ISSN 2617-7544, eISSN 2617-7552 Icuxonorus xoane componorus cepusichl. Nel (96). 2026 https://bulletin-psysoc.kaznu.kz

IRSTI 15.21.41 https://doi.org/10.26577/JPsS20269614

K. Sailybayeva'" ©.N. sadykova' @, K. Oztemer® |
Sh. Zakaryanova' © , Z.. Madaliyeva' ©

'Al-Farabi Kazakh National University, Almaty, Kazakhstan
Gazi University, Ankara, Turkey
*e-mail: sailybayeva kuralay@mail.ru

RESEARCH OF STUDENTS’ EMOTIONAL STABILITY
IN EDUCATION IN A DIGITAL ENVIRONMENT

The digitalization of the educational environment has significantly transformed the nature of stu-
dents’ learning activities, increasing the demands placed on their independence, self-organization, and
ability to cope with informational and emotional loads. Under these conditions, emotional stability
becomes particularly important as a psychological resource that ensures students’ successful adapta-
tion to digital forms of education. The purpose of this study is to identify the characteristics of students’
emotional stability within a digital educational environment and to analyze the relationship between
students’ personality traits and their ability to adapt to digital learning while maintaining psychological
well-being. The methodological basis of the research consists of psychodiagnostic methods that allow a
comprehensive assessment of students’ personal and adaptive resources. The empirical study employed
the Five-Factor Personality Questionnaire by R. McCrae and P. Costa (Big Five), aimed at identifying key
personality traits, as well as the Connor-Davidson Resilience Scale (CD-RISC), which makes it possible
to assess the level of stress resistance, self-regulation, and adaptive capacities of an individual.

The results of the study show that most students demonstrate a moderate level of emotional and psy-
chological stability. It was found that personality characteristics such as conscientiousness and openness
to experience are positively associated with psychological resilience, whereas a high level of neuroti-
cism is accompanied by a decrease in adaptive resources. Correlation analysis confirmed a statistically
significant relationship between students’ personality traits and their ability to effectively adapt to the
conditions of digital learning. The scientific value of the study lies in clarifying the role of emotional sta-
bility as a psychological factor of students’ successful adaptation to the digital educational environment
and in identifying personality determinants that influence the effectiveness of learning activities in the
context of educational digitalization. The practical significance of the work lies in the possibility of using
the obtained results to develop psychological support programs for students aimed at enhancing self-
regulation skills, stress resistance, and emotional adaptation within the digital educational environment.

Keywords: emotional stability, digital educational environment, students, technostress, self-regula-
tion, academic success, distance learning.
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LindopAbik opTasafbl Ginim Gepyae CTYAEHTTEPAIH,
3MOLLMOHAAADIK TYPAKTbIABIFbIH 3epTTey

binim Gepy opTacbiHbIH UMMPAAHYbl CTYAEHTTEPAIH OKY KbI3METIHIH CUMaTblH eAdYip e3repTTi,
OAAPABIH AEPOECTIriHE, ©3iH-631 YMbIMAACTbIPYbIHA )XOHE aKMapaTThiK, 8Pi SMOLIMOHAAABIK )KYKTEMEAEPAI
eHcepy KabiAeTiHe KOMbIAATbIH TaAanTapAbl KywenTTi. OCblHAQM >KaFAANAQ CTYAEHTTEPAIH, UMQPABIK,
6inim Bepy hbopmaTTapbiHa TabbICTbl GENIMAEAYIH KaMTaMachl3 eTETiH MCUXOAOTMSIAbIK, PECYPC PETiHAE
3MOLIMOHAAADBIK, TYPAKThIAbIKTbIH MaHbI3bl apTa TyCeAl. 3epTTeyAiH, MakcaTbl — UMPAbIK, Giaim Gepy
opTachl >KaFAAMbIHAAQ CTYAEHTTEPAIH 3MOLIMOHAAABIK, TYPaKTbIAbIFbIHBIH €peKLIEeAIKTepPiH aHbIKTay
KaHe BIAIM aAylLbIAAPAbIH, TYAFAAbIK, CUMaTTaMaAapbl MEH OAAPABIH LM(PABIK, OKbITYFa GeriMAeAy,
NCUXOAOTUSIAbIK, BA-aYKATbIH CaKTay KabireTTepi apacbiHAarbl ©3apa 6anAaHbICTbl TaAAQY. 3EPTTEYAIH
SAICHAMaAbIK, HEri3iH CTYAEHTTEPAIH TYAFaAbIK, >KoHe 6eriMAEAY pecypcTapbiH KelleHAl 6Garasayra
MYMKIHAIK 6EpeTiH MCUXOAMArHOCTUKAABIK, BAICTEP KyPaAbl. IMNMPUKaAbIK, 3epTTeyae P. MakKpae meH
I. KocTtaHbiH «TyAFaHbiH, 6ec hakTopAbl cayaAHamachl» (Big Five) KOAAQHbIAAbI, OA TYAFaHbIH HErisri
CUMaTTaMaAapbliH aHbikTayFa 6arbiTTasraH. CoHbiMeH KaTap KOHHOP—A3BUACOHHbIH, «[TCUXOAOTUSABIK,
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K. Sailybayeva et al.

