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THE RELATIONSHIP BETWEEN COGNITIVE SCHEMAS
OF APPEARANCE, SELF-ESTEEM AND SELF-EFFICACY
IN UNIVERSITY TEACHERS

In the context of increasing digitalization and growing demands placed on university teachers, psy-
chological factors affecting their professional well-being are gaining a significant role. One such factor is
teacher’s attitude toward their own appearance, which is formed by cognitive schemas that determine
the importance of appearance and the degree of concern about it. The aim of the study was to examine
the relationships between cognitive schemas about appearance, self-esteem, and self-efficacy in univer-
sity teachers.

Forty-eight university teachers from five universities in Almaty participated in the study. The Appear-
ance Schema Inventory (ASI-R), the Rosenberg Self-Esteem Scale (RSES), and the General Self-Efficacy
Scale (GSES) were used for assessment. Statistical analysis included descriptive analysis, Pearson correla-
tion analysis, and subgroup analysis based on years of teaching experience. The results revealed statisti-
cally significant positive correlations between all studied variables: appearance schemas and self-esteem
(r = 0.638; p < .001), appearance schemas and self-efficacy (r = 0.632; p < .001), and self-esteem and
self-efficacy (r = 0.789; p < .001). Additionally, all three indicators tended to increase with increasing
teaching experience.

These findings demonstrate the importance of personality and psychological factors in teachers’ pro-
fessional adaptation and highlight the need to implement support programs aimed at developing positive
self-perception and strengthening psychological resources.

Keywords: cognitive schemas of appearance, self-esteem, self-efficacy, university teachers, psycho-
diagnostics, professional well-being.
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YHUBEPCUTET OKbITYLUbIAAPbIHbIH, CbIPTKbI KEAOETiHIH, 83iH-63i 6aFaraybIHbIH,
)KoHe e3iHe AereH CeHIMAIAITHIH, KOTHUTUBTI CXxeMaAapbl apacbiHAAFbl 6AlMAAHbIC

LindpAaaHAbIPYAbIH apTybl >X8He >KoFapbl BiAIM 6epy OKbITYLIbIAAPbIHA KOMbIAATbIH TaAanTapAblH
apTybl KaFAalblHAQ OAApAbIH KOCiOM oA-ayKaTblHA OCEepP eTeTiH MCUXOAOTMSABIK, (hakTopAap
MaHbI3Abl peA aTkapyasa. OcbiHAAM hakTopAapAbiH Gipi — OKbITYLbIHbIH ©3iHiH CbIPTKbl KeAbeTiHe
AEreH Ke3Kapachbl, OA CbIPTKbl KEAGETTIH MaHbI3AbIAbIFbIH >XOHE OFaH KaTbICTbl aAaHAQYLIbIAbIK,
ABPEKECIH aHbIKTAUTbIH KOFHUTUBTI CXEMaAapMeEH KaAblInTacaAbl. 3epTTeYAiH, MaKcaTbl YHUBEPCUTET
OKbITYLLbIAAPbIHbIH CbIPTKbl KEAGET, ©3iH-631 GaFraray XXOHe 63iHe AereH CEHIMAIAIK TypaAbl KOTHUTUBTI
CXemaAnap apacbiHAaFbl GaiAaHbICTbl 3epTTey GOAADI.

3eprreyre AAmartbipaarbl GEC YHMBEPCUTETTEH KbIPbIK, Ceri3 OKbITYllbl KaTbICThl. bararay yuiH
CbIPTKbI KEABET CXemacblHbIH MHBeHTapm3aumsachl (ASI-R), PoseH6eprTiH e3iH-63i 6arasay LIKaAacbl
(RSES) >xaHe Xaanbl e3iH-e3i 6arasay wkasacbl (GSES) namaasaHbiaabl. CTaTMCTUKAAbIK, TaAsay
CUMaTTamMaAbIK, TaAAayAbl, [TMPCOH KOPPEASLMSAABIK, TAAAQYbIH XKOHE eHOEK eTiAl 6OMbIHLLA Killli TOMTbIK,
TaAAQYAbl KamTblabl. HaTuxxeaep 3eptreAreH 6GapAblK, alHbIMAAbIAQpP apacbiHAQ CTATUCTMKAAbIK,
TYPFblAQH MaHbI3Abl OH KOPPEASUMSIAAPAbl aHbIKTaAbl: CbIPTKbl KeABGET cxemaAapbl MeH e3iH-e3i
Garanay (r = 0,638; p < .001), CbIpTKbl KeAGET CxemaAapbl MeH e3iH-e3i Garaaay (r = 0,632; p < .001)
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e3iH-63i 6araray MeH e3iH-63i Oararay (r = 0,789; p < .001). CoHbIMeH KaTap YLl KepCeTKillTiH Ae
OKbITY TXXipMOECiHiH apTybIMEH apTybiHa 6eitiM GOAADI.

