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Abstract. The article overview in analytic plan cut through the problems of intercultural education 
in the Republic of Bulgaria. The presented educational project on intercultural education is financed 
by European Union. The model strategy proposed in the article is on intercultural education in 
the Republic of Bulgaria up to year 2015. There are analyses of pedagogical and psychological 
approaches on intercultural education, according to the priorities of European Union. The diagnostic 
cut on the group of parents of gypsy origin from kindergartens was realized. 47 parents per 
kindergarten were diagnosed .164 of them were females and 165 were males at the age from 16 to 23.
The necessity of supporting of ethic norms and realizing an evaluation of the desired and undesired results 
of the program is proposed. Child and families, living into the utmost poverty are considered as target 
groups of the donors and persons. Following the international ethic codex as a guaranty for the successful 
implementation of the program, concerning the addressee: child, family, community and society, is stressed.
Keywords: Ethno psychology, ethno psychopedagogic, ethnic society, intercultural education, pre-school 
education.

I. Introduction
The problem of segregation may be conside-

red in formal and instructive plan. In formal plan in 
conditions of pre-school education exists 427 kin-
dergartens, situated in so-called «roma» quarters, 
such as: quarter «Iztok», City of Kustendil – 14 000 
roma people; quarter «Nov pat», City of Vidin – 17 
000 roma people; quarter «Stolipinovo», City of 
Plovdiv- 38 000 roma people; quarter «Hadji Dim-
itar», City of Kavarna – 13 000 roma people, etc. 
In every quarter with inhabitants predominantly of 
gypsy origin and minor percent of mixed marriages, 
exists one pre-school education institution. Children 
from 2,5 up to 7 years of gypsy origin are socialized, 
educated and accustomed there. The teachers, who 
work at these institutions, are of Bulgarian, Gypsy or 
Turkish origin or of the sub-groups ethnic divisions 
(For example in the City of Kavarna «gagauzi»). 
Assistant-tutors are 98% of gypsy origin. They are 
heralds of a kind of dialect «romanes» and they live 
at the same quarters. 58% of them had secondary 
education and 42% had elementary education.

In instructive plan the programmes, according 
which children are educated are at the following 
correlation: 58% works according to the programme 
«Neogea- New land», for the socialization into inter-
ethnic environment; 12% according to the concept 
for socialization of children of gypsy origin with 
unequal social status; 30% according programmes, 
which educated and trained, intended for children-
monolinguals. 

The segregation process /excretion; separation 
from the whole; division/ of children of gypsy ori-
gin exists only in the aspect of their socialization into 
the kindergartens in the quarters, where they live. In 
these kindergartens only children of gypsy origin or 
from mixed marriages are developed and nurtured. 
The reason for this is not tendentious, as in educa-
tional, as well as in political plan. The main argument 
is parent’s right to choose a kindergarten. They usu-
ally choused nearest one comparing with their place 
of residence. There are an existence of psychological 
arguments on behalf of the parents: the fear from the 
obscure, when their children goes to the kindergar-
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ten in another quarter, unequal level of knowledge, 
comparing children of Bulgarian origin, ignorance of 
Bulgarian education system and their rights as par-
ents, etc. According to the latest statistic data 38% of 
children who suppose to go to the preparation groups 
are bilinguals. They are predominantly of gypsy ori-
gin. Approximately 80 000 children from 5 up to 7 
years didn’t visit kindergarten. The amendment of the 
Education Law is necessary and it is addressed to the 
children who did not visit kindergartens and the im-
possibility of parents to joint their children to half day 
or full day kindergarten.

What calls for development of education 
model for pre-school training in preparatory 
groups?

