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STRATEGIES AND MOTIVATIONS
OF HIGH SCHOOL STUDENTS IN CAREER CHOICE

Career choice refers to the process of self-determination among high school students regarding their
future professional direction. The issue of professional self-identification and career choice among high
school students remains relevant, as effective career guidance is crucial for ensuring youth employment
and their competitive positioning in the labor market. Various factors influence students’ selection of
specific career paths, highlighting the need for sociological research to identify the primary challenges
in this process. The objective of our study is to determine the strategies and motivations of high school
students in choosing their future careers.

According to sociological research, the most important characteristics of future careers and jobs for
high school students include a high salary, opportunities for self-realization, career growth prospects,
and the availability of numerous job opportunities in the chosen profession. When choosing a future pro-
fession “high wages” is one of the most important motives for students studying in Kazakh and Russian.
While the number of government scholarships is less important for students in specialized schools, it is
crucial for those in general education schools. The majority of high school students have already made
their career choices, indicating that their selection strategies are well-structured. Compared to general
education students, specialized school students are more aware of labor market trends and the demand
for specific professions.

Identifying strategies and motivations for career choice can help educational institutions and admin-
istrators develop effective approaches to assist students in making informed decisions. However, these
motivations may change based on socio-economic conditions.

Key words: high school students, youth, profession, future career choice, motivation, strategy.
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JKoFapbl CbIHbIN OKYLUbIAAPbIHbIH, MAMAHABIK, TAaHAQY
cTpaTrermsinapbl MeH MOTUBTEpI

MamaHabIK, TaHAdy OYA >KOFapbl CbiHbIM OKYLIbIAAPbIHbIH OOAALLAK, XYMbICbIHbIH 6afFbITbiHA
KaTbICTbl ©3iH aHbIKTayblH GiAaipeai. XKorFapbl CbIHbIM OKYLUbIAAPbIHbIH KBCiOM ©3iH-63i aHbIKTaybl
MEH MaMaHAbIK, TaHAQY MOCEAECi ©3eKTIAIriH >xoraaTrnanabl. Cebebi, kacion bGarpapAayAblH TUIMAI
>KY3€ere acybl >KacTapAblH, 60AALLIAK, >)KYMbICKA OPHAAACYbIHbIH, X8HE eHOeK HapbIFbIHAAFbI 6BCEKeAeCTiK
MO3ULMSIAQPbIHBIH,  KeriAl, MaHbI3Abl KepceTkiwTepiHiH, 6ipi  60Abin  Tabbiraabl. COHAbIKTaH,
OKYLUbIAAPAbIH MaMaHABIKTbIH HaKTbl GafFbITTapblH TaHAAyblHA ©CEp eTeTiH TypAi hakTopAapAbl
aHbIKTayFa MyMKIHAIK 6epeTiH 8AeyMEeTTaHYAbIK, 3epTTEYAEP KAXKET. 3epTTeyiMi3AiH MakcaTbl >KOFapbl
CbIHbIM OKYLbIAAPbIHbIH, GOAALLIAK, MAMAHADIK, TAHAAYAAFbl CTPATErnIAApPbl MEH MOTUBTEPIH aHbIKTay.

OAEYMETTaHYAbIK, 3epTTey HOTMXKeCi OOMbIHIIA >OFapbl CbIHbIM OKYLUbIAAPbI YLiH 6GoAaluak,
MaMaHAbIK, MEH >KYMbICTbIH, €H MaHbI3Abl CMMATTaMaAapbl MbiHAAAp: eHOeKaKbIHbIH >KOFapbl AEHreni,
©3iIMAI >Ky3ere acblpyra MYMKIHAIKTIH GOAYbI, MaHCaMTbIK, 6CY MYMKIHAIM, 6YA MamMaHAbIK, 60MbIHLLA
KONTereH >YMbIC OpbIHAAPbIHbIH, 60AYbl. OKbITy TiAi 6GoWblHIWA 60AadllaK, MaMaHAbIK, TaHAAyAad
«eHOEeKaKpbIHbIH, XOFapbl GOAYbl» Kasak, >K8HE OpbIC TIAAE OKMTbIH OKYLIbIAAD YLUIH aca MaHbI3Abl
MOTUMBTEPAIH 6ipi. BiaiM 6epy rpaHTbiHbIH CaHbl apHairbl MEKTErN OKYLIbIAAP YLiH MaHbI3Abl emec
60ACa, >KaArbl GiAiM BepeTiH MeKTen OKyuUIblIAapbl aCa MaHbI3Abl eKeHi aHbIKTaAAbl. XKofapbl CbIHbIN
OKYLLIbIAAPbIHbIH 6acbiM 6eAiri 6oAallak, MamMaHAbIK TapbiHa TaHAQY >KacaFaH. byA, oAapAbIH MaMaHABIK,
TaHAQy CTpaTerusiAapbl HaKTbl KYPbIAFAHbIH KepceTeAi. ApHaribl MEKTENTEPAIH OKYLIbIAAPbI KaArbl
6iAiM GepeTiH MeKTenTepAeri OKYyLLbIAAPMEH CaAbICTbIpFaHAQ eHOEK HapblFbIHAAFbI ©3repicTep >KaHe
6eAriAi 6ip KacinTepre cypaHbIC TypaAbl Hieai.
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MamaHAbIK, TaHAQyAaFbl CTpaTernsiAap MeH MOTMBTEPAI aHbikTay OiAiM Oepy mMekemeAepi meH
GaciublAapbl YLIiH OKYyLIbIAapFa 60AalLakK, MaMaHAbIK, TaHAQY MeH KacCiou wellim Kabbinsay 6ombIHLLA
TUIMAI CTpaTernsiAnapAbl 93ipAeyAe nanAaAbl 60AYbl MyMKiH. AAaiiaa OYA MOTUBTEP SAEYMETTIK-3KOHO-
MMKAAbIK, >KaF AdiiFa GaAaHbICTbI ©3repin OTbIPybl MYMKIH.