ByA HOTUMXKEAED MyFaAIMAEPAIH KBCiOn OeMIMAEAYIHAETT XKeKe TYAFa MEH NCUXOAOTUSIAbIK, haKTop-
AQPAbIH MaHbI3ABIAbIFbIH XK8He 63iH-631 OH KabbIAAQYAbl AAMbBITY MEH MCUXOAOTUSIABIK, PECYPCTAPADI
HbIFaMTyFa GarbITTaAfaH KOAAQY OaFAapAamMaapblH eHri3y KaXKeTTIAINH KepceTeAl.

Ty¥iH ce3aep: CbipTKbl KEADGETTIH, 63iH-63i 6ararayAblH, ©3iH-63i 6ararayAblH, YHUBEPCUTET MyFa-
AIMAEPIHIH, MCMXOAMArHOCTUKAHbIH, K8CiOW 8A-ayKaTTblH KOTHUTUBTI CXEMaAapbl.
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B3aMMOCBSI3b KOTHUTUBHbIX CXEM BHELUHOCTH, CAMOOLLEHKH
M camo3pheKTUBHOCTH Y MpernoAaBaTeAei BbICLLUMX y4eOHbIX 3aBeAeHMI

B ycaoBmax pacTyuwien umdppoBu3aumMu M MosbllleHus TpeboBaHMii K MpPernoAaBaTeAsiM BbICLIMX
yueOHbIX 3aBEAEHUI 3HAUMTEAbHYIO POAb MPUOBPETAIOT MCUXOAOrMYEecKMe (DaKTOPbl, BAMSIOLIME Ha
npoceccMoHaAbHOe BAarornoAyume creumaructoB. OAHUM U3 TakMX PaKTOPOB ABASETCS OTHOLLIEHUE
npenoaaBateAst K COOCTBEHHOM BHEWHOCTM, (DOPMUPYEMOE B BUAE KOTHUTMBHbBIX CXEM, OMPEAEASIO-
LMX BaXKHOCTb BHELLHEro 006AMKa M cTeneHb 03a604eHHOCTM UM. LleAblo McCAeAOBaHMS CTAAO U3Yyue-
HWe B3aMMOCBSI3eN MeXAY KOFHUTMBHbIMU CXeMaMM BHELUHOCTM, CaMOOLEHKOM U camo3(PdeKTUBHO-
CTblO y MpenoAaBaTeAelt By30B.

B nccaeaoBaHMM NpUHSIAM yyacTue 48 npenoaaBaTeAer 13 N9t YHUBEPCUTETOB I'. AAMaThbl. AAS
AMArHOCTMKWM MCMOAb30BAaAMChb OMPOCHUK KOFHUTMBHBIX CXeM BHelwHocTU ASI-R, wwikaaa camooLeHKn
Posen6epra (RSES) 1 wikara obuient camoadpdektnsHoctn (GSES). Cratnuctnueckas o6paboTka BKAIO-
YaAa OMMCcaTeAbHbIM aHaAM3, KOPPEASILMOHHDBIA aHaAM3 [nMpcoHa M MOAFPYMnMnoBbIA aHAAM3 MO CTaXKy
paboTbil.

Pe3yAbTaTbl NOKa3aAm CTaTUCTUUYECKM 3HAUMMbIE MOAOXKUTEAbHbIE KOPPEASILIMM MEXKAY BCEMU MC-
CAEAYEMbIMW MEPEMEHHbIMM: CXEMaMM BHELLHOCTM M camooLleHkon (r = 0.638; p<.001), cxemamu
BHELIHOCTN M camo3adpekTnBHOCTBIO (r = 0.632; p <.001), camooueHkon 1 camo3dpeKTUBHOCTbIO
(r = 0.789; p<.001). AONOAHUTEABHO YCTAaHOBAEHO, UYTO BCE TPW MOKa3aTeAs MMEIOT TEHAEHUMIO K
YBEAMYEHMIO C POCTOM MEeAArormyeckoro craxa.