First marker is connected with growing demo-
graphic crises in our country in the last 10 years. The 
number of inhabitants in childhood and able-bodied 
age are rise. Second marker is connected with mul-
tiethnic character of our inhabitants, presence of 
three ethnic communities /Bulgarian, Roma people 
and Turks/ and various ethnic groups and sub-group 
divisions. Third marker is supported by not imple-
mentation of bilingual technologies for studying of 
second-Bulgarian language from children of differ-
ent ethnic origin; not taking into consideration the 
specifi c of their family language and psychometric 
and psycholinguistic differences in the process of 
pedagogic interaction (Koleva. 2003, 2004, 2006) 
Fourth marker is connected with the fact that chil-
dren of gypsy origin, who did not attend kindergar-
tens, are the biggest percent. The reason for this is 
of: social, economical, sociocultural, ethnopsyco-
logical and educational character (Gurov, 2003).

There is a need to implement a new strategy 
for education in interethnic environment, which to 
subordinate the implementation and development of 
pedagogic technologies, subordinated structurally to 
the refl exive approach as psychological (Chavdaro-
va, 2006) The approval of a new model for education 
in interethnic environment for pre-school education 
and preparation of children to school in preparatory 
groups in the kindergartens is necessary due to the 
European requirements for long-life learning (Kol-
eva, 2006).

In the conditions of market economy macro en-
vironment of kindergartens development is chang-
ing essentially. There is a necessity to make a deep 
analysis on the questions of the initiatives for es-

tablishment of connection between macro economy 
and child rights (Koleva, 2004; Legursja, 2004; 
Popova, 2003). It is necessary every child institu-
tion to strive to put its own image, its own specifi c 
system for training and education and ambition to 
introduce new pedagogic methods.

New days needs to overcome the abyss that di-
vide persons, separate social groups and nations, 
which is one of the biggest challenges of our period. 
The aim of situational analyses is to shape the roads 
and ways for changes, which must happened in the 
development of pre-school education (Kuchukov, 
1994; 2003).

II. Methodology
The aim of the diagnostic research is to inves-

tigate the adjustments of teachers and parents for 
technological /instructive/ and mechanical /formal/ 
desegregation in the conditions of pre-school edu-
cational institutions. Diagnostic research was made 
with 167 teachers during months 10.2002 – 05.2003 
from the following kindergartens: «Lilia», City of 
Plovdiv; «Koledarche», City of Bourgas; «Dete-
lina», City of Kavarna; «Margarita», City of Sofi a 
and «Mechta», City of Kustendil. The chosen edu-
cational institutions are selected according follow-
ing markers: language, identifi cation, location, and 
sub-group ethnic division of gypsies. Part of the kin-
dergartens are situated in the so-called «gypsy quar-
ters» in the respective cities: Plovdiv- «Stolopino-
vo» quarter/ gypsies, who identifi ed themselves as 
Turkish/; Kustendil - «Mechta»; kindergarten N69 
is located on the boundary between quarters «Hristo 
Botev» and «Levski» in Sofi a; kindergarten «Dete-
lina»- quarter «Hadji Dimitar», Kavarna.

The rest of the kindergartens are situated in 
Bulgarian quarters and quarters with mixed popu-
lation: «Koledarche», Bourgas; «Margarita», Sofi a; 
«Mechta», Kustendil. 50% from the children of gyp-
sy origin are socialized there.

The instrument was questionnaire with 4 ques-
tions:

1. What kind of segregation process you think 
is necessary to be done: mechanical or technological 
/ having in mind the strategy of Ministry of Educa-
tion for minorities integration/?

2. Which technologies for integration of chil-
dren of gypsy origin do you know? /point out and 
underline: multiethnic, intercultural, integrated and 
education in interethnic environment or other type/?
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3. Which according to you are the possible 
positive and negative things in the realization of me-
chanical desegregation in pre-school sector?

4. Are you familiar with bilingual technolo-
gies for the education of children of gypsy origin?

During the period 10.03 – 10.05. 2003 a di-
agnostic cut from extract of 329 parents of gypsy 
origin from the above-mentioned kindergartens was 
realized.

