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PSYCHOLOGICAL ASPECTS OF FORMATION
OF MANAGER’S INFORMATION KNOWLEDGE
IN THE SYSTEM OF HIGHER EDUCATION

The problem of determining the psychological aspects of information-management knowledge of a
modern head of a structural unit of the university, corresponding to modern requirements, is in the center
of attention of scientists and practitioners-managers.

The purpose of the study is to identify the main directions of information knowledge formation in
managers, as well as to study the psychological mechanisms influencing the success of this process. The
methodology includes the analysis of psychological theories and experimentation aimed at identify-
ing the key factors influencing information assimilation by managers. The study involved 43 managers
of structural units of the university. The structure of information competence is a construct of three
components: cognitive, motivational-value and operational-activity. Managers were divided taking into
account the unity of these components. into three groups: with high, medium and low level of informa-
tion competence. At the first stage, structural subdivisions were included in the work of the Centre of
situational management of KazNU, at the second stage an individualized training path for managers to
improve the skills of solving management problems at the intersection of psychology, pedagogy and
sociology was conducted, at the third stage the effectiveness of the model of development of managerial
competence of managers of structural subdivisions of the university was evaluated, and the methodolog-
ical support for this model was developed. As a result, a significant increase in the numerical value of all
components of information and managerial competence of managers with different levels of training due
to the purposeful pedagogical influence was achieved, as well as evaluations of these characteristics in
the context of psychological aspects of managers’ activity were given.

The authors of the article attempt to summarize the theoretical arsenal in the sphere of information
expertise of managers of modern higher education institution, basic psychological and pedagogical cri-
teria and conditions for the development of these skills. Comparing approaches in the analysis of infor-
mation skills and abilities allowed to identify existing trends in the management of Kazakhstani higher
education. The research conducted by the authors will contribute to the theory and practice of manage-
ment psychology of the manager of a modern university, will supplement with new psychological and
pedagogical knowledge the content of the system of advanced training of university teachers.

Key words: management psychology, information knowledge; information competence; informa-
tion resources; psychology of modern education manager, digitalization; managerial expertise.

E.X. MwaHoB'*, P. XXeAaBuc?
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JKorapbl 6iAim Oepy XKyHeciHAe 6aCLUbIHbIH,
AKMapaTTbIK GiAIMiH KQABINTACTbIPYAbIH, MCUXOAOTUSIABIK, aCMeKTiAepi

Kasipri 3amMaHfbl TaAanTapra COMKEC KEAETIH YHUBEPCUTETTIH, KYPbIAbIMAbIK, OOAIMLLECIHIH, Ka3ipri
6aCLUbICbIHbIH, aKMapaTTbik-6ackapyLWbIAbIK, GiAIMiHIH MCUXOAOTMSIAIK, aCNEKTIAEPIH aHbIKTay MOCEAECI
FaAbIMAQP MeH NMpPaKTUK-MeHeAXepAEepPAiH Ha3apbiHAA.

3epTTeyAiH MakcaTbl — MEHEAXEPAEPAE aKMapaTTblk, OIAIMAI  KAAbINTaCTbl-PYAbIH HEri3ri
GafbITTapblH  aHbIKTay, COHAQ-aK, OCbl MPOLECTIH COTTIAINIHE ocep eTeTiH MNCUXOAOTUSIAbIK,
MEXaHU3MAEPAI 3epTTey. ODaicTeme 6aclublAapPAbIH  aKmnapaTTbl MrepyiHe ocep eTeTiH Herisri
hakTopAapAbl aHbIKTayFa GaFbITTaAFaH MCUXOAOTUSIABIK, TEOPUSIAAP MEH DKCMIEPUMEHTTEPAI TaAAAYAbI
KaMTUABI. 3epTTeyre YHMBEPCUTET KYPbIABIMABIK, GOAIMLLIECIHIH 43 6aCLIbIChl KATbICTbl. AKMNapaTTbK,
KY3bIPETTIAIK KYPbIAbIMbI YiLI KOMIMOHEHTTEH TypaAbl: KOTHUTUBTI, MOTMBALMSAbIK-KYHADIABIK, >KOHE
onepaumnsiAbik-6eACEHAIAIK. MeHea>kepAep OCbl KOMIMOHEHTTEPAIH GipAiriH eckepe OTbIpbIN, YL
TOMKA: aKMapaTTblK KY3bIPETTIAIKTIH >KOFapbl, OpTalla >XoHe TeMeH AeHreiMeH GeAiHail. bipiHwwi

4 © 2024 Al-Farabi Kazakh National University
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Ke3eHAE KYpbIAbIMABIK, GeaiMiLeAep KazYY CBO >yMbICbiHa EHTi3iAAl, EKiHLII Ke3eHAE MCUXOAOTMS,
neAarormka >KoHe OAEyMETTaHy TOFbICbIHAQ 0acKapy MOCEAEAEpiH Luelly AafFAbIAApPbIH KaKcapTy
6oiibiHILIA GaclblAapFa apHAAFaH OKbITYAbIH XKEKe TPAaeKTOPMSCbI XXYPri3iAai, ywiHwi kesenae XXOO
KYPbIABIMADBIK, GOAIMLLEAEPT MEHEAXKEPAEPIHIH 0ACKAPY KY3bIPETTIAINIH AAMbITY MOAEAIHIH TUIMAIAIT
6araAaHAbl, COHAQIM-aK, OCbl MOAEAb YILIH SAICTEMEAIK KamTamacbl3 eTy a3ipAeHAl. HoaTukeciHae
MaKCaTTbl NMEAArOrMKaAbIK, 8Cep €Ty apKblAbl 8p TYPAI AEHIEMAEri MeHeAXXepAEpAiH aknapaTTbiK-
6ackapy Ky3bIPETTIAIriHIH OapAbIK, KOMMOHEHTTEPIHIH CaHAbIK, MaHbI3ABIAbIFbIHbIH, €ADYIp apTyblHa
KOA >KeTKi3iAAI, COHbIMEH KaTap MeHeAXepAep KbI3METiHiH MCUXOAOTUSAbIK, aCNeKTIAepi asCbIHAQ OCbI
cunatTamanapra 6ara 6epinai.

Makanra aBTopAapbl kasipri XXOO 6aclublAapblHbiH, aKMapaTTbiK, CaparnTamMacbl CaAaCbIHAAFbI
TEOPUSIAbIK, apCEHaAAbl, OCbl AAFABIAAPAbI  AAMbITYAbIH, HEri3ri MCUXOAOTUSAbIK-NEAArOrMKAABIK,
KPUTEPUIAEP] MEH LLIAPTTapblH KOPbITbIHAbIAQYFA TbIPbICaAbl. AKMNAPATTbIK, AAFABIAAP MeH BGIAIKTIAIKTI
TaAAQYAafbl TOCIAAEPAI CaAbICTbIPY Ka3aKCTaHABIK >KOfapbl 6GiAiM 6epy MeHeAXKMEHTIHAeri 6ap
TPEHATEPAI aHbIKTayFa MYMKIHAIK ©OepAi. ABTOpAAp >KYprisreH 3epTTey 3amMaHaym YHUBEPCUTET
MEHEeAXKEpPiIH 6acKapy MCUXOAOIMSCbIHbIH TEOPUSICbI MEH MpPaKTMKaCbiHA YAEC KOCYFa MYMKIHAIK
6epeAi, XKoFapbl OKY OPbIHAAPbI OKbITYLIbIAAPbIHbIH, GIAIKTIAINIH apTThIPY XKYMECiHIH Ma3MyHbIH >KaHa
NMCUXOAOTUSIAbIK-TIEAArOrMKAAbIK, OiAIMMEH TOABIKTbIPAAbI.

Ty#in ce3aep: 6ackapy NCMXOAOrMSCHI, aknapaTTbik, GiAIM; aKMapaTTbiK Ky3bIPETTIAIK; aknapaTThbikK,
pecypcrap; 3amaHaym 6iAiM 6epy MeHeAXXepiHiH MCUXOAOTMSCH, LUMQPAAHABIPY; OGacKapyLbIAbIK,
capanTama.
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INMcuxonornyeckmne acnekTbl (bOpMMpOBaHMﬂ MHd)OpMaLI,MOHHbIX 3HAHUH
PYKOBOAUTEAA B CUCTEME BbICLLIETO 06pa3OBa|-|m|

[NpobAaema onpeAeAeHUst MCUXOAOTMUYECKMX aCMeKTOB MH(OPMALIMOHHO-YNPABAEHUECKMX 3HAHMIA
COBPEMEHHOTO PYKOBOAMTEAS CTPYKTYPHOrO MOAPA3AEAEHMS YHMBEPCUTETA, COOTBETCTBYIOLLUMX
COBpEMEHHbIM TPe6OBaHUSIM, OKA3bIBAETCS B LIEHTPE BHMMAHUS YUEHbIX U MPAKTUKOB-MEHEAXKEPOB.

Lleab mccAeaOBaHMS  3aKAIOYAETCS B BbISIBAEHMM OCHOBHbBIX HamnpaBA€HWI (OpMMpPOBaHNS
MH(OPMALMOHHBIX 3HAHWA Y PYKOBOAMTEAEN, a TakKXKe B M3YYeHUWM MCUXOAOTMYECKMX MEXaHM3MOB,
BAUSIOLLLMX Ha YCMELWHOCTb 3TOro npouecca. MeToA0AOrvs BKAIOYaeT B cebsi aHaAM3 NCUXOAOTUUECKUX
TEOPUI M 3KCMEPMMEHTA, HanpPaBAEHHbIE Ha BbISBAEHME KAIOYEBbIX (DAaKTOPOB, BAMSIOLIMX Ha YCBOEHME
MHOPMaLMKM PYKOBOAMTEAIMU. B MCCAEAOBaHMM MPUHAAM yvacTne 43 pyKOBOAMTEAS CTPYKTYPHbIX
noApasaeseHus yHmpepcutera. CTpykTypa MHPOPMALLMOHHOM KOMIMETEHTHOCTH MPEACTaBASIET COBOM
KOHCTPYKLMIO M3 TPeX KOMMOHEHTOB: KOTHUTUBHOM, MOTMBALMOHHO-LLEHHOCTHOM M OnepaLMOHaAbHO-
AESITEALHOCTHOM. MeHeAKepbl ObIAM pa3AEAEHb! C yUeTOM EAMHCTBA 3TUX KOMIMOHEHTOB. Ha TPW FPYNMbi:
C BbBICOKMM, CPEAHWM M HW3KMM YpPOBHEM MH(OPMALMOHHOM KOMMeTeHTHOCTM. Ha nepBom 3Tane
CTPYKTYpPHble NMOAPA3AEAeHUs OblAM BKAIOUEHb! B paboTy LleHTpa cutyaumorHoro ynpasaexus KasHY,
Ha BTOPOM — MPOBOAMAOCH MHAMBMAYAAM3MPOBAHHAS TPAEKTOPUS OOYyUEHUS AAS PYKOBOAMTEAEN
MO YAYULIEHUIO HABbIKOB PELLEHUS YNPABAEHUYECKMX NPOBAEM Ha CTbIKE MCUXOAOTMM, MEAArOrvKM u
COLIMOAOIMM, Ha TPETbeM 3Tane OueHMBaAacb 3(PHEKTUBHOCTbL MOAEAM PA3BUTUS YNPaBAEHYECKOM
KOMMETEHTHOCTU MEHEAXKEPOB CTPYKTYPHbIX MOAPA3AEAEHMI BY3a, a TaK>Ke pa3paboTaHO METOANYECKOE
obecrneyeHne AAs 3TON MOAEAN. B pe3yAbTaTe 6bIA0 AOCTUIHYTO 3HAUMTEABHOE YBEAMUEHUE YNCAEHHOTO
3HAaYeHMS BCEX KOMIOHEHTOB WH(POPMALMOHHO-YMPABAEHYECKOW KOMMETEHTHOCTU MEHEAXEPOB
C PasAMYHbIM YPOBHEM MOATFOTOBKM 3a CYET LEAEHANpPaBAEHHOrO MeAarorm4yeckoro BO3AENCTBMS, a
TaKk>Ke AaHbl OLEHKM 3TMM XapaKTePUCTMKaM B KOHTEKCTE MCUMXOAOTMYECKMX aCMeKTOB AESTEAbHOCTU
PYKOBOAUTEAEN.

ABTOpamu CTaTbU MPEANPUHMMAETCS MOMbITKa 0600WMTL TEopeTMUeckuin apceHaa B cdepe
MH(OPMALMOHHOM  3KCNEPTHOCTM  YMPABAEHLEB COBPEMEHHOrO By3a, 06a30Bble  MCUXOAOrO-
neAarormyeckme KpuTepmMm M YCAOBMS PA3BUTUS AQHHbIX HaBblKOB. KomnapupoBaHme MNOAXOAOB
B aHaAM3e MH(OPMALIMOHHbIX HABbIKOB M YMEHWMI MO3BOAMAO BbISBUTb CYLLECTBYIOLIME TPEHAbI B
MeHeAXMEHTe Ka3axCTaHCKOro Bbicliero o6pasoBaHus. MccaepaoBaHue, MPOBEAEHHOE aBTOpamM,
MO3BOAUT BHECTM BKAQA B TEOPUIO M MPAKTUKY MCUXOAOIMU YMNPABAEHUS MEHeAXKepa COBPEMEHHOro
YHUBEPCUTETA, AOMOAHWUT HOBbIMM MCUXOAOrO-NMEAArOrMYECKMMM 3HAHUSMM COAEPIKAHME CUCTEMDI
NOBbIWEHNS KBaAMPMKauum npenoAaBaTeAelt By30B.

KAroueBble cAOBa: MCMXOAOTMS  YNPAaBAEHMS, WMH(MOPMALMOHHOE 3HaHWe; MHGOPMALMOHHAS
KOMMETEHTHOCTb; MH(DOPMALIMOHHbBIE PECYPCbl; MCUXOAOTM1SI COBPEMEHHOTO MEHeAepa 06pa3oBaHus,
LMdpoBU3aLMS; yNPaBAEHYECKas 3KCMNEPTHOCTb.


file:///C:/%d0%a0%d0%90%d0%91%d0%9e%d0%a7%d0%98%d0%95%20%d0%a4%d0%90%d0%99%d0%9b%d0%ab/%d0%9a%d0%b0%d0%b7%d0%9d%d0%a3_%d0%bc%d0%b0%d1%80%d1%82-%d0%b0%d0%bf%d1%80%d0%b5%d0%bb%d1%8c-2020/%d0%93%d0%a3%d0%9b%d0%ac%d0%9c%d0%98%d0%a0%d0%90/%d0%92%d0%b5%d1%81%d1%82%d0%bd%d0%b8%d0%ba%20C%d0%be%d1%86%d0%b8%d0%be%d0%bb%d0%be%d0%b3%d0%b8%d1%8f%202-89-2024/%d0%be%d1%82%d1%80%d0%b0%d0%b1%d0%be%d1%82%d0%b0%d0%bd%d0%be/ 

Psychological aspects of formation of manager’s information knowledge in the system of higher education

Introduction

The quantity and quality of information flows are
growing rapidly, people need to obtain and analyze
large arrays of knowledge, and their professional
activities are realized in an information context. The
digitalization of social life, reinforced by quarantine
measures, has entailed transformations related
to the development of information competence,
which is considered from different perspectives in
the social sciences. The simplest understanding is
reduced to working with computer software. In the
course of the digitalization of professional activities,
managers at all levels face a host of additional
challenges, the solution to which depends on their
level of information competence.

The effectiveness of transformation of
educational processes in higher education
institutions depends to a large extent on the quality
level of professional training of heads of structural
units of educational organizations, who by virtue
of their position should always be in the forefront
of innovation, ready to effectively use information
resources. Certain difficulties are generated
due to their weak managerial and information
competencies, which affects the entire activity of
the educational institution in particular, economic
and social state of society as a whole. Consequently,
the study of the development of these competencies
becomes an urgent regional and state task.

Active introduction of information and
communication technologies, means in the sphere
of education is relevant in modern society. In
pedagogical science through the use of information
and communication technologies achieve greater
efficiency in imparting to students the skills
and culture of independent work, research and
development activities, thus ensuring their
effectiveness and quality. For the same purpose,
educational organizations strive for the formation of
information and educational space, more and more
successes are achieved in the application of distance
learning technologies.

The above-mentioned points actualize the
problem of information and communication
competence development from the point of view of
pedagogical science, as well as in everyday activities.
M.B. Lebedeva and O.N. Shilova in their works
also use the term information and communication
competence, which the authors consider to be the
main competence of a person in modern conditions,
and it is applied in various activities using a
computer, various means of telecommunication, the
Internet, etc. (Lebedeva, 2004:8).

To the above it is only necessary to add
that information competence is characterized
by continuity, and the activity of each manager
is directly related to the level of information
competence.

Materials and Methods

A necessary stage of our experimental work
within the framework of the research topic was
to clarify the content and structure of information
competence of managers of educational organization
of different levels, which allowed us to organize a
study of this quality (information competence) of
heads of structural units of the Kazakh National
University named after Al-Farabi (hereinafter —
KazNU). 43 heads of structural subdivisions of the
university took part in the study.

We proceeded from the fact that the structure
of information competence of heads of structural
subdivisions of educational organizations is a
construction of three components (components):
cognitive, motivational-value and operational-
activity.

The cognitive component contains the results of
the whole range of mutual influence of the head of
the structural subdivision of the university and the
received information (search, collection, processing,
analysis, use, storage and transfer of information
for the purpose of effective implementation of
the adopted managerial decisions) and acquired
knowledge, skills, abilities and experience in
the field of digitalization and information and
communication technologies for wide long-term
use in the interests of their professional activity and
personal life.

Motivational-value component characterizes
the formation of various conditions, under which
our head of higher school subdivision at the
level of awareness perceives the requirement of
circumstances and time of the need to cultivate
in himself a constant desire for improvement in
achieving a high level of competence in the field
of information and communication technologies
and information possession. This component shows
the existing level of acuteness of motivation of
heads of structural subdivisions of higher education
institution to achieve high results in professional
activity and in life in general.

Operational-activity =~ component  of  the
manager’s information competence consists in the
desire and ability to arrange personal information
space, the ability to manipulate information objects
in every possible way, the use of information and
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communication technologies in everyday life and
in professional activities, the ability to work with
information, the ability to organize the creation
and development of the information educational
environment of the university, the automation of
business processes of management in them.

Studies of the level of information competence
of executives (managers) of different levels of
KazNU were conducted taking into account the unity
of these components. In this case, all participants of
the study were divided into three groups according
to their level of information competence: with high,
medium and low.

Managers with a high level of information
competence.

The cognitive component represents the present
category of managers (6%) fully possessing the
full range of knowledge about the system and the
essence of information and educational sphere
educational organization, browsers (4%), e-mail
(4%), multimedia equipment (8%), spreadsheets
(5%) word processors (6%), network technologies
(7%).

Motivational and value component demonstrates
the difference of this category of managers (21%)
in constructive motivation to information activity,
in the need for qualified updating of knowledge of
information processes, in their managerial activity
a strict time limit does not lead to a decrease in its
effectiveness, the complexity of solved tasks does
not affect their desire to model their future prospects.
They creatively overcome arising difficulties, using
non-standard approaches for this purpose. Initiative
and activity are their main qualities developed by
service activity.

The operational-activity component
distinguishes this category of managers (10%) by
the conscious nature of acquiring skills to work
with information. Their decisions and requirements
are always justified, correspond to the acquired
knowledge and life experience, actions are effective,
as a rule, the set tasks are fulfilled in full, the
developed skills allow finding a way out of any
situations, and communication with any subjects is
productive.

Managers with a high level of information
competence are characterized by:

- formation of personal information space
(10%);

- manipulation of information objects (15%);

- use of information and communication
technologies in everyday life and in professional
activities (9%);

- ability to work with information (11%);

- creation of information educational environ-
ment of educational organizations (8%);

- automation of management processes in them
(6%).

Managers with an average level of information
competence.

The cognitive component shows that this
category of managers (77%) is distinguished by
superficial knowledge of the structure and content
of the information and educational environment of
educational organizations (73%), browsers (75%),
e-mail (86%), multimedia equipment (72%),
spreadsheets (68%), text editors (88%), network
technologies (68%).

The motivation and value component shows
representatives of this category (40%) as initiative-
free managers; when planning, they set themselves
mediocre tasks that they are able to fulfill, they
are not always persistent in achieving the goal,
especially if there is no external control. Despite the
fact that they show interest in innovative processes,
act in proven, standardized ways, their future, at
best, only plan for the near future.

Operational-activity component reveals that
managers’ actions are justified, effective, but
justifications may be erroneous. The skills are
manifested in typical managerial situations.

Managers with an average level of information
competence (70%) are characterized by:

- formation of personal information space
(67 %);

- manipulation of information objects (69 %);

- use of information and communication
technologies in everyday life and in professional
activities (73%);

- ability to work with information (69%);

- creation of information educational environ-
ment of educational organizations (63%);

- automation of management processes in them
(76%).

Managers with a low level of information
competence.

The cognitive component shows that the
present group of managers (17%) is characterized
by fragmentary, insufficiently deep knowledge
about the system and the essence of information
and educational sphere educational organization,
browsers (21%), e-mail (10%), multimedia
equipment (20%), spreadsheets (27%), text editors
(6%), network technologies (25%), lacks awareness
and free operation of knowledge in standard
situations.

The motivation and value component
demonstrates that managers of this category (39%)



Psychological aspects of formation of manager’s information knowledge in the system of higher education

often choose extremes —either deliberately easy tasks
or unrealistically difficult ones. When performing
responsible tasks, they try to find reasons for
refusing them if possible. When performing rather
difficult tasks under the conditions of limited time,
the efficiency of activity deteriorates. They do not
show professional interest in information processes.

The operational-activity component characte-
rizes the representatives of this group (20%) as
managers who possess separate skills and have
little (or no) experience. The actions of managers
with a minimal level of information competence
are not always realized, logically justified, partially
effective, goals are achieved occasionally, skills are

manifested in typical managerial situations. A large
share of external assistance, they act with a hint.

Managers of this group are characterized by:

- formation of personal information space
(23%);

- manipulation of information objects (16%);

- use of information and communication
technologies in everyday life and in professional
activities (18%);

- ability to work with information (20%);

- creation of information educational
environment of educational organizations (29%);

- automation of management processes in them
(18%) is not carried out independently.

Table 1 — Knowledge, skills, and abilities of managers with different levels of information competence, as determined during the

ascertaining stage of the study

Criteria Indicators
high medium low
1 2 3 4
Cognitive component
Knowledge of browsers 4% 75% 21%
Knowledge of e-mail 4% 86% 10%
Knowledge of multimedia equipment 8% 72% 20%
Knowledge of spreadsheets 5% 68% 27%
Knowledge of text editors 6% 88% 6%
Knowledge of networking technologies 7% 68% 25%
Motivational and value component
High-level mastery of ICT 21% 40% 39%
Operational-activity component

Formation of personal information space 10% 67% 23%
Manipulation of information objects 15% 69% 16%
i:st?v?tf; :;formation and communication technologies in everyday life and professional 9% 73% 18%
Ability to work with information 11% 69% 20%
Creation of information educational environment of educational organizations 8% 63% 29%
Automation of management processes in them 6% 76% 18%

All this clearly shows (tab. 1) that as a result of
the experimental work carried out within the frame-
work of the study of information competence of
university management staff, the prevalence of low
and average levels of their information competence
formation was revealed. That, in turn, confirmed
our conclusion that in order to change the situation
in the university in a positive direction requires a

calibrated pedagogical impact according to a clearly
planned plan in advance, taking into account an in-
dividual approach to each manager of the education-
al organization involved in the study.

Within the framework of experimental work
it was established that the inclusion of structural
units of the university in the work of the Center of
situational management of KazNU in the course of



Ye. Ishanov, R. Zelvys

complex use of information technological resources
in the process of information and management ac-
tivity of managers, influenced for the better both on
the improvement of their information literacy and
on the increase of conscious motivation to innova-
tive activity in the information environment of the
university.

The center is equipped with modern means of
communication, interactive collection, storage,
analysis and transfer of relevant information for
control and monitoring of the current activities of
the university, prompt adoption of correct manage-
ment decisions.

When organizing the second (formative) stage
of experimental work, we applied methodologi-
cal programs for managers of various departments
aimed at improving the level of managerial culture.
These programs were developed on the basis of ini-
tial diagnostics. Continuing the research, the authors
developed an individualized trajectory of training
and support to improve the professional potential of
managers, organized in a modular way. Educational

modules were created to meet specialized needs,
allowing managers to master methods of solving
managerial problems at the intersection of psychol-
ogy, pedagogy, and sociology, as well as to engage
in scientific research.

During the implementation of this model, we
developed a curriculum for the discipline «Manage-
ment in Education», which included the following
modules:

- Modern trends and prospects of higher educa-
tion development;

- Modern pedagogical technologies;

- Actions of the head of the unit in higher education.

This work was not only a development process,
but also the result of improving managerial
skills (Table 2). For example, the professional
development program for managers on professional
and managerial activities was conducted jointly
with the Institute of Professional Development
and Additional Education of the Al-Farabi Kazakh
National University. The results shown in Figure 1
were achieved.

Table 2 — Acquired knowledge, skills and abilities of managers with different levels of information competence after the second

phase of the study

Criteria

Cognitive component

Knowledge of browsers

Knowledge of e-mail

Knowledge of multimedia equipment
Knowledge of spreadsheets
Knowledge of text editors

Knowledge of networking technologies

Motivational and value component

High-level mastery of ICT

Operational-activity component

Formation of personal information space

Manipulation of information objects

Use of information and communication technologies in everyday life and

professional activities

Ability to work with information

Creation of information educational environment of educational organizations

Automation of management processes in them

Indicators
high medium low
2 3 4
70% 24% 6%
85% 10% 5%
72% 21% 7%
68% 27% 5%
86% 10% 4%
69% 25% 6%
62% 20% 8%
74% 24% 2%
82% 20% 8%
75% 19% 6%
74% 22% 4%
72% 20% 8%
70% 26% 4%
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Operational-activity

Motivational-value

Cognitive
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Figure 1 — Comparative indicators of average values of components of information competence
of managers of different levels at different stages of the study

The third stage included systematization and
analysis of the results of experimental work. The
main goal was to generalize the results of the
research, to assess the effectiveness of the model of
development of managerial competence of managers
of structural units of the university, as well as to
develop methodological support for this model.

Literature review

The analysis of the scientific literature studied by
us allowed us to consider information competence
of specialists based on two scientific approaches:

1) information competence as a part of general
culture;

2) information competence as a component of
professional competence of a specialist.

The second approach is the most suitable for us,
which allows us to reveal the topic of our research
in a more substantive and professional way, thanks
to which we can study the following issues and
problems in a deeper and more meaningful way:

- the state of management realized as information
relations;

- planning, organization and implementation
of managerial decision as the main instrument of
controlling influence applied by the manager;

- business processes of management, which are
the search, accumulation, analysis of information
and its submission in the required form and on
appropriate media to the decision-making centers
(Akimov, 2015: 8).

Information training and literacy in information
and communication technologies provide a
technological component. Thanks to it, the
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manager is able to independently find, recognize
and apply information with the help of common
and communication technologies. In doing so, he/
she can easily operate with signs, models, data and
information.

Taking into account that a modern manager
is obliged to improve his/her theoretical level and
professional competence throughout his/her activity,
it should be agreed that only an information literate
person is able to master the necessary training
load. And this statement is true for all academic
disciplines, educational institutions and levels of
education.

Information literacy enables managers to
more fully master the subject of study, expand the
boundaries of cognition, deepen and improve their
intellectual and professional level.

These knowledge and skills enable the manager
(Figure 2) to make extensive use of modern comput-
ers, software applications, databases and other tech-
nologies to improve and achieve more meaningful
results in personal, work and academic life.

Although information technology skills and in-
formation literacy have significant similarities, the
latter is a distinct, broader area of competence. In-
formation technology skills increasingly overlap
with and reinforce information literacy.

Fluency in information and communication
technologies places higher demands on the intellec-
tual capacity of users than on the simple memoriza-
tion of hardware and software, which is the basis
of computer literacy. What matters is the level of
proficiency in the technology itself. The first prior-
ity here is the qualification and competence of users
in the use of a particular technology. At the same
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time, according to the achieved level of information
literacy, the appropriate number of skills in informa-
tion management and work with information is also
available. The basis is a natural, effortless mastery
of information technologies and the use of proven
and tested research methods that have passed the

critical judgment of users. We agree wholeheart-
edly that education managers should be given every
opportunity to learn, to use advanced information
technology throughout their work. But this, in turn,
is only possible if they have an appropriate level of
information competence.

An information literate manager can

- Clearly understand the parameters of the

»| - Ensure productive access to necessary

information it requires

information

- Expand their knowledge with selected

information

- Use information effectively when solving
specific tasks

- Evaluate the information received and its

sources

» - Know the legal, economic and social
implications of information, access it and
use it ethically, within the framework of
current legislation

Figure 2 — Information competencies of a modern manager

There is no question about the requirement of
compulsory functioning of advanced training cours-
es for managers of various levels, their paramount
importance in the formation of managers’ analyti-
cal skills of reflection and deep analysis, which en-
sures their continuous steady rise up the job ladder
throughout their career. It is also where an under-
standing of how to learn is formed.

The primary vehicle for managers’ lifelong con-
tinuing education is information literacy, which pro-
motes learning in every way possible. Solid skills
in the manipulation of information ensure that man-
agers receive the broadest possible opportunities to
comprehend knowledge and competencies, to gain
experience of individual creative search, to con-
sciously form in themselves greater responsibility in
all areas of life and activity. Today, many profes-
sional development institutes recognize information
literacy for managers as an important achievement,
recognizing its significant role in enhancing the ca-
pacity of managers to apply information to make
managerial decisions.

The analysis of research literature illustratively
shows the presence of multiple approaches in com-
petence analysis.

For effective solution of long-term perspective
and daily arising managerial tasks by the heads of
structural subdivisions of the university it is neces-
sary to fully use various existing approaches due to
the fact that each of them offers exclusive, different
views, system and ways of organizing the educa-
tional process.

First of all, the competence approach should be
emphasized. The detailed study of all its features
and scientific experiments in the practical use of
available knowledge are the eternal engine of peda-
gogical science development.

The next system approach, which allowed us
to systematize a lot of existing approaches in the
scientific and pedagogical space. Based on its prin-
ciples, we come to the conclusion that information
competence is the foundation, as well as a necessary
element of professional competence of managers of
educational organizations.

A.G. Filina believes that information compe-
tence is an integral part of general professional
training and depends on the nature of the tasks to
be solved. The essence of information competence
is the ability to search, obtain, analyze and apply in-
formation. The quality of information competence

11
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is determined by: the relevance of information, the
ability to search, evaluate information, analyze and
synthesize it, ethically and effectively use informa-
tion In psychological science, information compe-
tence is an acquired quality of an individual, which
is fully applied to manipulate all kinds of informa-
tion in his professional activity. It is formed of the
following components: value-motivational, profes-
sional-activity and reflexive-communicative (Filina,
2019). The first component involves recognizing
the value of the information required for successful
leadership as well as the need to regularly improve
one’s information competence; the second assesses
and considers the circumstances and environment
for the process of building information competence;
and the third component involves the measurability
of information competence.

According to O.G. Smolyaninova: information
competence is «universal ways of searching, obtain-
ing, processing, presenting and transmitting infor-
mation, generalizing, systematizing and transform-
ing information into knowledge» (Smolyaninova,
2002: 504).

L.G. Osipova understands information com-
petence as the ability to navigate in a vast, rapidly
updating and growing information field, to quickly
find the necessary information and integrate it into
their system of activities, to apply it to solve practi-
cal and research problems (Osipova, 2003:18).

A.L. Semenov interprets information compe-
tence as a new literacy, which includes the skills of
active independent processing of information by a
person, making fundamentally new decisions in un-
foreseen situations using technological means (Se-
menov, 2000:12).

A.V. Cherepanov notes that today not just the
issues of competence development are actualized,
but the formation of new competences, since the
presence of multifunctional relationships, different
methods of decision-making, transformation of or-
ganizational structures require new qualities from
workers at all levels and spheres.

The author considers competence in the format
of partnership «business — higher school», where
the key methods of competence development are
training technologies, evaluation of their effective-
ness by areas of responsibility and levels of mastery:
manager’s reaction, competencies, behavior, influ-
ence, as well as evaluation of return on investment
in the development of key competencies of educa-
tional managers. The issue of strategic management
as a response to external challenges is becoming
more and more acute in higher education organiza-
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tions. A.V. Cherepanov presents the core competen-
cies of managers of educational organizations as a
set of their individual abilities required to perform
their functions, ensuring, within the framework of
an actively evolving range of responsibilities, the
successful operation of the object of management
through the prism of its tactical, operational and
strategic objectives.

A.V. Cherepanov proposes a model in which the
competence of managers contains corporate func-
tional competencies, which are a set of competencies
in related fields, project management competencies,
and social competencies. The training technologies
developed and tested by the author contribute to the
reformatting of manager’s personal qualities into
key competencies of educational organization using
the principles of project management and imple-
mentation of strategic objectives of the organization
(Cherepanov, 2011: 228).

U. Kolesnikov presents competence as a set
of personal qualities successfully realized in pro-
fessional activity. Information competence is the
knowledge of modern information technologies
and the ability to use them in the organization of
the educational process. Information competence in-
cludes the following skills: organization of personal
information space and mastery of basic services and
techniques of work in the Internet, ability to work
with documents through office technologies. Effec-
tive use of multimedia technology raises the level of
professionalism of the manager, forming competen-
cies of different levels (Kolesnikov, 2017: 96).

In the domestic literature, the organizational and
methodological complex of the quality management
system of higher education institution in accordance
with the requirements of ISO standards is described
in detail in the collective monograph «Quality Man-
agement in Higher Education Institution» (Mutanov
et al., 2011). Competency-based approaches in the
educational process are considered in the works of R.
Sh. Abitaeva (Abitaeva, 2010:19), D.Sh. Zhumag-
alieva (Zhumagalieva, 2014:78), L.Sh. Shokanova
(Shokanova, 2010: 28-33), V.G. Kozlov (Kozlov
2011:194), T.S. Vinogradova (Vinogradova, 2012:
92-98), G.Yu. Makarova (Makarova, 2011:211).

New approaches to the formation and develop-
ment of key competencies are required, taking into
account new challenges and the experience of for-
eign research. The quarantine period has clearly
demonstrated that the management of the educa-
tional process acutely raised the issue of formation
of necessary skills and revealed the deficit of devel-
opments in this area.
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Results and Discussion

As a result of the targeted impact on the process
of developing managers’ information competence
during the formative stage of the study, significant
results were achieved in improving the level of
cognitive, motivational-value and operational-

activity aspects of their professional activity in
higher education.

Table 3 clearly shows a significant increase in the
numerical value of all components of information
and managerial competence of managers with
different levels of training due to the purposeful
pedagogical impact.

Table 3 — Comparative indicators of average values of components of information competence of managers of different levels at

different stages of the study

Components of Stages of the Comparative indicators of average values of managers of different levels
information and stud
management competence Y high medium low
o Conclusive 6 76 18
Cognitive -
Formative 75 20 5
o Conclusive 21 40 39
Motivational-value -
Formative 62 20 8
) o Conclusive 7 70 23
Operational-activity -
Formative 72 23 5

This study shows the importance of a systematic
approach to the development of managers’
information  competence. A differentiated
approach to training focused on achieving a high
level of competence can significantly improve
the effectiveness of information management in
educational organizations. Managers with different
levels of competence require individualized training
strategies and support to enhance their professional
potential.

Overall, the results of the study demonstrate
the importance of information competence for
effective management of key processes in higher
education. Managers with high levels of information
competence have a wide range of knowledge and
successfully apply it in a variety of situations,
whereas managers with lower levels of competence
may face limitations in understanding and utilizing
information resources. These findings can be used to
develop training and support programs for managers
to improve their information competence in higher
education.

In addition, the given results of the study allow
us to highlight not only the level of information
competence of managers, but also to evaluate these
characteristics in the context of psychological
aspects of their activity in the sphere of higher
education. Let us consider the obtained results from
the psychological point of view.

1. Managers with a high level of information
competence are characterized by:

- motivation and initiative: the distinctive feature
of this group is constructive motivation, activity,
initiative, and creative overcoming of difficulties.
These managers are not afraid of difficult tasks and
strive for innovative approaches;

- Stress tolerance: a tight time limit does not reduce
their performance, and the complexity of tasks does not
affect their desire to achieve the goal. This indicates a
high level of stress tolerance and a willingness to work
effectively in a dynamic environment.

2. Managers with an average level of information
competence are characterized by:

- predominance of lack of initiative and standard
approaches: the group expresses lack of initiative,
preference for mediocre tasks and acting in standard
ways. This may be due to a lack of motivation for
change and a tendency to avoid complexity;

- errors in justifications: the operational-activity
component indicates that their solutions may be
productive, but their justifications are flawed.

The foregoing supports the proposition that the
findings were premature and unsubstantiated.

3. Managers with a low level of information
competence are characterized by:

- unwillingness to bear responsibility for their
actions, tendency to choose extremes when solving
managerial tasks;
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- due to fragmentary and insufficiently deep
knowledge, there is a low awareness of the
consequences of their actions, inability to justify
them logically, and expectation of outside help.

Managers’ ability to effectively manage
information and make informed decisions is
actively influenced by psychological aspects of their
information-management competencies.

The results of the conducted research and their
psychological analysis confirm the importance
of managers’ strong motivation, acquired
stress  resistance, aspiration to innovations
implementation, as well as readiness to fully bear
responsibility for the made managerial decisions
for sustainable activity in the sphere of university
education management. Managers with a high level
of information competence have psychological
qualities that contribute to successful adaptation and
acceptance of challenges in a dynamic information
environment, while managers with a lower level of
competence may need support and development of
appropriate psychological skills.

Conclusion

Research on the digital competencies of
managers in the educational sector has significant
practical value, influencing various aspects of
professional activity and supporting the development
of educational organizations. Below are a few
practical aspects in which the results of the study
may be useful.

1. Development of educational programs.

The research provides information for
modernization of educational programs aimed
at training managers in the educational sphere,
including individualized courses for different levels
of information competence.

2. Optimization of personnel training.

The results of the study can be used to create
training programs aimed at developing missing
competencies, which in turn will improve staff
performance.

3. Career Development Planning.

Managers can use the results of the research to
determine their current level of information competence
and develop individualized career development plans.

4. Business process optimization.

Organizations can use this research to optimize
business processes by implementing innovative
information technology and improving information
management.

5. Motivation and
management.

human resource
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The results of the research can serve as a basis
for the development of motivation systems that
stimulate personnel to actively develop information
competencies.

6. Creating educational environments.

Educational organizations can use the data to
create more effective information and educational
environments, taking into account the specific
competencies of different levels of managers.

7. Preparing for the digital future.

The results of the research help organizations
adapt to the rapidly changing digital environment,
providing managers with the necessary competencies
for successful leadership in the future.

8. Creating a system of professional
competence assessment.

Organizations can practically apply the results
of this study to ensure a fair assessment of the
professional level of their managers and their
effective development.

The applied nature of this study determines the
data and recommendations developed during the
conducted experimental part for use by educational
institutions in order to improve the professional
competence of their staff and to improve the quality
of information management.

Summarizing the thoughts about the information
competence of managers in the system of higher
education taking into account psychological aspects
it is necessary to emphasize some determining
factors.

1. Stimulation of motivation.

Proceeding from the discovered qualitative
differences of motivational and value components of
the considered groups of managers, it is required to
make a special emphasis on the preparation of plans
and concepts, in which the formation of motivation
and initiative in the field of information activity will
be at the basis of all goals.

2. Mental attunement to innovations.

It is firmly established that managers with a
high level of information competence cope well
with emerging barriers and respond positively to
change. It is worth noting the high importance of
psychological readiness for innovation. Various
stress management trainings, designing flexibly
customizable techniques, and creating strong
psychological capabilities are important here.

