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THE IMPORTANCE OF LANGUAGE EDUCATION
IN THE DEVELOPMENT OF NATIONAL IDENTITY

The most important factor in the development of children’s cultural identities and belonging is
language education. A language is an important tool that facilitates the communication of emotions,
thoughts, and culture between people. Language education is the most basic education task that na-
tions rely on in the process of nation-building and creating a national identity. The education system
and programs can be modified and some courses may even be removed. However, language courses
and activities always keep their place in the program. It is quite normal for language courses to have top
priority among the educational activities of a nation.

National languages have been standardized and disseminated thanks to the formal education pro-
vided by states. Modern states make basic education compulsory for all their citizens to be able to read
and write the national language. The language of basic education is common and this is the provider of
cultural homogenization. The concept of identity constitutes the most basic and most important origin of
the social system. Identity has a multidimensional scope that symbolizes the whole of lifestyle elements
such as beliefs, attitudes, value judgments, etc., which are the result of individuals’ cultural and social
position and status. Identity formation begins in early childhood and continues gradually throughout a
lifetime.

This study will emphasize the importance of language education as nation-building and national
identity acquisition tool. The research data were obtained by literature review. Journals, books, and
other sources on language education are reviewed. The success of language education depends on the
compatibility of the program with the needs of children, the selection of textbooks and auxiliary materi-
als, stories, novels, etc., and teachers.
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YATTbIK, OipereiAikTi AambITyAarbl
TIAAIK BIAIM 0epyAiH, MaHbI3ABIAbIFbI

BararapAbiH, MBAeHM GiperenAiri MeH TUECIAITiH AaMbITyAaFbl MaHbI3AblI PaKTOP — TIAAIK OiAIM
6epy. Tian — 6yA apaMAap apacbiHAAFbl SMOLMSIAAP, OMAAP MEH MOAEHMETTEP apachiHAAFbI GaMAQHbICTbI
SKEHIAAETETIH MaHbI3AbI KypaA. TiAAIK BIAIM — YATTbIK, GiperenAikTi Kypy NpouUeciHAE YATTap CyMeHeTiH
6iniM BepyaiH eH Herisri MiHAeTi. Biaim Gepy >kyieci MeH GaraapAamasapbiH e3repTyre 6oAaAbl,
aA Kenbip KypcTap TiMTi XKOMbIAYbl MYMKiH. AAaAQ, TiA KypcTapbl MeH ic-luapasap 6araapAamMasa
BpKalllaH 63 OPHbIH aAaabl. TiA KypcTapbl YATTbIH GiAiM 6epy KbI3BMETIHAE 6Te MaHbI3Abl EKEHAIT
KAAbIMTbl )KaFAan.

YATTbIK, TIAAEP MEMAEKETTEP YCblHFaH pecmu OiAIMHIH apKacblHAQ CTaHAAPTTAAFaH >KaHe
TapaTtbiAfaH. Kasipri MemaekeTTep ©3AepiHiH 6apAblK asamartTtapbl YWiH YATTbIK, TIAAE OKbIM, >Kasa
aAaTbiHAQM Herisri GiAiM 6epyai MIHAETTI eTeai. Herisri 6iaiMm 6epy TiAi XKaArbl 60AbIN TabblAaAbl XXaHe
OA MBAEHM rOMOreHM3aLMIHbl KaMTamachi3 eTeAl. bipereiAik Ty>XKbIpbIMAAMAChl BAEYMETTIK XXYMEHIH,
€H Heri3ri xeHe MaHbI3Abl LWbIFY Teri 60AbIN TabbiAaabl. JKeke TyAFaHblH MOAEHU >KOHE SAEYMETTIK
MapTebeci MeH >keke MapTeOeCiHiH, HOTMXKeCI BOAbIN TabbIAATbIH CEHIM, KO3KapacTap, KYHAbIAbIKTaP
>KOHe T.6. CUSIKTbl OMip CaATbIHbIH GapAbIK, SAEMEHTTEPIH BEMHEAENTIH Ko eAlLeMAi carachl 6ap. Xeke
6acblH KAAbINTACTbIPY epTe BaraAbiK, LakTa GacTarasbl >kaHe emMip 6obl BIPTIHAEM >KaAFacaAbl.