TyHiH ce3aep: XKOFapbl CbiHbIM OKYLLbIAAPBI, KacTap, Kacin, 6oAallak, MaMaHAbIK, TaHAQY, MOTUB,
cTparerms.
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Crparerum u MoTuBbl BbiGopa GyAyLueit npodpeccum
LLIKOAbHMKOB CTapLUMX KAACCOB

Bbi6op npodeccun o3HavaeT caMoonpeAeAeHre CTapLIEKAACCHUKOB OTHOCUTEAbHO HarpaBAEHMS]
nx 6yayiuern pabotbl. [MpobAema nMpodeccMoHaAbHOIO CaMOOMPEAEAEHUSI CTAapLIEKAACCHMKOB M Bbl-
6opa npodeccun He TepPSIET CBOEI aKTyaAbHOCTU. DPGPEKTUBHOE OCYLLIECTBAEHHME NPOdECCHOHAABHOM
OpMEHTALMM SIBASIETCSI OAHUM M3 BaXKHENMLLIMX MOKa3aTeAer, 3aA0roM OYAYLLEro TPYAOYCTPOMCTBA MO-
AOAEXM M KOHKYPEHTHbIX MO3WLMIA Ha PbIHKE TPyAd. B CBA3M € 3TMM HEOBXOAMMBI COLIMOAOTMYECKME
MCCAEAOBaHMSI, MO3BOASIIOLLME BbISIBUTb Pa3AMUHble (haKTOpPbl, BAMSIOLIME HA BblOOP LUKOAbHMKAMM
KOHKPETHbIX HanpaBAeHuit npodeccun. Lleab nccaepaoBaHmst: BbIIBUTb CTpaTerim M MOTUBbI CTaplie-
KAQCCHMKOB B Bbibope 6yAyLen npodeccum.

Mo pe3yAbTaTaM COLMOAOrMUYECKOrO UCCAEAOBAHUS HanboAee BaXKHbIMM XapakTepucTukamu Oy-
Ayuieit npogeccun 1 paboTbl AASI CTAPLLEKAACCHUKOB SIBASIOTCS: BbICOKMIA YPOBEHb OMAAThbl TPYAQ,
HaAMuUME BO3MOXHOCTU PeaAmn3oBath ce6sl, BO3MOXHOCTb KapbEPHOr0 POCTa, HaAMUME BOABLIOIO KO-
AMYECTBa pabouMX MECT MO AAHHOW crieumaAbHOCTH. [pu Bbibope Gyaylien npodgeccum no s3biky
00yueHus «BblCOKas 3apaboTHas naaTa» IBASETCS OAHUM U3 BaXKHEMLIMX MOTMBOB AAS y4YalLMXCsl, 06y~
YaIOLLMXCS HA KAa3aXCKOM M PYCCKOM si3blkax. ONpeAeAeHo, UTO KOAMYECTBO 06pa3oBaTeAbHbIX FPAHTOB
He CTOAb BaXXHO AASl LUKOAbHWMKOB CMELMaAM3MPOBAHHbIX LWKOA, @ AASI CTapLUEKAAQCCHUMKOB 00L1e06-
pPa30BaTEAbHON LLIKOAbI — HE MEHee Ba)KHO. BOAbLIMHCTBO CTApLIEKAACCHUKOB Y>KE OMPEeAEAUAUCH CO
csoen byayiuen npodeccreit. 9To nokasblBaeT, UTo MX CTpaTerumn Bbibopa npodeccrumn veTko cgop-
MyAMpOBaHbl. CTaplUeKAACCHUKM CMELMAAM3MPOBAHHDBIX LIKOA AyUlle OCBEAOMAEHbI 06 M3MEHEHUSIX Ha
pbIHKE TPyAQ M CMIPOCE Ha OMpPeAeAeHHble MPOMECcCcHm, Yem LKOAbHMKM 06L,e06pa30BaTEAbHbIX LLKOA.

OnpeaeAeHne cTpaTermin 1 MOTMBOB MPK BbIGOpe Npodeccumn MoxKeT BbiTb MOAE3HbIM AAST OOpa-
30BaTEAbHbIX YUPEXKAEHUIA U PYKOBOAUTEAEN NMPU pa3paboTke 3(PdeKTUBHBIX CTpATernini AAs LUKOAb-
HMKOB Mpu OyAyllero Bbibopa npoeccun u NpuHATUS NPodeccroHaAbHbIx pelueHnin. OAHaKo 3Tu
MOTMBbI MOTYT Pa3AMYATbCS B 3aBUCUMOCTU OT COLIMAAbHO-3KOHOMMUYECKMX 0BCTOSTEALCTB.

KAtoueBble CAOBa: CTapLIEKAACCHUKM, MOAOAEXKb, Npodeccus, Bbibop Gyayliei npogeccunm, Mo-
TUB, CTpaTeruns.

Introduction

Despite the renewed curriculum and estab-
lished connections with higher education institu-
tions, many high school students struggle to link
their studies with future careers. As the labor market
transforms, the connection between education sys-
tems and the job market often remains weak. In this
context, implementing effective measures to help
students choose their future professions becomes es-
sential, as school is where young people make their
first and most important professional decisions.

The world of professions is rapidly changing in
response to societal demands and advancements in
information and communication technologies. Con-
sequently, the traditional approach of choosing a

single profession for a lifetime is no longer relevant
for today’s high school students. A list of previously
unknown professions has emerged (e.g., IT genet-
ics, bioengineering, intelligent design), while tradi-
tional professions (e.g., accounting) are gradually
disappearing or undergoing fundamental transfor-
mations. Given the rise of new professions, young
people must be prepared for the reality that they
may need to change careers multiple times through-
out their lives.

