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PREDICTORS OF SCHOOL ENGAGEMENT
AMONG OLDER ADOLESCENTS

The problem of school engagement among adolescents has gained particular relevance in recent
years due to its importance for academic success, psychological well-being, and social adaptation of
students. The purpose of this study was to identify the predictors of school engagement and disengage-
ment among senior adolescents, with a focus on the role of academic motivation, bases of self-esteem,
and responsibility as components of self-regulation.

The empirical research was conducted on a sample of 286 adolescents in grades 8—11 (142 boys
and 144 girls). The methodological toolkit included the Brief Academic Motivation Scale (Gordeeva, Sy-
chev, Osin, 2012), the Questionnaire of Bases of Adolescents’ Self-esteem (Lunkina, Gordeeva, 2019),
the Multidimensional School Engagement Scale (Wang et al., 2019; adapted by Fomina & Morosanova,
2020), and the Responsibility in Adolescents Scale (Danilova et al., 2024). Data processing was carried
out using structural equation modeling (SEM) in SPSS 27.

The results showed that adolescents’ engagement is primarily determined by personal and social
resources (responsibility, self-control, support), whereas academic motivation has a limited impact. In
contrast, disengagement is largely explained by motivational determinants: external motivation, com-
pensatory self-esteem, and avoidance of responsibility. Thus, motivation plays a greater role in prevent-
ing school disengagement than in fostering active engagement.

The value of the study lies in clarifying the predictors of school engagement and disengagement
among senior adolescents and in confirming the relative independence of these constructs. The practical
significance of the work consists in the possibility of developing targeted psychological and educational
programs aimed at reducing disengagement and strengthening the personal resources of engagement.

Keywords: school engagement, disengagement, academic motivation, self-esteem, responsibility.
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JKoFapbl CbIHbIN OKYLUbIAAPbIHbIH, MEKTENTiK
OGeACEHAjAITHIH, MpeAUKTOpAapDbI

YKacecnipiMaepAiH MeKTenTik OEACEHAIAINT MBCEAECI COHFbl >KblIAAAPbI epeklle e3eKTiAikke ne
GOAABI, BMTKEHI OA OKYLLbIAAPAbIH, aKaAEMMSIAbIK, >KETICTiriHe, MCUXOAOTMSIAbIK, dA-ayKaTbiHa >KoHe
SAEYMETTIK BeriMAeAYiHe TikeAei biKMaA eTeAl. ByA 3epTTeyAiH MakcaTbl — KOFapbl CbIHbIM OKYLIbIAAPbI
apacbiHAQ MeKTenTik  6eAceHAiAiK neH 6eilbeAceHAIAIKTIH  (disengagement) npeamKTOpAapbIH
aHbIKTay, COHbIMEH KaTap aKaAeMMAAbIK MOTMBALMSHBIH, ©3iH-63i KYPMETTEYAIH Heri3paepiHiH >keHe
>KayankepLiAiKTiH ©3iH-63i peTTeyAiH Kypamaac 6eAikTepi peTiHAeri peAiH Taaaay GOAADI.

IMnupuKanblk, 3eptTey 8-11 cbiHbINTapaarbl 286 okyuwbiaaH (142 yA >xeHe 144 kbi3) TypaTbiH
TaHAAMaAQ XXYPri3iAai. 3epTTey saicTemMeAik Kypasaapbl: Kbickallia akaAeMUSIAbIK, MOTUBALLMS LLIKAAACHI
(Topaeesa, CbiueB, OcuH, 2012), XacecnipiMaepAiH 63iH-e3i KypMeTTey Herizaepi cayaAHamachl
(AyHkuHa, TopaeeBa, 2019), <MekTenTik KeneAlemai 6eaceHaiAiK wkaaacbl» (Wang >oHe 1.6., 2019;
domuHa MeH MopocaHoBa 6GeinimaereH, 2020), coHaan-ak, «KacecnipiMAepAiH, >kayankepLuiAiri
aaicTemeci (AaHnaoBa xaHe T.6., 2024). MaimeTTepai eHaey SPSS 27 6arAapAamacbiHAA KYPbIAbIMADIK,
TeHAeyAepAl MoAeAbaey (SEM) aAici apKbIAbl XKYPri3iAAl.

3epTTey HOTMXKEAEpi KOPCETKEHAEM, OKYLIbIAAPAbIH MEKTENTIK BEACEHAIAITT HEeri3iHEH TYAFaAbIK,
JKOHE OAeYMETTIK pecypcTapMeH (kayankepuliik, ©3iH-e3i 0GakbiAay, KOAAQy) aHblKTaAaAbl, aA
aKaAEMMSIAbIK, MOTMBALMSIHBIH, bIKMaAbl lieKkTeyAi 6oaabl. KepiciHiue, 6eibeaceHainik (disengagement)
KebiHece MOTMBAUMSAbIK (PaKTOPAAPMEH — CbIPTKbl MOTMBALMSIMEH, KOMIMEHCATOPAbIK, ©3iH-63i
KYPMETTEYMEH XKaHE >KayarKepLiAiKTeH KallyMeH — TYCIHAIPiAAi. OcblAaiiiia, MOTUBaLMS BEACEHAIAIKTI
KYLLIENTYAEH repi 6enMbeACeHAIAIKTIH aAAbIH aAyAQ MaHbI3AbIPaK, POA aTKapaAbl.

© 2025 Al-Farabi Kazakh National University 25
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3epTTeyAiH KYHABIAbIFbl — KOFApPbl CbIHbIM OKYLIbIAAPbIHbIH MEKTEMTIK GEACEHAIAITIHIH XXoHe Oeit-
GEeACEHAIAITIHIH, MPEAMKTOPAAPbIH HAKTbIAAQY, COHAAM-aK, BYA KOHCTPYKTIAEPAIH CaAbICTbIPMAAbI Aep-
6ecTirin pacray. >XyMbICTbIH MPaKTMKAAbIK, MAaHbI3AbIAbIFbI — GEMOEACEHAIAIKTI TOMEHAETYre >KoHe
OKYLUbIAQPAbIH MeKTenTeri 6eACEHAIAINIH apTTbIpaTbiH TYAFaAbIK, PECYPCTapAbl HbIFaMTyFa OarbITTaA-
FaH MCUXOAOTUSIAbIK-TIEAArOrMKaAbIK, 6aF AapAaMasapAbl 93ipAey MyMKIHAIMHAE.

Tyiin cesaep: MekTenTik 6eAceHAIAIK, 6enBeACEHAIAIK, aKaAeMMSIAbIK, MOTUBALIMS, ©3iH-63i Kyp-
MeTTey, >KayarnkepLuiAik.
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[MpeAUKTOpDbI LLKOAbHOM BOBA€YE€HHOCTHU
CTapLUMX MOAPOCTKOB

Mpob6AaemMa LWIKOAbHOM BOBAEUYEHHOCTU MOAPOCTKOB B MOCAEAHME TOAbI Mpuobpera 0cobyto akTy-
AAbHOCTb B CBSI3U C €€ 3HAUEeHUEM AAS AaKAAEMMUYECKOWM YCMEWHOCTH, MCUXOAOTMYECKOro 6AAronoAy-
YN MU COUMAAbHOM asanTaumm yyawmxcs. Lleab AaHHOro mccaeaoBaHMs 3aKAlOUAAACh B BbISIBAEHWM
NPEAMKTOPOB LLIKOAbHOW BOBAEYEHHOCTM U 6E3yUacTHOCTM CPEAM CTapLUMX MOAPOCTKOB, C aKLEEHTOM
Ha POAb aKaAEMMYECKOM MOTUBALLMM, OCHOBAHWI CAMOYBa>KeHMS M OTBETCTBEHHOCTU Kak KOMMOHEHTOB
CaMOoperyAsiLmu.