«[TCMXOAOMMAABIK, TYPaKThiAbIK, WKaAacbl» (CD-RISC) naiaasaHbiAAbl, OYA BAICTEME TYAFaHbIH CTPecC
TO3IMAIAIT, ©3iH-63i peTTey >kaHe 6eliMAEAY MYMKIHAIKTEPIH GararayFa MyMKIHAIK Gepeai.

3epTTey HoTMXKeAepi CTYAEHTTEPAIH, KOMWIAITT SMOLMOHAAADBIK, TYPAKTbIAbIK, MeH MCUXOAOTUSAbBIK,
TYPaKTbIAbIKTbIH OpTalla AeHreniH kepceTeTiHiH aHbikTaAbl. COHbIMEH KATap CaHAAbIAbIK, (>kayankep-
LWIAIK) MeH Taxipmnbere alwbIKTbIK, CUSKTbl TYAFAAbIK, KACMETTED MCUXOAOIMSABIK, TYPAKTbIAbIK, AEHIeii-
MEH OH 6aiAaHbICTa €KeHi, aA HEMPOTM3MHIH >KOFapbl AeHreii 6eniMAeAY pecypcTapbiHbiH, TOMEHAEYI-
MEeH KaTtap >KYpeTiHi aHbIKTaAAbl. KoppeAaumsiabiK, Taaady CTYAEHTTEPAIH TYAFAAbIK epeklleAikTepi
MEH OAapPAbIH LMMPABIK OKbITY >KaFAarbiHa TUIMAL GerliMaeAy KabiAeTi apacbiHAQ CTATUCTMKAABIK,
MOHAI 6aiiAaHbIC 6ap eKkeHiH KepceTTi. 3epTTeyAiH FbIAbIMM KYHABIAbIFbI — SMOLMOHAAABIK, TYPAKTbl-
ABIKTbIH CTYAEHTTEPAIH LUMDPAbIK GiAiM 6epy opTacbiHa TabbICTbl GERIMAEAYiHIH MaHbI3AbI NICMXOAO-
TMSIAbIK, (paKTOPbI PETIHAET POAIH HaKTblAayAa XKaHe BiAiM 6epy KbIBMETiHIH TUIMAIAiriHe acep eTeTiH
TYAFAAbIK AETEPMMHAHTTAPAbI alKbIHAAYAQ KOpiHeAi. XKYMbICTbIH MPAKTMKAAbIK, MaHbI3AbIAbIFbI AAbIH-
FaH HOTMXKEAEPAI CTYAEHTTEpPre MCMXOAOTUSIAbIK, KOAAQY KepCeTy OarAapAamaAapbliH 93ipAeyAe, aTan
anTKaHAQ ©3iH-63i peTTey, CTPEeCC TO3IMAIAIM >kaHe uMdpAbIK 6iAiM 6epy opTacbiHa SMOLIMOHAAADIK,
6eniMAEAY AaFAbIAAPbIH AambITyFa OGarbiTTaAFraH GaFAapAamanapAbl >kacay 6apbiCbiHAQ KOAAAHY MYM-
KIHAITIMEH aHbIKTaAaAbI.

Ty#in ce3aep: SMOLMOHAAAbI TYPAKTbIAbIK, LM(PAbIK GiAiM 6epy opTacbl, CTYAEHTTEP, TEXHOCT-
pecc, e3iH-63i peTTey, aKaAEMUAAbIK XXEeTICTIK, KalbIKTbIKTaH OKbITY.