Numerous studies show that the period of pro-
fessional self-determination is a psychologically
challenging time for many students. Young people
view this phase of their lives as difficult, often ex-
periencing anxiety and uncertainty about their fu-
ture. Today, not all high school students are fully
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prepared to make independent career choices. Re-
gardless of their school type or region, students face
significant challenges in this process, underscoring
the importance of studying this issue. Psychologi-
cal well-being and professional confidence are in-
fluenced not only by external factors but also by in-
ternal characteristics and motivations. For instance,
high school students’ cognitive interests, value ori-
entations, awareness of their abilities and potential,
and level of social intelligence all play a crucial role
in their career decision-making.

Literature review

There are several researchers who have contrib-
uted to the study of students’ future career choices.
For example, E.A. Danilova presents research find-
ings on career choice and its motivation among
school graduates. The study involved 10th and 11th
grade students. The survey results indicate that the
career choices of school students are highly indi-
vidualized and based on their personal preferences,
interests, and aptitudes. Sixty percent of the gradu-
ates have chosen their future professions. The dis-
tribution of professions shows that the fields chosen
by today’s adolescents are those characterized by
social interaction and interpersonal communica-
tion (Danilova, 2021). Russian scholars Narbut N.P.
and Trotsuk 1.V, in their work “Life Plans of Rus-
sian Students: Hopes and Fears in the Professional
Field,” examined the life strategies and the profes-
sional and educational trajectories of young people
(Narbut, Trotsuk, 2014). Additionally, A.A. Onip-
ko, in the work “Self-Determination of High School
Students in the Process of Career Choice: A Socio-
logical Analysis,” considers sociological approach-
es to researching the professional self-determination
of high school students (Onipko, 2011).

In Turkey, important decisions, such as choos-
ing a future profession, are influenced by cultural
factors, including family and close social circles.
High school students often lack sufficient and ac-
curate information about themselves and potential
careers, which creates difficulties in career selec-
tion (Kirdok & Harman, 2018). Blazquez C. and
colleagues studied the factors that determine high
school students’ career preferences using a discrete
choice model. The results showed that school type,
gender, academic performance, type of work, and
parents’ education level significantly influence
students’ career choices. However, these factors
may vary depending on the chosen profession and
career field. Additionally, the researchers found
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that gender, academic achievement, school type,
and parental occupation play a crucial role in ca-
reer selection, with clear gender differences. Boys
tend to choose careers in STEM fields, while girls
prefer professions in healthcare, education, and the
humanities (Blazquez et al., 2024).International re-
searchers have also extensively studied students’
career choices, emphasizing the importance of ca-
reer counseling in schools for students preparing to
graduate. Career counseling helps students make
informed decisions about their future professions
by considering their individual abilities (Maree,
2024). In his research, Maree describes the impact
of cultural factors on career choices among youth
in South Africa. In these cultures, girls are often
expected to choose professions related to house-
hold duties, which restricts their ability to select
careers based on their interests and capabilities.
Additionally, gender discrimination and limited
access to education further constrain their career
opportunities (Maree, 2020).

In the United States, school counselors assist
students in selecting their future careers. This prac-
tice originated with the establishment of the Ameri-
can School Counselor Association (ASCA). Ac-
cording to ASCA, school counselors who influence
career choices are qualified educators providing
professional guidance on career selection and de-
velopment (ASCA, 2012). In England, the Careers
Hubs model is being tested as a career guidance sys-
tem in schools. This model helps students choose
their future professions through eight key indica-
tors. Research findings indicate that career guidance
efforts are more effective in hub schools compared
to other schools (Percy & Tanner, 2022). Larran
and Hein conducted a large-scale study to assess the
necessity and significance of school counseling in
Eastern and Southeast Asian countries. The study
revealed similarities in the need for school coun-
selors, emphasizing the importance of professional
training and the necessity of a specialized academic
program for training career guidance professionals
(Larran & Hein, 2024). Nazareno et al. highlighted
the need for a specialized course in schools to help
students make the right career choices. This course
should focus on helping high school students iden-
tify their interests and abilities, guiding them toward
informed career decisions (Nazareno et al., 2021).
Investing in career guidance programs is crucial.
Well-structured and systematic career counseling
helps students make informed career choices based
on their ambitions, interests, and skills. A compre-
hensive study of professions and career-related de-
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cision-making significantly impacts students’ future
employment opportunities and career success (Eu-
ropean Commission, 2021).

Domestic researchers Sadyrova M.S. et al. high-
light various factors that influence young people’s
inability to make the right career choices. Their
study reveals that outdated methods, such as stan-
dardized counseling sessions and psychological
testing, which are still widely used in many schools,
are ineffective for determining high school students’
professional preferences (Sadyrova et al., 2024).
Additionally, there are differences in career pref-
erences between high school students in urban and
rural schools. For example, urban high school stu-
dents actively seek out extracurricular career guid-
ance programs, while rural students are limited to
career guidance activities conducted solely within
their schools (Sarsenova, 2024).

Methods and methodology

In 2023 (January-May), a sociological study
was conducted in the cities of Astana, Almaty, and
Shymbkent, which hold national significance, as well
as in rural areas of the Almaty, Turkistan, West Ka-

zakhstan, Abai, and Pavlodar regions. The study
included both general and specialized educational
institutions. The survey method was employed as
the primary data collection technique, allowing
for the acquisition of objective information on ca-
reer choice strategies. This approach facilitated the
participation of a large number of respondents se-
lected through a sampling process. The sample size
consisted of 1,093 respondents, specifically 16- and
17-year-old high school students. The study utilized
a quota-stratified multi-stage sampling model. The
research objective was to examine the career choice
strategies and motivations of 10th and 11th-grade
students, considering their school type and language
of instruction. The collected data were analyzed us-
ing SPSS 22.0 software.

Results and discussion

Career guidance in schools plays a crucial role
in shaping students’ professional orientations and
preferences. As part of the study, questions were
asked regarding high school students’ career choic-
es and their experiences with career guidance pro-
grams.

