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PREDICTION AND EARLY PREVENTION
OF VIOLENCE IN CHILDREN AND ADOLESCENTS

This study addresses the issue of violence among children and adolescents. Its primary goal is to
determine the prevalence of violence in families and educational institutions and to identify the key
psychological and social contributing factors. A questionnaire developed by educational psychologist
T. V. Loginova was used. An anonymous survey involved 94 adolescents aged 13 to 17. Data were pro-
cessed using IBM SPSS Statistics 26 with Fisher’s exact test, Pearson’s chi-squared test, Phi coefficient,
and Cramer’s V. Results revealed a statistically significant correlation between family relationships and
adolescents’ tendency toward violence. Additional factors considered included education level, social
status, and emotional condition. The research integrates quantitative and qualitative methods. Theoreti-
cal significance lies in explaining the influence of family and school on adolescent behavior. The results
are very useful because they may be used in schools, social assistance centers, and programs that teach
parents how to keep their kids from becoming violent. This research adds important information to the
area and encourages the creation of more programs.

Key words: violence prevention, children, adolescents, emotional state, aggressive behavior.
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bararap MeH xxacecnipimaep apacbiHAAfFbl
30PAbIK-30MOBIABIKTbI 60AXKAY XKOHE AAABIH any

ByA fbiAbIMM 3epTTey Gararap MeH XKacecnipiMAep apacbliHAAFbl 30PAbIK-30MObIAbIK, MOCEAECIHE
apHaAfaH. 3epTTeyAiH MakcaTbl — OTOACbIHAAFbI >koHe OiAIM Oepy MeKemMeAepiHAEri 30PAbIKTbIH,
TapaAybIH aHbIKTay YX8HEe OFaH aCcep eTeTiH MCUXOAOTMSAbIK XXOHe BAeYMETTIK (hakTopAapAbl 3epTTey.
3eptTreyae T. B. AorvHoBa @3ipAereH apHambl cayaAHama KOAAaHbIAAbL. CayaaHamara 13—17 >xac
apaAblFbiHAQFbl 94 >kacecnipiM >KacbIpblH TYpA€ KaTbICTbl. MaaimeTrTep IBM SPSS Statistics 26
GarAapAamachl apKbiAbl OHAEAA, [TMPCOHHBIH, XM-KBaApaT kputepuii, Ouiuepain AoA Tecti, Ou xaHe
KpamepaiH V ko3(bdrumeHTTePI KOAAAHBIAABL. 3epTTey HOTMXKEeAepi OTOACBIAbIK, KapbIM-KaTbiHAC
MeH arpeccMBTi MiHE3-KYAbIK, apacbiHAA MaFbiHaAbl GaiiAaHbIC 6ap ekeHiH kepceTTi. CoHaal-ak, HiAiM
AEHreni, aAeyMeTTiK >KaFAalbl >KOHE 3MOLIMOHAAAbI >Kal-KyMi eckepiAAi. 3epTTey CaHABIK, >KoHe
CanaAblK, BAICTEPAI YLWITAaCTblpaAbl. TEOPUSABIK, MaHbI3ABIAbIFbI — KACOCMiPIMAEPAIH MiHE3-KYAKbIHA
oT6aCbl MEH MEKTENTIH 8Cep €Ty MeXaHM3MAEPIH TYCIHAIPY. [MpakTUKaAbIK, MaHbI3SABIAbIFbI aAbIHFaH
AEpeHKTEPAI BiAiM Bepy >koHe dAeYMETTIK CaAaAapAa 30PAbIK-30MObIAbIKTbIH aAAbIH aAy YLIiH KOAAQHY
60AbIN TabbIAAADI.

