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PSYCHOLOGICAL ABILITIES AS A PREDICTOR OF PERSONAL
AND PROFESSIONAL SELF-DEVELOPMENT
OF FUTURE EDUCATIONAL PSYCHOLOGISTS

The article examines psychological abilities as predictors of personal and professional self-devel-
opment of future educational psychologists in the context of the transformation of modern education.
The relevance of the study is determined by the increasing demands placed on psychological activity,
subjectivity, and internal resources of helping professionals. The aim of the research is to provide theo-
retical justification and experimental verification of the assumption that psychological abilities serve
as a significant foundation for the personal and professional self-development of future educational
psychologists. The scientific significance of the study lies in clarifying the content of the concept of “psy-
chological ability” and substantiating its component structure as an integrative construct that includes
personally and professionally significant qualities. The practical significance is associated with the pos-
sibility of applying the obtained results in educational settings, in the professional training of educational
psychologists, and in the development of programs aimed at enhancing students’ self-development and
psychological activity.

The methodological basis of the research includes a theoretical analysis of philosophical, psycholog-
ical, and pedagogical sources, as well as an empirical study conducted using V. Andreev’s “Assessment
of Self-Development Ability” methodology. The experiment involved 361 students (future educational
psychologists and students of other academic programs). Data were processed using descriptive statistics
and Student’s t-test for independent samples. The results showed that the mean level of self-develop-
ment ability among future educational psychologists corresponds to a below-average level (M, = 39.74),
while among students of other academic programs it corresponds to an average level (M, = 40.12). No
statistically significant differences between the groups were found (p > 0.05). It was established that in
both groups the distribution of self-development ability levels was predominantly concentrated within
the average range. The study contributes to the development of an integrative approach to the analysis of
abilities, combining cognitive, social, and life resources of personality. The practical value of the findings
lies in their potential application in designing educational programs focused on fostering students’ self-
development and psychological activity, as well as in professional rehabilitation and further comparative
research in related fields.

Keywords: skills, intelligence, professional qualities, ability, self-development, psychological abil-
ity, personal qualities.
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Makanrapa kasipri 6iAiM 6epy >KyneciHiH TpaHC(OPMaLMSIChbl >KaFAaibiHAQ OOAaLLAK, NMeAaror-
MCUXOAOTTEPAIH TYAFAAbIK-KOCiOM ©3iH-631 AAMbITYbIHbIH MPEAMKTOPbI PETIHAE MCUXOAOTUSIAbIK,
KabireTTep MoCeAeCi KapacTbIpblAaAbl. 3ePTTEYAIH ©3EKTIAIr KeMeKTeCylli MaMaHAbIK, OKiAAepiHe
KOMbIAATbIH MCUXOAOTUSIAbIK,  BGEACEHAIAIKKE, CYObekTIAIKKe >KOHe ilKi pecypcTapFa KaTbICTbl
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apTybIMEH HerizaeAeAi. 3epTTeyAiH MakcaTbl — MCUXOAOTMSIABIK, KabiAeTTepAiH 6oAaluak, neaaror-rncu-
XOAOTTapAbIH TYAFAAbIK-KOCiOM ©3iH-631 AaMbITYbIHbIH MaHbI3Abl HEri3i PETIHAE KOPIHETIHIH Teopus-
AbIK, TYPFbIAQH HEri3AEY >KoHEe 3KCMEPUMEHTTIK )KOAMEH Tekcepy. 3epTTeyAiH FbIAbIMW MaHbI3AbIAbIFbI
«MICUXOAOTUSIABIK, KAGIAET» YFbIMbIHbIH Ma3M HbIH HaKTbIAAYMEH >K&HE OHbIH TYAFAAbIK, 8pi Kacion ma-
HbI3AbI CaraAapAbl OipiKTipeTiH MHTerpaTMBTI KYPbIAbIM PETIHAEM KOMMOHEHTTIK KYPbIAbIMbIH HEeri3-
AEYMeH amKblHAAAaAbl. [TpakTMKaAbIK MaHbI3AbIAbIFbI aAbIHFAH HOTMXEAEpAi OiAiM Gepy opTacbiHAQ,
NMeAaror-ncMXoOAOrTePAI Kaciom aasipaay YAEpIiCiHAE, COHAAM-aK, CTYAEHTTEPAIH ©3iH-63i AAaMbITYbl MEeH
NMCUXOAOTUSIABIK, BEACEHAIAITIH AaMbITy GaFAapAaMarapbiH 83ipAeyAe KOAAAHY MYMKIHAiriMeH GariAa-
HbICTbI.