IMMMPUYUECKOEe MCCAEAOBAHUE MPOBEAEHO Ha Bblbopke M3 286 yudawmxcs 8—11-x kaaccoB (142
MaAbumka u 144 aAeBouYkM). B KauecTBe METOAMYECKOrO MHCTPYMEHTApUS MCMOAb30BaAMCh: KpaTkas
LKaAa akapemumyeckon motuaumm (Fopaeea, CoiueB, OcuH, 2012), OnpocHMK OCHOBAHUIA CamMoyBa-
>KeHus noApocTkoB (AyHkMHa, TopaeeBa, 2019), «MHOromepHas LWKaAa WKOAbHOM BOBAEUYEHHOCTU»
(Wang et al., 2019; apantaums DommHoin 1 MopocaHoson, 2020), a Takxke meToamka «OTBETCTBEH-
HOCTb Y MOAPOCTKOB» (AaHnAoBa n Ap., 2024). O6paboTka AaHHbBIX OCYLLECTBASIAACh METOAOM CTPYK-
TYPHOro MOAEAMPOBaHMS ypaBHeHu (SEM) B SPSS 27.

Pe3yAbTaTbl MokasaAm, YTO BOBAEUYEHHOCTb MOAPOCTKOB OMPEAEASETCS MPEUMYLLECTBEHHO AMY-
HOCTHbIMM M COLMAAbHbIMM pecypcamn (OTBETCTBEHHOCTb, CAMOKOHTPOAb, MOAAEPXKKA), TOrAQ Kak
aKaAemMmyeckasl MOTMBALIMS OKa3bIBAET OrpaHmMueHHoe BAusHue. HanpoTtus, 6e3yuacTHOCTb B GOAb-
wei crerneHn o6bICHIETCS MOTMBALMOHHBIMU AETEPMUHAHTAMM: 3KCTEPHAAbHOWM MOTUBALIMEN, KOM-
MEHCATOPHbIM CaMOYBaXKEHMEM U 1M36eraHnem OTBETCTBEHHOCTM. TakimM 06pa3om, MOTMBALMS UrpaeT
60OAE€ 3HAUMMYIO POAb B MPEAYNPEXAEHMU LIKOABHOTO OTHY>XKAEHUS, Yem B (hOPMUPOBAHMM aKTUBHOM
BKAIOYEHHOCTMU.

LleHHOCTb NPOBEAEHHOIO MCCAEAOBAHMS 3aKAIOYAETCH B YTOUYHEHUM MPEAMKTOPOB LUKOABHOM BO-
BAEUYEHHOCTM M 6E3y4acTHOCTU Y CTapLUMX MOAPOCTKOB, @ TaKXKe B MOATBEPXKAEHUM OTHOCUTEAbHOM
CaMOCTOSITEABHOCTU 3TWMX KOHCTPYKTOB. [pakTuueckoe 3HauyeHue paboTbl COCTOMT B BO3MOXKHOCTH
pa3paboTKM AAPECHbIX NMCUXOAOTrO-NEAArOrMUYeCcKMX NPOrPamMMm, HarmpaBAEHHbIX HA CHUKEHKe H6e3ydacT-
HOCTU U YKPENAeHNe AMYHOCTHbIX PECYPCOB BOBAEUYEHHOCTMU.

KAtoueBble cAOBa: LIKOAbHAS BOBAEUYEHHOCTb, 6E3y4acTHOCTb, akaAeMUyYeckasi MOTUBALLMS, CaMO-
yBaXkeHWe, OTBETCTBEHHOCTb.

Introduction

The issue of school engagement has been ac-
tively developed in the global psychological and
pedagogical literature since the 1980s, when J. Finn
(1989) proposed considering it as a factor in pre-
venting school maladjustment and dropout. A sig-
nificant impetus to the development of the concept
was given by the synthesis of studies by J. Fredricks,
P. Blumenfeld, and A. Paris (2004), where a three-
component structure of engagement was identified-
behavioral, emotional, and cognitive. Subsequently,
this model became widely adopted, including the
refinement of measurement tools and validation of
multilevel scales (Fredricks et al., 2019). Contem-
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porary international research focuses on the role of
engagement in academic achievement and school
adaptation, the influence of social factors such as
support from teachers, parents, and peers, as well as
on the analysis of gender and cultural differences.
Since the late 2010s, increasing attention has been
paid to digital engagement and students’ participa-
tion in distance and blended learning environments
(Bond&Bedenlier, 2019; Christenson et al., 2020).
In Russian psychological and pedagogical lit-
erature, interest in school engagement has grown in
the past 5—7 years. While 8-10 years ago the term
was rarely used, today it is considered one of the
key predictors of academic success and students’
psychological well-being (Fomina&Morosanova,
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2022; Morosanova&Potanina, 2024). The growing
relevance of the topic was linked both to the inte-
gration of international research approaches and to
internal challenges in the educational system, pri-
marily the COVID-19 pandemic, which revealed a
sharp decline in students’ engagement under dis-
tance learning conditions. An additional factor was
the emergence and adaptation of validated tools,
such as the Multidimensional School Engagement
Scale (Fomina et al., 2021), which made it possible
to conduct longitudinal studies of adolescents’ en-
gagement dynamics (Fomina&Morosanova, 2025).

While international and Russian studies are ac-
tively developing, in Central Asian countries the
topic of school and academic engagement remains
largely under-researched. Isolated publications
primarily address the university environment and
online learning. For example, a study by Afacan
Adanir, Muhametjanova, and Akmatbekova (2022),
conducted at Kyrgyz-Turkish Manas University
(400 undergraduate students), showed that behav-
ioral engagement significantly affects academic
achievement and revealed gender differences as
well as the impact of external barriers (limited ac-
cess to the Internet and computers) on the level of
online learning participation. This research is a rare
example of engagement analysis in the region and
highlights the need for more systematic develop-
ment of this issue in Central Asia.

Engagement is understood as sustained, pur-
poseful, and active participation of learners in ed-
ucational activities and school life in general. Its
assessment is possible through the combination of
behavioral, cognitive, emotional, and social mani-
festations (Fomina et al., 2020; Wang et al., 2019;
Fomina et al., 2022). It is widely recognized as a key
predictor of academic performance, psychosocial
well-being, and long-term educational success (Ji-
an-ping et al., 2024). School engagement influences
not only students’ behavior in class but also serves
as a buffer against dropout, underachievement, and
loss of interest in learning during adolescence—a
period characterized by changing social roles and
an increasing influence of the environment. In the
context of teachers and policymakers searching for
effective ways to enhance learning motivation and
outcomes, identifying and analyzing the psycholog-
ical predictors of engagement becomes particularly
important.

Empirical evidence confirms the long-term ben-
efits of high school engagement: it is associated with
later educational qualifications and career achieve-
ments (Katsantonis, 2024), higher chances of aca-

demic success (Katsantonis, 2024), and the likeli-
hood of university admission (Fraysier & Reschly,
2022; Santos et al., 2023). At the same time, studies
show that engagement tends to decline in middle
and high school, with the most pronounced decrease
observed in its emotional component (Wang, et al.,
2012). This is reflected in practice: teachers and
parents increasingly encounter low academic per-
formance among adolescents and, in some cases,
even reluctance to attend school. Adolescence it-
self introduces significant changes into the learning
process due to a shift in leading activities and the
growing importance of interpersonal communica-
tion (Merikova, 2025).

Thus, accumulated data indicate the high sig-
nificance of school engagement for adolescents’
educational trajectories while also pointing to its
vulnerability in middle and high school. This un-
derscores the need to study the psychological and
personal predictors of school engagement precisely
during adolescence.

The aim of this study is to identify the direct ef-
fects of academic motivation, bases of self-esteem,
and responsibility on the school engagement of ado-
lescents studying in grades 8—11.

Engagement is conceptualized as an integrative
construct reflecting the degree of students’ involve-
ment in learning activities and school life. The use
of structural equation modeling (SEM) makes it
possible to comprehensively analyze the set of en-
gagement predictors and establish which personal
and motivational characteristics have a significant
impact on its level.

Research Questions:

1. Which components of academic motivation
directly predict the level of school engagement?

2. Are there direct relationships between differ-
ent bases of self-esteem and school engagement?

3. To what extent is responsibility (social, per-
sonal, self-control, etc.) directly related to adoles-
cents’ engagement?

