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COMMUNICATION COMPETENCE AND
STRESS RESISTANCE OF TEACHERS: CORRELATION ANALYSIS

Under conditions of increasing professional workload and emotional pressure, pedagogical activity
requires teachers to demonstrate a high level of stress resistance and communicative competence. The
purpose of this study is to identify the impact of teachers’ communicative competence and stress resis-
tance, with particular attention to the interrelationships among emotional, social, and communicative
factors, using psychological and correlational analysis.

The study involved 353 teachers from educational institutions in the city of Almaty and the Almaty
region. Standardized and modified psychodiagnostic instruments were employed, including the Tromsg
Social Intelligence Scale (TSIS), N. Hall’s Emotional Intelligence Test, the Communicative Social Compe-
tence (CSC) assessment, and the methodology for diagnosing motivational orientations in interpersonal
communication (I.D. Ladanov, V.A. Urazaeva). Statistical data processing was conducted using Pear-
son’s correlation analysis in IBM SPSS Statistics v.23.

The results revealed statistically significant correlations between teachers’” emotional and social in-
telligence, communicative competence, and motivational orientation in interpersonal interaction. The
strongest correlations were found between emotional intelligence and empathy (r = 0.589), as well as
between communicative competence and interpersonal motivational orientation (r = 0.407), confirming
their influence on teachers’ stress resistance. The findings contribute to pedagogical psychology by elu-
cidating the interconnections between emotional, communicative, and social competence factors in the
formation of teachers’ stress resistance and by offering new insights into the psychological mechanisms
of professional adaptation.

The practical significance of the study lies in the potential application of the results in the develop-
ment of preventive and corrective developmental programs for teachers aimed at enhancing emotional
maturity, communicative flexibility, and stress resistance, which is particularly relevant in the context of
ongoing educational system modernization.

Keywords: communication competence, emotional and social intelligence, stress resistance, teach-
ers, psychological stability, professional stress.
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MyfranimaepAiH, KOMMYHUKALMSADBIK, KY3bIPETTIAIr
MEH CTpecKe TYPaKTbIAbIFbl: KOPPEASILUSIABIK TaAAQY

Kocibun »yKTEMEHIH >KoHE SMOLMSABIK, KbICbIMHbBIH, apTybl >KaFAaiblHAA MEAArOrMKaAbIK, ic-opekeT
MYFAAIMAEPAEH >KOFapbl AEHremAeri CTpecke TYPAKTbIAbIK, MeH KOMMYHUKAUMSIAbIK, Ky3bIPeTTiAIKTI
TaAan eteai. Ocbl 3epTTeYAiH MaKcaTbl — AMOLMSABIK, SAEYMETTIK MEH KOMMYHMKALMSIAbIK, (hakTopAap
apacblHAarbl ©3apa 6arAaHbiCTapFa KOHIA ayAapa OTbIpbIN, MYFaAIMAEPAIH KOMMYHMKALMSAbIK,
KY3bIPETTIAIri MEH CTpecke TYPaKTbIAbIFbIHA 8CEPiIH MCUXOAOTUSAbIK >KOHE KOPPEAIUMSIAbIK, Tarpay
apKblAbl aHbIKTAY.

3epTTeyre AAMaTbl XkxoHe AAMaTbl OOAbICbIHbIH, BiAIM 6epy MekemeAepiHeH 353 MyFaAiM KaTbICTbl.
CoHbiMeH 6ipre 3epTTey 6apbiCbiHAQ CTAHAAPTTaAFaH, MOAMMUKAAMSIAGHFAH TICUXOAOTUSIABIK, BAICTEP
KOAAQHbIAADI, COHbIH, illiHAE Tromsg 9AeyMeTTiK MHTeAAEKT wkaAachl (TSIS), H. XoAAAbIH SMOUMSIAbIK,
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MHTEAAEKT TeCTi, KOMMYHMKALIMSIAbIK, SAEYMETTIK KY3bIPETTIAIKTI 6araray aaictemeci (CSC) xoHe TyA-
FapaAblK, KOMMYHMKALMSAAFbl MOTUBaUMSABIK, 6aFAapAapAbl AMarHoCTUKaAay aaictemeci (M.A. Aasa-
HoB, B.A. Ypa3zaeBa), an CTaTUCTMKaAbIK, eHAeY Pearson KoppeasumsiabiK, Taapaybl apkbiAbl IBM SPSS
Statistics v23 6araapAaMacbiHAA XKYPri3iAAiLL

HaTumxerep MyFaAIMAEPAIH, SMOLIMSIABIK, )KOHE BAEYMETTIK MHTEAAEKTICI, KOMMYHUKALMAABIK, KY-
3bIPETTIAIri, COHbIMEH Gipre TyAFaapaAbik MOTMBaUMsFa GarAapAaHy apacbiHAQ CTAaTMCTMKAAbIK, Ma-
HbI3Abl KOPPEASLMSIAAPABI KOPCETTI, €H KYLUTI KOPPEAIUMIAAD SMOUMSAbIK, MHTEAAEKT MeH 3MMaTus
apacbiHaa (r = 0,589) >koHe KOMMYHUKALMSAABIK, KY3bIPETTIAIK NMeH TYAFaapaAblk, MOTMBALMSIAbIK, Gar-
Aap apacbiHaa (r = 0,407) aHbIKTaAAbl, 6YA OAAPAbIH, CTPECKE TYPAKTbIAbIFbIHA BCEpiH pacTanAbl.bya
3epTTey NeAarormkablk, MCUXOAOTUSFa YAEC KOChIM, SMOLUMAABIK, MUHTEAAEKT, KOMMYHUKALIMSABIK, XKOHe
SAEYMETTIK KY3bIPETTIAIK (haKTOPAAP MYFAAIMAEPAIH, CTPECKe TYPaKTbIAbIFbIH KAAbINTACTbIPyFa 63apa
6aiAaHbICTApPbIH allibil KepceTeai, api Kaciom GerniMABAYAIH NMCUXOAOTUSIABIK, MEXAHU3MAEPI TypaAbl
>KaHa TYCIHIKTep YCbIHaAbI.