Ty¥iiH ce3aep: 30PAbIK-30MObIABIKTbIH aAAbIH aAy, GaraAap, >kacecnipiMAep, SMOLMOHAAAbI KYH,
arpeccmBTi MiHE3-KYABIK,
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MpeAunKuMS M paHHSS NpochUAAKTHKA HACUAMS AeTel
M NOAPOCTKOB

HacTosliee nccaepoBaHve NOCBsLLEHO NPOBAEME HACUAMS CPEAM AeTel 1 MOAPOCTKOB. Lleab pa-
60Tbl — OMPEAEAUTb PACMPOCTPAHEHHOCTb HACKAMSI B CEMbE U LIKOAE, BbISIBUTb MCUXOAOTMYECKUE M
coumabHble (hakTopbl, CMOCOOCTBYIOLLME €r0 BOSHMKHOBEHMIO. B MccAeAOBaHMM MCMOAb30BaAaCh aH-
KeTa, pa3paboTaHHas rneaarorom-ncmMxoAorom T. B. AOrmHOBOM. AHOHVMMHDI OMPOC NMPOBEAEH CPEAM
94 noapocTtkoB B Bo3pacte 13-17 aet. Cratrctnueckas o6paboTka AaHHbBIX OCYLLECTBASIAACh C MO-
mMolbto IBM SPSS Statistics 26, npuUMeHIAUCL KpUTepumn Xu-kBaapaT [MnpcoHa, TouHbin TecT Ouuie-
pa, koapduumeHTbl Ou 1 V Kpamepa. Pe3yabTaTbl MOKazaAn CTaTUCTUUECKM 3HAUMMYIO CBS3b MEXAY
XaPaAKTEPOM CEMENHbBIX OTHOLIEHNIA M CKAOHHOCTbIO MOAPOCTKOB K HACMAMIO. Tak>Ke yuTeHbl YpOBeHb
006pa3oBaHns, COLMAAbHBIN CTaTyC M 3MOLMOHAABHOE COCTOSIHME PEeCcroHAEHTOB. MccaepoBaHue co-
yeTaeT KOAMYECTBEHHbIE U KaUeCTBEHHbIE METOAbI. TeopeTnyeckas LLeHHOCTb 3aKAlYaeTcsl B 06bsic-
HEHWW MEXAHW3MOB BAMSIHMS CEMbM W LLKOAbI Ha MOBEAEHMe MOAPOCTKOB. [MpakTnyeckas 3HaUMMOCTb
— B MPVYMEHMMOCTM AQHHBIX AAS MPOMMAAKTUKM HACMAMS B 06pa30BaTeAbHOM U COLMAAbHOM cdepax.

KAtoueBble cAoBa: I'IpOCbl/l/\aKTVIKa HaCNAnA, A€TU, MOAPOCTKN, SMOLUMNOHAAbHOE COCTOSHME, arpec-

CMBHOE noseAaeHume.

Introduction

Child abuse is defined as any behavior directed
toward a child that disrupts their physical or psycho-
logical well-being and poses a threat to their health
and development.

In developed countries, attention to the problem
of child abuse began in the early 1960s. However, at
the theoretical level, the issue had been considered
even earlier. In 1944, Anna Freud wrote:

“It has long been known that a lack of certain
foods, vitamins, etc., in early childhood may not
have immediate harmful effects, but later leads to
physical deficiencies. However, it is not as widely
recognized that the same can occur with a child’s
psychological development. If specific needs are
unmet, long-term psychological impairments may
emerge. These specific needs include personal af-
fection, emotional stability, and continuous educa-
tional influence.”

In 1963-1964, the United States adopted its first
legislation addressing child abuse. According to sta-
tistical studies, approximately 1.5 million children
experience abuse annually in the United States, with
63% being victims of neglect and 43% suffering
from direct violence (Koval, 2014:99).

In Europe (specifically England), nearly 90% of
children are subjected to corporal punishment, with

about 50% of seven-year-olds experiencing severe
physical discipline (Koval, 2014:99).

In Russia, according to statistical data from the
previous year, over 89,000 minors were recognized
as victims of violent crimes, including domestic vio-
lence. Over the past three years, the number of crim-
inal deaths among children increased from 1,600 to
2,100. Approximately 4,900 children suffered from
violent acts committed by their own parents in the
last year (Koval, 2014:99).