[MoAyueHHble AaHHbIE AEMOHCTPUPYIOT BaXKHOCTb AMYHOCTHO-TICMXOAOIMYECKMX (PaKTOPOB B MPO-
heccroHaAbHOM aaanTaumm NPeroAaBaTeAei 1 NoAYEepKMBalOT HEOOXOAMMOCTb BHEAPEHMS MPOrPamm
NMOAAEPYKKM, HAaMPaBAEHHbIX Ha Pa3BUTME MO3UTUBHOIO CAMOBOCIIPUSITUS U YKPENAEHME MCUXOAOT1Ye-

CKMX PeCcypcoB.

KAtoueBble CAOBa: KOFHUTMBHbIE CXEMbl BHELIHOCTM, CaMOOLLeHKa, caMo3((PEKTUBHOCTb, Mpero-
AaBaTeAM BY30B, MCMXOAMArHOCTHKA, NPOCECCUOHAAbHOE OAArOMnoAyUme.

Introduction

In the contemporary educational environment,
the role of university teachers has expanded sig-
nificantly. The traditional function of knowledge
transmission is now complemented by important as-
pects such as leadership, mentoring, emotional sup-
port, and participation in public and digital forms of
education. These changes have increased demands
not only on teachers’ professional competencies but
also on their personal characteristics, including self-
perception, psychological resilience, and the ability
to adapt to the growing public visibility of the pro-
fession.

One of the significant psychological components
of professional activity is teacher’s attitude toward
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their own appearance. Contemporary research em-
phasizes that the perception of physical appearance
is associated not only with body image but also with
a system of cognitive schemas that include beliefs
about the importance of appearance, responses to
social attention, the degree to which appearance is
integrated into self-esteem, and the level of concern
about it (Cash, 2004).

At the present stage, this component has gained
particular relevance for university teachers. Faculty
members are frequently in the public eye, delivering
lectures, interacting with students and colleagues,
and participating in online events and conferences,
which increases the impact of appearance-related
perceptions on their professional well-being. Physi-
cal appearance becomes an integral part of social
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interaction, influencing confidence, professional au-
thority, and emotional state.

Self-esteem, as a stable attitude toward oneself,
is a key component of psychological well-being
among educational professionals. It determines how
teachers perceive their professional achievements,
capabilities, and personal significance. A high level
of self-esteem contributes to internal stability, con-
fidence in professional interactions, reduced anxi-
ety, and more constructive responses to feedback
(Rosenberg, 1979; Judge & Bono, 2001).

Closely related to self-esteem is self-efficacy,
which can be defined as the belief in one’s ability to
effectively cope with challenges and perform suc-
cessfully in professional situations (Bandura, 1997).
For university teachers, self-efficacy reflects confi-
dence in their ability to manage the learning pro-
cess, overcome difficulties, influence students, and
achieve instructional goals.

Despite considerable scholarly interest in teach-
ers’ professional well-being, the interrelationship
between cognitive appearance schemas, self-es-
teem, and self-efficacy among university teachers
remains insufficiently explored.

The relevance of this study is determined by
the fact that university teachers represent one of the
most publicly visible professional groups, for whom
self-perception and psychological resources have a
direct impact on the quality of professional perfor-
mance, emotional well-being, and stress resilience.
The present study examines how cognitive appear-
ance schemas are related to teachers’ self-esteem
and self-efficacy. Understanding these relationships
will contribute to a deeper understanding of the
mechanisms underlying professional well-being and
may help identify risk groups and inform directions
for psychological support among higher education
professionals.

The aim of the study is to examine the relation-
ships between cognitive appearance schemas, self-
esteem, and self-efficacy among university teachers.

Research objectives:

1. To analyze the levels of cognitive appearance
schemas, self-esteem, and self-efficacy among uni-
versity teachers.

2. To identify the relationships between cogni-
tive appearance schemas, self-esteem, and self-ef-
ficacy.

3. To examine differences in these indicators de-
pending on years of professional experience.

4. To determine potential psychological factors
that contribute to enhancing the professional well-
being of university teachers.