[MpakTMKaAbIK, MaHbI3bl — AAbIHFaH HOTMXKEAEPAT MyFAaAIMAEPre apHaAaraH aAAbIH aAy, Ty3eTy-Aa-
MbITY 6aFAapAaManapbiH AQIPAAYAQ KOAAQHY MYMKIHAITIHAE, OAQPAbIH, SMOLUMSIALIK, XKXETIAYiH, KOMMYy-
HUKALMSABIK, MKEMAIAITIH XXKOHEe CTpecke TYpaKTbIAbIFbIH apTTbipyFa GarbiTTaAFaH, OyA GiaiM Gepy >y-
MECIH >XXaHFbIPTY >KaFAalblHAQ ©3€KTi.

TyiiH ce3Aep: KOMMYHUKAUMSIABIK KY3bIPETTIAIK, SMOLMSABIK, KOHE DAEYMETTIK MHTEAAEKT, CTPec-
Ke TYPaKThIAbIFbl, MYFAAIMAEP, NMCUXOAOTUSABIK, TYPAKTbIABIK, K&CIOU Kyi3eAic.

XK.K. TypHuasosa'", A.K. Komek6aesa?, M.tO. Hacbiposa®,
I.C. Axmaamsposa?, A.O. XoapolueBa®
'YuuneepcuteT TypaH, AAmMaTbl, KazaxcTtaH
2«Q» UNIVERSITY, Aamatsbl, KazaxctaH
3Kazaxckuit yHMBEPCUTET MEXXAYHAPOAHbBIX OTHOLLEHWI 1 MUPOBBIX S13bIKOB
umeHn Abblaait xaHa, AAMaTbl, KazaxctaH
4UIB, AamaTbl, KazaxcTaH
SOLWCcKnin rocyAQpCTBeHHbI yHuBepcuTeT, O, Kbiprbi3ctaH
*e-mail: zturniyazova@inbox.ru

KOMMYHMKaUMOHHaﬂ KOMMNETEeHTHOCTb U
CTPECCOYCTOﬁqMBOCTb neAaroros: KOppEAﬂLl,MOHHbIﬁ daHaAU3

B ycaoBmax BospactaHms npodecCMOHAAbHOM HArpy3km M 3MOLMOHAABHOIO AQBAEHWMSI MeAaro-
rmueckasl AeSITEAbHOCTb TPeByeT OT yuMTeAel BbICOKOrO YPOBHSI CTPECCOYCTOMUMBOCTU M KOMMY-
HUKATMBHOM KOMMETEHTHOCTU. LIeAbl0 AQHHOrO MCCAEAOBAHMS SBASETCS BbISBAEHME BAMSAHMS KOM-
MYHMKATMBHOM KOMMETEHTHOCTU U CTPECCOYCTOMUMBOCTU yuUMUTEAEeN C akLEeHTOM Ha B3aMMOCBS3b
3MOLMOHAABHbBIX, COLMAABbHBIX M KOMMYHMKATMBHbIX (DaKTOPOB HA OCHOBE MCUXOAOIMYECKOro U KOp-
PEeASLMOHHOrO aHaAM3a.

B nccaepoBaHUM MPUHSIAM yuacTue 353 yunteas o6pasoBaTeAbHbIX OpraH13aLmii ropoaa AAMaTbl
1 AAMaTHHCKOM o6AacTu. B npouecce nccaepAoBaHMs GbIAM MCMOAB30BaHbl CTAHAAPTU3MPOBAHHbIE U
MOAMMULIMPOBAHHbBIE MCUXOAMATHOCTUYECKME METOAMKM, BKAIOYAS LUKAAY COLMAABHOTO MHTEAAEKTA
Tromse (TSIS), TecT amoLMOHaAbHOIO MHTEeAAeKTa H. X0AAQ, METOAMKY OLEHKM KOMMYHMKAaTUBHOM CO-
umanbHOM KomneTeHTHOCTH (CSC), a Takke MEeTOAMKY AMArHOCTMKM MOTMBALMOHHbLIX OpWEeHTauun B
MEXKAMYHOCTHOM KoMMmyHMKaummn (MLA. AaaaHos, B.A. Ypasaesa). Ctatuctmyeckas o6paboTka AaH-
HbIX MPOBOAMAACH C MCMOAb30BAHMEM KOPPEASLMOHHOrO aHaAm3a [MnpcoHa B nporpamme IBM SPSS
Statistics v.23.

Pe3yAbTaTbl MCCAEAOBAHNS BbISIBUAM CTAaTUCTUYECKM 3HAUMMbIE KOPPEASILMOHHBIE CBA3M MEXAY
3MOLIMOHAAbHbBIM M COLMAABHBIM MHTEAAEKTOM, KOMMYHMKATMBHOM KOMMNETEHTHOCTbIO, a Tak>Ke MO-
TUBALMOHHOM HaMPaBAEHHOCTbBIO B ME>KAMYHOCTHOM B3aMMOAENCTBUW. Hanboaee BbipaskeHHble Kop-
peAsiumm 6bIAM 0OHAPYXKEHbI MEXXAY SMOLIMOHAABHBIM MHTEAAEKTOM M aMnaTheit (r = 0,589), a Takke
MEXAY KOMMYHMKATMBHOM KOMMETEHTHOCTbIO M MOTMBALMOHHOM OpWEHTaLMen B ME>KAMUYHOCTHOM
KOMMyHMKauun (r = 0,407), 4TO NOATBEP>KAQET MX BAMSHME HA CTPECCOYCTOMUMBOCTb YUMTEAEN.
[loAyYeHHble AaHHble BHOCSAT BKAQA B MEAArOrMyeckyto NCMXOAOrMIO, PACKPbIBAS B3AMMOCBSI3M 3MO-
LIMOHAABHbIX, KOMMYHMKATUBHbIX 1 COLMAAbHbIX (hakTOPOB B (HOPMMPOBAHUMN CTPECCOYCTONUYNBOCTH
NneAaroroB M paclumMpss NPeACTaBAEHUS O MCUXOAOTMYECKNX MeXaHM3Max NPpodeCcCMOHAAbHOM aaar-
Taumm.