3epTTeyAiH 8AICHAMAABIK, HETi3iIH (PMAOCOMDUSIABIK, MCUXOAOTUSABIK, XKOHE NMeAarormkaAblk, Aepek-
KO3AEPAI TEOPUSIAbIK, TAAAQY, COHAAM-aK, B.M. AHApeeBTiH «O3iH-63i AambITy KabiAeTiH 6arasay» aaic-
TeMeCiH KOAAQHY apKbIAbl XXYPri3iAreH 3MMUPUKAAbIK 3epTTey KypaAbl. IKcnepumeHTke 361 CTyAeHT
(boAalak, neaaror-ncMxoAortTap >koHe 6acka 6iAim 6epy 6araapAaMasapbiHAQ OKMTbIH CTYAEHTTEP)
KATbICTbl. AepekTepAi OHAEYAE CMMATTaMaAbIK CTAaTUCTUKA BAICTEPI )KOHE TAYeACI3 ipikTemeAepre ap-
HaAaraH CTbIOAEHTTIH, t-KpUTEpPUiti KOAAQHBIAABL. 3epTTey HaTMXKeAepi BoAallak, MeAaror-rncMxoAorTap-
Aarbl ©3iH-63i AambITy KabiAeTiHiH opTalla KepceTKilwi opTalasaH TOMEH AEHreire conkec KeAeTiHiH
(M, = 39,74), aa backa 6iAim Oepy baraapAaMasapbl CTYAEHTTEPIHAE OpTalla AeHreinre Cokec ekeHiH
(M, = 40,12) kepcetTi. TonTap apacbiHAAFbl ariblpMalUbIAbIK, CTAaTUCTUKAABIK, TYPFblAQH MBHAI emec
(p > 0,05). Exi TonTa AQ ©3iH-63i AaMbITY KabiAeTi AeHrenAepiHiH yAecTipiMi HerisiHeH opTalia Kep-
ceTKiluTep LeriHAe LWOFbIPAAHFaHbl aHbIKTAAAbL. 3epTTey HaTUXKeAepi KabiAeTTepAl TaAAAyAblH, KOr-
HUTUBTIK, SAEYMETTIK XK8HEe OMIpAIK pecypcTapAbl GipiKTipeTiH MHTErpaTMBTI TOCIAIH AaMbITyFa yAeC
Kocaabl. KopbiTbiHABIAGD 6iAiM Bepy OGaraapAamanapbiH xkobaraysa, CTYAEHTTEPAIH MCUXOAOTUSIABIK,
GEACEHAIAITIH JKoHe ©3iH-631 AaMbITYbIH KOAAAyFa GarFblTTaAFaH MOAEAbAEPAI 93ipAeyAE, COHAAN-aK,
KaCibM peabMAMTALMS KOHE CaAbICTbIPMaAbl 3ePTTEYAEPAE KOAAAHbBIAYbI MYMKIH.

Tyiin ce3aep: AaFAbIAAp, MHTEAAEKT, KaCiOn cananap, KabiAeTTep, ©3iH-63i AAMbITY, NCUXOAOTMSs-
AbIK, KabiAeTTEp, TYAFAAbIK, CaraAap.
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INMcuxoaormueckme cnoco6HOCTH Kak NMPEeAUKTOP
/\M‘-lHOCTHO-npO(beCCMOHa/\bHOI'O CaMoOpa3BUTUA 6y,A,YI.I.l,MX neAaroroB-nmCUXoAoroB

B crartbe paccmaTpurBaeTcs npobAema NMcMxoAOrMyeckmnx CrioCoOHOCTEN Kak NpeAnKTopa AMYHOCT-
HO-NPOECCMOHAABHOTO CaMOPa3BUTHS BYAYLLMX NMEAArOroB-NCUXOAOTOB B YCAOBMSIX TpaHCopMaLImMm
COBpPEMeHHOro o6pasoBaHust. AKTYaAbHOCTb MCCAEAOBAHUS OMPEAEASETCS BO3pacTaH1emM TpeboBaHMM
K MCUXOAOrMUYECKOM aKTUBHOCTU, CyObEKTHOCTM M BHYTPEHHUM pecypcam CreumaAncTa rnomMoratoLmx
npodpeccuit. Lieab uccaepA0BaHMS 3aKAOHAETCS B TEOPETUUECKOM 060CHOBAHMM U 3KCMEPUMEHTAABHOM
NpoBepKe MPeANOAOXKEHMS O TOM, YTO NMCUXOAOTMYECKME CMIOCOBHOCTM BbICTYMAIOT 3HAUYMMbIM OCHOBa-
HMEM AMYHOCTHO-MPOMECCHOHAABHOIO CaMopPasBUTHs BYAYLLIMX NeAAroroB-rncMxoAoroB. HayuHas 3Ha-
UMMOCTb UCCAEAOBAHMS COCTOUT B YTOUHEHUM COAEPIKAHUS MOHATUS «MCUXOAOTMYECKast COCOOHOCTb»
M B 060OCHOBAHMM €€ KOMIMOHEHTHOM CTPYKTYpbl KaK MHTErpaTMBHOrO OOpPa30OBaHMs, BKAKOYAIOLWErO
AMYHOCTHO M NPOeCCMOHAABHO 3HAaYMMble KavecTBa. [pakTnyeckas 3HaUMMOCTb CBSI3aHA C BO3MOXK-
HOCTbIO MCTMIOAb30BaHMs MOAYYEHHbIX PE3YAbTATOB B 06PA30BaATEALHON CPeAe, B NMPOdeCCMOHAAbHOM
NMOArOTOBKE MeAaroroB-fNcMXOAOroB, a Takxke Mpu pas3paboTke MporpaMm pasBUTMS CaMOPA3BUTUS U
NMCUXOAOrMYECKOM aKTUBHOCTM CTYAEHTOB.