47 parents per kindergartens were diagnosed 
based on an accidental extract. 164 of them were fe-
males and 165 were males at the ages from 16 to 23.

The diagnostic interview consists of the follow-
ing questions:

1. Are you agree with your child to be educat-
ed in another kindergarten /out of the quarter/ with 
children of Bulgarian origin?

2. Are you familiar with education pro-
grammes according to which your child is educated 
in the kindergarten?

3. Are you familiar with your rights as parent, 
according to your participation in school and parents 
committee?

4. Can you read and write? Are you literate: 
reading, writing, and computer literacy? 

III. Results 
For the teachers on the fi rst question: 98% from 

them supports technological /instructive/ desegrega-
tion. 2% supports mechanical desegregation. Their 
arguments are connected with the absence of posi-
tive adjustment for integration as from the part of 
the parents as well as from the teachers, who did not 
work with the children of gypsy origin. 

To the second question: 79% from the teachers 
did not recognize and did not make any difference 
between didactic, socializing and technologies for 
education of basic and additional forms of pedagog-
ic interaction, according to the types of education. 
21% were familiar with the ideas of education in 
interethnic environment, thanks to qualifi cation pro-
grammes of Department for teachers’ qualifi cation 
at Sofi a University «St. Kliment Ohridski». There 
are teachers who work in kindergartens with 100% 
children of gypsy origin.

On the third question, teachers consider, that the 
mechanical realization of the process of segregation 
will bring more negative outcomes then a positive 
ones. 98% thinks that closing of kindergartens will 
impact on the social interactions between differ-
ent ethnic groups in the quarters. There is a lack a 

strategy of the Ministry of Education and the other 
educational objects for interactions, in accordance 
with reduction of teachers and assistant-tutors. Ac-
cording to them the children will leave kindergar-
ten, because the teachers are not ready to structure 
groups for social adaptation, cognitive motivation 
and ability for social orientation. The children will 
be frustrated also with the educational programmes, 
which are not confi rmed with the ideas of education 
in interethnic environment.

Answering the forth question, the teachers 
who socialized children of Bulgarian origin and 
who works at the so-called «foster?» kindergartens 
did not familiar with lingo-didactic and bi-lingual 
technologies addressed to children, whose mother 
language is 100% Roma. Teachers from so- called 
«roma» kindergartens have good skills in different 
technologies for bi-lingual education in basic and 
additional forms of pedagogic interaction. They are 
elaborated also an authors experimental books for 
children, dictionaries and series of playing exercises 
and games / 78%-«yes»; 22% «no»/.

The results from the diagnostic interview with the 
parents prove the absence of pedagogic literacy and 
actual establishments concerning questions of segrega-
tion. On the fi rst question 92% of parents of so-called 
«roma» kindergartens are absolutely not agree their 
child to attends another kindergarten. 2% consider, 
that if the State provides them with respective fi nan-
cial expenses they will agree. Parents from «mixed» 
kindergartens answers positively, because this process 
is already a fact. 89% of the parents are not familiar by 
the teachers with the programme according to which 
their child is developed. They did not know their par-
ents rights and are not familiar with the functions of 
teachers and parents board. They are interacting with 
teachers only on the occasion of administrative ques-
tions. 11% of parents are familiar with educational 
programme, but they did not enter into its philosophy 
these very parents participate actively in the teachers –
parents’ board. The percent of positive answers is from 
so-called «roma’ kindergartens.

Between them are also the biggest numbers of 
established teachers and parents’ boards. They show 
certain activity on behalf of the parents of gypsy ori-
gin. In the cities included in the research the biggest is 
percentage of established teachers and parents boards 
in the pre-school sector comparing with the school one. 
73% of the diagnostic parents are illiterate /reading, 
writing/. 26% of them could read and write in Bulgar-
ian language. 1% are computer illiteral. Literal parents 
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are predominantly from: City of Kavarna, Dolno Eze-
rovo, and City of Sofi a. This defi nes the specifi c of 
the researching roma group. In the quarters, which are 
strong in numbers exists the phenomena of so –called 
«functional illiteracy». This will create the biggest ob-
stacles in the process of desegregation. 