Table 1 — Has Career Guidance Been Conducted at Your School in the Last Two Years? (N=1093)

Ne Answer options Frequency indicator With percentage (%)
1 Yes, several times 641 58,6
2 Once or twice 375 343
Never 77 7,0
In total 1093 100%

According to the responses received, career
guidance activities are conducted in most schools
with varying frequency and consistency. A total
of 92.9% of surveyed high school students indi-
cated that career guidance had taken place in their

schools over the past two years. Among them,
58.6% reported attending multiple career guid-
ance sessions. Additionally, a small proportion
of schools (7%) do not conduct career guidance
activities (table 1).

Table 2 — Frequency of Career Guidance Activities by School Type and Language of Instruction, N=1093

No | Has career guidance been conducted by school type by language of instruction
at your school in the last two years? | general education school | specialized school Kazakh Russian
1 | Yes, several times 57.2% 67,5% 58,6% 58,8%
2 | Once or twice 35,0% 29,8% 34,2% 34,4%
3 | Never 7,7% 2,6% 7,2% 6,8%
In total 100% 100% 100% 100%
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No significant statistical differences were found
when comparing the frequency of career guidance
activities across different school types. The overall
rate of career guidance implementation was 92.2%
in general education schools and 97.3% in special-
ized schools. However, the percentage of schools

that do not conduct career guidance activities was
notably higher in general education schools (7.7%)
compared to specialized schools (2.6%). Addition-
ally, no significant differences were observed in the
frequency of career guidance activities based on the
language of instruction (table 2).

Table 3 — Participation in extracurricular career guidance work by school type, N=1093

by school type

Ne What types of career guidance are provided at the school? general education specialized
school school
| Iﬁgefﬁflrllieg 0sfeeasrscig I':lnd viewing of University presentations, videos, films about 24.6% 24.5%
2 Individual consultation 18,4% 21,9%
3 Psychological testing 19,7% 24,5%
4 Testing to determine professional preferences 20,2% 27,2%
5 Meetings, events in Kazakhstan colleges 10,5% 7,3%
6 Fairs, meetings with representatives of foreign universities 6,7% 6,0%
7 Events, meetings with students of Kazakhstan universities 8,1% 7,9%
8 Thematic events related to economics or specific professional fields 3,8% 1,2%
9 I did not participate in extracurricular career guidance 40,0% 36,0%

" Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

The analysis of responses regarding participa-
tion in extracurricular career guidance activities
revealed that students from different school types
choose various methods and formats. Among the
most frequently used approaches, the top three in-
clude. Watching university presentations, video
clips, and self-directed exploration, which is a popu-
lar method among both general education (24.6%)
and specialized school students (24.5%). At first,
career preference tests rank second. 27.2% of spe-
cialized school students took a career preference
test, compared to only 20.2% of general education
school students. This suggests that this type of ca-
reer guidance is more commonly conducted in spe-
cialized schools than in general education schools.
Second, psychological testing is the third most com-
mon method. 19.7% of general education school
students used psychological testing, while the share
among specialized school students was 24.5%.
Third, some students reported not participating in
any career guidance activities. Specifically, 40.0%
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of general education school students and 36.0% of
specialized school students never attended exter-
nal career guidance organizations. Thematic events
related to economics or specific professional fields
were found to be less popular among specialized
school students compared to those in general educa-
tion schools. Only 1.2% of specialized school stu-
dents had participated in such events in the past two
years, whereas the percentage among general edu-
cation school students was slightly higher at 3.8%
(table 3).

A comparative analysis by school type revealed
differences in students’ independent access to ca-
reer guidance services. Students from specialized
schools were significantly more likely than those
from general education schools to utilize career
preference tests, psychological testing, and individ-
ual counseling services.

Next, by asking the question, “Which profes-
sional field do you choose?”, we aimed to identify
students’ preferred career paths.
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Table 4 — Preferred Career Fields, N=1093

Ne Which professional field do you choose? with percentage (%)
1 Natural Sciences 32,2

2 Social and Humanitarian Sciences 23,5

3 Information Technology 17,3

4 Technical Sciences 16,6

5 Foreign Languages 16,3

6 Arts 12,6

7 Law 10,3

8 Economic Sciences 9,8

* Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

The ranking of responses indicates that natural
sciences (32.2%), social and humanitarian sciences
(23.5%), and information technology (17.3%) are
the most preferred fields among general education
students. One in three students wishes to pursue
education in natural sciences, one in four in social
and humanitarian sciences, and one in five priori-
tizes information technology. A decline in interest
in law and economic sciences has been observed,
with only 9.8% of surveyed high school students
indicating a preference for careers in economics.
Similarly, the arts sector is not a major priority,
with only 12.6% of students expressing interest in
this field.

Additionally, compared to students in general
education schools, those in specialized schools are
more informed about labor market changes and
demand for professions (45.7% vs. 37.7%, respec-
tively). Specialized school students also rely less
on advice from parents, relatives, and friends when
choosing a future profession (29.8% vs. 37.4%, re-
spectively) (Table 4).

By school type, students from both general
education schools (32.3%) and specialized schools
(31.8%) show a strong preference for natural sci-
ences. The next most selected field is social and
humanitarian sciences, with 23.1% of general edu-

Table 5 — Motivations for Choosing a Future Profession, N=1093

cation students and 25.8% of specialized school stu-
dents choosing this area.

The ranking of career field choices among stu-
dents studying in Kazakh shows a preference for nat-
ural sciences (33.8%), technical sciences (20.8%),
and social and humanitarian sciences (19.8%).
Among Russian-speaking high school students, the
most preferred fields are natural sciences (30.4%),
social and humanitarian sciences (28.0%), and for-
eign languages (19.9%). By language of instruction,
both Kazakh-speaking (33.7%) and Russian-speak-
ing (30.4%) students prioritize natural sciences.
However, technical sciences are chosen by 20.8%
of Kazakh-speaking students, while only 11.5% of
Russian-speaking students prefer this field. Con-
versely, 28.0% of Russian-speaking students opt for
social and humanitarian sciences, compared to only
19.8% of Kazakh-speaking students.