4. How do motivation, self-esteem, and respon-
sibility contribute to explaining school engagement?

Literature review

School engagement is a flexible construct con-
sidered one of the key factors in overcoming edu-
cational disparities and reducing underachievement
among youth, as well as a mechanism for compen-
sating for the natural decline in academic motivation
during adolescence (Fredricks et al., 2019; Lawson
et al., 2022). This concept refers to the value stu-
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dents attach to school, their interest in it, and their
emotional reactions (e.g., boredom, joy, affection)
toward teachers, classes, and the school as a whole
(Fredricks et al., 2004, 2019). Engagement is inter-
preted as a motivational force and a manifestation
of adolescents’ self-reactive agency (Katsantonis et
al., 2024).

Despite the diversity of approaches, research-
ers agree that engagement is a multidimensional
psychological construct that includes cognitive, be-
havioral, and emotional components (Fredricks et
al., 2004). Cognitive engagement is related to inter-
est and readiness to acquire knowledge and skills.
Behavioral engagement is expressed in attendance,
participation, and task completion. Emotional (re-
lational) engagement reflects the nature of rela-
tionships with teachers, peers, and the school as a
whole, influencing students’ emotional perception
of the educational process. An alternative model of
engagement (Schaufeli et al., 2002; Martin, 2007)
describes it through vigor, dedication, and absorp-
tion, emphasizing the role of psychological involve-
ment in learning.

Empirical studies demonstrate that school en-
gagement is positively associated with academic
achievement, life satisfaction, and prosocial behav-
ior (Heffner & Antaramian, 2016; Bjugstad et al.,
2023). It reduces the risk of dropout and serves as
a buffer against adolescents’ maladjustment during
periods of active social change. Importantly, longi-
tudinal data indicate a decline in cognitive and emo-
tional engagement in upper grades (Lemos et al.,
2020; Engels et al., 2020), which increases the sig-
nificance of identifying its psychological predictors.

Academic motivation is considered one of the
most important determinants of engagement. Ado-
lescents with high intrinsic motivation more often
demonstrate active participation in learning ac-
tivities, which positively impacts their academic
achievement (Wu et al., 2020). Research shows
that motivation enhances engagement by fostering
ambitious goals, increasing interest in tasks, and
encouraging independent learning (An et al., 2022;
Semenova, 2020).

A number of empirical studies have identified a
direct positive relationship between motivation and
engagement (Wu et al., 2020). Froiland and Wor-
rell (2016) showed that intrinsic motivation, based
on interest and enjoyment of learning, is associated
with higher levels of engagement. Similar results
were obtained by Huang and Yang (2021), who em-
phasized that emotional enjoyment of the learning
process enhances engagement and contributes to
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educational outcomes. Thus, academic motivation
acts as a central predictor of engagement, determin-
ing the depth and stability of students’ participation
in the educational process.

Alongside motivation, an important psycho-
logical resource of school engagement is self-reg-
ulation. Self-control and adolescents’ regulatory
abilities contribute to successful learning and serve
as predictors of academic achievement at all edu-
cational levels (Wang et al., 2018; Nevryuev et al.,
2022). They also have an inverse effect on tenden-
cies toward boredom and decreased learning interest
(Dorosheva&Golubev, 2023).

As a fundamental personality structure, self-es-
teem can serve as a motivator of engagement. Sirin
and Rogers-Sirin (2015) found a positive correla-
tion between self-esteem and engagement, and Zhao
et al. (2021) confirmed its predictive value for the
level of academic participation. At the same time,
self-esteem can be based on different foundations—
competence, parental approval, or teacher approv-
al-which differently influence school activity.

Particularly important in the context of self-
regulation is academic responsibility. Studies show
that it is closely related to engagement and is de-
fined by a student’s willingness to take responsi-
bility, independently regulate the learning process,
set goals, and monitor their achievement (Gokdag-
Baltaoglu&Giiven, 2022; Kolan, 2020). Respon-
sible students do not limit themselves to classroom
activities but continue the learning process outside
of school, which contributes to the formation of sus-
tainable engagement (Ariyurek&Yurtseven, 2024).
The impact of responsibility and engagement, as
noted by Amerstorfer and Miinster-Kistner (2021),
varies depending on age, gender, and school type,
which highlights the multidimensional nature of the
phenomenon.

Thus, the modern literature shows that school
engagement is a multidimensional construct that
combines cognitive, behavioral, and emotional
manifestations of participation in school life. Aca-
demic motivation serves as a central predictor, but
regulatory personal resources — self-esteem and aca-
demic responsibility — also play a significant role.
Since adolescence is characterized by a consistent
decline in engagement, it becomes particularly rel-
evant to study which psychological factors enable
sustained participation of students in academic and
extracurricular activities. This forms the basis for
formulating research questions aimed at identifying
the predictors of school engagement among upper-
grade adolescents.
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Materials and methods

The study involved 286 high school students
(grades 8—11) aged 14 to 18. The sample was bal-
anced by gender: 142 boys and 144 girls. Respon-
dents were selected using the convenience sampling
method with the support of school administrations.
Participation in the study was voluntary and anony-
mous, with informed consent obtained from parents
or legal guardians for each student.

The diagnostic study was conducted online us-
ing the Google Forms platform, which ensured con-
venience in completing the questionnaires and mini-
mized organizational constraints. The average time
required to complete the questionnaires was 3540
minutes. The use of Google Forms proved to be the
optimal solution for adolescent diagnostics. The on-
line format provided a high level of accessibility and
convenience: students could complete the survey in
a comfortable environment and at their own pace,
which reduced the likelihood of random errors and
inattentive responses. An additional advantage was
the anonymity of responses, which minimized so-
cially desirable biases and allowed for more reliable
data on motivation, self-esteem, and engagement.
Online data collection also simplified control over
sample completeness and automated the processing
of results, thereby increasing the accuracy and reli-
ability of statistical analysis.

To assess school engagement, the Multidi-
mensional School Engagement Scale (Wang et al.,
2019), adapted by T. G. Fomina and V. 1. Moro-
sanova (2020), was used. The scale identifies cogni-
tive, behavioral, and emotional engagement, reflect-
ing the multidimensional nature of the construct.

Academic motivation was measured using the
Brief Academic Motivation Scale (BAMS) devel-
oped by T. O. Gordeeva, O. A. Sychev, and E. N.
Osin (2012). The methodology identifies cognitive
motivation, achievement motivation, introjected
motivation, external motivation, and also captures
the level of amotivation.

Self-esteem was diagnosed using the Adoles-
cents’ Bases of Self-Esteem Questionnaire (AB-
SEQ), proposed by Lunkina and Gordeeva (2019).
It distinguishes three authentic bases of self-esteem
(competence-based self-esteem, constructive paren-
tal approval, and teacher approval) and one com-
pensatory basis.

Responsibility was assessed using the Re-
sponsibility in Adolescents Scale, developed by

E.E. Danilova, L.A. Begunova, A.G. Lisichkina,
and D.A. Andreeva (2024). The methodology cov-
ers indicators of general, social, and environmental
responsibility, as well as a tendency toward avoid-
ance of responsibility.

Data analysis was conducted using IBM SPSS
Statistics 27. To test the research hypotheses, struc-
tural equation modeling (SEM) was applied, which
makes it possible to assess the direct effects of latent
constructs, take into account measurement errors,
and obtain more reliable results compared to tradi-
tional regression approaches.

Results and discussion

Based on the theoretical review and the selected
methods, the task was to empirically test the sys-
tem of relationships between academic motiva-
tion, bases of self-esteem, responsibility, and ado-
lescents’ school engagement. For this purpose, the
method of structural equation modeling (SEM) was
applied, which allows assessing the direct effects
of predictors and comparing the significance of dif-
ferent components in the overall structure of school
adaptation.

Particular attention in the study was paid to
the twofold consideration of the phenomenon of
school participation: on the one hand, as a posi-
tive construct of engagement, reflecting active
participation, emotional attachment, and cogni-
tive effort of students; and on the other hand, as
its negative pole — disengagement — manifested
in the form of passivity and emotional alienation
from the school environment. Such a differentiat-
ed approach is consistent with modern conceptual
models of engagement (Wang&Fredricks, 2014;
Upadyaya&Salmela-Aro, 2013), which emphasize
the need to analyze not only the factors that en-
hance learning activity but also the predictors as-
sociated with withdrawal from school life. Studies
show that engagement and disengagement are not
polar ends of the same continuum but can represent
interrelated yet relatively independent processes
(Skinner&Pitzer, 2012).