Research hypotheses:

H,. There is a positive relationship between
cognitive appearance schemas and the level of self-
esteem among university teachers.

H,. Cognitive appearance schemas are positive-
ly associated with the level of self-efficacy among
university teachers.

H,. Self-esteem is positively correlated with
self-efficacy.

H,. The levels of cognitive appearance schemas,
self-esteem, and self-efficacy may differ depending
on years of teaching experience.

Literature review

To begin with, it is important to consider cogni-
tive appearance schemas within the broader frame-
work of self-perception. The concept of cognitive
appearance schemas was developed by researcher
T. Cash (2004) within the cognitive-behavioral
model of body image. Appearance schemas repre-
sent stable cognitive structures consisting of beliefs
that determine the importance attributed to physical
appearance and the extent to which appearance in-
fluences the formation of self-esteem. These sche-
mas reflect how individuals interpret information
related to their own appearance, respond to social
situations, and evaluate their body and physical
characteristics.

According to this model, appearance schemas
include two key components. The first is appear-
ance-related concern, which reflects the intensity
of preoccupation with one’s physical appearance,
sensitivity to external evaluation, and the tendency
to interpret social situations through the lens of ap-
pearance. The second component is appearance in-
vestment in self-esteem, which indicates the extent
to which physical appearance constitutes a signifi-
cant part of one’s self-worth, influencing confidence
and emotional well-being.

Research indicates that cognitive appearance
schemas tend to be more strongly expressed among
individuals in public professions, including uni-
versity teachers (Pruzinsky & Cash, 2002). Public
speaking, teaching in large classrooms, and the need
to present oneself in professional settings increase
the importance of the appearance-related compo-
nent of self-perception.

In addition, self-esteem plays a crucial role as
a regulator of professional behavior. It is defined
as a global emotional and cognitive evaluation of
oneself (Rosenberg, 1979) and encompasses beliefs
about one’s personal value, ability to influence the
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surrounding environment, and capacity to cope with
life challenges. For university teachers, self-esteem
is particularly important, as it influences profes-
sional well-being, the perception of teaching-related
challenges, and the quality of interaction with stu-
dents (Judge & Bono, 2001).

The key functions of self-esteem in teachers’
professional activity include several important fac-
tors:

- regulation of emotional states,

- maintenance of stability in stressful situations,

- enhancement of confidence in pedagogical
communication,

- development of constructive responses to feed-
back,

- strengthening of professional identity.

Research indicates that low self-esteem among
teachers is often associated with increased anxiety,
emotional burnout, and reduced quality of pedagog-
ical interaction (Skaalvik & Skaalvik, 2010). In con-
trast, high self-esteem serves as a protective factor
contributing to professional well-being.

In the context of teachers’ psychological re-
sources, particular attention should be given to self-
efficacy. This concept, introduced by A. Bandura
(Bandura, 1997), refers to an individual’s belief in
their ability to perform specific actions required to
achieve desired outcomes. Among university teach-
ers, self-efficacy manifests as confidence in their
ability to organize the instructional process, manage
classroom situations, motivate students, and suc-
cessfully address pedagogical challenges.

High levels of self-efficacy are associated with:

- greater resilience to stress,

- more effective emotional self-regulation,

- more successful performance of teaching-re-
lated tasks,

- reduced risk of emotional burnout (Tschannen-
Moran & Hoy, 2001).

The scientific literature indicates that self-effica-
cy is closely related to self-esteem; however, it rep-
resents a distinct construct that reflects individuals’
perceptions of their capabilities in specific domains
of functioning rather than their overall sense of self-
worth (Judge, Erez, Bono, & Thoresen, 2002).

Finally, when examining the relationship be-
tween cognitive appearance schemas, self-esteem,
and self-efficacy, it becomes evident that, despite
extensive research on each of these constructs indi-
vidually, studies investigating the interrelationship
among all three variables simultaneously remain
relatively limited. Nevertheless, existing research
provides insight into the potential mechanisms un-
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derlying their interaction.

