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GENDER INEQUALITY AND EDUCATIONAL ASPIRATIONS
OF WOMEN FROM ETHNIC COMMUNITIES:
THE CASE OF TAJIK WOMEN FROM THE TURKESTAN REGION

Gender inequality in education and professional development remains a pressing issue in modern
society, especially among ethnic communities. This study analyzes the educational and career oppor-
tunities of Tajik women in the Turkestan region of Kazakhstan. The aim of the study is to examine the
influence of traditional, Soviet and Western discourses on gender roles, educational aspirations and
professional opportunities of Tajik women.

The methodology of the work is based on a qualitative approach, including narrative interviews and
observations of the objects of study. The opinions of more than 16 respondents, represented by women
of the Tajik ethnic group of different ages, levels of education and social status, were analyzed. The ob-
tained qualitative data were processed using MAXQDA software.

The main findings of the study show that Tajik women face limitations related to traditional gender
roles and the specifics of their ethnocultural environment. Despite the desire to provide their children
with an education, social and financial barriers remain serious obstacles. The influence of family ex-
pectations, cultural traditions and socio-economic conditions limits their professional and educational
prospects.

The work contributes to the study of gender inequality, demonstrating the complexity of the inter-
action of cultural discourses in the formation of women’s social roles. The practical significance of the
study lies in the possibility of understanding barriers in education and in the professional realization of
Kazakhstani women in general, using the example of Tajik women and in the development of opportuni-
ties aimed at increasing the level of education and social status of women to implement gender equality
in Kazakhstan.

Key words: gender inequality, education, ethnic communities, career, Tajik ethnicity, women.
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DTHUKAABIK, KAybIMAACTbIKTAPAAFbl 9MEAAEPAiH FTeHAEPAIK TeHCI3Ari
XdHe 6iAim 6epy yMTbiAbICTapbl: TypkKicTaH eHjipiHAeri
TOXIK 9MeAAEPiHiH, MbICAaAbIHAQ

Kasipri kofamaa, ocipece 3THMKaAbIK KaybIMAACTbIKTap apacbiHAa 6iAiM  Gepyaeri >koHe
KaCibM KbI3MET KepPCETYAEri reHAEPAIK TEHCI3AIK ©3eKTi MaceAe 0oAbIn Kaaa 6epeai. bya septrey
KasakcTaHHbIH TypKicTaH 0OAbICbIHAAFbI TOXKIK SMEAAEPiHiH BIAIM aAy XKoHEe MaHCaNTbIK MYMKIHAIKTEPIH
TaAAayFa apHaAfaH. 3epTTeyAiH MakCcaTbl — AOCTYPAI, KEHECTIK XoHe 6aTbICTbIK, AMCKYPCTapAbIH TOXXiK
SMEAAEPIHIH FeHAEPAIK POAAEPIHE, BIAIM aAy YMTbIAbICTAPbIHA XXOHE KaCiOM MYMKIHAIKTEpiHe acepiH
3epTTey 60AbIN TabblAAAbI.

KymbiC aaicTemeci oHrimMeaey cyxbaTTapbl MeH 3epTTey OObekTiAepiH 6GakbiAayAbl KaMTUTbIH
canaabl TociAre HerizaeAreH. XKacbl, 6iAIM AeHrerni MeH SAeYMETTIK >KaF Aaibl 9PTYPAI TOXKIK YATbIHbIH,
arieAAepiHeH KypanFaH 16-paH acTam pPecrioHAEHTTEPAIH MiKipAepi TaAAaQHAbL. AAbIHFAH camnaAbl
Aepektep MAXQDA 6arAapAamanbik, KyPaAbiHbIH KOMETiIMEH BHAEAAI.

3epTTey HaTMXKEeAEPI TXKIK BMEAAEPIHIH ABCTYPAI TEeHAEPAIK POAAEPTE )KBHE OAAPAbIH 3THOMBAEHMU
OPTaCbIHbIH, epeKLIEAIKTEPiHE BaNAAHbICTbI LIEKTeyAepre Tan 6oAFaHbIH kepceTeai. baaaaapbiHa GiAim
6epyre yMTbIAFaHbIHA KapamMacTaH, 9AEYMETTIK XXoHe KapXKbIAbIK, LieKTeyAep 6acTbl Keaepriaep GOAbIN
Kana Oepeai. OT6ACLIAbIK, YMITTEPAIH, MOAEHM ASCTYPAEPAIH >KOHE SAEYMETTIK-3KOHOMMKAAbIK,
>KaF AalMAapAbIH 8CepPi OAApPAbIH KOCiOu kaHe BiAIM 6epy MYMKIHAIKTEPIH WeKTenAI.