In this regard, building separate models for en-
gagement and disengagement makes it possible to
more accurately reflect the psychological dynamics
of adolescents and to identify which factors con-
tribute to positive learning outcomes and which in-
crease the risk of maladjustment. The obtained data
are presented in Tables 1-2 and Figures 1-2.
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Table 1 — Regression coefficients for the school engagement model

Model Term Coefficient t Sig. 9500@31 98;/1;21 Importance
Intercept 12.702 10.54 0.000 10.33 15.074 nan
Social responsibility 0.748 3.023 0.003 0.261 1.235 0.303
Support 0.976 2.591 0.01 0.234 1.717 0.222
Self-control 1.026 2.46 0.015 0.205 1.847 0.201
Achievement motivation 0.24 2.398 0.017 0.043 0.437 0.191
Cognitive motivation 0.175 1.587 0.114 -0.042 0.393 0.083

The analysis of the structural model showed
that the greatest contribution to adolescents’ school
engagement is made by social responsibility (B =
0.748, p = 0.003), confirming that the willingness
to take on obligations and act in the interests of the
group enhances involvement in learning activities.
Support also turned out to be a significant predictor
(B=0.976, p=0.010), which is consistent with evi-
dence about the importance of a positive environ-
ment for students’ emotional and cognitive partici-
pation. An important role is played by self-control

(B=1.026, p=0.015), reflecting adolescents’ regu-
latory resources.

Moreover, achievement motivation (B = 0.240, p
= 0.017) was positively associated with engagement,
underscoring the importance of goal orientation and
striving for success. At the same time, cognitive mo-
tivation (B = 0.175, p = 0.114) did not reach statis-
tical significance, although it showed a positive ef-
fect. The constructed model of school engagement
explains 41.7% of the variance of the engagement
construct, indicating its strong explanatory power.

Coefficients

Target: Engagement

Intercept gk

Socialresponsibility_transformed &7
Support_transformed & \

Coefficient
Estimate
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Selfcontrol_transformed g ===
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|SociallesponsibiIity_tlansfolmed|
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Figure 1 — Structural Model of School Engagement
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Table 2 — Regression Coefficients for the School Disengagement Model

Model Term Coefficient t Sig. 9500/\213 983;5: Importance

Intercept 1.042 1.484 0.139 -0.34 2424 nan

Avoidance of responsibility 1.881 10.938 0.0 1.542 2.219 0.618
Externa Imotivation 0.214 5.607 0.0 0.139 0.29 0.162
Compensatory self-esteem 0.193 4.554 0.0 0.109 0.276 0.107
Achievement motivation -0.173 -2.855 0.005 -0.292 -0.054 0.042
Social responsibility 0.434 2.756 0.006 0.124 0.745 0.039
Cognitive motivation 0.127 1.904 0.058 -0.004 0.257 0.019
Teacher approval-based self-esteem -0.060 -1.595 0.112 -0.135 0.014 0.013

The school disengagement model showed that
the greatest risk factor is avoidance of responsibil-
ity (B = 1.881, p < 0.001), explaining more than
60% of the model’s significance. Significant con-
tributions were also made by external motivation

Co

Interc

(B = 0.214, p < 0.001) and compensatory self-es-
teem (B = 0.193, p < 0.001), which reflect the role
of externally determined foundations and unstable
self-evaluation in the formation of alienation from
the learning process.
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Figure 2 — Structural Model of School Disengagement
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Interestingly, achievement motivation
(B = -0.173, p = 0.005) appeared to be a protec-
tive factor, negatively associated with disengage-
ment: the higher the adolescents’ orientation toward
success, the lower the likelihood of passive or de-
tached attitudes toward learning. Social responsibil-
ity (B = 0.434, p = 0.006), on the contrary, showed
a positive relationship with disengagement, which
may indicate contradictory effects of this indicator
in adolescent groups, where striving to meet social
expectations may be accompanied by emotional de-
tachment.

Cognitive motivation (B = 0.127, p = 0.058)
did not reach the level of statistical significance,
although its positive contribution to disengagement
requires further analysis. Similarly, teacher approv-
al-based self-esteem (B =—0.060, p = 0.112) did not
show a significant relationship, which suggests a
more indirect effect of this factor.

The school disengagement model has even
higher explanatory power, reflecting 60.4% of the
variance of this indicator.

Comparison of the two models showed that
the mechanisms of engagement and disengage-
ment have both common and unique predictors.
Engagement is primarily determined by resource
factors-social responsibility, support, and self-con-
trol-whereas disengagement is explained mainly by
risk factors-avoidance of responsibility, external
motivation, and compensatory self-esteem. Thus,
the data confirm that engagement and disengage-
ment are not polar ends of a single continuum but
relatively independent constructs requiring different
strategies of pedagogical and psychological support.

The findings refine the role of academic moti-
vation in adolescents’ school adaptation. Despite
the theoretical grounds for considering motivation
as a key predictor of engagement, in this study its
contribution was limited: only achievement moti-
vation showed a weak positive relationship with
engagement, while cognitive motivation did not
demonstrate a significant effect. This suggests that
motivation alone is not the leading factor in school
participation. Much more substantial influence is
exerted by personal resources-social responsibil-
ity, support, and self-control. At the same time, in
the disengagement model, motivational indicators
play a key role: external motivation and compen-
satory self-esteem increase the risks of alienation,
whereas achievement motivation acts as a protec-
tive factor. Thus, motivation determines disen-
gagement tendencies more strongly than the level
of engagement.
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The obtained data are consistent with a number
of international and Russian studies emphasizing
the asymmetry of motivation’s influence on engage-
ment and disengagement. For example, Reeve and
Tseng (2011) showed that students’ engagement is
determined not only by motivational factors but also
by agency, i.e., the ability of students to act as ac-
tive subjects of the learning process. Longitudinal
studies in Finland confirmed that motivation plays
a greater role in explaining disengagement, while
engagement levels depend more on social context
and personal resources (Upadyaya & Salmela-Aro,
2013). Skinner and Pitzer (2012) noted that the key
determinants of sustained engagement are self-con-
trol and support from significant adults, rather than
motivational attitudes themselves. A similar conclu-
sion is contained in the review by Fredricks et al.
(2019), where it is emphasized that academic moti-
vation is more closely related to the cognitive com-
ponent of engagement but does not fully explain
its emotional and behavioral components. Russian
studies also point to the primary importance of self-
regulation and social support for school participa-
tion: research by T.G. Fomina and V.I. Morosanova
(2022; 2024) showed that it is precisely regulatory
mechanisms and a supportive environment that are
stable predictors of adolescents’ engagement.

Thus, it can be concluded that motivation serves
rather as a risk or protective factor against school
disengagement, whereas engagement is determined
by a combination of personal and social resources
that ensure active and meaningful participation in
educational activities.

Conclusion

The conducted analysis revealed differences in
the predictors of school engagement and disengage-
ment among older adolescents. Engagement was
found to be more closely related to personal and so-
cial resources — social responsibility, support, and
self-control — whereas the role of academic motiva-
tion in its formation was limited. Achievement mo-
tivation showed the greatest importance, while cog-
nitive motivation did not demonstrate a statistically
significant effect. This confirms that engagement is
determined not so much by internal academic drives
as by a combination of regulatory and socially sig-
nificant factors.

The disengagement model, on the other hand,
demonstrated a different configuration of predic-
tors: the key risk factors were avoidance of respon-
sibility, external motivation, and compensatory self-
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esteem. At the same time, achievement motivation
had an inverse effect, acting as a protective factor.
This result underscores that motivation plays a more
significant role in preventing school alienation than
in ensuring active engagement. The overall findings
confirm that engagement and disengagement are not
opposite poles of a single continuum but relatively
independent constructs determined by different sets
of factors.