1. Appearance schemas and self-esteem.

Individuals for whom physical appearance con-
stitutes a significant component of self-perception
are more likely to incorporate appearance-related
factors into the structure of their self-esteem. Re-
search indicates that heightened appearance-related
concern predicts greater fluctuations in self-esteem
and increased dependence on external evaluations
(Cash & Smolak, 2011).

2. Appearance schemas and self-efficacy.

More positive perceptions of one’s appear-
ance contribute to greater confidence during public
speaking, reduce anxiety, and facilitate active en-
gagement in professional tasks. In contrast, nega-
tive appearance schemas may reduce confidence in
social and professional contexts (Menzel & Levine,
2011).

3. Self-esteem and self-efficacy.

High self-esteem contributes to strengthening
individuals’ belief in their own capabilities. Stable
positive correlations between these constructs have
been consistently reported (Judge & Bono, 2001),
which can be explained by shared underlying mech-
anisms related to positive self-evaluation and confi-
dence in one’s ability to succeed.

Thus, theoretical evidence suggests that among
university teachers, cognitive appearance schemas
may be closely associated with both self-esteem and
self-efficacy. However, comprehensive empirical
studies examining these relationships within a Ka-
zakhstani sample remain lacking, which highlights
the relevance and scientific significance of the pres-
ent study.

Materials and methods

The study involved 48 teachers from five higher
education institutions in Almaty. The participants
varied in terms of gender, academic position, years
of teaching experience, and disciplinary back-
ground. The inclusion criteria were current employ-
ment at a university, at least one year of teaching
experience, and voluntary participation in the study.
Exclusion criteria included incomplete question-
naires, as well as graduate students and university
staff without teaching responsibilities.

The psychodiagnostic instruments were selected
to examine the relationships between cognitive ap-
pearance schemas, self-esteem, and self-efficacy
among university teachers.

The Appearance Schemas Inventory-Revised
(ASI-R) (Cash, 2004) was used to assess cognitive
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appearance schemas. This instrument measures two
key dimensions: Self-Evaluative Salience, which
reflects concern about physical appearance and its
emotional significance, and Motivational Salience,
which indicates the extent to which appearance is
integrated into the structure of self-esteem. The
ASI-R is a validated instrument and has been widely
used in research on self-perception, public visibility,
and professional populations.

In addition, the Rosenberg Self-Esteem Scale
(RSES) was employed to assess global self-esteem.
This scale measures individuals’ overall self-evalu-
ation, reflecting general self-satisfaction and confi-
dence in one’s personal value.

The General Self-Efficacy Scale (GSES) was
used to assess perceived self-efficacy. This instru-
ment measures individuals’ subjective confidence in
their ability to cope effectively with a broad range
of life and professional challenges.

Research procedure. The study was conducted
online using the Google Forms platform. Partici-
pants were provided with information regarding the
purpose of the study, the voluntary nature of par-
ticipation, and the confidentiality of their responses.
Participants completed the questionnaires in a se-
quential order, including a socio-demographic ques-
tionnaire, followed by ASI-R, RSES, and GSES. On
average, completion of the questionnaire took ap-
proximately 12-15 minutes.

Statistical processing methods. The following
statistical methods were employed in this study: de-
scriptive statistics (mean [M] and standard deviation
[SD] for scale variables; frequency [n] and percent-
age [%] for categorical variables), Pearson correla-
tion analysis, and subgroup comparisons based on
years of teaching experience. The use of Pearson’s
correlation coefficient was appropriate given the
scale-level measurement and the normal distribu-
tion of the primary variables. To characterize the
sample and assess its representativeness, an analysis
of participants’ socio-demographic characteristics
was conducted. The data presented in Table 1 illus-
trate the distribution of respondents by gender, age,
academic position, years of teaching experience,
and involvement in online teaching. These factors
represent important contextual variables for inter-
preting the study findings.

The majority of the study participants were fe-
male (75%), male respondents accounted for 25% of
the sample. The participants’ age ranged from 22 to
50 years and above. Nearly half of the sample con-
sisted of lecturers (45.8%). Professors represented
the smallest group (12.5%). The most represented

category in terms of teaching experience was par-
ticipants with 11-20 years of experience (35.4%),
while the smallest proportion included teachers with
less than 5 years of experience (16.7%). A substan-
tial proportion of respondents reported involvement
in online teaching (89.6%), reflecting the character-
istics of the contemporary educational environment.