K.A. CaiabibaeBa'”, H.M. CaapbikoBa', K. O3temen?,
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*e-mail: sailybayeva_kuralay@mail.ru
NccaepoBaHMe IMOLMOHAABHOM YCTOMYMBOCTU CTYAEHTOB
B 06pa3oBaHnu B uMdpoBoit cpeae

Lindposumzaums o6pasoBaTeAbHON CPeAbl CYLIECTBEHHO TpaHCOpMMpOBaAa xapakTep ydyeGHoM
AESATEAbHOCTU CTYAEHTOB, YCUAMB TPEOOBAHUS K X CAMOCTOSITEAbHOCTM, CAMOOPraHmM3aLmMm U Crnoco6-
HOCTM CMPaBASITHCS C MH(POPMALMOHHOM U SMOLMOHAAbHOM Harpy3Kon. B 3T1X yCAOBMSIX 0COOYI0 3HaUM-
MOCTb MPUOBPETaeT 3MOLIMOHAAbHAS YCTOMUMBOCTb Kak MCUXOAOTMYECKUIA pecypc, 06ecrneumBaiomi
yCrelwHyto asanTaumio obyvalowmxcs K umMdgpoBbiM hopmaTam obpasoBaHms. LleAablo nccaepoBaHms
ABASETCS BbISIBAEHME 0COGEHHOCTEN 3MOLIMOHAABHOM YCTOMYMBOCTU CTYAEHTOB B YCAOBMSIX LIM(PPOBOIA
006pasoBaTeAbHONM CPeAbl, @ TaKXKe aHaAM3 B3aMMOCBS3M AMYHOCTHbIX XapaKTEPUCTUK 0OyYatoLLMXCs C
MX CMOCOBHOCTBIO aAaNTMPOBATHCS K LMGPOBOMY OOYUEHMIO M MOAAEPKMBATHL NMCUXOAOTUYECKOe BAa-
rornoAyune. MeToAOAOrMYecKyl0 OCHOBY MCCAEAOBaHWS COCTAaBUAM MCUXOAMArHOCTUYECKME METOADI,
NMO3BOASIOLLME KOMMAEKCHO OLEHUTb AMYHOCTHbIE U aAaNTaLMOHHbIE PECYpPCbl CTYAEHTOB. B amnmnpu-
YECKOM MCCAEAOBAHMM UCMOAb30BaHbI «[19TnakTOpHbIA onpocHMK AnyHocTh» P. MakKpe un I1. Ko-
cTbl (Big Five), HanpaBAeHHbIN Ha BbIIBAEHWE KAIOUYEBbIX AMYHOCTHbIX XapakTepPUCTHK, a Takxke «LLlkaaa
NCUXOAOrMyeckon ycrtonunBoctm» KoHHopa—AsBuacoHa (CD-RISC), no3Boasiolas oueHnTb YpoBeHb
CTPECCOYCTOMYMBOCTH, CAMOPErYASILMU U aAANTUBHBIX BO3MOXXHOCTEN AMYHOCTU.

Pe3yAbTaTbl MCCAEAOBaHMS MOKa3aAM, YTO GOABLUMHCTBO CTYAEHTOB AEMOHCTPUPYIOT CPEAHMI
YPOBEHb 3MOLIMOHAALHOM YCTOMUYMBOCTM M NMCUXOAOTMUYECKON CTAOMABLHOCTU. YCTAHOBAEHO, YTO Takue
AMYHOCTHbIE XapaKTEPUCTUKM, KaK CO3HATEAbHOCTb M OTKPbITOCTb OMbITY, MOAOXKUTEABHO CBSI3aHbl C
YPOBHEM MCUXOAOTMYECKONM YCTOMUYMBOCTM, TOFAQ KaK BbICOKMIA YPOBEHb HEMPOTM3MA COMPOBOXKAA-
€TCS CHMXKEHMEM aAaNTaLMOHHBIX pecypcoB. KoppeAsLMOHHbI aHaAM3 MOATBEPAMA CTAaTUCTUUECKM
3HAUYMMYIO CBSI3b MEXKAY AMUYHOCTHBIMU OCOOEHHOCTAMMU CTYAEHTOB U MX CMOCOGHOCTbIO 3hEKTUBHO
aAaNTUPOBATbCS K YCAOBUSIM LMPOBOro obyueHusi. HayuHas LLEHHOCTb MCCAEAOBAHMS 3aKAIOUAETCS
B YTOUHEHMM POAM IMOLMOHAABHOM YCTOMYMBOCTM KakK MCUMXOAOrMYECKOro ¢aktopa yCrewHom aaan-
TaumMM CTYAEHTOB K UMGPOBOM 06pa3oBaTEAbHON CPEAE U B BbIIBAEHWM AMUYHOCTHbIX AETEPMMHAHT,
BAMSIOLMX Ha 3(DDEKTUBHOCTb YUEOHOM AESTEABHOCTM B YCAOBMSX UMPOBU3ALMM 0OpasoBaHMs.
[NpakTrnyeckas 3HauUMMOCTb PaboTbl COCTOMT B BO3MOXHOCTU MUCMOAb30BaHMsl MOAYYEHHbIX PE3YAbTa-
TOB AAS Pa3paboTKM MPOrpamMm NMcMxXOAOrMYECKON MOAAEPIKKMN CTYAEHTOB, HarPaBAEHHbIX Ha pas3BUTUE
HaBbIKOB CaMOPEryAsLIMM, CTPECCOYCTOMYMBOCTU M SMOLMOHAABHOM aAanTaummn B UmdpoBon o6paso-
BaTEAbHOM CpeAe.