A promising direction for further research is the
transition from an integral assessment of engage-
ment and disengagement to an analysis of their mul-
tidimensional structure. Modern conceptual models
propose considering school engagement and alien-

ation as systems that include four interrelated com-
ponents: cognitive, emotional, behavioral, and so-
cial (Fredricks et al., 2019; Wang et al., 2019). Such
an approach will make it possible to identify which
specific aspects of engagement are most sensitive
to the influence of academic motivation, bases of
self-esteem, and responsibility, as well as to clarify
the mechanisms behind maladaptive trajectories of
school participation. In the future, this will open up
opportunities for the development of targeted psy-
chological and pedagogical interventions aimed at
strengthening adolescents’ cognitive and emotional
involvement and reducing the risks of their social
alienation in the school environment.

References

Afacan Adanir G., Muhametjanova G., Akmatbekova A. (2022) Exploring factors influencing students’ behavioral engagement
in online learning: Evidence from Kyrgyz-Turkish Manas University. Journal of Legal Education, 71(1), pp. 1-18.

Amerstorfer C.M., Freiin von Miinster-Kistner C. (2021) Student perceptions of academic engagement and student-teacher
relationships in problem-based learning. Frontiers in Psychology, 12, Article 713057. https://doi.org/10.3389/fpsyg.2021.713057

AnF., Yul., XiL.(2022) Relationship between perceived teacher support and learning engagement among adolescents: media-
tion role of technology acceptance and learning motivation. Frontiers in Psychology, 13, Article 992464. https://doi.org/10.3389/
fpsyg.2022.992464

Ariyurek E.A., Yurtseven N. (2024) School engagement and learning responsibility in middle school students. International
Journal of Curriculum and Instructional Studies, 14(2), pp. 220-250. https://doi.org/10.31704/1500085

Bjugstad A., Cardoso J.B., Chen T.A., Brabeck K.M., Borja S. (2023) Exploring social and environmental predictors of school
engagement among first- and second-generation Latino youth: A multidimensional approach. Psychology in the Schools, pp. 1-18.
https://doi.org/10.1002/pits.23119

Bond M., Bedenlier S. (2019) Facilitating student engagement in higher education through educational technology: A narrative
systematic review. International Journal of Educational Technology in Higher Education, 16(1), Article 23.

Christenson S.L., Reschly A.L., Wylie C. (2020) Handbook of Research on Student Engagement. New York: Springer, 840 p.

Dorosheva E.A., Golubev A.M. (2023) Osobennosti izmereniya predraspolozhennosti k skuke: psikhometricheskie svoystva
russkoyazychnoy versii oprosnika BPS [Features of Measuring Boredom Proneness: Psychometric Properties of the Russian Version
of the BPS Questionnaire]. Siberian Journal of Psychology, (87), pp. 68—85. https://doi.org/10.17223/17267080/87/4. (In Russian)

Engels M.C., Phalet K., Gremmen M.C., Dijkstra J.K., Verschueren K. (2020) Adolescents’ engagement trajectories in multi-
cultural classrooms: The role of the classroom context. Journal of Applied Developmental Psychology, 69, Article 101156. https://
doi.org/10.1016/j.appdev.2020.101156

Fomina T.G., Filippova E.V., Morosanova V_I. (2024) Osoznannaya samoregulyatsiya i shkol’naya vovlechennost’ kak resursy
sub”’ektivnogo blagopoluchiya obuchayushchikhsya [Conscious Self-Regulation and School Engagement as Resources of Students’
Subjective Well-Being]. Psychological-Educational Studies, 16(3), pp. 156—173. https://doi.org/10.17759/psyedu.2024160310. (In
Russian)

Fomina T.G., Morosanova V.I. (2022) Shkol’naya vovlechennost’ i samoregulyatsiya uchebnoy deyatel’nosti: vzaimosvyaz’ i
dinamika [School Engagement and Self-Regulation of Learning Activity: Interrelation and Dynamics]. Experimental Psychology,
15(4), pp. 167-180. https://doi.org/10.17759/exppsy.2022150411. (In Russian)

Fomina T.G., Potanina A.M., Bondarenko I.N., Morosanova V.I. (2022) Dinamika shkol’noy vovlechennosti i e¢ vzaimos-
vyaz’ s razvitiem osoznannoy samoregulyatsii u podrostkov [Dynamics of School Engagement and Its Relationship with the De-
velopment of Conscious Self-Regulation in Adolescents]. Experimental Psychology, 15(4), pp. 167—180. https://doi.org/10.17759/
exppsy.2022150411. (In Russian)

Fomina T.G., Potanina A.M., Morosanova V.. (2020) Vzaimosvyaz’ shkol’noy vovlechennosti i samoregulyatsii uchebnoy
deyatel’nosti: sostoyanie problemy i perspektivy issledovaniy v Rossii i za rubezhom [Relationship between School Engagement
and Self-Regulation of Learning Activity: Current State of the Problem and Research Prospects in Russia and Abroad]. RUDN
Journal of Psychology and Pedagogics, 17(3), pp. 390—411. https://doi.org/10.22363/2313-1683-2020-17-3-390-411. (In Russian)

Fraysier K., Reschly A., Appleton J. (2020) Predicting postsecondary enrolment with secondary student engagement data. Jour-
nal of Psychoeducational Assessment, 38, pp. 882—899. https://doi.org/10.1177/0734282920903168

Fraysier K., Reschly A.L. (2022) The role of high school student engagement in postsecondary enrollment. Psychology in the
Schools, 59(11), pp. 2183-2207. https://doi.org/10.1002/pits.22754

33



Predictors of school engagement among older adolescents

Fredricks J.A., Blumenfeld P.C., Paris A.H. (2004) School engagement: Potential of the concept, state of the evidence. Review
of Educational Research, 74(1), pp. 59—-109.

Fredricks J.A., Parr A.K., Amemiya J.L., Wang M.-T., Brauer S. (2019) What matters for urban adolescents’ engage-
ment and disengagement in school: A mixed-methods study. Journal of Adolescent Research, 34(5), pp. 491-527. https://doi.
org/10.1177/0743558419830638

Fredricks J.A., Reschly A.L., Christenson S.L. (eds.) (2019) Handbook of Student Engagement Interventions: Working with
Disengaged Students. San Diego: Academic Press, 410 p. https://doi.org/10.1016/C2016-0-04664-8

Fredricks J.A., Wang M.-T., Schall Linn J., Hofkens T. (2019) Using qualitative methods to develop a multidimensional mea-
sure of student engagement. Learning and Instruction, 66, Article 101-116.

Froiland J.M., Worrell F.C. (2016) Intrinsic motivation, learning goals, engagement, and achievement in a diverse high school.
Psychology in the Schools, 53(3), pp. 321-336. https://doi.org/10.1002/pits.21901

Gan Y., Zhang J., Wu X., Gao J. (2024) Chain mediating effects of student engagement and academic achievement on univer-
sity identification. SAGE Open, 14, Article 21582440241226903. https://doi.org/10.1177/21582440241226903

Gokdag-Baltaoglu M., Giiven M. (2022) Views of prospective teachers on learning responsibility. International Journal of
Contemporary Educational Research, 7(1), pp. 228-239. https://doi.org/10.33200/ijcer.669055

Grant-Smith D., Payne R. (2021) Enacting care-ful engagement in the (post)pandemic care-less university. In: Bozkurt A. (ed.)
Handbook of Research on Emerging Pedagogies for the Future of Education: Trauma-Informed, Care, and Pandemic Pedagogy.
Hershey, PA: IGI Global, pp. 169—-190.