[MpakTryeckas 3HAYMMOCTb MCCAEAOBAHMS 3aKAIOYAETCS B BO3MOXKHOCTM MCMOAb30BaHMS MOAY-
YeHHbIX Pe3yAbTaToOB Npu pa3paboTke NPopUAAKTUUECKMX U KOPPEKLIMOHHO-PA3BUBAIOLLMX MPOrPaMM
AAS YUUTEAEN, HANIPABAEHHbIX Ha PA3BUTHE IMOLLMOHAABHOM 3PEAOCTH, KOMMYHUKATUBHOM rMOKOCTU U
CTPeCccoyCTOMUYNMBOCTH, YTO OCOOEHHO aKTyaAbHO B YCAOBMSIX MOAEPHM3ALMIM CUCTEMbI 0OPA30BaHMS.

KatoueBble cAOBa: KOMMYHMKATMBHAS KOMMETEHTHOCTb, SMOLIMOHAABHDBIA M COLMAABHBIA MHTEA-
AEKT, CTPECCOYCTOMUYMBOCTb, MPENOAABATEAM, MCUXOAOTMYECKas CTaBUABHOCTb, NMPOECCHOHAABHDIN
cTpecc.
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Communication competence and stress resistance of teachers: correlation analysis

Introduction

The modern educational environment is charac-
terized by high dynamism, increasing professional
workload and increasing demands from the admin-
istration, students and their parents. Under these
conditions, the teaching profession has become one
of the most stressful. Chronic emotional stress, con-
flict situations and lack of psychological support can
negatively affect not only the professional effective-
ness of teachers, but also their psycho-emotional
well-being.

One of the main resources that increase stress
tolerance is communication competence. The abil-
ity to effectively interact with various participants
in the educational process, manage emotions dur-
ing communication, competently resolve conflicts
and build a constructive dialogue significantly af-
fects the level of stress tolerance of the teacher. De-
spite the obvious interrelation of these concepts, in
Russian pedagogical science this problem requires
deeper theoretical and practical understanding, as
well as structural analysis.

The research is based on a methodological
model of the structure of stress tolerance, pre-
sented in the works of Yu.N. Guryanov (2001),
according to which stress tolerance is considered
as an integrative personal education, including
emotional, cognitive, motivational, communica-
tive and regulatory components. This model re-
flects the systemic nature of stress tolerance and
allows us to analyze it as a result of the interac-
tion of various psychological resources of the
individual(Guryanov, 2001).

Based on this conceptual framework, the fol-
lowing general hypothesis was formulated in this
study: we assume that the study of teachers’ stress
tolerance requires an integrative approach, the com-
ponents of which are emotional intelligence, social
intelligence, motivational orientations in interper-
sonal communication and communicative social
competence, which have a significant impact on the
level of professional stress tolerance, which con-
firms the existence of a direct significant correlation
between indicators of emotional and social intel-
ligence, interpersonal motivational orientations in
communication and communicative competence,
which together form a single psychological resource
that determines the level of stress tolerance of the
teacher.”

These hypotheses form the basis for understand-
ing how personal and professional competencies
interact and influence teachers’ stress management
and their overall psycho-emotional well-being.
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In this study, the terms stress resistance and re-
silience are distinguished to clarify their conceptual
meaning.

Stress resistance refers to the ability of a teacher
to maintain emotional balance, constructive behav-
ior, and professional effectiveness under conditions
of perceived professional stress.

Resilience, in contrast, refers to the capacity
to recover and adapt after experiencing stressful
events, reflecting longer-term adaptation processes.
Perceived stress is understood as the subjective ap-
praisal of professional demands as exceeding indi-
vidual coping resources (Likhodedova, 2020).

In contemporary psychological and pedagogi-
cal research, stress resistance is conceptualized as
a multidimensional personality trait that ensures ad-
aptation through cognitive, emotional, motivational,
and behavioral domains (Likhodedova, 2020: 69—
72; Farkhutdinova, 2020: 966-976). The cognitive
component reflects the ability to interpret stressful
situations rationally and maintain cognitive control.
The emotional component is associated with emo-
tional regulation, self-control, and anxiety reduc-
tion. The behavioral component manifests in the use
of constructive coping strategies and the rational or-
ganization of professional activity in stressful situ-
ations.

Perceived stress in teachers can be operational-
ized through self-report instruments (e.g., Perceived
Stress Scale) or indirectly via indicators such as
emotional exhaustion, adaptive coping behaviors,
and physiological markers (Likhodedova, 2020).

Given that stress resistance depends not only on
personal traits but also on the effective use of pro-
fessional resources, recent research emphasizes the
role of *emotional intelligence and communicative
competence* in supporting teachers’ adaptive func-
tioning under stress. Teachers who can regulate their
emotions, interpret interpersonal signals accurately,
and engage in constructive communication are bet-
ter able to maintain professional effectiveness and
emotional balance in challenging situations.

According to Zhang S. and Luo Y. (2023),
teacher stress resistance is a multidimensional con-
struct integrating emotional regulation, cognitive
control, and adaptive behavioral strategies. Their
review highlights that communicative competence
mediates the relationship between emotional intel-
ligence and stress resistance, supporting the hypoth-
esis that effective communication skills contribute
both directly and indirectly to teachers’ capacity to
cope with professional stress (Zhang, 2023).



Zh. Turniyazova et al.

The communicative competence of a teacher is
defined as a combination of knowledge, skills, and
personal qualities that ensure effective interaction
with students, colleagues, and parents. It includes
speech and behavioral skills, as well as the ability
to empathize, regulate emotions, and constructively
resolve conflicts (Korneenko, 2021: 66-71). The
aim of the present study is to examine the structural
relationships between communicative competence,
emotional intelligence, and stress resistance among
teachers within a cross-sectional empirical design.

