — Factors Impacting the Evolution of High School Students’ Career Preferences in the Last 3 Years, Categorized by School

Type and Language of Instruction

School type Language of study
Factors . -
General Specialized Kazakh Russian
Changes in the labor market and demand for professions 16,0% 19,9% 17,4% 15,8%
Advice from parents, relatives, and friends 16,7% 15,1% 16,1% 16,8%
Employment opportunities in various fields of employment 16,3% 15,6% 16,1% 16,2%
Changes in self-realization interests 15,2% 14,5% 14,4% 15,7%
State educational policy (support for universities, number of 13.4% 15.6% 14.1% 13.4%
grants, etc.)
Information on the Internet, informational media 12,2% 8,6% 13,4% 10,2%
S.elf-obtamed information from educational organization web- 5.1% 5.9% 4.8% 5.6%
sites
Professional orientation in school 3,0% 2,7% 2,3% 3,5%
Universities’ and colleges’ efforts to attract prospective students 2,1% 2,2% 1,5% 2,7%
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Regarding the language of instruction, varia-
tions are noted in the following aspects: (1) shifts
in the labor market and profession demand, (2)
alterations in self-fulfillment interests, and (3) ac-
cess to information on the Internet and media. The
impact of labor market changes and profession
demand on reshaping professional preferences is
more pronounced among students instructed in
Kazakh compared to those in Russian. 17.4% of
students in Kazakh-language classes and 15.8% of
students in Russian-language classes changed their
professional preferences based on this factor. In
contrast, the impact of alterations in professional
interests is more significant among students re-
ceiving instruction in Russian compared to those
in Kazakh, with the proportion of students alter-
ing their professional preferences due to this fac-
tor being 15.7% in the Russian group and 14.4%
in the Kazakh group. Furthermore, information
sourced from the Internet and media holds greater
significance for students instructed in Kazakh than
for those instructed in Russian, with respective
proportions of 13.4% and 10.2%. Full data is pre-
sented in Table 10.

Conclusion

The professional preferences of high school se-
niors are shaped by socio-economic and political
changes. According to the obtained data, the major-
ity of high school students have determined their
professional choices to varying degrees. However,
a comparative analysis by school type indicates that
students from specialized schools have been more
decisive in their choices. The influence of the type
of career guidance activities is also evident in mak-
ing decisions about future professions. High school
seniors who have independently undergone career
guidance activities demonstrate comparatively
higher determination in their choices compared to

students who have relied solely on school-based ca-
reer guidance.

It is important to note that the majority of high
school students have changed their professional pref-
erences over the past three years. The main factors
influencing these changes include: 1) changes in the
labor market, 2) advice from parents, relatives, and
friends, and 3) availability of employment opportuni-
ties in various fields. One-third of high school seniors
consider these factors when choosing their future
profession. The least significant factors include: pro-
fessional guidance in schools and the efforts of uni-
versities and colleges to attract applicants.

Ranking the factors by their importance in
changing professional orientations over the past
three years among high school seniors, by school
type, shows that the hierarchical structure is iden-
tical in both groups. While there exists a minor
distinction in the level of significance attributed to
specific factors, including (1) changes in the labor
market and profession demand, (2) state educational
policies (such as university support and grant allo-
cation), and (3) information accessed through the
Internet and media, it is evident that “changes in the
labor market and profession demand” hold greater
importance in shaping the professional preferences
of students attending specialized schools compared
to those in general education schools. Conversely,
students in specialized schools assign comparative-
ly less significance to information sourced from the
Internet and media. Thus, modern trends in
the labor market and new requirements for special-
ists necessitate a proper assessment of one’s atti-
tudes and abilities, as well as consideration of labor
market needs. Traditional career choice strategies
among school youth lead to ineffective employ-
ment. Currently, global socio-economic changes in
the structure of the national economy and the value
priorities of school youth are shaping new models
and forms of career choice.
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CBIPTKBI PELICH3EHTTEP MEH FhIIBIMH PEJAKTOpP MaKYJIIaFaHHAH KeWHiH jKyprizinesi.

Makasa KYpbLIbIMBI:

Bipinwi oem:

- Bipinmi xo1 — FTAMA newmipi (epexie xargainapaa 90XK), TeHecTipy — coi *kak kuek OOHbIHIIA, Kapilm — jkapThuiai
KaJIBIH.