3. Education and facilitation.

For managers with medium and low levels of
information competence, psychological support and
training are at the top of the list. Here it is necessary
to realize that it is of paramount importance to
develop personalized training plans and programs
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that take into account the psychological differences
and needs of each category, with the aim of building
stress resistance and self-sufficiency in their
representatives.

4. Development of information culture.

Undoubtedly, availability of the formed
information culture in educational organizations is
of high importance. Special programs and activities

can help managers to create a personal information
space, manipulate information objects and automate
management processes.

As a result, we can reasonably emphasize not
only the importance of developing information
competence, but also offer specific psychologically
oriented strategies and recommendations for
different groups of managers in higher education.
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STUDY ON THE EXPERIENCES
AND EMOTIONS ASSOCIATED
WITH HAPPINESS AMONG
HIGH SCHOOL STUDENTS

The study of happiness focuses on how people perceive their well-being, the ways they seek hap-
piness, and the factors that affect their feelings of happiness, including self-esteem, depression, satis-
faction, and living quality. Researchers also aim to explore the relationship between happiness, self-
esteem, depression, satisfaction, and quality of life, to assess people’s sense of achievement. Happiness
is strongly linked to an individual’s sense of achievement and overall life satisfaction. In this article, we
will discuss the findings of a study that examines the feelings of happiness and the factors that influence
them among 562 high school students.

The research discovered that students from both China and Mongolia shared a similar understand-
ing of happiness. There are no differences in how Chinese and Mongolian students perceive happi-
ness. It has been discovered that happiness plays a crucial role in making people better citizens. Stud-
ies have shown that it is a strong predictor of civic engagement when growing up and becoming an
adult. Moreover, positive emotions that lead to career success help improve work results. As a result,
it is advised to organize various activities that aim to develop students’ sense of happiness in general
education schools.

Key words: happiness, high school students, feelings of happiness, happiness level.
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MOHFOA YATTBIK, MEAQrOrMKaAbIK, yHUBepcuTeTi, YAaH-BaTop K., MOHFOAMS
*e-mail: mkhishgee@msue.edu.mn

JKorapbl MeKTen OKYIlbIAApbl aPaCbIHAAFbI
6aKkpITKa 6alAQHBICTbI TAXIpHOE MEH SIMOLMSIAAPADI 3epTTey

bakbITTbl 3epTTey apaMAapAbiH 63 9A-ayKaTblH KaAal KabbIAAAMTbIHbIHA >KoHe 6akblTKa KaAai
YMTbIAATbIHbIHA, COHAAM-aK, OAAPABIH OaKbIT Ce3imMiHe acep eTeTiH (hakTopAapFa, COHbIH, ilLiHAE ©3iH-
e3i baranayra, AeNpeccusiFa, KaHaraTTaHy MeH emip canacbiHa 6aca Hasap ayAapaabl. 3epTreyulirep
COHbIMEH KaTap aAamMAapAbIH XKETICTiK ce3iMmiH 6arasay yliH GakbIT, ©3iH-03i 6aranay, Aenpeccus,
KaHaraTTaHy >KeHe eMip carnachl apacbiHAAFbl GANAAHbICTbI 3epTTeyre TbipblCaAbl. bakbIT >KeTiCTIKTi
GaraAayMeH >KoHe >KaArbl emipre KaHaraTTaHyMeH Tbifbl3 GanAaHbICTbl. ByA Makaaaaa 562 >korapbl
CblIHbIM OKYLLIbIAAPbI apacbiHAA OAKbIT MEeH OFaH acep eTylli hakTopAapAbIH ©3apa 6aMAaHbICbIH 3epTTey
HOTMXKeAepi KapacTbIPbIAFaH.

CaabicTbipmanbl 3epTTey KbiTart MeH MOHFOAMS CTYAEHTTEPIHIH 6aKbIT TypaAbl OipAeit TyCiHikTepi
6ap ekeHiH kepceTTi. OAapAbiH 6aKbITTbl KaAan KaObIAAAMTbIHbIHAA ELIKAHAAN alblPMaLLIbIABIK, XKOK,.
AAaMAAPABI >KaKCbl a3aMaT eTyae 6akbIT MaHbI3Abl POA aTKapaTbiHbl aHbIKTaAAbl. HaTuxeAep OHbIH
epecek emMipre keLly Ke3iHAEri a3aMaTTbIk, 6EACEHAIAIKTIH Ky Ti 60AXKaMbl ekeHiH kepceTeAi. COHbIMEH
KATap, MAHCANTbIK >KETICTIKKE 9KEAETIH XaFbIMAblI SMOLUMSIAAP BHIMAIAIKTIH >KOFApbIAAyblHA BKEAeA|.
COHADBIKTaH >aArbl GiAiM GepeTiH MekTenTepAe OKYLIbIAAPAbIH 00MbiHAQ GakbIT Ce3iMiH AamblTyFa
GarbITTaAFaH TYPAI iC-l1aparapAbl YMbIMAACTbIPY YCbIHbIAQADI.

Ty#in ce3aep: 6akbIT, >KOFapbl CbiHbIM OKYLLIbIAAPbI, 6aKbIT ce3imi, GaKbIT AEHrei.
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Study on the experiences and emotions associated with happiness among high school students

M. Xnwmr-Yuapax*, A. EpkexxaH,
Y. MAmnHa, Y. AHyaapum, A. basdpxyy

MOHIrOABCKMIA HALIMOHAABHbIN NMeAarornyeckmin yHuBepcuTeT, . YaaH-batop, MoHroams
*e-mail: mkhishgee@msue.edu.mn

M3YHeHMe onbiTa U IMOLMH
Y CTapLLEKAACCHUKOB, CBA3aHHbIX CO CHAaCTbeM

M3yueHue cyacTbs POKYCUMPYETCS Ha TOM, KaK AIOAM BOCMIPUHUMAIOT CBOE GAAronoAyUMe 1 Kak OHM
MLLYT CYacTbe, a Takoke Ha hakTopax, KOTopble BAUSIOT Ha MX OLLLYLLIEHWE CYACTbS], BKAIOYAsS CAMOOLIEHKY,
AENpeccuio, YAOBAETBOPEHME M KauecTBO >KM3HU. MccaepoBaTeAn Takxke CTPEMSTCS U3YUnTb
B3aMMOCBSI3b MEXAY CUYACTbEM, CAMOOLIEHKOM, Aenpeccuei, Y AOBAETBOPEHHOCTbIO M KAYECTBOM XM3HU
C LeAbIO OLEHUTb UYYBCTBO AOCTMXKEHUS Atoaei. CUacTbe TECHO CBS3aHO C OLEHKOWM AOCTMXKEHUS U
o06LLelt yAOBAETBOPEHHOCTbIO >KM3HbIO. B 3TOM CTaTbe paccMaTpMBalOTCSl PE3YyAbTaTbl MCCAEAOBAHMS
B3aMMOCBSI31 UYBCTBO CYACTbs M (hAaKTOPOB, BAUSIOLLMX HA HEro cpean 562 cTapLleKAACCHUKOB.

CpaBHUTEABHOE MCCAEAOBaHME MOKa3aA0, YTO CTYAEHTbI M3 KuTas u MOHIOAMM pa3AeAsioT cxoxee
MOHUMaHWe cyacTbsl. HeT pasamumii B TOM, Kak OHM BOCMPUMHMMAIOT cyacTbe. bbiano 06HapysKeHo, uTo
CYaCTbe WrpaeT peLlalollylo POAb B TOM, YTOObl AIOAM CTAAM AYYLLIMMM TpaXkKAaHamu. PesyabTatbl
AEMOHCTPUPYIOT, UTO 3TO CWMAbHbIA MPEAMKTOP TPaXXAQHCKOM aKTUBHOCTM B MepUOoA Mnepexosa K
B3POCAOM >KM3HU. boAee TOro, MOAOXKMTEAbHbIE IMOLIMM, BEAYLLME K YCMEXY B Kapbepe, CMoCOOCTBYIOT
YAYULIEHMIO MPOAYKTMBHOCTU. [1o3TOMy B  0611e06pa3soBaTeAbHbIX LUKOAAX PEKOMEHAYEeTCs
OpraHM30BbIBaTb Pa3AMUHble MEpOoNpUsATMS, HarpaBAEHHble Ha Pa3BUTME Y YYalUMXCS OLLyLIEeHUS

CYacCTb4.

KAtoueBble caoBa: C4YacCTbe, CTapleKAaCCHMKHU, olyleHne CHaCTb4d, YpOBEHb CHACTbA.

Introduction

The pursuit of happiness has been a central con-
cern for humanity since ancient times. Aristotle be-
lieved that “happiness is the universal motive and
end of human existence.” What do we need to know,
learn, and do to achieve happiness? This question
has been studied by philosophers, religious thinkers,
psychologists, sociologists, and behaviorists.

In the latter part of the 20th century, research-
ers around the world paid more attention to the
study of happiness, and psychologists, led by Mar-
tin Seligman, made a great impact on the science of
psychology. This resulted in the appearance of posi-
tive psychology as a new field. Although individual
variations exist in the manifestation of happiness,
the concepts remain consistent on an empirical or
theoretical level. Everybody strives for happiness,
and high school, or early adolescence, is a crucial
stage in life that marks the beginning of true individ-
ual independence. Studies have shown that negative
emotions such as sadness, anxiety, and depression
often plague students, and the concept of “fatigue”
stems from the reality that most students struggle to
understand, feel, and create happiness. The sense of
happiness experienced by high school students is
closely linked to their mental health. Therefore, it is
vital to examine the emotional state of students and
explore ways to heighten their feelings of happiness.
According to Diener et al. (1999), having a sense
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of purpose and striving for growth can significantly
impact one’s level of happiness.

This article aims to present the findings of a
study conducted on high school students or young
adults and the factors that influence their happiness
levels.

Background of the study. As per the 2021 “End of
Year” survey report by Gallup International, 56.0%
of the world’s population considered themselves
either happy or very happy, while more than 10%
claimed to be unhappy, and approximately one-third
of the respondents reported feeling neither happy
nor unhappy. According to an academic article writ-
ten by psychologist Ch. Nyamsuren in 2017, titled
“Study of Happiness and Perception of Chinese
and Mongolian Students,” the feeling of happiness
is closely tied to a country’s culture, traditions, and
way of life. The research discovered that students
from both China and Mongolia shared a similar un-
derstanding of happiness. The study found that there
are no differences in how Chinese and Mongolian
students perceive happiness.

In recent years, the field of positive psychology
and other areas have seen significant growth in hap-
piness research. Researcher A. Bayasgalan (2021)
notes that happiness is increasingly becoming a new
paradigm for a country’s development on a global
scale. Furthermore, research on the meaning of
life is also gaining momentum, with psychologists
agreeing that it is about feeling the value and im-
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portance of one’s life. Martin Seligman, a renowned
psychologist, has dedicated his research to studying
positive psychology, depression, resilience, opti-
mism, and pessimism. His book “Authentic Happi-
ness” played a crucial role in establishing positive
psychology as a field of study.

Research suggests that happiness has a signifi-
cant impact on both physical and mental health. It
can reduce the risk of depression and suicidal ten-
dencies, promote a healthier lifestyle, and even pro-
long life (Baiden et al., 2016; Lucas et al., 2018; Tey
et al., 2017; Furrer et al., 2017; Kaiser et al., 2019;
Steptoe, 2019). People who report higher levels of
happiness also tend to have better social relation-
ships, higher work productivity, and a greater sense
of vitality and personal growth (Lyubomirsky et al.,
2005). However, the experience of happiness is sub-
jective and varies from person to person. It is in-
fluenced by an individual’s cognitive development
and emotional processes (Lyubomirsky, 2005). For
instance, happy people tend to have increased work
motivation (Tang & Huang, 2013). The feeling of
happiness is closely linked to emotional functioning
and positive outcomes such as self-esteem, gratitude,
and the desire to be happy (Joshanloo, 2014; Datu,
2013; Parker et al., 2014; Ammirati et al., 2015). In
2014, Chen Xiao studied 516 college students to in-
vestigate the connection between mental health and
happiness. The two criteria showed a strong associa-
tion, according to the study. A dearth of studies exist
on the relationship between happiness and mental
health among high school students, as well as the
variables influencing it, despite the fact that several
studies have been conducted on young people’s per-
ceptions of happiness.

Research methods and materials

To evaluate students’ happiness, a standardized
test and document review method developed by
the Psychology and Behavior Research Center of
Tianjin Normal University, China, were used. The
research data was analyzed using the SPSS 22.0
program, and general parameters such as values for
the mean, median, standard deviation, maximum,
and minimum were defined. To ensure method-
ological consistency, we used Pearson’s correla-
tion coefficient and Cronbach’s alpha coefficient
for analysis.

According to the definition in Encyclopedia Bri-
tannica, happiness is defined as a state of emotional
well-being that a person might feel in two ways:
more broadly, as a positive assessment of one’s life
and accomplishments overall, or more narrowly, as

a condition of emotional well-being when pleasant
things happen in a particular moment.

The positive emotional state experienced by an
individual when good things happen at a particular
moment. In a broader sense, it is a favorable assess-
ment of one’s life and achievements, also known
as personal satisfaction. Happiness can range from
contentment to intense joy and is generally consid-
ered a pleasant mental or emotional state.

The study of happiness is of great interest to
psychologists because people across the world con-
sistently list happiness as one of their most impor-
tant things (Heibron 2010). Psychologists believe
that studying factors related to happiness can help
them achieve this goal. Additionally, the way a per-
son evaluates the world is related to basic human
characteristics. Both humans and animals go for joy
and stay away from suffering; therefore, studying
happiness can provide important information about
human nature. According to Tiner and Lucas, the
feeling of happiness has two components: a cogni-
tive component and a thinking component. The de-
gree of life satisfaction — a broad overview of an
individual’s existence that includes the quantity of
acknowledgements and gratitude and their level of
happiness — is indicated by the cognitive compo-
nent. The cognitive component is a measure of the
quality of affirmation and is divided into active and
passive thinking. Active thinking refers to feelings
of joy, contentment, enthusiasm, and pride, while
passive thinking refers to feelings of worry, sadness,
and shame.

The feeling of happiness is a complex emotion
that is unique to each individual. It is based on per-
sonal standards and is not affected by others’ opin-
ions. Happiness can be experienced by all, but the
standards for achieving it are different for each per-
son.

When it comes to happiness, there are certain
characteristics that define it. Thus:

1. The quality of one’s inner feelings is closely
tied to personal experiences. An individual’s
assessment of their own happiness is based on their
own internal criteria and not on external factors or
other people’s opinions. While everyone has the
potential to encounter the same level of happiness,
their actual standards for happiness may differ.

2. Happiness is quite stable. It is influenced by
emotions and the environment, but not by a person’s
short-term emotional responses. Life satisfaction,
conversely, is a long-term emotional response
and, hence, more stable. On the other hand, life
satisfaction is a long-term emotional response,
making the results relatively stable.
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3. Comprehensiveness: the evaluation of
happiness is comprehensive. It covers three main
aspects: life satisfaction, positive emotions, and
negative emotions. It is not just a narrow assessment
of one area of life.

Table 1 — Component and structure of the feelings of happiness

According to McCrae and Costa, these three
aspects are relatively independent and contribute
to the overall quality of a person’s inner feelings.
(McCrae, 1985). The feeling of happiness consists
of both a motivational and cognitive component.

Motivational component Cognitive component

active thinking passive thinking. Overall life satisfaction sat1sfactg;1;:xe: specific

Aappreciation embarrassment life-changing events Work
Enjoyment suffering satisfaction with present life Family
Satisfaction anxiety satisfaction with past life Recreation
Recognition anger satisfaction with future life Health status

Love nervous view poir}t of chers life Household status
satisfaction
Real satisfaction concerning - Individuality
cheerful jealous - Not belonging

Results and Discussion

As part of a study to understand the happiness
of high school students, 562 students from 9th
to 12th grade in the city of Shiliin participated.
Among them were 260 female students and 302
male students aged 16-18. The research used a
test to assess the level of happiness of high school

low
medium

high

28,8

0 10 20 30

students, which had a high reliability score of
0.931 according to Cronbach’s alpha coefficient.
The KMO coefficient also met the requirements
for both the sample KMO and Bartlett’s test for
factor analysis. Cronbach’s alpha coefficient. The
KMO coefficient also met the requirements for
both the sample KMO and Bartlett’s test for fac-
tor analysis.

40 50 60 70 80

Figure 1 — The level of happiness among high school students

The study found (Fig. 1) that 72.2 percent of the
researchers reported a high level of happiness, while
28.8 percent reported a medium level of happiness.
However, lower levels of happiness were not
detected in the study. This suggests that the students
involved in the research generally feel happy. In
terms of adaptability, the researchers’ average score
was 15.142, with a standard deviation of 3.464. The
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average percentage was over 15 percent, indicating
a strong ability to adapt to different environments.
The results suggest that the students possess a strong
spirit and are able to adapt to any environment and
situation.

Descriptive analysis. The researchers’ average
score for family satisfaction was 27.086, with
a difference of 5.614. Since the total score was
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more than 25, it indicates that the high school
students who took part in the research have high
family satisfaction. This suggests that the family
environment is harmonious and content.

The average friendship satisfaction score is
25.648 with a variance of 5.940, indicating that
interpersonal relationships are extensive and friends’
trust is high. Furthermore, the score is higher than
25, which underscores the importance of friendship.
The average life satisfaction level among high
school students is 18.605, with a difference of 4.117
and a percentage higher than 18%. This suggests
that students can independently engage in various
life activities, are enthusiastic, and can appreciate
the beauty of life. The personal growth score is
16.0 on average, with a difference of 3.2 and a total
score higher than 15. This indicates that students are

Table 2 — Descriptive analysis on study result

satisfied with their personal growth experience. The
mean self-confidence score is 20.2, with a standard
deviation of 4.0 and a percentage higher than 18%.
These results demonstrate that students are confident
and have their own opinions. The average love
satisfaction score is 15.8, with a standard deviation
of 3.3 and a percentage higher than 15%. The
study shows that high school students are content
with their intimate relationships. The average goal
awareness score 1s 10.8, with a standard deviation of
3.0. A score below 15 indicates a moderate level of
goal awareness, which may result in underachieving
tasks. On average, all students scored 149.5, with a
difference of 21.6. The total score is more than 141,
which indicates high school students have a strong
sense of general happiness and are satisfied with
their lives.

Name Min Max Mean Std Median
Environmental compatibility 4.000 20.000 15.142 3.464 16
Family satisfaction 9.000 35.000 27.086 5.614 28
Community satisfaction 10.000 34.000 25.648 5.940 27
Life satisfaction 5.000 25.000 18.605 4.117 19
Personal growth 4.000 20.000 16.093 3.226 17
Self-confidence 6.000 25.000 20.278 4.031 21
Love satisfaction 5.000 20.000 15.833 3.312 17
Ability to realize goals 3.000 15.000 10.877 3.064 12
Total score 70.000 178.000 149.562 21.646 156

Based on a sample size of 16, environmental
compatibility received a score of 4.000 out of
20.000, with an average of 15.142 and a standard
deviation of 3.464. Based on a sample size of 28,
family satisfaction received a score of 9,000 out of
35,000, with an average of 27,086 and a standard
deviation of 5,614. Based on a sample size of 27,
community satisfaction was rated at 10,000 out of
34,000, with an average of 25,648 and a standard
deviation of 5,940. Based on a sample size of 19,
life satisfaction received a score of 5.000 out of
25.000, with an average of 18.605 and a standard
deviation of 4.117. Based on a sample size of 17,
personal growth received a score of 4.000 out of
20.000, with an average of 16.093 and a standard
deviation of 3.226. Based on a sample size of 21,
self-confidence received a score of 6.000 out of
25.000, with an average of 20.278 and a standard
deviation of 4.031. Based on a sample size of 17,

love satisfaction received a score of 5.000 out of
20.000, with an average of 15.833 and a standard
deviation of 3.312. Capacity to achieve objectives
received a score of 3.000 out of 15.000, based on a
sample size of 12, with an average of 10.877 and a
standard deviation of 3.064. The final two numbers
of the overall score were 156.

The capacity to adjust to one’s surroundings
and personal development in terms of internal
consistency did not differ significantly based
on gender (p > 0.05). There are no qualitative
differences in internal cohesion between high school
students’ ability to adapt to their environment,
family and friendship satisfaction, life satisfaction,
personal growth, self-confidence, love satisfaction,
goal awareness, or overall score when comparing
students in different classes. This is indicated by the
lack of a significant difference in the total score (p
> 0.05).
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Table 3 — Results of t-test analysis for different genders

SEX (mean =+ standard deviation) . P
Male (n=302) Female (n=260)

Environmental compatibility 15.56+2.92 14.65+3.97 1.640 0.103
Family satisfaction 28.69+4.83 25.23+5.91 4.042 0.000**
Community satisfaction 27.70+4.65 23.27+6.40 4.976 0.000**
Life satisfaction 19.33+3.61 17.76+4.51 2.424 0.017*
Personal growth 16.46+2.95 15.67+3.49 1.567 0.119
Self-confidence 20.98+3.38 19.47+4.57 2.361 0.020*
Love satisfaction 17.24+2.27 14.20+3.58 6.335 0.000%*
Ability to realize goals 11.9942.35 9.5943.30 5.260 0.000**
Total score 157.95+16.07 139.83+23.25 5.683 0.000%*
* p<0.05 ** p<0.01

Nonetheless, there are variations (p<0.05) in the
capacity to adjust to a changing environment, the
happiness of one’s family and friends, self-assurance,
and goal achievement across the various age groups.
Compared to other age groups, 16-year-olds had a
higher degree of environmental adaptability, self-
confidence, and goal realization — all of which decline
with age. The study analyzed eight subscales of
happiness, namely environmental adjustment, family
satisfaction, friendship satisfaction, life satisfaction,
personal growth, self-confidence, love satisfaction,
and the ability to realize one’s goals. The correlation
results showed that there is a positive correlation
between all eight subscales. Self-confidence shows
the highest correlation with family satisfaction
(0.512**), life satisfaction (0.513*%*), and personal
growth (0.518**), among other factors.

Conclusion

Based on our study of high school students’
feelings of happiness, we have reached the following
conclusions: The study of happiness is an emerging
field within positive psychology and other areas.
Globally, happiness indicators are becoming a new
paradigm for national development. The concept of
happiness is complex and cannot be measured solely
by satisfaction with a single aspect of life, such as
family. Rather, it is a measure of overall satisfaction
with life. For some, happiness is synonymous with
joy and excitement, while for others, it is peace
and contentment. Researchers have found that the
definition of happiness varies from person to person.
Experiencing happiness has a positive impact
on health, longevity, social relationships, civic
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engagement, and work performance. The way that
people perceive their level of happiness varies greatly
and is strongly related to their level of emotional and
cognitive development (Lyubomirsky, 2005).

According to arecent survey, 72.2 percent of high
school students reported feeling highly happy, while
28.8 percent reported feeling moderately happy.
The survey also found that male students generally
reported higher levels of happiness compared to
female students. Additionally, as students’ age or
grade level increased, their level of happiness tended
to decrease by 2.4 percent. This may arise from the
fact that, with age, students become more aware of
life’s challenges and responsibilities. No significant
differences were observed in terms of gender among
the high school students surveyed.

High school students’ sense of happiness is
generally high and satisfied, according to recent data.
The average score for students’ ability to adapt to
their environment is 15.1%, while family satisfaction
is 27.08%. Friendship satisfaction is 25.6%, and life
satisfaction is 18.6%. Personal growth is at 16.0%,
self-confidence at 20.2%, love satisfaction at 15.8%,
and the ability to realize one’s goals at 10.8%. The
total score averages 149.5, which is greater than the
average score of 141.0.

It has been discovered that enjoyment is
essential to improving our civic virtues. Research
has indicated that it is a highly significant predictor
of civic participation as one enters adulthood.
Furthermore, happier feelings that result in
professional accomplishment can improve job
output. As a result, it is advised that general
education institutions plan a variety of events aimed
at fostering students’ sense of satisfaction.
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THE PHENOMENON OF CYBERBULLYING:
A COMPREHENSIVE LITERATURE REVIEW

This article review explores the multifaceted phenomenon of cyberbullying within the contemporary
digital landscape. The research aims to provide a comprehensive understanding of cyberbullying by
synthesizing key findings from a diverse range of scholarly works. The purpose of this scientific inquiry
is to unravel the complex dimensions of cyberbullying, emphasizing its diverse forms, prevalence across
demographics, and the profound psychological impact on victims. The research methodology involves
a systematic literature review, wherein relevant articles are identified, selected, and critically evalu-
ated. An extensive and systematic search for relevant articles from peer-reviewed journals prioritized
publications from the last decade to analyze recent research findings on cyberbullying. The analysis
provided a better understanding of the complexities associated with cyberbullying in today’s digital age.
The scientific and practical significance of this work lies in its contribution to the ongoing discourse on
cyberbullying. The synthesis of research findings offers a nuanced perspective on the international expe-
rience of cyberbullying, recognizing the global prevalence while acknowledging cultural variations. The
value of this research lies in its contribution to advancing knowledge on cyberbullying. By synthesizing
diverse perspectives, the article review offers a holistic understanding of the phenomenon, guiding future
research initiatives and safety policy development.

Key words: cyberbullying, digital aggression, internet safety, psychological well-being.
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Kubep6yAAnHr peHoMeHi: dAe6MeTKe KeLeHA| LLIOoAY

ByA MakaaaHblH LIOAYbl Ka3ipri UMPAbIK SAEMAEri KMOEPOYAAMHITIH, KOmn KbIPAbl KYObIAbICHIH
3epTTenai. 3epprey apTypAi eHBEKTEPAEH HETi3ri KOPbITbIHABIAAPABI CUHTE3AEY APKbIAbI KUGEPOYAAMHT
KYObIABICbIH YXaH->KaKThl TYCIHYAl KaMTaMachl3 eTyre GarbITTbIAFaH. BYA FbIAbIMM 3epTTEYAIH MaKcaTbl —
KM6epOYAAMHITIH KYPAEAI acneKTiAepiH ally, OHbIH 8PTYPAI (hOPMarapbIH, AEMOTPaAUSAbIK TONTAPAbIH
apacblHAQ TapaAybl MeH KypOaHAapFa TepeH NMCUXOAOTUSIAbIK, 9CepiH KepceTy. 3epTTey aaicHamachl
aAebMeTTepre XKYMeAi LWOAYAbl KaMTUADI, OHbIH 6apbICbIHAQ TUICTi MaKaAaAap aHbIKTaAaAbl, TAHAAAAADI
KOHe CblHM OaFaraHaAbl. PeueH3usinaHFaH >KypHaAAAPAAH TUICTI MaKaAaAapAbl KeH >KaHe >KYMeAi
TYpAE i3Aey Ke3iHAe KMBepOYAAMHI MaceAeci GOMbIHILA COHFbI 3ePTTEYAEPAIH HOTUMXKEAEpPiH Taasay
MaKCaTblHAQ COHFbl OHXbIAABIKTaFbl GaCbIAbIMAAPFA GacbIMABIK, Gepiaai. Taapaay Kasipri umMpAbIK,
Adyipaeri kKnbepbyAArHINieH 6GaiAaHbICTbI KUMbIHABIKTAPAbI YKaKCbl TYCiHYre MyMKiHAIK 6epai. bya
SKYMBICTbIH, FbIAbIMW >K8HE MPAKTUKAABIK, MaHbI3AbIAbIFbI OHbIH KMOEPOYAAMHI TypaAbl >KaAFacbin
KaTKaH AMCKYPCKA KOCKaH YAECi GOAbIM TabblAaAbl. 3epTTey HOTUXKEAEPIH XKaAAMbIAQY KWOGEPOYAAUHITI
3epTTeyAiH XaAblKapaAblK, TaXipubeciHe erken-TerkemAi Ke3KapacTbl ycblHaAbl. byA 3epTreyain
KYHABIAbIFbI OHbIH KMOEPOYAAUHT KYObIAbICHI TypaAbl GIAIMAT KEHENTYre KOCKaH YAECIHAE XaTbip. Op
TYPAI KO3KapacTapAbl KOPbITbIHAbIAQM KEAE, COHFbl OH XbIAAQ XKapblK KOpPreH spebueTTepre LWOAY
OYA KYObIABICTbI OipTyTac TYCiHYAI YCbiHaAbl, 6OAALLAK, 3€PTTEYAEPAIH, HETi3iH >kaHe KMOepOYAAMHIKe
KApCbl CasiCaTThiH bIKTMMAA AAMYybIH KaMTaMachi3 eTeA|.

Tynin ce3aep: KMOGEPOYAAUMHT, UMQPABIK, arpeccus, UHTEPHEeT-KayiMnci3Aik, MCUXOAOTUSAbIK, SA-
aykar.
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deHoMeH KnbepOyAAMHIa: KOMIAEKCHbII 0630p AMTepaTypbl

B 0630pe 3TOI CTaTbM UCCAEAYETCS MHOIOrpaHHOe SIBAeHWE KMbepOyAAMHra B COBPEMEHHOM
umMdpoBoM Mupe. MccaepaoBaHMe HampaBAeHO Ha obecreyeHne BCECTOPOHHEro MOHUMAaHWS
heHoMeHa kmMbepbOyAAMHra MyTeM CMHTE3a KAKOUEBbIX BbIBOAOB M3 PA3AUUHbBIX HAy4HbIX PaboOT.
LleAb 3TOro Hay4HOro MCCAEAOBAHUSI — PACKPbITb CAOXHbIE acnekTbl KMbepOyAAMHra, MOAYEpKHYB
ero pasHoobpasHble (OpPMbl, PACPOCTPAHEHHOCTb CPEAM Aemorpamyeckmx rpynn u raybokoe
MCUXOAOTMYECKOEe BO3AEMCTBUE Ha XKepTB. METOAOAOIMS MCCAEAOBAHUS BKAIOUYAET CMCTEMaTUYeCKUI
00630p AMTEpaATypbl, B XOAE KOTOPOrO BbISIBASIOTCS, OTOMPAIOTCS M KPUTMYECKM OLLEHUBAOTCS
COOTBeTCTByloOLIME cTaTbu. [1pu NpoBeaAeHMM O6LIMPHOrO M CUCTEMATUYECKOrO MOMCKA PEAEBAHTHbIX
CTaTen U3 peLeH3MpyembixX KYPHAAOB NMPUOPUTET OTAABAACS MyOAMKALMSM 3a NMOCAEAHEE AECATUAETUE
C LEAbI0O aHaAM3a PEe3yAbTATOB MOCAEAHMX WCCAEAOBAHWIA MO BOMpPocy KubepOyAAmHra. AHaAM3
MO3BOAUA AYYLLE MOHATb CAOXKHOCTH, CBSI3aHHbIE C KMOGEPOYAAMHIOM B COBPEMEHHYIO LIM(PPOBYIO IMOXY.
HayuHas 1 npakTnyeckast 3HaUMMOCTb AQHHOM PABOThl 3aKAIOUAETCS B €€ BKAAAE B MPOAOAXKAIOLLMIACS
AMCKypc 0 knbepbyaamHre. O606L1eHMe Pe3yAbTaTOB MCCAEAOBAHUIA NMPEAAAraeT AETAAbHbIA B3rASA
Ha MEXXAYHAPOAHDIN OMbIT U3yueHus KnubepObyAanHra. LIeHHOCTb 3TOro MCCAeAOBaHMS 3aKAIOHAeTCs B
€ro BKAQA€ B pacluvpeHue 3HaHuii o heHomeHe KnbepbyaanHra. O6061as pasAnyHbie TOUKM 3peHus,
0630p AMTEpATYpbl MPEAAAraeT LEAOCTHOE NMOHMMAHUE 3TOrO IBAEHUS, MPEAOCTaBASeT (DYHAAMEHT AAS
6y AYLIMX MCCAEAOBAHUI 1 BO3MOXHYIO pa3paboTKy MOAMTUKM B 06AACTM 3alMTbl OT KMbGepOyAAMHra.

KaroueBble cAoBa: Kl/l6ep6yl\/\VIHr, Ll,l/qupOBaﬂ arpeccusq, VIHTepHeT—6e3OI'laCHOCTb, NMCNXOAOIrnyeckoe

OGAAronoAyume.

Introduction

UNICEF researchers cite statistics that every
year 175,000 children find themselves on the Internet
for the first time. At the moment, it is known that
every third Internet user is a child. Despite this, we
cannot fully ensure their safety. The issue of high-
quality online content also remains relevant. In this
regard, one of the main problems of social media
development is cyberbullying.

The National Center for Public Health of the
Ministry of Health of the Republic of Kazakhstan
found that in 2018, one in five Kazakhstani
schoolchildren was subjected to bullying/
cyberbullying. At the same time, the agency
emphasizes the likelihood of developing diseases
caused by prolonged traumatic effects of bullying.
Cyberbullying exerts a detrimental influence
on adolescent well-being, correlating with the
emergence of severe mental health issues such
as depression, anxiety, diminished self-esteem,
emotional disturbances, substance misuse, and
suicidal tendencies.

In his 2020 address to the people of Kazakhstan,
President K. Tokayev noted the need to take
new measures to protect the rights of citizens.
Specifically, the President underscores the peril
posed by the proliferation of bullying among
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minors, notably through online platforms (Tokayev,
2020). Even though the active study of bullying in
foreign countries began back in the 60s of the XX
century, our country is only becoming a legal and
public position on this a social phenomenon. The
surge in bullying is linked to the growing crises
of modern society, including the erosion of ethical
and moral standards, a weakening sense of national
identity, and the promotion of violence and cruelty
in media. The resulting social discord poses a
serious threat to the younger generation, demanding
decisive intervention. However, addressing this
issue is complicated by insufficient understanding
of the causes and consequences of child bullying, as
well as a lack of clarity regarding its true prevalence
in our country. It is important to take prompt
measures to prevent bullying, especially in children
and adolescents, as in the most vulnerable age
group. Legal and social anomie, coupled with the
peculiarities of the psychoemotional development
of minors, a tendency to hypertrophy of problems,
often led to fatal and irreversible consequences.
Developing this idea, as part of the opening of the
first session of the Parliament of the Republic of
Kazakhstan of the VII convocation, K.J. Tokayev
instructed to develop an effective mechanism
for the prevention of bullying and child suicides,
emphasizing the direct link between them.
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Legal experts and prominent figures in the
Republic of Kazakhstan advocate for the formal
inclusion of the term “cyberbullying” in legislation.
Previously, this proposal was put forth by members of
the Majilis of the Republic of Kazakhstan. Presently,
the legal protection afforded to our citizens against
online attacks is limited to two articles: Article 73-
3, addressing “Slander,” in the Administrative Code
of the Republic of Kazakhstan, and Article 131,
pertaining to “Insult,” in the Criminal Code of the
Republic of Kazakhstan.

Cyberbullying is a form of electronic bullying
and psychological violence that occurs on the
Internet and through other digital means of
communication. Cyberbullying is a real danger,
and it is important to combat this phenomenon.
When studying this phenomenon, the issues of
countering cyberbullying have become particularly
relevant. In conditions of widespread provision
of children with mobile phones and other digital
media, Internet access and the development of
distance learning systems, the risk of being bullied
increases significantly. Modern reality demonstrates
the special role of scientifically based approaches
in the study of any social anomalies. Consolidating
the efforts of scientists and practitioners can help to
eliminate miscalculations, weigh the existing risks
and opportunities in creating and implementing an
anti-bullying mechanism.

Materials and methods

The study implies systematic literature
review as the main methodology (Thomas, 2021).
The first step in our methodology involved an
extensive and systematic search for relevant articles
on cyberbullying. Databases such as Google
Scholar, and academic journal repositories were
systematically queried. The search keywords were
“cyberbullying,” “digital harassment,” “online
aggression,” and “internet bullying.” The inclusion
criteria comprised peer-reviewed journal articles,
prioritizing recent publications within the past
decade to capture the latest research findings.
Factors considered in the inclusion criteria included
the publication’s relevance to the subject matter, the
methodological robustness utilized, the clarity of the
research inquiry, and the credibility of the research
methodology. Uponselection ofthe articles, pertinent
data were extracted to facilitate thorough analysis.
Key information included the author, publication
year, study design, sample characteristics, research
objectives, methodology, and major findings. This
systematic extraction process aimed to provide a

structured overview of the selected articles.

A thematic analysis approach was employed
to identify recurrent themes, patterns, and trends
across the selected articles. By categorizing
findings into common themes, we aimed to uncover
the multifaceted dimensions of cyberbullying,
including its forms, prevalence, impact on victims,
and potential mitigating factors. This analytical
framework allowed for a nuanced understanding
of the complexities surrounding cyberbullying in
the digital age. Each article underwent a critical
evaluation to assess the strengths and limitations
of its methodology. The quality of research design,
sampling methods, data collection procedures, and
statistical analyses were scrutinized. Any biases
or potential confounding variables were identified
and considered in the overall interpretation of the
findings (Fan et al., 2022).

Literature review

The issue of cyberbullying knows no
boundaries, extending beyond physical limits and
affecting individuals of every age, ethnicity, and
socioeconomic status around the world (Englander
et al., 2017). As technology connects people around
the world, the issue of cyberbullying is becoming
increasingly complex. This reflects different cultural
expectations, social norms, and technological
advancements in different industries. Through
this study, we will explore the complexities
of cyberbullying around the world, examining
the multiple consequences, manifestations, and
international efforts to address this digital threat
(Igbal, 2022).

International experience of cyber bullying

Research consistently shows that cyberbullying
is a global phenomenon affecting individuals across
countries and continents (Zhu et al., 2021). While
sufficient numbers may vary, the ubiquity of digital
networks ensures that no region is immune to the
challenges posed by cyberbullying. Comparative
research indicates that factors such as cultural
attitudes, socioeconomic status, and availability
of technology contribute to variation in the
prevalence and nature of cyberbullying experiences
International experience with cyberbullying ho is
heavily influenced by cultural nuances that shape
online behaviors and perceptions. Cultural factors
play a key role in determining what is acceptable and
what is problematic about digital communications.

For example, an individualistic culture may
prioritize individual identity, which can lead to
overt cyberbullying, while a collectivist culture
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may emphasize conformity, and if subtle but
effective strategies they are excluded (Lopez-
Meneses et al., 2020). While some manifestations
of cyberbullying are universal, global experience
also reflects industry-specific trends. In some
cultures, cyberbullying can manifest itself through
the spread of rumors or gossip, and use the power of
social networks to destroy reputations. Elsewhere,
direct harassment and outright threats may be
more common. Understanding these variables is
important in order to develop effective prevention
programs and intervention strategies that respect
cultural diversity (Novarro et al., 2016).

The international impact of cyberbullying
on mental health is a general concern. Victims
in different countries report similar emotional
consequences, including increased anxiety,
depression and feelings of isolation (Baier et al.,
2019; Nam, 2019; 2019; Lee et al., 2018) The 24/7
accessibility of the digital environment magnifies
these effects, as victims of cyberbullying may
feel overwhelmed. The universality of these
psychological outcomes underscores the need for
global policies that prioritize mental health support
for victims of cyberbullying.

As Cretu & Morandau (2022) state, countries
all over the world are increasingly recognizing the
severity of cyberbullying and are implementing
strategies to combat it. Legal responses vary,
some countries enact specific laws to combat
digital bullying, others include cyberbullying in
broader anti-bullying or bullying laws. UNICEF,
UNESCO, and other international organizations
work to promote research and mutual understanding
of this phenomenon. UNESCO places great
emphasis on enabling teachers to effectively
address cyberbullying in educational institutions.
Training programs and resources are developed to
enhance teachers’ understanding of digital safety
issues, enabling them to create supportive learning
environments and respond quickly and effectively
to cyber-related incidents. To provide immediate
assistance to children facing cyberbullying,
UNICEF helps establish and maintain support lines
and support services.

These platforms offer a confidential and
accessible space for children to seek advice and
assistance, underscoring the significance of mental
health and overall well-being in addressing online
violence (UNESCO, 2021; Cepal & UNICEF,
2014).