In Kazakhstan, a study revealed that over half
(52.7%) of children aged 1-14 were subjected to
psychological or physical punishment by their
parents or other adult household members within
a one-month period. Violence-related disciplin-
ary measures were applied to 55.2% of boys and
49.9% of girls. Psychological aggression affected
47.2% of the children, and about 26.2% were sub-
jected to physical force. Severe forms of corporal
punishment (e.g., hitting on the head, ears, or face,
or frequent beatings) were practically nonexis-
tent in the country, affecting only about 1.0% of
children. Meanwhile, 42.7% of girls and 35.5% of
boys were raised without the use of violent meth-
ods. In wealthier households, 42.7% of children
were disciplined without violence, compared to
33.2% in poorer households (Ulttyk Statistika Bju-
rosy, 2015).
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Issues of Violence Among Adolescents

Adolescence is defined as the period from ap-
proximately 11-12 to 14—15 years of age. This stage
is often referred to as a critical or transitional period,
highlighting the challenges inherent to a child’s per-
sonal development (Abramova, 2000:624).

During adolescence, against the backdrop of
age-related developmental characteristics, the fre-
quency of aggressive behaviors related to violence
sharply increases.

Types of emotional abuse include:

* Mockery, the invention of derogatory and of-
fensive nicknames, subjective negative evaluations,
public humiliation, and similar actions;

* Rejection, social isolation, boycotting, ignor-
ing the victim’s attempts at interaction, and devalu-
ation of their emotions and actions.

This form of violence often includes exposing
the victim to ridicule, disclosing embarrassing se-
crets, public shaming, or blackmail involving the
threat of revealing forbidden actions to friends or
adults (Grigorovich, 2014:248).

Verbal forms of aggressive behavior are fre-
quently used by adolescents in interpersonal com-
munication. Not only the child personally but also
their possessions, clothing, hobbies, and close loved
ones often become targets of ridicule or insults.
Such attacks can hurt more profoundly than insults
directed at the individual themselves.

During adolescence, there are clear gender pat-
terns in aggressive behavior. Typically, boys are the
primary organizers of bullying against both boys
and girls, while girls are more likely to target other
girls. When a boy becomes a victim of girls’ aggres-
sion, girls either adopt a neutral position or even
defend the victim. Fundamentally, the motivation
behind bullying is often the desire to assert oneself
and stand out. Rarely is bullying an act of personal
revenge (Jurchenko, 2012:144).

The initiators of peer-directed aggression are
often:

» Active, ambitious adolescents striving for
leadership in the classroom;

» Highly aggressive students selecting a vulner-
able peer for self-affirmation;

» Adolescents seeking to attract peer attention
and become the center of their social group;

* Children raised with an exaggerated sense of
superiority over others;

* Psychopathic personalities incapable of empa-
thy;
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* Maximalists and uncompromising idealists,
typical for many adolescents.

Such aggressors are characterized by:

* High self-esteem and ambition;

* A pathological desire to be the center of atten-
tion at any cost;

e A drive to establish “justice” (Jurchenko,
2012).

Other participants in aggressive acts may be
motivated by different factors:

e Many children conform to group pressure
without critically assessing their actions, experienc-
ing deindividuation and lacking a sense of personal
responsibility, a phenomenon common among ado-
lescents with underdeveloped abstract thinking and
moral reasoning;

* Some join in bullying hoping to gain the ap-
proval of the group leader or teacher;

* Others see bullying as mere entertainment, ig-
noring the victim’s feelings;

* Certain adolescents participate in bullying out
of fear of becoming victims themselves, particularly
those insecure about their status;

* Finally, some children engage in bullying as
a way to compensate for personal insecurities and
failures by exerting power over a weaker peer.

The typical characteristics of victims also de-
serve attention. Victims often possess traits that set
them apart from others, provoking attacks. Common
risk factors include:

* Non-standard or unusual physical appearance
(e.g., scars, atypical skin color, physical deformi-
ties);

* Illnesses with unpleasant symptoms (such as
enuresis or encopresis);

» Shyness, passivity, or inability to defend one-
self;

* Poor hygiene and unkempt appearance;

* Extreme academic performance (either very
poor or exceptionally high);

* Difficulties in interpersonal communication.