ByA 3epTTeyae TiA GiAIMiIHIH YATTbIK, KYPbIAbIC KYPaAbl XX8He YATTbIK, GipereiAikke ne 60Ay Kypaabl
peTiHAE MaHbI3AbIAbIFbI aTarn eTiAeal. byA 3epTTeyaep aaebueTTepre WOAY >Kacay apKblAbl aAbIHADI.
Tin 6iAiMi GoMbiHWIA >KypHaAAap, KiTanTap >keHe 6acka Aa AEPeKKesAep peueHsmsAaHaabl. TiA
GiAIMIHIH XXeTicTiri 6arAapAamMaHblH 6anaAapAbIH KQXKETTIAIKTEPI MEH YAAECIMAIAITIHE, OKYABIKTap MeH
KOCaAKbl MaTEPUAAAAPAbI, BHIIMEAEPAI, POMAHAAPADI >K8He T.6. TaHAAyFa, COHAAM-aK, MyFaAimaepre
6arfAaHbICTbI.

Ty¥iin ce3aep: aHa TiAil, TiA, BiAiM, Biperenaik, YATTbIK Giperenaik, YATTbIK, MOAEHMET.
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Ba)kHOCTb S3bIKOBOIrO 06pa3OBaHM$I
B pa3BUTUU HaLI,MOHa/\bHOﬁ UAEHTUYHOCTHU

Hanboaee BaxkHbIM (DAaKTOPOM B Pa3BUTUM KYAbTYPHOM MAEHTUUHOCTU U MPUHAAAEXKHOCTU AeTel
SBASIETCS 13bIKOBOE 0Opa30oBaHMe. S3blK — 3TO BaXKHbIA MHCTPYMEHT, KOTOPbIA obAerdaet obuieHue
3MOLMIA, MbICAE U KYAbTYPbl MEXAY AIOAbMM. $513bIkOBOE OOpa3oBaHWe — 3TO CaMasi OCHOBHas
3apava 06pasoBaHusl, Ha KOTOPYIO OMUPAIOTCS HALUMKM B MPOLECCE HALMOHAALHOTO CTPOMTEALCTBA U
CO3AaHMS HAUMOHAABHOM MAEHTMYHOCTU. CrcTema 06pa3oBaHmsl 1 MPOrPamMMbl MOTYT BbiTb U3MEHEHbDI,
a HEeKOTOpble KypCbl MOTYT Aaxe 6ObiTb yaaaeHbl. OAHAKO $3bIKOBbIE KYPCbl M MEPOMPUSTUS BCEraa
3aHMMaloT CBOE MECTO B Nporpamme. BrioAHe HOPMAAbHO, UTO S13bIKOBbIE KypPCbl MMEIOT NepBOCTENeHHOe
3HaveHue B 0OPA30BATEALHON AESITEALHOCTM HALLMM.