Table 1 — Socio-demographic characteristics of the participants

(N=48)
Variable Category n %
Gender Female 36 75%
Male 12 25%
Year 22-30 years old 9 18.8%
31-40 years old 12 25%
41-50 years old 15 31.3%
Over 50 years 12 25%
Position Lecturer 22 45.8%
Senior Lecturer 11 22.9%
Associate Professor 9 18.8%
Professor 6 12.5%
ei;i‘;?;ﬁfe <5 years 8 16.7%
5-10 years 13 27.1%
11-20 years 17 35.4%
> 20 years 10 20.8%
el e | o | we
No 5 10.4%

Results and discussion

For all quantitative variables obtained using the
three instruments (ASI-R, RSES, and GSES), means
and standard deviations were calculated. At the ini-
tial stage of the analysis, descriptive statistics were
computed to assess the overall levels of cognitive
appearance schemas, self-esteem, and self-efficacy
in the sample. This approach made it possible to de-
termine the average levels of the measured indica-
tors and the variability of the data prior to conduct-
ing correlation analysis. The results are presented in
Table 2.

The mean score for cognitive appearance sche-
mas was M = 60.7 (SD = 16.64), indicating a rela-
tively high level of appearance-related significance
within the structure of teachers’ self-perception. The
mean self-esteem score was M = 19.0 (SD = 6.3),
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corresponding to a moderate level according to the
Rosenberg Self-Esteem Scale, suggesting generally
normative self-evaluation among participants. The
mean score for general self-efficacy was M = 30.5
(SD = 6.89), reflecting a moderate level of perceived
confidence in one’s professional capabilities.

Table 2 — Mean values of cognitive appearance schemas, self-
esteem, and self-efficacy (N = 48)

Scale M SD
ASI-R (Appearance schemas) 60,70 16,64
RSES (Self-esteem) 19,0 6,3

Correlation Analysis. To test hypotheses H -H,,
Pearson correlation analysis was conducted, yield-
ing the following results:

- a significant positive relationship between
cognitive appearance schemas and self-esteem (r =
0.638; p <0.001),

- a significant positive relationship between
cognitive appearance schemas and self-efficacy (» =
0.632; p <0.001),

- a significant positive relationship between self-
esteem and self-efficacy (» =0.789; p < 0.001).

To systematize the obtained correlation coef-
ficients and provide a clear representation of the
strength of the relationships between the studied
variables, a correlation matrix was constructed.
Table 3 presents the Pearson correlation coefficients
between cognitive appearance schemas, self-es-
teem, and self-efficacy.

Table 3 — Correlations among the main variables

Indicators ASI-R RSES GSES
ASI-R - 0.638%*** 0.632%**
RSES 0.638*** - 0.789%**
GSES 0.632%** 0.789%** -

**%p <.001

Specifically, a moderate positive correlation was
found between cognitive appearance schemas and
self-esteem (r=.638, p <.001), indicating that high-
er appearance-related salience within the self-con-
cept is associated with higher levels of self-esteem.
A positive correlation was also observed between
cognitive appearance schemas and self-efficacy (r =
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.632, p <.001), suggesting that greater attention to
appearance may be associated with increased confi-
dence in one’s professional capabilities. In addition,
a strong positive correlation was identified between
self-esteem and self-efficacy (» = .789, p < .001),
reflecting the interrelated nature of these personal
psychological resources.

The results of the analysis examining differences
based on years of teaching experience are presented
in Table 4. To further test hypothesis H,, additional
analyses were conducted to examine differences
in cognitive appearance schemas, self-esteem, and
self-efficacy across groups with varying levels of
teaching experience. Comparison of mean values
allows for the identification of potential trends in
these psychological characteristics as professional
experience increases.

Table 4 — Mean values of the study variables by years of
teaching experience

e:;‘lcrll‘;‘:fe ASI-R (M) | RSES(M) | GSES (M)
<5 years 49.67 16.4 27
5-10 years 57.38 18.69 30.77
11-20 years 62.71 21.29 30.59

> 20 years 72 25 38.4

Among teachers with less than five years of
teaching experience, the mean self-esteem score
was 16.4, whereas in the group with more than 20
years of experience, it reached 25, reflecting a ten-
dency for self-esteem to increase with professional
development. A similar pattern was observed for
self-efficacy, with mean scores of 27.0 and 38.4, re-
spectively.