The prevalence of cyberbullying is an alarming
reality in the United States, affecting people of all
ages and socio-economic backgrounds. With the rise
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of technology, cyberbullying has taken on numerous
forms, from direct harassment and threats to more
discreet tactics such as exclusion, spreading rumors,
and impersonation. The digital landscape, with its
various platforms like social media, messaging apps,
and online forums, serves as a breeding ground for
these malicious behaviors, allowing them to reach
and impact a large audience. Recent studies, such
as one by Selkie et al (2016), have shown that
middle and high school students are most at risk of
cyberbullying. However, some experts, like Barlett
(2023), suggest that these harmful actions may even
begin as early as elementary school, when students
are first introduced to smartphones. To prevent the
spread of cyberbullying Hinduja & Patchin (2022)
propose the adequate parental support of the US
adolescents.

Cyberbullying is a widespread issue in many
European nations, impacting people from all walks
of life. Particularly vulnerable to this form of online
harassment are adolescents, who spend a significant
amount of time on the internet during their critical
developmental years. However, it is important to
note that cyberbullying is not confined to the younger
demographic; adults also face online aggression,
demonstrating the wurgent need for inclusive
preventative measures. Sorrentino et al (2019)
delved into this topic, examining cyberbullying
behaviors among students across eight European
countries, revealing cultural disparities based on
location and gender.

As a result of its incredible cultural diversity,
Asia showcases a wide range of patterns when it
comes to cyberbullying. This phenomenon can be
observed in various settings, from bustling cities
like Japan and South Korea to more remote regions
like India and Indonesia. Within this vast continent,
cultural intricacies heavily influence the forms
and intensity of digital harassment. For instance,
the values of respecting authority, prioritizing the
collective over the individual, and conforming to
societal expectations can greatly shape the dynamics
of cyberbullying, and can differ significantly from
one country to another (Udris, 2015). Additionally,
recent research by lkeda et al (2022) reveals that
cyberbullying has even infiltrated the workplace,
with the issue being further exacerbated during the
ongoing COVID-19 pandemic.

The issue of cyberbullying on an international
level is a dynamic interplay between the
interconnectedness of our world, cultural
differences, and common obstacles (Castellanos et
al., 2021; Wang et al., 2019). Effectively addressing
this multifaceted problem demands a united effort
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on a global level, spanning multiple areas such
as research, laws, education, and technological
advancements. By adopting a holistic and culturally
aware approach, we can cultivate a digital landscape
that promotes mutual understanding, kindness, and
inclusivity, while concurrently reducing the harm of
cyberbullying regardless of geographical borders.

Cyberbullying in CIS and Kazakhstan

During the theoretical analysis of the work of
Russian researchers on the problem of cyberbullying
over the past ten years (2013-2023), more than two
thousand scientific papers were found posted in the
database of the scientific electronic scientific data
library Elibrary, which indicates that more and more
attention has been paid to the problem of bullying in
the Russian scientific literature recently.

The urge of this problem is related to the
fact that exposure to systematic bullying affects
children’s physical and mental health, general
well-being and academic performance (Sobkin,
2012; Krivtsova, 2016). Traditionally, Russian
scholars’ perspectives on bullying can be classified
into two main approaches: socio-psychological
and individual psychological. From a socio-
psychological standpoint, bullying is seen as a
product of social interaction or group pressure
exerted by a dominant majority over a weaker
minority (Rulann, 2012). This viewpoint highlights
various situational factors that contribute to
bullying, including the broader socio-cultural
context (such as societal and cultural attitudes
towards bullying, government policies, etc.), as
well as the microsocial environment within schools,
classrooms, and families. While this approach
outlines the environmental conditions conducive to
bullying, it does not explain why specific children
become victims or aggressors.

From the standpoint of an individual
psychological approach, bullying is considered
as a form of deviant behavior consisting in the
manifestation of aggression. In this approach,
scholars examine the personal attributes of
individuals engaged in bullying dynamics (victims,
perpetrators, bystanders), as well as the risk factors
that predispose a child to be categorized into a
particular group (Soldatova, 2012).

Findings from research conducted in 2010
indicate that in Russia, approximately one in
every five children (23%) who use the Internet has
encountered bullying either online or offline. In St.
Petersburg, this proportion rose to 35%, significantly
surpassing the national average (Soldatova, 2011).
Across many European countries, children report
similar rates of victimization, with an average

of 19% acknowledging experiences of bullying
(Soldatova, 2015). Among Russian child victims,
one-fifth endure insults and humiliation daily or 1-2
times weekly. Notably, this issue disproportionately
affects 11-12-year-olds, with nearly a third
experiencing bullying more than once a week, a rate
higher than other age groups. Moreover, aggression
in Russia is increasingly migrating to the online
sphere, with insults in chat rooms, forums, blogs,
and comments, as well as the proliferation of fake
pages or videos showcasing bullying or violence,
becoming commonplace in the Russian internet
landscape. Approximately oneinten Russian students
has encountered online bullying. In comparison to
European averages, Russian children face online
bullying at twice the frequency. When comparing
Russia with specific European nations, Russia aligns
with Denmark in terms of the prevalence of online
and offline bullying. However, Estonia and Romania
exhibit significantly higher rates of both online and
offline bullying (44% and 42%, respectively), with
slightly elevated frequencies of cyberbullying (14%
each).

Furthermore, students frequently assume the role
of'aggressors themselves. In Russia, 25% of children
admitted to having offended or insulted others either
in person or online over the past year. Notably, the
number of bullying perpetrators in Russia is double
the European average. Social media platforms are
emerging as the primary arena for cyberbullying.
Perpetrators go beyond merely sending insulting
messages; it’s not uncommon for a victim’s account
to be hacked or for a fake profile to be created in
their name, featuring humiliating content. Most
commonly, children receive offensive or vulgar
messages online. Less frequently, offensive, and
explicit content about them is posted publicly on the
internet, or they are threatened online, or subjected
to other offensive and unpleasant experiences. The
results of the study also made it possible to understand
how the migration of bullying to the Internet in
different regions of Russia correlates with the speed
of Internet distribution in them. Apparently, this
process becomes as intense as possible when some
marginal or critical indicators of the level of Internet
penetration into the adolescent environment are
reached in the region. The further penetration and
development of Internet technologies contributes to
the stabilization of the situation with cyberbullying.
Firstly, the digital competence of schoolchildren is
growing, and with it come the necessary skills to
effectively cope with online risks, including network
aggression (Soldatova, 2012). Secondly, public
awareness of the problem is growing, which leads to
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the consolidation of the forces of parents, teachers,
representatives of public authorities and businesses
to combat it. The growth of online risks is associated
not only with the speed of Internet penetration
into the regions, but also with the nature of this
penetration. In those districts where the spread of the
Internet was relatively uniform, the level of online
risks remained at an average level, as, for example,
it was in the Central District or in the Volga region.
In the same places where Internet penetration was in
the nature of a leap, the level of online risks and, in
particular, cyberbullying turned out to be the highest.
In particular, this applies to regions such as Siberia,
the Urals, and the Northwest, which have managed
to catch up and overtake the Central District in many
indicators in just a few years (Soldatova, 2012).
Considering the situation of encountering online risk
as a difficult life situation, we rely on the victims’
subjective assessment of their level of emotional
experience or stress in these situations. To do this,
from the sample of the 2010 study Children aged
9-16 who have been victims of cyberbullying in the
last 12 months (100 people) and children aged 12-16
who have encountered sexual Internet content that
has upset them in the last 12 months (133 people)
were selected. The children were asked how upset
they were by this event and how long they had been
worried.

As children age, the frequency of encounters
with cyberbullying tends to increase, with those aged
13-16 more likely to experience it compared to their
9-12-year-old counterparts. Of the surveyed children
who fell victim to cyberbullying, over two-thirds
(72%) found it to be a stressful experience: 34%
felt very upset, while 38% were somewhat upset.
Only 28% reported not feeling upset at all. While
both boys and girls faced cyberbullying at similar
rates, there were differences in their psychological
responses: girls were nearly twice as likely as boys
to feel “very much” or “very upset,” while boys were
twice as likely as girls to report feeling “not upset at
all” (according to the “Children of Russia Online”
study, 2010) (Soldatova, 2012). Overall, children
aged 9-12 tend to suffer more from cyberbullying
and experience it more intensely than those aged
13-16, who are also nearly three times more likely
to claim that cyberbullying “does not upset them
at all.” While over half of cyberbullying victims
reported promptly coping with the situation, nearly
one-third, irrespective of age, endured its effects for
several days or longer. Additionally, the more time
a child spends online, particularly engaged in search
activities, the greater the likelihood of encountering
cyberbullying.
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Among the limited body of works by
Kazakhstani researchers, notable is the study by N.B.
Toksanbayevaandcolleagues (Toksanbayeva,2021),
which delves into the socio-cultural, psychological,
and demographic dimensions of bullying within
the adolescent milieu. The authors underscore the
importance of implementing anti-bullying programs
in Kazakhstani schools, highlighting potential
challenges in selecting effective strategies due
to the paucity of research on the socio-cultural
nuances of bullying in Kazakhstani educational
settings. Through a detailed analysis, the authors
elucidate the factors contributing to the prevalence
of bullying, adolescents’ aggressive behaviors
towards their peers, and the roles of aggressor and
victim. The study engaged 150 schoolchildren aged
13-17 years and employed various diagnostic tools,
including the “Aggressive Behavior of Subjects”
scale, sociometry method, Rosenberg Self-Esteem
Scale, and Bass-Perry questionnaire for assessing
aggressive behavior. Statistical analysis of the
gathered data reveals significant disparities between
adolescents’ responses regarding bullying within
their peer group and their recommendations to
teachers regarding bullying initiators and victims.
The article further explores the origins of bullying,
its ramifications, and strategies for intervention.
The authors conclude that bullying manifests
uniquely in each context, shaped by the surrounding
communicative environment.

Another article by a Kazakhstani researcher,
Mogunova (2021), investigates cyberbullying,
exploring its causes, and various manifestations.
Framing cyberbullying as online bullying occurring
across social networks, messaging platforms, and
gaming communities, the author underscores its
close association with traditional forms of bullying,
often transitioning seamlessly between the two.
Highlighting the psychological repercussions of
cyberbullying for all involved parties, the author
places significant emphasis on preventive measures
against this phenomenon. Conclusively, the author
underscores the heightened significance of this topic,
noting the enduringly dire or even tragic outcomes
commonly associated with its repercussions.

An article by Zhubandykov (2023) delves into
the examination of cyberbullying, its ramifications,
and its influence on the mental well-being of
adolescents, particularly highlighting cyberbullying
as a contributing factor to adolescent suicides.
However, as of yet, there is a lack of statistical data
in Kazakhstan substantiating the correlation between
instances of cyberbullying among adolescents and
cases of adolescent suicides.
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In his research, Zhalmakhanov (2023) explores
another facet of the phenomenon, focusing on the
correlation between parent-child relationships and
cyberbullying. Specifically, the author highlights
the limited involvement of parents in addressing
instances of cyberbullying. Adolescents who fall
victim to cyberbullying often opt not to confide
in their parents and instead attempt to resolve the
issue independently. Furthermore, Zhalmakhanov
suggests that family relationship issues, such as
communication challenges between adolescents and
their parents, minimal parental engagement in their
teenage children’s lives, and the imposition of strict
rules and controls, serve as predictors for the onset
of cyberbullying or cyber-victimization among
adolescents.

A noteworthy article by Asylbekova (2023)
merits attention for its scientific, theoretical, and
comparative analysis of the issues surrounding
bullying and cyberbullying among children and
adolescents. This article was published as part of a
targeted funding initiative by the Science Committee
of the Ministry of Science and Higher Education of
the Republic of Kazakhstan. The study analyzes
empirical data collected from 360 secondary
school students in Oskemen, aged between 10
and 15 years old (comprising 180 boys and 180
girls). The research methods utilized included the
“Bullying Risk Questionnaire” developed by A.A.
Bochaver, V.B Kuznetsova, E.M. Bianki., P.V.
Dmitrievsky, M.A. Zavalishina, N.A Kaporskaya,
and K.D. Khlomova along with the questionnaire
“Cyberbullying in the School Environment”
by S.V. Kritsova. According to the data of a
psychodiagnostic study, children and adolescents
are still quite strongly involved in bullying and
cyberbullying situations. This fact indicates the
problem of aggressiveness of schoolchildren,
psychological tension, insufficient attention on the
part of the teaching staff and parents to the physical
and psychological well-being of students. The study
showed that 10-year-olds are more involved in
bullying situations than teenagers (16.9% and 6%,
respectively), while teenagers are more susceptible
to cyberbullying than younger children (34.8% and
14.2%, respectively). In addition, the authors of the
study found that among children of the younger age
group, boys are more aggressive than girls (boys
-15.5%, girls — 7.4%), among adolescents, the
values of both groups are almost the same (boys —
25.1% and girls — 23.9%). The authors of the article
agree with the opinion of other researchers that
often the reasons for the prevalence of bullying and
cyberbullying among children and adolescents are

the recent decline in the level of socio-economic
development of society, low life satisfaction on the
part of both adults (parents, teachers) and children,
dysfunctional family relationships and in the teenage
environment. In summary, the authors advocate
for immediate preventive actions to mitigate the
prevalence of bullying and cyberbullying among
children and adolescents, emphasizing the collective
responsibility of educational institutions, parents,
and the children themselves.

Additionally, we managed to find a number
of materials of a recommendatory nature on the
prevention of bullying and cyberbullying. In
particular, it should be noted the methodological
recommendations entitled ‘“The introduction in
universities and colleges of modules and topics
“Bullying and child safety”, “Child deviation,
emotional intelligence and mental health”,
recommended by the National Academy of
Education named after 1. Altynsarin (2022). The
authors analyzed the international experience of
studying the problem of bullying and cyberbullying,
the use of anti-bullying programs in the work of
psychological services in educational institutions,
as well as the possibility of their adaptation
in Kazakhstan. The recommendations on the
organization and functioning of the psychological
service in secondary education organizations are
of the greatest interest. The developers of the
recommendations emphasize that eliminating
the causes of bullying and cyberbullying, rather
than combating their consequences, is of greater
preventive importance.

Inouropinion, methodological recommendations
developed by the educational and methodological
Center for the Development of Education in
the Karaganda region in the state and Russian
languages (Ilyukhina, 2012) are a useful guide for
the prevention of school bullying among minors in
educational institutions. This document contains
an algorithm for organizing preventive work for all
involved stakeholders. In addition, the developers
of the guidelines have prepared specially designed
questionnaires for schoolchildren and their parents to
identify cases of bullying in the school environment,
to determine various aspects of satisfaction with
school life; a prevention and correction program,
including lesson plans and training work with
schoolchildren; workshops for teachers and parents.

Results and discussion

In the pursuit of understanding the multifaceted
nature of cyberbullying, our systematic review of
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relevant literature has unearthed a wealth of insights,
revealing the intricate dimensions of this digital
phenomenon. As we dissected the selected articles,
key themes emerged, providing a comprehensive
picture of the forms, prevalence, impact, and
mitigating factors associated with cyberbullying.

Diverse Forms of Cyberbullying

The exploration of cyberbullying unveiled an
expansive spectrum of forms, transcending the
conventional understanding of overt harassment.
While direct forms such as online harassment,
threats, and impersonation remain prevalent,
subtler manifestations like exclusion, gossip,
and cyberstalking are equally impactful. Direct
bullying is perhaps the most obvious and visible
form of cyberbullying. This includes the intentional
use of digital platforms repeatedly to send
threatening messages, name calling, or spread
harmful information. This can be through social
media, messaging apps, email, or various other
channels, increasing the scale and impact of the
violence (Agustiningsih, 2023). Doxxing, short for
“document tracing,” is the malicious manipulation of
private and personal information such as addresses,
phone numbers, or financial information, with the
intent to harm a victim Criminals can have used
online vulnerabilities to harvest this information,
and caused physical injury, harm, or risks of identity
theft. An outing is when private information,
specifically about one’s sexuality, health, or
personal situation, is revealed without consent.
This act of public humiliation aims to shame and
expose individuals, often with severe psychological
consequences. Social media platforms increase the
visibility of such incidents, increasing the emotional
toll on victims (Chen et al., 2019). Trolling includes
intentionally offending, harassing, or misleading
individuals online for entertainment purposes.
In more extreme cases, organized cyberbullying
campaigns may target individuals or groups, with
concerted efforts to inundate them with abusive,
threatening, or offensive messages along with the
scale and persistence of such campaigns increases
their impact, making them powerful forms of
cyberbullying (Aydin et al., 2021).

Prevalence Across Age Groups and Platforms

Our analysis of the literature underscored that
cyberbullying is not confined to a specific age
group or online platform. While adolescents and
young adults are commonly affected, individuals
across the lifespan experience cyberbullying.
Social media platforms, messaging apps, online
forums, and gaming communities all serve as
fertile grounds for the manifestation of digital
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aggression. The ubiquity of cyberbullying across
diverse demographics emphasizes the need for
inclusive preventive strategies that address the
unique challenges faced by different age groups.
One of the most vulnerable demographics to
cyberbullying is adolescents. The digital landscape
becomes a battleground for identity exploration,
social integration, and sometimes, relentless attacks.
Adolescents may face cyberbullying through
social media platforms, instant messaging apps,
or online gaming communities (Zhu et al., 2021).
Young adults, navigating the complexities of higher
education, employment, and relationships, are
not immune to the perils of cyberbullying. Social
media platforms, professional networking sites,
and online forums serve as arenas where they may
encounter digital aggression (Li, 2017). Contrary to
the misconception that cyberbullying is exclusive
to the younger population, adults also fall victim
to digital harassment. Whether in the workplace,
online communities, or interpersonal relationships,
adults may encounter cyberbullying through email,
social networking sites, or professional platforms.
The consequences may manifest in heightened
stress, compromised mental health, and strained
professional or personal relationships (Jenaro et al.,
2018).

Psychological Impact on Victims

The emotional and psychological toll inflicted
upon victims emerged as a central theme in our
exploration. Victims of cyberbullying frequently
experience heightened levels of anxiety, depression,
and feelings of isolation. The persistent nature
of online attacks exacerbates the impact, with
some studies indicating a correlation between
cyberbullying and suicidal ideation. The
psychological scars, often invisible to external
observers, accentuate the urgency of developing
robust support systems and intervention strategies to
mitigate the long-term effects on mental health. The
psychological toll of cyberbullying often manifests
in heightened levels of anxiety and depression. The
relentless nature of online harassment, the fear of
continued attacks, and the invasion of personal
space in the digital realm contribute to a pervasive
sense of unease. Victims may grapple with a
constant undercurrent of anxiety, leading to a spiral
into depressive states. Cyberbullying, whether
through exclusionary tactics or the dissemination
of hurtful content, can foster feelings of isolation
and loneliness. Victims may withdraw from online
and offline social interactions, fearing judgment
or further victimization. The resultant isolation
exacerbates the psychological impact, creating a
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sense of alienation from support networks. The
constant barrage of negative messages, derogatory
comments, or character attacks erodes the self-
esteem and self-worth of cyberbullying victims. The
perception of oneself is intricately linked to social
interactions, and when these interactions turn toxic,
individuals may internalize the negativity, leading
to a diminished sense of self-value (Martinez-
Monteagudo et al., 2020).

In summary, our results reveal cyberbullying as a
dynamic and pervasive social issue with far-reaching
implications for individuals and society. The diverse
forms it takes, the prevalence across age groups
and platforms, and the profound psychological
impact on victims underscore the urgency of
proactive intervention. Technology platforms, while
contributing to the facilitation of cyberbullying,
also hold the potential to be powerful allies in its
mitigation. Methodological considerations and gaps
in knowledge provide a roadmap for future research,
guiding scholars, practitioners, and policymakers in
their collective efforts to unravel and address the
complexities of cyberbullying in the digital age.

Conclusion

The issue of cyberbullying remains pertinent
and poses a significant threat to the psychological
well-being of individuals. It has increasingly
become a prevalent social problem within

online communities, with no apparent decline in
occurrence rates. Amidst the COVID-19 pandemic,
the problem of cyberbullying has been exacerbated,
demanding heightened attention and prompt
resolution. Although numerous recommendations
and strategies have been developed for educators,
parents, and teenagers, awareness of these resources
remains limited. While cyberbullying lacks a
legal definition and associated responsibilities,
and specific mechanisms for addressing it are
yet to be established, current efforts must rely on
available resources. As we delve deeper into the
complexities of cyberbullying, it becomes evident
that addressing this issue requires collective action
from individuals, educators, parents, policymakers,
and technology providers. In today’s digital age, it
is imperative that we prioritize digital citizenship
and promote responsible online conduct to combat
the detrimental impacts of cyberbullying and
foster a more inclusive and respectful online
environment.
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INCREASING THE HARDINESS
OF ADOLESCENTS BY METHODS
OF CATATYMIC-IMAGINATIVE PSYCHOTHERAPY

The ability of an individual to successfully cope with unfavorable environmental conditions while
showing high resistance to stressors is called hardiness. Nowadays, having a high and stable hardiness
in a person is more important and necessary than ever before. That is why modern psychological sci-
ence is so interested in studying this phenomenon, its role in maintaining mental health and methods of
influencing hardiness. A special role in this problem is traditionally assigned to the study of adolescent
hardiness and methods of its correction.

The purpose of our study was to investigate the possibility of increasing the level of adolescent har-
diness by methods of catatim-imaginative psychotherapy developed by the German psychotherapist H.
Leuner. In turn, the main idea of our study was to preserve the mental health of adolescents by increasing
their hardiness.

The scientific significance of the work consists in the fact that it expands the ideas about the role of
hardiness in maintaining mental health, theoretically substantiates the advantages of individual psycho-
therapeutic work with adolescents who have a low level of hardiness. The practical value of the study is
the disclosure of the effectiveness of methods of catatim-imaginative psychotherapy for the promotion
of mental health of adolescents.

Theoretical, psychodiagnostic methods and techniques were applied in the study, mathematical
methods of data processing were used to evaluate the results of the study. The results of the conducted
research showed high efficiency of the methods of catatim-imaginative psychotherapy to increase the
level of adolescents’ hardiness. The results obtained can be used in the practical activities of child psy-
chologists and educational psychologists of schools and colleges.

Key words: hardiness, mental health, catatim-imaginative psychotherapy.
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KatatMMHMSIAbIK-MMarMHATUBTIK
ncMxorepanus sAiCTepi apKbIAbl XKaceCripiMAEpAiH,
Ti3IMAJAITIH apTTbIPY

JKeke aAaMHbIH Kyr3eAic (hakTopAapbliHa >KOFapbl KapCbIAbIK, KOPCETE OTbIPbIN, KOAAMNChI3 KOpLUaFaH
opTa >KarFAanAapbiHa CoTTi TeTen 6epy KabiAeTi TypakThIAbIK, Aer aTaAaAbl. Kasipri yakpitta aaamaa
>KOFapbl >KOHe TypaKTbl TO3IMAIAIKKE e 6OAY BYpbIHFbIAAH A MaHbI3Abl XoHe KaxkeT. COHAbIKTaH
Kasipri NCUXOAOIMS FbiAbIMbl OYA KYObIABICTbI, OHbIH, MCUXMKAABIK, AEHCAYAbIKTbl CaKTayAarbl POAIH
JKOHEe TO3IMAIAIKKE aCep eTy SAICTePIH 3epTTeyre Kbi3bIFYLIbIAbIK TaHbITYAd. ByA Maceaeae ASCTYPAI
TYPAE >KacecrnipiMAEPAIH TO3IMAIAITIH XXOHe OHbl TY3eTYy SAICTEPIH 3epTTey epeklle POA aTKapaAbl.

bi3aiH 3epTTeyiMi3aiH MakcaTbl Hemic ncmxoTepaneBTi X.AalHep >kacaFaH KaTaTUMMUSAbIK-
KMSAAABI MICUXOTEPAnUst SAICTEPIH KOAAAHA OTbIPbIMN, XacecnipiMAEPAIH TO3IMAIAIK AeHreliH apTTbIpy
MYMKIHAIKTEpPiH 3epTTey 60AAbI. O3 ke3eriHag, 6i3AiIH 3epTTeYiMI3AIH HEri3ri MAEAChI XKacocnipiMAEpPAiH
TO3IMAIAITIH apTTbIPY apKbiAbl OAAPAbIH MCUXMKAABIK, AGHCAYAbIFbIH CaKTay GOAAbI.

2KYMBbICTbIH FbIAbIMW MaHbI3AbIAbIFbl OHbIH MCUXMKAAbIK, AEHCAYAbIKTbl CaKTayAaFbl TYPAK TbIAbIKTbIH,
POAI TypaAbl TYCIHITiH KEHENTIM, TO3IMAIAIK AEHIelii TOMEH XKacecnipiMAEPMEH XXeKe NMcuxoTepaneBTik
JKYMbICTbIH,  apTbIKLLIbIAbIKTAPbIH TEOPUSAbIK, TYPFbIAQH HerisaeyiHae. 3epTTeyAiH MpPaKTUKAABIK,
KYHABIABIFbI  )KacecnipiMAEPAIH MCUXMKAABIK, AEHCAYAbIFbIH HbIFAUTYAAFbl KAaTaTUMUSABIK-KUSAAbI
ncuxoTepanust 9AICTEPiHIH TUIMAIAITIH ally 6OAbIN TabblAaAbl.

3epTTey 6apbiCbiHAQ TEOPUSIAbIK, MCUXOAMArHOCTMKAABIK, SAICTEP MEH SAICTEP KOAAAHBIAADI,
3epTTey HOTUXKeAepiH 0araray YiUiH AEPEKTEPAl BHAEYAIH MaTeMaTUKaAbIK, SAICTEPI KOAAAHBIAADI.
3epTTey HOTUMXKEAEpi XKAcecnipiMAEPAIH TO3IMAIAIK AEHreiiH apTTbIpy YLIH KaTaTUMMSAABIK-KMUSAADI
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ncuxoTepanms  dAICTEPIHIH >KOFapbl TUIMAIAIFIH KOpCeTTi. AAbIHFAH HBTUXeAepAi MekTen reH
KOAAEAXKAEPAEri 6ananap MCUXOAOTTapbl MEH MeAarorMkaAblK, MCMXOAOrTapbiHbIH, MPAKTUKAABIK, iC-
apeKeTiHAE KOAAAHYFa GOAaAbI.

TyiiH ce3aep: TO3IMAIAIK, MCUXMKAABIK, AEHCAYAbIK, KATAaTUMMUAAbIK-MMArMHATMBAIK MCUXOTEpanms.

A.b. Cyatanos®, H.I'. AaBblaoBa

3anaaHo-KasaxcTraHCcKmii MHHOBALMOHHO-TEXHOAOTMUYECKMIA YHUBEPCUTET, I'. Ypaabck, KasaxcraH
*e-mail: artursultanov@hotmail.com

lNoBbILLIeHHEe )KM3HECTOMKOCTHU NMOAPOCTKOB MeTOAaAMU
KaTaTMUMHO-MMarMHaTUMBHOM ncuxorepanuu

CnocoB6HOCTb AMYHOCTM YCMEWHO CMPaBASTLCS C HEOAArONPULTHBIMKM YCAOBUSAMM OKPY>KaloLLen
cpeAbl, MPOSIBASS MPW 3TOM BbICOKYIO YCTOMUYMBOCTb K CTPECCOBbIM (hakTopam, HasblBaeTcs
>KM3HECTOMKOCTbIO. B HacTodLlee BpemMsi HaanmumMe y YeAOBeKa BbICOKOM M CTabUMAbHOM XKM3HECTOMKOCTM
SABASIETCS OOAEe BaXKHbIM 1M HEOOXOAMMbBIM, YeM KOrAa-Anb0 pasblie. MIMEHHO MO3TOMY COBpeMeHHast
MCUXOAOTMYECKasl Hayka MPOSIBASET TakoOM MHTEpeC K M3YYEeHMIO 3TOrO SBAEHMS, ero pPOAU B
NMOAAEP>KAHUM TICUXMYECKOTO 3A0POBbSl U METOAOB BO3AENCTBUS Ha >KM3HECTOMKOCTb. Ocobast poAb
B 3TOM npobAeme TPAAMLIMOHHO OTBOAMTCSI M3YUEHMIO >KM3HECTOMKOCTM MOAPOCTKOB M METOAOB ee
KOppeKLMU.

LleAbto HalLero nccaeAoBaHmst ObIAO M3YyUMTb BO3MOXKHOCTb MOBbILIEHUS YPOBHSI XKM3HECTOMKOCTH
NMOAPOCTKOB  METOAAMM  KaTaTMMHO-MMAarMHaTMBHOM MCMXOTepanun, pas3paboTaHHOM HEeMEeLKMM
ncuxotepaneBToM X. AérHepom. B cBolo ouepeab, FAABHOW MAeel Hallero MCCAEAOBaHMS CTaAO
COXpaHeHUe NMCUXMYECKOro 3A0POBbS MOAPOCTKOB MyTEM MOBbILLEHUS UX KM3HECTOMKOCTMU.

HayuHas 3HauMMoCTb paboTbl COCTOMT B TOM, YTO B Heil paclMpeHbl MPEeACTaBAEHMS O
POAM  >KM3HECTOMKOCTM B MOAAEPKAHMM TMCUXMYECKOrO 3A0POBbS, TEOPETUYECKM OBOCHOBaHbDI
NpeMMyLLLEeCTBa MHAMBMAYAAbHOM MCMXOTEpaneBTMYeckon paboTbl C MOAPOCTKAMM, MMEIOLMMM
HU3KMI YPOBEHb >KM3HECTOMKOCTU. [MpaKTMUeCKOM LIEHHOCTbIO MCCAEAOBAHUS SIBASIETCS pacKpbiTUe
3P HEKTUBHOCTU METOAOB KaTaTUMHO-MMArMHATMBHOM NMCUXOTEPanmn AAS YKPENAEHUS NCUXMYECKOro
3A0POBbS MOAPOCTKOB.

B nccaeaoBaHMM BbIAM MPUMEHEHDBI TEOPETUUYECKME, MCUXOAMArHOCTUYECKME METOADBI M METOAMKM,
AASI OLIEHKM PEe3YyAbTaTOB MCCAEAOBAHUSI MCMOAb30BAAMCb MaTemaTMyeckme MeTOAbl 06paboTkm
A@HHbIX. Pe3yAbTaTbl MPOBEAEHHOrO MCCAEAOBAHMS MOKA3aAM BbICOKYIO 3((EKTUBHOCTbL METOAOB
KaTaTUMHO-MMarMHaTMBHOM MCUMXOTepanunmn AAs MOBbILIEHWUS YPOBHS >KM3HECTOMKOCTM MOAPOCTKOB.
[ToAyyeHHble pe3yAbTaTbl MOryT OblTb MCMOAb30BaHbl B TMPAKTUUYECKOM AESTEAbHOCTM AETCKMX
MCMXOAOrOB U MEeAAroroB-NCUXOAOT LUKOA M KOAAEAIKEN.

KAtoueBble cAOBa: >KM3HECTOMKOCTb,
rncmxoTepanum4.
Introduction
In  August 2023, Kazakhstan began

implementing the Roadmap for Promoting Healthy
Lifestyles, which aims to «reduce consumption
of tobacco products, alcoholic beverages and
surfactants; improve mental and reproductive
health; and reduce injuries». This is one of many
projects aimed at improving the psychophysical
health of citizens, but the statistics remain
disappointing. For example, a WHO study showed
a widespread deterioration in the mental well-being
of adolescents in Central Asian and European
countries, including Kazakhstan. The research
indicates that 21 percent of girls and 15 percent of
boys between the ages of 11 and 12 report frequent
headaches. Moreover, among 15-year-old girls,
approximately one-third (31 percent) experience
significant headaches more than once a week.

ncnxmnyeckoe

3A0pPOBbe, KaTaTUMHO-UMarmMHaTMBHas

Adolescents aged 15 feel depressed, of whom 29
per cent of girls and half as many, 11 per cent of
boys, and 46 per cent of girls complain of frequent
irritability or low mood, compared with 21 per
cent of boys. The situation remains unfavourable
in the area of adolescent suicide prevention. Here,
despite the creation of almost all conditions for
the prevention of suicide among adolescents, the
situation remains difficult. Thus, in 2019, 180
juvenile suicides and 350 suicide attempts were
registered in Kazakhstan. In 2021, 175 adolescents
took their own lives and 248 made a suicide
attempt (https://orda.kz/kak-nashi-deti-gibnut-ot-
odinochestva-i-otchuzhdeniya).

In this regard, comprehensive prevention of
various types of mental disorders continues to be one
of the most important tasks of society. The success
of this task is directly related to the identification of
the risks of mental illness.
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Increasing the hardiness of adolescents by methods of catatymic-imaginative psychotherapy

According to WHO: «the level of mental health
is a consequence of the influence and interaction of a
complex of individual, social and structural sources
of stress and vulnerability factors» (https:/www.
who.int/news-room/fact-sheets/detail/mental-health-
strengthening-our-response). Therefore, it is obvious
that in one way or another in the process of formation
of pathological mental state one of the leading roles is
occupied by the ability of a person to maintain his/her
optimal mental state despite environmental influences.

This ability is traditionally studied in connection
with such psychological concepts as vitality and
viability. The most significant here seems to be
the study of the relationship between the level of
hardiness and mental health. And taking into account
that the prevention of mental disorders traditionally
begins with adolescence, we, in our study, have
emphasised the methods of psychologically
correcting adolescent hardiness.

Thus, the object of our study is adolescents with
a reduced level of hardiness, and the subject is to
increase the level of hardiness of adolescents.

The purpose of this study is to examine the
effectiveness of catatim-imaginative psychotherapy
methods in increasing adolescents’ hardiness.

The hypothesis of the study is that the use of
catatim-imaginative psychotherapy methods will
increase adolescents’ hardiness.

Materials and methods of the study

A total of 96 high school students participated in
the study: 51 tenth-graders and 45 eleventh-graders.
The average age was 16.1 years.

Base of the study: KSU «General Education
School Nel13» of Uralsk City Education Department
of Education Department of Akimat of West
Kazakhstan Region”.

The gender composition is quite even 47 boys
and 49 girls.

In this work we used the following psychological
methods and techniques:

1) theoretical methods: analysis of psychological
literature on the problem of hardiness, development
of a psychocorrective programme to improve the
hardiness of adolescents;

2) psychodiagnostic methods and techniques:
short version of the hardiness test (E. N. Osin and
E. 1. Rasskazova), adolescent version of Beck
depression inventory (A. Beck).

3) Mathematical methods of data processing:

methods of descriptive statistics, correlation
analysis, Student’s t-criterion for independent
samples.
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Our research was carried out in two stages:
establishing and forming. At the establishing
stage, we conducted an initial psychodiagnosis of
adolescents in order to identify the level of their
hardiness and depression. According to the results
of the initial diagnosis, the group of adolescents
with a reduced level of hardiness and increased level
of depression was divided into experimental and
control groups for formative influence in the form
of individual psychotherapeutic (psychologically
corrective) sessions.

After the end of the formative stage, repeated
measurements were taken and the results were
analysed.

Literature review

Suzanne Kobasa introduced the concept of
hardiness to elucidate the connection between stress
and health, drawing from existential psychology’s
notion of the «courage to be» (Fominova, 2012).
This existentialist perspective emphasizes the
ability to navigate between unfamiliar yet growth-
inducing paths and familiar but stagnant ones
during decision-making moments. Kobasa posits
that hardiness comprises distinct personality traits
that act as a specific reservoir of resilience when
confronting life’s stressors. Conceptually, hardiness
is depicted as a personality framework established
early in life and remaining relatively stable over
time, notwithstanding potential fluctuations in
circumstances (Vanakova, 2013).

Early investigations into hardiness affirmed the
notion that adults exhibiting three interconnected
attitudes — engagement, control, and risk-taking —
toward themselves and their surroundings are less
prone to mental and physical ailments when faced
with significant stress and distress. Conversely,
individuals lacking these attitudes are shown to be
more vulnerable to psychosomatic disorders when
subjected to heightened stress levels. These three
interrelated attitudes — engagement, control, and
risk-taking — are delineated as follows.

According to Maddi and Kobasa, commitment
refers to an individual’s capacity to fully engage
in their endeavors and interests (Nalivaiko, 2006).
Those with high levels of commitment possess
distinct objectives and perceive significance in
both their personal and professional relationships.
According to Kobasa, commitment is of great
importance in maintaining health in stressful
situations (Kobasa, 1985).

People who are committed are dedicated to
personal growth and fulfilment of their potential.
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Those who lack a sense of commitment alienate
and isolate themselves from others, interacting with
the environment through passivity and avoidance
(Dreher, 1995).

Taking responsibility for one’s own behaviour
with the belief that one is the cause of events in
one’s life rather than assuming the role of a helpless
victim defines the second component of hardiness,
control (Kobasa, 1985). This belief is consistent
with Julian Rotter’s concept of locus of control in
which he defined individuals as either internally or
externally orientated (Rotter, 1971). Consequently,
individuals with an internal locus of control attribute
their achievements and setbacks to their own
actions, whereas those with an external locus of
control attribute life events to fate, luck, or chance.
Moreover, research indicates that a robust sense of
control serves as a protective barrier against stress,
akin to social support, and diminishes the risk of
mental or physical ailments (Bee, 2000).

According to Dreher, when faced with a problem,
people with high levels of control have the necessary
self-confidence to formulate and apply competent
solutions. Conversely, those who lack a sense of
control are more likely to lack self-confidence and
initiative, so they often respond to life stressors
with humility, withdrawal, and denial (Dreher,
1995). Consequently, it can be hypothesised that
people with reduced or unstable levels of control
experience helplessness in dealing effectively with
stressful situations.

Individuals with high levels of challenge, the
third component of hardiness, perceive obstacles
as challenges and opportunities for growth rather
than as threats to their well-being (Nalivaiko, 2006).
Avoiding change, rather than adapting to it, is the
goal of risk averse individuals, as comfort and safety
are of paramount importance to such individuals,
overriding curiosity, the desire for reasoned
challenge and exploration.

Commitment, control, and challenge are assumed
to protect individuals and keep them healthy despite
encountering stressful events. Muddy and Kobasa,
questioning whether hardiness is a defence against
illness, studied a group of nearly 700 executives,
predominantly men, who were part of one large
company (Kobasa, 1985).

This study assessed the health effects of three
resources — hardiness, physical activity, and
social support. Muddy and Kobasa considered the
following behaviours of the participants: smoking,
alcohol consumption, poor diet, drug use, relaxation
and meditation, family history and exercise. The
results showed the following:

- For managers with none of these resources, the
probability of illness was 92%.

- Supervisors with one of these resources had a
72% chance of becoming ill.

- For executives possessing two of these
resources, the probability of illness was 58%.

- Executives with all three resources — resilient,
exercising and receiving social support — were only
8% more likely to be ill.

In this case, the authors of the study identified
hardiness as the most significant health protective
factor of the three resources. In addition, hardiness
was found to be the most predictive of current
health status as well as health status one year from
now. While social support and exercise are indeed
valuable resources that protect against disease, it
was found that the possibility of optimal benefit
from social support and exercise was significantly
higher in the presence of hardiness (Kobasa,
1985).

Following this influential study, subsequent
research has unveiled that hardiness, along with
other resources like social support and physical
activity, exerts a safeguarding influence on both
physical and mental well-being (Vanakova, 2013).
Research across occupational and age groups also
confirms that hardiness is a significant factor in
reducing the impact of stress, acting as a protector
or buffer (Gramzow et al., 2000). Early studies also
observed that hardiness is «largely independent
of age, gender, education, religion, marital status,
ethnicity, and income level» (Maddi, 2006).

Nevertheless, recent research scrutinizing
hardiness as a personality construct has raised valid
concerns regarding previous conclusions. Some
reports directly challenge early investigations into
hardiness by proposing alternative methodologies
for comprehending the relationship between
personality and health. Despite such disagreements
in the data, most published research on hardiness
concludes optimistically: the authors conclude that
hardiness in any case represents a contributing factor
to the maintenance of psychophysical health, and
encourage other researchers to further explore the
empirical properties of this personality construct.