I consider that it is necessary to realize the proj-
ect in several stages, having a clear educational 
strategy and regional model. This is a slow process, 
which exists forecasts for the upcoming recourse 
and technologic crises. I propose to have in mind 
the following:

Table 1 – Positive impacts of the programme for child /3-7 years of age/

 For                                                                                                                                      Changes Character of changes

1 2 3

Child Psychological and social 
development

Improvement of:
Cognitive development;
Social development;
Emotional development;
Language competency

Health and feeding Increasing of changes for survival;
Improvement of hygiene;
Increasing of indicators for weight and height;
Balance of microelements in the food;
Changes for school education

Results /training/ at school Typology of school classes and children groups;
Higher level and improvement of varieties and alternative training, education 
and socialization. Consideration with the specifi c markers of the environment   

Parent General knowledge Health and hygiene;
Feeding;
Improvement of the conditions in roma quarters

Outlooks and practical as-
pects 

Ability for management;
 Health and hygiene;
 Practical aspects of medical prevention;
 Contemporary medical treatment;
 Improvement of regimen of diet

Relationships and types of 
communication

Self-respect;
Partnership;
Tolerance;
Object-objective relationships between parents and child: between and on level 
«child-child»;
School and parents trustees;
Information about European Chart of parents and teachers rights

Commitment Persons engaged with children to fi nd new /additional/ perspectives for activity;
New forms of pedagogic interaction with parents of roma origin;
Social and pedagogic trainings with parents for education in interethnic environ-
ment

Community Physical environment Yards and place for games;
Centers for children and club «Parent»
Consultative centers for parents based on level: ‘community» and «municipal-
ity»
Transformation of closed kindergartens and centers into studios for different ac-
tivities, general and special abilities;
Using the recourse of discharged teachers with special education                                                                                                                                        
                                                                                                                                                                                                                                                                                                            
                                                                                                                                                                                                                                                                                                      
Family kindergartens for literati on of children and adults;
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1 2 3

Education institutions Developed character Expansion of prevention measures /health care/;
Ignoring mistakes of diagnostic character in psychometric, medical and didac-
tometric plan; 

Physical environment Increasing number of children in kindergartens;
To make the kindergartens in more prestigious roma quarters attractive also for 
Bulgarian children, /for example: «H.Dimitar», City of Kavarna

Possibilities Potential and/or organizational changes;
Implementation of varieties and alternative models /prescriptions/ for socializa-
tion and education of child /intercultural, integrated, etc./;
Actualization and validization of programme for socialization, as well as of the 
pedagogic technologies

Society Quality of live Improvement of health conditions of the inhabitants;
High education level;
Elimination of illiteration /decrease/;
Reduction of crime;
Reduction of social inequality;
Social activity for different structures of inhabitants.

Table 2 – Empiric and theoretic model for desegregation of roma children 3-7 years of old through education in intereth-
nic environment /2005 – 2015/

Programme approach Participants Objects Models
1 2 3 4

Education service Child /0-7 years old/, parents Survival;
Additional development;
Socialization;
Permanent education;
Education in interethnic environ-
ment;
Integrated education for children 
with special educational needs;
Multiethnic education;
Multicultural education

Family cares;
Centers for education in interethnic 
environment;
Integrated educational institutions;
Formal and informal institutions on 
government and local level for per-
manent education 

Pedagogic objects, pro-
viders of education ser-
vice

Parents;
Family;
Society;
Ethnic group;
Community;
Teachers;
Directors;
Consultants;
Parents-volunteers

Rights;
Responsibilities;
Change of negative education estab-
lishments;
Improvement and elaboration of ac-
tual pedagogic technologies;
Refl exive pedagogic technologies. 