KAtoueBble CAOBa: SMOLMOHAAbHAS YCTOMUMBOCTD, LMcppoBas 06pa3oBaTeAbHas CPEAQ, CTYAEHTbI,
TEXHOCTPECC, CAMOPEryAsILMS, aKaAeMUYeckas yCrnelHoCTb, AUCTaHUMOHHOE 0byJeHue.
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Research of students’ emotional stability in education in a digital environment

Introduction

The modern educational landscape has under-
gone radical changes based on the large-scale inte-
gration of digital technologies, including distance
learning, online courses and educational platforms.
This process, reinforced by recent global events,
has transformed from technical excellence into a
new reality for millions of students. Previous stud-
ies (Smirnov, 2019; Ivanova, 2021) has convinc-
ingly demonstrated the impact of digitalization on
the cognitive and social aspects of the educational
process. In the context of this digital transformation,
there is a significant gap in the study of students’
psycho-emotional well-being. In particular, there
is a lack of empirical research aimed at analyzing
students’ emotional stability as an important factor
in academic success and maintaining mental health
with the active use of digital educational resources.
The relevance of the scientific article is obvious
both in theoretical and applied terms:

- theoretical significance: in the context of ac-
celerated digitalization of education, there is a need
to clarify theoretical ideas about “emotional stabili-
ty”. This is due to the emergence of stresses inherent
only in the digital environment: information over-
load, technostress, social isolation and the need for
independent regulation of emotions in the absence
of direct control.

- practical significance: the study allows you to
create scientifically based tools and methodological
manuals for teachers to provide psychological sup-
port to students.

We choose the dynamics of educational activi-
ties in Higher School, carried out through the digital
environment, as the object of research of a scientific
article.

To conduct the research, we selected the meth-
ods of R. McCrae P. Costa’s “five-factor personality
questionnaire” and Connor—Davidson’s “psycho-
logical resilience scale”.

Identifying specific characteristics, describing
the structure and substantiating the relationship of
students ° emotional stability with their learning
outcomes and the success of adaptation in a digital
educational environment is the main goal of the sci-
entific article

That is why the following goals were set in this
study:1)review of theoretical developments on the
problem of emotional stability in domestic and for-
eign psychology. 2) creation of a comprehensive
set of tools to assess the level of emotional stability
of students in the context of digital education and
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identify their characteristic emotional states. 3) im-
plementation of empirical verification of the inter-
dependence of students * emotional stability, subjec-
tive assessment of their educational achievements
and susceptibility to digital learning conditions. 4)
formulate scientifically based recommendations for
creating favorable psychological and pedagogical
conditions for the development and maintenance of
emotional stability of students in the conditions of a
digital educational environment.

The main hypothesis: emotional stability of stu-
dents is an important predictor of their successful
adaptation and academic performance in a digital
educational environment, and a low level of stabil-
ity is associated with the risk of developing tech-
nostress and a decrease in motivation to learn.

The scientific article is based on the following
positions: systemic position — the student and the
digital educational environment are considered as a
unit that affects each other6 subjective-action posi-
tion-the emphasis is on the active role of the student
in the educational process and his interaction with
digital tools. competence principle-attention is paid
to the development of the skills and competencies
necessary for successful learning in a digital envi-
ronment.

The article proposed by the authors: theoretical
significance — the concepts of the structure and de-
terminants of emotional stability of the personality
in the context of intensive digitalization were clari-
fied; practical significance — diagnostic tools were
developed and specific measures were proposed for
psychological and pedagogical support of students
in the digital environment.