It is also worth noting that since Kobasa’s
seminal publication on hardiness, a large number
of studies on the concept have resulted in a more
integrated concept.

Currently, hardiness is conceptualized as a
distinctive framework of attitudes and abilities that
facilitate adept coping with situations perceived as
stressful and potentially overwhelming due to their
disruptive nature or prolonged discord (Fominova,
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2012). These hardiness attitudes are reflected in
more optimistic outlooks on life, characterized by
feelings of personal efficacy, a sense of command
over circumstances, and the conviction that
challenges can be surmounted.

When stressful situations arise, people with high
hardiness have less negative reactions because they
have personal resources that they utilise to adapt to
the situation.

Having defined hardiness, we can now consider
the available evidence on the impact of hardiness on
a person’s physical and mental health.

Hardiness and physical health

Hardiness has been consistently linked to
enhancements in overall physical well-being
(Maddi, 2006; Kobasa, 1985). Furthermore, a study
employing objective assessments of physical health
discovered a notable correlation between hardiness
and immune system functionality among women
with arthritis (Okun et al., 1988). Investigations into
functional immune responses have also revealed
that individuals with higher levels of hardiness
exhibit more robust immune reactions (Dolbier,
2001). Another study utilizing objective indicators
of physical health, such as healthcare expenditures
and insurance claims, found that individuals with
high levels of hardiness experience fewer health
issues, resulting in reduced frequency of medical
consultations (Fominova, 2012).

In astudy examining physical indicators like high
blood pressure alongside levels of hardiness over a
span of six years, findings revealed that individuals
with lower levels of hardiness were more prone to
elevated blood pressure (Maddi, 2006). Additionally,
another study observed that dental patients exhibiting
high levels of hardiness displayed lower heart rates
compared to those with lower levels of hardiness
(Dolbier, 2001). When subjected to experimental
stressors, resilient participants tended to exhibit
lesser physiological arousal compared to their less
resilient counterparts. These investigations suggest
that hardiness mitigates physical manifestations
of tension and arousal, providing insight into how
it might reduce the likelihood of illness despite
escalating stressors. However, there is also evidence
that resilient individuals may not actually be less
likely to become ill than non-resilient individuals,
but rather less willing to recognise their illnesses
because it prevents them from «feeling in control of
their lives» (Klag, 2004). It has also been argued that
the relationship between hardiness and morbidity
may be skewed by the fact that resilient individuals
adopt healthier lifestyles than those with low or low
hardiness.
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An empirical investigation conducted by Wiebe
and McCallum among high school students examined
hardiness and its correlation with stress and somatic
illness. The study revealed that hardiness directly
influenced both the severity and quantity of physical
symptoms, assessed through the Illness Severity
Rating Scale. However, despite these findings,
the study concluded that hardiness does not shield
against stress in terms of illness; instead, its impact
on health operates independently of its influence on
stress levels (Wiebe, 1986).

Hardiness and mental health

In addition to its association with physical
illness or impairment, hardinessalso has an impact
on mental health.

Mental health is an important component of
social and psychological adaptation and personal
development. Traditionally, the concept of health
has relied on the illness model, viewing it as the
absence of pain, impairment, or disease. Research
oriented towards this approach focuses on how to
reduce or eliminate negative mental states such as
maladaptation, derealisation, depression and suicidal
ideation. However, in recent years, the theoretical
understanding of health has expanded markedly to
include not only the absence of negative states but
also the presence of positive states (happiness, joy,
pleasure, etc.) (Dolbier, 2001). This two-dimensional
model of mental health provides the basis for a
more complete and accurate diagnosis of individual
health indicators. In this conceptualisation, health is
seen as a complex state whose meaning goes beyond
the absence of illness or a sense of subjective well-
being. Therefore, an assessment of mental health
should include both negative and positive aspects.

It is common for young people to experience
a variety of mental, psychological, emotional and
behavioural difficulties or problems, especially those
in the borderline ages of childhood, adolescence
and young adulthood. A multitude of factors or life
circumstances can put them at risk of developing
feelings of dissatisfaction with life, which in turn
can lead to negative health consequences and make
them a vulnerable group. It is for this reason that
recent decades have seen an increase in research on
adolescent mental health and well-being.

A considerable number of adolescents worldwide
grapple with mental health challenges. Recognizing
this issue, the World Health Organization places
particular emphasis on adolescent mental health,
underscoring that over half of all mental health
disorders originate during adolescence. One such
disorder is depressive disorder, which unfortunately
often goes undiagnosed or its severity is downplayed.
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According to epidemiological studies, this disorder
affects up to 15% of adolescents and young adults,
and it is twice as common in girls as in boys. The
first episodes of depression often occur during
adolescence, between the ages of 12 and 18, and
are often not noticed by teachers or parents. Thus,
it is clear that mental health problems are common
among young people.

Hardiness has a significant impact on human
mental health and its maintenance. In this context,
hardiness can be considered as a positive, distinctive
quality of personality, which effectively mitigates
the negative effects of stress and reduces the
manifestations of depressive states (Khisarieva,
2021). In addition, hardiness can be considered
as a process that includes positive adaptation in
unfavourable conditions.

Greater hardiness is consistently linked with
reduced psychological distress, heightened overall
happiness, and increased adaptive resources,
including marital satisfaction. In 1989, Nowack
concluded that individuals with elevated and
stable levels of hardiness are less susceptible to the
adverse effects of psychological distress (Nowack,
1989). Another study exploring the role of hardiness
in mediating the relationship between workplace
stressors, educational environment, and emotional
well-being discovered a positive association
between hardiness and overall well-being (Klag,
2004). T.V. Nalivaiko investigated the internal
conflict experienced by working fathers, marital
adjustment, and the influence of personal hardiness.
The findings indicated that hardiness alleviates the
negative impact of inter-role conflict on marital
adjustment (Nalivaiko, 2006).

Research conducted on military personnel
engaged in peacekeeping missions has revealed
that possessing a high level of hardiness diminishes
the likelihood of experiencing depression and
psychopathological symptoms amid high-stress
environments. These findings indicate that hardiness
serves as a safeguard against the detrimental impacts
of stress arising from demanding and diverse
workloads. Furthermore, according to another
significant study, hardiness exerts positive effects
on mental well-being (Florian, 1995).

In a study involving high school girls, hardiness
was found to moderate the association between
stress and depression, indicating that resilient
female students were less prone to experiencing
depression. Similarly, research among first-year
students, comparing athletes with non-athletes,
revealed that athletes exhibited significantly higher
levels of hardiness. Additionally, athletes reported

lower stress levels and fewer pathopsychological
symptoms compared to their non-athlete
counterparts. Furthermore, the study identified a
significant negative correlation between hardiness
and psychological symptoms across the entire
sample.

In general, research has shown that hardiness
increases well-being and life satisfaction,
eliminates symptoms of generalised anxiety and
depression, increases self-esteem, well-being,
optimism and overall mental health (Downie et
al., 2010; Jowkar, 2007). Hardiness also increases
self-discipline (Jain, 2013). Similar correlations
have been found in youth groups. Research
studies suggest that high and stable hardiness
improves well-being and life satisfaction among
youth. Adolescents with high levels of hardiness
have been found to be less likely to suffer from
mental health problems (Jain, 2013).

Overall, a number of studies agree that building
hardiness reduces the likelihood of mental, emotional
and behavioural problems in young people (Sood,
2013; Ali et al., 2010; Tempski et al., 2015).

The data on the relationship between the
level of hardiness and suicidal risk are also of
particular importance to our study. Thus, based
on a comprehensive literature review on hardiness
as a factor capable of reducing the risk of suicidal
behaviour, we can conclude that hardiness plays
a key role in preventing suicidal thoughts and
ideas, and also acts as a protective (anti-suicidal)
mechanism in situations of pathological stress and
risk (Knizhnikova, 2005). In a number of studies
conducted on young people, increased suicidal
risk directly correlated with reduced hardiness
(Rothschild-Varibrus, 2020; Egunkova, 2019).

All these data suggest that the level of hardiness
can be used as one of the indicators of psychological
well-being and mental health. This, in particular,
explains the increased interest of researchers in
the problem of studying the methods of impact on
hardiness, and in particular, the effectiveness of
methods of correction of adolescent hardiness is
investigated, since it is in adolescence that the risk
of mental disorders is particularly high.

Traditionally, so-called hardiness training
has been used to improve hardiness. Despite its
effectiveness, this method also has a number of
disadvantages:

1. Heterogeneous results: Hardiness levels can
vary from person to person, and not everyone can
benefit from hardiness training in the same way.
Some people may experience greater effects than
others.
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2. Incompleteness of impact: often training
programmes do not cover all aspects of a life
situation or do not address the individual needs of
participants.

3. Ineffective for some problems: hardiness
training may be less effective in the case of serious
mental health problems or difficult life situations.

4. Ambiguous definition of success: measuring
the success of hardiness training can be overly
subjective and does not always adequately reflect
how successful the training was in a particular case.

5. Does not always take external factors into
account: uncontrollable external factors such as
economic crises or social injustices can have a
significant impact on stress and hardiness levels,
and training may not be able to fully compensate for
these impacts.

6. Risks of overwork: intensive training
programmes can lead to overwork or emotional
burnout, especially if participants do not pay
adequate attention to their physical and emotional
well-being.

In addition to the above, the disadvantages of
hardiness training include those inherent to group
psycho-correction methods in general: the time
aspect (training involves regular and systematic
sessions that often last more than an hour and
require the constant participation of all group
members), the motivational aspect (many people
do not see the point in participating in training,
while the effectiveness of the training work directly
depends on their participation and involvement) and
resistance to training work (various defences that
are very difficult to deal with).

Taking into account the above, in our work
we chose the individual form of psychocorrective
(psychotherapeutic) work. In doing so, we took
into account a number of significant advantages of
individual work with adolescents:

1. Individual approach. Individual
psychocorrection is focused on the needs,
requirements and problems of a particular person,
which is especially valuable for adolescents who
require recognition as an independent person. He or
she receives the psychologist’s full attention

2. Confidentiality. Only individual
psychocorrection can fully ensure the creation of an
open and safe environment for the teenager, where
he can talk about his problems and feelings without
shyness, without fear for his reputation.

3. Intensity of work. Individual psychologically
corrective work allows the teenager to work with his
experiences, problems, emotions and feelings on a
deep psychological level.
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4. Time saving. Individual psychologically
corrective work gives the teenager the opportunity
to fully concentrate on himself, his experiences and
problems, without the need to share attention with
others, as it happens in group work. This significantly
accelerates the achievement of therapeutic results.

In our study, we adhered to psychodynamic
concepts and directions of psychology when
developing a psychologically corrective programme
to increase adolescents’ hardiness; we were based on
the methods of catatim-imaginative psychotherapy
(CIP). Let us consider this psychotherapeutic
direction in more detail.

Catatim-imaginative psychotherapy (CIP) is
a method of psychotherapy based on the theory of
psychoanalytic psych ology and utilises a person’s
capacity for imagination (visual representation,
imagination) (Ullmann, 2022). It was developed by
Prof. Hanscarl Leuner in the 1950 s.

In practical terms, the procedure is that the client
is usually asked to relax and close his or her eyes.
The psychologist then asks the person to visualise
something specific, such as a tree. The person should
then describe the imagined image in as much detail as
possible, describing in parallel the surroundings, the
landscape, the weather, the people present, etc. The
duration of the imagination is usually between five
and twenty-five minutes. It is always preceded by at
least a brief discussion of the patient’s current state
and any important events that have occurred since
the last therapy session. After the «imaginationy,
as practising therapists say, there is usually a brief
debriefing, which serves more to gather spontaneous
ideas and to recover from the experience. At the end
of the session, the psychologist usually asks clients
to sketch what they have seen on paper at home and
bring the drawn picture to the next session. Only
then is there a detailed discussion of the picture,
similar to analysing nightmares.

The aim of CIP is not only verbally, but also
through the emerging symbols and images to
establish contact with the unconscious of the person,
i.e. to obtain additional data for the therapy process
(Barke, 2019).

Initially, CIP was developed for classic
«neuroticy clinical pictures such as phobias, mild
depression, hysteria, etc. Over time, appropriate
modifications of the technique have been developed
that have allowed for successful work with
other conditions such as personality disorders,
psychosomatic illnesses and functional disorders.

Given the above, it can be surmised that catatim-
imaginative psychotherapy can be extremely useful
when working with adolescents for several reasons:
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1. Expression through art: adolescents may have
difficulty expressing their feelings and thoughts in
words. TRC provides them with an alternative way
to express themselves through images, which can
help them to express their emotions and experiences
more openly.

2. Visual exploration: Imaginative symbols can
help adolescents to visualise and visualise their
problems and experiences, which can help them to
better understand their own feelings and thoughts.

3. Indirect approach: working with images can
provide an opportunity to discuss difficult topics
without directly addressing the problem. This can
make psycho-correction less threatening and more
accessible to adolescents.

In working with children and adolescents,
catatim-imaginative psychotherapy is used to
develop emotional intelligence, strengthen and
improve self-esteem and increase confidence in
themselves and their abilities. This in turn helps
them to improve their relationships with peers and
family and to cope with conflict and stress (Ullmann,
2022).

Results and discussion

According to the results of the «Hardiness
Test» methodology, we determined that 60% of
adolescents have an medium level of hardiness,
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33% have a low level of hardiness and 7% have
a high level of hardiness. There are no significant
differences between tenth- and eleventh-graders,
although on average, tenth-graders have a slightly
higher level of hardiness than eleventh-graders
(Figure 1).

Students in both 10th and 11th grades showed
mostly average values on all 4 scales of hardiness
components. The highest number of adolescents with
an increased hardiness indicator in both samples was
found in the risk acceptance component, i.e. it can be
assumed that adolescents usually perceive difficult,
frustrating and problematic situations as potential
opportunities for their growth and development,
rather than as threats or sources of distress.

This difference can be explained by the fact that
final year students are more exposed to negative
life experiences and emotional feelings: academic
failure, the problem of educational and professional
self-determination, conflicts with parents, friends
and teachers, and problems in personal life.

According to the «Beck Depression Inventory»
we have obtained empirical data, the analysis of
which allowed us to determine that 34% of teenagers
have mild depression, 6% have moderate depression
and 60% of teenagers have no depression.

Among 11th grade students, the proportion of
children with depression is on average higher than
in 10th grades (Figure 2).

11th grade

EHigh B Medium MHM3KaA

Figure 1 — Expressions of hardiness among 10th and 11th grade students
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Figure 2 — Expressions of depression among 10th and 11th grade students

Our results are explained by the fact that
compared to 10th grades, the number of life triggers
potentially capable of provoking the development
of depressive or subdepressive states in graduates
is greater: approaching exams, problems of
professional and personal self-determination.

Based on the results of the experiment, a
group was selected for the implementation of the
subsequent formative influence. In accordance
with the topic of the study, teenagers with a low
level of hardiness were included in the group, and
taking into account the data on the influence of a
low level of hardiness on the risk of depression,
teenagers with experimentally detected depression
were included in the group. In order to test the
effectiveness of the formative impact, we defined
experimental and control groups of 16 people
each.

At the formative stage of the study we
used a specially designed programme of
psychocorrection (psychotherapy) based on the
methods of catatim-imaginative psychotherapy.
Structurally, the programme consists of 9
sessions held during 1-1.5 months, each of which
takes about 1 academic hour, with the regime of
meetings 1-2 times a week

After the implementation of the formative
influence, we carried out repeated psychodiagnostics.
For repeated measurements we used the same
psychodiagnostic techniques as at the first stage of
the study, thus, the data were collected before and
after the formative influence. This made it possible
to identify the differences between the experimental
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and control groups that emerge due to the formative
influence.

As a result of the repeated psychodiagnostic
study we obtained the following results.

1. According to the results of re-diagnosis of
adolescents’ hardiness in the experimental group,
70% (11 people) had an average level of hardiness
and 30% (5 people) had a high level of hardiness.

In the control group, the level of hardiness
changed insignificantly: 90% (14 people) had a low
level of hardiness and 10% (2 people) had a medium
level of hardiness (Figure 3).

More detailed comparison of the results of
hardiness diagnostics is presented in Table 1

Thus, we can state a statistically significant in-
crease in hardiness in the experimental group com-
pared to the control group, which in turn indicates
the effectiveness of the programme we have devel-
oped, the main goal and objective of which is to in-
crease the level of hardiness.

When re-diagnosing the level of depression, the
following results were obtained. In the experimental
group according to the results of repeated diagnos-
tics 44% (7 people) had mild depression and 56% (9
people) were diagnosed with satisfactory emotional
state.

In the control group, 78% (12 people) had mild
depression, 11% (2 people) had moderate depres-
sion and 11% (2 people) were diagnosed with a sat-
isfactory emotional state (Figure 4).

More detailed comparison of the results of
diagnostics of the depressive state is presented in
Table 2.
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Figure 3 — Parameters of the technique «Hardiness Test» in the experimental
and control groups after the formative influence

Table 1 — Statistical differences in the parameter of hardiness between the experimental and control groups after the formative
impact, according to Student’s t-criterion (significant differences are highlighted in bold)

Parameters

Average exp.group

Avergae contr.group

t-value

Commitment

23,96

1,30

0,20

Control

12,32

2,39

0,02

Challenge

11,96

7,9

3,47

0,00

Hardiness

57,33

37,65

2,46

0,02

90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

25,96

20,42
Experimental group

Control goup

B Whiout depression B Mild depression B moderate depression

Figure 4 — Parameters of the methodology «Depression scale» in the experimental
and control groups after the forming influence
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Table 2 — Statistical differences in the parameter of depression between the experimental and control group after the formative

influence, according to Student’s t-criterion

Parameter Average exp.group

Average contr.group t-value p

Depression level (Beck) 2,85

5,63 -2.94 0,01

Thus, we can state a statistically significant
decrease in the level of depression in the experimental
group compared to the control group. This confirms
our assumption that hardiness is a key resource of
personality that helps to maintain emotional balance
and supports mental health.

Conclusion

Considering the results obtained, we can
conclude that the use of the psychotherapeutic
(psychocorrectional) programme we developed
contributes to the improvement of adolescents’
hardiness. It is also important to note that the
programme contributes to a certain reduction in the
level of depression in adolescents.

Nevertheless, we see that in the control group
there are also some changes. But given that

statistically significant differences we note only in
the results of the experimental group, we can speak
about the effectiveness of methods of catatim-
imaginative psychotherapy to increase the level of
hardiness of adolescents.

The increase in the level of adolescents’
hardiness after the formative influence confirms
our hypothesis that the use of methods of catatim-
imaginative psychotherapy contributes to the
increase in the level of adolescents’ hardiness.

It should also be noted that the developed
psychocorrectional programme is organically
woven into the educational system of the school
and class, as it is individual in nature. Therefore,
the use of methods of catatim-imaginative
psychotherapy can be recommended for use by
psychologists of educational institutions (schools
and colleges).
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THE STUDY OF THE INFLUENCE OF INTERNAL
AND EXTERNAL FRUSTRATION
ON THE PSYCHOLOGICAL SELF-DEFENSE OF A PERSON

Currently, research on negative emotional behavioral reactions occurring in a state of frustration is
widely presented in the scientific literature. The article examines the impact of frustration on self-defense
and human relationships, differing not only in psychological content or orientation, but also in duration.
Within the framework of the topic under study, the authors take as a basis the research of N.D. Levitov,
S. Rosenzweig, L. Festinger, K. Rogers, V.N. Myasishchev, M.A. Mkrtchyan. The article also presents the
results of an empirical study conducted to identify the process of experiencing anxiety during frustration
and the characteristics of a person’s reaction to frustration. The empirical part of the study revealed a
positive correlation of the level of frustration with anxiety, rigidity, aggression, tension, conservatism in
a sample of 27 + 15 first-year students and a negative correlation with sociability, self-esteem, emotional
stability, self-control, normativity. The study showed that Spearman’s R-correlation coefficient is pro-
vided that there is no connection between the ranks of both variables (i.e., without repeated ranks), for
example, here 6 students have high tolerance to frustration, 26 have medium tolerance to frustration and
10 have low tolerance to frustration. The results of the study can be used by existential researchers and
educational psychologists in working with Kazakh-speaking people.

Key words: disappointment, communication, self-defense, stress, anxiety, condition, disappoint-
ment.
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AAQMHbBIH, NICUXOAOTUSIABIK, ©3iH-03i KOpFaybIHA iLLKi
)KoHe CbIpTKbl (PPYCTPALMSADbIK KYHiHIH 8CepiH 3epTTey

Kasipri yakbITTa fblAbIMM 8AeOMETTEPAE (DpYCTPaLMS >KaFAalbiHAQ GOAATBIH  XKaFbIMCbI3
SMOLUMOHAAABI MiHE3 KYAbIK peakumsAapbl TypaAbl 3epTTeyAep KeHIHEH YCbIHbIAFAH. Makaraaa
dpycTpaums TeK MCUXOAOTUSIAbIK, MAa3MYHbIMEH Hemece OafblTbIMEH FaHa eMeC, Y3aKTbIFbIMEH A€
epeKLLEeAeHe OTbIPbIM, aAAMHbIH 63iH-63i KOPFayblHa )KoHe KapbIM-KaTbIHACbIHA A2 BCEPi KApACTbIPbIAAAbI.
3epTTeAiHin oTbipFaH TakpIpbIn asicbiHAa aBTopAap H.A. AeBuTos, C. Posenugeiir, A. MectuHrep, K.
Poa>xepc, B.H. Mdacuiues, M.A. MKpTUsiHHbIH 3epTTeyAepiH Heri3re araabl. COHbIMEH KATap MakaAaAa
dpycTpaumsAarbl yaibiMabl 6acTaH 6TKepy MPOLECiH XXOHEe aAamHbIH, (hpyCTpaLmsFra peakumsiCbiHbIH
€PEeKLIEAIKTEPIH aHbIKTay MaKCaTbiHAQ >XYPri3iAr€H 3MMMPUKAABIK, 3ePTTEYAIH HOTMXeAepi OepiAreH.
3epTTeyAiH aMNMPUKaAbIK, 6OAIMIHAE BipiHLIT KypCTbiH 27 + 15 CTyAEHTTEp ipikTemeciHae pycTpaumst
AEHreiiHiH Ma3acbl3paHy, KaTTbIAbIK, arpeCCUBTIAIK, LUMEAEHIC, KOHCEPBATU3MMEH OH KOPPEASILLMSChI
JKOHe KOMuliAAiK, ©3iH-e3i 6aranay AeHreni, 3MOLMSAbIK, TYPaKTbIAbIK, ©3iH-63i 0aKblAay,
HOPMAaTUBTIAINIMEH TepiC KOppeAaumscbl aHblKTaAAbl. 3epTTey HaTwmxeci r-CnvpmMeH KoppeAsiums
K03hhULMEHTI eKi aliHbIMaAbl GOMbIHLLA AQ PAHTTEP apacbliHAAFbI 6AMAAHBICTbIH, KOK, G0AYbI LIAPTbIHAA
(9FHM KarTaAaHaTbIH paHrTep 6oamMaca), 6ip Mbicaa , MyHAQ, 6 OpyCTpaLmsiFa TOAEPAHTTbIAbIK, XKOFapbl,
26 pycTpaumsAbiK, TOAEPAHTTbIAbIK, opTawa, 10 dpycTpaumsra TOAAEPAHTTbIAbIK, TOMEH €eKeHiH
KOpCeTTi. 3epTTey HOTMXKECIH IK3UCTEHLMSABIK, GarbITTarbl 3ePTTEYLIIAEP MEH MeAaror-rcMxoAortap
Ka3ak TIAAI TYAFAAQPMEH >KYMbIC >Kacay 6apbICbiHAQ KOAAQHA AAAAbI.

TyiiH cesaep: dpycTpaums, KapbiM-KaTblHAC, ©3iH-63i KOpFay, CTPecc, Masacbi3paHy, KyH,
¢pycTpartop.
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MCC/\eAOBaHMe BAUSAAHUSI BHYTPEHHEro U BHELUHero d:)pYCTpaLI,MOHHOI'O
COCTOAHUSA HA MNCUXOAOTMYECKYHO CaMO3alLMUTY YeAOBeKa

B HacTosilLlee BpeMs B HayUHOM AMTepaType LUMPOKO MPEeACTABAEHbl MCCAEAOBAHMS HEraTMBHbIX
SMOLMOHAAbHBIX MOBEAEHYECKMX pPeakLMii, MPOUCXOAALMX B COCTOSIHUMM pycTpaumn. B crtaTbe
paccMaTprBaETCs BAMSIHME (PpyCTpaLiMM Ha CaMOOBOPOHY M OTHOLLIEHMSI YeAoBeka. B pamkax nsyyaemoit
TeMbl aBTOpbl 6epyT 3a ocHoBy mccaepoBaHns H.A. AesutoBa, C. PoseHugeiira, A. Mecturrepa, K.
Poayxepca, B.H. Msicnwesa, M.A. MkpTugHa. Tak>ke BCTaTbe NpeACTaBAEHbI PE3YAbTaTbl SMIUPUUYECKOTO
MCCAEAOBaHMS, MPOBEAEHHOTO C LIeAbIO BbISIBAEHMS MPOLIeCCa NepekmBaHms TpeBoru npu ppycrpaumm
M OCOOEHHOCTEN peakuum uYeAoBeKa Ha pycTpaumio. DMNMpMYeckas 4acTb MWCCAEAOBAHMS
BbISIBUAQ TOAOXKMTEABHYIO KOPPEASLMIO YPOBHSI (PpyCcTpaumMm C TPEBOXHOCTbIO, PUTMAHOCTbIO,
arpeccrMBHOCTBIO, HAMPSXKEHHOCTbIO, KOHCEPBATM3MOM B Bbibopke M3 27+ 15 CTYAEHTOB MEpBOro
Kypca M OTPULATEAbHYIO KOPPEASLMIO C OOWMTEAbHOCTbIO, YPOBHEM CAaMOOLLEHKM, SMOLMOHAAbHOM
CTabUABHOCTbIO, CAMOKOHTPOAEM, HOPMATMBHOCTbIO. MccAeaOBaHME MoKasaao, uto R-koaddumumeHT
KoppeAsumu CriMpMeHa npu yCAOBMM OTCYTCTBMS CBSI3U MEXKAY paHramm no o6emm nepemeHHbIM (T. e.
6e3 MOBTOPSIOLMXCS PAHIOB), K MPUMEPY, 3AECH, Y 6-X TOAEPAHTHOCTb K (hPyCTpaLMm BbICOKas, y 26-
TM TOAEPAHTHOCTb K (hpycTpaummn cpeaHss ny 10-Tu TepnnumocTb K (ppycTpaummn H13Kas. Pesyabtathbl
MCCAEAOBAHUSI MOTYT GbiTb UCMOAb30BaHbl MCCAEAOBATEASIMU IK3MCTEHLMAABHOM HANPaBAEHHOCTU U

neAaroramm-rcnMxoAoraMm B paboTe C Ka3axosi3blUHbIMM FPadk AaHaMM.
KatoueBble cAoBa: pazovapoBaHme, ofblieHne, camoobopoHa, cTpecc, 6eCcrnokocTBO, COCTOSHME,

pasovapoBaHue.

Introduction

In foreign psychology, one of the most common
theories explaining human self-defense, the essence
and origin of relationships, is the theory of frustra-
tion. The study of the problem of human self-defense
from the perspective of the theory of frustration is
considered as an activity to understand the causes of
psychological problems, difficulties in learning and
upbringing in modern society, and identify the fea-
tures of their development. Frustration, according to
N.D. Levitov, is manifested by characteristic fea-
tures of situations and behavior that arise under the
influence of obstacles that arise during the perfor-
mance of the main task or in the process of solving
a specific problem, i.e. in the form of resentments,
worries, sorrows, contradictions, distrust (Levitov,
2017).

One of the most important practical problems is
arming frustration with methods that have theoreti-
cal and experimental justification, that are conve-
nient to use and interesting to people. In addition,
it is obvious that the psychological service is insuf-
ficiently equipped with such methods. Numerous
foreign and local psycho-diagnostic methods that
identify frustration and meet the above require-
ments require a deeper experimental justification.
These include, for example, the frustration test. The
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purpose of our study was to explore its diagnostic
capabilities for several reasons. As T.G. Rumyant-
seva shows, the forecast of frustration — aggression,
based on specific concepts, served as an impetus
for the beginning of intensive experimental studies
that lasted for many years (Rumyantseva, 2011).
L. Berkowitz noted that these conclusions are not
about frustration itself, but about its significance for
the individual, in the association that it can cause.
At the same time, the strength of the counterattack
in response to the impact of the relevant motives is
determined by their significance for a person, the
degree of aggressive readiness of the individual,
the intensity of her anger, the level of development
of destructive habits (Berkowitz, 2001). If we con-
sider methods for identifying these problems, first,
the method allows us to describe a person’s inter-
personal relationships and is very important for the
psychologist they work with, since teachers, parents
and students often turn to him with problems of this
particular circle. Secondly, there are not so many
works on this method in Soviet psychology, many
normative data obtained abroad have not yet been
studied in our country, although there are already
various options for the theoretical justification of the
method. Thirdly, the test has a number of advantag-
es that distinguish itself from other methods of per-
sonality research, since it is convenient to conduct,
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the test does not take much time, is interesting for
the students themselves taking the exam, there is the
possibility of standardization and good operational
methods of processing quantitative data.

There are many states related to self-defense
of the person and frustrating situations in the re-
lationship. Several types of frustration response
have been identified: — arousal of movement — aim-
less and chaotic reactions; — apathy (in the studies
of R. Barker, L.I. Dementias, one of the children
who is faced with a frustrating situation lies on
the ground and lies facing the ceiling); — aggres-
sion and destruction (it is assumed that any frus-
tration provokes aggression, and this reaction is
often manifested (Abramova, 2010). For example,
psychologists of the Department of pedagogy and
psychology of Zhetysu University named after II-
yas Zhansugurov in the study of the responses of
students who are in a state of frustration noted
that 113 times in 145 cases of frustration students
answered with aggression: verbal confrontation,
guilt, violence against the person who caused the
frustration); — stereotypization — blind repetition
of the established behavior; the inclusion of a self-
defense mechanism was revealed.

Frustration leads to a decrease in the quality of
current work, because other reactions that interfere
with current work lead to frustration.

Frustration can improve performance at the
same time, for example, by increasing motivation
(Dubovitskaya, 2008). Let’s take a closer look at the
relationship of students with frustration situations.

Frustration is a state that occurs in the face of a
real or supposed inconsistency of our desires with
the available possibilities. That is, to satisfy the
need, the inability to achieve the desired (Donskova,
2022). This feeling is full of contradictions, negative
and affects low self-esteem. Of course, this is
a familiar situation and you will have to face it
countless times throughout your life. Since this is
an unpleasant feeling, people want to get rid of it
as soon as possible. In this case, there are several
strategies or trends. Let’s look at them:

The challenge of frustration. Often, the inability
to achieve what you want is perceived automatically
as an obstacle and prompts you to take even more
active actions to achieve the desired goal. Then,
pushing back all distractions, a person tries to
achieve what he wants, no matter what. In this
case, the attractiveness of a goal that has not yet
been achieved will only intensify. Sometimes even
succumb to aggressive actions, which are usually
delaying the situation that requires planned, specific
actions (Dementiy, 2004).

For example, when a person unexpectedly buys
an item or invests money somewhere. Instead of an
expensive item that does not have enough funds, he
buys more than a dozen cheap, unnecessary things,
which is even more expensive. Or he impulsively
subscribes to any courses, and then he impulsively
throws. The mentioned factors create unfavorable
conditions, so the therapy has the following lines of
work:

-Gradually, relative thinking is destroyed: “yes
orno”, “everything or nothing”, “now or never”, etc.

- teach to see the competition, desires and
interests. It often goes unnoticed by the fervor on
the way to the goal.

- Replacing the means of achieving the goal:
finding a new look at the general situation, rethinking
previous actions, looking for another way to achieve
the goal;

- Target replacement: find an alternative target
that satisfies a need or desire. Sometimes the goal
is “loaded” by other people, for example, parents,
and when look closely to that target again person
understand that it is not so necessary, then change or
replace it is not a problem;

- Reassessment of the situation, its importance
for life. Sometimes conflicting aspirations can be
combined, which reduces the seriousness of the
situation and shows that it can be treated differently.

This will allow to act flexibly, not rush into
the embrasure and keep your self-esteem at a good
level. Some of these methods are mastered by a
person himself throughout his life, and this helps to
lower his mood.

2. Frustration = leaving (leaving the situation).
This is the opposite vector, but it is more common
while a certain threshold of tolerance for frustration is
reached and the person cannot cope with the tension
associated with it. Although avoidance can facilitate
the response, avoiding a situation is destructive
because it does not ensure the achievement of the
goal.

It was conducted an experiment on frustration
among students of a sports school in Taldykorgan
city. The name of the experiment was “frustration
and regression in children”, which can be easily
found and read on the internet. Our conclusion: as
a result of frustration, some children’s ingenuity has
decreased, they have regressed (behaved like young
children or have a low level of development) and
it is possible to observe their loss of contact with
reality (Barker, 2004).

This canalso be seen in the behavior of adults. Itis
true that, if it is not possible to achieve any important
goal — it is better to go to a safe area, for example,
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these goals are not so important, not valuable, etc.
Another important mechanism of recoil, which
children do not yet have, but appear in adults, is the
devaluation of the object of unattainable desire by
the type of “green grape” and the exaggeration of
the value of what you have according to the type
of “sweet lemon”. The phenomenon of “green
grapes” is that when a person cannot acquire the
desired thing, he devalues it, that is, endows it with
negative qualities (as in the fairy tale “The Fox and
the grapes”, the Fox could not get grapes and called
it “immature”, green). A defense in the form of a
“sweet lemon” is an exaggeration of the value of
what you have (“a pen in your hand is better than a
crane in the sky”).

In principle, this is a phenomenon that works
well. In most cases, it gives good results. However, in
some cases it does not allow achieving the intended
goal. In such therapy, it is important that the person
creates a process in which he has the opportunity
to try something new, despite difficulties and
obstacles, then person does not have the opportunity
to completely devalue the new activity.

Now the frustration we are considering
has been studied by many psychologists: N.D.
Levitov, S. Rosenzweig, L. Festinger, K. Rogers,
V.N. Myasishchev, A.R. Luria, M.A. Mkrtchyan,
V.S. Merlin, A.I. Zakharov, T.V. Maltseva, L.E.
Reutskaya, V.N. Astapov and others, and we briefly
dwell on their research.

According to N. D. Levitov, frustration is
a “complex emotional and motivational state,
manifested in the disorganization of activity
and communication, arising from the prolonged
blocking of goal — oriented behavior with objectively
insurmountable ~ or  subjectively  perceived
difficulties” (Levitov, 2012).

An indispensable feature of any human society
is the inevitability of frustration for a person. In the
simplest case, frustration occurs when circumstances
prevent a person from realizing what he wants. The
circumstances, of course, can be objective: I was
thirsty, but there is no water nearby. However,
frustration often arises as a result of a contradiction
between a person’s personal desires and the
restrictions or taboos established by society, since
the existence of social formations is based on the
need for a balance between the needs and desires of
a person, the needs of a social group... (Furmanov,
1996).

For Z. Freud’s frustration is the inability to
satisfy an “ideal” need due to the lack of an object
of satisfaction or due to the demands of the superego
(Freud, 2007).
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For M.A. Mkrtchyan, frustration is considering
these issues, it is useful to distinguish the direction
of the influence of frustration and communication:
it can be both constructive and destructive. It is
also necessary to distinguish between the acute and
transient effects of short-term motivational conflicts
and the deeper and more permanent effects inherent
in intrapersonal conflicts. These more persistent
effects, under certain circumstances, lead to the
emergence of protective mechanisms that determine
normal or abnormal behavior (Mkrtchyan, 2010).

Thus, just as a person can find an alternative way
to achieve a goal, they can also find an alternative
goal that satisfies a need or desire. The influence
of increased stress, the expansion of the field of
search for solutions can lead to the realization
of the possibility of a worthy replacement for the
goal. Many factors determine what is considered an
acceptable substitute; simple access does not play
any role here (Egorenko, 2023).

So, a person’s purposeful activity can go
unfulfilled in different ways. In this regard, two
types of frustration can be distinguished:

1) problem frustration — arises in an individual
for two reasons: A) because the task is difficult for
him, he does not have the knowledge and experience
necessary to solve it, although the task itself has a
solution; B) because the task simply does not have
a solution (for example, in mathematics, such
problems have long been known; but they also exist
in public life and other areas of human activity).

2) personal frustration — a person successfully
begins his purposeful activity in the form of a
process of solving a certain task, but he is not
given the opportunity to complete this process: an
artificial obstacle appears in his path, otherwise he
may successfully complete this activity. This type
of frustration has its own options, depending on
when, at what time the obstacle occurs: at the very
beginning, in the middle or at the end (Dubovitskaya,
2009).

In his research, M.A. Mkrtchyan further
expanded the structure of frustration (Mkrtchyan,
2018). He considered it appropriate to analyze the
consequences in the structure of the personality,
along with the prerequisites that later form the
basis for the formation of new frustrations, since
it reduces the level of tolerance of the personality
to heterogeneous harmful influences. Among such
consequences, the complex of incompleteness
and the high value of a person’s personality are
mentioned in the first place.

The extended frustration structure is classified
as follows:
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- the formation of goals saturated with mental
energy and the connection of the essence of their
independent existence with them;

- the emergence of situations that frustrate goals,
the realization that these goals cannot be achieved;

- the use of defense mechanisms (aggression,
sublimation, etc.) (Nalchadzhyan, 2018);

- individual psychological and socio-
psychological consequences (the formation of
volitional conflicts of character, complexes of
incompleteness or high personality values, the
loss of hope for the future or the strengthening of
conformism in reference social groups andet.S. S.).

T.I. Avramova, enthusiastically supporting
the distinction between an external cause and the
situation in which it arose, on the contrary, advises
calling frustration only a fact (event), and studies
its effect on the activity of the body, but does not
provide justification for any such application. We
define the concept of frustration as a mental state as
follows: frustration is a state caused by objectively
insoluble (or subjectively understood) difficulties
manifested in the characteristic features of human
experiences and behavior and arising on the way
to achieving a goal or solving a problem. When
applied to animals, the definition is as follows:
frustration is a condition of an animal that manifests
itself in characteristic reactions that arise in the
way of satisfying biological needs, and caused by
difficulties. The need for both definitions is related
to the fact that an animal is a biological being, and
a human is a social being, and that frustration has
different meanings and causes for humans and
animals, although they have similarities as creatures
experiencing difficulties that interfere with life
(Avramova, 2010).

G.M. Cvetkova, O.V. Volkova, A.V. Rupeka
classify frustration as an extreme life situation along
with stress, conflict and crisis. For example,”...if a
being with only one need of this world (separate life
attitude, motive, activity) experiences frustration,
it is the impossibility of satisfying this need, then
his whole life is at stake, which means that such
a situation is equivalent to a crisis” (Cvetkova et
al., 2023). Analyzing the situation of frustration,
F.E. Vasilyuk identifies 3 types of frustration
experience: realistic, value-based and creative. A
number of researchers K.I. Yurova, I.LA. Yurov
considers frustration as a form of psychological
distress (Yurova, 2023). By the opinion of T.D.
Dubovitskaya, A.R. Erbegeeva (2008), frustration
is “a difficult experience of one’s own failure,
accompanied by a feeling of hopelessness on the

way to a certain goal, the collapse of hopes” (Hasan
et al., 2001). So, if we formulate it, frustration
is a negative concept that reflects the state of a
person, accompanied by various forms of negative
emotions.