Heffner A.L., Antaramian S.P. (2016) The role of life satisfaction in predicting student engagement and achievement. Journal
of Happiness Studies, 17(4), pp. 1681-1701. https://doi.org/10.1007/s10902-015-9665-1

Huang C., Yang Y. (2021) Research on the relationships among learning motivation, learning engagement, and learning effec-
tiveness. Educational Review, 5(6), pp. 182—190. https://doi.org/10.26855/er.2021.06.004

Jian-ping G., Roslan S., Geok S.K., Zaremohzzabich Z. (2024) An experimental study on the impact of positive education on
school engagement and psychological well-being among boarding school students in China. Journal of Ecohumanism, 3(8). https://
doi.org/10.62754/joe.v3i8.5227

Katsantonis I. (2024) I belong; hence, I engage? A cohort study of transitions between school engagement classes and academic
achievement: The role of relational school climate. The Australian Educational Researcher, 15, pp. 1-22. https://doi.org/10.1007/
$13384-024-00698-0

Kolan H.I. (2020) Lise 6grencilerinin problemli internet kullaniminin grenme sorumlulugunu yordama giicii [The predictive
power of problematic internet use on learning responsibility of high school students]: doctoral thesis, Thesis No: 637910. (In Turk-
ish)

Lawson K.M., Kellerman J.K., Kleiman E.M., Bleidorn W., Hopwood C.J., Robins R.W. (2022) The role of temperament in the
onset of suicidal ideation and behaviors across adolescence: Findings from a 10-year longitudinal study of Mexican-origin youth.
Journal of Personality and Social Psychology, 122, pp. 171-186. https://doi.org/10.1037/pspp0000382

Lemos M.S., Gongalves T., Cadima J. (2020) Examining differential trajectories of engagement over the transition to sec-
ondary school: The role of perceived control. International Journal of Behavioral Development, 44(4), pp. 313-324. https://doi.
org/10.1177/0165025419881743

Lim Y., Lee O. (2017) Relationships between parental maltreatment and adolescents’ school adjustment: mediating roles of
self-esteem and peer attachment. Journal of Child and Family Studies, 26, pp. 393—404. https://doi.org/10.1007/s10826-016-0573-8

Martin A.J. (2007) Examining a multidimensional model of student motivation and engagement using a construct validation
approach. British Journal of Educational Psychology, 77(2), pp. 413—440. https://doi.org/10.1348/000709906X 118036

Merikova M.A. (2025) Osobennosti vozrastnykh izmeneniy akademicheskoy motivatsii podrostkov pri raznykh formakh obu-
cheniya [Age-Related Changes in Academic Motivation of Adolescents under Different Forms of Education]. Bulletin of Practical
Psychology of Education, 22(1), pp. 21-32. https://doi.org/10.17759/bppe.202522010. (In Russian)

Morosanova V.I., Fomina T.G., Filippova E.V. (2025) Osoznannaya samoregulyatsiya, shkol’naya vovlechennost’, kachestvo
prepodavaniya kak resursy sub”ektivnogo blagopoluchiya i uspevaemosti obuchayushchikhsya [Conscious Self-Regulation, School
Engagement, and Teaching Quality as Resources for Students’ Subjective Well-Being and Academic Achievement]. Moscow Uni-
versity Psychology Bulletin, 48(1), pp. 55-77. https://doi.org/10.11621/LPJ-25-03 (In Russian)

Morosanova V.I., Potanina A.S. (2024) Tipologicheskie traektorii shkol’noy vovlechennosti i osobennosti samoregulyatsii po-
drostkov [Typological Trajectories of School Engagement and Features of Adolescents’ Self-Regulation]. Psychological Science
and Education, 29(6), pp. 77-94. (In Russian)

Nevryuev A.N., Sychev O.A., Sarieva I.R. (2022) Svyaz’ otnosheniya k distantsionnomu obucheniyu studentov s otchuzh-
deniem ot ucheby i emotsional’nym vygoraniem [Relationship between Students’ Attitudes towards Distance Learning, Alien-
ation from Studies, and Emotional Burnout]. Psychological Science and Education, 27(1), pp. 136—146. https://doi.org/10.17759/
pse.2022270111. (In Russian)

Reeve J., Tseng C.M. (2011) Agency as a fourth aspect of students’ engagement during learning activities. Contemporary Edu-
cational Psychology, 36(4), pp. 257-267. https://doi.org/10.1016/j.cedpsych.2011.05.002

Santos N.N., Monteiro V., Carvalho C. (2023) Impact of grade retention and school engagement on student intentions to enrol
in higher education in Portugal. European Journal of Education, 58(1), pp. 130—150. https://doi.org/10.1111/ejed.12535

Schaufeli W.B., Martinez [.M., Pinto A.M., Salanova M., Bakker A.B. (2002) Burnout and engagement in university students:
a cross-national study. Journal of Cross-Cultural Psychology, 33(5), pp. 464—481. https://doi.org/10.1177/0022022102033005003

34



A. Turkmenbaeyv et al.

Semenova T. (2020) The role of learners’ motivation in MOOC completion. Open Learning: The Journal of Open, Distance
and e-Learning, pp. 1-15. https://doi.org/10.1080/02680513.2020. 1766434

Sirin S.R., Rogers-Sirin L. (2015) Exploring school engagement of middle-class African American adolescents. Youth & Soci-
ety, 35, pp. 323-340. https://doi.org/10.1177/ 0044118X03255006

Skinner E.A., Pitzer J.R. (2012) Developmental dynamics of student engagement, coping, and everyday resilience. In: Chris-
tenson S.L., Reschly A.L., Wylie C. (eds.). Handbook of Research on Student Engagement. New York: Springer, pp. 21-44. https://
doi.org/10.1007/978-1-4614-2018-7 2

Upadyaya K., Salmela-Aro K. (2013) Development of school engagement in association with academic success and well-being
in varying social contexts. European Psychologist, 18(2), pp. 136—147. https://doi.org/10.1027/1016-9040/a000143

Wang M., Deng X., Du X. (2018) Harsh parenting and academic achievement in Chinese adolescents: Potential mediat-
ing roles of effortful control and classroom engagement. Journal of School Psychology, 67, pp. 16-30. https://doi.org/10.1016/].
jsp.2017.09.002

Wang M.-T., Fredricks J., Ye F., Hotkens T., Linn J.S. (2019) Conceptualization and assessment of adolescents’ engagement
and disengagement in school: A Multidimensional School Engagement Scale. European Journal of Psychological Assessment,
35(4), pp. 592-606. https://doi.org/10.1027/ 1015-5759/a00043

Wang M.-T., Fredricks J.A. (2014) The reciprocal links between school engagement, youth problem behaviors, and school
dropout during adolescence. Child Development, 85(2), pp. 722—737. https://doi.org/10.1111/cdev.12138

Wong Z.Y., Liem G.A.D. (2022) Student engagement: Current state of the construct, conceptual refinement, and future research
directions. Educational Psychology Review, 34, pp. 107—138. https://doi.org/10.1007/s10648-021-09628-3

WuH., LiS., Zheng J., Guo J. (2020) Medical students’ motivation and academic performance: The mediating roles of self-effi-
cacy and learning engagement. Medical Education Online, 25(1), Article 1742964. https://doi.org/10.1080/10872981.2020.1742964

Zhao Y., Zheng Z., Pan C., Zhou L. (2021) Self-esteem and academic engagement among adolescents: A moderated mediation
model. Frontiers in Psychology, 12, Article 690828. https://doi.org/10.3389/fpsyg.2021.690828

Jlureparypa

Afacan Adanir G., Muhametjanova G., Akmatbekova A. Exploring factors influencing students’ behavioral engagement in on-
line learning: Evidence from Kyrgyz-Turkish Manas University // Journal of Legal Education. —2022. — Ne 1. — P. 1-18.

Amerstorfer C. M., Freiin von Miinster-Kistner C. Student perceptions of academic engagement and student-teacher relationships
in problem-based learning // Frontiers in Psychology. —2021. — Nel12. — Article 713057. https://doi.org/10.3389/fpsyg.2021.713057

An F., Yu J., Xi L. Relationship between perceived teacher support and learning engagement among adolescents: mediation
role of technology acceptance and learning motivation // Frontiers in Psychology. — 2022. — Ne 13. — Article 992464. https://doi.
org/10.3389/fpsyg.2022.992464

Ariyurek E. A., Yurtseven N. School engagement and learning responsibility in middle school students // International Journal
of Curriculum and Instructional Studies. —2024. — Ne 2. — P. 220-250. https://doi.org/10.31704/1500085

Bjugstad A., Cardoso J. B., Chen T. A., Brabeck K. M., Borja S. Exploring social and environmental predictors of school
engagement among first- and second-generation Latino youth: A multidimensional approach // Psychology in the Schools. —2023. —
Ne 14.—P. 1-18. https://doi.org/10.1002/pits.23119

Bond M., Bedenlier S. Facilitating student engagement in higher education through educational technology: A narrative system-
atic review // International Journal of Educational Technology in Higher Education. —2019. — Ne 1. — Article 23.