MeTOoAOAOrMYECKYI0 OCHOBY MCCAEAOBAHMS COCTABMAM TEOPETUYECKMIA aHaAn3 (PUAOCOCKMX,
NMCUXOAOIMYECKMX M MEAArOrMYECKMX MCTOYHMKOB, a Tak>Ke IMMMPUYECKOE MCCAEAOBAHWE C UCMOAb-
30BaHMeM MeToarkn B.M. AHapeeBa «OueHKa CnocobHOCTU K camopasBuTHio». B akcrneprmeHTe npm-
HAAM yuacTre 361 cTyaeHT (ByAyLume neAaroru-ncuxoAori n obyvaromecs Apyrmx obpasoBateAbHbIX
nporpamm). AAsi 06paboTKM AQHHbBIX MPUMEHSIAUCH METOAbI OMMCATEABHOM CTAaTUCTUKM U t-KPUTEPUIA
CTblOAEHTA AASI HE3ABUCKMbIX BbIGOPOK. Pe3yAbTaTbl MCCAEAOBaHMS MOKa3aAM, UTO CPEAHMIA MoKasa-
TeAb CMOCOBHOCTM K CaMOPAa3BUTUIO Y BYAYLLMX MEAArOroB-NCMXOAOrOB COOTBETCTBYET YPOBHIO HUXKE
cpeaHero (M, = 39,74), Toraa Kak y CTyYAEHTOB APYrMx 06pa3oBaTeAbHbIX MPOrpamMm — CPeAHEMY
ypoBHIO (M, = 40,12). CTaTUCTUYECKM 3HAUMMbIX PA3AMUMIA MEXAY FPYMraMu BbISBAEHO He ObIAO
(p > 0,05). YCTaHOBAEHO, YTO pacrpeAeAeHre YPOBHEN CNOCOOHOCTM K CaMOPasBUTUIO B 06emX rpyr-
nax KOHLUEHTPUPYETCsl MPenMyLLLECTBEHHO B AMarnasoHe CPeAHMX 3HaueHui. PaboTa BHOCUT BKAaA B
pasBUTME MHTErPAaTMBHOIO MOAXOAQ K aHAAM3Yy CMOCOBHOCTEN, 0ObEAMHSIOWErO KOTHUTUBHbIE, CO-
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LUMaAbHbIE 1 XKM3HEHHble pecypcbl AMYHOCTU. [pakTnyeckoe 3HauyeHne pe3yAbTaTOB COCTOUT B BO3-
MO>HOCTM UX MPUMEHEHMS NMPU MPOEKTUPOBaHMM 06PA30BATEAbHbIX MPOrPamMM, OPUEHTUPOBAHHBIX Ha
pa3BMTHE CaMOPA3BUTMS U NMCMXOAOTMYECKOM aKTUBHOCTM CTYAEHTOB, a Takxe B MpodeCCMOHAAbHOM
peabuAMTaLMM 1 AQAbHENLLIEM CPAaBHUTEAbHOM aHAAM3€E B CMEXKHbIX MCCAEAOBAHMSIX.

KAtoueBble CAOBa: HaBbIKM, MHTEAAEKT, MPOCECCMOHAAbHbIE KAYeCcTBa, CMOCOOHOCTM, CaMOpPa3Bu-
THE, NMCUXOAOTMYECKME CMOCOOHOCTM, AMMHOCTHbIE KauecTBa.

Introduction

To substantiate the proposition that psycho-
logical ability serves as a predictor of personal and
professional self-development in future educational
psychologists, it is necessary to trace the scientific
evolution of the concept of ability, clarifying its
forms and distinctive features within the history of
scholarship.

The study of ability has deep intellectual roots;
the very notion of “ability” has long been present
in everyday discourse as well as in philosophical
and scholarly traditions. Although the investigation
of ability in world philosophy, pedagogy, and psy-
chology has followed a lengthy historical trajectory,
traditional definitions have most often characterized
ability as a condition of success in activity, as em-
phasized by S. L. Rubinstein (1960). Consequently,
in order to reveal the substantive meaning of psy-
chological ability, it is first essential to explicate the
genuine conceptual content of the term “ability.”

As with any scholarly issue, the study of abil-
ity presupposes reliance on both global scientific
achievements and national particularities, including
cultural values and historical context. In Kazakh-
stan, the historical foundations of the problem of
ability have developed at the integrated intersection
of philosophical, philological, psychological, and
pedagogical traditions. Within this framework, con-
temporary conceptualizations of ability have been
elaborated in the spheres of national education and
upbringing.

In accordance with the general logic of our
study, the works of A. Kunanbayev, particularly
The Book of Words (Kara Sozder), are of special
relevance, as they consider ability in connection
with moral cultivation and self-improvement. In his
reflections, the author emphasizes honest labor, the
pursuit of knowledge, perseverance as an inner hu-
man potential, responsibility, and ethical qualities
as fundamental conditions for the development of
ability.

An equally distinctive and conceptually bal-
anced perspective on self-development and hu-
man ability within psychological and pedagogical
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thought is found in the works of the existentialist
thinker Sh. Kudaiberdiuly. In the content of his po-
etry and philosophical reflections, competence and
education are presented not merely as instrumental
attainments, but as values that lead the individual
toward justice, moral integrity, and ethical conduct.
In his writings, the thinker articulated the idea that
a person cannot be radically transformed through
external influence alone; rather, genuine develop-
ment occurs gradually, through the individual’s own
striving, abilities, and inner motivation, grounded in
honest labor. He uniquely emphasized, for his time,
the necessity of focusing on the inner spiritual world
of the individual and underscored the relationship
between spiritual development and the cultivation
of ability. Translated into the conceptual language
of contemporary psychology, his position suggests
that self-knowledge and self-reflection constitute
essential mechanisms enabling the further develop-
ment of ability. These ideas provide an important
philosophical foundation for our study of the per-
sonal and professional self-development of future
educational psychologists.