Methodology of scientific research

According to the purpose of the study, to
determine the forecast, the methodology of V.
Boyko “frustration”, a test for determining the level
of frustration, determining the level of subjective
control (J. Rotter) methods were used. In methods,
the level of frustration is determined by taking the
answers of the test taker from the total number of
answers. That is, if a person who passes the test
marks “yes” answers from 0 to 4, then this person
has a low level of frustration. There is no emotional
stress. There is a constant tendency to frustration if
the answer “yes” is received from 5 to 9. And if the
test taker chooses the answer “yes” 10 or more times,
then the person is very frustrated, experiencing great
emotional stress.

Answer: a high level of frustration tolerance if
the number of” Yes “answers is 9-11, an average
level of frustration tolerance if the number of”
Yes “answers is 5-7, and a low level of frustration
tolerance if the number of” Yes “ answers is 1-4.

The article considers the strategy of the influence
of the frustrated state of students on personal
characteristics, depending on the results of research,
on the positive and negative sides of educational
achievements. In a sample conducted with 1% year
students of the Department of “Psychology” and
department of “Pedagogy and Psychology”, a
negative correlation of the frustrated state with such
standards as anxiety, vindictiveness, conformism,
emotional instability, low self-esteem, and self-
disrespect was revealed. It was found that the higher
the level of students’ disappointment in the inter-
sessional period that has passed since the winter
session, the lower their average score.

Results and discussion

In the course of the study, was asked question
about the factors and conditions that students
perceive as insurmountable obstacles that make it
difficult to successfully conduct their studies.

Result of the study: in 6 students frustration
tolerance is high, in 26 students frustration tolerance
1s medium, in 10 students frustration tolerance is
low.
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Table — The results of nonparametric one-factor analysis by Factor 1st year students and an example of dependence on the first

scale
n\n BFM FDT p Medium (75%)
S1-12-3 2 1 <,0001
S2-11-2 1 1 0,0106
S3-10-7 5 2 0,4936
S4-9 -13 8 5 <,0001
S5-8-14 9 5 <,0001
S6-7-5 4 1 0,0010 :
S7-6-3 2 1 <,0001 1" year
S8-5-2 1 1 0,0037

The relationship between X and Y is positive, strong

Result of the study: total 42 students took part in
the study. Among them, 5 are in a state of frustra-
tion, 31 have protection against frustration, and 4 do
not have a sign of frustration. In 1st year students,
anxiety on all scales is almost the same from each
other, but significantly lowers than the action of in-
ternal and external frustrations. The methodology
for determining the level of subjective control of the
study (J. Rotter).

The study showed that the authors prepared
about twenty explanations of external and internal
frustrators with questions to determine the course
of stress in the educational situation of students.
The students used a three-point indicator (0,1,2),
which they should evaluate depending on the com-
plexity of the situations presented here. Firstly,
here were considered the directions corresponding
to ten external factors: 1) relations with students
who study together; 2) relations with management;
3) incorrect relations with teachers; 4) incorrect
construction of the learning system (inconvenience
of the established curriculum, poor equipment);
5) various difficult living conditions (most of the
time goes on the road, the problem of money);
6) improper relationships with parents, relatives
(lack of support, constant guilt); 7) relationships
with peers; 8) relationships with outsiders; 9) in-
trapersonal conflicts; 10) the ability to distinguish
oneself from the external environment. There are
also types of inter frustration such as: 1) laziness,
irresponsibility of a person; 2) inability to properly
manage an emotional state; 3) failure to achieve
the passing academic load, the complexity of the
lessons completed; 4) inability to assimilate educa-
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tional material; 5) inability to evaluate the achieve-
ments of peers; 6) health difficulties, fatigue; 7)
inability to receive education lack of interest in
oneself; 8) lack of self-confidence; 9) improper re-
lationships with parents, siblings; 10) difficulties
that people cannot associate with various compen-
sations for their needs.

As the result of the experimental test shows
(see Fig.1.), the factors associated with the impact
of internal and external frustrators on researchers (a
set of points) will be higher than in other groups.
The frustrations of students who do not study well in
the classroom will be different. For example, failure
to complete the academic load, the complexity
of the completed lessons; inability to assimilate
educational material; inability to assess the success
of peers, incorrect construction of the learning
system (inconvenience of the set educational
schedule, poor equipment). For example, all the
frustrators that dominated the students were similar
to the abovementioned nature, which again indicates
the importance of psychological support in working
with such students.

In addition, as discussed (see Fig.2.), here the
importance of external frustrators is determined by
the lack of communication. Thus, there is a problem
of providing psychological support to students
who fail, aimed at preventing conditions such
as laziness, irresponsibility, inability to properly
manage a person’s emotional state, failure to cope
with the ongoing academic load, the complexity
of the lessons completed, inability to assimilate
educational material, inability to assess the success
of peers, health difficulties, fatigue.
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PERFORMANCE:
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disorganization
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Difficulties in understanding
the material taught.
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successful students
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Lack of necessary
abilities

- failed students

FRUSTRATION

Excessive emotionality,
14 excitement in response

st “ 0.04*

Escape from studies,
reluctance to study

B~ | W

The degree of significance of differences

Figure 1 — Using the methodology,we offer a frustration as a meaningful connection between
the good and bad levels of student performance

Therefore,someideasforprovidingpsychological
and pedagogical support and overcoming frustration
were expressed by N.D. Levitov (Levitov, 2017). A
special circumstance emphasized that it is necessary
to prevent the emotional state of students; avoid
the consequences of improper construction of the
learning system (inconvenience of the established
curriculum, poor equipment); develop a correct
understanding of difficulties so that they do not
perceive difficulties as obstacles; focus on fostering
tolerance and sobriety; cultivate these qualities so
that they do not give students bad examples and in
order not to lose your reputation in front of yourself.

So, the content of “psychological support for

students in conditions of frustration” includes
the above-mentioned factors. Poor health, rapid
fatigue is one of the most pronounced, active
manifestations of frustration. However, active or
wall-mounted manifestations of frustration cannot
lead to aggression. This term frustration can be
understood in two meanings. These are often actions
that are understood as stereotypes, repetitions. For
example, in Mayer’s experiments it was written that
in the case of a “prick” or deviation of lost animals
from their usual way of life, it leads to stubbornness,
disobedience to man. Thus, the statement implies
an active state, but, unlike aggression, this state is
frozen, conservative, and not hostile to anyone.
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Figure 2 — From the methodology, we show that there is no significant
correlation between good and bad student performance

Conclusion

In conclusion, the relationship between the state
of frustration and average scores, personal qualities
and strategies for overcoming students’ difficulties
was established; The sources and symptoms of
frustration, the causes determining the forms of their
manifestation.

The tasks facing pedagogical psychology must
be realized. This is the practice of educational work
of students:

- during the training, it is necessary to avoid and
regulate situations of student disappointment.

- in order to avoid educational and psychological
barriers, it is necessary to conduct special
psychological diagnostic studies with students and
organize developmental work;

- do not provoke asthenic and undesirable
asthenic reactions in people;

Frustration-differs not only in psychological
content and or direction, duration. Mental states
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that describe frustration can be short. Outbursts
of aggression or affective-type depression and
prolonged moods, in some cases, leave a significant
imprint on the person’s personality. Frustration is
like any other mental state:

a) may be inherent in the character of a person;

b) new character traits can mean the beginning;

¢) is transient in the episodic period.

It is necessary to explain to people what
difficulties exist so that people do not fall into
the mistaken opinion that the difficulty may be
insurmountable. It is necessary to cultivate strong-
willed behavioral qualities, increased attention to
the education of tolerance and self-control. The
presence of these qualities in the educator, which
does not cause difficulties to a person, suggests that
the teacher will not lose the authority of the teacher
in front of the student. It is not easy for a person to
achieve patience, to struggle with disappointment.
This is evidenced by the fact of frustration, at least
in such a target situation.
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DIGITAL INEQUALITY AS A FACTOR
OF SOCIAL STRATIFICATION OF KAZAKHSTANI SOCIETY

The article discusses several ideological, conceptual, and methodological issues related to the emer-
gence of a new foundation for the stratification of Kazakh society — digitalization. The objective of this
article is to examine the distinctive characteristics of digital stratification within Kazakhstani society. This
analysis will encompass an investigation of the positive and negative implications for the population of
modern Kazakhstan, as well as an assessment of potential future developments. Additionally, this study
will explore potential avenues for optimising the current situation. The theoretical basis of the research
is the classical and modern concepts of social stratification: the multidimensional model of stratification
of M. The theory of social stratification by P. Sorokin, the theory of “social space” by P. Bourdieu, and
the concept of digital capital as a key resource by M. Ragnedda. As an empirical base, the results of
sociological research conducted by the IFPR in 2022-2023 were used.

The main results of the study: digitalization has a contradictory impact on Kazakh society; digital
resource, along with income, power, profession, etc., becomes a factor of social stratification of soci-
ety, generating digital inequality; residents of several local rural communities are becoming socially
vulnerable and less competitive in the labor market due to the inaccessibility of the Internet, the lack
of technical means to ensure its use; digital tools create deceptive or alternative realities and thereby
weaken and even reduce the influence of official institutions. The conclusions of the work will be useful
both for developing a general line of modernization regarding the stratification system of Kazakhstan’s
population within the framework of digitalization and for determining specific ways to manage these
processes, taking into account the differentiation of interests, value concepts and worldview beliefs of
various social groups.

Key words: stratification, digitalization, digital inequality, Internet.

B.1O. AyHaes*, LLI.E AxxamaH6anaeBa, B.A. KypraHckas

KP £5XKBM FK ®unaocodus, casicattaHy xeHe AiHTaHy MHCTUTYTbI, AAMaThl K., KasakcraH
*e-mail: vlad.dunaev2011@yandex.kz

LiMppAbIK TEHCI3AIK Ka3aKCTaHADIK, KOFAMHbIH, dACYMETTIK
cTpaTUMKaLMACbIHBIH, (hakTOpbl peTiHAe

Makarapa KasakCTaHAbIK, KOFaMAbl CTpaTUUKaLMAAAyAbIH XKaHa Heri3i — undpAaHAbIPYAbIH,
nanaa 60AybIMEH 6GarAaHbICTbI GipKaTap AYHUETAHbIMABIK, >KOHE TY>XXbIPbIMAAMAAbBIK-9AiCHAMAABIK,
MaceAeAep TaAKblAQHaAbl. MakaAaHblH  MakcaTbl — KA3aKCTaHAbIK, KOFaMHbIH  LIM(PAbIK,
CTpaTUMKALMSICBIHbIH  epeKLUeAiKTepPiH, OHbIH Ka3ipri KasakcTaH XaAKbl YWiH OH >X8He Tepic
CaAAApPbIH, OHbIH AAMYbIHbIH bIKTMMaA GafbiTTapbiH, COHAQM-aK OHbl OHTAMAQHAbIPY XKOAAAPbI MEH
TETIKTEPiH alKbIHAQY. 3epTTEYAiIH TEOPUSABIK, HEri3i AeyMEeTTiK CTpaTU(MKALMSAHBIH KAACCUKAABIK,
>KOHE 3amMaHayM TY>KbIPbIMAAMAaAApbl: CTPATUMMKALMSHBIH Komn eAweMAi Moaeai M. Bebep,
1. COpOKMHHIH 8AeyMeTTiK cTpaTudmkaums Tteopmscbl, 1. BypAbeHiH «dAeyMeTTiK KeHiCTik»
Teopusiaapbl, M. ParHeaAaHbIH HEri3ri pecypcbl peTiHAE UMGPAbIK KarUTAA TY>KbIPbIMAAMAChI GOAbIM
TabblAaAbl. IMNMpPUKaAbIK 6asa peTiHae 2022-2023 xbiapapbl xypriziareH DCAM aAeyMeTTaHyAbIK,
3epTTeyAepiHiH HOTMXKeAepi NanAAAAHBIAADI.

3epTTeyAiH Heri3ri HeTMXKeAepi: UMAPAAHABIPY Ka3aKCTaHAbIK, KOFamMFa Kapama-Kanilbl acep
eTeAl; UMPABIK, pecypc TabbicreH, GUAIKNEH, MaMaHABIKNEH XaHe T. 6. KkaTap UMMPAbIK, TEHCI3AIKTI
Tyfbl3a OTbIPbIM, KOFAMHbIH SAEYMETTIK CTpaTM(UKaALUMACHIHbIH, (haKTOpblHA anHaAaAbl; Gipkarap
JKEPriAIKTI  aybIAAbIK, KAybIMAQCTBIKTAPAbIH TYPFbIHAAPLI MHTEpPHETTIH KOA >KEeTIMCi3AiriHe, OHbI
nanAaAaHyAbl KamMTamacbl3 eTeTiH TeXHUKaAbIK, KypaArAapAblH GOAMaybiHa GarMAaHbICTbI SAEYMETTIK
OCaA XaHe eHbeK HapbiFbiHAQ 6acekere KaBiAeTTIAIN ToMeH 60AaAbl; LMMPPABIK, KypaAAap aAAAMLLbI
Hemece 6arama LLbIHAMBIABIKTAPAbI XKaCaiAbl, OCbIAQWLLIA PECMU UHCTUTYTTAPAbIH bIKMAAbIH dACIpETeA]
JKoHe TIinTi TemeHAeTeAl. >KYMbICTbIH, KOPbITbIHAbIAGPbI LUMPAAHABIPY >KaFpanblHAQ KasakcTaH
Pecny6AMKacbIHbIH, XaAKbIH CTPATUMKALMSIAQY XKYMECIH XKaHFbIPTYAbIH, 6aC XeAICiH a3ipAey YLUiH Ag,
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TYPAI OAEYMETTIK TOMTAPAbIH, MYAAEAEPIH, KYHADBIABIK TYCIHIKTEPIH )X8HE AYHMETaHbIMAbIK, CEHIMAEPIH
capaAayAbl eCKepe OTbIpbIl, OCbl MPoOLEeCTEPAI 6acKapyAblH epeKkile TOCIAAEPIH alKbIHAQY YLIiH Ae
namAaAbl 60AaAbI.
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LindpoBoe HepaBeHCTBO KakK hakTop
COLMaAbHOM CcTpaTMPUKALMM Ka3aXCTaHCKOro o6LecTsa

B cratbe 06cy>kAaeTcst psiA MMPOBO33PEHUECKMX M KOHLIEMTYaAbHO-METOAOAOMMYUYECKMX BOMPOCOB,
CBSI3aHHbIX C MOSIBAEHMEM HOBOrO OCHOBaHMSI CTpaTMMKaLmMM Ka3axCTaHCKOro obuiecrtsa — umdpo-
BM3aumun. Lleab ctatbu — onpeaeAeHne 0coOGEHHOCTeN LMPOBO CTpaTU(MKALIMM Ka3aXxCTAaHCKOro
00LecTBa, ee MO3UTUBHDBIX M HEraTMBHbIX MOCAEACTBUI AAS HaceAeHMst coBpemeHHoro KasaxcraHa,
BEPOSITHbIX HAMpPaBAEHUI1 ee Pa3BUTUSI, a Takxke MyTer U MexaHWM3MOB ee onTummsaumn. Teopetuye-
CKOM 6a30/ MCCAEAOBAHNS SIBASIOTCS KAACCMYECKME M COBPEMEHHbIE KOHLIEMUMM COLMAAbHOM CTpa-
TUdMKALMM: MHOrOMEpPHAs MOAEAb cTpaThduKkaummn M. Bebepa, Teopust coumaabHOM cTpaTMdmKaLmm
. CopokunHa, Teopmn «CoLUMaAbHOIO NPOCTpPaHCcTBar» 1. Bypabé, KoHUenums ungpoBoro KanmMTaaa Kak
KAKOYEBOro pecypca M. Parneaabl. B kauectse amnmpuryeckoi 6asbl MCMOAb30BAANCH PE3YAbTATbI CO-
umonormyeckmx nccaeposaHmnin MOIP, npoBeaeHHble B 2022-2023 roaax.

OCHOBHble pe3yAbTaTbl MCCAEAOBaHMS: UMPOBM3aLMS OKasblBaeT MPOTMBOPEUYMBOE BAMSIHME
Ha KasaxCTaHCKoe 00LWecTBo; UMgpPOBO pecypc HapsiAy C AOXOAOM, BAACTbiO, nMpodeccren u T.A.
CTaHOBMTCS (DAKTOPOM COLIMAAbHOM CTpaTMdMKaumMmn 00LWeCTBa, NOPoXAast LUMPOBOE HEPABEHCTBO;
JKUTEAM pSAQ AOKaAbHbIX CEAbCKMX COOOLIECTB CTAHOBSTCS COLMAAbHO YSI3BUMbIMM WM MEHee
KOHKYPEHTOCMOCOOHbIMM Ha PbIHKE TPyAa BCAEACTBME HEAOCTYMHOCTM MHTEpPHETa, OTCYTCTBUS
TEXHUYECKMX CPEACTB, 00ecrneumBaiomMx ero MCMOAb30BaHME; LUM(POBbIE MHCTPYMEHTbI CO3AAIOT
0OMaHuMBbIE MAM aAbTEPHATUBHbIE PEAABHOCTM M TEM CaMbIM OCAADASIIOT M AQXKE CHMXKAIOT BAUSHME
O(MUMAABHBIX MHCTUTYTOB. BbiBOAbI paboTbl OYAYT MOAE3HbI KaK AAS BbIPAabOOTKM TeHepaAbHOM
AMHMM MOAEPHM3aLMM CUCTEMbI CTpaTMMKaLMM HaceaeHust PecnyOamkmn KasaxcrtaH B yCAOBMSX
uMpoBM3aLMM, TaK U AAS OMPEAEAEHMS CrieumduUeckmnx crnocoboB yrpaBAEHUS! 3TUMM MPOLIECCaMM

Cc yuyeToM AnddepeHLMaLMn MHTEPECOB,
yOEXKAEHMI PA3AMUHBIX COLIMAAbHbIX FPYII.

LEeHHOCTHbIX I'lpeACTaB/\eHl/ll;l n  MMNPOBO33PEHYECKNX

KaroueBble croBa: cTpatudmkaums, umMgposmnsaumsi, UMpoBoe HepaBeHCTBO, MHTEPHET.

Introduction

During the period of existence of independent
Kazakhstan, radical transformations of social, eco-
nomic, and political structures and institutions have
been taking place in the republic. The transforma-
tions taking place in Kazakhstan are systemic, i.e.
they affect the whole spectrum of social life. This is
not just the renewal of some partial subsystems of
society, but a qualitative change in the life of society
as a whole. An integral part of these processes is
the change of the former and the formation of new
social groups and strata, i.e. the social stratification
of Kazakhstani society.

Digitalization confidently enters the life of Ka-
zakhstan society and becomes one of the founda-
tions of social stratification. In his speech at the third
session of the National Kurultai “Adal adam — Adal
eenbek — Adal tabys” on March 15, 2024, Head of
State K.K. Tokayev confirmed the previously an-
nounced course of the country on the development
of digitalization and knowledge economy, stating:

“Kazakhstan should become a territory of compre-
hensive digitalization and accelerated development
of artificial intelligence. This is our strategic task.
The head of state specified how digitalization affects
the life of the country: “Specific and measurable re-
sults of digitalization are increasing the capacity of
railroads, saving fuel, increasing company revenues.
This is how the digital ecosystem should be built.
The government should scale this experience in all
sectors of the economy” (Tokayev, 2023).

The current stage of economic and political re-
forms necessarily includes processes associated with
a qualitative change in the social structure of Kazakh-
stan’s society, i.e. the formation of new and changes
in previous social groups and strata (strata). Strata (so-
cial groups) in Kazakhstani society differ from each
other on many grounds. These grounds were shown
in the analyses. According to the results of the analy-
sis, the possession of digital technologies, attitudes
to forms of ownership, belonging to one or another
sector of the economy, income level, participation in
the distribution of the total income of the country’s
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population, attitude to political power, ethno-clan
characteristics, confessional affiliation, position in
the professional sphere of activity, value orientations
and attitudes, political regime are the grounds for dis-
tinguishing social groups from each other.

As a stratification factor, it is extremely im-
portant to study the topic of digitalization, because
the lack of consideration and real, empirically sup-
ported knowledge about the whole range of relations
characteristic of the social basis of political and eco-
nomic reforms leads to the fact that the latter begin
to be slowed down, muted or simply hindered by the
inertia of the inadequate social system as a whole
and, in particular, those of its elements that are di-
rectly interfaced with the political or economic insti-
tutions being changed.

In this regard, the purpose of this article is to
determine the features of digital stratification of
Kazakhstan society, its positive and negative conse-
quences for the population of modern Kazakhstan,
the likely directions of its development, as well as
ways and mechanisms for its optimization, which is
a priority and relevant in practical and theoretical
terms problem of the humanities.

Modern science has not yet given exhaustive
answers to the questions posed to the world com-
munity by digitalization, since this phenomenon
has become a part of the life of modern man rela-
tively recently. The relevance of its study is due to
the ambiguous and in some cases negative impact
of digitalization on the stratification of society. The
object of research in the article is digital inequality,
the subject is digitalization as a stratification factor.

The main hypothesis of the study is that if we do
not develop educational programs on media literacy
and do not teach critical thinking to citizens, do not
influence the formation of information space, do not
maintain a balance between freedom of speech and
the need to regulate content in social networks and
messengers, then digital technologies under certain
conditions at the suggestion of political entrepre-
neurs can expose established political institutions
and governing systems of society to the risk of de-
formation and loss of legitimacy. The task of the
study is to show that digital inequality can become
one of the main factors negatively affecting Kazakh-
stani society.

Materials and methods
As theoretical models, we used the multidi-
mensional model of stratification by M. Weber, the

theory of social stratification by P. Sorokin, and the
theories of social space by P. Bourdieu.
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Max Weber (he is considered to be the founder
of the stratification theory) attempted to “unbundle”
classes, for which he had to abandon the one-dimen-
sionality of the Marxist approach to the criterion of
class membership — the relationship to property. Ac-
cording to M. Weber, property is not the only cri-
terion according to which a social group — stratum
— is formed. In addition to property, he attributed
power and prestige to such criteria. Moreover, these
coordinates can be hierarchically subordinated to
each other: there are societies where the main role
is played by the possession of power resources, in
other types of society the dominant role is given to
material well-being, and thirdly — to prestige (We-
ber, 1992).

Pitirim Sorokin’s theory of “social space” was
used to characterize stratification processes. P. So-
rokin introduced this concept to designate the place
of a social event, a group of people, and any indi-
vidual. Furthermore, the concept was proposed as
a means of defining the position of a person or any
social phenomenon in social space. Sorokin defines
social space as a system of relations between social
phenomena, which he considers to be “points of ref-
erence”. In Pitirim Sorokin’s model, the coordinate
axes of social space are represented by economic,
political and professional stratifications (Sorokin,
2005).

The concept of social space, as elucidated by
Pierre Bourdieu, encompasses three distinct forms
of capital: economic capital, cultural-social capi-
tal, and symbolic capital. Symbolic capital, in par-
ticular, encompasses reputation, prestige, and other
forms of social recognition. Bourdieu examines a
range of forms of capital, including economic, po-
litical, cultural, social and others. He analyses social
stratification based on the mechanisms of capital ac-
cumulation and transformation (Bourdieu, 2002).

The research conducted by the French sociolo-
gist provided a methodological foundation for the
development of an analytical approach to the study
of digital inequality, based on the concept of digi-
tal capital and the mechanisms of its transformation
into other types of capital. In this context, digital
capital is considered a “metacapital” that influences
the possibilities of acquiring and using other forms
of intangible capital (Vartanova, 2020). It is also
worth noting the approach of M. Ragnedda, who
defines digital capital as a resource that provides
access to a wide range of other resources, includ-
ing social, political, economic, human and cultural
(Ragnedda, 2020).

The results of two sociological studies were
used as the empirical basis of the research. The
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initial study was conducted by the BRIF Research
Group LLP on behalf of the SC MSHE Institute of
Philosophy, Political Science and Religious Stud-
ies in 2022. The purpose of the research: is to study
the modern social structure of Kazakhstani society,
its structure, trends, and changes taking place in
the social structure. A survey of 15 experts, 6 focus
groups, and a quantitative representative national
survey of the population (1504 respondents) was
conducted. In the second study, the same agency
conducted an expert survey in 2023 (10 experts
were interviewed). The objective of this article is to
identify and analyze expert opinion on social mod-
ernization in Kazakhstan.

As part of the research process, a significant
amount of statistical data was analysed and utilised,
including the statistical data of information and com-
munication technologies and communications for
the period 2022-2023, the results of the 2021 cen-
sus, as well as the key indicators of the work of com-
munication enterprises, postal and courier services
in the Republic of Kazakhstan during 2022-2023,
are presented herewith. Additionally, the dynamics
of digital literacy of the population are included.

Results and discussion

1. Processes of social stratification and the dy-
namics of inequality

In contemporary sociological discourse, social
stratification is defined as a hierarchically arranged
system of social inequalities, whereby individu-
als and groups are placed in a hierarchy according
to certain socially relevant attributes. Stratification
thus perpetuates the inequalities that exist in any so-
ciety.

What is the basis of inequality in society? The
diversity of answers to this question has given rise
to many theories and models of stratification. “To
study the system of social stratification of a soci-
ety, it is necessary to investigate how inequality is
organized in it, that is, to understand that not all in-
dividuals have the same access to a set of material
or symbolic goods that have “value” in terms of the
most widespread collective beliefs in a particular so-
ciety” (Abdiraiyimova, 2022:104).

There are two directly opposite approaches to
justifying the nature of inequality. The first one pro-
ceeds from the essential, natural differences of peo-
ple, which explains their different abilities and, ac-
cordingly, their status in the social organization that
reproduces the fundamental structures of inequality.

All concepts and models of stratification adja-
cent to the first approach are based on the belief in

the universal, insurmountable nature of inequality.
Indeed, if inequality is natural, one should not waste
energy on ambitious social projects to build a “soci-
ety of equals”. One should try to acquire the highest
possible social status based on one’s abilities. From
this idea were born the concepts of social equilibri-
um, according to which people occupy unequal po-
sitions in society according to their abilities. These
are all the theories of functionalism, according to
which a person performs a social function and is
rewarded for it by society. These theories are other-
wise also called social integration theories (Parsons,
1992), (Warner, 1997), (Barber, 1972).

The second approach is based on the
understanding of man as a social, public being
(Therborn, 2011; Robinson, 2004; Sklair, 2002);
hence inequality has a purely social nature and,
consequently, in some societies it exists, while in
others it does not, or at least it is strongly smoothed
out, does not reach the stage of social polarization
(a textbook example here is the former USSR and
modern Scandinavian countries with their powerful
social and specific tax policies aimed at overcoming
the inevitable disparities in the level and quality of
life of different groups of the population arising in a
market economy).

To date, many theories of inequality and
corresponding models of social stratification have
been created. Nothing is surprising in the fact that
the processes of social stratification are described
by a multitude of theories and models: developing
societies are changing their social structure, and,
accordingly, the understanding of the essence of
this structure is changing — hence the diversity of
theoretical schemes depicting it (Shubina, 2011).

In addition, there are fundamental differences in
describing the social structure of societies in different
states, and phases of development. Stable societies
that have been evolving on the same grounds for
quite a long time have a stable social structure.
Stratification processes in such societies can be
described by a clear, classically formalized theory.
Societies emerging from the state of revolutionary
breakdown, which have not yet reached a stable
state, cannot be described by any one limited theory
— there are too many uncertainties, many changing
parameters, unstable patterns, unclear statuses, and
unstable structures in such societies. The adequate
way to describe stratification in such societies is no
longer a simple theoretical scheme, but a whole set
of theories that capture one feature of this dynamic
stratification, then another, then another. As a
consequence, the so-called multidimensional model
of stratification emerges, built from fragments of
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different approaches to understanding the essence
of social inequality and the social structure formed
on its basis, as well as from fragments of different
models schematizing these approaches. Such a
multidimensional model does not possess scientific
rigor, but its representativeness is quite high,
and most importantly, it corresponds to the real
processes of structuring the transit society. This
correspondence to the realities of socio-economic
and political transit should be preferred to formal
adherence to this or that theory of stratification,
which may be good as an abstract-general theory,
but is of little use for describing the transit society,
in which the parameters of structuring social reality
are constantly changing.

Following the emerging hierarchy of socio-
status groups, as a rule, the main stratification
clusters of society are also distinguished. For
example, one of the most widespread schemes or
models of stratification of modern Kazakh society is
the model of a given society that posits the existence
of a series of hierarchically arranged layers:

- the lower stratum is comprised of technical
employees, individuals lacking specialized qualifica-
tions or professions, and marginalized individuals;

- the primary stratum encompasses those
engaged in trade and services, skilled laborers,
and farmers, in addition to categories such as civil
servants and self-employed individuals;

- the middle layer is comprised of a diverse
array of actors, including small business owners,
business professionals, such as salaried traders and
financial experts, as well as creative and scientific
intellectuals.

- the upper stratum comprises the political
and economic elite, large and medium-sized
entrepreneurs, top managers of international and
Kazakhstani large corporations, the top bureaucracy,
and the generals (Kadyrzhanov, 2011: 73-74).

Nevertheless, in our estimation, this model of
stratification currently needs to be corrected. In
Kazakhstan, a layer of “working poor” has appeared,
who are difficult to attribute to the middle or even
basic stratum. They have a sufficiently high level
of professional education and a permanent place
of work, but receive insufficient income for normal
livelihood: they live from paycheck to paycheck,
take new loans to close the previous loan, cannot
lead a lifestyle that corresponds to their social status,
so they are among the socially vulnerable strata of
the population as the “working poor” (Economic
Inequality.., 2023). The phenomenon of the
“working poor” in Kazakhstan was first considered
by Kazakhstani scientists in the interdisciplinary
comprehensive study “The Impact of the COVID-19

66

Pandemic as a Factor Increasing Economic
Inequality and the Growth of Working Poverty in
Kazakhstan”.

The precariat, which represents a significant
social stratum in contemporary Kazakhstani society,
requires special attention. This group encompasses
individuals engaged in work without the benefit of
social guarantees and whose income is irregular
and contingent upon the vagaries of the temporary
workers, such as freelancers, labour market, interns
and couriers. A sizeable proportion of the precariat
is designated as ‘““digital nomads (Melkov et al.,
2019), occupies a distinctive position within the
social stratification system and necessitates the
conduct of specialized research. Although digital
nomads can be classified as belonging to the middle
stratum, they have the potential to move to the upper
stratum in the context of the rapid development of
digitalisation.

Modern sociology presents a number of
approaches to conceptual modeling of digital
stratification. The Dutch sociologist J. Van Dijk
developed a theory of digital inequality, which
presents a model of digital stratification of the
information society in the form of concentric
circles. The centre of the model represents a stratum
of approximately 15% of the population, which
is characterised by high levels of Internet access,
income and education, mobility and social capital.
They made up about 15 per cent of the population.
The majority of the population is situated within the
intermediate ring, characterised by limited social
connections and media resources, less internet
access and ICT skills. The population to this ring is
between 50 and 60 per cent. Approximately who are
excluded from active use of digital technologies are
situated in the outer ring. This group encompasses
those at the lower end of the socioeconomic
spectrum, including the unemployed, the elderly,
ethnic minorities and a significant proportion of
migrants. This group includes about 25 per cent of
the population (Van, 2013: 47-49).

Russian scientists have put forth a model of
stratification of modern Russian society that is
analogous to the model developed by Van Dijk,
which is based on access to information and
communication technologies (ICTs). A series of
studies conducted in various regions of the Russian
Federation yielded the following categories: The
model proposes four categories of individuals
in terms of their access to ICTs: the “ digitally
underserved,” who have no access to the Internet
(5% of the population); the “digital basic,” that
have a purely wired internet connection (26%); the
“digitally active” is used to describe individuals
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who utilise a range of technologies to access the
Internet. The (66%); and the “digitally advanced”
is used to describe individuals who own Internet-
controlled devices, which are part of the Internet of
Things (3%) (Shinyaeva et al., 2019: 75).

As ICTs develop, the models of digital
stratification will be filled with new content.

2. Digitalisation in the context of statistical and
sociological data

The accelerated advancement of digitalisation
and its pervasive integration into all facets of human
existence is reshaping traditional notions of the
world, giving rise to a novel conceptualisation of
reality. More and more people are getting involved
in various spheres of production related to digital
technologies. The level of digital literacy of the
population is continuously growing (Table 1)
(Digital Literacy Level.., 2024).

Table 1 — The digital literacy of the population aged 6 to 74
is defined as the proportion of users who possess the requisite
skills to operate a personal computer, smartphone, tablet, and
laptop, utilise standard software applications, and utilise online
services

Years %

2018 79.6
2019 82.1
2020 84.1
2021 87.3
2022 88.3
2023 90.2

Nevertheless, the Concept of Digital
Transformation, Development of the Information
and Communication Technologies Sector and
Cybersecurity for the Period 2023 — 2029 notes the
insufficient level of digital (legal) literacy among
the population, ICT professionals and organisational
leaders in cybersecurity aspects (Concept of Digital
Transformation.., 2023).

In the 2021 census, along with the traditional
areas of employment (industry, construction, etc.),
a new employment column — information and
communication — was singled out for the first time by
the international classifier, with 257,861 people or
2.8% of the employed population. For comparison,
1,022,972 people are employed in industry
(11.1%) and 694,534 people (7.6%) in construction
(Employment of the population..., 2023). In 2019,
the similar indicator in Russia amounted to 2.4%,
while the European average was 3.9%: in Finland

— 7%, in the UK — 5%, in Norway — 4.5%, in the
Czech Republic, France, Germany — 4%, in Poland
—3% (IT Cadres.., 2020).

Statistics inform that in our country there is
a whole stratum of intellectuals who have made
information and communication technologies a
profession, and it will grow quantitatively rapidly.
Not only is this stratum of people shaping the
technological future of the country more than anyone
else, the results of its activities will fundamentally
reshape the social structure of the society. “Today,
when ICT ownership becomes a new resource for
development, this resource becomes a new basis for
social stratification. The digital resource begins to
fulfill the role of a basic stratification criterion in
society” (Vershinskaya, 2016: 177).

In the past, prior to the widespread use of digital
technologies, the primary determinants of social
status and factors of social stratification were power,
income, and profession. However, with the advent
of the digital age, there is a need to modify and,
in some cases, radically rethink these stratification
categories. “Together with the nomination of
knowledge and information as the main resource of
power, for the first time in history, the condition for
belonging to the ruling class is not the possession
or the right to dispose of resources, but the ability
to use them. The class of intellectuals acquires real
control over the process of social production and
redistributes in its favor an increasing part of the
social wealth” (Kurganskaya et al., 2021: 53).

First of all, digitalization as a basic stratification
principle begins to divide society into those who
are online (online) and those who are not online
(offline). In the social structure of the society, there
is not only a stratum engaged in the creation of ICTs
but also a layer of the population that is already
using the results of their work, which allows them
to work successfully remotely, outside the office.
Digitalization “unbinds” a person from his/her
place of residence, and the former idea of necessary
professional competencies, work, and its search,
study, and entertainment is changing.

In the context of sociological research into
the changes occurring in the social structure of
Kazakhstan society, conducted by the company
“BRIF Research Group” on behalf of the Institute
of Philosophy, Political Science and Religious
Studies KN MNVO in 2022, experts observed
the emergence of a new social stratum within the
Kazakhstani population.

“I do not know to what extent it can be called
a new layer, but a certain group, probably, it can.
This is exactly what we were just talking about.
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More independent people, in terms of place of work,
who work more, conditionally outsourced, in this
format, there are probably more of these people.
And this creative class has probably become bigger
as well. In this respect, I see certain changes. That
is, more people now say: why work in an office from
9:00 to 6:00 in the evening, when you can go to
another country and work on the beach, it’s much
more convenient. That is, these are the changes |
see” (expert).

A sociological survey showed that 90% of
respondents have access to the Internet. Every
second seeks information for study and work, 43%
use the found information for work, and almost
every third (37%) — for entertainment (Table 2)
(Key Indicators.., 2024).

Table 2 — Reasons for accessing the Internet (in %)

Reasons for accessing the Internet %
I’m on social media 47,3
I run a social media page 19,0
For entertainment 33,8
To receive the news 58,6
For socializing 60,3
To find information for education, occupation,
self-development 45,4
For work 39,3

Thus, skillful use of Internet opportunities be-
comes a social and cultural capital, helps to expand
the circle of communication, get news, learn, and
develop professionally.

“Now there is an opportunity to just sit at home
and work, it is not necessary, as before, to run to
work every day, to go somewhere all the time. There
are a lot more opportunities now. When I was look-
ing for a job for my husband, he is a cook, I sub-
scribed to 3 channels in Telegram, and there are tons
of job offers every day. He’s had a job for a long
time now, but I sometimes go on there for interest.
My sisters sometimes talk about how there are no
jobs in the city at all, but I disagree. There are tons
of jobs in the city” (focus group participant).

“From my experience | say, with an official
eight-hour job, I will not be able to buy a car or an
apartment. Even if the bank approves a loan, I will
fear, because 80% of my salary will be taken from
me, and then there will be no money left for gro-
ceries and other expenses. Therefore, in addition to
working 8 hours a day, you need to work part-time,
taxi, if you have a car, do some work on the Internet
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to buy a newer house or car” (focus group partici-
pant).

However, it is possible to get all these prefer-
ences and even change one’s social status with the
Internet. And here location begins to act as almost
the main component of inequality.

The digital divide between urban and rural areas
has been named by experts as one of the five major,
critically acute, and negatively affecting Kazakh-
stani society.

“We have ‘Almaty-Astana and everything else’.
There are more children in the village and less ac-
cess to benefits. The imbalance. There is no Internet
in the village (online education and information).
Accordingly, they have fewer opportunities to get
quality education in the future. And the village is
Kazakh-speaking. They have fewer opportunities to
find a job in the city, where Russian or bilinguals are
needed” (expert).

The experts’ conclusions are confirmed by sta-
tistical data: the volume of communication services
only to the population (!) in Astana and Almaty is
many times higher than in other agglomerations,
even taking into account the number of residents
(Table 3) (Key Indicators..., 2024).

Table 3 — Volume of communication services to the population
from the beginning of 2023

Place of residence Min. tenge
Abai 7241,6
Akmola region 10 183,2
Aktyubinsk region 9 859.4
Almaty region 12 157,8
Atyrau region 7610,7
West Kazakhstan 55942
Zhambyl region 6502,2
Jetisu region 6253,6
Karaganda region 15 725,7
Kostanay region 12 203,1
Kyzylorda region 51353
Mangistau region 68943
Pavlodar 11 868.,6
North Kazakhstan 7734,7
Turkestan region 4 833,6
Ulytau region 25946
East Kazakhstan 10 3219
Astana 183 903,0
Almaty 350 150,9
Shymkent 6529,7
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We will not specifically consider the gaps in
communication services between the two capitals
and the rest of the regions. We are interested, first
of all, in rural areas, where, according to statisti-
cal data as of February 1, 2024, 7,580,007 people
(37.7%) live (Bureau of National Statistics..., 2024).
The table below shows an almost tenfold difference
in the volume of communication services provided
to the urban and rural population (Table 4) (Key In-
dicators..., 2024).

As of December 2023, the number of mobile
subscribers reached 25,297.4 thousand. Of these,
17,927.5 thousand accessed the Internet via mobile
devices. The total number of fixed internet users
was 3,059.2 thousand. However, the statistics do not
provide information on the availability of the Inter-
net among mobile subscribers in rural areas. Given
that the rural population constitutes approximately

one-third of the total population of the country, it
can be assumed that the share of fixed Internet users
in rural areas is only one-fifth of the total number
of inhabitants of these territories (Table 5) (Basic
Indicators..., 2024).

Table 4 — Volume of communication services to population,
min. Tenge

Years Total Rural areas
2022 609 961,3 58 611,0
2023 683 298,1 67 893,5

Consequently, the volume of Internet services
provided via telecommunication wired and wireless
networks is significantly lower in rural areas than in
urban areas (Table 6) (Key Indicators.., 2024).