Wang M.-T., Fredricks J., Ye F., Hofkens T., Linn J. S. Conceptualization and assessment of adolescents’ engagement and
disengagement in school: A Multidimensional School Engagement Scale / European Journal of Psychological Assessment. —2019.
—No 4. — P. 592-606. https://doi.org/10.1027/1015-5759/a00043

Wang M.-T., Fredricks J. A. The reciprocal links between school engagement, youth problem behaviors, and school dropout
during adolescence // Child Development. —2014. — Ne 2. — P. 722-737. https://doi.org/10.1111/cdev.12138

Wong Z. Y., Liem G. A. D. Student engagement: Current state of the construct, conceptual refinement, and future research
directions // Educational Psychology Review.—2022. — Ne 34. — P. 107—138. https://doi.org/10.1007/s10648-021-09628-3

Wu H., Li S., Zheng J., Guo J. Medical students’ motivation and academic performance: The mediating roles of self-efficacy
and learning engagement // Medical Education Online. —2020. — Ne 1. — Article 1742964. https://doi.org/10.1080/10872981.2020.
1742964

Gan Y., Zhang J., Wu X., Gao J. Chain mediating effects of student engagement and academic ac Wang M., Deng X., Du X.
Harsh parenting and academic achievement in Chinese adolescents: Potential mediating roles of effortful control and classroom
engagement // Journal of School Psychology. —2018. — Ne 67. — P. 16-30. https://doi.org/10.1016/.jsp.2017.09.002

Gan Y., Zhang J., Wu X., Gao J. Chain mediating effects of student engagement and academic achievement on university iden-
tification // SAGE Open. —2024. — Nel4. Article 21582440241226903. https://doi.org/10.1177/21582440241226903

Gokdag-Baltaoglu M., Giiven M. Views of prospective teachers on learning responsibility // International Journal of Contem-
porary Educational Research. —2022. — Ne 1. — P. 228-239. https://doi.org/10.33200/ijcer.669055

Grant-Smith D., Payne R. Enacting care-ful engagement in the (post)pandemic care-less university // In: Bozkurt A. (ed.)
Handbook of Research on Emerging Pedagogies for the Future of Education: Trauma-Informed, Care, and Pandemic Pedagogy. —
Hershey, PA: IGI Global, 2021. — P.169-190.

35



Predictors of school engagement among older adolescents

Hoporresa E. A., T'omy6eB A. M. OcoOeHHOCTH M3MEpeHHs! NMPEeAPACIIONOKEHHOCTH K CKyKe: ICHXOMETPUYECKHe CBOWCTBA
pycckosi3paHoi Bepcun onpocHuka BPS // Cubupckuii ncuxonocuueckuii scypnan. — 2023. — Ne 87. — C. 68-85. https://doi.
org/10.17223/17267080/87/4

Engels M. C., Phalet K., Gremmen M. C., Dijkstra J. K., Verschueren K. Adolescents’ engagement trajectories in multicultural
classrooms: The role of the classroom context // Journal of Applied Developmental Psychology. —2020. — Ne69. — Article 101156.
https://doi.org/10.1016/j.appdev.2020.101156

Jian-ping G., Roslan S., Geok S. K., Zaremohzzabieh Z. An experimental study on the impact of positive education on school
engagement and psychological well-being among boarding school students in China // Journal of Ecohumanism. — 2024. — Ne 8.
https://doi.org/10.62754/joe.v3i8.5227

Zhao Y., Zheng Z., Pan C., Zhou L. Self-esteem and academic engagement among adolescents: A moderated mediation model
// Frontiers in Psychology. —2021. — Ne 12. — Article 690828. https://doi.org/10.3389/fpsyg.2021.690828

Katsantonis I. I belong; hence, I engage? A cohort study of transitions between school engagement classes and academic
achievement: The role of relational school climate // The Australian Educational Researcher. —2024. — Ne 15. — P. 1-22. https://doi.
org/10.1007/s13384-024-00698-0

Kolan H. I. Lise 6grencilerinin problemli internet kullanimimnin 6grenme sorumlulugunu yordama giicii (The predictive power
of problematic internet use on learning responsibility of high school students): thesis. — Ne 637910. — 2020.

Lawson K. M., Kellerman J. K., Kleiman E. M., Bleidorn W., Hopwood C. J., Robins R. W. The role of temperament in the
onset of suicidal ideation and behaviors across adolescence: Findings from a 10-year longitudinal study of Mexican-origin youth //
Journal of Personality and Social Psychology. —2022. — Ne 122. — P. 171-186. https://doi.org/10.1037/pspp0000382

Lemos M. S., Gongalves T., Cadima J. Examining differential trajectories of engagement over the transition to secondary
school: The role of perceived control // International Journal of Behavioral Development. —2020. — Ne 4. — P. 313-324. https://doi.
org/10.1177/0165025419881743

Lim Y., Lee O. Relationships between parental maltreatment and adolescents’ school adjustment: mediating roles of self-
esteem and peer attachment // Journal of Child and Family Studies. —2017. — Ne 26. — P. 393—404. https://doi.org/10.1007/s10826-
016-0573-8

Martin A. J. Examining a multidimensional model of student motivation and engagement using a construct validation approach
/I British Journal of Educational Psychology.—2007. — Ne 2. — P. 413—440. https://doi.org/10.1348/000709906X 118036

MepukoBa M. A. OcoGeHHOCTH BO3PACTHBIX H3MEHEHNU T aKa[EeMHYECKOM MOTHBALMH IT0JPOCTKOB PH Pa3HbIX (JopMax 00yUdeHHs
/I Becmuux npakmuueckoti ncuxonoeuu oopazoeanus. —2025. — Ne 1. — C. 21-32. https://doi.org/10.17759/bppe.2025220103

Mopocanosa B. U., [Toranuna A. C. Tunonorndeckue TpaeKTOPHUH IIKOIEHOM BOBICUEHHOCTH U OCOOEHHOCTH CaMOPETYIISIIHN
noipocTKoB // [lcuxonoeuueckas nayka u oopazosanue. — 2024, — Ne6. — C. 77-94.

MopocanoBa B. U., ®omuna T. I'., ®uwmnnosa E. B. Oco3nannasi camoperyJsisinusi, NIKOJbHasi BOBJIEYEHHOCTb, Ka4eCTBO
[peroilaBaHusl KaKk pecypchbl CYOBEKTHBHOIO ONaromoiy4yusi W ycreBaeMocTH oOywaroummxcst // Becmuux Mockosckoeo
yuusepcumema. Cepus 14. [lcuxonoeusi. —2025. — Ne 1. — C. 55-77. https://doi.org/10.11621/LPJ-25-03

Hesproe A. H., CerueB O. A., Capuea 1. P. CBs3b OTHOIIEHNS K ANCTAaHIIOHHOMY OOYYEHHIO CTYJICHTOB C OTUYXKJICHHUEM
OT y4eObl M SMONIMOHAIBHBIM BhIrOpanueM // [lcuxonoeuueckas nayka u oopasosanue. — 2022. — Ne 1. — C. 136-146. https://doi.
org/10.17759/pse.2022270111

Reeve J., Tseng C. M. Agency as a fourth aspect of students’ engagement during learning activities // Contemporary Educa-
tional Psychology. —2011. — Ne 4. — P. 257-267. https://doi.org/10.1016/j.cedpsych.2011.05.002

Santos N. N., Monteiro V., Carvalho C. Impact of grade retention and school engagement on student intentions to enrol in
higher education in Portugal // European Journal of Education. —2023. — Ne 1. — P. 130-150. https://doi.org/10.1111/ejed.12535

Schaufeli W. B., Martinez I. M., Pinto A. M., Salanova M., Bakker A. B. Burnout and engagement in university students: a cross-
national study // Journal of Cross-Cultural Psychology.—2002.—Ne 5. — P. 464—481. https://doi.org/10.1177/0022022102033005003

Semenova T. The role of learners’ motivation in MOOC completion / Open Learning: The Journal of Open, Distance and e-
Learning. —2020. — P. 1-15. https://doi.org/10.1080/02680513.2020.1766434