The main elements of communicative compe-
tence:

- Empathy in teaching: Martin de HijasLarre-
aet al., Teaching with Ears Wide Open: The Value
of Empathic Listening (2025) — argues the impor-
tance of empathic listening for building trust in the
classroom (Martin de Hijas-Larrea, 2025).

- Active Listening: Tustonja et al., Active Lis-
tening — A Model of Empathetic Communication in
the Helping Professions (2024) — explores active lis-
tening as an empathetic communication model that
includes both verbal and non-verbal elements (Tus-
tonja, 2024: 42-47).

- Verbal and non-verbal skills: General reviews
of interpersonal communication emphasize the role
of speech, intonation, gestures, facial expressions,
and eye contact in successful communication (Suro-
s0, 2024: 682-691).

These elements create the psychological ba-
sis for emotional regulation, constructive interac-
tion, and adaptive behavior in stressful pedagogical
contexts. Communicative competence is not only a
prerequisite for effective professional activity, but
also a factor in the teacher’s stress resistance (i.e.,
the ability to maintain emotional balance and pro-
fessional effectiveness under stress), contributing to
the timely resolution of stressful situations and the
formation of a psychologically comfortable educa-
tional environment (Vjyunova, 2018: 38-42).

The reviewed literature confirms that communi-
cative competence, encompassing empathy, active
listening, and verbal/non-verbal skills, constitutes
a critical professional resource for teachers. A high

Table 1 — Individual Factors of Teathers

level of CC contributes to adaptive overcoming of
difficulties, constructive interaction in the classroom
and maintaining emotional balance in conditions of
professional stress. However, the effectiveness of a
CC may also depend on factors such as workload
and organizational support.

Effective communication allows teachers to
clearly interpret student behavior, predict potential
conflicts in the future, and respond constructively,
thereby maintaining emotional stability in the class-
room (Vjyunova, 2018: 38-42). Teachers who dem-
onstrate a high level of communicative competence
are more likely to use seeking social support, engag-
ing in constructive dialogue, and rethinking difficult
situations to reduce the negative impact of occupa-
tional stress (Kruzjlina, 2019).

In addition, emotional intelligence as part of
communicative competence (in particular, empathy
and self-regulation) increases teachers’ stress resis-
tance, as it allows individuals to better understand
their own feelings and the feelings of others, reduc-
ing emotional tension in interpersonal connections
(Mabharaj, 2022).

Recent empirical findings by Garcia-Martinez et
al. (2021) confirm that emotional intelligence plays a
protective role against academic and professional stress.
Their study of pre-service teachers revealed a significant
negative correlation between emotional intelligence and
perceived stress levels, suggesting that the ability to
regulate emotions effectively supports stress resistance
and professional well-being. These results reinforce the
assumption that emotional intelligence should be de-
veloped as a key psychological resource within teacher
education (Garcia-Martinez, 2021).

Communicative competence acts not only as a
means of professional communication, but also as
a resource for overcoming stress, as confirmed by
modern psychological and pedagogical research.

Psychological research shows that teachers’
susceptibility to stress is largely determined by their
individual characteristics. The most important fac-
tors are the level of anxiety, type of temperament,
characteristics of self-regulation and motivation, as
well as tolerance to uncertainty (Table 1).

Anxiety and emotional

instability exhaustion and professional burnout.

Teachers with a high level of personal and situational anxiety often experience tension in professional
activities, especially in conflict or non-standard situations. Emotional instability can lead to emotional

Temperament type and
stress resistance

resistance.

The type of temperament significantly affects the style of response to stress. Choleric and melancholic
individuals often show sharp emotional reactions and are prone to exhaustion, while sanguine and
phlegmatic individuals have greater ability for self-control and adaptation, which supports stress
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Continuation of the table

The level of self-
regulation and coping
strategies

A high level of conscious self-regulation (the ability to control emotions, behavior, and attention) is
associated with a lower tendency to stress. Teachers who can use adaptive strategies (re-evaluation,
seeking support, problem solving) demonstrate greater stress resistance in challenging situations.

Motivational sphere

The presence of motivation (internal or external), professional meaning and value orientations for
pedagogical activity also affects the tendency to stress. Teachers with a pronounced intrinsic motivation
are more resistant to disappointments and conflicts.

Note — Compiled by the author based on sources(Vjyunova, 2018: 38-42; Ryabova, 2019: 738-741; Kutbiddinova, 2016: 87-89)

Thus, teachers’ personality traits are an impor-
tant psychological factor influencing how they per-
ceive and cope with stress. These factors must be
considered when developing programs for psycho-
logical and pedagogical support and professional
resilience.

Individual psychological characteristics, such as
anxiety, temperament, self-regulation, and motiva-
tion, significantly influence teachers’ resilience to
stress. Considering these characteristics is important
when developing interventions or support programs,
as they can enhance or weaken the impact of com-
municative competence and emotional intelligence
on the effects of stress.

Emotional intelligence (EI) is defined as the
ability to recognize, understand, and regulate one’s
own emotions and the emotions of others. For
teachers, emotional intelligence plays a crucial role
in professional communication and serves as an im-
portant psychological resource for maintaining pro-
fessional health.

In this study, emotional intelligence is concep-
tualized as a mediating variable linking communi-
cative competence and stress resistance (the ability
to maintain emotional balance and professional ef-
fectiveness under stress). The development of em-
pathy and emotional self-regulation enhances teach-
ers’ ability to use communicative skills effectively,
thereby reducing emotional tension in interpersonal
interactions and supporting adaptive coping with
professional stress.

Empathy, as a core component of emotional in-
telligence, allows teachers to better understand stu-
dents’ emotional states and contributes to the creation
of a supportive and psychologically safe educational
environment. Research demonstrates that teachers
with higher levels of empathy cope more effectively
with conflict situations and exhibit greater emotional
responsiveness in pedagogical interaction (Shingaev,
2023: 55-65; Shepeleva, 2023: 39-45).