Literature review

As part of the accelerated digitalization of the
educational process, the ability of students to main-
tain emotional balance is important for achieving
academic success, successfully adapting to new
conditions, and maintaining psychological health.
Modern scientific research suggests that the digital
environment, regardless of its educational prospects,
at the same time creates an increase in emotional
challenges, which creates the need for students to
develop skills of self-control, stress resistance and
confident mastery of digital technologies.

1. Theoretical prerequisites for emotional sta-
bility

Within the framework of a foreign psychologi-
cal paradigm, emotional stability is interpreted as
the ability of a person to maintain functional activ-
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ity in stressful situations, based on cognitive and
behavioral strategies (Lazarus & Folkman, 1984).
Masten (2001) points out that sustainability is not
an immanent quality, but the result of the dynamic
interaction of individual resources and environmen-
tal factors. Domestic researchers interpret emotional
stability as an integrative characteristic of a person,
which determines the success of his work in condi-
tions of psycho-emotional tension (Bodrov, 2006).
Leontiev (2011) formulates its connection with the
formation of personal meaning and the development
of self-regulation mechanisms, which becomes es-
pecially relevant in the context of a digital educa-
tional environment that requires the student to inde-
pendently organize educational activities.

2. The impact of the digital educational environ-
ment on the emotional state of students

The actualization of distance and blended edu-
cation models has led to an increase in the role of
emotional resilience. The digital environment is
characterized by the emergence of specific stressors,
such as information overload, restriction of interper-
sonal interaction, and the need for a high level of
self-organization (Hodges et al., 2020). A compara-
tive analysis of foreign empirical data shows a cor-
relation between the high level of emotional stabil-
ity of students and the increase in their participation
in online learning, as well as improved academic
performance (Zhang et al., 2020; Zhao et al., 2021).
Domestic studies also confirm this pattern, pointing
to emotional stability as a predictor of successful
assimilation of digital educational programs and a
factor in reducing the risk of burnout (Soldatova &
Novosisova, 2018; Surkova, 2021). Thus, the con-
sensus within different scientific paradigms is that
the digital environment places high demands on the
emotional self-regulation of students, and sustain-
ability acts as an important element of adaptation.

3. Emotional stability as a predictor of academ-
ic success

A meta-analysis of Foreign Studies shows that
emotional stability is closely related to academic
motivation, satisfaction with the learning process,
and the level of student participation (Martin &
Marsh, 2006). In the context of digital education,
this connection is strengthened: students with high
emotional resilience demonstrate better adaptation
to new learning formats, high self-efficacy and the
ability to deal with uncertainty (Broadbent & Poon,
2015).

Similar trends are observed in Russian studies,
where emotional stability is associated with success
in educational activities, developed self-regulation

and a decrease in the level of anxiety (Morosanova,
2014; Klimov, 2010).

Comparison of data from different countries
shows that, despite the variability of methodological
approaches, the conclusions are unanimous: emo-
tional stability acts as a universal factor determining
the effectiveness of training, especially in the digital
environment.

4. Effective ways to develop emotional stability
of students

To achieve the emotional stability of students,
foreign researchers offer programs based on mind-
fulness practices, cognitive behavioral strategies
and training in self-regulation skills (Shapiro et al.,
2008). Domestic authors, in turn, pay attention to
the development of emotional intelligence, reflexive
skills and the creation of a supportive educational
environment (Lucin, 2025; Medvedeva, 2010).
Data analysis confirms that maximum efficiency
is achieved through the use of comprehensive pro-
grams that combine digital tools, psychological sup-
port and the development of self-regulation skills.

Materials and methods

For the empirical part of the scientific article, R.
McCrae selected P. Costa’s “five-factor personality
questionnaire” and Connor—Davidson’s “psycho-
logical resilience scale”.

To understand the results of the survey, an anal-
ysis of direct data (primary factors) and general-
ized indicators (key factors) is carried out. Each key
factor is accompanied by an indication of the cor-
responding personality trait of the “Big Five”: the
right indicates a trait in which high scores are the
norm, and the left indicates a trait characterized by
low scores.

The value of the main factor is determined by
the total value of the points of the primary factors.
The score range for each major factor varies from
15 to 75. To make it easier to explain, these points
are conditionally divided into three groups: high
(51-75 points), medium (41-50 points) and low (15-
40 points).