Untraditional forms of work with 
parents of roma ethnic origin;
Education of parents;
Consultative centers for work with 
parents;
Programmes for socialization 
«Child-child»
Means for mass information. 

Social development Roma ethnic community;
Leaders;
Increasing of level for social 
development and social ori-
entation
Members 
/ Objects/

Developing engagements;
Establishment for action;
Changed outside and inside peda-
gogic conditions;
Classes /groups/ for social adapta-
tion, motivation and orientation in 
interethnic environment. 

Provision of information;
Social motivation /establishment/; 

Development of national 
education recourses

Individual /private/pro-
gramme;
Teachers permanent qualifi ca-
tion / long life learning/-

Developed and permanent educa-
tion in interethnic environment in 
the conditions of kindergartens, sec-
ondary school and universities and 
on post-graduated level;
Adequate pedagogic technologies;

Education in interethnic environ-
ment;
Integrated education;
Experimental education micro-proj-
ects for education in interethnic en-
vironment and integrated education;

Table 1 continued
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1 2 3 4

 Credit system for develop-
ment and evaluation of teach-
er’s work;
New type of specialties: 
Ethnic psychologists;

Text-books and raining aids and ed-
ucation requirements for education 
in interethnic environment;
Didactic materials;

Strengthening of infrastructure;
Improvement of legislative bases;

Ethnic and psycho peda-
gogues; Ethnic pedagogues; 
psychologists; and anthro-
pologists.

National center for education in in-
terethnic environment

Correction of disparity between the 
education service and level of edu-
cation;
Accreditation of new specialties in 
Universities;
Orientation to the parameters of edu-
cation in interethnic environment  

Programmes for child 
education in interethnic 
environment

NGO;
Governmental institutions 
/ Ministry of education, etc./ 
Coordinators for elaboration 
of educational policy;
Society;
Professionals 

Developing responsibility;
Elaborated education policy for 
technologic desegregation;
Increased demand;
Change of behaviour models;

Principle of electivity;
Social marketing;
Spreded knowledge;
Author models of schools and kin-
dergartens / schools for different 
cultures/.

1. Convention for child rights and Law for 
child protection are powerful means for preparation 
of programmes and social support.

The stress in the Convention is on the recogni-
tion and protection of child rights into the context of 
international community.

2. When we solved and analyzed an emergen-
cy situation we have to pay a special attention to the 
child.

As far as in the Convention were endorsed 
rights and values of the child, the conceptual frames 
to help in the emergency situation were orientated 
towards the principles for survival, protection and 
development of the child.

The experience for work with child of differ-
ent ethnic origin in our country proves the nullity 
of programmes, orientated towards surviving only. 
There is a need to stress on the self-assistance and 
self-development of this children /Refl exes/

3. From the point of view of child needs a ser-
vices of complex character were necessary.

The needs of the child, which follows its na-
ture, are complex. Especially this argument is nec-
essary to have in mind when elaborating specifi c 
educational projects for him. There is a need to pay 
attention to the psychosocial and emotional needs 
into the context of child’s development.

4. The education – this is a right, which may 

stimulate and make possible transitision to the val-
ues of postmodern society.

Elementary education is necessary not only for 
normal development of the child, but also for his 
mental and social prosperity. The main elements in 
the education strategy must be: fl exible structures 
of education institutions and education models, in-
novative forms and methods for socialization of the 
child, integrated education and education in inter-
ethnic environment.

5. Preservation of social relations between the 
child and person, connected with their surviving, so-
cialization and development.

Education specialist and workers must keep 
a close contact with the family of traditional and 
untraditional type /nomads, incomplete families, 
traveling gypsies, etc./ Contacts must be of differ-
ent type, according the specifi c of particular family, 
ethnic group, etc.