Regarding motivations for career choice, high
school students value the significance of the pro-
fession, job type, and employment opportunities.
To assess this, students were asked to rank 15 re-
sponse options on a “level of importance” scale in
response to the question: “What is important to you
when evaluating a future profession or job type?”
The responses were ranked based on their degree of
importance.

What is important to you when evaluating
a future profession or job type?

very important | not very important | not important

1 High salary 89,6% 6,2% 4,2%
2 Opportunity to work independently 81,7% 13,1% 5.2%
3 Career growth opportunities 80,5% 11,3% 8,1%
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Continuation of the table

Ne What;zﬁfsg::;ets:i}; (1)1110‘:?:;)1 tey‘;l;l ating very important | not very important | not important
4 Highly qualified profession, job 74,4% 20,8% 4,8%
5 Availability of many job opportunities in this field 67,7% 22,9% 9,4%
6 Affordable tuition fees for the family 64,7% 20,1% 15,2%
7 Possibility of additional income sources 64,7% 17,6% 17,7%
3 Avallabllhty of numerous educational grants for this 60.8% 21.7% 17.5%

profession
9 Opportunity to establish beneficial connections 60,8% 23,2% 16,0%

10 | Family’s ability to support future career 59,9% 25,2% 22,0%
11 | Socially significant profession 59,0% 25,5% 15,5%
12 Parents’ preference 56,7% 19,9% 23,3%
13 | Opportunity to manage and lead 55,3% 26,3 18,5
14 | High social status in society 49,0 28,1 22,9
15 | Ability to study in the home region or city 45,0 26,1 28,9

* Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

According to the study results, the top five fac-
tors that respondents consider very important are:
high salary (89.6%), opportunities for self-real-
ization (81.7%), opportunities for career growth
(80.5%), a highly qualified profession (74.4%), and
high demand for jobs in this specialty (67.7%). As
we can see, material factors are the primary motiva-
tion for high school students when choosing a future
profession.

The following five important parameters are:
affordable tuition fees for the family — 64.7%, ad-
ditional income — 64.7%, availability of educational

grants in this specialty — 60.8%, effective connec-
tions — 60.8%, and family support for a future career
-59.9%.

The last five important characteristics of the
chosen future profession and type of activity are: so-
cially significant activity — 59.0%; parental prefer-
ence — 56.7%; management opportunities — 55.3%;
high status in society — 49.0%; and obtaining an ed-
ucation in the region and city of residence — 45.0%.
As you can see, motives such as social status, ca-
reer, and the preferences of society and family are
prominent (Table 5).

Table 6 — Motives for choosing a future profession by school type, N=1093

o very important not very important not important
What is important to you when | | |
Ne | assessing the future profession, type of | ENCra specialized genera specialized genera specialized

activity ? education school education school education school

school school school
1 | High wages 89,7% 88,7% 6,4% 5,3% 3,9% 6,0%
2 | The ability to work independently 81,0% 86,1% 13,6% 9,9% 5,4% 4,0%
3 | Career opportunities 80,4% 81,5% 11,4% 11,3% 8,2% 7,3%
4 | Highly qualified profession, job 75.2% 69,5% 20,4% 23.2% 4,5% 7,3%
5 ‘;)iffjﬁ;l‘ty of many jobs in this 69,3% 57,6% 22,1% 27.8% 8,6% 14,6%
6 | Affordable tuition for the family 66,5% 53,6% 20,1% 20,5% 13,5% 25,8%
7 izlxlxéillllillalhty of an additional source of 65.8% 57.6% 17.0% 21.2% 17.2% 212%
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Continuation of the table

o very important not very important not important
What is important to you when " " |
Ne | assessing the future profession, type of | ESNCTA | opiafipeq | EENCTA specialized | 52 specialized
activity ? education school education school education school
school school school
3 The avgllabﬂlty of many educational 62.0% 53.6% 212% 24.5% 16.8% 21.9%
grants in this field
9 The ab11'1ty to establish effective 62.2% 51.7% 22.2% 20.8% 15.6% 18.5%
connections
10 I;:jfmﬂy s ability to help with a future | =5, 44,4% 24,3% 30,5% 21,4% 25,2%
11 | Type of socially significant activity 58,7% 60,9% 25,7% 24,5% 15,6% 14,6%
12 | Parental preferences 58,0% 49,0% 20,0% 19,9% 22,1% 31,1%
13 | Allows you to manage 55,2% 55,6% 25,6% 30,5% 19,2% 13,9%
14 | Gives a high status in society 48,2% 54,3% 29,0% 22,5% 22,8% 23.2%
Studying at higher education institutions
15 |located in their region or city of 46,8% 33,8% 26,5% 23,2% 26,6% 43,0%
residence

* Note. Since respondents were given the opportunity to mark more than one answer option, the overall response rate exceeds 100 %

If we rank the motives by importance, three pri-
mary factors were identified in choosing a future
profession. For both general and special school stu-
dents, the main factors are career opportunities, high
wages, and the ability to work independently. The
second most important factors are a highly quali-
fied profession, the availability of many jobs in this
field, and affordable tuition fees for families. The
next three factors are the availability of an addition-
al source of income (65.8% / 57.6%), the availabil-
ity of many educational grants in this field (62.0%
/ 53.6%), and the ability to establish effective con-
nections (62.2% / 51.7%).

Regarding the importance of affordable tuition
fees for families, 66.5% of general school students
rated it as “very important”, compared to 53.6% of
special school students. When analyzing the “not
important” motives, significant differences were ob-
served by school type. For instance, the motive of
“affordable tuition for the family” is not very impor-
tant for 25.8% of special school students, while only
13.5% of general education students share this view.
Therefore, for general school students, the amount
of tuition fees is more significant for their parents
than it is for special school students.