At the same time, cognitive appearance sche-
mas demonstrated an increasing trend with greater
teaching experience. Specifically, the mean score
was 49.67 among teachers with less than five years
of experience and 72.0 among those with more
than 20 years of experience. This pattern may in-
dicate a gradual shift toward greater integration of
appearance-related perceptions within the broader
structure of professional self-perception, potentially
reflecting increased self-awareness and professional
identity development.

To visually illustrate the identified relationship,
a scatterplot was constructed showing the correla-
tion between cognitive appearance schemas and
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self-esteem. This graphical representation allows
for the assessment of the direction and strength of
the relationship between the variables.

The scatterplot clearly demonstrates an upward
trend line, graphically confirming the positive re-
lationship between the variables. Most data points
are concentrated within the range of moderate val-
ues. The identified positive correlation (» = 0.638)
indicates that teachers who attribute greater impor-
tance to their physical appearance and integrate ap-
pearance into their self-evaluative framework tend

Self-esteem
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. (— | I 1 1
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Cognitive appearance schemas

to demonstrate higher levels of global self-esteem.
This finding is consistent with Cash’s (2004) re-
search, which suggests that positive appearance
schemas contribute to stronger self-esteem and
greater emotional stability.

Similarly, a visualization of the relationship
between cognitive appearance schemas and teach-
ers’ self-efficacy was constructed. This graphical
representation allows for further examination of the
distribution of the variables and confirms the linear
nature of the relationship.

r=0.638

Figure 1 — Correlation between cognitive appearance schemas
and teachers’ self-esteem
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Figure 2 — Correlation between cognitive appearance schemas
and teachers’ self-efficacy

The distribution of data points reflects a stable
positive relationship, with a moderate dispersion of
values, further supporting the statistical significance
of the observed correlation. The correlation coeffi-
cient (= 0.632) confirms that more positive appear-
ance-related cognitive schemas are associated with
higher levels of confidence in professional teach-
ing abilities. Among university teachers, this may

manifest as reduced anxiety during public speaking,
greater openness in professional communication,
and increased confidence in classroom interactions.

To further assess the strength of the relationship
between self-esteem and self-efficacy, an additional
scatterplot was constructed, providing a graphical
representation that supports the results of the cor-
relation analysis.
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Self-esteem

Self-efficacy

r=0.789

Figure 3 — Correlation between self-esteem and teachers’ self-efficacy

The trend line demonstrates a pronounced up-
ward direction, corresponding to the positive cor-
relation between self-esteem and self-efficacy. The
strongest correlation (r = 0.789) indicates that a
positive general evaluation of oneself is closely as-
sociated with confidence in professional capabili-
ties. This finding is consistent with the conclusions
of Bandura (1997) and Judge & Bono (2001).

Table 5 — Average values of ASI-R, RSES and GSES depending
on teaching experience

Teachin
exgecriencge ASI-R (M) | RSES (M) | GSES (M)
1-5 years 18.5 26.8 66.2
6-10 years 19.3 27.5 67.1
11-20 years 20.7 29.1 70.4
More than 20 years 21.6 30.3 72.0

The data show that the indicators of all three
variables increase with increasing teaching experi-
ence: teachers with little experience demonstrate
lower levels of self-esteem and self-efficacy; the
highest rates are observed in the group with experi-
ence > 20 years.

This is consistent with a variety of studies show-
ing that professional experience contributes to a
sense of competence, stability, and confidence in
public situations.

The results of the study show that cognitive pat-
terns of appearance are closely related to both self-
esteem and self-effectiveness of teachers. These
data are consistent with modern research that em-
phasizes that the perception of one’s own appear-
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ance is an important part of the self-perception of
professionals, especially in public professions.

Conclusion

The aim of this study was to examine the rela-
tionships between appearance cognitive schemas,
self-esteem, and self-efficacy among university
teachers. Based on the analysis of data obtained
from a sample of 48 university instructors, statisti-
cally significant positive relationships were identi-
fied between all examined variables.