Emotional intelligence acts as a key psychologi-
cal mechanism that mediates the effects of commu-
nicative competence on stress resistance. Empathy
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and self-regulation enable teachers to manage inter-
personal tension and reduce perceived stress, sup-
porting professional well-being. Nonetheless, EI
alone may not suffice in high-pressure or unsupport-
ive organizational contexts.

Emotional intelligence also contributes to the
prevention of burnout and the maintenance of psy-
chological well-being by facilitating effective emo-
tional regulation under conditions of sustained stress
(Guseva, 2021: 319-323).

Zhao (2025) found that emotional intelligence
and stress resistance are strongly associated through
the mediating role of cognitive flexibility, which
allows teachers to adapt to changing classroom
demands and manage stress more effectively. The
study demonstrated that teachers with higher cog-
nitive flexibility exhibit more adaptive emotional
regulation and greater professional stress resistance,
emphasizing the importance of integrating cognitive
and emotional training in teacher education (Zhao,
2025). Emotional intelligence allows teachers to
regulate emotions, cope with conflict, and maintain
professional well-being (Garcia-Martinez, 2021;
Zhao, 2025).

These findings highlight EI as a mediating
mechanism between communicative competence
and stress resistance in the present study.

The selected body of literature was chosen based
on its relevance to the core constructs of the pro-
posed model. Studies by Likhodedova and Farkhut-
dinova provide the conceptual foundation for un-
derstanding stress resistance as a multidimensional
construct. Research by Zhang and Luo (2023) and
Garcia-Martinez et al. (2021) substantiates the role
of emotional intelligence as a psychological mecha-
nism linking communication and stress resistance.
Works on communicative competence (Korneenko,
Vjyunova) justify its inclusion as a key professional
resource in pedagogical activity. Together, these
studies form an integrated theoretical basis for the
present research.

The development of emotional intelligence in
teachers is a necessary condition for effective com-
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munication, creating a positive educational environ-
ment and maintaining professional health.

Thus, the development of effective communi-
cation skills is an important mechanism for over-
coming stressful situations in pedagogical practice.
Educators who use cognitive, emotional, behavioral
and social strategies are able not only to cope with
stress, but also to create a positive educational envi-
ronment.

[Communicative Competence]

| direct effect
v

[Stress Resistance]
A

|
| mediated by
v
[Emotional Intelligence]

[Personality Factors]

| moderates
v
[CC — SR] and [EI — SR]

Figure 1 — Theoretical model of the relationships between
communicative competence, emotional intelligence,
personality factors, and stress resistance in teachers

The reviewed literature was selected for its di-
rect relevance to the core constructs of the proposed
model. Foundational studies by Likhodedova (2020)
and Farkhutdinova (2020) conceptualize stress re-
sistance as a multidimensional construct. Research
by Zhang and Luo (2023), Garcia-Martinez et al.
(2021), and Zhao (2025) highlights the role of emo-
tional intelligence — particularly its mediating func-
tion between communicative competence and stress
resistance, and the contribution of cognitive flex-
ibility in strengthening adaptive coping. Key works
on communicative competence and its components,
including empathy, active listening, and verbal/
non-verbal skills (Korneenko, 2021; Vjyunova,
2018; Martin de HijasLarrea, 2025; Tustonja, 2024;
Suroso, 2024), justify its inclusion as a professional
resource. If we look at additional studies, the in-
fluence of individual psychological characteristics
such as anxiety, temperament, self-regulation and
motivation on stress resistance and coping strate-
gies is shown (Ryabova, 2019; Kutbiddinova, 2016;
Mabharaj, 2022; Shingaev, 2023; Shepeleva, 2023;
Guseva, 2021; Kruzhilina, 2019). From the above
studies, we can form a unified theoretical basis for
studying the interaction of communicative compe-
tence, emotional intelligence, and individual psy-

chological characteristics to influence teachers’
stress tolerance.

To interpret the results obtained, despite the
stress of teachers and the growing interest in relat-
ed psychological resources, it is necessary to take
into account a number of limitations that modern
literature defines Most studies rely on self-report
instruments, often with cross-sectional analyses and
small sample sizes, which limits the generalizabil-
ity of the results and hinders valid causal inferences.
Moreover, research examining interventions aimed
at developing communicative competence and emo-
tional intelligence in teachers remains scarce, lim-
iting evidence for their effectiveness in enhancing
stress resistance.

Empirical studies indicate that emotional intel-
ligence and emotional competence are generally
associated with lower perceived stress and reduced
burnout symptoms among teachers. For instance,
research shows that teachers with higher emotional
intelligence report greater use of adaptive coping
strategies and more effective emotional regulation,
supporting professional well-being (Garcia-Martinez
et al., 2021; Zhao, 2025). Similarly, communicative
competence — including skills such as empathy, ac-
tive listening, and constructive dialogue — is linked
to better stress management and more positive class-
room interactions (Martin de Hijas-Larrea, 2025; Tu-
stonja, 2024; Korneenko, 2021; Vjyunova, 2018).

However, the literature also reveals mixed or
negative findings. Some studies indicate that high
emotional intelligence does not always buffer
against stress if external organizational support is
lacking (Rey et al., 2016). Likewise, communica-
tive competence alone may not prevent burnout in
contexts of extreme workload or persistent adminis-
trative pressure (Yuan et al., 2025). Furthermore, re-
silience — conceptualized as the capacity to recover
and adapt — may have varying effects depending on
demographic factors such as gender, years of expe-
rience, or school context (Daniilidou et al., 2025).
Based on these results, we conclude that stress tol-
erance is a multifactorial phenomenon that can be
influenced by individual, social, and organizational
factors.