JKYyMbIC aeApepAiH SAEYMETTIK POAAEPIH KAAbIMTACTbIpYAaFbl MBAEHU AMCKYPCTApAbIH ©3apa
OpEKeTTECYiHIH KYPAEAIAITIH KepceTe OTbIpbIN, TeHAEPAIK TEHCI3AIKTI 3epTTeyre yAeC KOCaAbl.
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TeyAIH NPakTUKAAbIK, KYHABIAbIFbl TOXKIK aMeAAepiHiH MbICAAbIHAQ YKAAMbI Ka3akCTaHAbIK, MeAAEpPAiH,
KaCibu icke acblpy MeH GiAiM Gepyaeri KeAepriAepAi TYCiHy yiiH nanaasbl 60AbIn keaeai. CoHaan-ak,
3epTTey aMeAAEpAIH BIAIM AeHrerni MeH aAeyMEeTTIK MepTebeciH apTTbipy apkbiAbl KasakcraHAa reH-
AEPAIK TEHAIKTI >Ky3ere KamTamacbi3 eTyre GarbITTaAFaH MYMKIHAIKTEPAT 83ipAEYAT KO3AENMA.

Tyiin ce3aep: reHAEpAIK TEHCI3AIK, BIAIM, STHMKAABIK, KaybIMAACTbIKTAp, MaHcar, ToXKiK 3THOCHI,
areasep.

3.C. Orap', A.K. Hecunbaesa'", X. belumpan?

' EBpa3uiickmii HauMoHaAbHbIN yHuBepcuTeT um. A.H. I'ymunaesa, ActaHa, KasaxcraH
2 AHkapbl Xaun baiipam Bean, Ankapa, Typums
*e-mail: nesipbaevaalem1980@gmail.com

leHAepHOe HepaBeHCTBO U 06pa3oBaTeAbHble YCTPEMAEHMUS! )KeHLLUH
M3 3THUYECKMX COOOLLeCTB: Ha NpUMepe TaAXKMKCKMX dKeHLLIMH
TypkecTaHcKoro permoHa

l'eHAEpHOE HEPaBEHCTBO B 06pa3oBaHUM 1 NPOMECCMOHAALHOM PEaAM3aLIMM OCTAETCS aKTYaAbHOM
npo6Aemoit B COBpEMEHHOM 06LLECTBE, OCOBEHHO CPeAM ITHMYECKMX coobLLecTB. HacTosiee nccae-
AOBaHME MOCBSLEHO aHaAM3y 06pPa30BaTEAbHbIX M KapbepHbIX BO3MOXXHOCTEN TAAXMKCKMX >KEHLLMH
B TypkecTaHCKOM pervoHe KasaxcraHa. LleAblo McCcAeaOBaHUS SIBASETCS M3yUYeHMEe BAUMSHUS Tpaan-
LIMOHHbIX, COBETCKMX M 3araAHbIX AMCKYPCOB Ha reHAEPHble POAM, 0OPA30BATEAbHbIE YCTPEMAEHUS U
npoeccMoHaAbHble BO3MOXHOCTU TAAXKMKCKMX XKEHLLMH.

MeTtoaororus paboTbl 6a3MpyeTcs Ha KaueCTBEHHOM MOAXOAE, BKAKOYAIOLLEM HappaTUBHbIE WH-
TEPBbIO M HAOAIOAEHMS 32 OGbEeKTamMM MCCAEAOBaHUS. BbiAM nMpoaHaAM3MpoBaHbl MHEHUs Goaee 16
PECNOHAEHTOK, MPEACTABAEHHbIX >KEHLUMHAMWM TAAXKMKCKOM 3THUYECKOM rpymnrbl Pa3HOro BO3pacTa,
YPOBH$I 06pa30BaHNS U COLMAALHOTO MOAOXKEHMS. [TOAyUYeHHble KaYeCTBEHHbIE AaHHble GbiAn 06pabo-
TaHbl C MCMOAb30BaHMeM nporpammtuoro obecnedenns MAXQDA.

Pe3yAbTaTbl MCCAEAOBAHUS YKa3bIBAOT, UTO TAAXKMKCKME >KEHLUMHbI CTAaAKMBAIOTCS C OrpaHuye-
HMSIMM, CBA3AHHBIMM C TPAAMLIMOHHBIMU FTEHAEPHBIMM POASIMU M OCOBEHHOCTSIMM MX STHOKYAbTYPHOW
cpeabl. HecMoTps Ha cTpemAeHue aaTb CBOMM AeTSIM obpa3oBaHue, CoumanbHble U (hrHaHCOBblEe Oa-
pPbepbl OCTAIOTCS CEPbE3HbIMM NMPENSTCTBUAMU. BANSHME CEMENHbBIX 0XKMAQHWI, KYAbTYPHbIX TPAANLIMIA
M COLMAAbHO-3KOHOMMYECKMX YCAOBMIA OrpaHMuMBaeT MX NMpoceccroHaAbHble M 06pas3oBaTeAbHble
nepcrnexKTUBbI.