Characteristics of Violence Among Adolescents

Violence during adolescence poses particular
risks because such experiences not only disrupt a
young person’s immediate well-being but also have
a long-term negative impact on personality develop-
ment. According to [.A. Baeva and L.A. Gayazova,
violence against adolescents “creates a risk of psy-
chological trauma, leading to barriers in positive de-
velopment, mental health, the satisfaction of basic
needs, and self-actualization” (Baeva, 2012).

Peer violence holds a special place within this
dynamic because peers form a key reference group
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for adolescents: through peer evaluations, adoles-
cents build their self-concepts and develop social in-
teraction skills. It should be noted that peer violence
often becomes a normalized pattern of interaction.

Bullying, according to D. Olweus, is defined as
“deliberate, repeated aggressive behavior based on
an imbalance of social or physical power” (Olweus,
1993).

Adolescent peer interactions are character-
ized by the formation of groups within and beyond
school settings based on shared interests. Within
these groups, adolescents differentiate leaders, grant
privileges, and develop acceptance hierarchies.
Some adolescents become isolated, excluded from
any group (Bochaver, 2015).

As noted by L.V. Dubrovina, belonging to a
group increases adolescents’ self-confidence and
provides additional opportunities for self-affirma-
tion. However, conflicts between groups can either
be covert or overtly hostile (Grebenkin, 1995:218).

Peer interpersonal dynamics often give rise to
various forms of violence, resulting in the phenom-
enon of victimization.

According to I.A. Furmanov, victimization re-
fers to the process or outcome of becoming a victim
of violence (Furmanov, 2007:480).

The victimization process involves interactions
between an aggressor (the perpetrator) and a victim
(the target of aggression). Furmanov, citing foreign
researchers A. Bandura and R. Walters, notes that
the roles of aggressor and victim can change rapidly
and interchangeably (Furmanov, 2007:480).

D. Olweus further identified two subtypes of
victims: “passive” and “provocative.” Regardless of
subtype, victims are often seen as “social outsiders.”

Typically, “passive victims™ are quiet, submis-
sive, fearful children with low self-esteem, a lack of
perceived attractiveness, physical weakness relative
to peers, and a tendency to withdraw or cry when
attacked. They tend to be socially isolated, having
few friends or acquaintances, and are often labeled
as individualists, outsiders, or eccentrics (Olweus,
1993).

“Provocative victims” may exhibit a com-
bination of fearfulness and aggressive behavior,
sometimes displaying traits similar to those of ag-
gressors. These adolescents are impulsive, easily
wounded, and prone to provoking aggression, while
simultaneously bullying others who are weaker than
themselves. Their behavior illustrates the difficulty
of drawing a clear line between typical aggressors
and victims (Olweus, 1993).

According to [.V. Dubrovina, during adoles-
cence, males are more likely to act as aggressors.
They often resist both peers and adults, exhibit
impulsivity, dominance, and a preference for sup-
pression and violence as the primary methods
of conflict resolution, including psychological
violence. Aggressors are characterized by a low
threshold for frustration, poor emotional regula-
tion during states of passion, demonstrative be-
havior, and provocativeness. Importantly, they
tend to be physically stronger than their class-
mates, particularly those they target as victims
(Grebenkin, 1995:218).

Researchers 1.B. Stepanova and T.M. Yavchu-
novskaya conducted a study on school violence,
finding that:

* 51.6% of adolescents described their class at-
mosphere as friendly and supportive,

* 42% characterized it as divided into cliques
with limited interaction,

* 6.4% rated it as conflict-ridden.

When assessing their social standing among
classmates:

* 18.7% identified as leaders,

* 70.6% reported limited interaction but no hos-
tility,

* 10. 7% experienced active rejection or nega-
tive treatment from the majority.

Thus, approximately one in ten adolescents ex-
perienced some form of peer-perpetrated bullying
(Stepanova, 2011).