Table 5 — Access to telecommunications in 2023, thousand units

Total Rural areas

Number of cellular communication subscribers 252974 6353
The density of cellular subscribers per 100 people, units 127
Number of fixed Internet subscribers 3059,2 6353
The number of individuals who have access to the Internet via a fixed connection and who

e 1 . 3058,7 635,2
are able to utilise high-speed broadband services
The proportion of the population that is connected to the Internet, expressed as the number 15 3
of fixed Internet users per 100 inhabitants
The number of individuals who utilize mobile phones with internet access 17 927.,5
in addition, access to high-speed broadband internet is required 17 703,5
The proportion of the population with access to the Internet via mobile phones, expressed 90
as a ratio of one hundred individuals
for every 100 people with access to high-speed broadband Internet, there are 89

Table 6 — The provision of internet services via wired and
wireless telecommunication networks, min. Tenge

Years Total Rural area
2022 474 059,6 27 743,5
2023 566 762,4 34 695.9

According to SpeedtestGloballndex, Kazakh-
stan ranks 95th among 141 countries in terms of
mobile Internet speed, and 96th among 174 coun-
tries in terms of fixed broadband speed (Concept of
Digital Transformation..., 2023). The website of the
Ministry of Digital Development, Innovation and
Aerospace Industry (MDIAP) of the Republic of

Kazakhstan posted a list of rural settlements within
the framework of the National Project “Affordable
Internet” (2024-2027), the implementation of which
should provide broadband access to the Internet in
villages (List..., 2024). The situation when teach-
ers from a rural school in Turkestan Oblast used to
catch the Internet in the pasture due to the terrain
and lack of land transmission, according to ICRIAP
RK, should become a thing of the past.

According to the Government, 77% of settle-
ments in Kazakhstan have access to mobile broad-
band, 58% are connected to 4G network, 2,046 are
provided with 3G technology. By 2027, the cover-
age of each city of republican significance and the
capital will be 75%, and regional centers — 60%. In
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order to eliminate digital inequality between aul and
city, a project is being launched to provide full ac-
cess to modern digital services for more than 5 mil-
lion rural residents. The transition to wireless access
in rural areas will utilize 700 and 800 frequencies of
4G and 5G frequency bands. Planned investments
amount to 151 billion tenge for 2024-2028.” (Na-
tional Project “Affordable Internet” ..., 2023).

At the same meeting, Chairman of the Board
of Kazakhtelecom JSC Kuanyshbek Esekeev noted
the need to eliminate the digital divide between the
aul and the city, including by increasing the level of
education and awareness of the population of vil-
lages. According to him, a project is being launched
to provide full access to modern digital services
for more than 5 million rural residents: “We plan
to make a new big project. We have a new strat-
egy — transition to wireless access in rural areas. We
will use the 700 and 800 frequency bands, that’s 4G
and 5G, and we will change the networks to wire-
less networks, which have much higher character-
istics. The planned investment is 151 billion tenge
for 2024-2028.” (National Project “Affordable In-
ternet” ..., 2023).

The authorities intend to increase the number
of rural fixed Internet subscribers using high-speed
broadband access through the use of the Starlink
system of Elon Musk’s SpaceX company; the pro-
cess was started by connecting 10 rural schools to
broadband Internet using this technology. In the
future, “Taking into account urbanization and eco-
nomic feasibility, it will be worked out to connect
the remaining villages with a population of less
than 250 people to the Internet” (Concept of Digital
Transformation..., 2023).

Understanding the complexities and contradic-
tions of digital development has led to the devel-
opment of three-level models of the digital divide,
which include access to the latest ICTs (urban-rural
divide, between older and younger generations,
between individuals with different levels of educa-
tion, etc.), competence gap, etc., etc.), differences
in competencies and skills to use ICTs effectively
(ICT skills gap), and ICT-induced life chances and
opportunities (narrowing access to economic, edu-
cational resources, health knowledge, etc.) (Van et
al., 2010).

3. Experts on negative aspects of social media
proliferation

Experts in the course of the survey emphasized
the growing role of the Internet and social networks
in the processes of social structuring and recognized
that Internet users are building up cultural and social
capital. At the same time, they drew attention to the
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negative aspects of a person’s turn to the Internet.

1. The “contagiousness” of entertainment so-
cial networks and the idle time spent on the Internet
by individuals, expressed in mindless viewing of
content. For example, as the sociological research
conducted by the [IFPRC of SC MSHE RK showed,
the share of respondents accessing the entertain-
ment network TikTok was 57% (TikTok is one of
the three most visited networks along with YouTube
and Instagram).

2. A certain decrease in the level of socializa-
tion in online education, in which contact with the
student audience is lost, and the general outlook,
which students receive in regular education, is not
developed.

“That is, there are a lot of opportunities now to
finish some courses, and in principle, get a pretty
good level of education. But I wouldn’t call it edu-
cation, but at least some definite training, in some
definite directions” (expert).

“...Online education does not completely re-
place some moment of interaction between people
in a group, in society, and yet it is a very important
moment when you can discuss something with your
classmates or just communicate with the audience.
Online education and its possibilities should not be
overestimated. That is, it will be both a challenge
and a window of opportunity for education” (ex-
pert).

3. Deepening inequality related to access to
knowledge for certain strata of citizens, in particular
those living in remote locations.

“..We see that thanks to the Internet and the
spread of digital technologies, access to knowledge
has also become more simplified, but having ac-
cess to the Internet does not mean having access to
knowledge, because you need some kind of adapter
to explain to people how to draw this knowledge
from the Internet. There is a pretty clear disparity
here between Kazakh-speaking people, for whom
there is much less content available. And you can
also note that they are less likely to speak English
than people who know both Kazakh and Russian.
And access to this knowledge, I think, is also a very
important sign to pay attention to” (expert).

4. Expansion of opportunities for destructive
forces to recruit and involve new adherents in their
ranks.

“..At is thanks to the expansion of opportunities
on the Internet, in social networks ...that people be-
gan to communicate with representatives of extrem-
ist organizations in the Middle East, to somehow
transfer this knowledge, ideas and so on to each
other. This is the case” (expert).
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5. Manifestations of inequality concerning work,
housing, digital technologies, and medicine.

“ When it comes to digital technology, young
people are better at it now. But to get some benefits
from the state, you need the state to see you and put
you in a certain category. And for that, you have
to do some manipulations too. You have to know
how to use Egov. It seems to me that the people who
master these manipulations, they have a better com-
mand of the situation so that the state sees and hears
them” (expert).

Foreign scholars also show great concern about
the problems that digitalization brings. In 2018, the
American Pew Research Center conducted a large-
scale sociological survey on the topic: ‘Artificial
Intelligence and the Future of Humanity’, which in-
volved 979 participants, including businessmen, sci-
entists, and politicians. “The question was posed as
follows: do you think it is most likely that by 2030,
the development of artificial intelligence and related
technological systems will improve the human po-
tential and empowerment? That is, in most cases,
will most people live better lives than they do today?
Or, more likely, will the development of artificial in-
telligence and related technological systems reduce
human autonomy and agency to the point that most
people will not be better off than they are today?”
(Anderson, 2018).

In summary, despite concerns about potential
disadvantages, 63% of respondents to the survey
expressed the expectation that by 2030 most people
will be living in better conditions.

Here are some statements from experts:

“Al and related technologies have already
achieved superhuman performance in many areas,
and there is no doubt that their capabilities will
improve, perhaps very significantly, by 2030. ...
I think it is more likely than not that we will use
this power to make the world a better place. For
example, we can virtually eradicate global poverty,
significantly reduce disease, and provide better
education to almost everyone on the planet” (Erik
Brynjolfsson, director of MIT’s Digital Economy
Initiative).

“Without significant changes in our political
economy and data management regimes, [Al] is
likely to lead to even greater economic inequality,
increased surveillance, and more programmed and
non-human-centered interactions. Every time we
program our environment, we end up programming
ourselves and our interactions” (Marina Gorbis,
Executive Director, Institute for the Future).

In 2023, more than 300 leaders from a range
of sectors, including business, politics, science,

digital technology, sociology, psychology, law
and political science, as well as well-known public
figures, participated in a sociological survey.
Additionally, respondents were queried on their
expectations regarding forthcoming changes. Of the
experts surveyed, 42% expressed equal excitement
and concern about the changes in the human-
technology mix expected by 2035. A total of 37%
of respondents indicated a greater sense of anxiety
than excitement regarding the anticipated changes,
while 18% expressed a greater sense of excitement
than anxiety. A further 2% expressed the view that
no major changes will occur by 2035, while 2% felt
neither excitement nor concern (Anderson et al.,
2023).

These results show the ambiguity in experts’
opinions about the prospects of introducing digital
technologies into all spheres of social life, taking
into account positive and negative aspects. Also, the
research in dynamics shows: if in 2018 about a third
of experts doubted that people would live better,
then in 5 years’ time there are more doubters about
the improvement of people’s lives in 2035.

“By 2035, technology will open a window into
many of life’s inequalities, thereby empowering
individuals to advocate for greater access and power
over decision-making currently entrusted to people
with arcane agendas and biases. However, if trends
remain as they are now, people, organizations, and
governments interested in amassing power and
wealth over broader public interests will use these
technologies to achieve increasingly repressive and
self-serving goals” (Sean McGregor, founder of
Responsible AI Collaborative).

Optimistic experts posit that there is still
potential for empowerment in the governance of
Al systems on a global scale. It is anticipated that
society and governments will be able to adapt to
new digital standards and regulations that will
encourage pro-social digital activity and reduce
anti-social behaviour. It is anticipated that citizens
will develop new norms for digital life and enhance
their digital literacy skills in social and political
interactions. Nevertheless, at this juncture, there are
no discernible indications of the commencement of
a collaborative endeavour on the requisite scale to
address these challenges. This is because the primary
beneficiaries of digitalisation in the contemporary
era are those situated at the pinnacle of the business
and governmental hierarchies, who are not inclined
to relinquish profits in order to serve the public
interest. This is because the primary beneficiaries
of digitalisation are those at the pinnacle of the
business and government hierarchy, who are not
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inclined to relinquish profits for the public interest
(Anderson et al., 2023).

Those who espouse the technocratic approach
to politics maintain that the advent of digital
technologies has precipitated a shift in the logic
employed by politicians. Rather than pursuing a
more deliberative and reflective approach, they
have been compelled to adopt an instrumental
logic, which is defined as a mode of reasoning
that prioritises the pursuit of tangible outcomes.
This entails relinquishing pivotal elements of their
volition and intentions, as well as their capacity for
reflection and emotional expression that do not align
with this logic. People living in the digital world are
to a certain extent sacrificing their independence,
their right to privacy, and their ability to make their
own decisions. Experts concerned about this trend
say that people accept this for the sake of staying
competitive, participating in social and professional
activities, entertainment, and success. They argue
that people are giving up some control over their
lives for the perceived benefits offered by digital
tools, such as efficiency, convenience, and enhanced
ability to process and analyze data.

But the world’s leading experts do not share
the optimism of technocrats and transhumanist
ideologues who see digitalization as a panacea for
all of humanity’s ills, too often paid for at the cost
of analog, high-quality, foundational experiences
of what it means to be human. The experts who
participated in this survey expressed fears that
digital systems will continue to be driven by profit
incentives in economics and power in politics. With
the rise of artificial intelligence, human autonomy,
and freedom could be jeopardized as decisions on
key life issues are handed over to tools driven by
algorithms.

Conclusion

The experts in the sociological study offered
several noteworthy practical recommendations:

- It is necessary to monitor and reasonably
regulate content posted on social networks and
messengers to prevent the spread of destructive and
aggressive messages;

- It is important to maintain a balance between
freedom of speech and the need for regulation in
social networks and messengers to prevent the
incitement of mutual intolerance and hostility
between adherents of different worldviews and
socio-political views;
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- Itis of significant importance to provide support
for initiatives that aim to reinforce national identity,
with the objective of reducing ethnic fragmentation
within society;

- It is necessary to improve legislation and
measures tocombatonline crimes, including penalties
for incitement to hatred and misinformation;

- Educational programs on media literacy
and critical thinking should be developed and
implemented for citizens, especially in schools and
universities;

- A set of measures should be implemented to
create an adequate and responsible information space
where violations of rules and the dissemination of
misinformation will not go unnoticed and punished;

- It is recommended that bloggers be encouraged
to develop self-regulatory mechanisms that will
encourage responsible behaviour and the creation of
quality content.

We believe that postponing these measures
could lead to the possibility that powerful digital
technologies, at the behest of political entrepreneurs,
could shake and, under certain conditions, overturn
the established political institutions and governing
systems of society.

The utilisation of digital tools that can generate
distorted or alternative realities may result in an
increase in interpersonal distrust and a weakening
of trust in social institutions. This, in turn, can
exacerbate already undesirable levels of polarization,
cognitive dissonance, and public disengagement
from vital policy discussions. For example, as noted
by experts, in light of the rapidly gaining momentum
of the “decolonization” trend, the active analysis
and dismantling of cultural and historical characters,
events, and works that constitute the nation’s code
may unfold, which is the area of most likely conflict.

If the gaps in organizational systems are not
patched, ordinary people will be under increased
pressure as they face not only the challenges of
navigating an unfamiliar technological landscape on
their own but also the systemic failure of traditional
political institutions on which they rely and which
have failed to adapt to previously unimaginable
opportunities and unprecedented threats.

The article was prepared with the financial
support of the Science Committee of the Ministry
of Science and Higher Education of the Republic
of Kazakhstan (Grant BR21882302 “Kazakhstan
society in the conditions of digital transformation:
prospects and risks”).
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INTERGENERATIONAL EDUCATIONAL MOBILITY
OF INTERNAL MIGRANTS: THE INFLUENCE OF GENDER
AND FAMILY STRUCTURE

This research investigates the intergenerational educational advancement of internal migrants resid-
ing in Almaty, focusing on family structure and gender factors. By employing quantitative methodologies,
including regression analysis, the study assesses the academic progress of migrants who have relocated
to urban centers, particularly Almaty. The results indicate a substantial upward trend in educational
mobility, particularly for children from intact families. Gender dynamics are found to play a crucial role,
with fathers having a significant impact on their sons’ educational outcomes and mothers influencing
their daughters’. The regression analysis further highlights the differential effects of parental education
levels on their children’s educational attainment, emphasizing the vital role of parental involvement.
The findings underscore the importance of educational policies that address both gender and family
structures to improve educational mobility. Such policies are essential for the sustainable development
of human capital, ensuring that both boys and girls from diverse family backgrounds can achieve their
educational potential. This study contributes to a broader understanding of how family and gender affect
educational success among internal migrants, providing valuable insights for social programms aiming
to create equitable educational opportunities.

Key words: intergenerational mobility, internal migration, education, gender, family structure.
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lKi MUrpaHTTapAbBIH, Yprakapaabik, 6iAiM MOOMABAAIri:
XbIHBIC MeH 0TOACHI KYPbIAbIMbIHbIH, 8Cepi

byA 3epTTey AAMaTbl KaAaCbIHAQ TYPATbIH iLIKi MUITPAHTTapAbIH YPraKapaAblk, 6iAIM MOOMABbAIAITiHE
0T6aChl KYPbIAbIMbI (TOAbIK >K&HE MOHO aTa-aHaAbIK, 0TGACLIAAP) MEH FEHAEPAIK (DAKTOPAAP TYPFbICbIHAH
6aca Hasap ayaapa OTbIpbIn, TaAAdy >kKacanabl. CaHAbIK, SAICTEPAI, COHbIH iliHAE PErpeccusiAbIK,
TaAAQYAbl KOAAQHA OTbIPbIM, 3epTTey KAAAAbIK, OPTaAbIKTapFa, acipece AAMaTblFa KOHbIC ayAapFaH
MUIPAHTTapAbIH, OKYAafbl KeTiCTikTepiH 6ararariAbl. 3epTTey HOTUMXEAEPi, TOAbIK, OTOACLIAAPAAFDI
bGararap apacbiHAQ 6arkasatbiH GiAIM MOOMAbAIMHAEN eAdYip >KOFapbiAdy YPAICIH KepceTeai.
CoHbIMEH KaTap, reHAEPAIK KOPIHICTIH MaHbI3Abl POAI aHbIKTAAAbI: YAAAPbIHbIH OKY HS8TUXKeAepiHe
aKeAepi, aA KbI3AAPbIHbIH, OKY >KEeTICTIKTepiHe aHaAapbl alTapAbikTal acep eTeai. Perpeccusiabik
TaAAQy aTa-aHaAapAblH GiAIM AeHreniHiH 6ararapbiHbIH OKY XKeTIiCTikTepiHe AMddepeHumarsbl acepit
aHbIKTaMAbl, aTa-aHAAAPAbIH KATbICYbIHbIH MaHbI3AbIAbIFbIH KOpCeTeAl. 3epTrey HaTuxkeAepi OGiAim
6epy YTKbIPAbIFbIH apPTTbIPY YLUiH FEHAEPAIK )KoHe 0TOAChIAbIK, 6aF AapAaMaAapAbl eckepeTiH Giaim 6epy
casicaTblHbIH, KQKETTIAIMH aTan KepceTeai. MyHAal wapasap apTypAi 0TOACbIHAH LWbIKKAH YAAAP MeH
KbI3AapFa TeH MYMKIHAIKTEPA| KaMTamMachl3 eTeTiH aAaMU KanUTaAAbIH TYPAKTbl AaMybl YLLiH MaHbI3Ab!
60AbIN TabbiAaAbl. 3epTTey TeH KYKbIKTbl GiAIM 6epy MyMKIHAIKTEPIH KypyFa YMTbIAQTbIH SAEYMETTIK
bGarAapAamManapra KyHAbI YCbIHbICTAp Gepe OTbIpbiN, ilKi MUrpaHTTapAbIH OiAIM aAyAafFbl TabbiCbiHA
0T6aChl MEH >KbIHBICTbIH, 8CEPIH TYCIHYre eAeyAi YAEC KOCaAbI.

Ty#iH ce3aep: yprnakapaablk, MOOMAbAIAIK, iLLIKi KeLwi-KoH, 6iAim 6epy, reHAep, 0TOAChI KYPbIAbIMbI.
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MexnokoAeHHast o6pa3oBaTeAbHasi MOOMALHOCTb
BHYTPEHHUX MUIPAHTOB: BAUSIHME NMOAA M CTPYKTYPbl CEMbM

AaHHOE UCCAEAOBaAHME aHAAMBUPYET MEXKTOKOAEHHYIO 06Pa30BaTeAbHYIO MOOMABHOCTb BHYTPEH-

HUX MUTPAHTOB, NPO>XXMBAKOLWKNX B AAMaTbl, C aKUE€HTOM Ha CTPYKTYpPY CEMbU (MOAHbIE CEMbM U MOHOPO-
ANTEAbCKUE CeMbM) U reHAepHbie CbaKTOpbl. anIMeHﬂﬂ KOAMYeCTBEHHbIE METOAMKN, BKAKOYAa perpec-
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Intergenerational educational mobility of internal migrants: the influence of gender and family structure

CMOHHbIN aHAAU3, UCCAEAOBaHWE OLEHMBAET aKaAeMUYECKME AOCTUXKEHNS MUITPAHTOB, MepeexaBLUmMX B
rOPOACKME LIEHTPbI, 0COH6EHHO B AAMaTbI. Pe3yAbTaTbl CBUAETEALCTBYIOT O 3HAYMTEABHON BOCXOASLLEN
TEHAEHUMM B 06pasoBaTeAbHOM MOBMABHOCTM, OCOOEHHO CPEAM AETEN M3 MOAHbIX cemeit. [eHAepHble
acCreKTbl UrPaIOT KAIOUEBYIO POAb: OTLIbl OKa3bIBAIOT 3HAYMTEABHOE BAMSIHME Ha 06pasoBaTeAbHble pe-
3yAbTaTbl CbIHOBENM, a MaTepu — Ha AOCTUXKEHUS Aouvepeit. PerpecCMoHHbIM aHAaAM3 Takxke Mokasan
pasAMYHOE BO3AENCTBUE YPOBHS 00pa3s0BaHUS POAMTEAEN HA aKaAEMMUECKMe YCrexm MX AeTeM, MoA-
YyepKMBasi BaKHOCTb POAMTEABCKOrO y4acTus. BbIBOABI MCCAEAOBAHUS aKLEHTUPYIOT HEOOXOAMMOCTb
00pa3oBaTeAbHOM MOAMTUKM, YUMTbIBAIOLLE TEHAEPHbIE M CEMElHbIE MPOrpamMMbl AAS MOBbILLEHMS
006pasoBaTeAbHON MOOMABHOCTU. Takme Mepbl KPUTUHECKM BaXKHbl AASI YCTOMUMBOIO PasBUTHS YEAO-
BEYECKOro Kanutaaa, obecrieumBasi paBHble BO3MOXHOCTM AAS MAaAbUMKOB M AEBOYEK M3 PA3AMYUHbIX
CeMeliHbIX YCAOBUI. MccaeAOBaHME BHOCUT 3HAUMMbIA BKAQA B MOHMMAHME BAUSIHWSI CEMbU U reHAepa
Ha 006pa30BaTEAbHbIN YCMEX BHYTPEHHUX MUTPAHTOB, MPEAOCTABASS LIEHHbIE PEKOMEHAALMM AASI CO-
LMAAbHbIX MPOTrPamM, CTPEMSILLIMXCS K CO3AQHMIO PaBHOMPaBHbIX 06Pa3oBaTEAbHbIX BO3MOXKHOCTEN.

KAtoueBble cAOBa: MEXXMOKOAEHHAsl MOOMALHOCTb, BHYTPEHHSS MUrpaums, obpasoBaHue, reHAep,

CTPYKTYpa CeMbM.

Introduction

Substantial internal migration trends have
gained attention in Almaty, the leading city in Ka-
zakhstan. A considerable portion of relocations to
the city are motivated by the pursuit of higher edu-
cation, as indicated by Serikzhanova (2022), Makh-
mutova (2012), and Zabirova (2002). It is worth
noting that the Bureau of National Statistics (2023)
reported that Almaty is home to 42 higher education
institutions, both public and private, which cater to
172,000 students and provide a diverse range of op-
portunities for higher education and specialization.
Education is a vital aspect of human capital devel-
opment, contributing to the overall improvement of
socioeconomic status, as Shenglia (2021) pointed
out. It also plays a significant role in determining the
degree of intergenerational inequality of opportuni-
ties and life opportunities for individuals, as Becker
(1986) emphasized. Various studies on intergenera-
tional social mobility highlight the importance of
education as it serves as a conduit through which
the educational achievements of a migrant’s parents
can influence their own educational attainment and
subsequent socioeconomic outcomes.

The transmission of socioeconomic advantages
and constraints from one generation to the next is
a common occurrence, and a child’s educational
attainment often correlates with that of their par-
ents (Becker and Tomes, 1986; Goldthorpe, 2013;
Schneebaum, 2015; Shnarbekova, 2021). In other
words, the educational success of internal migrants
in a large city is to some extent predetermined by the
level of education achieved by their parents. Internal
migrants are a diverse group with various socioeco-
nomic and demographic characteristics, including
gender, age structure, family background, and place
of birth. Many factors can influence intergenera-
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tional educational mobility including gender, family
structure, along with institutional and structural fac-
tors. These factors can both strengthen and weaken
intergenerational educational mobility, regardless of
the parents’ level of education. This study focuses
on two key factors that are crucial for understanding
the impact of family on intergenerational education-
al mobility: family structure and the gender identity
of both parents and internal migrants themselves.
The topic of family structure and its influence
on intergenerational educational mobility among
internal migrants is of significant interest to aca-
demic researchers. Various studies, such as those
conducted by Biblarz and Raftery (1997) and Mar-
tin (2012), have demonstrated a positive correlation
between having an intact family and achieving high
educational success for children. This relationship
is attributable to the fact that in intact families, both
parents share the responsibility for raising children,
whereas in incomplete families, this responsibility
falls on one parent. Martin’s (2012) research sup-
ports these findings, revealing that children of single
mothers are less likely to attain the same level of
educational achievement than children from intact
families. Based on these findings, we can hypoth-
esize that internal migrants raised in complete fami-
lies tend to exhibit a pattern of upward intergenera-
tional educational mobility in large urban settings.
The subject of gender and its impact on inter-
generational educational mobility has garnered
significant interest in social mobility research, par-
ticularly in developing countries where traditional
societal structures may impede women’s access to
higher education. However, in the Kazakhstani so-
ciety, the gender gap in tertiary education is not a
concern. Consequently, this study explores the in-
terrelationships between the transmission of educa-
tional status through the categories of father-son,
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father-daughter, mother-son, and mother-daughter,
particularly intriguing in terms of how educational
mobility is transmitted. According to Schneebaum
et al. (2015), a child’s educational attainment may
be more strongly correlated with the educational
achievement of parents of the same gender. This is
because children often construct their identity based
on that of their same-gender parents and learn gen-
der roles predominantly from them. Based on this
premise, the following hypothesis is proposed: in-
ternal migrants tend to reproduce the educational
trajectories of their parents of the same gender.

Current domestic scientific literature tends to
overlook the intergenerational educational mobil-
ity of internal migrants. However, Shnarbekova’s
(2021) study showed a positive correlation between
parents’ educational level and the ambition of young
individuals to pursue higher education for success
in life. Roberts, Kamruzzaman, and Tholen’s (2009)
findings also underscore the importance of family
cultural capital in the higher education process in
Central Asian countries. Nurbaev (2021) drew atten-
tion to the underdevelopment of educational infra-
structure in rural areas compared with urban areas,
which may impede the accessibility of higher educa-
tion for internal migrants in large cities. According
to the Asian Development Bank (2018), Kazakhstan
exhibits a low level of gender inequality, particular-
ly in education, with little to no difference in access
to education, expectations, and opportunities for
men and women, and equality of opportunities for
career and professional development. Satpayeva’s
(2023) data confirm the absence of such differences
in attitudes towards women. The lack of research on
the impact of family structure on the higher educa-
tion process represents a significant challenge in the
scientific understanding of this topic, making it dif-
ficult to comprehensively understand the factors in-
fluencing the educational trajectories and successes
of internal migrants. Thus, the research gap on the
intergenerational educational mobility of internal
migrants includes the absence of analysis of factors
such as the influence of family structure and gender
on the process of obtaining higher education by in-
ternal migrants in Almaty.

This study investigates the intergenerational
educational mobility of internal migrants in a large
city, with a focus on family structure and gender
identity. It is crucial to assess the level of equality
or inequality in access to higher education among
internal migrants, to identify factors that impact
opportunities for higher education, and to iden-
tify potential barriers or inequalities. By gaining a
deeper understanding of these aspects, we can work

towards reducing social inequalities and ensuring
equal access to education for all segments of the
population. Intergenerational educational mobility
serves as a metric for evaluating the level of equality
or inequality in opportunities for internal migrants.

Research methodology and methods

The primary aim of this research is to investi-
gate intergenerational educational mobility among
internal migrants residing in Almaty while also as-
sessing the impact of family structure and gender on
the level of mobility among internal migrants. This
study employs a quantitative research design, using
face-to-face questionnaires to gather data from in-
ternal migrants. Spearman correlation, analysis of
variance, regression analysis, and odds ratios were
applied to analyze the data.

Data collection for quantitative analysis was
conducted through the distribution of questionnaires
in the eight administrative districts of Almaty. The
survey implemented a proxy respondent approach,
whereby the respondent provided information on
behalf of their current household as well as their
household of origin and youth formation (parental
household). The sample of respondents was drawn
using zoned quota sampling based on the follow-
ing criteria: 1) internal migrants over the age of 20
who are part of the economically active population,
have completed their education, and have plans for
further educational development; and 2) internal mi-
grants who have lived in Almaty for at least three
years and previously resided in other regions.

A range of statistical analyses were conducted,
encompassing descriptive statistics and classifica-
tion methods, such as discriminant analysis, cluster-
ing, and grouping, which facilitated the identification
of distinct groups of objects that were similar within
each group. Additionally, a study of dependencies
was undertaken, including correlation (Spearman
correlation), analysis of variance to determine the
presence or absence of dependence between vari-
ables, regression analysis to establish quantitative
dependence between variables, and logistic regres-
sion analysis to determine the relationship between
variables and their correlation with one another.
Moreover, analysis of dependencies was conducted,
encompassing correlation (Spearman’s correlation)
and analysis of variance to assess whether there was
a dependence between variables, regression analysis
to establish a quantitative dependence between vari-
ables, and logistic regression analysis to determine
the relationship between variables and the odds ra-
tio. These analyses were executed using specialized
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software and tailored Python programming, as well
as MS Excel spreadsheets for statistical testing and
graphical representation of the results.

The study included 317 individuals, including
179 females and 138 males. The average age of the
participants was 40 years, with a minimum age of
21 years and a maximum age of 64 years. The av-
erage duration of residence in Almaty City was 18
years (range: 1-42 years). From 1981 to 1990, 8%
of the participants relocated to Almaty. From 1991
to 2000, the number of participants who moved dou-
bled compared with the previous period, amounting
to 17% of the total number of participants. The high-
est percentage of internal migrants was observed
between 2001 and 2010, accounting for 47% of all
the participants. Over the past 12 years, the share of
internal migrants has increased to 28%. The major-
ity of participants (51%) moved to Almaty City be-
tween the ages of 16 and 20. 31% of the participants
moved between the ages of 21 and 30, whereas the
remaining age categories accounted for no more
than 6% of the participants.

In this study, the concept of generations was
used to divide the population into two categories:

Table 1 — Education level in years for two generations

the modern generation and the parental genera-
tion. Categorization was based on the respondents’
reported ages and their parents (guardians). The
modern generation category comprised the internal
migrants themselves, while the parental genera-
tion category included the primary and secondary
income earner (parents and guardians) of the re-
spondents. The age of the respondents was record-
ed upon completion of the questionnaires, with an
average age of 40 years (minimum, 21; maximum,
64). Eighty-three percent of respondents were un-
der 50 years of age on the study date. The period of
socioeconomically active life for the modern gen-
eration was determined to be from 2000 to 2023,
while the period of socioeconomically active life
for the parental generation was from 1970 to 2000.
This formalization is conditional and is employed
solely to compare the data related to the education-
al context of each period.

The information presented in Table 1 demon-
strates that the level of education is contingent upon
the number of years spent studying the curricula,
considering the discrepancies between the educa-
tional systems of parental and modern generations.

Education level
Number of years

According to questionnaire According to the census

primary education 4
incomplete secondary education basic secondary education 8
general secondary education general secondary education 10
secondary technical and specialized/vocational education | specialized secondary education 11
incomplete higher (at least 3 courses) education incomplete higher education 13
higher (tertiary) education higher education education 15
postgraduate education postgraduate education 19

Information regarding the level of education was
captured through the followingresponses: incomplete
secondary education (8 grades), general secondary
education, secondary technical and vocational
education, incomplete higher education (minimum
of three courses), higher (tertiary) education, and
postgraduate education (postgraduate and doctoral
studies). The measurement of education level is
based on Article 12 of the Law of the Republic of
Kazakhstan “On Education” and the International
Standard Classification of Education (ISCED).

Intergenerational  mobility intensity was
calculated using the following formula:
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L= M/N

where:

L — the intensity of intergenerational mobility;

M — number of mobile respondents;

N — the total number of respondents;

The following formula was employed to identify
the indicators characterizing the primary modes of
mobility: general, upward, downward, and zero
mobility. In the course of a questionnaire survey,
respondents reported their parents as the primary
income earner (father or mother) and the secondary
income earner (father or mother) in instances
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where a full family was involved. For single-parent
families, only the primary income earner is noted.

Results and Discussion

Toconductacomprehensive analysis oftheresults,
it is essential to evaluate the context of the dynamics
of access to higher education in Kazakhstan over the
past 25 years. To this end, it is necessary to examine
the educational structure of the population, as shown
in Figure 1. This figure presents data on the number
of years of education received by the population aged
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15 years and older based on the adopted levels of
education. The census results indicate that tertiary
education coverage in Kazakhstan has increased
significantly over the past 25 years, with coverage
increasing 6.6 times between 1970 and 2021 and
2.2 times between 1999 and 2021. Furthermore, the
census data show that tertiary education coverage in
2021 is the same for both rural and urban populations,
as well as for men and women. Consequently, it
can be concluded that the reforms introduced in
Kazakhstan’s educational sphere ensured access to
education for the entire population.

1970 | Rural population

1979 | Rural population

1989 | Rural population

1999 | Rural population

2009 | Rural population

2021 | Rural population

4 8 10 11 13 15
Education level, years

Figure 1 — Dynamics of population enrollment in higher education for the period 1970-2021 in Kazakhstan
Source: Author’ calculation on the basis of the 1970, 1979, 1989, 1999, 2009 and 2021 censuses (https://
stat.gov.kz/ru/national/2021/)
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Based on research among internal migrants, it
has been observed that there is a substantial rise in
the proportion of individuals with higher education
in the modern generation as compared to the paren-
tal generation. Specifically, the proportion of internal
migrants with higher education in the modern gen-
eration is 78%, whereas it was only 50% in the pa-

rental generation. Moreover, in the earlier generation,
the share of women with higher education was 56%,
while for men it was 42%. Comparatively, in the
modern generation of migrants who have relocated to
urban areas, there is a notable increase in the propor-
tion of individuals with higher education, with 80%
of women and 76% of men (as depicted in Fig. 2).
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Figure 2 — The distribution based on the highest educational attainment reached
by parents and the current generation

The study’s results show an increase in the
proportion of internally migrated individuals with
higher education in Almaty city’s modern generation
compared to the parental generation, which aligns
with the broader national trend of increasing the
percentage of the population with higher education
over the past 25 years. This trend reflects the global
community’s and Kazakhstani society’s aspirations
to ensure equal educational opportunities and
development for all citizens (Kapanadze, 2016;
Mutize & Roser, 2022; Yu & Ertl, 2010). It is
important to note that the gender identity of internal
migrants does not have a significant impact on
the attainment of higher education in either the
parental or modern generation. In fact, women are
more likely to pursue higher education, a trend
observed not only in developed countries but also
globally (McDaniel, 2012). Additionally, the gap
between men and women in higher education
is decreasing in developing countries as well.
Pursuing higher education is a widespread practice
across the globe. When examining data, it can be
challenging to effectively convey information about
the distribution of values within each category using
categorical scatter plots. In these situations, point
plots are a useful tool for summarizing distribution
information more effectively and facilitating
comparisons between category levels. These types
of charts encode the value of the estimated mean
using the height on the vertical axis and display the
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confidence interval as a vertical line, illustrating
the spread of the data. This approach allows for the
easy visualization of the central tendency of the data
and the comparison of the underlying dependencies
and differences in slopes between categories.
Figure 3 displays the point plots, which present the
relationship between the education levels of parents
of internal migrants and the education level of
internal migrants themselves, as well as the results
of the regression analysis that considers the full
family. The education levels of both parents are used
as independent variables in the analysis (Table 2).

The regression analysis results, excluding the
child’s gender, demonstrate that both parents’
education level has a significant impact on the
educational level of internal migrants. However,
when considering the child’s gender, differences
emerge. The effect of parents’ education level
on their son’s educational level reveals that the
regression coefficient for the father-son line is
superior to the same coefficient for the mother-son
line, with corresponding significance. Conversely,
when examining the influence of parents’
educational level on their daughter’s educational
level, a higher regression coefficient and a higher
level of significance in the mother-daughter line
compared to the mother-son line are observed. This
confirms the hypothesis that children’s educational
trajectories depend on the educational status of
parents of the same sex.
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Figure 3 — Relationship between the education level of parents
and children in complete families

Table 2 — Results of regression analysis of the relationship between the education levels of parents of internal migrants

I"esf’;tzlee:iﬁfzgfra“t’s Son (N=118) Daughter (N=144)
coeff’ P>t coeff’ P>t coeff’ P>t
const 8.8880 0.000 8.8915 0.000 8.7043 0.000
Education level of father, years 0.2208 0.005 0.2653 0.018 0.1771 0.109
Education level of mother, years 0.2240 0.002 0.1532 0.131 0.3050 0.002

According to Schneebaum (2015), children
often construct their identity based on the
identity of their same-sex parents and learn
gender roles predominantly from their parents
through socialization mechanisms. Moreover,
the relationship between the level of education
of the parent who played the dominant role in the
family (father/mother) and the level of education
of children, considering single-parent families, is
presented in Figure 4. Out of 309 respondents, 269
grew up in complete families, where in 236 cases
the primary income earner was the father. Forty
respondents grew up in single-parent families,
where in 38 cases the primary income earner was
the mother. In total, in 71 families the main income
earner was the mother.

The following text presents the results of the
regression analysis examining the relationship
between a child’s education level and the education
level of the primary income earner, while also
considering single-parent households (Table 3, 4).

In families where the father is the primary
provider, the regression coefficients and

significance coefficients for sons and daughters are
highly similar, suggesting that there is no gender-
specific influence. The prevailing trend can be
attributed to the impact of the father’s educational
level on the children’s educational trajectory
through socialization processes. At the same time,
the role of the mother, as an auxiliary educator,
tends to correlate with the educational level of the
father. In families where the mother is the primary
income earner, the regression coefficients and
significance coefficients on the “mother-daughter”
line are significantly higher than on the “mother-
son” line, indicating a marked gender specificity of
educational status inheritance. This phenomenon
can be explained through the lens of socio-
psychological identification, where daughters are
more likely to associate themselves with their
mothers. This identification process influences
the formation of their educational preferences
and professional orientations (Crook, 1995;
Scheenbaum, 2015). In families where mothers are
forced to raise their children alone, sons may not
exhibit an upward trend in their educational career
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due to the absence of paternal influence, which
research shows plays a significant role in shaping
children’s educational path. Additionally, single
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mothers may face financial and time constraints,
which may also affect their children’s educational
opportunities (Martin, 2012).

Mother
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Figure 4 — The relationship between the education level of primary income earner
and migrnats, considering single-parent families

Table 3 — Results of regression analysis: primary income earner — father

Son (N=110) Daughter (N=128)
Education level of father, years
coeff P>t corr, p-value coef P>t cort, p-value
const 9.3774 0.000 9.8027 0.000
0.386, 0.000 0.411, 0.000
Father 0.3933 0.000 0.4022 0.000
Table 4 — Results of regression analysis: primary income earner — mother
Education level of mother, Son (N=25) Daughter (N=46)
years coeff P>t corr, pvalue coeff P>t| corr, pvalue
const 10.3530 0.000 7.7713 0.000
0.356, 0.081 0.488, 0.000
Mother 0.1969 0.270 0.4632 0.001
The examination of the intergenerational  for 69%.

educational mobility of internal migrants reveals
diverse pathways, with upward mobility being the
most prevalent. Tables 5 and 6 provide information
on the trajectories and level of intergenerational
educational mobility. The highest general level of
intergenerational educational mobility is observed
in complete families along the lines of the father-
daughter and mother-daughter. In households where
the primary earner is the father, the highest general
level of intergenerational educational mobility is
observed in the “father-daughter” line, accounting
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The greatest degree of upward intergenerational
mobility within the educational system is observed
in families that consist of a father and daughter or
a mother and daughter, particularly in complete
families where the father is the main breadwinner. In
contrast, in incomplete families where the mother is
the main breadwinner, the level of upward mobility
is significantly lower for both sons and daughters.
However, it is worth noting that the “mother-
daughter” line still dominates in terms of upward
mobility, accounting for 33% of such instances.
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In terms of downward mobility, there is a
noticeably high degree along the “mother-son” line
in incomplete families, which accounts for 28% of
such instances. Additionally, there is a significant
level of downward mobility in the “mother-
daughter” line compared to complete families,
which accounts for 17% of such instances. Overall,
the level of downward mobility is much lower
compared to other directions of mobility, with the
maximum level being 11% along the lines “mother-
son” and “mother-daughter” in complete families,
and less than 6% along the lines “father-son” and
“father-daughter” in complete families.

In terms of inheritance of educational status,
about half of sons (up to 52%) inherit their

parents’ educational status. Among daughters, this
indicator is slightly higher in complete families,
where it amounts to about one third (up to 33%).
In incomplete families, the difference between the
shares of inheritance of educational status between
daughters and sons is insignificant (2%).