The foundations and developmental factors of
ability were systematically examined by Kazakh
thinkers through diverse creative and philosophical
forms. In this regard, the philosopher and educator
A. Baitursynuly emphasized the decisive role of the
native language in the development of ability. In his
works, language is interpreted as the core of cogni-
tive and thinking processes. He regarded the mother
tongue as both a prerequisite for the formation of
thought and the foundation for the development of
any ability. At the same time, education was evalu-
ated as a principal mechanism for fostering creativ-
ity and intellectual activity. Such a position allows
ability to be conceptualized within a cultural-cogni-
tive framework.

In the history of pedagogy and psychology, the
works of Zh.Aimauytov (2023) are significant for
substantiating the interrelation between ability and
creativity. His book Psychology (1926) is recog-
nized as the first systematic psychological study
written in the Kazakh language. Aimauytov asso-
ciated ability with the individual’s creative activ-
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ity and emphasized its development through art,
literature, and educational influence. Moreover, he
adhered to a biosocial principle of development,
interpreting ability as the unity of innate potential
and the individual’s conscious effort. This perspec-
tive provides grounds for considering ability not as
a static trait, but as a dynamic structure.

In the works of A. Temirbekov, particular em-
phasis is placed on the necessity of considering
national-psychological characteristics within the
educational process. He raised the issue of adapting
teaching methods to the cultural and psychological
specificities of a national audience, underscoring
that the educational environment functions as a fac-
tor influencing the development of intellectual and
creative abilities. In addition, attention to individual
differences is regarded as a necessary condition for
the effective cultivation of ability (Temirbekov,
1953).

One of the first scholars in Kazakhstani psy-
chology to systematically investigate cognitive and
emotional processes was M. Mukanov. He identi-
fied motivation as a central factor in the develop-
ment of ability and viewed personal activity as a
prerequisite for the realization of ability (Mukanov,
1960). His works also highlight the influence of the
national cultural environment and traditions on the
formation of personality traits.

In general, the treatment of ability as an indepen-
dent category within psychological science began in
the nineteenth century. Early scientific approaches
sought to define ability through quantitative and
qualitative indicators of intelligence. During this pe-
riod, the study of individual differences contributed
to the establishment of the scientific and method-
ological foundations of ability research. Subsequent
theoretical developments demonstrated that ability
cannot be confined solely to intellectual parameters,
but rather constitutes a multidimensional structure
encompassing personal and social dimensions as
well.

Literature review

In the history of psychology, one of the first re-
searchers to systematically examine ability as the
foundation of individual achievement in the nine-
teenth century was F. Galton. He interpreted ability
as an innate individual characteristic and sought to
measure individual differences empirically. By ap-
plying psychometric methods, Galton laid the sci-

entific groundwork for describing ability through
quantitative indicators.

In Soviet psychology, ability was primarily in-
terpreted within activity-based and social frame-
works. L.Vygotsky conceptualized ability as a
dynamic structure formed in the course of social
interaction, demonstrating that its development oc-
curs within the “zone of proximal development”
(Vygotsky, 2024). A. Leontiev defined ability as an
internal psychological condition ensuring the suc-
cessful performance of activity and substantiated
that its formation is directly connected with the pro-
cess of activity itself (Leontiev, 1975).

B. Teplov provided a classical definition of abil-
ity, characterizing it as an individual psychological
characteristic. He argued that: (1) ability reflects in-
dividual differences among people; (2) not all indi-
vidual differences qualify as abilities, but only those
properties that influence the success of specific ac-
tivities; and (3) ability should not be equated with
knowledge, skills, or competencies (Teplov, 2002).

In the second half of the twentieth century, the
study of ability acquired a multidimensional char-
acter. Howard Gardner proposed the theory of mul-
tiple intelligences, distinguishing interpersonal,
intrapersonal, kinesthetic, and other forms of abil-
ity (Gardner, 2011). Daniel Goleman advanced the
concept of emotional intelligence, highlighting the
role of social and emotional abilities in professional
success (Goleman, 2023). Robert J. Sternberg, in his
triarchic theory of intelligence, identified analyti-
cal, creative, and practical components (Sternberg,
1988).

V. Shadrikov associated ability with the sub-
ject’s goal-directed activity and introduced the con-
cept of “professional ability.” He conceptualized
ability as a property of a functional system and sub-
stantiated its relationship with the effectiveness of
professional performance (Shadrikov, 2010).

An analysis of these theoretical approaches
demonstrates the close interrelation between the
concepts of “ability” and “intelligence.” While intel-
ligence is most often described as a system of cogni-
tive abilities, the concept of ability is employed in
a broader sense, encompassing activity-based, per-
sonal, and social components.

To clarify the scientific and historical premises
of the concept of “ability,” as well as to identify
similarities and differences among its psychologi-
cal definitions and underlying factors, table 1 is pre-
sented.
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Table 1 — Definitions of Ability in Psychology

Year Author Definition

1869 F. Galton Ability is an innate characteristic that determines individual achievements.

1905 A. Binet Ability is the capacity to solve tasks that can be measured.

1930s J. Piaget Ability is an indicator of achievement within stages of cognitive development beginning in
early childhood.

1930 L. S. Vygotsky Abl.hty is a dynamic structure that develops through interaction with culture within the social
environment.

19505 A N. Leontiev Ab.111.ty is an internal condition of the individual that ensures the successful performance of
activity.

1960 M. M. Mukanov Ability is a manifestation of intellectual potential that can be identified and developed from an
early age.
Ability is defined in three aspects: (1) ability is an individual psychological characteristic that

1961 B. M. Teplov distinguishes one person from another; (2) ability does not include all individual psychological

-V Iep differences, but only those related to the successful performance of one or several activities;

(3) ability is not limited to acquired knowledge, skills, or competencies.