- Makana araysl (TakpIpbin) MaKaJaHbIH MOHI MEH Ma3MYHBIH KOPCETE OTBIPBII, OKBIPMAH Ha3apbIH ayapybl KaKeT. ATaybl
KbICKA, aKIapaTThIK OOJIybl )KOHE JKaproH HeMece KbICKapTyJiap 0oiMaybl Kepek. TaKbIPBINTBHIH OHTAHIbI Y3BIHIBIFE — 5-7 co3
(xeiibip xargaiinapaa 10-12 ce3). MakanaHblH aTaybl OpbIC, Ka3ak JKOHE aFbUIIIBIH TUAEPIHIE YCBIHBUTYBI THIC. Makana ataybl
JKapThUTail KaJbIH KapiMieH Killli opinTepMeH, TEHeCTipy — opTachIHaa Oepinei.

- Makana aBTopbi(yiapsl) — ATbI — JKOHi, )KYMBIC OpHBI (yliectec), Kaia, e, email-opbic, Ka3ak »oHe aFbUIIIbIH TiIIepiHIe.
ABTOpIap Typasbl MOJIIMETTEp JKail KapilieH Killli opinTepMeH, TeHeCTIpiyi — OpTachlHIa KYHiH/Ie YChIHBUIA/bI.

- AHJarna opbIc, Ka3ak jKoHe aFbUIIIBIH TUTAepinae kenemi 150 ce3aeH kem emec.

- Annarna KypbutbiMbl keneci MIHAETTI tapmakTap/apl KAMTHIBL:

- 3epTTey TaKbIPBIOBI Typabl Kipiche co3.

- FputbIMU 3epTTeYIiH MaKcaThl, HETi3ri OaFBITTApbl MEH HSSUIaphI.

- JKYMBICTBIH FBUIBIMH KOHE MPAKTUKAJIBIK MAHbI3bIHBIH KbICKAIIA CHIIATTAMACHI.

- 3epTTey o/liCHaMaChIHbIH KbICKAIA CUTIATTAMACHI.

- Herisri HoTIXenep MeH Tanjaay, 3epTTey )KYMBICBIHBIH KOPBITBIH/IbLIAPEI.

- Kypriziiaren 3epTTeyaiH KYHIBUIBIFI (OCHI )KYMBICTBIH THICTI Oi1iM cajachiHa KOCKaH yJIeci).

- JKYMBIC KOPBITBIHABUIAPBIHBIH MPAKTHKAIBIK MOHI.

- Tyi#tinai ce3mep/ce3 TipkecTepi — caHbl 3-5 cO3/IeH OpbIC, Ka3aK JKOHE aFbUIIIBIH TUTACPiH/Ie.

Keneci oem (acana):

- Kipicre keneci Heri3ri aJeMeHTTEpACH TYPabL:

- TakpIpblll TaHAAYbl HETI3/CY; TAKbIPHIITHIH HeMece MOCeNeHIH KekelkecTimiri. HeriziH KamayumibuiapaslH Toxipudecin
CHIIATTAy HETi3iH/Ee TaKbIPHINTHI TaHIAYIbl HEri3AeyAe MpoOIeMabIK JKaFIaiiblH 00Iybl Typaibl xabapiaHaibl (3epTTeyIepain
OonMaybl, jkaHa HBICAHHBIH maiaa Oomybl skoHE T.0.). TaKBIPBIITBIH ©3EKTUIIN OCHl HBICAH[BI 3€PTTEYre IEreH >Kasllbl
KBI3BIFYLIBUIBIKIICH aHBIKTAJIa/Ibl, OIpaK TybIHIaFaH CYpaKTapFa TOJBIK XayanTapAblH O00JIMaybIMEH, OJ1 TAKBIPBIITBIH TEOPHSIIBIK
HeMece MPAKTUKAIbIK MaHbI3/(bUIBIFBIMEH JIOJICIICHE .

- JKYMBICTBIH HBICAaHbIH, TAKBIPBIOBIH, MAKCATTAPbIH, MIHACTTEPIH, OAICTEPiH, TOCUIACPiH, TMIOTE3aChIH )KOHE MOHIH aHBIKTAY.
3epTTey/iH MaKcaThl TE3UCTIH J9JIeINI, SFHU 3ePTTEY TaKbIPBIOBIH aBTOP TAHJIaFaH ACIIEKTi/Ie YChIHYMEH OaiIaHbICTBI.

- AkmapaTTap MeH djicTep — aKmaparTapMeH MEH JKYMBIC OapbIChIH CHUIIATTay/aH, COHAal-aK MaiJaTaHbUIFaH OIICTEePIiH
TOJIBIK CUTIATTAMACBIHAH TYPYbI KEpEK.