Further studies by I.A. Furmanov, L.I. Demen-
tiy, and V.E. Kupchenko across Russia and Belarus
confirmed the existence of systematic physical and
psychological violence among schoolchildren, re-
gardless of cultural differences.

Patterns of victimization identified include:

* Random model: incidents of violence occur
sporadically without structure;

* Victim-focused model: violence is directed by
a group of aggressors against a specific victim;

» Aggressor-focused model: violence is instigat-
ed by a specific aggressor toward multiple victims;

* Combined victim/aggressor model: weaker
victims become aggressors toward even more vul-
nerable peers;

* Hierarchical model: victims and aggressors ex-
ist at multiple levels, with long chains of aggression;

* Dominant model: a few aggressive students
victimize nearly all less aggressive peers;

» Unexpected model: victims retaliate against
their aggressors;
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* Subgroup model: violence occurs within friend-
ship-based peer groups (Furmanov et al., 2015).

Physical victimization typically involves beat-
ing, kicking, and other acts causing physical harm;
verbal victimization includes threats, name-calling,
and insults; social victimization involves deliberate
exclusion, reputation damage, and emotional ma-
nipulation (Furmanov et al., 2015).

According to Stepanova and Yavchunovskaya,
gossip, cruel jokes, and slander constitute the most
common forms of social victimization among ado-
lescents. Their research also suggests that Russian
adolescents exhibit more direct forms of social ma-
nipulation compared to Belarusian peers (Furmanov
et al., 2015).

Despite the prevalence of school violence, vic-
tims rarely report incidents. According to Stepanova
and Yavchunovskaya, only about 10% of adoles-
cents inform their parents, and only 5% report to
teachers, school administrators, or psychologists.
Most attempt to handle the situation independently
(Stepanova, 2011).

[.V. Dubrovina observed that peer-perpetrated
violence leads to depression, reduced motivation,
eating disorders, phobias, and, in extreme cases, sui-
cidal behavior. These issues contribute to academic
decline, withdrawal, absenteeism, and antisocial be-
havior (Grebenkin, 1995).

A.A. Bochaver and colleagues (2015) empha-
sized that bullying is often perceived as a “normal”
part of adolescent socialization, downplaying its de-
structive psychological impact. However, growing
attention to the link between bullying and suicide
risk is shifting societal perspectives on the serious-
ness of the issue (Bochaver et al., 2015:146—154).

Sexual characteristics

Boy -
a8% Girl

52%

Materials and methods

For the purpose of this research, a questionnaire
developed by educational psychologist Tatyana
Viktorovna Loginova (InfoLesson — an educational
online platform) was used.

The questionnaire was designed to assess in-
stances of violence against children and adolescents
and to identify the factors influencing the perception
of violence by different social groups.

The research was done with adolescents be-
tween the ages of 13 and 17.

The goal of this questionnaire was to find out
how often violence is in families and schools and to
rate how bad it is.

It included both closed and open-ended ques-
tions, which let researchers gather both quantita-
tive and qualitative data to look at the issue in more
depth.

IBM SPSS STATISTICS 26 software was used
to process the data.

Using this application made guarantee that the
statistical analysis was accurate and helped find im-
portant patterns and variables that affect levels of
violence.

The study looked at a number of demographic
and social factors, including age, gender, socioeco-
nomic standing, and how people interacted with
their surroundings.

There were 94 people that answered the poll.

There were 52% females and 48% boys in the
group.The respondents’ ages ranged from 13 to 17,
with the largest group (23%) being 17 years old
(17% aged 13, 21% aged 14, 18% aged 15, and 21%
aged 16), as shown in Figure 1.

Age characteristics

17 13

14

16 21%

21%

15

18%

13 =14 ulj5-nmll6 =17

Figure 1 — Percentage Distribution of Respondents by Gender and Age
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Since the collected survey data were qualitative,
statistical methods such as the Fisher Exact Test and
Pearson’s Chi-square Test were used.

Further, when the null hypothesis was rejected,
Phi or Cramér’s V coefficients were calculated to
determine the strength of association between two
or more variables.