To study the emotional stability of the personal-
ity, we focused on a methodology that has a high
theoretical and practical value. At the heart of our
choice is the five-factor model of personality (neu-
roticism, extraversion, openness to experience,
goodwill, consciousness) proposed by R. McCrae
and P. Costa. We pay special attention to neuroti-
cism, which serves as the main indicator of emo-
tional stability. High performance on this scale indi-

45



Research of students’ emotional stability in education in a digital environment

cates an increase in emotional reactivity, a tendency
to anxiety and stress, which is especially important
in a modern digital educational environment with
high cognitive load and intense information flow.

In addition, such personal characteristics as
awareness and openness to experience make it pos-
sible to assess the level of self-organization of stu-
dents, their readiness to master digital technologies
and adaptation to online learning formats. Extraver-
sion and goodwill, in turn, reveal the peculiarities of
social communication and interaction in the virtual
educational space.

The methodology of R. McCrae and P. Costa
is one of the most authoritative and validated tools
in the field of personal diagnostics, widely used in
international research. Its use provides high reliabil-
ity of the data obtained and allows us to compare
our results with the results of other scientific works
devoted to the problems of emotional stability and
digital education.

Consequently, the use of the “five-factor per-
sonality questionnaire” by R. McCrae and P. Costa
is methodologically justified and fully meets the
goals of studying the emotional stability of students
in a digital educational environment.

Along with the “five—factor personality ques-
tionnaire” by R. McCrae and P. Costa, the Con-
nor-Davidson “psychological stability scale” (CD-
RISC) methodology was involved to conduct a
comprehensive assessment of students ¢ emotional
stability in the context of a digital educational en-
vironment. This scale is designed to quantify the
level of psychological stability, defined as the abil-
ity of a person to effectively adapt in stressful situ-
ations, maintain emotional homeostasis and recover
after negative influences. The CD-RISC scale tests
endurance components such as self-regulation, per-
severance, self-efficacy, cognitive flexibility, and
resistance to uncertainty. These parameters acquire
particular relevance in the context of digital learn-
ing, characterized by high information density, dy-
namics of formats and requirements for the inde-
pendent organization of educational activities. The
Connor-Davidson methodology is one of the most
authoritative and psychometrically based tools for
assessing psychological resilience, demonstrating
high rates of reliability and suitability in various
cultural and educational contexts. The use of this
scale allows quantifying the adaptive resources of
students and identifying individual differences in
their ability to cope with the emotional and cogni-
tive loads of the digital educational environment.
Thus, the integration of the CD-RISC scale with the
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five-factor model of personality provides a multifac-
eted analysis of students’ emotional resilience, com-
bining individual dispositions and relevant adaptive
resources in the context of digital education.

Within the framework of the study dedicated to
the emotional stability of students in a digital educa-
tional environment, psychodiagnostic methods were
used as follows. The first, The “Five-Factor person-
ality survey” (Big Five), made it possible to assess
the fundamental personality characteristics of stu-
dents. Particular attention was paid to neuroticism
as an indicator of emotional stability, as well as
other factors (extraversion, openness to experience,
goodwill, consciousness) that indicate the ability to
self-regulate, adapt and effectively interact in the
digital space. The second method, the Connor—Da-
vidson psychological resilience scale (CD-RISC),
aims to measure students © ability to resist stress,
maintain emotional balance, and recover in situa-
tions of strain and uncertainty typical of the digital
learning format. The joint use of these tools provid-
ed a comprehensive analysis of emotional stability,
which made it possible to consider it both in terms
of stable personality traits and in terms of dynamic
resources for adaptation to the digital educational
environment.

These methods were carried out for students of
1-2 courses. 80 students took part in the survey. The
answers of the respondents were studied and pre-
sented in the results and discussion section of the
article.

Results and discussion

A quantitative analysis of the results obtained
using the “five—factor personality questionnaire” by
R. McCrae and P. Costa and the Connor-Davidson
psychological stability scale (CD-RISC) made it
possible to characterize the features of the emo-
tional stability of students in a digital educational
environment.

Null hypothesis (Hy): In a digital educational
environment, there is no statistically significant re-
lationship between the emotional resilience of stu-
dents and their academic achievement, adaptation to
digital learning conditions, and the level of psycho-
logical resilience. Personality traits (neuroticism,
awareness, openness to experience, extraversion,
goodwill) do not significantly affect the effective-
ness of students ¢ adaptation in the digital environ-
ment.

Alternative hypothesis (H;): The emotional sta-
bility of students in a digital educational environ-
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ment is an important psychological determinant of
their academic success and successful adaptation
to digital learning conditions. Students with a high
level of neuroticism will have lower indicators of
psychological stability and adaptability, while stu-
dents with a high level of openness to consciousness
and experience will more effectively adapt to the re-
quirements of the digital educational environment.
It is assumed that the relationships between these
personality traits and psychological stability are sta-
tistically significant.