The large number of educational grants for the
chosen specialty is deemed “very important” by
62.0% of general school students, while for special
school students, this figure is 53.6%. Among those
who consider it “not important”, 21.9% of special

school students do so, compared to 16.8% of gen-
eral school students. While the majority of special
school students (43.0%) believe that studying at
higher education institutions located in their region
or city of residence is not an important motive, this
figure is significantly lower for general school stu-
dents (26.6%). General school students are more
likely to plan to study at a higher education institu-
tion located in their city of residence (Table 6).

In the analysis of the data obtained, the most im-
portant motive for choosing a future specialty based
on the language of instruction is “high salary” for
students studying in Kazakh (89.8%) and Russian
(89.3%). In second place is “career growth opportu-
nities” for students studying in Kazakh (80.2%) and
Russian (81.0%).

The motive of having many job prospects in
the chosen specialty is very important for 72.0% of
students studying in Kazakh, while this percentage
is lower for students studying in Russian (62.6%).
This motive is not important for 7.4% of students
studying in Russian, while 11.1% of students study-
ing in Kazakh indicated that it is not important. This
suggests that for high school students studying in
Kazakh, having job opportunities in their chosen
specialty is a more significant motive than for those
studying in Russian. For students in Kazakh-lan-
guage schools (49.8%), the opportunity to receive
an education in the city or region where they live is
important. The availability of educational grants as
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a factor in choosing a future profession is more sig-
nificant for high school students studying in Kazakh
(64.4%) than for those studying in Russian (56.5%).

To determine how many high school students
intend to become state education grant holders,
the question “Do you make efforts to receive a
state education grant?” was asked. More than

half of the respondents (61.7%) indicated that
they are making efforts to become state education
grant holders. While 4.7% of high school students
stated that they study in a paid department, 3.2%
of respondents expressed that they do not expect
to receive a state education grant, as they plan to
study abroad.

Table 7 — Intention to become a holder of a state educational grant, N=1093

. by school type by language of instruction
Do you make efforts to receive a state - — - —
Ne education grant? general education specialized general education specialized
school school school school
| Iam dgmg my best‘t(? become a state 62.2% 58.3% 65.9% 56.5%
education grant recipient
2 | Yes, I am trying, but it is not important to me, 12,5% 18,5% 12,1% 14,9%
Yes, but I don’t think becoming a state
3 | education grant recipient based on my 10,6% 9,3% 8,6% 12,7%
performance
4 | No, I’'m not making the necessary effort 6,8% 4,0% 6,0% 6,8%
5 | No, [don't need a grant, 4,6% 5,3% 3,7% 5,8%
study in a fee-paying department
6 | No, because I am going to study abroad 3,0% 4,6% 3,2% 3,2%
No, b'ecause I have no plans to continue 0.3% 0.0% 0.5% 0.0%
studying further
In total 100,0% 100,0% 100,0% 100,0%
Now, when analyzing the data by school type Conclusion

and language of instruction, the proportion of high
school students in general education schools who
answered, “I am doing my best to become a state
education grant recipient” (62.2%) is significant-
ly higher than that of students in special schools
(58.3%). While 18.5% of special school students
responded, “Yes, I am trying, but it is not impor-
tant to me,” only 12.5% of general school students
provided the same response. Additionally, 5.3% of
general school students and 4.6% of special school
students noted that they study in a fee-paying de-
partment. For general school students, becoming a
state education grant recipient is important.

Winning a state education grant is much more
important for students in Kazakh-language schools
(65.9%) than for those in Russian-language schools
(56.5%). Furthermore, 12.7% of Russian-language
students and 8.6% of Kazakh-language students ad-
mitted that they are not confident in their chances of
becoming a state education grant recipient based on
their performance (Table 7).
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The analysis of the results made it possible to
identify the following groups of motives influencing
high school students’ choice of future professions.

Material Motives. One of the main motives is
the pursuit of a good salary and financial stability.
Many high school students strive to choose a profes-
sion that ensures a decent standard of living, meets
their needs, and provides financial security for the
future. According to the study, the majority of high
school students (89.6%) consider a high salary to be
an important factor when selecting a profession. In
terms of language of instruction, “high salary” is a
particularly significant motive for students studying
in both Kazakh (89.8%) and Russian (89.3%). For
students in general education schools (89.7%) and
specialized schools (88.7%), the primary motivation
for choosing a future profession is the potential for
a high salary and the opportunity for self-employ-
ment. Field of Work and Career Direction. Some
high school students focus on specific professional
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fields that interest them. One in three high school
students wants to pursue education in the natural
sciences, one in four prioritizes social and humani-
tarian sciences, and one in five prefers information
technology. When analyzing students’ choice of pro-
fession by school type, there were no significant dif-
ferences, as high school students primarily preferred
natural sciences, social and humanitarian sciences,
and information technology. However, in terms of
language of instruction, Kazakh-speaking students
prioritized natural sciences, technical sciences,
and social and humanitarian sciences. Meanwhile,
Russian-speaking high school students ranked their
professional preferences as natural sciences, social
and humanitarian sciences, and foreign languages.
The study also revealed that interest in law and eco-
nomics-related professions among today’s youth is
relatively low.

Interest in the Profession. Many high school
students choose professions that interest them and
bring satisfaction. In the future, they strive to en-
gage in activities they enjoy. Interest in a profes-
sion may be linked to personal abilities and ex-
periences. The majority of high school students
have already decided on their future profession,
indicating that their career choice strategies are
well-structured. When selecting a future pro-
fession, students in Kazakh-language schools
(49.8%) consider the availability of educational
opportunities in their city or region important.
Additionally, Kazakh-speaking high school stu-
dents place greater importance on job availability

in their chosen field compared to their Russian-
speaking peers.