Results and discussion

The survey contained a series of questions.

Table 1 presents only those cases where the null
hypothesis was rejected; in all other cases, the null
hypotheses were accepted.

For correlation tables where the null hypoth-
esis was rejected, the Fisher Exact Test was ap-
plied.

In Correlation Table 1, the p-value was less than
0.001, and Cramér’s V was 0.408.

Table 1 — Results of Survey Data Analysis Using SPSS

In Correlation Table 2, the p-value was also less
than 0.001, and Cramér’s V was 0.509.

In Correlation Table 3, the p-value was again
less than 0.001, and Cramér’s V was 0.506.

Similar significance was observed across the re-
maining tables.

Now, let us examine the key findings from the
correlation analysis:

Correlation Table 1

The Chi-square test revealed a statistically sig-
nificant relationship between the evaluation of fam-
ily relationships and the disciplinary methods used
by parents.

The more harmonious the family environment,
the more parents used explanatory, praise-based,
and motivational methods.

Conversely, families characterized by conflict
demonstrated a higher use of yelling, threats, and
corporal punishment.

N . Chi-square or Fisher’s
No. Combination of Variables Exact Test (p-value)
| How do you assess relationships in your family? * What disciplinary methods do your <0.001
parents use most often? P '
) How do you assess relationships in your family? * What types of punishments are used <0.001
against you? p=u
3 | How do you assess relationships in your family? * Do you believe you are punished fairly? p <0.001
4 How do you assess relationships in your family? * What are the most common reasons for <0.001
your punishments? p=o
5 Have there been instances where teachers insulted or humiliated students? * Do you consider ~0.018
it discipline or violence? p=o
How do you feel at school? * Have there been instances where teachers insulted or
6 . p <0.001
humiliated students?
7 How do you feel at school? * Have you experienced bullying, ridicule, or humiliation from <0.001
peers? p=
8 |How do you feel at school? * Have you ever been extorted at school? p <0.001
9 Do you believe there are students in your class who need support and protection? * How do <0.001
teachers respond when students bully each other? p=
Specifically: e In families with occasional conflicts,

* In harmonious families (“Calm and friendly”),
explanatory methods (60%), praise (81.3%), and
promised rewards (81.8%) predominated. Punitive
measures were rare.

* In strained but non-conflictual families, yelling and
threats were more common (42.1% and 16.7% respec-
tively), with fewer positive reinforcement strategies.

both positive and negative methods were used
equally.

* In families with constant conflicts, negative
disciplinary practices such as yelling and corporal
punishment predominated.

Cramér’s V value of 0.408 indicates a moderate
association.
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Table 2 — Strength of Association Between Variables (SPSS Results)

No. | Combination of Variables Stren(gctila(:[flgs,zo‘siation Significance
1 | Family relationships * Disciplinary methods 0.408 p <0.001
2 | Family relationships * Types of punishment 0.509 p <0.001
3 | Family relationships * Perceived fairness of punishments 0.506 p <0.001
4 | Family relationships * Reasons for punishments 0.489 p <0.001
5 | Instances of teacher humiliation * Perception of action (discipline vs. violence) 0.316 p=0.018
6 | School well-being * Instances of teacher humiliation 0.441 p <0.001
7 | School well-being * Instances of peer humiliation 0.345 p <0.001
8 | School well-being * Experiences of extortion 0.573 p <0.001
9 | Presence of students in need * Teachers’ responses to bullying 0.462 p <0.001

Correlation Table 2

The Chi-square test demonstrated a statistically
significant relationship between the evaluation of
family relationships and the types of punishments
applied.

Specifically:

* In families with harmonious relationships,
the majority of children reported no punishment
(89.7%), and instances of moral punishment were
rare, with almost no cases of physical punishment.

e In strained but non-conflictual families, both
moral (33.3%) and physical punishments (40%)
were frequently used, with combined punishments
(21.7%) also appearing; no cases of “no punish-
ment” were recorded.

e In families with occasional conflicts, there
was a high rate of both moral (44.4%) and physical
(40%) punishments, with combined punishments
(52.2%) being common.