Accordingly, methodological issues also need
to be taken into account. Many studies use differ-
ent operational definitions of emotional intelligence,
stress resistance, and vitality, which, accordingly,
rely on cross-reporting rather than lognitude and
experimental developments. That is, there is limited
evidence-based effective data that we can rely on to
increase teachers’ stress tolerance through the tar-
geted development of communicative competence
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or emotional intelligence. But also experimental or
longitudinal studies are important because we need
to establish a causal relationship as well as to iden-
tify best practices.

In conclusion, we come to the conclusion that
although communicative competence and emotional
intelligence are negative resources that support teach-
ers stress tolerance, their effectiveness depends on
hateful characteristics and contextual factors. Under-
standing these theoretical constructs provides a foun-
dation for identifying the specific stressors teachers
face in their daily professional activities and the strat-
egies they employ to cope with them.

Table 2 — Leading stress factors

Collectively, the evidence supports the inclu-
sion of communicative competence, emotional in-
telligence, and individual psychological character-
istics as core constructs in models of teacher stress
resistance. At the same time, limitations such as
methodological heterogeneity, small sample sizes,
and scarce interventional studies highlight the need
for further empirical research to validate causal
pathways and effective training approaches.

The following section presents typical stress
factors encountered by teachers (Table 2) and cor-
responding behavioral strategies to manage stress
effectively (Table 3).

Professional overload and
lack of time

The duties of the teacher include not only teaching the Nana and evaluating students assignments,
but also participation in administrative events. In the above studies, it was found that the working
time of teachers per week can reach 55-65 hours. These lead to chronic fatigue and emotional
burnout, respectively.

Conflicts between students
and parents

Conflicts between teachers students and parents can also be stressful because teachers are powerless
in such a situation.

Lack of support from the
administration

Lack of administrative support and recognition for teacher work can increase feelings of isolation
and reduce job satisfaction. This is especially relevant in the context of the introduction of new
educational standards and reforms.

Working with children with
special educational needs

Teachers working with children with mental retardation face additional difficulties that require
special knowledge and skills, which can increase the level of stress.

Note — Compiled by the author based on sources (Likhodedova, 2020: 69-72; Shingaev, 2023: 55-65; Guseva, 2021: 319-323).

Table 3 — Behavioral strategies to manage stress

Cognitive-behavioral
methods

Teachers use strategies to change the way they perceive stressful situations, such as rethinking the
problem and focusing on solving the it. This strategies help reduce anxiety levels and improve work
efficiency.

Development of emotional
intelligence

The ability to recognize and control your own emotions, as well as understand the emotions of others,
helps teachers to effectively interact with students and colleagues, reduces stress levels.

Physical activity and
relaxation techniques

Exercise, yoga, and meditation can help reduce physiological stress and improve the overall well-
being of teachers.

Social support and
professional communication

Sharing experience with colleagues and participating in professional communities allows teachers to
feel supported and find effective solutions to emerging problems.

Note — Compiled by the author based on sources (Martin de Hijas-Larrea, 2025; Shingaev, 2023: 55-65; Hristidis, 2021: 137-143;

Jennings, 2009: 491-525)

Most of the studies reviewed rely primarily on
self-reports, cross-sectional designs, and relatively
small sample sizes, limiting the generalizability of
their findings. Furthermore, experimental or longi-
tudinal studies examining interventions aimed at de-
veloping communicative competence and emotional
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intelligence are few, and evidence of their effective-
ness in enhancing teacher resilience remains limited.

The current study aims to address these gaps
by examining the structural relationships between
communicative competence, emotional intelligence,
and resilience within an integrated approach, while
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explicitly acknowledging these methodological lim-
itations.

Based on the literature reviewed, a theoretical
model is proposed in which communicative compe-
tence serves as a key personal resource, influencing
teachers’ resilience to stress both directly and indi-
rectly. Emotional intelligence has been conceptual-
ized as a mediated variable based on how commu-
nication skills facilitate emotional regulation and
adaptation to professional stress.

In addition, individual psychological charac-
teristics such as anxiety, temperament, and self-
regulation are considered as constraining variables
that can strengthen or weaken these relationships.
In our study, stress tolerance is mediated by occu-
pational stress, emotional regulation, and adaptive

behavior adopted to form the basis of empirical re-
search.

Materials and methods

The purpose of this study was an empirical anal-
ysis of the level of communicative competence and
stress tolerance of teachers, as well as to identify the
relationships between these indicators. The study
was of a ascertaining nature and aimed at identify-
ing the current state of the participants.

The study involved 353 teachers, including 264
women and 89 men, whose ages ranged from 21 to
62 years. All respondents had higher education. The
average teaching experience was 15 years, ranging
from 1 to 35 years (table 4).

Table 4 — Characteristics of respondents by main indicators (people)

Ne Indicator Total Women Men

1 Number of participants 353 264 89

2 Age 21-62 years old 21-62 years old 21-62 years old

3 Education Higher Higher Higher
Placeofwork

4 - city 102 76 26
- region 251 188 63
Informationaboutthefamily

5 - fullfamily 215 162 53
- incompletefamily 138 102 36

The following standardized techniques were
used to evaluate the studied characteristics:

1. Hall’s Emotional Intelligence Test to assess
emotional competence as an emotional component
of stress tolerance;

2. Tromse Social Intelligence Scale (TSIS) for
measuring social intelligence as a cognitive compo-
nent of stress tolerance;

3. Methodology for assessing communicative
and social competence (CSC) to determine the com-
municative component of stress tolerance and com-
municative competence;

4. Methodology for the diagnosis of motivation-
al attitudes in interpersonal communication (I.D.
Ladanov, V.A. Urazaeva) — to assess the motiva-
tional component of stress tolerance.

The data was collected using questionnaires,
surveys, and testing, which were conducted online
via Google Forms. This provided standardized con-
ditions for all participants: identical instructions, a

single question format, and a fixed time for complet-
ing tests (45-60 minutes).

Data processing and analysis included qualita-
tive and quantitative methods: statistical processing
using the IBM SPSS Statistics 23 program, calcu-
lation of the Cronbach’s coefficient to assess the
reliability and validity of methods adapted to the
Kazakh language, as well as correlation analysis to
identify the relationship between the studied indica-
tors.