PaboTa BHOCWUT BKAQA B M3ydyeHME FeHAEPHOrO HEepPaBEHCTBA, AEMOHCTPUPYS CAOXKHOCTb B3aw-
MOAENCTBUS KYAbTYPHBIX AMCKYPCOB B (DOPMMPOBAHMM COLIMAAbHBIX POAEN >XeHLWMH. [NpakTnyeckas
LLEHHOCTb MCCAEAOBAHMS 3aKAKOYAETCSl B BO3MOXXHOCTM MOHUMaHUSI 6apbepoB B 06pa3oBaHmnm U B Npo-
(pecCcrMoHaAbHOM peaAm3aLmm Ka3axCTaHCKMX XKEHLLMH B LIEAOM, Ha NMPUMEpPE >KEHLLUMH-TAAXKNYEK U B
pa3paboTKM BO3MOXHOCTEN, HaNpaBAEHHbIX Ha MOBbILLEHWE YPOBHS 06pa3oBaHMs 1 COLMAAbHOIO CTa-
TycCa XXEHLUMH AAS OCYLLECTBAEHNS FrEHAEPHOro paBeHCTBa B Ka3axcraHe.

KAloueBble CAOBa: reHAEpHOE HepaBeHCTBO, 06pa3oBaHMe, STHUYECKME COOOBLIECTBa, Kapbepa,
TAAXKMKCKUIA 3THOC, >KEHLLMHDI.

Introduction

Social inequality refers to the unfair or un-
even distribution of resources and opportunities
among members of society (Koh, 2020), which is
determined by their availability. Gender inequal-
ity, including in the educational sphere, remains a
pressing issue in both developed and developing
countries (Zajda, 2022). These issues continue to
play a key role in the context of human development
and sustainable economic growth.

In the context of accelerating digitalization,
which creates risks of digital and other forms of
inequality, the quality and accessibility of educa-
tion at all levels are of particular importance. Ka-
zakhstan ranks 76th among 146 countries with an

index of 0.710, which reflects significant progress
in achieving gender equality. The highest indicators
are noted in the field of education, where the index
reaches 0.999, indicating full equality. At the same
time, in the field of economic participation and op-
portunity, the results are less impressive, with an in-
dex of 0.751 (Global Gender Gap report 2024 Brief-
ing)

Gender inequality in education can reduce the
overall level of human capital in a society, reduce
the positive externalities of education (Karimah &
Susanti, 2022), increase income inequality (Badri-
ah & Istiqgomah, 2022), and slow economic growth
(Ezekwe & Enweani, 2019). At the same time, elim-
inating gender inequality in education contributes to
the growth of real GDP per capita (Esen & Seren,
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2022) and increases economic productivity (Ben
Saad & Assoumou-Ella, 2019). In this regard, one
of the Sustainable Development Goals is defined as
“Achieve gender equality and empower all women
and girls” (Leal Filho et al., 2022). According to
the “3E” concept of the Organization for Economic
Cooperation and Development, education is a key
factor in the empowerment of women, along with
employment and entrepreneurship (OECD, 2014a).
The relevance of this article is due to several
factors. Firstly, Kazakhstan is a country with a mul-
tinational population, where Tajiks, like represen-
tatives of other ethnic groups, comply with some
of the community requirements, especially in the
southern regions. At the beginning of 2024, 55,1913
Tajiks live in Kazakhstan, which is 0.3% of the total
population of the republic. The majority of Tajiks
live in rural areas (72%), namely in the Turkestan
region 70.4% of people. Most of them live in the
Maktaaral (15,228 people), Zhetysay (12,410 peo-
ple) and Saryagash (9,491 people) districts (Popu-
lation, 2024). Tajiks in Kazakhstan are known for
having many children, however, it is worth noting
that large families are typical not only for certain
ethnic groups, but also for various ethnic groups in
the southern regions (Kim G., 2024). Tajiks were
chosen for interpretation in this article as one of the
many ethnic communities of Kazakhstan, however,
this does not mean that problems of access to educa-
tion and professional development are typical only
for this ethnic group, such features are also present
in the indigenous Kazakh population. Tajik women,
living mainly in the south of Kazakhstan, occupy
an important place in the country’s economy due
to their role in agricultural production. As repre-
sentatives of the “melon people,” they are actively
engaged in the cultivation of melons, such as wa-
termelons and melons, which contributes to the de-
velopment of the agricultural sector and provides a
significant volume of the country’s exports. How-
ever, despite their contribution to the economy, Ta-
jik women often remain outside corporate structures
and formal employment, which limits their opportu-
nities for social and professional development.
Secondly, Kazakhstan is actively implementing
programs to promote gender equality and support
communities. However, the lack of data on the spe-
cial education and career opportunities of women
from different ethnic groups makes it difficult to
monitor and evaluate the effectiveness of these pro-
grams. The example of Tajik women can be used
to examine the common problems faced by women
of many ethnic groups living in Kazakhstan. Re-
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search into such cases allows us to identify barriers
and offer universal recommendations for improving
access to education and professional development,
benefiting various groups in society.

Thirdly, Tajik women, as representatives of
the community, face gender inequality. Traditional
norms, the role of women in the family, as well as
economic and language barriers can limit their op-
portunities for education and professional growth.
Research on this topic is important for understand-
ing how cultural and gender characteristics affect
the social mobility of women from communities.