Table 1 — The average value of indicators of personal
characteristics and psychological stability of students (N=80)

Indicator M SD
Neuroticism 24,8 6,3
Extraversion 27,4 6,1
Openness to experience 29,9 5,7
Awareness 31,6 5,4
Goodwill 32,1 49
Psychological stability 68,7 12,5

According to the five-factor personality survey,
the mean values on the neuroticism scale were M =
24.8; SD = 6.3, which corresponds to the average
level of emotional instability. The majority of stu-
dents (about 62%) showed average rates of neuroti-
cism, and 21% of respondents reported high values
in the digital learning format, indicating a tendency
to emotional tension and stress reactions. Low val-
ues of neuroticism 17% of students -. noticed.

The average value on the scale of consciousness
was M = 31.6; SD = 5.4, which indicates a fairly
high level of self-regulation and organization. 58%
of respondents — high indicators of consciousness
were recorded, which indicates the ability to effec-
tively plan educational activities and adapt to the re-
quirements of the digital educational environment.

The average indicators on the scale of openness
to practice were M = 29.9; SD = 5.7, 55% of stu-
dents showed an average level, and 27% showed a
high level of openness, which indicates a positive
attitude to the use of digital technologies and readi-
ness to master new forms of training.

The values on the scales of extraversion
(M = 27.4; SD = 6.1) and goodwill (M = 32.1;
SD =4.9) were mainly in the middle range, indicat-
ing the average severity of the social orientation of
communication activity and interaction in the online
educational environment.

The results obtained on the Connor—Davidson
psychological stability scale (CD-RISC) showed
that the average level of psychological stability of
students is M = 68.7; SD = 12.5. Most of the study
participants (64%) were classified as a medium
tolerance group, 23% showed a high level charac-
terized by the ability to cope with difficulties and
stressful situations, and 13% of students showed a
low level of psychological resilience, which indi-
cates that the digital educational environment has an
increased vulnerability to stress.

In general, quantitative results show that the
emotional stability of students in digital education is
determined by the combination of a moderate level
of neuroticism and a medium-high level of psycho-
logical stability with the important role of self-regu-
lation and adaptive personal resources.

A quantitative analysis of the data obtained us-
ing the «five—factor personality questionnaire» by
R. McCrae and P. Costa and the Connor-Davidson
«psychological stability scale» (CD-RISC) revealed
the features of the individual structure and level of
psychological stability of students in the context of
a digital educational environment.

According to the results of the» five-factor
personality survey», it was found that the aver-
age values on the neuroticism scale correspond to
the average, which indicates the presence of emo-
tional tension and sensitivity to stress in a part
of students, but without pronounced emotional
adaptation. The indicators of extraversion and
goodwill were also within the range of averages,
reflecting a sufficient level of readiness for social
participation and interaction in the digital educa-
tional space. The scale of openness to experience
was characterized by moderately high values,
which indicates a positive attitude of students to
new learning formats and digital technologies.
The most obvious indicators were recorded on the
scale of consciousness, which indicates the for-
mation of skills of self-regulation, responsibility
and focus in educational activities.

Analysis of the results on the CD-RISC scale
showed that in general, the level of psychological
stability of students is above average and above
average. Most of the respondents demonstrated the
ability to adapt in a changing educational environ-
ment, maintain internal control and recover from
stressful situations associated with digital learning.

To determine the relationship between personal
qualities and psychological stability, a correlation
analysis was carried out using the Pearson coeffi-
cient. The results obtained are presented in Table 2.
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Table 2 — Correlation relationships between indicators of the
Five-Factor Model Of Personality and psychological stability

(N=80)

Indicator CD-RISC
Neuroticism -0.52
Extraversion 0.18
Openness to experience 0.38
Awareness 0.46
Goodwill 0.21

Note: *p < 0.01

A significant negative correlation between neu-
roticism and psychological stability (r = -0.52, p <
0.01) has been found, indicating that increased emo-
tional instability is accompanied by a decrease in
the ability to work stress-resistant in a digital educa-
tional environment.

At the same time, a positive correlation of psy-
chological stability with awareness (r = 0.46, p <
0.01) and openness to experience (r=0.38, p<0.01)
was found. This suggests that students with a high
level of self-regulation, responsibility and readiness
for the new demonstrate a pronounced psychologi-
cal stability during digital learning.