Results and discussion

As part of the study, a psychometric assessment
of methods adapted into Kazakh was carried out to
measure the components of teachers’ stress toler-
ance. The assessment included an analysis of the
calidity, reliability, and internal consistency of the
scales using the IBM SPSS Statistics program and
the calculation of the Cronbach’s coefficient.
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1. Tromse Social Intelligence Scale (TSIS)

The Tromse Social Intelligence Scale (TSIS),
developed by D. Silver, M. Martinussen, and T.
Dahl, has been adapted into Kazakh. All 353 re-
spondents were included in the analysis, the data
was considered valid (N = 353; 100%), and there
were no excluded answers.

Table 5 — Validity and reliability of TSIS

. o o Cron- | Number
Indicator N % bach’s of scales
Valid data 353 100,0 0,996 4

Exclude ddata 0 0,0 - -

The Cronbach’s coefficient a of 0.996 indicates
an extremely high level of internal consistency of
the scale. All four sub-components demonstrate
high uniformity, confirming the structural integrity
of the scale and its suitability for measuring the cog-
nitive component of stress tolerance.

2. Methodology of assessment of communica-
tive and social competence (CSC)

All the respondents’ answers were valid
(N = 353; 100%), no excluded data was recorded.

Table 6 — Validity and reliability of CSC

Indicator N % o Cron- | Number
bach’s of scales
Valid data 353 100,0 0,887 9
Exclude
ddata 0 0,0 - -

The Cronbach’s alpha of 0.887 indicates a high
level of reliability and allows using the methodol-
ogy to assess the communicative component of
teachers’ stress tolerance.

3. Hall’s Emotional Intelligence Test

All the data of the respondents are valid
(N = 353; 100%).

Table 7 — Validity and reliability of Hall’s Emotional
Intelligence Test

. o o Cron- | Number
Indicator N % bach’s of scales
Valid data 353 100,0 0,836 6
Excluded

data 0 0,0 . )
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The Cronbach’s coefficient o of 0.836 demon-
strates satisfactory internal consistency, which con-
firms the suitability of the technique for measuring
the emotional component of stress tolerance.

4. Methodology of diagnostics of motivation-
al attitudes in interpersonal communication (I.D.
Ladanov, V.A. Urazaeva)

All the respondents’ answers are valid (N = 353;
100%).

Table 8 — Validity and reliability of the methodology for diag-
nosing motivational attitudes in interpersonal communication
(I.D. Ladanov, V.A. Urazaeva)

. o a Cron- | Number
Indicator N % bach’s of scales
Valid data 353 100,0 0,981 3
Excluded

data 0 0.0 ) )

The high Cronbach’s coefficient confirms the
reliability of the methodology and its suitability for
assessing the motivational component of stress tol-
erance.

The conducted psychometric assessment of all
four methods showed a high level of validity and
reliability of the adapted tools. All scales demon-
strated the complete validity of the data, and there
were no excluded or missing answers. The values
of the a Cronbach coefficients ranged from 0.836
to 0.996, which corresponds to the criteria of high
internal consistency.

The results confirm the possibility of using
adapted methods for a comprehensive assessment of
the components of teachers’ stress tolerance: cog-
nitive, emotional, communicative and motivational.
The high reliability and structural integrity of the
scales ensure the reliability of the subsequent quan-
titative analysis of the interrelationships between
the components of communicative competence and
stress tolerance.

Correlation analysis revealed statistically signif-
icant relationships between emotional intelligence,
components of social intelligence, communicative
competence, and the personal attitudes of educators
(Table 9).

The strongest relationship was observed be-
tween emotional intelligence and the empathic com-
ponent of social intelligence (r = 0.589), indicating
a direct association between the ability to recognize
emotions and empathic skills. Emotional intelli-
gence was also correlated with emotion manage-
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ment (r = 0.467) and social knowledge (r = 0.396),
forming a unified functional network with the com-
ponents of social intelligence.

Communicative competence demonstrated sig-
nificant correlations with emotional intelligence
(r =0.473), empathy (r = 0.432), and personal atti-
tudes (r = 0.359), confirming its role as a mediating
construct between personality traits and behavioral
characteristics.

An additional correlation between interperson-
al interaction attitudes (as measured by Ladanov’s
method) and emotional intelligence (r = 0.407)

highlights the importance of the affective-motiva-
tional sphere in the development of stress-resilient
behavior.

The results obtained in this study confirm strong
interrelationships between emotional intelligence,
components of social intelligence, communicative
competence, and the personal attitudes of educators.
The most significant correlation was found between
emotional intelligence and empathy (r = 0.589),
demonstrating the critical role of a teacher’s capac-
ity for emotional empathy as a resource for stress
resilience.

Table 9 — Network representation of correlations between EE, TSIS, CSC, and Ladanov indicators

0,40

ElHoll
TSIS Empathy

0,47 0,43

TSIS Emotion 0,47
Management

TSIS Social

Knowledge 0,40

CSC 0,47

Ladanov’s
Interpersonal 0,43
Behavior Scale

EL Holl TSIS Empathy

TSIS Emotion
Management

Ladanov’s
Interpersonal
Behavior Scale

TSIS Social
Knowledge

Note:

Correlations with a value of p <0.01 were selected;
The red color indicates a positive correlation;

The blue color indicates a weak correlation.

Similar findings have been reported in several
international and domestic studies. For instance, re-
search by Jennings and Greenberg emphasizes that
teachers’ emotional and social competence contrib-
utes to the formation of a “preventive buffer” against
professional burnout and stress in educational set-
tings (Jennings, 2009: 491-525). They argue that a
high level of emotional intelligence enables educa-
tors not only to regulate their own emotions but also
to build positive relationships with students.

“In the context of analyzing the factors of pro-
fessional burnout, our data are confirmed in the
works of P. Jennings and M. Greenberg. According
to their findings, socio-emotional competence is a
key resource for the prevention of distress in the ed-
ucational environment. It has been established that
teachers with a developed ability to regulate their

own emotions and understand social contexts cre-
ate a healthier atmosphere in the classroom, which,
in turn, reduces their level of emotional exhaustion
(Jennings & Greenberg, 2009).”