Literature review

Kazakhstan has a unique combination of histori-
cal and contemporary cultural influences that shape
gender role expectations. First, traditional culture,
which intertwines nomadic and Islamic elements,
has a significant influence. In nomadic culture,
men and women were seen as equal participants in
public life, sharing responsibilities for raising live-
stock, managing migration, and, when necessary,
participating in military action or tribal leadership
(Balgabayeva et al., 2016). These traditions are
complemented by Islamic influences, as Kazakhs
adopted Islam in the 12th century, although their re-
ligious practices remain moderate (Balgabayeva et
al., 2016; Louw, 2007). Most women do not adhere
to strict Islamic norms, such as wearing the hijab
(Zhandossova, 2024).

The second major influence comes from Soviet
ideology, which continues to leave its mark on the
country’s life and political views. Soviet gender
equality policies encouraged women’s participation
in the economy, viewing them as an important part
of the workforce. Women were provided with social
guarantees, such as long maternity and childcare
leave, but their access to leadership positions and
decision-making was limited (Werner, 2003; Kan-
diyoti, 2007).

The third cultural influence is related to global-
ization processes and the spread of Western liberal
values. These trends have contributed to the growth
of women’s expectations regarding career develop-
ment, equal wages and working conditions, but have
also brought with them problems related to sexism
and stereotypes transmitted through popular culture
(Kandiyoti, 2007).

The combination of traditional, Soviet and
Western values creates unique conditions that influ-
ence women’s choice of education and career path.
However, the nature of this influence remains un-
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derstudied. The study of these processes is impor-
tant not only for Kazakhstan and Central Asia, but
also for global theory devoted to issues of gender
equality, education and employment. In a context
of increasing globalization and cultural interaction,
many women in different countries are confronted
with a similar combination of influences that shapes
their experiences in unique yet universal ways.

Gender role theory (Eagly, 1987) suggests that
people engage in activities that conform to their
culturally defined gender roles. According to social
role theory, societal expectations about the roles of
women and men are transmitted through the pro-
cess of socialization (Eagly & Wood, 2011). Young
women are socialized into gender role expectations
and are raised to conform to expectations about their
social roles (Eagly & Wood, 2011). Such gender
role beliefs exist in society, contribute to the forma-
tion of certain norms and practices of socialization
and encourage people to conform to these norms
(Eagly & Wood, 2011). The impact of social roles
and expectations on decisions about balancing work
and family life. The study found that women often
experience increased pressure to balance career and
family responsibilities, which can affect their pro-
fessional choices and career prospects. This suggests
that societal expectations of gender roles and family
responsibilities influence individual decisions and
career advancement opportunities(Greenhouse A.,
2016). The importance of social role theory in ex-
plaining gender differences in career achievement
and in developing interventions that promote gender
equality in careers. Social role theory examines the
influence of social norms and stereotypes on peo-
ple’s behaviour and choices, providing a framework
for analysing career differences between men and
women (Koening R, 2011) Translated with DeepL.
com (free version) According to societal gender
roles, men are associated with more powerful work
positions, and women are associated with a domestic
role and less powerful work (Kagazbekova, 2020).

Gender theory of organization suggests that the
culture of any organization is not gender-neutral and
that the formation of social and organizational struc-
tures and logics in organizations is based on a deep
process of genderization (Acker, 1990). Through
this organizational culture, women are often dis-
criminated against because they occupy less power-
ful positions.

Research demonstrates that gender inequality
in education also manifests itself in the profession-
al sphere through the ‘glass ceiling’ effect. Shows
that entrenched social and gender role expectations

perpetuate stereotypes that limit women’s career ad-
vancement, even in the presence of high levels of
education (Eagly & Wood 2011).

According to the theory of equal opportunity, the
level of income, health and education depended on
circumstances beyond the control of the individual
and on the efforts that were within his or her respon-
sibility. Initially, the theory of equal opportunity
was developed within the framework of social phi-
losophy, until D. Ramos (Ramos, 2016) proposed
the introduction of a mathematical formula, which
contributed to the development and application of
quantitative methods. A new technique for assess-
ing opportunities was also developed by F. Ferreira
and D. Gignoux (Ferreira, Gignoux, 2014).

Many researchers believe that gender inequal-
ity will decrease with economic growth. N. For-
sythe explained the differences between men and
women by differences in human capital, wage levels
and employment. (Forsythe, 2000) According to E.
Boserap, the gender gap widens at the initial stage
of economic development, but it decreases over
time as a country’s economy strengthens. However,
economic growth alone is not enough — changes in
the political sphere are also needed, as early stages
of economic development are often accompanied by
gender bias. (Boserup, 1970) Gender inequality is
largely determined by patriarchal family structure,
wage differentials and unequal distribution of prop-
erty, and economic growth does not always have a
positive impact on these factors.