- 3epTTey MOINIMETIHIH CHIATTaMachl HEMece Ma3MYHbI OHbBIH CallajblK JKOHE CAHJIBIK JKAaFbIHAH KOPCETUTyiH KaMTHIBL.
ManimMeTTep cHIaTTaMachl — TYKBIPBIMIAP MEH 3epPTTEY 9ICTEPiHIH TYPBICTBIFBIH aHBIKTANTBIH (aKkTOpIapabiH Oipi.

- By 6enimae MoceneHiH Kajail 3epTTereHi CunaTTanaas: OypbiH KapusulaHFaH OesriIieHreH npoleIypanapabl Kaifraramaii-
aK TONBIK aKmapar Oepy; MaTepuaiiap MeH oJicTepii KOoJigaHy Ke3iHIe MIHAETTI TypJAe JKaHAIBIK €HTi3¢ OTBIPBIM, OHiCTep.i
(GarmapiaamanslK skacaKTaMaHbl) COMKECTEHIIPY XKoHe MaTepHaIAapAbl CUIIATTAY KOJIJAHbLIAIbI.

* FbuibIMu op1icTeMe MbIHATAP/bl KAMTYBI KePEK:

— 3epTTey CypaKTaphl;

— aJIFa KOMBUIFaH TUMoTe3a (Te3uc);

123



— 3epTTey Ke3eHJepi;

— 3epTTey dIicTeEpi;

— 3epTTey HOTHXKEIepi.

- OnebueTKe 10Ty CeKIMAChIHA — HIeTEI aBTOPIAPbIHBIH aFbUIIIBIH TUTIHICTI 3€pTTEIETiH TaKbIPHIOb! OOMBIHIIA ipTrei KoHe
kaHa eHOekTepi (15 eHOekTeH Kem emec), OChl eHOEKTEepAiH FRUIBIMH YJIECi TYPFBICBIHAH Tajay, COHAAal-aK Ci3 03 MaKalaHbI3/1a
TOJBIKTHIPATHIH 3€PTTEYIET] OJIKBUIBIKTAP KAMTBUTYEI THIC.

- JKymbICKa KaTBICHI JKOK KOITETeH ClITeMelep HeMece O31HI3IH JKeTICTIKTepiHi3 Typaibl OpPBIHCHI3 IIKipiep, ajIbIHFbI
JKYMBICBIHBI3Fa cintemenep 6omybiHa JKOJI BEPIJIMEYI KAXKET.

- Hotmxenep sxone Tannay sxacay O6eiMiHe — Ci3 alFaH 3epTTey HOTIDKEICPIH TalAay KOHE TalKblUiay KelTipineai. 3epTrey
OapbICHIHIA aNlbIHFAH HOTIDKENEp OOWBIHIIA KOPBITBIHABUIAP KENTipije[di, Herisri MoHi ambuiaabl. byn, MakagaHbH MaHbBI3IbI
OemiMaepiHiH Oipi. MyHIa Ci3miH KYMBICHIHBI3IBIH HOTIKEIEPIH Taj/ay JKOHE albIHFBI )KYMBICTApMEH, TajlayJlapMeH >KoHE
KOPBITHIH/IBUIAPMEH CalIBICTBIPFAH/IA THICTI HOTIKENIEPAl TAIKbUIAY KaXKeT.

- KOpBITBIHIBI, TYKBIPBIM — OCBI KE3€HIEr! XXYMBICTH KOPBITBIHABLIAY JKOHE JKAJINBUIAY; aBTOP YCHIHFAH TYXKBIPBIMHBIH
AKUKATBIH pPacTay >KOHE aJIbIHFaH HOTIKENEpAl €CKepe OTBHIPBIN FBUIBIMU OUTIMHIH ©3repyi Typasbl aBTOP/BIH KOPBITHIH/IBICHI.
KopsIThiHbUIap AepeKci3 Gonmaybl Kepek, ojap Oenrini 6ip FhUIBIME caslaJlaFbl 3ePTTEY HOTHIKENISPIiH JKajIbUIay YIIH opi Kapai
JKYMBIC 1CTEY YCBIHBICTAPBIH HEMECe MYMKIHIIKTEPiH CHITaTTall OTHIPHIN KOJAAHBLTYHI KEPEK.