1970 H. J. Eysenck Ablhty links intelligence, personality traits, and aptitude for professional activity as individual
differences.

1988 H. Gardner Ability is represented through different types of intelligence.

2010 V. D. Shadrikov ?ul;lclgz ri: a property of a functional system that ensures the realization of specific mental

Over time, the study of ability has increas-
ingly acquired a multidimensional character, and
the range of conceptual approaches explaining it
has expanded. In contemporary national psychol-
ogy and pedagogy, although the number of works
that examine the abilities of future professionals as
a distinct subject of research remains limited, sys-
tematic scholarly efforts in this direction are evi-
dent. Within these studies, such adjacent categories
as “potential,” “creativity,” and “creative activity”
are frequently analyzed in close connection with the
concept of ability.

For example, in her pedagogical research,
B. Turgynbayeva examined, from both theoreti-
cal and practical perspectives, the potential under-
lying the professional creativity of future teachers
(Turgynbayeva, 2012). As a prerequisite of ability,
creativity was substantiated by K. Nagymzhanova
through the methodological principles of subject-
oriented psychology, particularly in the context of
forming creativity among future teachers within an
innovative university educational environment (Na-
gymzhanova, 2010).

A. Danikeeva characterizes the professional po-
tential of a future teacher as “a complex structure of
professional development consisting in the unity of
internal psychological resources and external practi-
cal activity” (Danikeeva, 2022).
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0. Abilmazhinova specifies the concept of “cre-
ative abilities” within the framework of the credit-
based educational system, examining it in interrela-
tion with the categories of personality development,
activity, creativity, and ability (Abilmazhinova,
2022). These authors substantiate the psychological
and pedagogical conditions that ensure the profes-
sional and personal development of future special-
ists within the higher education context.

Thus, domestic research demonstrates a clear
emphasis on revealing the internal psychological
mechanisms of ability through the categories of po-
tential, creativity, and creative activity. However,
studies aimed at a systematic analysis of the sub-
stantive meaning of “ability” as an independent cat-
egory remain limited.

An analysis of the international scholarly litera-
ture demonstrates the multidimensional nature of
the concept of ability. Abilities are typically charac-
terized through several principal dimensions:

— cognitive (intelligence, memory, attention,
thinking processes);

— emotional (stress tolerance, self-regulation,
empathy);

— social (communication skills, interaction, co-
operation);

— professional (goal setting, behavioral regula-
tion, decision-making, effectiveness of activity);
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— cultural (linguistic environment, traditions,
national specificities).

Moreover, contemporary foreign research in-
creasingly examines abilities in relation to systems
of specific skills, placing particular emphasis on
their functional role in life and professional activity.

In contemporary foreign psychological research,
cognitive ability is frequently regarded as a princi-
pal indicator of an individual’s overall functional
effectiveness and, in a number of studies, is associ-
ated with the concept of “work capacity.” This per-
spective highlights the role of cognitive abilities as
determinants of performance outcomes in learning,
professional activity, and everyday functioning. At
the same time, current scientific discourse empha-
sizes that the success of activity cannot be reduced
solely to cognitive resources. It is also determined
by the individual’s internal capacities, motivational
orientation, and psychological activity. From this
standpoint, psychological abilities should be con-
sidered an integrative factor that complements and
extends cognitive abilities, thereby providing a
broader framework for understanding human effec-
tiveness.

In an experimental study conducted by D. Klindt,
M. Devine, and J. Denison, it was empirically dem-
onstrated that the development of social intelligence
depends on the level of cognitive skills and cognitive
abilities (Klindt et al., 2017). This finding indicates
that social abilities do not emerge autonomously, but
are formed on a cognitive foundation.

The role of abilities in determining quality of
life has also been examined in studies encompass-
ing different stages of the lifespan. In the works of
T. Schirinzi, M. Canevelli, A. Suppa, M. Bologna,
and L. Marsili, the lifelong dynamics of abilities are
analyzed, substantiating that not only cognitive but
also kinesthetic abilities function as significant de-
terminants of quality of life (Schirinzi et al., 2020).
The authors demonstrate that a high level of motor
activity is associated with a slowing of neurodegen-
erative processes and note that, in cases of cogni-
tive decline, the development of motor abilities may
serve as a compensatory mechanism.

The formation and development of moral abili-
ties were explored in longitudinal studies conduct-
ed by A. Thalmayer, G. Saucier, S. Srivastava, J.
Flournoy, and S. Costello. The findings indicate
that moral skills and abilities are closely connected
with lifelong processes of cultural and moral social-
ization. These abilities are not static in nature but
are understood as dynamic structures that evolve
through life experience and social relationships

(Thalmayer et al., 2019).

The development of social and emotional abili-
ties through practice and social experience has been
demonstrated in studies by E. Blanke, A. Rauers,
and M. Riediger (Blanke et al., 2016). The authors
provide evidence that skills grounded in cognitive
and emotional empathy exert a direct influence on
socio-psychological adaptation. Furthermore, these
abilities are shown to change and develop through-
out the lifespan under the influence of the social en-
vironment.

Contemporary research increasingly prioritizes
the analysis of the complex interrelations among
different types of abilities rather than examining
them in isolation. A number of empirical studies
have demonstrated that the development of kines-
thetic, cognitive, and social abilities occurs not only
during childhood or adolescence, but across the en-
tire life cycle, in conditions of interdependence and
mutual influence (Janacsek et al., 2012; Lukacs,
2015). These findings substantiate the necessity of
conceptualizing abilities as a holistic, dynamic, and
multidimensional system.