In conclusion, in complete families, children
tend to achieve a higher educational status compared
to incomplete families. In incomplete families, in
terms of gender dynamics “mother-daughter”, the
achievement of a higher level of education is more
pronounced compared to the dynamics “mother-
son”. In approximately half of cases in incomplete
families, both daughters and sons inherit their
mother’s educational status.

Table 5 — Trajectory and intensity of intergenerational mobility (complete families)

Direction Father-son Father-daughter Mother-son Mother-daughter
Overall 50% 69% 56% 67%
Upward 44% 65% 45% 57%

Downward 6% 5% 11% 10%

Immobile 50% 31% 44% 33%

Table 6 — Trajectory and intensity of intergenerational mobility (single-parent households)
Direction Father Mother
Son Daughter Son Daughter
Overall 48% 68% 52% 50%
Upward 44% 63% 24% 33%
Downward 5% 5% 28% 17%
Immobile 52% 32% 48% 50%

The research unveils various trajectories of
intergenerational educational advancement among
internal migrants, primarily characterized by upward
mobility. The most pronounced educational progress
between generations is evident in entire families,
particularly in the “father-daughter” and “mother-
daughter” relationships. In households where the
father is the primary breadwinner, the highest degree
of upward mobility is observed in the “father-
daughter” connection. In incomplete families, where
the mother is the primary breadwinner, the level of
upward mobility reduces, yet remains prominent
in the “mother-daughter” relationship. Generally,
complete families contribute to higher educational
attainment of children compared to single-parent

families. Various studies have demonstrated that
children raised in single-parent families often exhibit
lower levels of educational achievement, which may
be attributed to economic and psychological factors
(Bloome, 2017).

The following is an analysis of the dynamics of
respondents’ educational status changes based on
gender and education level of parent and child in
complete families (Figure 5). It indicates that in the
class of incomplete secondary education (8 years)
for the parent, there is a hundred percent upward
mobility of children in all lines. This is attributed to
the fact that Kazakhstan adopted a new Constitution
in 1995, which mandated universal compulsory free
secondary education.
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In the general secondary education class (lasting
10 years), upward mobility is the predominant trend,
with a minimum of 72% of students experiencing
upward mobility. In the secondary technical and
vocational education class (lasting 11 years), the
level of upward mobility remains high, but there
is a decline in the “father-son” line, with 56% of
students experiencing downward mobility. Despite
this, there is a high level of inheritance of the
educational level in this line, with 40% of students
inheriting the educational level of their parents.
In the incomplete higher education class (lasting
13 years), 100% upward mobility is observed on
all lines except for the “mother-daughter” line.

Here, the shares of respondents with upward and
downward mobility are equal at 50%. In the higher
education class (lasting 15 years), the prevailing
trend is inheritance of the parent’s educational
level. Specifically, 80% of students in the “father-
son” line inherit their parent’s educational level,
while 73% of students in the “mother-son” line
inherit their parent’s educational level. On the
“father-daughter” and “mother-daughter” lines, the
share of inheritance is 67%. Additionally, there is
a greater share of upward mobility on these lines,
at 19-22%, compared to the “father-son” and
“mother-son” lines, where the share of upward
mobility is 11-15%.
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100% 100% 100% 100% 100%
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Figure 5 — Intergenerational educational mobility depending on gender
and education level of parent and migrant in complete families

In the graduate-level course, it is observed
that there is a 100% inheritance of the parent’s
educational level in the “father-son” line. In contrast,
the “father-daughter” line has a lower inheritance
share of 80%. In the “mother-son” line, the smallest
inheritance share of the parent’s educational level is
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found at 20%. Additionally, this line shows an 80%
downward mobility rate.

Moreover, we examine the shifts in educational
status of the respondents based on gender and the
educational level of the primary income earner,
factoring in single-parent families (shown in Fig. 6).
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Figure 6 — Intergenerational educational mobility by gender
and education level of the primary income earner and migrant

In households where the primary provider is the
father, the pattern of intergenerational educational
mobility replicates the trends observed in complete
families. This is evident in “father-son” and
“father-daughter” relationships, with only minor
differences. According to the information provided,
in 71 households, the primary earner was the mother,
while 40 respondents grew up in families where
they were not complete. Furthermore, in 38 cases,
the main breadwinner was the mother. Therefore, it
can be observed that roughly half of the households
where the mother was the primary earner were
incomplete.

In all educational classes, the trends among
mother-daughter pairs are generally consistent
with those of complete families, except in the case
of general secondary education (10 years) and
postgraduate education (19 years). Specifically, in
the general secondary education class (10 years), the
percentage of upward mobility is 40%, compared to

78% in complete families, and the percentage of
inheritance is 60%, compared to 19%. Meanwhile,
in the postgraduate education class (19 years), the
percentage of inheritance of educational level is
twice as low as in complete families (33% vs. 67%).
The differences between the mother-son line and
the same line in complete families are indisputable.
In the lower secondary education class (10 years),
there is a 100% reproduction of educational
attainment. However, in the same class of complete
families, the inheritance share is at 14%, while the
upward mobility share is at 86%. In the context of
higher education, the inheritance rate for classes is
significantly lower than that of complete families,
with only 67% compared to 73%. Moreover, there is
no evidence of upward mobility within these classes.

The assumption about the observed upward
trend in intergenerational educational mobility
among internal migrants, particularly in the context
of their move to Almaty, is supported. This trend
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can be attributed to migrants’ desire to enhance their
educational status, including the pursuit of higher
education and the acquisition of a relevant diploma.
This may be attributed to both the personal attitudes
of migrants and the availability of educational
resources in large cities such as Almaty.

The hypothesis pertaining to family structure
has been validated: children from complete
families exhibit more conspicuous intergenerational
educational mobility relative to those from
incomplete  families. Notably, the father’s
educational status holds considerable sway over
intergenerational educational mobility. Conversely,
the mother’s educational status, which plays a
crucial role in maternal leadership, fosters the
daughter’s educational mobility yet may impede
this process for the son. As previously mentioned,
children are more inclined to follow the educational
trajectories of same-sex parents due to the process of
self-identification. The absence of a father figure can
detrimentally impact the son’s self-identification,
thereby diminishing his educational mobility.

Regarding gender identity, it has no bearing
on intergenerational educational mobility in the
context of higher education for internal migrants.
However, in Kazakhstani society, there is a trend for
women to pursue higher education more frequently.
Consequently, if the mothers of female migrants
possess higher education, their daughters are
significantly more likely to attain higher education
as well. This raises the question of why men have
lower rates of higher education, which warrants
further investigation.

Conclusion

The research exploring intergenerational
educational mobility among internal migrants in
Almaty has uncovered noteworthy trends that may
impact the dynamics of educational mobility in
society. It was determined that there is a pattern
of upward mobility in education among internal
migrants, with migration to major urban centers
like Almaty exacerbating this trend. Additionally,
family structure proves to be a crucial factor in
determining educational trajectory, as migrants

from intact families exhibit greater prospects for
educational advancement in comparison to those
from fragmented families.

The significance of gender factors must not
be overlooked, particularly in the context of
the relationship between fathers and their sons’
educational accomplishments, as well as mothers
and their daughters’ achievements. These findings
underscore the necessity of implementing gender-
specific strategies when devising approaches to
enhance educational mobility among internal
migrants.

Considering the identified factors, it is advisable
to establish educational programs and initiatives
that are specifically designed to support and target
socioeconomic disadvantaged individuals in order
to reduce inequalities and promote upward mobility
in education. Additionally, it is crucial to conduct
in-depth research to comprehend the intricate
mechanisms that influence the educational outcomes
of migrant populations, while simultaneously
examining the diverse sociocultural factors that may
differ across various regions of the nation.

The importance of individual and family
strategies aimed at enhancing education and social
betterment, as well as their partnership with state
programs in the realm of education and support for
migrants, should be underscored. In the context of
educational reform, it is prudent to contemplate
initiatives that account for the unique aspects of
internal migration and furnish appropriate assistance
in acclimating to new educational circumstances.
In summary, these investigations highlight the
necessity for a comprehensive educational policy
approach that will encourage intergenerational
educational progress for internal migrants and spur
human development across Kazakhstan.
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SOCIOLOGICAL ANALYSIS OF THE DEVELOPMENT
OF TECHNICAL AND VOCATIONAL EDUCATION
IN KAZAKHSTAN OVER THE YEARS OF INDEPENDENCE

This article presents a sociological analysis of the development of technical and vocational educa-
tion (TVE) in Kazakhstan during the period of independence.

Due to the extensive nature of the research topic, this article presents the results of the secondary
data analysis based on the processing of official statistics and national reports on the status and develop-
ment of the education system in the Republic of Kazakhstan. The following methods were used in this
study: the statistical comparative, analysis and synthesis, forecasting method.

There are several factors that contribute to the problems in the area under this study. These include
the low prestige of technical training among Kazakhstani youth, a mismatch between the skills acquired
through TVE and the requirements of the labor market, low interest of employers (business) to participate
in the process of developing of TVE content, and a lack of analysis and tools for assessing the effective-
ness of implementation of the government measures.

The results of the analysis showed that, despite the measures taken by the state, the issues of the
quality of education, its focus on applied competencies in the acquired specialty, which could contribute
to the employment of a future graduate, have not yet been resolved; business is poorly focused on social
partnership with colleges, but there is a long-term demand for technical specialties. The conducted re-
search has theoretical and practical significance for the further development of technical and vocational
education in Kazakhstan.

Key words: technical and vocational education, network and contingent of TVE, state order, mate-
rial and technical base, human resources, business and TVE.
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ToyeAci3AiK XbIAAapbIHAAFbI Ka3akcTaHAAFbl TEXHUKAADIK,
)K9He KaCinTik 6inim 6epyAiH, AaMybiHa dAEYMETTIK TaaAdy

bya Makarnapa KasakcTaHAarbl TeXHMKAAbIK, >KoHe KocinTik 6iAiMHiH (TxxKB) Toyeacisaik
KbIAAAPbIHAAFbI AAMYbIHA BAEYMETTIK TaAAdy GepiAreH.

3epTTey TaKbIpblObIHbIH ayKbIMAbBIAbIFbIHA 6aiAaHbICTbI GyAMakarasa KasakcraH Pecny6AnKachIHbIH
GiAiM Bepy >KYMECiHIH >Karn-Kyii MeH Aamybl TypaAbl PECMM CTaTMCTMKA MEH YATTbIK ecCenTepAi
OHAEYre HEri3AeAreH KOCbIMLLA AEPEKTEPAI TarAay HaTvxKeAepi bepiareH. JKymbicTa Keaeci asaicTtep
KOAAQHbIAAbI: CTaTUCTUKAABIK, CAAbICTBIPDMAAbI, TaAAQY >K8HE CUHTE3, HoAXKay BAICI.

3epTTeAeTiH caraparbl maceaeAep Gipkatap akTopAapra 6aiAaHbICTbI: Ka3aKCTaHAbIK, acTap
apacbiHAQ TEXHUKAAbIK, MAaMaHABIKTap GOMbIHLLA OKbITY 6eaeAitiH TomeHairi; TxkKb 60ibiHLA aAbIHFAH
AAF AbIAAP MEH eHOEK HAPbIFbIHbIH TAAANTAPbl ApacblHAAF bl COMKECCI3AIK; XXYMbIC GepyLuirepAiH, (busHec
oeKinaepiHiH) T>)xKB Ma3MyHbIH AaMbITy YAepiCiHe KaTbICyFa TOMEH KbI3bIFYLLbIAbIFbl; MEMAEKETTIK iC-
LIapaAapAbl icke acbipy TUIMAIAITIH 6aFaAayAblH TAaAAQY KYPAAAAPbIHbIH 60AMaybl.

MemaekeT kabbliaparaH ic-luapasapfFa KapamacTaH, GiaiM 6epy caAacbiHAAFbl ©3eKTi MaCeAeAep
OYTIHri KyHre AeiiH 63 LewiMiH Tannaabl. TaaAay HOTUMXKEAEPIHE CorKec: OOAALLIAK, TYAEKTIH XKYMbICKa
opHaAacyblHa bIKMaA eTeTiH GiAiM canachl XKaHe TEXHUKAAbIK, MaMaHABIKTapFa 6ar AapAaHybl MaceAeAepi
LeLiAMEreH; 6M3HEeC CyObEKTIAepPi KOAAEAKAEPMEH SAEYMETTIK CEepPIKTECTIK OpHaTyFa KayKapcCbi3,
aAarfaad, TexXHUKaAbIK, MaMaHABIKTapFa AereH CypaHbiC asaifaH emec. XXyprisiAreH 3epTTeyAepaiH
KasakcTaHHbIH TEXHMKAABIK, >KoHe KaCiMTik 6iAiM 6epyAi oAaH opi AaMbITY YILIH TEOPUSIAbIK, >KOHE
NPaKTUKAAbIK, MaHbI3bl 6ap.

Ty#in ce3aep: TexHMKAABIK, XoHe KocinTik 6iaim, TXKKB XeAici )XeHe KOHTUHIEHT, MEMAEKETTIK
TarncblpbIC, MATEPUAAABIK-TEXHUKAABIK, 6a3a, KAAPAbIK, pecypcTap, 6ustec xaHe TxKb.
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CoLMOAOrMYECKMI aHAAU3 PA3BUTUSI TEXHUYECKOTO U
npocpeccuoHarbHOro o6pasoBaHmsi B KazaxcraHe 3a roabl He3aBUCMMOCTH

B AaHHOM cTaTbe MNpPEACTaBAEH COLMOAOTMYECKMIA aHaAu3  pPasBUTUS
npoeccrmoHaAbHoro obpasosaHns (Tul'lO) B KaszaxcTaHe 3a roAbl HE3aBMCMMOCTM.

Beray 0BLIMPHOCTM TEMbI MCCAEAOBAHMS, B AQHHOM CTaTbe MPUBEAEHbI PE3YAbTATbl BTOPUUHOIO
aHaAM3a AQHHbIX, MPOBEAEHHbIX Ha OCHOBE 06paboTKM AaHHbIX OMUUMAABHOM CTATUCTUKU M
HALMOHAAbHbIX AOKAQAOB O COCTOSIHMM M PasBUTMM CcUCTeMbl 0b6pasoBaHus Pecny6amkm KasaxcraH.
B pa6oTe MCrnoAb30BaHbl CAEAYIOLIME METOAbI: CTaTUCTUYECKMIA CPABHUTEAbHbIM, aHAaAU3 M CUHTES,
METOA NMPOrHO3MPOBAHUSI.

[Mpobaembl B nccaeayemort cdepe 0OYCAOBAEHbI LIEAbIM PSIAOM (DAaKTOPOB: HWM3KUIA MPECcTUx
00yUeHUs Ha TEXHWMYECKMX CMEeLMaAbHOCTIX CPEAM Ka3aXCTAHCKOWM MOAOAEXKM; HECOOTBETCTBUE
NOAYY€eHHbIX HaBblKOB B TUI1O Tpe6oBaHMSIM pbIHKA TPYAQ; HU3KAas 3aMHTEpPeCcOBaHHOCTbL paboToAaTeAeit
(613Heca) K ydacTuio B npouecce paspaboTkm coaepykaruns Tul'lO; oTcyTCTBME aHaAM3a M MHCTPYMEHTOB
oueHUBaHUs 3PHEKTUBHOCTN peaAn3aLmm rocyAapCTBEHHbIX Mep.

Pe3yAbTaTbl aHaAM3a MokasaAM, UTO, HECMOTPS Ha MpPeANpPUHUMAaeMble FTOCYAQPCTBOM Mepbl, AO
CUX MOP He pellieHbl BOMPOChl KaueCcTBa 06pa30BaHuMs, €ro OpueHTaLMn Ha NPUKAAAHbBIE KOMIMETEHLIMK
B NpuobpeTaemMon CreumaAbHOCTH, KOTOPble MOTAM Obl CMOCOOGCTBOBATL TPYAOYCTPOMCTBY OyAyLLEro
BbIMYCKHMKA, 6U3HEC CAaGO OPMEHTMPOBAH Ha COLIMAAbHOE MAPTHEPCTBO C KOAAEAXKAMM, HO CMpOC
Ha TeXHW4YeCckKne CreLmarbHOCTM COXPaHIeTCs B AOAFOCPOYHOM nepcrekTvBe. [1poBeaeHHble
MCCAEAOBAHMS MMEIOT TEOPETUUECKYIO M MPAKTUYECKYIO 3HAUYMMOCTb AAS AQAbHEMLLEro pasBuUTUS

TeXHN4YeCkKoro wm

TeXHN4YeCKOro mn ﬂpOCbeCCVIOHaAbHOFO O6pa3OBaHVISI B KazaxcraHe.
KAroueBble cAOBa: TeXHMYeCcKoe u ﬂpO(bECCVIOHa/\bHOE o6pa3OBaHme, CeTb N KOHTUHIeHT TI/IHO,
[‘OCyAapCTBEHHbIVI 3dKa3, MaTepPMaAbHO-TEXHNYECKad 6a3a, KaApOBbIVI noTeHUMnaA, 6usnec n Tull0O.

Introduction

Over the years of its independence, Kazakh-
stan’s economy has experienced positive changes.
However, these changes have not been substantial
enough to significantly impact the development
of the technical and vocational education system
(TVE). The mid-1990s saw a trend towards eco-
nomic recession, which had a profoundly negative
impact on TVE. As a result, we can say that it will
take more time and effort to make significant im-
provements in this area.

The reason why the topic is important is that
there is a need to examine the condition of TVE
since the country gained its independence, analyze
its progress so far, and evaluate its future prospects
while considering the objectives set by the govern-
ment.

This article uses secondary data on the follow-
ing main criteria: network and contingent of TVE,
state order, material and technical base, human re-
sources, business and TVE.

From the moment of independence to the pres-
ent day, the system of TVE has been going through a
phase of restoration and progressive development to
reduce the demand of the new market environment.
However, over the past 32 years, the issue of the
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shortage of qualified personnel, such as engineers,
builders, teachers, doctors and others, has not been
resolved, and the level of their training remains low.

In a meeting with business representatives at
the start of 2022, Kassym-Jomart Tokayev sug-
gested that instead of complaining about the lack of
qualified personnel in technical specialties, big busi-
nesses should take responsibility and help colleges
by joining their board of trustees, providing young
people with practical experience and equipping lab-
oratories and workshops.

This would significantly increase the impor-
tance of technical professions in the education of a
new generation of specialists who need appropriate
professional skills.

Emile Durkheim, one of the founders of soci-
ology, believed that the essence of the educational
process was to maintain social stability. He argued
that education should instill basic moral principles
in the new generation, and create a sense of solidar-
ity and belonging to a group. Durkheim thought that
education should establish a model of secular moral-
ity that aims to preserve national unity and solidar-
ity. He believed that the educational process trans-
mits the values of the dominant culture to young
people (Gorbunova, 2002). Besides, according to
Karl Marx vision, there is a correlation between
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the content and functions of education and the class
structure of society. Later, R. Collins demonstrated
the influence of various socially significant groups
on the level of education and the creation of its fun-
damental principles (Babosov, 2014).

Therefore, the purpose of this scientific article
is to search for the main problems and directions for
the development of TVE in the country since inde-
pendence. Currently, it is evident that Kazakhstani
youth do not consider studying technical specialties
prestigious enough, there is a mismatch between
the skills acquired in TVE and the labor market
requirements, employers ignore the opportunity to
participate in the process of TVE content develop-
ment, and there is a lack of analytical tools to assess
the reasonableness of government measures imple-
mented.

The presented sociological study aims to answer
the following research questions: “Is there a short-
age of personnel in technical specialties at present,
and how effectively does the current TVE system
address this issue?” “What changes has the TVE
system undergone after gaining of independence?”
“What are the primary trends in its development?”
and “What are the persistent problems that the Ka-
zakhstan TVE system is facing, and what is causing
them?”

The research hypothesis is that the ineffective
management of the TVE system results in several is-
sues in its functioning. By addressing existing prob-
lems, TVE would play a crucial role in supplying
high-quality technical personnel to the labor market
and ensure the development of the economy of Ka-
zakhstan at the required level. This, in turn, would
have a multiplier effect, leading to increased em-
ployment opportunities for TVE graduates and sat-
isfying the demand for technical specialties among
domestic companies.

Materials and Methods

Due to the vastness of the research topic in this
article, the sociological analysis was carried out
based on the following main criteria:

1. TVE network.

2. TVE contingent.

3. State order of TVE.

4. Technical base of TVE.

5. Human resources potential of TVE.

6. Social partnership between business and TVE.

7. Social projects/programs in TVE.

This work is based on secondary data using sta-
tistical, comparative, analysis, and synthesis meth-
ods.

Quantitative research allows data to be quanti-
fied, and since samples are usually large and con-
sidered representative of the population, results are
taken as if they portray a general and reasonably
complete picture of the entire population (Martin,
2012). In this case, it pertains to statistical data on
TVE.

Sociological analysis is based on the use of sta-
tistical methods and comparative analysis to deter-
mine the potential for growth in the quality indica-
tors of technical education. To study the historical
and contemporary factors affecting the development
of the technical and vocational education, analysis
and synthesis were employed.

These methods can aid in future research by
reflecting strategic principles of TVE develop-
ment. They can provide ways for strengthening
of institutional support for social partnership of
private companies and educational institutions in
this area. Furthermore, they can help to determine
the institutional and socio-economic bases need-
ed for the business to join government projects
aimed at developing the technical and vocational
education.

This study involves three stages:

1) Collecting statistical data and studying re-
ports of TVE in Kazakhstan.

2) Conducting sociological analysis and assess-
ing the information received.

3) Drawing conclusions.

Literature review

Improving the quality of TVE is crucial chal-
lenges for the Kazakh economy. Achieving these
goals is essential for ensuring a high percentage of
employment and successful career adaptation.

In their study, Y. Zhang and C. Yang (2023)
propose to improve the employability of college
graduates by considering the following three as-
pects: enhancing graduates’ cognitive level, enhanc-
ing employment information, and strengthening de-
cision-making skills.

The career adaptability is a social psychological
construct (Savickas, 2012) that is a key competency
for long-term career success (Hirschi, 2009) and
has a positive predictive effect on future employ-
ment status (Koen et al., 2010; Guan et al., 2010).
al., 2014), employment quality (Guan et al., 2013),
career development (Ebberwein et al., 2004), and
promotion (Tolentino et al., 2013). Therefore, iden-
tifying the foundations for developing career adapt-
ability of university students is necessary for their
further career growth (Lu et al., 2022).
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A recent study has examined an undergraduate
vocational education curriculum that was designed
to increase student motivation and engagement in
learning. The teachers emphasized the importance
of the student’s needs, which resulted in the creation
of individual learning paths. To foster student de-
velopment, teachers utilized peer group dynamics,
sports, and career guidance. The teachers saw them-
selves more as coaches, sport experts, and group
managers. The study has identified two key features
that contribute to a positive learning experience: (1)
a fair and equitable relationship between student and
instructor and (2) a curriculum that fits the needs of
the students. (Fix et al., 2019).

Positive teacher-student relationships have been
found to have many beneficial effects, such as in-
creased student engagement (Ryan et al., 2001),
motivation (Ryan et al., 2000), and academic per-
formance (Ryan et al., 2001).

Soo Jung Choi, Jin Chul Jeong, and Seung Nam
Kim (2019) conducted a study based on an applied
multilevel analysis of the International Assessment
of Adult Competencies (OECD Program).

The study concluded that TVE graduates will
lack literacy skills, which will impact employment
in the long run. With this in mind, states need to de-
velop clear policies to ensure the long-term impact
of acquired knowledge among TVE students.

After analyzing the existing literature reviews,
it can be observed that there are numerous examples
of successful social partnerships in TVE across the
globe. However, one cannot ignore the challenges
faced in acquiring professional skills and subse-
quent employment in each country, which needs to
be considered separately.

Results and Discussion

Since Kazakhstan gained its independence, sev-
eral reforms were implemented in the field of TVE.
Figure 1 shows government measures in the field of
TVE development, divided into 2 groups:

1) programs to improve the TVE system;

2) significant social projects of TVE, starting
from 1992.

In 1992, the Education Law was adopted, where
articles 15 and 16 define vocational schools and
secondary specialized educational institutions (col-
leges). The difference is that vocational schools pro-
vide primary vocational education, while colleges
provide specialized secondary education based on
complete secondary education for the professional
training of mid-level specialists.
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In 1991, Kazakhstan had a total of 693 colleges,
comprising 449 primary vocational schools and
244 secondary vocational education colleges. By
1998, the number of colleges had decreased to 610
organizations, mainly due to an economic crisis that
led to the closure of many enterprises that previously
had TVE on their balance sheets.

The first 11 private colleges were established
in Kazakhstan in 1994, which paved the way for
competition in the field of TVE. The number of private
colleges grew steadily, with the largest peak occurring
in 2012 when there were 389 private colleges (JSC
Information and Analytical Center, 2017).

Over a period of 30 years, the number of colleges
in Kazakhstan has increased from 693 units in 1991
to 770 units in 2021. The share of private colleges
in 2022 amounted to 326 units (42%). The largest
increase in the number of colleges occurred in 2011,
which saw an increase of 213 colleges or 31%.

In 1999, a new education law was adopted, and
the Government of the Republic of Kazakhstan issued
a decree aimed at developing primary and secondary
vocational education. The country’s rapid economic
growth has also contributed to the growth of colleges.
In order to reduce shortages of quality personnel
from business, the government has adopted various
programs, including the one aimed at developing the
technical and vocational education.

Since 2008, four state programs have been
adopted 2008-2012, 2011-2020, 2016-2019, and
2020-2025. Additionally, a National Project called
“Quality Education: Educated Nation” has been
introduced since 2021.

Total number of students has shown a positive
increase of 25 thousand people in 2021 when
compared to 1991. Furthermore, the share of students
studying in private colleges in 2021 was 44%.

The share of students studying in the state
language has increased more than 2.5 times from
23% in 1991 to 59% in 2021.

Also, the share of graduates has increased 2.4
times during the analyzed period, from 61.8 to 146.3
thousand people, respectively.

Between 2000 and 2021, the percentage of
employed graduates under government orders
decreased significantly from 83.4% to 66%. The
period from 2003 to 2004 witnessed the highest
employment rate of 98.8%. The lowest employment
rate of 60.3% was observed in 201 1. Unfortunately,
there are no statistics available for this indicator
from 2005 to 2006.

Below, Table 1 provides an analysis of key
indicators of TVE development.
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State programs to improve
the TVE system

Government measures

Significant social
TVE projects

Law of the Republic of Kazakhstan “On Education”
(1992, 1999, 2007,2015, 2023)

Decree of the Government of the Republic of
Kazakhstan “On the further development of the
system of vocational education” (2000)

State program for the development of technical and
vocational education in the Republic of Kazakhstan,
from 2008 to 2012.

National program for the development of education
for 201112020.

National educational and science program from 2016
to 2019.

National program “Employment and entrepreneurship
“Enbek” from 2017 to 2021.

National program for the development of education
and science of the Republic of Kazakhstan from 2020
to 2025

State project “Nation in Education”, 2021

State Program for Youth Practice, 2009

State Council for TVE with participation of business
(2011).

Project “Mangilik ate zhastary — industry!” (20140
2016) is aimed at regulating regional imbalances in
labor resources.

National Project “PulselSerpin” (2014), aimed at
stimulating territorial mobility of labor resources
Program of dual training, 2012 and WorldSkills
system, 2015

State Project “Free technical and vocational education
for people”, 2017

National program “Zhas Maman” (201912021) —
modernization of 180 colleges in the 100 most inl]
demand professions and the introduction of
international experience in training qualified
specialists.

Supporting socially vulnerable youth by expanding
the list of quotas for admission to colleges

Increase in wages for industrial training masters,
additional payments for teachers

Advanced training courses using new approaches and
involving foreign partners

Academic Freedom (2021)

Construction of new student dormitories.

Figure 1 — Government measures in the field of TVE development
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Table 1 — Key indicators of TVE development

Key indicators Years Deviation
1991 2021
1. TVE network
1.1. Dynamics of the college network, units 693 770 77
1.2. Including a network of state colleges, units 693 444 -249
1.3. Including a network of private colleges, units 0 326 326
2. TVE contingent
2.1. Students, thousand people 464,0 488.,9 24,9
2.2. Including the population in state colleges, thousand people 433,8 2722 -161,5
2.3. Including the contingent in private colleges, thousand people 0 216,7 216,7
2.4. Dynamics of the population studying in the state language, % 23 59 36
2.5. Dynamics of graduates, thousand people 69,1 146,3 77,2
2.6. Dynamics of the share of employed and employed graduates under 334 66 174
government orders, 2000-2021, % ’ ’
3. State order of TVE
3.1. Dynamics of admission of TVET students, 2015-2021, thousand people 163,1 166,9 3.8
4. Technical TVE base
4.1. Classrooms, 2008-2021, units 20 632 22028 1396
4.2. Workshops, 2008-2021, units 2327 2 669 342
4.3. Computers, 2008-2021, units 29 247 110 384 81 137
5. Human resources potential of TVE
5.1. Number of EPW, 1995-2021, people 30289 39962 9673
igépgumber of teaching staff who have improved their qualifications, 2000-2021, 125 26924 26 799
6. Social partnership between business and TVE
6.1. Network of colleges introducing dual education, 2013-2021, units 176 536 360
6.2. Number of students engaged in dual education, 2013-2021, thousand people 2.4 68,2 65,8
6.3. Number of enterprises engaged in dual training, 2016-2021, thousand units 2.4 6,4 4,0
6.4. Number of TVE students paid for by employers, 2019-2021, people 1270 1251 -19

Data source: State report on the state and development of the education system of the Republic of Kazakhstan (for 30 years of
Independence and 2021). — Astana: Ministry of Education of the Republic of Kazakhstan, Ministry of Science and Higher Education
of the Republic of Kazakhstan, JSC “IAC”, 2022; On approval of the Concept for the development of education of the Republic of
Kazakhstan for 2022 — 2026. Decree of the Government of the Republic of Kazakhstan, 24/11/2022, Ne 941.

Asof2021, there were 166,921 students enrolled,
which is 3,822 more than in 2015. The number of
students enrolled on a budget basis increased by
10,919 while the number of students enrolled on a
paid basis decreased by 7,097. This happened due to
the growth of budget places, the elimination of the
entrance exam, and an increase in quotas for socially
vulnerable categories of youth.

During the period 2008-2021, there was an
increase in technical base indicators, such as
classrooms, workshops and computers. Specifically,
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growth of 1,396 classrooms, 342 workshops, and
81,137 computers.

In the period of 1995-2021, the number of
engineering and pedagogical workers (EPW) has
increased by 9,673 people from 30,289 to 39,962
people. However, a decline of 44% of employees
was observed in the year 1997, with a decrease
of 17,197 people. This was due to unbalanced
social policies, aging, and feminization of the
teaching staff, as reported by Boribekov K. et
al. in 2011.
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There was a big jump in the number of EPW
in 2012, with 45,684 people being added. This year
had the largest number of private colleges.

One of the aims in reforming the VET system
was to improve the qualifications of teaching staff.
After the national TVE program development was
adopted for 2008-2012, the workers quantity who
improved their qualifications increased significantly
and maintained this upward trend in subsequent
years.

When comparing the years 2000 and 2021, there
was a growth of 26,799 employees, despite only 125
teaching employees improving their qualifications
in 2000. The creation of NJSC “Talap” in 2012
was of decisive importance in this growth. This
institution aimed to introduce the best foreign TVE
practice and conduct advanced training courses for
EPW using new approaches while attracting foreign
partners.

Regarding the relationship between businesses
and TVE, the network of colleges offering dual
education has increased by three times to 536 units
over the period of 2013-2021.

The number of students taking part in dual
education has increased more than 28 times.

If we keep track of the total quantity of students,
studying under state orders, the percentage of
students engaged in dual education is only 14% in
2021.

The number of enterprises involved in dual
training has only increased by 4,000 units from 2016
to 2021.

Furthermore, the number of students paid for
by employers accounts for only 0.3% of the total
student population, and this trend has continued for
the last three years.

Currently, many experts talk about a chronic
shortage of technical personnel. A striking
example of the current situation is the numerous
accidents at thermal power plants in various cities
of Kazakhstan.

According to S. Rakhmetullina, being the rector
of the East Kazakhstan Technical University, the
shortage of personnel directly affects the ability to
expand the training and production infrastructure.
The recent incidents in Ekibastuz and Ridder have
highlighted the importance of paying attention to
this industry and personnel training.

However, Mazhilis deputy Y. Kuchinskaya has
emphasized that the shortage of skilled workers is
not limited to the heat and power sector. The lack
of professional personnel also exists in agriculture,
mining, the industrial sector, and other areas of
economy.

The representatives of employers and workers
in the real sector have also highlighted the issue of
a shortage of technical personnel. S. Baysarinov,
a shop manager at the Ust-Kamenogorsk thermal
power plant, stresses that this is a problem, as
experienced people are gradually leaving the
industry. He believes that it is essential for young
specialists to learn from the basics and start as
an electrician or technician and gradually gain
experience to fill the gap (Ezhelev, 2023).

Ainur Bekdairova, the Deputy General Director
for Human Resources at Polymetal Eurasia LLP
(Polymetal), points out that there is a shortage of
highly specialized technical specialists. Educational
institutions provide knowledge in a general area
without specializing in work on gold ores and do not
train unique specialists such as a concentrator in a
gold recovery and processing plant. Graduates have
to gain experience and study enrichment processes
in more depth during the work process.

According to the management of Aquatoria-
Aktobe LLP, the demand for technical specialists
is huge. The company provides additional training
courses because newly arrived employees lack
specialization. The company has to send new
employees for internships even abroad. The company
considers it expedient to train students in technical
specialties for which there is acute demand.

In the country, along with the problem of a lack
of technical specialties, there is a situation with a
negative balance of the outflow of such specialists
abroad, associated with higher wages and better
working conditions.

In the long-term policy document for the
development of the labor market, the inadequacy of
qualifications corresponding to the demands of the
labor market is a fundamental problem. A systemic
solution for this is strengthening TVE.

In our opinion, the TVE system requires a
radical reboot in order to meet current realities in the
labor market. The reason lies in the low quality of
presentation of professional knowledge in colleges
and the immediate and long-term monitoring of
labor market requirements.

Based on our analysis, we will be conducting
further research to identify best practices in TVE.
This will help us to introduce effective TVE
practices in Kazakhstan.

Conclusion
The problem of quality education in TVE has

remained unresolved since independence. In the
domestic practice of TVE development, there
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is a picture of an overabundance of some labor
specialties over others. At the same time, technical
specialists are on the wave of demand in the national
labor market.

This trend is long-term in nature and business
representatives are accustomed to solving this
problem on their own, which is fundamentally
wrong and does not reflect the interests of the state
in the sustainable growth of the country’s economy.

After analyzing the situation, we can answer
the main research questions and draw the following
conclusions:

- The government of Kazakhstan is taking
diligent steps to adequately develop TVET, and a
number of fundamental reforms have been carried
out, including an increase in the state order for free
education and a doubling of the level of scholarships.
The positive aspects are the introduction of a system
for accounting for long-term demand in the labor
market and an emphasis on the development of
production infrastructure.

Based on the analysis, priority directions in the
development of TVE have been identified — the
development of measures to match the balance of
demand and supply of TVE graduates in the labor
market and the global reorientation of the existing
educational system that meets the requirements of
the labor market in the long term.

Moreover, the professional level of college
teachers needs constant development. The teaching
staff should improve their qualifications at existing
enterprises and transfer the experience and
knowledge gained to students. To achieve this, the
policy of the relevant ministry and college leadership
should focus on creating appropriate incentives for
teachers in this direction.

College graduates often struggle to qualify for
high-paying jobs due to insufficient qualifications
and a lack of necessary knowledge. Eventually, the
level of professional competence among college
graduates is low. Additionally, there are not enough
incentives for students to pursue a college education.

The level of collaboration between colleges and
businesses in the development of dual education and
employment opportunities for graduates is also quite
low. Furthermore, there is no government support
for businesses that invest their own funds in training
technical specialists in colleges.

Another challenge is the need to provide
clear information about the potential benefits and
drawbacks of pursuing technical professions in
Kazakhstan.

In summary, adjustments need to be made
to existing government policies regarding TVE
system, taking into account the issues mentioned in
this article.

References

Babosov E.M. (2023) Sociologija obrazovanija. [Sociology of education]. Sociologicheskaja enciklopedija. (Elektronny;j
resurs). URL: https://voluntary.ru/termin/sociologija-obrazovanija.html. (Data obrashhenija 14.10.2023).

Boribekov K.K., Kusainov A. K., Shamel’hanova N.A. (2011) Professional’noe obrazovanie Kazahstana: opyt i perspektivy
[Vocational education in Kazakhstan: experience and prospects]. Almaty: ROND&A, 237 p.

Ebberwein C.A., Krieshok T.S., Ulven J.C., Prosser E.C. (2004) Voices in transition: Lessons on career adaptability. The Career

Development Quarterly, vol.52, no 4, pp. 292-308.

Ezhelev N. (2023) Kakih specialistov ne hvataet v Kazahstane i kak sejchas reshaetsja kadrovyj deficit [What specialists are
missing in Kazakhstan and how is the personnel shortage being resolved now]. (Elektronnyj resurs). URL: https://www.zakon.kz/
stati/6418623-kakikh-spetsialistov-ne-khvataet-v-kazakhstane-i-kak-seychas-reshaetsya-kadrovyy-defitsit.html. (Data obrashhenija

26.12.2023).

Fix G.M,, Ritzen T.M., Pieters J.M. (2019) Effective curricula for at-risk students in vocational education: a study of teachers’
practice. Empirical Research in Vocational Education and Training, vol.11, no 1, pp. 1-17.
Gorbunova E.M. (2002) Djurkgejm i sovremennoe obrazovanie [Durkheim and modern education]. Sociologicheskoe obozre-

nie, vol.2, no 4, pp.65-71.

Guan Y., Deng H., Sun J., Wang Y., Cai Z., Ye L. (2013) Career adaptability, job search self-efficacy and outcomes: A three-
wave investigation among Chinese university graduates. Jurnal of Vocational Behavior, vol. 83, pp.561-570.

Guan Y., Guo Y., Bond M.H., Cai Z., Zhou X., Xu J. (2014) New job market entrants’ future work self, career adaptability and
job search outcomes: Examining mediating and moderating models. Jurnal of Vocational Behavior, vol. 85(1), pp.136-145.

Hirschi A. (2009) Career adaptability development in adolescence: Multiple predictors and effect on sense of power and life

satisfaction. Jurnal of Vocational Behavior, vol. 74, pp. 145-155.

Irsaliev S., Kultumanova A., Tulekov E., Buldybaev T. (2017) Nacional’nyj doklad o sostojanii i razvitii sistemy obrazovanija
Respubliki Kazahstan [National report on the state and development of the education system of the Republic of Kazakhstan]. Astana:

AO «Informacionno-analiticheskij centr», 257 p.

Koen J., Klehe U.C., Van A.E., Zikic J., Nauta A. (2010) Job-search strategies and reemployment quality: The impact of career

adaptability. Jurnal of Vocational Behavior, vol.77, pp.126-139.

98



D. Nurgozhaeva et al.

Lu L., Jia Q. (2022) Do college students with future work self-salience demonstrate higher levels of career adaptability? From
a dual perspective of teachers and students. Frontiers in Psychology, vol.13, pp.1-13.

Martin A.J., Dowson M. (2009) Interpersonal relationships, motivation, engagement, and achievement: yields for theory, cur-
rent issues, and educational practice. Review of Educational Research, vol. 79(1), pp. 327-365.

Martin W., Bridgmon K. (2012) Quantitative and statistical research methods: from hypothesis to results. Social
Sciences&Humanites, vol. 42, pp. 19-26.