* In families with constant conflicts, combined
punishments (26.1%) dominated, with no instances
of moral punishment alone.

Thus, the strength of the association indicates a
moderate and clear relationship between the family
atmosphere and the type of punishment applied.

Correlation Table 3

The Chi-square test showed a high statistical
significance (p < 0.001) between the assessment of
family relationships and children’s perception of
punishment fairness.

Findings:

* In calm and friendly families, the overwhelm-
ing majority (96.8%) considered punishments to be
fair.

* In strained but non-conflictual families, per-
ceptions were more mixed: 29.4% viewed punish-
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ments as fair, while 50% considered them consis-
tently unfair.

¢ In families with occasional conflicts, the per-
ception of fairness was slightly more positive, but
conflict still influenced fairness perceptions.

* In families with constant conflicts, 50% of the
children regarded punishments as always unfair.

Thus, a moderate association was found between
the harmony of family relationships and children’s
perception of the fairness of disciplinary actions.

Correlation Table 4

Analysis of reasons for punishment showed:

¢ In calm families, punishments were primarily
related to “bad behavior” (94.1%).

* In strained families, punishments were more
often connected to “bad behavior” and “poor aca-
demic performance”.

* In families with occasional conflicts, punish-
ments were distributed across multiple reasons: bad
behavior, poor grades, truancy, and failure to do
household chores.

 In families with constant conflict, reasons for
punishment were more randomly distributed.

This confirms a moderate association between
the type of family environment and the primary rea-
sons for punishment.

Correlation Table 5

The Chi-square test showed significant differ-
ences in perceptions of teacher behavior (p < 0.05).

* Most respondents (63.6%) reported that in-
stances of humiliation by teachers “never occurred.”

* However, about 30% indicated that such inci-
dents occurred “sometimes.”

Students interpreted these situations differently:

» Some viewed teachers’ actions as disciplinary,

* Others perceived them as violence.
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Thus, even though majorities perceived no in-
cidents, a significant minority experienced or wit-
nessed teacher-perpetrated violence, and interpreta-
tions varied across students.

Correlation Table 6

The Chi-square results (p < 0.001) revealed a
significant association between students’ feelings at
school and the occurrence of humiliating behavior
from teachers.

Findings:

* In classrooms where teachers “frequently”
or “very frequently” humiliated students, students
were significantly more likely to report feeling
“bad” at school.

» Conversely, in classrooms where such behav-
iors were “never” or only “rarely” observed, stu-
dents more often reported feeling “good” or “very
good” at school.

This indicates that teacher-perpetrated humili-
ation has a strongly negative impact on students’
overall well-being and perception of the school en-
vironment.

Correlation Table 7

The Chi-square test (p < 0.001) confirmed a sig-
nificant relationship between students’ well-being at
school and experiences of peer humiliation.

Findings:

» Students who frequently or very frequently
experienced bullying or humiliation by peers were
much more likely to report feeling “bad” at school.

* Students who experienced such incidents rare-
ly or never generally felt “good” or “very good” at
school.

Thus, peer bullying substantially deteriorates
students’ psychological states and their overall sat-
isfaction with school.

Correlation Table 8

The Chi-square test (p < 0.001) also identified a
significant association between students’ feelings at
school and experiences of extortion.

Findings:

* Students who had been subjected to extortion
at school reported significantly poorer well-being.

* Those who had never been extorted were much
more likely to describe their feelings about school
as “good” or “very good.”

This highlights that experiences of extortion
contribute heavily to psychological distress among
students and emphasize the necessity of anti-extor-
tion measures in schools.

Correlation Table 9

The Chi-square results (p < 0.001) confirmed a
significant association between the perceived pres-

ence of students needing support and teachers’ re-
sponses to bullying incidents.

Findings:

* In classes where more students were perceived
as needing help, teachers were more likely to ignore
bullying incidents or pretend not to notice.

» Conversely, in classes where fewer students
were seen as needing support, teachers were more
proactive in addressing bullying.