Thus, it can be observed that the majority of
studies on the problem of ability have focused pre-
dominantly on cognitive abilities. Cognitive abili-
ties and other forms of ability have been interpreted
within various theoretical frameworks across differ-
ent stages of scientific development, resulting in a
growing number of theories and conceptual models.
At the same time, new types, forms, and functional
characteristics of abilities continue to be identified.

However, specialized investigations specifically
devoted to the concept of psychological ability re-
main limited. Ongoing social transformations, the
increasing complexity of communication systems,
and the heightened demands placed upon learning
and professional activity indicate that the develop-
ment of psychological abilities is becoming a prima-
ry requirement for individuals. These abilities are
closely associated with the mobilization of internal
resources, motivational orientation, and psychologi-
cal activity.

The analysis of the literature demonstrates that
psychological ability is considered, in terms of its
substantive content, in interrelation with other types
of ability and retains its relevance across all stages
of the lifespan. On this basis, we assume that psy-
chological ability possesses a stable predictive value
for the professional and personal self-development
of future educational psychologists. In this study,
the theoretical propositions of V. Andreev, who
substantiated that the development of personally
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and professionally significant qualities is realized
through the capacity for self-development, were
adopted as an essential methodological foundation.
Accordingly, the capacity for self-development is
treated as a defining parameter and a predictive con-
dition within the research framework.

The individual’s internal psychological capaci-
ties, which are relevant in any type of activity — in-
cluding learning processes, communication, and all
stages of life — are characterized as psychological
abilities. In contemporary literature, these abilities
are also associated with the concept of “soft skills.”
Soft skills encompass a set of personally and pro-
fessionally significant qualities and actions — such
as flexibility, competence, decision-making ability,
communication, and cooperation — grounded in cog-
nitive and social abilities.

The systematic study of psychological abilities
as an independent scientific category began to inten-

sify in the first decade of the twenty-first century. In
current conceptualizations, psychological abilities
that ensure success in educational activity, profes-
sional practice, and social life are explained through
the individual’s psychological activity. From this
perspective, the professional and personal self-
development of future teachers is determined by
their psychological activity, which is regarded as a
specific psychological ability. This position is sup-
ported by research conducted by M. Linden and col-
leagues, in which an individual’s internal potential
is characterized by the capacity for active engage-
ment within a given social environment (Linden,
2018).

Overall, the literature review indicates that the
structure of psychological ability represents an in-
terconnected system of abilities integrating numer-
ous life-relevant skills. These structural components
are systematized in Table 2.

Table 2 — Component Structure of Psychological Ability (according to M. Linden)

Cognitive and Activity-Related Abilities

Social Abilities

Life Abilities

— adherence to rules — resilience
— task planning

— breaking tasks into stages

— flexibility in response to change

— adaptability

— competence

— ability to apply knowledge in practice
— decision-making

— expressing opinions etc.
— proactivity

— activity

— patience

— perseverance, etc.

others

any individual

— ability to establish connections with
— ability to engage in conversation with
— group interaction skills

— ability to build dyadic relationships
— demonstration of closeness and warmth,

— vitality in life

— mobility

— independence

— ability to give meaning to one’s life
— awareness of life purpose

— possession of psychological capital
— richness of internal resources, etc.

The analysis of the literature has demonstrated
that the content of psychological abilities is defined
through a diverse range of traits and qualities. These
characteristics vary depending on age-related fea-
tures as well as the individual’s mental and physical
health status; accordingly, both the structure and the
forms of manifestation of psychological ability ac-
quire different configurations. At the same time, the
findings of the review allow psychological ability to
be conceptualized as a comprehensive characteristic
associated with the individual’s display of psycho-
logical activity in life situations, activity processes,
and social interactions.

From this perspective, psychological activity
functions as a determining factor in organizing the
professional and personal self-development of fu-
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ture educational psychologists. The capacity to ac-
tualize psychological abilities is therefore regarded
as a condition possessing predictive significance for
their professional and personal self-development.

In the following section of the study, the levels
of psychological abilities related to the professional
and personal self-development of future educational
psychologists are identified through empirical meth-
ods, and the obtained data are analyzed.

Materials and methods

The mean age of the participants was 21.35
years, with a standard deviation of 2.63 years. The
experimental study was conducted in an online for-
mat, and students from higher education institutions
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in Astana, Almaty, Semey, Oskemen, Pavlodar, Ky-
zylorda, and Kokshetau voluntarily took part in the
research.

Initially, 399 students participated in all series of
the study and submitted their response forms within
the required timeframe. However, the responses of
38 participants were excluded from data processing
due to incomplete answers and failure to meet the
study requirements, including the absence of clearly
specified information regarding their major or iden-
tifying details (field of study, coded name). As a re-
sult, the final sample consisted of 361 students.

In accordance with the objectives of the study,
the sample distribution across academic years was
not uniform: the majority of participants were first-
and second-year students, whereas third- and fourth-
year students were insufficiently represented. For
this reason, no separate quantitative or qualitative
analysis was conducted for senior-year students. In
addition, students enrolled in educational programs
other than Pedagogy and Psychology represented
diverse fields of study, and in some cases their ma-
jors were indicated only by code. Consequently,
they were combined into a consolidated category
labeled “students of other educational programs.”