Thus, K. Barone and L. Ruggera (Barone, Rug-
gera, 2018), when studying the factors that influence
the acquisition of education, taking into account dif-
ferent opportunities that are not always equal for
individuals, identified effects that they described as
primary and secondary. According to researchers,
the primary effect is influenced by the social status
of the family (1. economic factor; 2. cultural and ed-
ucational factor). The secondary effect is when the
transition to a new educational level is correlated
with the social background. And the influence here
is exerted by: 1. The economic factor — the costs of
education and 2. The psychological factor — the edu-
cation of the parents is a certain point that the child
wants to reach (Beimisheva, 2023)

Methods and methodology
The study is based on a qualitative method,
which is used in the context of the limitations of

existing research on the topic under consideration.
A qualitative approach is also indispensable when
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studying new, little-studied issues that are difficult
to fit into a strict theoretical framework, the bound-
aries of specific or group choices (Baltaci, 2019).
The qualitative method is used when the study of
the object includes subgroups about which it is im-
possible to obtain detailed information (for exam-
ple, gender, age or place of residence). In this case,
the choice of a qualitative approach is due to the fact
that the research problem has not previously been
considered comprehensively and systematically in
Kazakhstan. Given the specificity and small size of
the groups studied, this method turned out to be the
most effective for conducting field research.

The data for the analysis were obtained within
the framework of the project of the Ministry of Sci-
ence and Higher Education AR14870213 “Women
from Ethnic Communities as a Channel for Repro-
duction and Formation of a National Project and
Ethnic Identity (on the Example of the Turkestan
Region and Shymkent city)”. The object of the study
were women over 18 years of age of the Tajik eth-
nic group in the Turkestan region with experience in
raising children.

The study used narrative in-depth interviews
and sociological observation. Narrative interviews
are unstructured, in-depth tools with different char-
acteristics, conditioned by the respondent’s life his-
tory and cross-sectional analysis of the situational
context. This is an interview that encourages the
interviewer to convey important events in the infor-
mant’s life and social context. In this method, based
on the idea of reconstructing social events based on
the informants’ perspective, the interviewer’s in-
fluence on the conversation is minimal (Muylaert,
2014).

More than 100 women from ethnic communi-
ties took part in the study. In this article, we want to
provide an interpretation of the data of Tajik women
(16 in-depth narrative interviews). Before the inter-
view, informants were provided with information
on the topic and objectives of the study, voluntary
participation. The participants were explained the
conditions of anonymity, confidentiality of their
data and were guaranteed their use exclusively for
scientific purposes. The interview was conducted in
a semi-structured format based on a prepared pre-
liminary and adapted guide. The duration of each
interview ranged from 1 to 1.5 hours. The MAX-
QDA software designed for qualitative data analysis
was used to process the data. This program was used
to systematize, identify key narratives and interpret
them.
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Results and discussion

Education and occupation of Tajik women

As actors and beneficiaries, women are included
in the processes of institutionalization of society.
They are at both ends of this process. In this re-
gard, the education system is of great importance.
The sample of the sociological study also included
women with different levels of education and oc-
cupations. The majority of Tajik women have sec-
ondary education (63%), and only 31.25% of infor-
mants have higher education.

Tajik women interviewed were employed in
teaching, trade, medicine and other services; 6 out
of 16 respondents were housewives. Most of the
women interviewed said that they directly linked
their development and the development of their
children with education.

Myeanivmin. Topouewi 6onvin icmedim. Ka-
3ip 3epmmeywti, uHpopmamuxa noninen cabax de-
pemin. JKoeapoer 6inimiv oap. (Translation: I am a
teacher, I used to work as a kindergarten teacher.
Now I am a researcher, I teach computer science. [
have a higher education).

Tajik woman, 41 years old, teacher

binimim orcoeapul ynusepoe oxwvieanmoir. Colp-
0apua0a OKbl2AHMbIH OCbl HCAKMA, ARbLIWLLIH Ml
noHiniy myaanimimin. (Translation: I have a higher
education in the English language teacher special-
ty. I studied at the Syrdarya University, which is lo-

cated in our region).
Tajik woman, 29 years old, teacher

The majority of the population of mono-ethnic
settlements prefer religious education in madras-
sas as the most significant form of education, rather
than higher education itself. During the interviews,
there were also cases where families, especially
older members, were against women’s education.
However, despite all such prohibitions, despite in-
ternal rules and traditions, there are Tajik women
who plan to educate their children.

Observing the situation, it can be noted that
the majority of Tajik women are still deprived of
the opportunity to get an education. Social struc-
tures and family attitudes in society limit women’s
rights. Currently, one of the local opportunities to
get secondary education is probably studying in the
state language of one’s country or, at least, studying
one’s native language as an optional course within
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the school curriculum. It is worth noting that there
are schools with Tajik as the language of instruc-
tion in Kazakhstan, mainly located in the Turkestan
region. In addition, educational institutions with a
multilingual focus have opened classes in which in-
struction is conducted in Tajik (Otar E., 2024).

Planning for children’s future

Tajik women discuss the future with their chil-
dren, especially in terms of career choices. Mothers
encourage their children’s ambitions and emphasize
the need for education. For example, daughters are
encouraged to pursue higher education. According
to the informants, this will provide them with stabil-
ity and confidence in the future.