- KOpBITBIHABIHBIH KYPBUIBIMBI KeJIECieil cypakTap/ibl KAMTYBI THIC:

- 3epTTeyniH MakcaTTapsl MeH dictepi Kannaii? Kannait Hotmkenep ansiHasl? Kanpaii Tyxsipsivaap 6ap? AJbIHFaH HOTIKEHI
€HT'i3y, KOJIZIaHy MepCreKTHBaIapbl MCH MYMKIHIIKTepl Kanaaii?

- TMaiinananeiiaTeiH onebuerTep TiziMi Hemece bubmmorpadusuibIK Ti3iM KapaThUIBICTAHY-FBUIBIMH JKOHE TEXHHKAJBIK
OarpiTTapra apHanraH 10-HaH KeM emec oaeOHETTep arayliapblHaH KOHE OJICYyMETTIK-IYMaHHTApIIbIK OarbITTapra apHairan 15
aTaynapAaH TYpajabl )KOHE aFbUIIIBIH TUTIHJET] aTayjap >Kalmbl caHHbIH KeMinae 50% — bIH Kypaysl Tuic. OneduerTep TiziMiHae
KHPHJUTHIIAa YCHIHBUIFaH KYMBICTAap OOJNIFaH jKaFaaiiaa, oeOnueTrep Ti3iMiH eKi HYCKaJa YChIHY KaXeT: OipiHIIici — TYMHYCKaaa,
SKIHIIICI — pOMaHW3aIHsIIaHFaH aI(aBUTIEH (TPAHCIUTEPALS).

Pomanmnzanmsianran oeOuerTep Ti3iMi Keleci Typ/e KOWBUTybI KakeT: aBTop(-ylap) (Tpancimurepanus) http://www.translit.
ru (5KBUI JKaKIIaaa) MaKaia aTaybl TPAaHCIUTEpAlMsUIaHFaH HYCKajla [MaKkana atayblH aFbUILIBIH TUTIHE KBaJparT jKaKIiaaa aynapy],
OpBIC TIIII JePEeKKO3/iH aTaybl (TPAaHCIMTEPALMS HEMEece arbUILIbIH aTaybl — erep 0ap 0osica), MIbIFY Typallbl ICPEKTEpP aFbUILIBIH
TimiHzAeri Oenrineyne.

Mpuicanvr: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no 4, pp. 8-30. Onebuerrep Ti3iMi aa(aBUTTIK TOPTINIEH YChI-
HBLIA/IBI, OHBI ©31H/Ie TeK MOTIH/E KEeITIPUIreH JKYMBICTap FaHa.

- Opbic xoHE Kasak TunaepiHmeri oaeOuertep TidimiH pociMaey crtmwmi MemCr 7.1-2003 “ bubmuorpadusibik xaszoa.
Bubnuorpadusuteik cunatrama. JKanmel tamanrtap jxoHe Kypactbipy epexenepine” (BFCBK Ti3becine kiperin GachuibiMpapra
KOUBIIATBIH TalanTap) colikec.

ONEYMETTIK-TyMaHUTAPJIBIK OaFBITTAp YIIiH 91eOMEeTTepdiH, COHNAi-aK aFbUIIBIH (0acka MIeT) TUTIHAET NepeKKe3aepIiH
Pomanmzanusianra Ti3iMiH pacimzey ctuini — American Psychological Association (http://www.apastyle.org/), skapaTbuIbICTaHy
JKOHE TeXHHUKAJbBIK OarpITTap yuriH — Chicago Style ((chicagomanualofstyle.org).

By Genimze ToMEHACTIIEPl €CKEPY KAXKET:

FBUIBIMHBIH OCBI CaJachlH/la KOJIJAHBLIATHIH )KOHE aBTOP/bIH XYMBICHI HETI3/IEIreH 03BIK 3epPTTEY dAICTEepi, HEeTri3ri FhUIBIMU
JKapysUTaHBIMIap TOHEKCo30eH KeNnTipinei.

[lamanan THIC ©31HIIK A9MEKCO3/ICH ayIaK OOJIBIHBI3.

TMJI/KCPO aBTOpiapbIHBIH JKapHsUIaHBIMIAPhIHA IIaMaJaH THIC CLITEMe JacayJaH ayilakK OOJBIHBI3, QJIEMJIK TOXKipHOeHI
KOJITTaHBIHBI3.

BubmuorpadussibK Ti3iMae MaKalTaHbIH TaKbIPHIObI OOMBIHINA TAHBIMAI IIETEIIIK aBTOPJIAP MEH 3epPTTEYIIIEp KapuslaFraH
ipreJi )koHe ©3€KTi TaKbIpbIaTarbl eHOSKTEp OOIybl KepeK.