The socio-demographic characteristics of the
study participants are presented in Table 3.

Table 3 — Socio-Demographic Characteristics of Student
Participants (N = 399)

. Standard
Variables Mean - M Deviation — SD
Age 21.347 2.625
Social Variables Number — N %
Invalid responses 38 9.523
Complete responses 361 100
Male 54 14.958
Female 307 85.042
“Pedagogy and Psychology”

Educa%io%l);l Progrzm* ® 168 46.537
Students of other majors 193 53.463

Note: * Educational program; ** In subsequent analyses, only
participants who provided complete responses and took part in
the experiment are considered as 100%.

The final sample consisted of two comparable
groups:

— students enrolled in the “Pedagogy and Psy-
chology” educational program — 168 individuals;

— students enrolled in other educational pro-
grams — 193 individuals.

The sample size was considered statistically suf-
ficient to detect a medium effect. During the experi-
ment, the levels of capacity for self-development
among students in both groups were compared.

As the methodological foundation of the study,
V. Andreev’s “Assessment of Capacity for Self-
Development” instrument was employed (Andreev,
2006). The instrument consists of 21 statements,
each evaluated on a three-point scale.

According to the total sum of the collected
scores, nine levels of capacity for self-development
were identified. For each sample group, mean val-
ues and standard deviations were calculated, and a
level-based analysis was conducted. The following
score ranges were used to interpret the levels of ca-
pacity for self-development:

Level 1 — very low (21-28 points),

Level 2 — low (29-32 points),

Level 3 — below average (33—36 points),

Level 4 — moderately below average (37-40
points),

Level 5 — average (41-44 points),

Level 6 — moderately above average (4548
points),

Level 7 — above average (49—52 points),

Level 8 — high (53-56 points),

Level 9 — very high (57-63 points).

In processing the obtained quantitative data,
descriptive statistics (mean and standard deviation)
were applied, and for comparative analysis an in-
dependent-samples Student’s t-test was used. This
approach made it possible to statistically assess dif-
ferences in levels of capacity for self-development
between the two groups.

Results and discussion

The purpose of the study was to empirically ex-
amine whether differences exist in the quantitative
and qualitative indicators of levels of capacity for
self-development between future educational psy-
chologists and students enrolled in other educational
programs.

According to the results of the assessment of
capacity for self-development, participants in both
sample groups were distributed unevenly across all
levels of the scale. Specifically, within the group of
future educational psychologists, the levels were
identified as follows: very low — 12 individuals;
low — 18; below average — 25; moderately below
average — 28; average — 35; moderately above aver-
age — 20; above average — 15; high — 10; and very
high — 5 individuals.
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In the group of students enrolled in other edu-
cational programs, the distribution was as follows:
very low — 15 individuals; low — 20; below aver-
age — 30; moderately below average — 35; aver-
age — 41; moderately above average — 24; above
average — 18; high — 5; and very high — 5 individu-
als.

The obtained data indicate that in both groups
the majority of participants were concentrated at the
average and moderately below average levels of ca-
pacity for self-development. At the same time, the
proportion of individuals at the low and below aver-
age levels was also relatively high, suggesting that
future professionals possess a potential for self-de-

velopment; however, its systematic realization ap-
pears insufficient. The number of participants dem-
onstrating high and very high levels was relatively
small in both sample groups.

The percentage distribution of levels of capacity
for self-development in the two groups is presented
in Table 4. An analysis of the percentage indicators
makes it possible to clarify the direction of quantita-
tive differences and to identify similarities and dis-
tinctions in the level structures between the groups.
These data provide the empirical basis for subse-
quent statistical comparative analysis (independent-
samples t-test) and serve as a foundation for testing
the research hypothesis.

Table 4 — Percentage Distribution of Participants According to Levels of Capacity for Self-Development (%)

Levels of Capacity Pedagogy and Psychology % Other Educational Programs %

for Self-Development (n=168) (n=193)

Very low 12 7.1 15 7.8

Low 18 10.7 20 10.4
Below average 25 14.9 30 15.5
Moderately below average 28 16.7 35 18.1
Average 35 20.8 41 212
Moderately above average 20 11.9 24 12.4
Above average 15 8.9 18 9.3

High 10 6.0 5 2.6

Very high 5 3.0 5 2.6

Note: Percentages were calculated relative to the respective sample size (n). The levels are presented in accordance with the scales
of V. 1. Andreev’s “Assessment of Capacity for Self-Development” instrument.

To compare the mean levels of capacity for self-
development between the two sample groups, an
independent-samples Student’s t-test was applied.
The results of the statistical analysis revealed no
statistically significant differences in indicators of
capacity for self-development between future edu-
cational psychologists and students enrolled in other
educational programs (p > 0.05).

This finding indicates that, overall, the levels of
capacity for self-development in the examined groups
are homogeneous and that professional orientation
(Pedagogy and Psychology versus other fields) is not,
in itself, a determinant of this ability. The data suggest
that capacity for self-development is more closely as-
sociated with personal characteristics and psychologi-
cal activity than with professional specialization.

The absence of statistically significant differ-
ences between the groups confirms that professional
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orientation alone does not function as a decisive
factor in determining the level of capacity for self-
development.

Theoretical approaches that interpret ability
from activity-based and personality-centered per-
spectives (L. Vygotsky, A. Leontiev, B.Teplov)
relate ability primarily to the individual’s internal
psychological resources, activity, and developmen-
tal conditions rather than to professional direction.
From this standpoint, the obtained results support
the view that ability constitutes a more fundamental
personal structure that precedes and underlies pro-
fessional orientation.