Nacional’nyj doklad o sostojanii i razvitii sistemy obrazovanija Respubliki Kazahstan (2022) [National report on the state and
development of the education system of the Republic of Kazakhstan]. Astana: Ministerstvo prosveshhenija Respubliki Kazahstan,
Ministerstvo nauki i vysshego obrazovanija Respubliki Kazahstan, AO «Informacionno-analiticheskij centr», 325 p.

Ob utverzhdenii Koncepcii razvitija obrazovanija Respubliki Kazahstan na 2022 — 2026 gody [On approval of the Concept for
the development of education of the Republic of Kazakhstan for 2022 — 2026]. Decree of the Government of the Republic of Ka-
zakhstan dated 11/24/2022, no 941. https://adilet.zan.kz/rus/docs/P220000094 1

Ryan A.M, Patrick H. (2001) The classroom social environment and changes in adolescents’ motivation and engagement during
middle school. American Educational Research Journal, vol. 38(2), pp. 437-460.

Ryan R.M., Deci E.L. (2000) Self-determination theory and the facilitation of intrinsic motivation, social development and well-
being. American Psychologist, vol. 55(1), pp. 68-78.

Savickas M.L., Porfeli E.J. (2012) Career Adapt-Abilities Scale: Construction, reliability, and measurement equivalence across
13 countries. Jurnal of Vocational Behavior, vol. 80, pp. 661-673.

Sergeev A. (2023) Kadrovyj deficit: kuda ischezli uzkocelevye professionaly [Personnel shortage: where have narrowly targeted
professionals disappeared]. (Elektronnyj resurs). URL: https://www.zakon.kz/finansy/6417750-kadrovyy-defitsit-kuda-ischezli-uz-
kotselevye-professionaly.html. (Data obrashhenija 17.12.2023).

Su J.Ch., Jin Ch.J., Seoung N.K. (2019) Impact of vocational education and training on adult skills and employment: An applied
multilevel analysis. International Journal of Educational Development, vol. 66, pp. 129-138.

Tolentino L.R., Garcia P.R., Restubog S.L., Bordia P., Tang R.L. (2013) Validation of the carecer adapt-abilities scale and an
examination of a model of career adaptation in the Philippine context. Jurnal of Vocational Behavior, vol. 83, pp.410-418.

Zhang Y., Yang C. (2023) Analysis on the Present Situation and Countermeasures of Employment Decision-Making of College
Graduates. Applications of Decision Science in Management, pp. 87-94.

OneduerTep

Babocos E.M. Comronornst o6paszoBanust. Connosorudeckast sHnuKIoneus. (AnexkrpoHusiii pecypc) URL: https://voluntary.
ru/termin/sociologija-obrazovanija.html. ([lata oopamenus 14.10.2023).

Bopubekor K.K., Kycannos A.K., [llamensxanoBa H.A. [Ipodeccnonansroe oOpa3oBanue Ka3axcrana: OmbIT H IEPCIICKTHBHIL:
HayuyHoe uzganue. — Anmatel: ROND&A, 2011. — 237 c.

T'op6ynosa E.M. [lropkreiim u coBpemenHoe obpazoBanue // Coyuonoeuueckoe obospenue. —2002. — T.2. — Ned, — C. 65-71.

Exenes H. Kakux cnenmanucroB He xataeT B Kazaxcrane M Kak ceifuac pemraercsi KaapoBblid JeduimT. (DIeKTpOHHBIN
pecype). URL: https://www.zakon.kz/stati/6418623-kakikh-spetsialistov-ne-khvataet-v-kazakhstane-i-kak-seychas-reshaetsya-
kadrovyy-defitsit.html. ([lata o6pamenus 26.12.2023).

Ebberwein C.A., Krieshok T.S., Ulven J.C., Prosser E.C. Voices in transition: lessons on career adaptability // The career de-
velopment quarterly. —2004. — Vol.52. — Ne 4. — P. 292-308.

Zhang Y., Yang C. Analysis on the present situation and countermeasures of employment decision-making of college graduates.
Applications of decision science in management. — 2023. — P. 87-94.

Upcanues C., Kyntymanosa A., Tynekos 3., bynneioaes T. HarpionansHbIH 0K O COCTOSIHUY U Pa3BUTHU CUCTEMBI 00pa-
3oBanus Pecriy6imkn Kazaxcran. — Acrana: AO «HpopManoHHO-aHaIMTHYECKUiT IeHTp», 2017. — 257 c.

Fix G.M., Ritzen T.M., Pieters J.M. Effective curricula for at-risk students in vocational education: a study of teachers’ practice
/I Empirical research in vocational education and training. —2019. — Vol.11. — Ne 1. — P.1-17.

Guan Y., Deng H., Sun J., Wang Y., Cai Z., Ye L. Carcer adaptability, job search self-efficacy and outcomes: A three-wave
investigation among Chinese university graduates // Jurnal of vocational behavior. —2013. — Vol. 8. — P.561-570.

Guan Y., Guo Y., Bond M.H., Cai Z., Zhou X., Xu J. New job market entrants’ future work self, career adaptability and job
search outcomes: Examining mediating and moderating models // Jurnal of vocational behavior. —2014. — Vol. 85(1). — P.136-145.

Hirschi A. Career adaptability development in adolescence: Multiple predictors and effect on sense of power and life satisfac-
tion // Jurnal of vocational behavior . —2009. — Vol. 74. — P. 145-155.

Koen J., Klehe U.C., Van A.E., Zikic J., Nauta A. Job-search strategies and reemployment quality: The impact of career adap-
tability // Jurnal of vocational behavior. —2010. — Vol.77. — P.126-139.

Lu L., Jia Q. Do college students with future work self-salience demonstrate higher levels of career adaptability? From a dual
perspective of teachers and students // Frontiers in psychology. —2022. — Vol.13. — P.1-13.

Martin A.J., Dowson M. Interpersonal relationships, motivation, engagement, and achievement: yields for theory, current is-
sues, and educational practice // Review of educational research. —2009. — Vol. 79(1). — P. 327-365.

Martin W., Bridgmon K. Quantitative and statistical research methods: from hypothesis to results // Social sciences&humanites.
—2012.—Vol. 42. —P. 19-26.

99



Sociological analysis of the development of technical and vocational education in Kazakhstan over the years of independence

HaunoHanbHbIi JOKIIa1 0 COCTOSHUM M Pa3BUTHH CUCTEMbI 00pasoBanus Pecry6iuku. — Acrana: MUHHCTEPCTBO TIPOCBEIIE-
nust Pecry6mmmku Kasaxcran, MuHHCTEpCTBO HayKH M BEICIIero oopaszosanus Pecrry6uiku Kazaxcran, AO «MudopmarnmonHo-aHa-
JINTUYECKUH 1eHTp», 2022. — 325 c.

006 yrBepkaennu Konnenuu pa3sutus obpazoBanus Pecriyonuku Kazaxcran Ha 2022- 2026 ronsl. [Tocranosnenue [IpaBu-
tenbeTBa PecriyOnuku Kazaxcran ot 24 Hos0pst 2022 roga Ne 941, https://adilet.zan.kz/rus/docs/P220000094 1

Ryan A.M, Patrick H. The classroom social environment and changes in adolescents’ motivation and engagement during middle
school // American educational research journal. —2001. — Vol. 38(2). — P. 437-460.

Ryan R.M., Deci E.L. Self-determination theory and the facilitation of intrinsic motivation, social development and well-being
/I American psychologist. — 2000. — Vol. 55(1). — P. 68-78.

Ceprees A. KajpoBelii geuiur: Kyaa ucuesnm y3koieieBbie npodeccronaisl. (Dnexktponnsiii pecype) URL: https://www.
zakon.kz/finansy/6417750-kadrovyy-defitsit-kuda-ischezli-uzkotselevye-professionaly.html. ([lata oopamenus 17.12.2023).

Savickas M.L., Porfeli E.J. Career Adapt-Abilities Scale: Construction, reliability, and measurement equivalence across 13
countries // Jurnal of vocational behavior. —2012. — Vol. 80. — P. 661-673.

Su J.Ch., Jin Ch.J., Seoung N.K. Impact of vocational education and training on adult skills and employment: An applied mul-
tilevel analysis // International journal of educational development. —2019. — Vol. 66. — P. 129-138.

Tolentino L.R., Garcia P.R., Restubog S.L., Bordia P., Tang R.L. Validation of the career adapt-abilities scale and an examina-
tion of a model of career adaptation in the Philippine context // Jurnal of vocational behavior. —2013. — Vol. 83. — P. 410-418.

Aemopnap mypansl monimem:

Hypeoorcaesa JJunvoa Mapamosna (koppecnondenm agmop) — oneymemmany kageopacwinviy 2 xkypc dokmoparmot, JLH. I'y-
munee amvinoazvl Eypaszus yimmulx ynusepcumemi, Acmana, Kazaxcman, e-mail: dnurgozhaeva@gmail.com;

Kapumos Baypoican KaupeenbOunosu — 5KOHOMUKA 2bLTBIMOAPLIHBIY KAHOUOAMbL, IKOHOMUKA HCOHE KAPIUCHL KADeOpacblHbly
doyenmi, I'ymanumapnvix-mexnuxanvix akaoemus, Kexuemay, Kazaxcman, e-mail: baurka@yahoo.com;

Myxambemosa Kypanaii Apanbaesna — oneymemmany 2bliblMOapuitblly KAHOUOAMbL, S1eyMemmany Kageopa meneepyuiciniy
minoemin amxapywvl, JI.H. I'vmunes amovinoaevt Eypasus yimmulx ynusepcumemi, Acmana, Kazaxcman, e-mail: mukhambetova74(@
inbox.ru

Information about authors:

Nurgozhaeva Dilda (corresponding author) — 2" year PhD student, Department of Sociology, L.N. Gumilyov Eurasian National
University, Astana, Kazakhstan, e-mail: dnurgozhaeva@gmail.com;

Karimov Baurzhan — candidate of economic sciences, Associate Professor of the Department of Economics and Finance,
Humanitarian and Technical Academy, Kokshetau, Kazakhstan, e-mail: baurka@yahoo.com;

Mukhambetova Kuralai — candidate of Sociological Sciences, acting. Head of the Department of Sociology, L.N. Gumilyov
Eurasian National University, Astana, Kazakhstan, e-mail: mukhambetova74@inbox.ru

Kenin mycmi: 29 kazan 2023 dicoln
Kabvinoanowi: 14 mamwip 2024 sicoln

100



ISSN 2617-7544, eISSN 2617-7552 INcuxonorus »xoHe comonorus cepusichl. Ne2 (89). 2024 https://bulletin-psysoc. kaznu.kz

IRSTI 04.41.21 https://doi.org/10.26577/JPsS.2024.v89.i2.09

T. Tauyekelova'* @ [G. Abdikerova

A. Mukazhanova? lic , A. Petrov? D

!Al-Farabi Kazakh National University, Almaty, Kazakhstan
2Abai Kazakh National Pedagogical University, Almaty, Kazakhstan
3St.Petersburg State University, St. Petersburg, Russia
*e-mail: batyrkyzy1976@mail.ru
THE ROLE OF SOCIAL PROGRAMS IN IMPLEMENTING BUSINESS
SOCIAL RESPONSIBILITY IN THE REPUBLIC OF KAZAKHSTAN:
EMPIRICAL RESEARCH

This study analyzes the features of social programs on corporate social responsibility and examines
the difficulties and shortcomings of its implementation. The main goal of the research is to study the in-
fluence of social programs on an effective implementation of social responsibility in the business. Social
programs are aimed at solving socially significant tasks and improving the social well-being of citizens.
The article presents the research results conducted in 2023 to study the social responsibility of Kazakh-
stani business. The obtained research results indicate the insufficient effectiveness of social programs and
mechanisms of their implementation in ensuring social responsibility in the business. During the study,
respondents noted their desire to receive support and assistance from management in solving important
life problems. Thus, the results of the conducted research demonstrate the necessity of increasing the
competitiveness of social programs in implementing business social responsibility and strengthening ef-
forts to prevent social inequality. The analysis also show that social programs need to be regulated by the
government. The development and improvement of social programs for the effective implementation of
business social responsibility have significant practical importance.

Key words: corporate social responsibility, social responsibility, social programs, entrepreneurs,
social investments.
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KasakctaH Pecny6AnkacbiHAQ GU3HECTIH, 9A€YMETTIK XKayarnkepLuiAiriH
)Ky3ere acblpyAa aAeyMeTTiK OaFAapAamanap peai:
3MIMMUPUKAABIK, 3epTTeyAep

byaA 3epTTey OU3HECTIH 9AEYMETTIK  >KayankepLUiAiriH  >Ky3ere acblpyAd OAeyMeTTiK
GaraapAamMarapAbIH, Kasipri epekLIeAikTepi, OHbl XKy3ere acblpy KMbIHAbIKTApbl MEH KeMILIAIKTEepiH
TaapayFa GaFbITTaAraH. 3epTTeyAiH Herisri mMakcaTbl — 9AEYMETTIK OaFAapAamaapAblH OM3HECTIH
>KayarkepLuiAiriH TMIMA >Ky3ere acblpyfa acep eTy MexaHU3MiH aHbIKTay. OAeYMeTTiK 6arAapAamanap
AAAMAAPAbIH, ©3AIriHEH Lelle aAMarTblH BAEYMETTIK M8CEAeAepiH Liellyre >XeHe a3amaTTapAblH
OA-ayKaTblH apTTblpyFa apHaAfaH. Makarapa OM3HECTIH SAeyMeTTIK >KayarkepLliAiriH AambiTyAa
aAeyMeTTIK 6araapAaMarapAblH, POAIH aHbikTay MakcaTbiHAQ 2023 >KblAbl KYpPri3iAreH 3epTrey
HOTMXKEAEPI YCbIHbIAFAH. 3epTTey HOTUXEAepPi dAeyMETTIK BarAapAaMarapAbiH AYPbIC KYMbIC icTemeyi
MeH OAapABI XY3€ere acblpy MexaHU3MAEPiHiH TOAbIK KaHAbl HOTUXKEAepre >KeTKi3bereHiH kepceTeai.
3epTTey KOpPCETKEHAEN, KbI3METKEPAED 63AepiHiH eMipiHAe MaHbI3Abl OKMFaAapFa  OaCLbIAbIK,
TapanblHaH KOAAQy >kacar, KemMeK KepCeTyAepiH KaAahAbl eKeH. AAbIHFAH 3epTTey HaTWXeAepi
OGU3HECTIH BAEYMETTIK >KayarkepLUiAiriH KaAbINTACTbIPY MEH AQMbITYAQ SAEYMETTIK 6aF AapAaMaAapAbIH
6aceKeAecTiK AeHreniH apTTbIpy MEH TEHCI3AIKTI 60AAbIPMayFa BaFbITTaAFaH >KYMbIC CanacbiH apTTbipy
KaXKeTTIAIriH kepceTeai. CoHAAN-aK, OCbl TAAAQY DAEYMETTIK OaF AapAaMaAapAbIH MEMAEKET TapariblHaH
peTTeAy MaHbI3AbIAbIFbIH aKbIHAQMABI. BU3HECTIH 8A€YMETTIK XKayarnKepLUiAiriH AAMbITYyAQ DAEYMETTIK
6arAapAaMaAapAbl OPbIHAAY XKOHE OHbl OAQH Bpi 3epTTey NPakTUKAAbIK, MaHbI3Fa ue.

Ty#iiH ce3aep: KOPNOPaTUBTI BAEYMETTIK KayarnkepLuiAik, SAeYMETTIK >KayarnKepLUiAik, 9AeyMeTTiK
GaraapAamManap, KacinkepAep, 9AeyMeTTiK MHBECTULLUS.
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PoAb CoLMaAbHBIX MPOrpamm B peaar3aumm
COLMaAbHOM OTBeTCTBEHHOCTU 6u3Heca B Pecny6anke KasaxcraH:
3MIMUPHYECKHE UCCAEAOBaHUS

B AQHHOM MCCAEAOBaHUM AHAAM3BMPYIOTCSE OCOGEHHOCTM COLIMAALHBIX MPOrPaMM MO COLMAAbHOM
OTBETCTBEHHOCTM OM3HEeCa M pacCcMaTpMBAIOTCS TPYAHOCTU M HEAOCTATKM MX peaansaumn. OCHOBHOM
LEeAbI0 MCCAEAOBAHMS SBASIETCS M3YUYEHMEe BAMSAHWS COLIMAAbHBIX MpPOrpamMm Ha 3 dekTUBHYIO
peaAM3aLmio COLMAAbHOM OTBETCTBEHHOCTH B chepe Hu3Heca. ColpanbHble NMporpamMmbl HampaBAeHbl
Ha pelleHre O6LLIECTBEHHO 3HAUYMMbIX 3aAa4 M MOBbIWEHME COLMAABHOIO GAArOMOAYUMSI FPAXKAQH.
B cratbe npeacTaBAeHbl pe3yAbTaTbl MCCAEAOBAHMS, MpoBepeHHoro B 2023 roay, no m3yyeHuto
COLIMAAbHOM OTBETCTBEHHOCTM Ka3axCTaHCKOro 6Ou3Heca. MOAyueHHble pe3yAbTaTbl MCCAEAOBAHMS
CBUAETEAbCTBYIOT O HEAOCTATOYHOM 3(PHEKTUBHOCTU COLMAABHBIX MPOrPaMM M MEXAHM3MOB MX
peaAm3aumun B obecrneyeHnn COLMaAbHOM OTBETCTBEHHOCTU B chepe GM3Heca. B xoae nccaepoBaHus
PECMOHAEHTbI OTMEYAAM O XKEAAHWUM MOAYHYEHMS MOAAEP>KKM M MOMOLLM CO CTOPOHbI PYKOBOACTBA B
PEeLIEeHNM BaXKHbIX XKM3HEeHHbIX NpobAeM. Takrm 06pa3oMm, pe3yAbTaTbl MPOBEAEHHOIO UCCAEAOBAHMS
MOKa3blBalOT HEOBXOAMMOCTb MOBbIWEHWS  KOHKYPEHTOCMOCOGHOCTM  COLMAAbHBIX MPOrpaMm B
peaAM3aLmMm CoLMAAbHON OTBETCTBEHHOCTM BM3HECA M YCUAEHMS PabOT B MUHMMM3ALMM COLIMAABHOTO
HepaBeHCTBa. AHaAM3 Tak>Ke MoKasaA, YTO COLMAAbHble MpPOrpammbl TPebyloT peryAMpoBaHus CO
CTOPOHbI rocyaapcTtBa. Pa3BuTue m yAyulleHue COouMaAbHbIX MporpaMm B LEAdx 3hdekTnBHOM

peaAn3aumm COLMAABHOM OTBETCTBEHHOCTU OGM3Heca MMmeeT BaxkHoe npaKkTnyeckoe 3Ha4vYeHune.
KAtoueBble cAoBa: KopnopatMBHaga COUMAAbHAd OTBETCTBEHHOCTb, COUMAAbHAA OTBETCTBEHHOCTb,
COUMaAbHbIe NMporpamMmbl, npeArnpnHMMaTeAn, CouMaAbHble MHBECTULINNA.

Introduction

The importance of social responsibility of
business is increasing in modern Kazakh society.
Social responsibility of business in Kazakhstan
is not established at a legislative level compared
to developed European countries where it is. The
development and formation of business social
responsibility are being recently studied and
analyzed in Kazakhstan. There are enormous number
of issues in Kazakhstani business such as the factors
influencing the formation of social responsibility,
the challenges in its formation, as well as the
alignment of societal and business interests, the
need for social programs and charity. Issues related
to social programs and charity are still insufficiently
studied and require further research in Kazakhstani
business. The issues related to effectiveness of
business for companies implementing social and
charitable policies are also being raised.

Moreover, it is known fact that general and
humanistic norms have been relevant since ancient
times. In classical philosophical thoughts, from
ancient times to the modern era, thinkers such as
Aristotle, Plato, T. Hobbes, 1. Kant, M. Montaigne,
B. Spinoza, and D. Hume have laid the foundations
of considering political and legal theories in
combination with moral theories.
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Additionally, the contributions of scholars such
as R.G. Lotze, E. Husserl, F. Nietzsche, G. Rickert,
N.A. Berdyaev, [LA. Ilyin, S.L. Frank are important
in studying the values that underlie social norms
related to socio-economic changes in the 19th and
20th centuries.

Social programs play a significant role in
implementing corporate social responsibility.
They can contribute to sustainability by affecting
the formation of human capital. Therefore,
appropriate  identification of principles in
developing and implementing social programs
and considering the way of increasing their
effectiveness are crucial.

The current reforms in the national economy
bring business and government closer together in
addressing social issues. Non-material factors are
starting to play an important role in the economic
development. They become part of the corporate
development strategy and contribute to the growth
of corporate social responsibility and its social
programs.

There are many issues regarding the content of
corporate social responsibility in applied sociology.
For instance, how companies are accountable to
corporate social responsibility and the activities
and obligations they undertake in this regard. In
response to this statement companies participating
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in corporate social responsibility initiatives can be
demonstrated in social programs.

As we observe the social policies of developed
countries, it is known that government intervention
plays a crucial role in regulating social programs.
It can be explained by the fact that social programs
have not only social significance but also contain
some obligations. It means that they should not
totally relieve social obligation from the state,
employers and employees. In our opinion, the state
should regulate the fundamental aspects of corporate
social responsibility. Studying the experiences of
implementation of corporate social responsibility
by commercial organizations in developed countries
may contribute to eliminating legal gaps in corporate
social responsibility.

Western scientist M.D. Ermann believes that
charity plays an important role in solving social
problems and defines it as a tool for social support
that accompanies the activities of authorities
(Ermann, 1978).

Today, the role of intangible factors in the
development of the economy is increasing,
especially importance of social programs and
corporate social responsibility are increasing.
Each company will independently determine the
forms, methods and amount of its contribution to
the socio-economic component of public relations.
Structural activities are a prerequisite for creating
social programs in business. Social programs are
defined as healthcare activities and professional
development of employees, organizing proper
working conditions by companies and labor groups.
Also, they contain proper mechanism of protecting
the interests of employees and providing benefits
for them. In addition, it is known that environmental
protection, local community support, charity, and
business practices are voluntary activities.

The main criterion for creating and implementing
social programs is their compliance with business
goals and strategy. Social programs can be divided
into the following types (Konovalova, 2003):

- personal programs of the company;

- partnership programs with regional, national
and state bodies;

- partnership programs with non-profit
organizations, public organizations, trade unions;

- programs of informational cooperation with
mass media.

Literature Review

Social program is a systematic document in the
social, environmental, and economic fields related

to the company’s mission and development strategy
and aimed at meeting the needs of various interested
parties. The management decision in implementation
of social programs is developed by taking into
account the interests of the main internal and
external stakeholders, it is made with the assumption
that the company will find social and economic
benefits in strategic relations. A prerequisite for
the implementation of social services is focused on
social investments. Lack of social investments is the
main reason for the impossibility of implementing
social programs (Shcherbachenko, 2012). In this
case, there is need for strict control by the state in
the implementation of social programs.

Creation and implementation of social programs
consists of the following stages:

- determination of priority directions of the
company’s social policy;

- formation of the management structure of
social programs;

- trainings in the field of social responsibility;

- creation of social programs;

- implementation of social programs of the
company;

- assessment of effectiveness of social programs
implementation;

- share the results of the company’s social
programs to all interested parties.

In addition, the following principles are observed
in the implementation of social programs:

- relevance — timeliness — being in demand,

- volume — coverage of a certain audience;

- effectiveness — achievement of results.

The means of implementing social programs
are undoubtedly the methods used by the enterprise
for the practical implementation of approved social
programs (Shcherbachenko, 2020).

Within the framework of corporate social
responsibility social programs develop in two
directions. The first direction is intended to solve
internal problems of corporations, and the second
direction is aimed at to solve external problems that
are beyond the economic activity of corporations.
Priorities of social responsibility and directions of
social programs are interconnected (Dementieva,
2009).

M.M. Ivashina argues that large-scale social
programs should be formed at the local community
level, as well as at the international level with a good
business reputation. The effectiveness of social
programs can be divided into economic and social
types. The economic efficiency of the programs is
the return of resources invested in human capital
and effective use of funds and budget belonging
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to the organization. The social effectiveness of
social programs is explained by the growth of the
intellectual and physical potential of the society,
labor productivity and standard of living (Ivashina,
2018).

Social programs are directly related to the
economic situation: the higher potential of
business structure, the more aspects involve in
structure of social programs. Social programs are
more effective if they satisfy the interests of all
participants. Social programs should always be
systematic, they are recreated depending on the
macroeconomic activity and financial situation
of organizations. Therefore, it is important to
stimulate the development of such social programs
by the state. This is beneficial for the business itself
as well. In the procedural plan, social programs are
services intended to nature protection, personnel
development, support of local communities, as
well as activities that implement voluntary business
practices (Poghosyan, 2012).

In the implementation of such kind of business
practice, it is necessary to create an all-inclusive
system of various forms of independent external
evaluation (permanent, periodic, phaseal) in order to
implement a real structural reconstruction of public
administration. Only such kind of an assessment
will make it possible to determine the following:

- the degree of current effectiveness of any
social program;

- conformity of models, programs and projects
created and introduced at the state level,

- the degree of need for their regulation
(Khananashvili, 2011).

In the experience of many companies, the
following areas of social programs are commonly
integrated:

- personnel development;

- health and safety at work;

- rebuilding corporate social responsibility;

- environmental protection and resource
conservation;

- community development;

- fair labor practices (Emelyanov, 2014).

In the current situation, national companies,
major banks, and companies in raw material
sector in Kazakhstan are main drivers of corporate
social responsibility development. However, in
the Kazakhstani experience, the involvement
in implementing social programs is often only
associated with improving the company’s image in
the society. Previously, the company’s reputation
suffered from improper relations with business
partners, disregard for consumers, and violations of

104

human and environmental laws, and from situations
associated with crime (Sansyzbayeva, 2015).

In the current situation, it is clear that the
social-economic conditions in Kazakhstan are
challenging, making it difficult for small and
medium-sized businesses to implement social
programs effectively. However, larger businesses
tend to have more resources to invest in corporate
social responsibility initiatives. Nevertheless, the
country’s circumstances and being depended on the
capabilities and scale of the business, society still
expects significant contributions from businesses in
terms of social programs.

Usually, it is necessary for the state to create
favorable conditions for the implementation of
social programs. While the tangible results of
corporate social responsibility initiatives in terms of
investment projects by major companies can serve
as specific examples. A good example can be the
water issue in the city of Kulsary that demonstrates
the significant social impact of a large oil company’s
reinvestment (Rakhmatullayeva, 2014). Initially,
the corporate social responsibility of businesses
was seen primarily through traditional charity.
However, now they have strategic social programs
developed from their strategic plans. These include
intellectual investments, programs for regional and
national development, initiatives for sustainable
development in regions, support for youth sports,
and other related activities.

In our society, social programs mainly are
aimed at assisting vulnerable groups such as sick
children, orphans, disabled individuals, the elderly,
and homeless people.

The decline in people’s health, along with
the loss of health itself, is a significant problem
for society and is the most acute issue to address.
Because the state’s responsibility for labor-related
benefits separates it from the government, the
joint efforts of individuals, employers, and the
government are essential to improving public health
(Zemlyanukhina, 2018). Providing proper working
conditions, conducting free medical-preventive
examinations, sanatorium-resort treatment,
provision of sports facilities, and promoting a
healthy lifestyle are crucial measures to ensure
public health. The effectiveness of health care policy
is closely related to corporate social responsibility.
Since most of the time is spent at work, working
conditions, team relationships, corporate culture,
and even sports activities play a significant role in
improving quality life. Authors based on modern
experience, argue that companies can enhance their
corporate culture by forming football, volleyball,
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chess, and table tennis teams, which can positively
impact employees’ well-being (Sorokina, 2015).

Material and Methods

The research study was approved by Al-Farabi
Kazakh National University Ethical Committee
(IRB-A365). The research completion date is
December 30, 2021.

The study was conducted in the period since
January until March 2023. Survey was conducted
based on electronic questionnaire in Astana, Almaty,
Shymkent cities, as well as in Atyrau, Karaganda,
and East regions of Kazakhstan. The questionnaire
was designed in both Kazakh and Russian languages.
Respondents were explained about the questionnaire
and its objectives. Data was collected through
the online platform Google Forms (https://docs.
google.com/forms). The data collection process
was anonymous, and no personally identifiable
information was requested. The target audience
consisted of fully qualified citizens, as official
letters were sent to each city and regional Chamber
of Entrepreneurs “Atameken,” requesting email
addresses of participants. Respondents were given
the option to fill out the questionnaire in Kazakh or
Russian languages. Participation was voluntary and
therefor there were individuals who chose not to
participate without specifying reasons.

The sample size is 701 individuals, who
represent various sectors of small and medium-
sized businesses. The age range of respondents was
between 18 and 60 years old. For the sample size
of 701 respondents and a 95% confidence level, the
maximum statistical error for the survey results is
3.8%, which means that the statistical error of the
survey results allows for extrapolation of the findings
to the general population. Statistical methods were
used to assess and determine the research parameters.
The confidence level at 95% ensures the reliability
of the data within the specified range. The margin of
error (N=701, confidence interval — 95%) indicates
a maximum statistical error of £3.8%. The survey
was conducted using a random sampling method,
and the maximum statistical error was calculated
according to the formula.

The gender distribution of the sample is as
follows: 52% male and 48% female. It quantifies
the existence of opportunities equally available to
all individuals engaging in business. However, there
was a noticeable gender discrepancy when dividing
respondents by city and region. The primary
representation of female respondents was observed
in Shymkent (64%) and East Kazakhstan Region

(57%), while Atyrau Region (76%) and Karaganda
Region (57%) showed a higher proportion of male
respondents. In both North and South regions, the
indicators for total participation in the survey were
synchronized. This division is attributed to two
factors: the topic of the survey and the specific
business relations within a designated region. To
interpret the acquired data accurately, it is essential
to acknowledge the need for utilizing the method of
quota-free natural selection in respondents within
the B2B segment, where a screening question was
introduced to understand the significance of the
survey’s value in socioeconomic terms.

Furthermore, the majority of respondents
(88%) are urban residents. The most economically
active age category among participants from all
regions is 35-44 years old, comprising 30% of
the total. The presence of young adults, aged
18-24 (32%), particularly females, is notable
in our target audience. Another significant
demographic characteristic is the prevalence of
distinct groups in the East Kazakhstan and Atyrau
regions, indicating an organized representation:
the 44-55 age group, roughly 26% on average,
while those aged 55 and above constitute 11%.
It is noteworthy that respondents’ socioeconomic
stability and their reluctance to engage in societal
issues are apparent in the survey results. They
tend to consider resolving social issues as the
responsibility of each individual. Regarding the
ethnic composition of participants, Kazakhs make
up 60%, followed by Russians at 30%, and other
ethnic groups at 10%.

Results and discussion

Based on the empirical section of the article, we
present the following diagrams reflecting the results
of our study. Regarding the question “What tools
are used to implement social business programs?”
respondents’ answers predominantly focus on the
opening of job positions (45%-68% range), creating
job opportunities for their employees (47%-66%
range), and social investments (35%-62% range).
It is evident that companies play a significant role
in the country’s economic development, as they are
keen on opening numerous job positions. Opinions
from various sources, including social media like
Facebook and Telegram, highlight the importance
of job creation and the necessity for manufacturing
and production facilities.

“Workplaces are the best protector against
poverty and vulnerability. Government plays a
crucial role in stimulating workforce growth by
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creating conducive employment environment” notes
Kaushik Basu, Vice President of the World Bank
(World Bank, 2012). The study results are provided
in Figure 1.

Additionally, the discussion on social
investments and their development is essential due
to the variance in regional budgets, geographical
features of regions, cities, and rural areas.

Answer distribution by region, uruban/rural areas
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Figure 1 — The distribution of responses to the question
“What tools are used to implement business social programs?”, N=701

Analyze the responses of respondents to the
question “What social programs are implemented to
support and assist your employees?”’ demonstrates
the initial three answers:

Financial support/assistance (significant events
in the lives of employees), (distribution 45%-58%,
by region, city, village);

Increasing employee competence (42%-60%
distribution, by region, city, village);

Medical insurance (38%-59% distribution, by
region, city, village, where Eastern Kazakhstan
region is leading with 59%).

Based the study results it can be identified the
importance of financial support/assistance provided
during significant events in the lives of employees.
We are observing the increase in morale among
employees who have received rewards during
festivals. Addressing the issue of enhancing
employee competence also deserves careful
consideration in terms of the company’s strategy.
The issue of medical insurance is one of the pressing

106

matters where a viable solution is being sought. The
public’s interest in a system of medical insurance
without any complications remains unflagging. This
issue requires a dedicated study. The results of the
study are provided in figure 2.

Both managing human resources and company
policy affect employees’ satisfaction. Additionally,
understanding human resources and their needs has
become crucial in the recent from the perspective
of each employee. In increasing motivation among
employees, various forms of stimulation are
becoming more important than just financial ones
(Gabcanova, 2011).

Study of foreign and other scientific works shows
that foreign companies have different methods
of stimulation. The Western approach combines
financial, material and non-material incentives.

It is possible to adopt foreign practices of
motivating employees in providing support and
assistance taking into account the specifics of
mentality, culture, geographical location,. However,
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we should also know that methods of non-material
incentives work only when material needs of
employees are satisfied. An additional issue relates
to the rationale for the programs’ rules and policies.
Social programs are usually limited to certain groups
of people and not available to everyone (Zibar,
2014).

Kazakh scientists argue that there is a big gap
between the reports given by of modern companies

and their actual activities in the field of social and
environmental responsibility. This can be seen,
including the example of the impact of the economic
crisis on the mentioned projects, first of all, most
companies cut funding for social and environmental
services, as well as social packages and payments
to employees. All this undermines the trust of the
majority of the population in such kind of social
programs (Baykenova, 2018).

Answer distributon by regions, urban and rural areas
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Figure 2 — “What kind of social programs does your company run
to support and help its employees?”. N=701

Further, the question “What kind of social
programs does your company manage to provide
support and assistance to its employees?” was
analyzed based on gender, age, and labor market
experience. In our study, men (54%) and women
(45%), and 55 years and older (63%), and 5 to 15
years of work experience in the market (53%) have
showed a high percentage of “financial assistance
and support (employee milestones)”. Employees
want support and assistance from the management
during important events in their lives. It is known
that increasing the material interest of the employee
affects the timely and quality performance of the
work.

The next answer is “improvement of the
qualifications of employees” (between 43%
and 60%). Also, increasing professionalism or
improving the qualifications of an employee is a
type of professional development of personnel. We
believe that continuous improvement of employees’
knowledge is an objective necessity. Improving the
qualifications of employees, their training increases
labor productivity, creates an opportunity to achieve
the company’s strategic goals.

The third response is “health insurances” (range
39%-55%) which has a high percentage. It is known
that the main principles of the health insurance
model are cooperation, universal coverage and
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social justice. In addition, it adheres to the principles
of “every person can pay and receive medical care —
according to their needs”. It can be seen that health

insurance for employees is the main social program
in providing support and assistance for them. The
results of the study is given Figure 3.

Answer distribution by gender, age and labor market experience
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Figure 3 — “What kind of social programs does your company run to support
and help its employees?” (answer distribution by gender, age, market experience), N=701

We also asked about the tools used in
implementing social programs within the framework
of corporate management of the business. According
to the survey results, they were divided into two
main categories (each entrepreneur can belong to
the same group according to the total number of
opinions gathered):

-Rational creating conditions for the
implementation of the main mission of the business,
creating jobs, and providing opportunities for
employees to fulfill their job responsibilities
properly (about 60% on average).

- Irrational — requiring substantial investments
aimed at ensuring employee satisfaction, social and
emotional well-being, which in turn contributes to
the improvement of employee efficiency, including
but not limited to: social investments, monetary
grants, and charity (the indicators change from 39%
to 48% on average).

The results of the study have revealed the
essential tools of social programs supported by
employees (see Figures 2 and 3): financial assistance
for significant life events (50%); skills enhancement
(49%); and healthcare (47%). Ensuring workplace
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safety according to the top four basic platforms
(41%) is the most critical aspect for employers.
Currently, ensuring workplace safety is also an
urgent research topic. Workplace safety measures
directly correlate with employee mortality. There
is significant evidence and examples to support this
claim.

Moreover, many  companies  overlook
providing information about financing their own
social programs. However, large companies have
the potential and resources to implement their
social programs in different regions. Corporate
social responsibility is the most significant and
visible form of corporate social responsiveness,
manifested through social investments tailored
to the community’s needs. Businesses expect
social orientation and sustainability from these
investments.

Social programs are primarily aimed at
improving employee well-being. Understanding that
each industry and company has its own unique social
programs is crucial. Such social programs enhance
flexibility, eliminate disparities, and improve the
work quality of each employee. Material and various
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socio-psychological support services are essential
for employees.

In implementing corporate social responsibility
business involvement and adherence to international
standards, as well as the comprehensive development
of social programs, are crucial. The formation of
corporate social responsibility involves a complex
process because it reflects the diversity of economies
and living conditions in different countries.

Currently, theoretical and empirical research
on corporate social responsibility, extensive
sociological studies, the emergence of various
information tools advising businesses on corporate
social responsibility, as well as initiatives to involve
large and small companies in various projects,
contribute to its effectiveness.

In Kazakhstan’s business significant challenges,
such as the absence of consistent state regulation
of social responsibility, the prevalence of informal
economic relationships, and issues related to the
enforcement of legal norms, remain unresolved.
Therefore, businesses are compelled to expand and
develop their corporate social responsibility.

Corporate social responsibility makes Kazakhstan
a leader among the Central Asian countries (Smirno-
va, 2015). At present, public awareness of the fun-
damental principles of corporate social responsibility
in national companies is increasing. The formation of
a comprehensive framework for corporate social re-
sponsibility in Kazakhstan is still ongoing.

Conclusion

According to the Constitution of the Republic
of Kazakhstan, the government, as a social state, is
committed to accepting all social obligations, and
the volume of these obligations is increasing from
year to year. It is clear that this imposes an additional
burden on the state. Therefore, the government is
struggling to share these social obligations with
businesses. However, the government cannot create
a sustainable system that would relieve the burden
of social programs and, at the same time, maintain
a system that businesses can rely on to fulfill their

social obligations completely. Nevertheless, the
government has the resources to fulfill this service.
Therefore, the joint responsibility of business and
government in implementing social programs needs
to be clearly defined, and a list of social needs must
be identified.

Company commitment to ensuring the
satisfaction of its employees, fostering a social
and emotional environment, and investing without
overextension are all contributing factors to increased
efficiency. Social investments, financial grants, and
charitable activities are avenues through which
companies can facilitate sustainable development
of their social programs. The following activities
are crucial for the sustainable development of a
company’s social programs:

- creating a favorable social climate;

- establishing partnerships with various educa-
tional institutions and community organizations;

- opening up job opportunities and engaging
young people in employment;

- developing long-term strategies for the
company’s social programs and finding innovative
solutions to social issues, including providing
employees with affordable housing, increasing
literacy, and paying attention to health and spiritual
development.

The implementation of social programs by the
government and companies cannot be achieved
without the social responsibility of both business
and the public. As part of the current innovative
economy, social programs are an essential subject
for attracting social investments.
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c110B (B HEKOTOPBIX ciaydasx 10-12 cnos). Hazanue cTaTbu JOMKHO OBITH MPEICTABICHO HA PYCCKOM, Ka3aXCKOM M aHTJIMHCKOM
A3bIKax. Ha3BaHMe CTaThH IPEACTABIACTCS MOMY KUPHBIM IIPH(TOM CTPOUHBIMU OyKBaMH, BEIPABHUBAHUE — I10 LIEHTPY.
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- BBIJIBUTaeMYI0 THIIOTE3Y (Te3HC);
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JKapHsUTaHBIMAAP ToHEeKCco30CH KenTipiaei.

[lamanan ThIC ©31HIIIK JOUCKCO3ICH ayiiaK OOJBIHBI3.
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