The connections with extraversion and goodwill
were of a normal nature and did not reach a high
level of statistical significance, which makes it pos-
sible to consider these factors as post-emotional sta-
bility.

Based on the results of the study, it can be scien-
tifically substantiated that the alternative hypothesis
(H.) was justified, and the null hypothesis (h.) was
refuted.

The correlation analysis revealed a statistically
significant negative correlation (p < 0.01) between
neuroticism and psychological stability (CD-RISC).
This indicates that as the level of emotional instabil-
ity increases, the adaptive resources of students in
the digital educational environment decrease. This
result refutes the “lack of connection” predicted in
the null hypothesis.

The presence of a statistically significant posi-
tive correlation (p < 0.01) between consciousness
indicators and the CD-RISC scale proves that stu-
dents with high levels of self-regulation, organiza-
tion and responsibility are more stress-resistant and
adaptive in digital learning situations. This fully co-
incides with the assumptions expressed in the alter-
native hypothesis.
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The normal positive correlation (p < 0.05) be-
tween openness to experience and psychological
resilience has shown that flexibility and cognitive
openness to new formats contribute to adaptation
to the digital environment, which also supports the
H ++ hypothesis.

The fact that the links between indicators of ex-
traversion and goodwill and emotional stability do
not reach statistical significance showed that these
qualities play an indirect role, not a leading one. This
result was also foreseen in an alternative hypothesis.

In conclusion, the obtained empirical data prove
that the emotional stability of students is an impor-
tant psychological prerequisite for successful adap-
tation and academic success in a digital educational
environment. Therefore, the alternative hypothesis
of the study (H,) was confirmed, and the null hy-
pothesis (h.) was rejected.

Conclusion

Based on the results of the conducted research,
it was established that in the context of digital edu-
cation the emotional state of students is determined
by a combination of personal characteristics and
adaptive psychological resources. The analysis of
the data obtained using the Five-Factor Personality
Questionnaire by R. McCrae and P. Costa together
with the Connor—Davidson Psychological Resil-
ience Scale (CD-RISC) demonstrated that the sur-
veyed students generally show an average level of
neuroticism and a medium-high level of psycholog-
ical resilience. These indicators suggest that most
students are able to maintain emotional balance
in the digital educational environment, although a
certain proportion remains vulnerable to emotional
tension and stress reactions associated with digital
learning conditions.

The study revealed that self-regulation and per-
sonal organization play a significant role in the pro-
cess of adaptation to online learning formats. Indi-
cators related to consciousness (conscientiousness)
demonstrated a statistically significant positive rela-
tionship with psychological resilience, which indi-
cates that students who possess developed skills of
planning, responsibility and goal-orientation cope
more successfully with the requirements of digital
education. At the same time, neuroticism showed
a negative correlation with psychological stability,
confirming that emotional instability increases the
risk of stress reactions, reduces adaptive capacity
and may negatively influence students’ academic
performance.
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The results also demonstrated that openness to
experience contributes to students’ readiness to per-
ceive and effectively use digital educational tech-
nologies. Individuals characterized by cognitive flex-
ibility and interest in new experiences demonstrate a
higher level of adaptation to the digital learning envi-
ronment. Extraversion and goodwill, although not di-
rectly determining emotional resilience, contribute to
maintaining interpersonal interaction and social sup-
port in the online educational space, which indirectly
supports students’ psychological well-being.

Thus, the obtained empirical data confirm that
emotional stability functions as an important psy-
chological determinant of successful adaptation to
digital education. Students with developed mecha-
nisms of self-regulation and lower levels of neu-
roticism demonstrate higher resilience to academic
stress, greater engagement in digital learning and
better psychological well-being.

From a practical perspective, the findings of the
study emphasize the necessity of systematically in-

tegrating psychological support mechanisms into
digital educational environments. The development
of programs aimed at strengthening emotional resil-
ience, self-regulation skills and stress-management
strategies can significantly increase students’ adap-
tive capacity and academic effectiveness. In this
regard, the implementation of psychological train-
ing programs, the development of emotional intel-
ligence, and the creation of supportive educational
environments are particularly relevant for higher ed-
ucation institutions operating in conditions of rapid
digitalization.

In summary, emotional stability represents a
key psychological resource that ensures students’
successful functioning in a digital educational en-
vironment. Its development not only contributes to
improving academic outcomes but also supports the
preservation of psychological well-being and resil-
ience in conditions of increasing informational and
emotional load characteristic of modern digital edu-
cation.
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