The observed correlations allow the following
scientific conclusions to be drawn:

1. Appearance cognitive schemas are positively
associated with teachers’ self-esteem.

Teachers for whom physical appearance rep-
resents a significant component of self-perception
tend to demonstrate higher levels of global self-es-
teem. Appearance schemas function as a psycholog-
ical regulator of emotional self-attitude, influencing
confidence and overall self-acceptance.

2. Appearance schemas are positively associ-
ated with self-efficacy.

Positive appearance schemas, reflecting confi-
dence and acceptance of one’s physical self, are cor-
related with stronger beliefs in one’s ability to act
effectively in professional contexts. This finding is
particularly relevant for university teachers as mem-
bers of a public professional group.

3. Self-esteem is strongly associated with self-
efficacy.

The strong positive correlation (» = 0.789) con-
firms that global self-worth and confidence in one’s
professional capabilities form a mutually reinforc-
ing system of personal psychological resources.
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4. All three variables demonstrate a tenden-
cy to increase with greater teaching experience.
More experienced teachers exhibit more stable and
positive self-perception, greater confidence in their
professional abilities, and higher acceptance of their
own appearance.

Thus, hypotheses H1-H3 received empirical
support, while hypothesis H4 was partially con-
firmed at the level of observed trends. The findings
suggest that appearance cognitive schemas may be
considered a significant component of teachers’
self-perception structure, influencing the develop-
ment of personal psychological resources essential
for professional functioning.

Overall, the results highlight the importance of
cognitive and personal factors in teachers’ profes-
sional well-being. Attitudes toward one’s own ap-
pearance appear to be not a superficial characteristic
but a deeply psychological component influencing
self-evaluative and regulatory mechanisms in peda-
gogical activity.

Practical recommendations. Based on the find-
ings, several directions can be identified to enhance
teachers’ psychological well-being:

1. Psychological training aimed at developing
positive self-perception, with a focus on the forma-
tion of adaptive appearance schemas, acceptance of
one’s own image, and reduction of excessive ap-
pearance-related self-focus.

2. Self-esteem enhancement programs, includ-
ing training designed to strengthen stable self-worth,
address irrational negative beliefs, and develop pos-
itive self-support strategies.

3. Self-efficacy enhancement training, including
the development of confident classroom behavior,
training in self-regulation techniques during public
speaking, and strengthening teachers’ sense of con-
trol over professional situations.

4. Psychoeducational initiatives in universities,
such as lectures and training sessions on the role
of cognitive schemas, self-perception, professional
stress, and emotional resilience.

5. Individual counseling for teachers, particular-
ly during the adaptation stage (05 years of experi-
ence), when levels of self-esteem and self-efficacy

tend to be lowest.

Study limitations. The small sample size (N =
48) limits the generalizability of the findings. The
non-random sampling method may introduce sam-
pling bias. The exclusive use of self-report mea-
sures may affect the subjectivity of responses. The
absence of statistical testing for differences based
on teaching experience means that the results should
be interpreted as indicative trends rather than defini-
tive conclusions. Additionally, the cross-sectional
design does not allow for causal inferences. These
limitations should be addressed in future research.

Future research directions include recommen-
dations aimed at expanding the scope of investiga-
tion and obtaining more robust and generalizable
results. These include increasing the sample size
and involving university teachers from different re-
gions of Kazakhstan; incorporating additional psy-
chological variables such as emotional resilience,
professional burnout, and perfectionism; comparing
teachers engaged in face-to-face and online instruc-
tion; and applying experimental designs as well as
structural equation modeling (SEM).

The quantitative analysis demonstrated that cog-
nitive appearance schemas explain a significant por-
tion of the variance in self-esteem and self-efficacy,
as reflected in the identified moderate correlation
coefficients. This finding highlights their psycho-
logical significance within the structure of teachers’
professional self-perception.

Overall, the results of the study confirm the key
role of personal cognitive factors in shaping the pro-
fessional well-being of university teachers. Under-
standing the relationships between appearance sche-
mas, self-esteem, and self-efficacy provides deeper
insight into the mechanisms of professional resil-
ience and helps identify directions for psychologi-
cal support. A comprehensive examination of these
characteristics contributes significantly to the devel-
opment of scientific knowledge on the determinants
of professional well-being and highlights the need
for systematic efforts to strengthen teachers’ psy-
chological resources in contemporary educational
environments.
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