The observed association between emotional in-
telligence and the components of social perception,
management, and knowledge (TSIS) suggests the
existence of an integrated emotional-social resource
in educators, consistent with the theory of social
intelligence and emotional maturity as factors that
strengthen professional resilience (Gazieva, 2014:
59-67).

Communicative competence, as demonstrated
by the study, is closely associated with both emo-
tional intelligence and the personal attitudes of edu-
cators. Of particular interest is the correlation be-
tween emotional intelligence and personal attitudes,
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as measured by the Ladanov—Urazaeva method
(r = 0.407). This supports the notion that teachers’
resilient behavior under stress is shaped not only
through cognitive regulation but also via affective-
motivational mechanisms (Latyshev, 2020: 644-
646).

Thus, based on the results, it can be concluded
that an educator’s communicative competence,
combined with emotional maturity and social skills,
constitutes a key psychological resource for ensur-
ing professional stress resilience. These findings are
consistent with existing literature and highlight the
importance of targeted development of these com-
petencies within teacher training and professional
support programs.

Conclusion

Our study examined the relationship between
communicative competence and stress tolerance, fo-
cusing on emotional, social, and communicative fac-
tors Using the correlational approach and standard-
ized psychodiagnostic tools, the study was aimed at
revealing the psychological mechanisms that under-
lie the ability of teachers to maintain professional
efficiency under emotional and professional stress.
The results obtained from a sample of 353 teach-
ers showed a statistically significant relationship
between emotional intelligence, social intelligence,
communicative competence, and motivational ori-
entation in interpersonal interaction. The strongest
correlations were found between emotional intel-
ligence and empathy, as well as communicative
competence and interpersonal motivational orienta-
tion, which confirms their significant contribution to
teachers’ stress tolerance. These results empirically
confirm the hypothesis that emotional, social, and
communicative competence represent an integrated

psychological resource that enhances teachers’ abil-
ity to cope with professional stress.

This study contributes to educational psycholo-
gy by clarifying the structural relationships between
emotional intelligence, communicative competence,
and stress resilience. The results extend existing
theoretical understandings of professional adapta-
tion by demonstrating that stress resilience is not an
isolated trait, but rather the result of the coordinated
work of emotional regulation, empathic abilities,
and communicative flexibility in interpersonal con-
texts.

From a practical perspective, the results high-
light the relevance of integrating emotional intelli-
gence and communication skills development into
preventive and remedial professional development
programs for teachers. Such programs can promote
emotional maturity, adaptive interpersonal behav-
ior, and resilience to professional stress, which is
particularly important in the context of modernizing
education systems and increasing professional de-
mands.

The study also has a number of limitations. The
use of cross-sectional and self-report methods lim-
its the causal interpretation of the results. Future
research should use longitudinal and experimental
approaches to evaluate the effectiveness of targeted
interventions aimed at strengthening teachers’ emo-
tional, social, and communicative competencies as
key resources for stress resilience and to further ex-
plore causal mechanisms.

This research was funded by the Grant Financ-
ing Competition for scientific and (or) scientific-
technical projects for 2025-2027 of the Ministry of
Science and Higher Education of the Republic of
Kazakhstan under the project AP26194077 “Devel-
oping stress resilience as the basis of anti-corruption
culture among education workers.”
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Hacwiposa Maounusm — gpunocoghus eviivimoapeinsly kanoudamel, Abviiaii xan ameindazel Kazax xanelkapaisli KamviHacmap
Jicone onem mindepi ynusepcumeminiy Kazaxcman mapuxul kagpeopacwiiwiy doyenmi (Aimamet, Kasakeman, e-mail: madina_76@,
inbox.ru).

Axmaousposa I'yinyp Cepixosna — UIB aza oxbimywisicol (Aimamot, Kasakeman, e-mail: g.serikovna90@mail.ru).

JKonoowesa Axuau Onmacosna — ncuxono2us ebLiiMOapulisly 00kmopul, Owl Memiekemmix YHugepcumeminiy npogeccopol
(Owi, Kpipevizcman, e-mail: akchach@mail.ru).

Ceeoenusn 006 agmopax:

Typnuaszosa JKanap Kyauviuuesna (asmop-koppecnondenm) — ookmopanm Yuusepcumema Typan, cmapuiuii npenooasamens
Arxademuuecxoii wikonwl «Ilcuxonozusi u scypuanucmuxay Ynusepcumema «Q» (Aimamet, Kazaxcman, e-mail: zturniyazova@in-
box.ru);

Komexbaesa Jlassam Kencbaeena — xanouoam ncuxono2udyeckux Hayk, ooyeHm Axademuueckoui wikonwi «llcuxonosus u
orcypranucmuray Yuusepcumema «Q» (Anmameol, Kazaxcman, e-mail: klk62@mail.ru);

Hacwiposa Maounusim — kanoudam ¢ghunocogpcxux nayk, ooyenm kageopor ucmopuu Kazaxcmana Kaszaxcrkozo ynugepcumema
MEACOYHAPOOHBIX OMHOUWEHULL U MUPOBBIX S13b1K08 UuMenu Abvinail xana (Armamel, Kazaxcman, e-mail: madina_76@inbox.ru);

Axmaousposa I'ynonyp Cepurosna — cmapwuii npenodasamens UIB (Animamei, Kazaxcman, e-mail: g.serikovna90@mail.ru);

Konoowesa Axuau Onmacosna — 00KMOp NCUXONI02UHEeCKUX HAYK, npogeccop OuicKo2o 20cy0apCcmeenno2o ynusepcumenmd
(Owi, Kvipevizcman, e-mail: akchach@mail.ru).

Kenin mycmi: 18 gwipxytiex 2025 scoin
Kabvinoanowi: 04 naypoiz 2026 scoin
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