JloliekTemMe jkacaJbIHFAH JKYMBICTapFa CUITEMeENep dJICyMETTIK-TyMaHUTAPIBIK OaFblT MOTIHIHAC JKaKIIaaa, sSFHU, OipiHmIi
ABTOP/IbI, 0ACBUTBII MIBIKKAH KBUTBIH, OCT CAHBIH KOpceTe OTHIPHIN Oepineni. Mbicansl, (3anecckuit 1991: 25). Oneduertep TizimMiHIae
6ip xbu1a OacklTFaH Oip aBTOPABIH OipHEIIe >KyMBICTaphl OOJIFaH jkKaFaaiiia, oHaa OachUIBIM JKBIIBIHA KOCBHIMINA “a”, “0” opmi
Kocbutaasl. Meicansl, (Cagyosa, 2001a: 15), (Caxyosa, 20016, 22). JKapaTbsuisicTaHy FRUIBIMIAPBI MaKajlajaphl YIIH ciiTeMenep
MOTIH/IE I9iieKco3 )KYMBICTApbIH Maiina 6oiybIHa Kapail HoMipJiey/ii KepceTe OTBIPBII, HIAPIIbI )KAKIIAAa peciMaee .

Budaunorpagusibik cinremesnepai pacimaey ymin Mendeley Reference Manager Kypa/iblH naiiiajana ajaceis.

Makauaa :kapusiiay Kyusl — 2000 TeHre/0et
PexBusurrep:

«on-Dapabu areiHgars! Ka3ak YITTBHIK YHHBEPCHTET!» KOMMEPIHSIIBIK eMeC aKIIMOHEPITiK KOFaMBbI
Hugexc 050040
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INFORMATION FOR AUTHORS

Submissions to the journal are made using Open Journal System, the online submission and peer review system. Registration
and access is available at Submissions

The author for correspondence is obliged to provide a cover letter for publication in the journal.

The requirement for authors (You can use the TEMPLATE for preparing your manuscript):

- The editorial board accepts previously unpublished articles on scientific areas of the journal. The article is submitted in elec-
tronic format (in .doc, .docx, .rtf formats) ONLY by uploading it through the functionality of the journal’s website (Open Journal
System).

- Font size — 12 (abstract, keywords, literature — 10, text of tables — 9-11), font — Times New Roman, alignment — to the width
of the text, spacing — single, paragraph indentation — 0.8 cm, margins: top and bottom — 2 c¢m, left and right — 2 cm.

- Figures, tables, graphs, diagrams, etc. are presented directly in the text, indicating the numbering and title (For example, Fig.
1 — Figure title). The number of figures, tables, graphs and diagrams should not exceed 20% of the entire article volume (in some
cases up to 30%).

- The volume of the article (excluding the title, information about the authors, annotations, keywords, bibliographic list) should
be at least 3,000 words and not exceed 7,000 words for socio-humanitarian areas, and 1,500-7,000 words for natural science and
technical areas.

- Authors MANDATORY must indicate in a cover letter to the Open Journal System that the submitted article / manuscript has
not been published anywhere before, and that the article does not contain any borrowed text fragments from other works without
links to them.

- The order of payment and the cost for the publication of the article is established by the publishing house “Kazakh University”
and is made by the author after approval by external reviewers and the scientific editor.

Article structure:

First page:

- First line — MRSTI number (in exceptional cases, UDC), alignment — on the left, font — bold.

- The title of the article (Title) should reflect the essence and content of the article and attract the attention of the reader. The title
should be short, informative and not contain jargon or abbreviations. The optimal headline length is 5-7 words (in some cases 10-12
words). The title of the article must be submitted in Russian, Kazakh and English. The title of the article is presented in bold type in
lowercase letters, alignment — in the center.

- Author (s) of the article — Initials and surname, place of work (affiliation), city, country, email — in Russian, Kazakh and Eng-
lish. Authors’ information is presented in a regular font in lowercase letters, alignment — in the center.

- Annotation of at least 150 words in Russian, Kazakh and English.

- The structure of the annotation includes the following MANDATORY items:

- Introductory remarks about the research topic.

- Purpose, main directions and ideas of scientific research.

- Brief description of the scientific and practical significance of the work.

- Brief description of the research methodology.

- Main results and analysis, conclusions of the research work.

- The value of the research (the contribution of this work to the relevant area of knowledge).

- The practical significance of the results of the work.

Key words / phrases — 3-5 in the Russian, Kazakh and English languages.