Thus, an alarming trend was identified: the
greater the need for support among students, the
more teachers tended to overlook bullying.

This finding points to a critical need for targeted
interventions and increased teacher accountability.

Practical Recommendations for Prevention

Primary Prevention

School Measures

1. Creating a Psychologically Safe Environ-
ment:

It is crucial to establish trusting relationships be-
tween teachers and students.

Respect for each student’s rights and dignity
must form the foundation of the school culture.

2. Programs to Stop Bullying: Set up instruc-
tional workshops for the school community to help
them learn how to spot bullying and what happens
when it happens.

3. Giving Social Support: Social professionals
and psychologists should always be there for kids
who are going through hard times.

There should also be special help programs for
kids from families with low incomes.

Family Steps

1. Teach Parents How to Use Positive Disci-
pline: Set up training for parents on how to create
good connections with their kids and motivate them
instead of punishing them.

This will have a good effect on the child’s men-
tal growth.

2. Making the Family Environment Better: En-
courage parents to use good ways to settle disagree-
ments to make family ties better.

To keep a child’s mental health in good shape,
there should be no conflict.

3. Legal Awareness: Make sure that both par-
ents and kids know about the legal safeguards that
are available to them.

Tell them about the laws that are already in
place and the support resources that are available to
stop violence.

Secondary Prevention School Measures

1. Immediate Response to Bullying: An inquiry
must be done right away if bullying is found.
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The sufferer should have psychological help,
and their health should be monitored over time.

2. Dealing with Conflicts: Set up specific pro-
grams to educate kids who are being bullied how to
handle conflicts.

Sessions to modify behavior for offenders might
help keep them from doing it again.

3. Supervision and Monitoring: Set up a mecha-
nism for watching over both instructors and pupils.

These steps make it easier to keep an eye on dis-
cipline and the school’s mental health.

Family Steps

1. Help for Victims: Set up legal and psycholog-
ical help for kids who have been hurt by violence.

This makes them feel better mentally and boosts
their self-esteem.

2. Helping Families Work Out Their Problems:
Give parents and kids psychological treatment to
help them work out their differences and improve
their relationships.

3. Social Services should be involved: Social
professionals should look at the family’s circum-
stances and provide them help when they need it.

As part of long-term assistance, there should
also be rehabilitation programs for kids and their
parents.

Conclusion

The findings of the investigation show clearly
that social, educational, and familial aspects affect
students’ mental health and how they feel about
the school environment as a whole. These results
show that we need to take a broad approach to deal-
ing with problems including bullying, humiliation,
and family fights. First, it was shown that humili-
ating children by teachers had a direct detrimental
impact on their mental health. Students in classes
where this kind of conduct happens more often say
they feel bad and unhappy with their school expe-
rience. This shows how important it is to improve
the ethics of teaching and put in place programs that

help instructors handle tough circumstances better.
Second, peer bullying has a big effect on how kids
feel emotionally. Students who are mistreated a lot
often say that their time at school is “bad” or “unsat-
isfactory.” This shows how important it is to have
organized anti-bullying programs that encourage
children to appreciate and help one other. The state
of the family is also very important for the health of
children. Kids who grow up in households who get
along and use good discipline are less likely to feel
bad and more likely to think that discipline is fair.
On the other hand, kids from households with a lot
of conflict are more likely to be spanked and have
poorer self-esteem. This shows how important it is
to engage with parents to help them understand how
their actions affect their children’s mental growth.
Also, how instructors handle fights amongst stu-
dents is quite important. When instructors don’t do
anything about bullying in the classroom, it becomes
worse, and more children need help. This shows that
instructors need to learn how to deal with conflicts
and stop violence. So, the data shows how impor-
tant it is to make the school a better place to be. Not
only is it important to have anti-bullying initiatives,
but it’s also important to make the school a friendly
place for both teachers and parents.A comprehen-
sive approach based on education, prevention, and
emotional support can significantly improve stu-
dents’ psychological well-being and their overall
school experience.
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