Opportunities and Resources. Some students
choose professions based on available opportunities
and resources. For example, they select universi-
ties that offer quality education with affordable tu-
ition fees. In this case, career choice is pragmatic
and based on realistic opportunities. Compared to
students in specialized schools, those in general
education schools view university tuition fees as
a significant factor. While the number of available
scholarships is not a major concern for specialized
school students, it is crucial for general education
school students. The availability of government-
funded scholarships in a chosen field is a more
important motivator for Kazakh-speaking stu-
dents (64.4%) than for Russian-speaking students
(56.5%). Analysis of the collected data suggests that
general education students primarily rely on state
scholarships, whereas specialized school students
focus on their personal abilities and opportunities.

The study results show, that specialized school
students make greater use of psychological testing
and individual career counseling services compared
to general education students.

In conclusion, today’s youth quickly adapt to
new social changes. When choosing a future pro-
fession, high school students’ motivations and strat-
egies vary based on their type of school and the
language of instruction. These choices are largely
influenced by their intellectual abilities and poten-
tial.

References

ASCA (2012) The ASCA national model: A framework for school counseling programs. https://schoolcounselor.org/About-
School-Counseling/ASCA-National-Model-for-School-Counseling-Programs. (accepted 24.12.2024)

Blazquez C., Cantillo V., Garcia L. (224) What are the determinants of career preferences? The case of high school students
in Chile. British Journal of Guidance and Counselling, vol. 52, no 5, pp. 970-988. https://doi.org/10.1080/03069885.2024.2342787

Cedefop E.T.F. (2021) European Commission. Investing in career guidance: Revised edition Inter-Agency Working Group on
Career Guidance WGCG. https://www.cedefop.europa.eu/en/publications/2230

Danilova E.E. (2021) Motivation for Choosing a future profession in Modern High School Students. European Proceedings of
Social and Behavioural Sciences, vol. 112, pp. 308-314. https://doi.org/10.15405/epsbs.2021.06.04.35

Larran J., Hein S. (2024) A systematic literature review of school counselling needs in East and Southeast Asia. British Journal
of Guidance and Counselling, vol. 52, no 4, pp.989-1007. https://doi.org/10.1080/03069885.2024.2342800

Maree J. (2020) Innovating Counseling for Self-and Career Construction. Springer International Publishing, Springer.

Maree J.G. (2024) Career construction counselling intervention to promote the sense of calling of a disadvantaged black wom-
an. British Journal of Guidance & Counselling, pp.1-24. https://doi.org/10.1080/03069885.2024.2407782

Nazareno A. L., Lopez-Relente M. J.F., Gestiada G. A., Martinez M. P., De Lara M. L. D., Roxas-Villanueva R. M. (2021) Fac-
tors Associated with Career Track Choice of SHS Students. Philippine Journal of Science, vol. 150, no 5, pp.1043-1046.

Narbut N.P., Trocuk I.V. (2014) Zhiznennye plany rossijskih studentov: ozhidaniya i opaseniya v professional’noj sfere [Life
plans of Russian students: expectations and concerns in the professional sphere]. Vestnik RUDN. Ceriya cociologiya, no 2, pp. 90-

107. [in Russian]

Oguzhan K., Esranur H. (2018) High School Students Career Decision-making Difficulties According to Locus of Control.
Universal Journal of Educational Research, vol. 6, no 2, pp.242-248. doi: 10.13189/ujer.2018.060205

113



Strategies and motivations of high school students in career choice

Onipko A. A.(2011) Samoopredelenie starsheklassnikov pri vybore professii: sociologicheskij analiz [Self-determination of
high school students in choosing a profession: a sociological analysis]: avtoref. dis. ... kand. sociol. nauk. Ekaterinburg: Ural. feder.
un-t im. pervogo Prezidenta Rossii B. N. El’cina, 18 p. [in Russian]

Percy C., Tanner E. (2022) Careers Hubs: pilot of a place-based school improvement network in England // British Journal of
Guidance & Counselling, vol. 51, no 6, pp.988-1004. https://doi.org/10.1080/03069885.2022.2044014

Sadyrova M.S., Muhtarova K.S., Makasheva K.N., Imanbaeva S.Zh. (2024) Obrazovatel’naya praktika v proforientacionnoj
rabote sredi vypusknikov shkol Kazahstana: problemy i puti resheniya [Educational practice in career guidance work among school
graduates in Kazakhstan: problems and solutions]. Vestnik Kazahskogo nacional’nogo universiteta. Pedagogicheskaya seriya,
80(3), pp. 87-102.https://doi.org/10.26577/JES2024v80.i3.07 [in Kazakh]

Sarsenova A. (2024) Professional preferences of urban and rural high school students: comparative analysis. The Journal of
Psychology & Sociology, 90(3), pp. 115—125. https://doi.org/10.26577/IPsS.2024.v90.i3.09

Jluteparypa

ASCA. The ASCA national model: A framework for school counseling programs. — 2012. https://schoolcounselor.org/About-
School-Counseling/ASCA-National-Model-for-School-Counseling-Programs. (accepted 24.12.2024)

Blazquez C., Cantillo V., Garcia L. What are the determinants of career preferences? The case of high school students in Chile
/I British Journal of Guidance and Counselling. —2024. — Vol. 52. — Ne 5. — P. 970-988. https://doi.org/10.1080/03069885.2024.23
42787

Cedefop E.T.F. European Commission. Investing in career guidance: Revised edition Inter-Agency Working Group on Career
Guidance WGCG. —2021. https://www.cedefop.europa.eu/en/publications/2230

Danilova E. E. Motivation for Choosing a future profession in Modern High School Students // European Proceedings of Social
and Behavioural Sciences. —2021. — Vol.112. — P. 308-314. https://doi.org/10.15405/epsbs.2021.06.04.35

Larran J., Hein S. A systematic literature review of school counselling needs in East and Southeast Asia // British Journal of
Guidance and Counselling. —2024. — Vol. 52. — Ne 4. — P.989-1007. https://doi.org/10.1080/03069885.2024.2342800

Maree J. Innovating Counseling for Self-and Career Construction. — Springer International Publishing, Springer. -2020.