Subsequent page (new):

- Introduction consists of the following main elements:

- Justification for the choice of topic; relevance of the topic or problem. In justifying the choice of the topic based on the descrip-
tion of the experience of predecessors, it is reported that there is a problem situation (the absence of any research, the emergence of a
new object, etc.). The relevance of the topic is determined by the general interest in the study of this object, but the lack of compre-
hensive answers to the existing questions, it is proved by the theoretical or practical significance of the topic.

- Defining the object, subject, goals, objectives, methods, approaches, hypothesis and value of your work. The purpose of the
research is connected with the proof of the thesis, that is, the presentation of the research subject in the aspect chosen by the author.

- Material and Methods — should consist of a description of the materials and work progress, as well as a complete description
of the methods used.

- The characterization or description of the research material includes its qualitative and quantitative presentation. The charac-
teristic of the material is one of the factors that determines the reliability of the conclusions and research methods.

- This section describes how the problem was investigated: details without repeating previously published established proce-
dures; identification of equipment (software) and description of materials are used, with the obligatory introduction of novelty when
using materials and methods.

Scientific methodology should include:

- research question (s);

- put forward hypothesis (thesis);

- stages of research;

- research methods;
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- research results.

- In the section on literature review — fundamental and new works on the research topics of foreign authors in English (at least
15 works), analysis of these works from the point of view of their scientific contribution, as well as research gaps that you supple-
ment in your article should be covered ...

- DO NOT have a lot of links that are not related to the work, or inappropriate judgments about your own achievements, links
to your previous work.

- Results and Discussion — provides an analysis and discussion of your research results. The conclusion on the results obtained
in the course of the study is given, the main essence is revealed. And this is one of the most important sections of the article. In it, it
is necessary to analyze the results of their work and discuss the corresponding results in comparison with previous work, analyzes
and conclusions.

- Conclusion, conclusions — generalization and summing up of the work at this stage; confirmation of the truth of the statement
put forward by the author, and the author’s conclusion about the change in scientific knowledge, taking into account the results ob-
tained. Conclusions should not be abstract, they should be used to summarize research results in a particular scientific field, with a
description of proposals or opportunities for further work.

- The structure of the report should contain the following questions: What are the objectives and methods of the research? What
are the results? What are the conclusions? What are the prospects and opportunities for implementation, application of development?

- The list of used literature, or the Bibliographic list consists of at least 10 titles of literature for natural science and technical
areas and 15 titles for social and humanitarian areas, and of the total number of titles in English must be at least 50%. If the list of
references contains works presented in Cyrillic, it is necessary to submit the list of references in two versions: the first — in the origi-
nal, the second — in romanized alphabet (transliteration).

A romanized bibliography should look as follows: author (s) (transliteration — http://www.translit.ru) (year in parentheses) —
article title in transliterated version [translation of the article title into English in square brackets], name of the Russian-language
source (transliteration, or English name — if available), notation in English.

For example: Gokhberg L., Kuznetsova T. (2011) Strategiya-2020: novye kontury rossiiskoi innovatsionnoi politiki [Strategy
2020: New Outlines of Innovation Policy]. Foresight-Russia, vol. 5, no.4, pp. 8-30. The list of references is presented in alphabetical
order, and ONLY those works that are cited in the text.

- Style of the bibliography in Russian and Kazakh languages according to GOST 7.1-2003 “Bibliographic record. Bibliographic
description. General requirements and compilation rules ”(a requirement for publications included in the KKSON list).

Style of design of the Romanized bibliography, as well as sources in English (another foreign) language for socio-humanitarian
areas — American Psychological Association (http:/www.apastyle.org/), for natural science and technology areas — Chicago Style
(chicagomanualofstyle.org).

This section should take into account:

The main scientific publications, advanced research methods that are applied in this field of science and on which the author’s
work is based are cited.

Avoid excessive self-citations.

Avoid excessive references to publications of authors of the CIS / USSR, use world experience.

The bibliographic list should contain fundamental and most relevant works published by well-known foreign authors and
researchers on the topic of the article.

References to cited works in the text of the socio-humanitarian direction are given in brackets, indicating the first author of
the work, year of publication: number of page (s). For example, (Zalessky 1991: 25). If there are several works of the same author
published in the same year in the list of references, the letter “a”, “b”, etc. is added to the year of publication. For example, (Saduova,
2001a: 15), (Saduova, 2001b, 22). For natural science articles, references are made in square brackets, indicating the numbering as
the cited works appear in the text.

For bibliographic references, you can also use the Mendeley Reference Manager.
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