« KoK, MeH KiuKeHe Kbi3blMa aumamsii 0a, ezep
cen JCaKcwl OKblcay, ecep 0e MeKmenmi JHaKcol
5-nen Oimipcey, Meoux, HE6PONOMONO2 OONACHIHY.
(Translation. I tell my youngest daughter that if you
study well and graduate from school with straight
A’s, you will become a neurologist).

Tajik woman, 35 years old, housewife

«bonawazvl mypanovl, sicone cen mopoueni 60.-
cay anandail 6OACHIY, He OKY2a KIpeciH JicoHe 03
axwliblmbl30bl aumameizy. (Translation: We talk
about the future, we say that you need to become ed-
ucated, you need to study a lot, we give our advice).

Tajik woman, 44 years old, cleaner

In interviews with Tajik women, it can be noted
that they mostly direct their children to traditional
professions, such as teachers, doctors and nurses.
According to women of the Tajik ethnic group,
some girls want to become teachers, inspired by
the example of their school teachers, who “dress
beautifully and wear heels.” There is also a desire
to become nurses and doctors, with the goal of tak-
ing care of their parents’ health in the future. Tajik
women support their children’s aspirations for such
professions, although sometimes they suggested
more applied specialties, such as cooking. Families
also support the choice of professions by children,
but mothers also have their own preferences.

«Mvina xwiz myeaniv 6oramvin Oetidi. Auay
Mekmenme myaanimoep s0emi 0oavin dxcypeodi oeli-
0i. Kabnyxmapvimen moxwviioamoin scypeoi, ooemi
bonvin Oetidi. Anay meocecmpa Oonamvii Oeuoi.
Loxmop 6onamuvin deiidi oe. Cizee xapaumvin ayvl-
poin Kaamaceinuol mavam oeny. (Translation: This
daughter wants to become a teacher. She says: “At

school, teachers walk around looking beautiful in
heels.” The second one wants to become a nurse, a
doctor. She says: “I will look after you so that you
don’t get sick.”).

Tajik woman, 31 years old, self-employed

In addition, mothers emphasize the importance
of moral education and hard work, convincing chil-
dren that future success will largely depend on their
upbringing and hard work.

Assessing the potential for self-realization

Women note the availability of opportunities
for self-realization in Kazakhstan, which in turn
shapes their positive attitude towards the country.
They are confident that they can achieve success
using the provided social and economic resourc-
es. For them, Kazakhstan is a country that creates
conditions for personal and professional growth.
Women also stress the importance of a stable so-
cio-economic environment that contributes to their
confidence in the future. They note that reforms
in education, health care and social security give
them more opportunities to improve their quality
of life. Many respondents pin their hopes on the
development of the regions where they live and be-
lieve that investment in infrastructure and educa-
tion in rural areas can significantly improve condi-
tions for their families.

«Konmeeen mymkindikmep Oepineen Heeisi,
nauoarana o6ince. (Translation: In general, there
are many opportunities if you know how to take ad-
vantage of them)».

Tajik woman, 29 years old, teacher

«bapavizvl sicaxcol sicazvinan e32epin scamolp.
(Translation: Everything is changing for the bet-
ter)».

Tajik woman, 41 years old, teacher

Socioeconomic barriers to education

Almost every Tajik woman rightfully states that
she would be ready or dreams of doing everything
possible to give her children an education, but fi-
nancial and other factors limit such opportunities.
Tajik women note financial limitations as the main
problem in obtaining an education. Women spoke
quite a lot about their concerns about not being able
to afford their children’s education, especially when
it comes to enrolling in schools in larger cities or
studying for long periods of time. This highlights
how important it is for families to balance their
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needs with their children’s educational opportuni-
ties.

«Kox kapcer b6onmac eodi, npocmo akuiamols
aicox eoi. « Cen oxbln mypcar 6acka akuia Kaimaiovl
ytide, cenoep He dicelicinoep?» 0en dHcvlaan Kool
oa mama. backa wywim ocemneiioi. (Translation:
No, I wouldn’t mind, we just don’t have the money.
“If you study, there won'’t be any money left to live
on,” Mom cried as she said this. I have no more
strength) ».

Tajik woman, 45 years old, housewife

However, obtaining a higher education does
not always guarantee employment, since there is a
shortage of jobs in some areas in the village. The
preference for choosing professions related to edu-
cation and medicine is probably due to the fact that
the employment rate in these areas is higher com-
pared to other industries.

«5 JHCvLl OONBIN AHCABIP OUNJIOMBIH AN2AHbI-
Mol32a, OIpaK «ACYMbIC HCOKY Oen yuoe 01, OUXaH-
wbLablK icmen dcamolp. JKymulic HCOK Mekmenme.
Kenin anovix, oxviean, ocymvic icmen dscamoip
mexmenme. (Translation: My daughter got her di-
ploma 5 years ago, but she doesn’t have a job and
sits at home, doing farming. My son got married, my
daughter-in-law has a higher education diploma,
now she works at a school)».