Maree J.G. Career construction counselling intervention to promote the sense of calling of a disadvantaged black woman // Brit-
ish Journal of Guidance & Counselling. —2024. — P.1-24. https://doi.org/10.1080/03069885.2024.2407782

Nazareno A. L., Lopez-Relente M. J.F., Gestiada G. A., Martinez M. P., De Lara M. L. D., Roxas-Villanueva R. M. Factors
Associated with Career Track Choice of SHS Students //Philippine Journal of Science. —2021. — Vol. 150. — Ne 5. — P.1043-1046.

Hap6yt H.I1., Tpouyk V.B. JKn3zHennsle miansl pOCCHHCKHUX CTY/ACHTOB: OXKHIAHHS M ONACEHHs B IIPOQecCHOHAIBLHON cdhepe
/I Becmnux PY/[H. Cepust coyuonoeus. —2014. — Ne 2. — C. 90-107.

Oguzhan K., Esranur H. High School Students* Career Decision-making Difficulties According to Locus of Control // Universal
Journal of Educational Research. —2018. — Vol. 6. — Ne 2. — P.242-248. doi: 10.13189/ujer.2018.060205

Onunko A. A. CamoorpeielieHie CTaplIeKIACCHUKOB MIPH BIOOPE MPO(ECCHU: COLMOIOTHIECKUil aHau3: aBroped. auc. ...
KaHJI. coloi. Hayk. — EkatepunOypr: Ypai. dpenep. yH-T num. nepsoro [Ipesunenrta Poccun b. H. Enpunna, 2011, — 18 c.

Percy C., Tanner E. Careers Hubs: pilot of a place-based school improvement network in England // British Journal of Guid-
ance & Counselling. —2022. — Vol. 51. — Ne6. — P.988-1004. https://doi.org/10.1080/03069885.2022.2044014

Canpipoa M.C., Myxraposa K.C., Makamesa K.H., iman6aesa C.)K. Ka3akcran MexTenTepiHiH TyJIeKTepi apachIHAa KOCINTIK
Garnap Oepy jKYMBICHI OOWBIHIIA OLTiM Oepy IpaKTHUKACkl: MOcesenepi MeH ety xouaapsl // KazYV xabapwwicol. Iledacocurkanvii
cepusi. —2024. — Ne80(3). — b. 87-102. https://doi.org/10.26577/JES2024v80.i3.07[in Kazakh]

Sarsenova A. Professional preferences of urban and rural high school students: comparative analysis // The Journal of Psychol-
ogy & Sociology. —2024. — Ne 90(3). — P. 115-125. https://doi.org/10.26577/JPsS.2024.v90.i3.09

Information about authors:

Sarsenova Assel (corresponding author) — PhD, Associate Professor of the Department of History of Kazakhstan and social
and humanitarian disciplines, S. Asfendiyarov Kazakh National Medical University, Almaty, Kazakhstan, e-mail: assel.sarsenova@
inbox.ru;

Sadyrova Mansiya — Doctor of Sociological Sciences, Professor of the Department of Sociology and Social Work, Al-Farabi
Kazakh National University, Almaty, Kazakhstan, e-mail: msadirova58@mail.ru;

Maltseva Anna — Grand PhD in Sociological sciences, Associate Professor of the Department of Social Analysis and Math-
ematical Methods in Sociology, Saint-Petersburg University, St.Petersburg, Russia, e-mail: st801923@spbu.ru

Aemopnap mypansl monimem:

Capcenosa Acenv Bepukosha (aemop-koppecnonoenm) — PhD, Kazaxcman mapuxul sicone oneymemmix-2yManumapivly RoHoep
Kagedpacwinvly Kayvimoacmuipwiiean npogeccopwi, C M. Acpenouapos amwvinoaevr Kazax Yammulx meouyuna yHusepcumeni,
Anmamol, Kazaxcman, e-mail: assel.sarsenova@inbox.ru;

Caoviposa Mancus Canapeanuesna — oneymemmany blibIMOAPbIHbY OOKMOPbL, OneyMemmany JHcoHe daeyMemmix JHCymblc
Kagedpacwinvly npogeccopwl, On-Papadbu ameindazvl Kazax ynmmuix yHusepcumemi, Aimamol, Kazaxcman, e-mail: msadiro-
vaS8@mail.ru;

114



A. Sarsenova et al.

Manvyesa Anna Bacunvesna — coyuonocus 2blibIMOAPbIHbIY OOKMOPbl, OleyMemmanyodebl dieyMemmiK maiday JHCoHe
Mamemamuranelk o0icmep kageopacvinviy doyenmi, Cankm-Ilemepbype memnexemmik ynueepcumemi, Canxm-ITemepoype,
Peceii, e-mail: st801923@spbu.ru

Ceedenus 06 asmopax:

Capcenosa Acenv bepuxosua (aeémop-xoppecnonoenm) — PhD, accoy. npogeccop kagedpvr Ucmopuu Kazaxcmana u CI /],
Kazaxcxuii hayuonanohvii meouyunckuil ynueepcumem umenu C. /1. Acghenousposa, Anmamul, Kazaxcman, e-mail: assel.sarseno-
va@inbox.ru

Caoviposa Mancus Canapeanuegna — OOKMOp COYUOIOSUYECKUX HAVK, npogheccop Kagheopwl coyuono2uu u CoyuanbHo
pabomer KazHY um. Anb-@apabdu, Anmamol, Kazaxcman, e-mail: msadirova58@mail.ru;

Manvyesa Anna Bacunvesna — 00Kmop coyuonocuteckux Hayk, 0oyeHm Kageopsl CoyuanbHO20 aHAAU3A U MAMEMAMUYECKUX
Memoooe 6 coyuonoeuu, Canxm-Ilemepbypeckuii eocyoapcmeennviii  yHueepcumem, Cankm-Ilemepoype, Poccus, e-mail:
st801923@spbu.ru

Kenin mycmi: 12 naypeiz 2025 scoln
Kabvinoanowi: 04 maycoim 2025 sicvin

115