6. Regional /municipal/approaches based on the 
wide participation of education institutions.

Depending on the context of the problem for 
desegregation, raised in the specific region, mu-
nicipality or village it is necessary to implement 
partners approaches for it solution. Basic must 
be models, which support and preserve identity 
of the members of the village, group and com-
munity.

Table 2 continued
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7. Establishment of partner contacts /optimiza-
tion  of already used recourses/.

Scales of crises and the lack of resources creates 
precondition for creation of partner relations and 
utilization of existing resources in their capacity of 
important instruments.

Models of development, connected with specifi c 
donors remains as a passed stage for the solution of 
the problem. Now it is necessary to encourage co-
operation at all levels of the community of donors 
and welcome sides. It is necessary to strengthen old 
ties and to create new one, especially such, support-
ing development of common and special abilities of 
child in the specifi c country, which present its re-
source. This supports and develops the country.

8. Every act, connected with specifi c programme 
is necessary to correspond with the international co-
dex of ethic.

It is necessary to support ethic norms and to real-
ize an evaluation stage by stage of the desired and un-
desired results of the programme. Child and families, 
living into the utmost poverty are target groups of the 
donors and persons, who plans specifi c programmes. 

We revise to admit that. Following the international 
ethic codex is a guaranty for the successful imple-
mentation of the programme, concerning the address-
ee: child, family, community, and society.
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И.  Колева
Болгария Республикасындағы мектепке дейінгі білім берудің эмпирикалық жəне теориялық үлгі

 
Мақалада Болгария Республикасындағы мəдениет аралық білім беру мəселесіне аналитикалық шолу ұсынылған. Еуро-

Одақ қаржыландыратын мəдениет аралық білім бойынша білім беру жобасы сипатталған. Мақалада ұсынылған модельдік 
стратегия 2015 жылға дейінгі кезеңге есептелген. Мақалада Еуро-Одақтың мақсаттарына сəйкес мəдениет аралық білім беру 
бойынша педагогикалық жəне психологиялық бағыттары талданған. Ромдық ұрпақтан шыққан ата-аналардың таңдау тобында 
диагностикалық қиынды жасалды, олардың 16-дан 23 жасқа дейінгі аралықтағы 164-і əйел адам, ал 165-і ер адам.

Тиісті шара ретінде этикалық нормаларды сақтау мен бағдарламадан күтілетін жəне күтілмейтін нəтижелерді бағалау 
ұсынылады. Бала, отбасы, əлеуметтік топ жəне қоғам сияқты адресаттарға қатысты бағдарламаларды жақсы жүзеге асырудың 
кепілі ретінде халықаралық этикалық кодексті сақтаудың мəні атап көрсетіледі.

Түйін сөздер: этнопсихология, этнопсихологиялық-педагогикалық, этикалық қоғам, мəдениет аралық білім беру, мектепке 
дейінгі білім беру.

И. Колева
Эмпирическая и теоретическая модель дошкольного образования в Республике Болгария

Статья представляет собой аналитический обзор проблематики межкультурного образования в Республике Болгария. 
Представлен образовательный проект по межкультурному образованию, финансируемый Европейским Союзом. Модельная 
стратегия, предлагаемая в статье, рассчитана на период до 2015 года. Статья содержит анализ педагогического и психологиче-
ского подходов по межкультурному образованию в соответствии с приоритетами Европейского Союза. Был осуществлен диа-
гностический срез на выборке родителей ромского происхождения, из них 164 были женского, а 165 мужского пола в возрасте 
от 16 до 23 лет.

Предлагается в качестве необходимой меры поддержка этических норм и проведение оценки желательных и нежелатель-
ных результатов программы. Подчеркивается значение соблюдения международного этического кодекса в качестве гарантии 
успешной реализации программы, касающейся таких адресатов, как ребенок, семья, социальная группа и общество.

Ключевые слова: этнопсихология, этнопсихологопедагогический, этническое общество, межкультурное образование, до-
школьное образование.