Tajik woman, 49 years old, housewife

Thus, it can be assumed that young Tajik girls,
having received secondary/higher education, return
to their native village, however, they do not find
work there. Moving to another region for the pur-
pose of employment is not supported by the family,
and they have no choice but to stay where the elders
are, then they almost immediately get married, start
a family, and become involved in the household.

Resources and opportunities for education

Some Tajik women are willing to send their
children to study in other cities if the opportunity
arises. Most often, this concerns cities such as Shy-
mkent, Zhetysay and Almaty, which are seen as
resource centers that provide greater opportunities
for education. In this case, the importance of going
beyond the local environment for their children to
receive a better education is noticeable.

«Osimizoe, emicauoa. Con dwcemxinikmi.

...Backa srcaxxa nemiz sicox 6i30in, ocvl Animameol,
Acmana, Hlvivmkenm donca, 6onaovl. (Translation:
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What we have in Zhetysay is enough for us. We can
also go to Almaty, Astana and Shymkent. We have
no other options)».

Tajik woman, 49 years old, housewife

Tajik women’s adherence to traditional gender
roles and social norms has a significant impact on
their decisions regarding their children’s education
and future. Tajiks send their male children to north-
ern regions under the Serpin program. However, ac-
cording to mothers, Tajik girls do not find the pro-
gram effective because there are few or no young
people of their nationality in the northern regions,
making it difficult to find a partner for marriage.
Women tend to be extra cautious when it comes to
their daughter’s education and relocation. In this re-
gard, it is more likely that girls will be under the
guardianship of relatives, which will give them the
opportunity to study in other cities while remaining
in a safe family environment. For example, when
the question arises about sending a girl to study in
another city, preference is given to those who have
relatives to ensure safety and control.

«Con myvickanoapea oicibepin okbimaovl ma?
(npo omya). — Ho. Onap xapan omuvipadst. biz Ka-
cvina bapein omoeipamels. ConviMen 03iMi30i-03iMmi3
anoan omvipmuiz. (Translation: — Also sends them
to study with relatives? (about father) — Yes, they
will look after them, sometimes we ourselves will be
there. This is how we console ourselves)».

Tajik woman, 30 years old, cleaner

There are practices of Tajik youth going to Ta-
jikistan to receive pedagogical and medical educa-
tion. At the same time, there are few mothers who
are ready to support studies abroad on a grant, which
indicates the presence of ambitions and a desire to
expand horizons for their daughters, but always
with an eye on social expectations. Education of
daughters is seen not only as a means of profession-
al growth, but also as a tool for raising their status in
society, especially if they can study abroad.

«EHOI 071 dcaxka oxbimamuin He JHCoK-ay. ... Mo
601a0bl 201 epaHm OOAbIN He KbLIbIN JHCAMCA....
Kok, kapcolnwix ocox. (Translation: Well, there is
no such opportunity to study abroad, but if I get a
grant, then I wouldn’t be against it) ».

Tajik woman, 31 years old, self-employed

Gender differences in approaches to education
The interviews revealed significant differenc-
es in the approaches to the upbringing and educa-
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tion of girls and boys. Girls are brought up under
stricter restrictions regarding their movement and
social activity, while boys are given greater free-
dom.

In addition, girls are prepared from an early
age to be wives and mothers. Their upbringing em-
phasizes learning household responsibilities such
as cooking, cleaning, and caring for the family. In
some cases, girls receive religious education, but
access to higher education may be limited due to
parents’ beliefs that a woman’s primary role is to
be a mother and keeper of the home. Some Tajik
informants express their willingness to support
their daughters’ education, but the issue of mar-
riage remains important, after which the decision
about their future life and relocation will depend
on the husband.

«EHO0i on kyueyi 6oneanHan Keuin, mypmulcKa
OepeeHnten Kellin OHblY HeCl, COJl Kyteyi moablKmatl
acayan 6epeodi. (Translation: After marriage, her
husband is fully responsible for her, since he is the
legal spouse)».

Tajik woman, 29 years old, teacher

Boys enjoy greater freedom, and their education
is often seen as a way to prepare them for leader-
ship and economic independence. Mothers see them
as the future of their families and communities,
so they are less concerned about controlling their
movements and decisions about further education.
Expectations for boys are more optimistic and are
related to their ability to return to their hometown
after completing their education to develop a busi-
ness and support the local economy. This reflects
the strong desire of women to see their sons as lead-
ers who can not only improve the lives of their fami-
lies but also contribute to the development of their
home region.

«bimipeen coy ocvl ayvliea Kaumvin Keje me?
— Uo, ocvl ayviiea katimoin xkeneoi. ...Ocvl ayviida
ousHec KvLiambiH Oeldi. «Mama cen yixen axuia
mancay GVIKAHU3AYUSL AULAMbBIH, AYbLIObL KOPKell-
meminy. bi30iy ayvinda ewmene dicox Oip motxa
eana o6ap. busnec 6acmaiivin den dcamolpulk, ope-
Kem KblLIblN JHCamulpulk, 0ipak Ooimail dcamvlp...
(Translation: — Will he come back to this village
after finishing his studies? — Yes, he wants to come
back to the village. He wants to open a business
here. He says: “Mom, if you make a lot of money,
I’ll open a vulcanization shop and develop our vil-
lage.” There is nothing in our village, there is only

one car wash. We are going to open a business, we
are trying, but it hasn’t worked out yet)».
Tajik woman, 39 years old, self-employed

Conclusion

From the data obtained, it became clear that
Tajik women are simultaneously exposed to two
different discourses, formed under the influence of
different cultural conditions inside and outside the
country.