Sirin S. R., Rogers-Sirin L. Exploring school engagement of middle-class African American adolescents // Youth & Society. —
2015. — Ne 35. — P. 323-340. https://doi.org/10.1177/0044118X03255006

Skinner E. A., Pitzer J. R. Developmental dynamics of student engagement, coping, and everyday resilience // In: Christenson
S. L., Reschly A. L., Wylie C. (eds.). Handbook of Research on Student Engagement. — New York: Springer, 2012. — P. 21-44.
https://doi.org/10.1007/978-1-4614-2018-7 2

Upadyaya K., Salmela-Aro K. Development of school engagement in association with academic success and well-being in
varying social contexts // European Psychologist. —2013. — Ne 2. — P. 136—147. https://doi.org/10.1027/1016-9040/a000143

®omuna T. I'., Mopocanosa B. U. llIkonbHas BOBICUYEHHOCTh W CAMOPETYJISIIUS y4eOHOW NESTeIbHOCTH: B3aUMOCBSI3b U
nHamMuKa // Oxenepumenmanvhas ncuxonoeus. — 2022, — Ne 4, — C.167—180. https://doi.org/10.17759/exppsy.2022150411

®omuna T.I'., [Toranuna A. M., bonnapenxo U. H., Mopocanosa B. 1. Jlunamuka mkojibHON BOBJIEYEHHOCTH U €€ B3aUMOCBSI3b
C pa3BUTHEM OCO3HAHHOU CaMOPETYJISLUY Y TIOAPOCTKOB // Dxcnepumenmanvras ncuxonoeust. — 2022, — Ne 4. — C. 167-180. https://
doi.org/10.17759/exppsy.2022150411

®domuna T. I'., [loranuna A. M., MopocanoBa B. 1. B3auMocCBsi3b MIKOJbHOH BOBJICYEHHOCTH U CAMOPETYJISIIIAU YISOHOM
JIESITEIBHOCTH: COCTOSIHME TPOOJEMBbI W TEPCIEKTUBBI HccienoBanuii B Poccum u 3a pybesxxom // Becmuux Poccuiickoeo
yHugepcumema Opyoicovl Hapooos. Cepus: Ilcuxonoeus u nedazoeuxa. —2020. — Ne 3. — C. 390—411. https://doi.org/10.22363/2313-
1683-2020-17-3-390-411

36



A. Turkmenbaeyv et al.

®omuna T. I'., ®umnmosa E. B., Mopocanosa B. M. Oco3Hannasi caMoperyJisiiust ¥ IKOJIbHAsE BOBJIEYEHHOCTh KaK PECypChbl
CyOBEKTUBHOTO Oyaromnoryuusi ooydaromuxcs // [lcuxonozo-neoazocuueckue uccredoganus. — 2024. — Ne 3. — C. 156—173. https://
doi.org/10.17759/psyedu.2024160310

Fraysier K., Reschly A. L. The role of high school student engagement in postsecondary enrollment // Psychology in the
Schools. —2022. — Ne 11. — P. 2183-2207. https://doi.org/10.1002/pits.22754

Fraysier K., Reschly A., Appleton J. Predicting postsecondary enrolment with secondary student engagement data // Journal of
Psychoeducational Assessment. —2020. — Ne 38. — P. 882—899. https://doi.org/10.1177/0734282920903168

Fredricks J. A., Blumenfeld P. C., Paris A. H. School engagement: Potential of the concept, state of the evidence // Review of
Educational Research. —2004. — Ne 1. — P. 59-109.

Fredricks J. A., Parr A. K., Amemiya J. L., Wang M.-T., Brauer S. What matters for urban adolescents’ engagement and
disengagement in school: A mixed-methods study // Journal of Adolescent Research. — 2019. — Ne 5. — P. 491-527. https://doi.
org/10.1177/0743558419830638

Fredricks J. A., Reschly A. L., Christenson S. L. (eds.). Handbook of Student Engagement Interventions: Working with Disen-
gaged Students. — San Diego: Academic Press, 2019. — 410 p. https://doi.org/10.1016/C2016-0-04664-8

Fredricks J. A., Wang M. T., Schall Linn J., Hofkens T. Using qualitative methods to develop a multidimensional measure of
student engagement // Learning and Instruction. —2019. — Ne 66. — P. 101-116.

Froiland J. M., Worrell F. C. Intrinsic motivation, learning goals, engagement, and achievement in a diverse high school // Psy-
chology in the Schools. —2016. — Ne 3. — P. 321-336. https://doi.org/10.1002/pits.21901

Heffner A. L., Antaramian S. P. The role of life satisfaction in predicting student engagement and achievement // Journal of
Happiness Studies. —2016. — Ne 4. — P. 1681-1701. https://doi.org/10.1007/s10902-015-9665-1

Huang C., Yang Y. Research on the relationships among learning motivation, learning engagement, and learning effectiveness
/I Educational Review. —2021. — Ne 6. — P. 182—190. https://doi.org/10.26855/er.2021.06.004

Christenson S. L., Reschly A. L., Wylie C. Handbook of Research on Student Engagement. — New York: Springer, 2020. —
840 p.

Information about authors:

Turkmenbayev Arystanbek Remezanovich (corresponding author) — PhD student at K. Karasaev Bishkek state university
(Bishkek, e-mail: 1429523 @list.ru)

Musayeva Nurgul Kuseinova — candidate of philosophical sciences, associate professor at K. Karasaev Bishkek state university
(Bishkek, e-mail: musaeva_nurqul@mail.ru)

Kenenbayeva Zubaida Toleevna — PhD student at K. Karasaev Bishkek state university (Bishkek, e-mail: kenenbayeva z@mail.ru)

Orozaliev Eric Sadykovich — candidate of philosophical sciences, professor at K. Karasaev Bishkek state university (Bishkek,
e-mail: eorozaliev@bhu.kg)

Aemopnap mypanvt mojiimem:

Typrmenbaes Apvicmanbex Pemesanosuu (koppecnonoenm-asmop) — K. Kapacaee amwvinoazvl Kpipeviz memnexemmik
yHugepcumeminiy PhD doxmopanmot (biwkex k., e-mail: 1429523 @list.ru)

Mycaesa Hypeyno Kyceiinogna — gunocogus avlivimoapuiubiy kanoudamsl, K. Kapacaes amvinoaewl Kvipevis memaekemmik
VHUgepcumeminiy ooyenmi (biwkex k., e-mail: musaeva_nurqul@mail.ru)

Kenenbaesa 3ybatioa Toneesna — K. Kapacaes amvinoaevr Kvipeviz memnexemmix yhusepcumeminiy PhD ooxmopanmuol
(biwxex k., e-mail: kenenbayeva z@mail.ru)

Opo3zanues Dpuk Caodvikosuu — guinocopus eviibimoapsinbly kanoudamsl, K. Kapacaee amvinoaewvl Kpipeviz memnekemmix
VHUgepcumeminiy npogheccopwl (biwkex k., e-mail: eorozaliev@bhu.kg)

Ceedenus 06 asmopax:

Typrmenbaes Apvicmanbex Pemezanosuu (asmop-koppecnondenm) — odoxkmoparwm Kwvipevizckoeo eocydapcmeennozo
yrugepcumema umenu K. Kapacaesa (2. buwikex, e-mail: 1429523 @list.ru)

Mycaesa Hypeynv Kyceiinosa — xanoudam gunocoghckux nayx, ooyenm Kovipevizckoeo cocydapcemeennoeo ynusepcumema
umenu K. Kapacaesa (2. buwex, e-mail: musaeva_nurqul@mail.ru)

Kenenbaesa 3ybaiioa Toneesna — ooxmopanm Kvipevizckoeo cocyoapcmeennozo yhusepcumema umenu K. Kapacaesa
(2. Buwurex, e-mail: kenenbayeva_z@mail.ru)

Opo3zanues Dpux Cadvikosuu — kanouoam gunocopckux Hayk, npogeccop Kvipeviackoeo eocyoapcmeenno2o yHugepcumema
umenu K. Kapacaesa (2. buwrxex, e-mail: eorozaliev@bhu.kg)

Kenin mycmi: 13 maycoim 2025 sncoin
Kabwinoanowr: 22 mamorz 2025 sucwin

37