V. Andreev’s interpretation of the capacity for
self-development as being associated with con-
scious activity, reflection, and internal motivational
orientation is consistent with these findings. If the
capacity for self-development is not systematically
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and purposefully cultivated within the process of
professional education, it appears to remain at a
comparable level both among future educational
psychologists and among students in other fields of
study.

Moreover, the predominance of average and
moderately below average levels of capacity for
self-development in both groups indicates that the
current higher education environment provides in-
sufficient psychological support and developmental
programs aimed at fostering personal and profes-
sional self-development. This result substantiates
the need to consider self-development not as a spon-
taneous process, but as a specifically organized psy-
chological and pedagogical task.

The quantitative indicators based on the gener-
alized mean scores of the two groups in the assess-
ment of capacity for self-development are presented
in Table 5.

Table 5 — Generalized Mean Indicators of Capacity for Self-
Development in Future Educational Psychologists (Group 1)
and Students of Other Educational Programs (Group 2)

Sample Groups M SD
Future Educational Psychologists
(n=168)
Other Educational Programs (n = 193)

39.74 4.15

40.12 3.77

Note: M — mean; SD — standard deviation.

In accordance with the research objective, the
statistical null hypothesis (Ho) was formulated as
follows: there is no statistically significant differ-
ence between the generalized mean scores of capac-
ity for self-development among future educational
psychologists and students enrolled in other educa-
tional programs.

The results of descriptive statistics indicated that
the mean scores of capacity for self-development in
both groups were situated between the moderately
below average and average levels: in the group of
future educational psychologists, M; = 39.74 points,
whereas in the group of students from other educa-
tional programs, M, = 40.12 points.

To examine the difference between the mean
values, an independent-samples Student’s t-test was
applied. The statistical analysis yielded a calculated
value of t = 0.67, with a significance level of p =
0.67. Since the obtained t-value was lower than the
critical value (tcrit = 1.96; a = 0.05), the null hy-
pothesis was accepted.

The diagram presents a comparative illustra-
tion of the mean values (M) and standard deviations
(SD) of capacity for self-development among future
educational psychologists and students enrolled in
other educational programs. The difference in the
height of the bars is minimal, indicating the absence
of'a pronounced level-based divergence between the
groups.

42 1

40

38 1

Self-development ability score
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Pedagogy & Psychology

T
Other Programs

Student groups

Figure 1 — Mean self-development ability scores by group
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The substantial overlap of the error bars (SD)
visually confirms the lack of statistical reliability
in the difference between the mean values. In other
words, the variability within each group is relatively
similar, and the between-group difference does not
exceed the internal variability.

Thus, no statistically significant difference was
identified between the generalized mean indicators of
capacity for self-development in future educational
psychologists and students of other educational pro-
grams (p > 0.05). This result suggests that the levels
of capacity for self-development in the two groups
are comparable and that professional orientation does
not exert a direct influence on this indicator.

The findings indicate that capacity for self-de-
velopment is not directly dependent on professional
specialization; rather, it is grounded in the individ-
ual’s psychological activity, motivational structure,
and internal resources. This conclusion is consistent
with V. Andreev’s theory, which explains self-de-
velopment through conscious activity and internal
determination of the muunocTtn. Accordingly, to en-
sure the professional and personal development of
future educational psychologists, it becomes neces-
sary to purposefully cultivate the capacity for self-
development within specially organized psycholog-
ical and pedagogical conditions.

Conclusion

The conducted theoretical analysis and experi-
mental study demonstrated that the professional and
personal self-development of future educational
psychologists is directly associated with psycho-
logical abilities. The examination of the problem of
ability was grounded in the integration of Kazakh-
stani philosophy, pedagogy, and psychology, which
historically established national culture, language,
education, diligence, and the value of self-improve-
ment as significant prerequisites for the develop-
ment of ability.

Contemporary scientific literature indicates that
the concept of ability is being reinterpreted under

conditions of globalization and digital transforma-
tion, through the interrelation of cognitive, social,
emotional, and life-related aspects. The consider-
ation of ability within biological, social, and bioso-
cial frameworks makes it possible to characterize it
both as a prerequisite for different types of intelli-
gence and as a psychological resource that ensures
quality of life.

The scientific novelty of the study lies in sub-
stantiating, for the first time, the structure of psy-
chological ability as an integration of cognitive,
social, and life abilities, with a systematic identi-
fication of personally and professionally signifi-
cant qualities within this structure. This approach
makes it possible to conceptualize psychological
ability not as a mere set of isolated skills, but as
a comprehensive psychological construct that en-
sures the professional and personal self-develop-
ment of the individual.

The results of the experimental study showed
that the mean level of capacity for self-development
among future educational psychologists corresponds
to a moderately below average level (M, = 39.74),
whereas among students enrolled in other educa-
tional programs it corresponds to an average level
(M, = 40.12). However, the difference between the
two groups was not statistically significant (p >
0.05), which indicates that professional orientation
does not function as an independent determinant of
the level of capacity for self-development.

These findings suggest that the professional and
personal self-development of future educational
psychologists depends primarily on their psycholog-
ical activity, internal resources, and purposefully or-
ganized developmental conditions. The conclusions
of the study may serve as a methodological basis for
applications in education, professional training, and
professional rehabilitation, as well as for conducting
comparative and critical analyses.

The present research provides a foundation for
further empirical and applied investigations aimed
at examining psychological abilities as predictors of
professional self-development.
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