Influence of traditional (conservative) discourse.
The analysis of interviews shows that cultural tradi-
tions and family values play a key role in the choice
of professions and plans for children’s education.
Gender factors also influence the curriculum: girls
are under greater control, while boys have more
freedom and are seen as future leaders.

The impact of this discourse is particularly no-
ticeable among those living in mono-ethnic areas,
where the upbringing of girls and boys is based on
clear traditional values, where girls are restricted
in their movements and focus on domestic duties,
while boys are given more freedom and opportuni-
ties for an active life. Girls are prepared for family
life, while boys are developed as breadwinners. The
main role of a Tajik woman is to arrange everyday
life, educate the younger generation, respect and
create conditions for elders and spouses. In the fam-
ily/household, men help little in “women’s” affairs,
and women have to manage to do everything them-
selves. This characterizes the pronounced tradition-
al approach to the upbringing of Tajik girls, that is,
preparing them for their future role as daughters-in-
law, wife and mother.

The influence of Soviet discourse. We noticed a
slightly different discourse that also seems to influ-
ence girls from parents and extended family mem-
bers. When analyzing Tajik women in the role of
mother, the data showed that there is and remains a
style of upbringing in the spirit of Soviet ideology,
so they expect their daughters to be well educated (a
legacy of Soviet views on female education), but be-
lieve that women should pursue a career, but within
reasonable limits, and choose a job that will allow
them to combine family and professional responsi-
bilities. In interviews, Tajik women note that their
children often mention traditional professions such
as teachers, doctors, and nurses. Some girls want to
become teachers, inspired by the example of their
school teachers who “dress nicely and wear heels.”
There is also a desire to become nurses and doctors,
based on concern for the health of their parents. Ta-
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jik women support their children’s aspirations for
such professions, although sometimes they suggest
more applied specialties, such as cooking or seam-
stressing.

As predicted by gender role theory (Eagly, 1987)
and social role theory (Eagly & Wood, 2011), Tajik
women can be seen to develop under the strong in-
fluence of the gender division of labor and gender
role expectations dominant in society. Gender role
expectations rooted in Tajik families shape wom-
en’s career and educational aspirations. Traditional
roles such as “wife”” and “mother” remain dominant,
limiting Tajik women’s opportunities for profes-
sional growth. These roles are transmitted through
the process of socialization, which is consistent with
theory that emphasizes the dependence of career
choice on gender norms.

In Kazakhstan, as in other countries, the phe-
nomenon of the ‘Glass ceiling’ continues to be a
significant obstacle to the career development of
women, including Tajik women in the Turkestan
region. For example, a Tajik woman with a higher
pedagogical education and professional achieve-
ments is often unable to take up a managerial po-
sition because of persistent stereotypes and tradi-
tional norms that ascribe predominantly domestic
roles to women. In addition to the gender wage gap,
where women are paid less for similar roles, they
face the double burden of combining professional
and domestic work, which further limits their career
opportunities. This example illustrates that despite
government efforts to promote gender equality, in-
visible barriers continue to prevent women from re-
alizing their full professional potential.

It should be emphasized that these processes
concern not only Tajik women, but also the entire
Eastern mentality, religion, values, etc. In this re-
gard, when analyzing the role and position of wom-
en in society, it is necessary to focus on the social
profile of women from various ethnic communities.

To form and strengthen the social status of
women from communities, special mechanisms

should be developed, such as opening courses on
self-development, legal and financial literacy, as
well as fact-checking at the local level. These mea-
sures can significantly contribute to the process of
integration and active participation of women in so-
cial and public life.

Promoting higher education among women
requires raising awareness of its benefits and op-
portunities at the local level. It is important to re-
member that women’s access to higher education is
determined not only by their personal choices, but
also by the decisions of the entire family. There-
fore, outreach efforts should also cover other family
members. Organize courses for women from ethnic
communities that focus on mastering skills such as
sewing, handicrafts, hairdressing and other crafts.
These initiatives will not only create opportunities
for earning money, but will also increase women’s
self-confidence, helping to improve their quality of
life (Otar E.,2024).

Particular attention should be paid to the profes-
sional orientation of girls, the development of their
communication skills and the culture of behavior
in social networks. It is also important to stimulate
girls’ interest in studying new specialties, such as
IT, agricultural sciences, biology and others. By
increasing the activity of women in ethnic groups,
providing them with educational and social oppor-
tunities, as well as increasing their civic activity and
literacy, the state will be able to contribute to the
formation of gender parity among future citizens of
Kazakhstan.
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