HauunoHaAbHbie 93bIkM ObIAM CTAHAQPTU3MPOBAHbI U PACNPOCTPAHEHbI 6Aaroaaps hopMasbHOMY
006pa3oBaHMio, MpeAoCTaBASeMOMY rocyaapctBamu. COBpemMeHHble roCyAapcTBa AeAaloT 6asoBoe
o6pasoBaHue 06s13aTeAbHbIM AASI BCEX CBOMX MPAXKAAH, UTOObI OHWM MOTAM YMTaThb M MMCaTb Ha HALMO-
HaAbHOM s3blke. S13bik 6a30BOro 06pa3oBaHusi SBASETCS OOLIMM, M 3TO 06EeCrneumMBaeT KYAbTYpPHYIO
romorexusaumio. KoHuenums MAEHTUUYHOCTM COCTaBASIET CaMOe OCHOBHOE M Camoe BaKHOe MpoMc-
XOXAEHME COLIMAABHOM CUCTEMbI. M AEHTUUYHOCTb MMEET MHOrOMEpPHYI0 cdhepy, KOTopasi CUMBOAU3MPYET
BCE 3AEMeHTbl 00pasa >KM3HM, TakMe Kak yOeXAEHWSs, YCTAHOBKM, LIEHHOCTHblE CY>XAEHUS U T.A.,
KOTOpble SBASIIOTCS PE3YAbTAaTOM KYAbTYPHOrO M COLMAABHOIO MOAOXEHWS WM cTaTyca WHAMBUAOB.
DopmrpoBaHne MAEHTMYHOCTU HAUMHAETCS B PaHHEM AETCTBE U MPOAOAXKAETCS MOCTENEeHHO Ha
NPOTSKEHUM BCEN XKM3HM.

B 3TOM MccaeaoBaHUM BYAET NMOAUEPKHYTA BAXKHOCTb S13bIKOBOro 06pasoBaHms Kak MHCTPYMEHTa
HaLMOHAABHOTO CTPOUTEABCTBA M NPUOBPETEHUS HALLMOHAABHOM MAEHTUUHOCTU. AQHHbIE UCCAEAOBAHMS
ObIAM MOAYYEHbI NyTemM 0630pa AUTepaTypbl. PeLeH3MpyIoTCs XKypHaAbl, KHATU U APYTUe UCTOUYHWUKM MO
93bIKOBOMY 00pa30BaHmio. Ycrnex 3bIkoBOro 06pa3oBaHms 3aBUCUT OT COBMECTUMOCTM NMPOrpammbl C
noTpebHOCTIMU AeTer, NoAbopa yuebHMKOB 1 BCTIOMOraTeAbHbIX MAaTEPUMAAOB, PACCKA30B, POMAHOB M

T.A., d TaK>XKe yLIl/lTeAeVI.

KAroueBble caoBa: PoaHOM A3blK, 43bIK, o6pa3OBaHme, NMAEHTNYHOCTb, HAUMOHAAbHAA MAEHTUYHOCTD,

HaUMOHaAbHaA KyAbTypa.

Introduction

The natural need for communication between
people has made language necessary for every com-
munity, whether simple or advanced. Then language
gradually became an integral part of the commu-
nity’s identity (Turan, 2018-2019). People are not
born with an innate language but are born into a so-
ciety and the language spoken by that society. As
kids, they learn the names of objects as categorized
by that language. Therefore, our perception of the
universe is shaped according to our collective con-
sciousness and the system of collective meanings,
therefore “We perceive the universe within the cate-
gories offered by our collective consciousness.” The
individual obtains his/her values through language
and socialization. Thus, individuals take their place
in a belief system established through the language.
Language exists before individuals, and individu-
als have to learn a language to gain their place in
the world of beings constructed through languages
(Durmus, 2017).

Through distinctions determined by language,
individuals reach their self-consciousness and

draw boundaries between us and the others (Celik,
2006). Language plays a key role both in the forma-
tion of individual identity and in the formation of
social identity as it provides common symbols for
individuals, and is the most important common de-
nominator that enables people to unite, integrate and
become a group. “The social identity consciousness,
which we call social identity, is based on the par-
ticipation in the common knowledge and memory
achieved by speaking a common language or, in
more general terms, the use of a common symbolic
system” (Ulu, 2017).

Many authors argue that the distinction lan-
guage makes between us and the others contribute
to the construction of national identity. Societies are
divided into nations, and language is the most visi-
ble and external differentiator among nations (Celik,
2006). The formation of nations is very old. People
who speak the same language, have a common past,
belief system, and creation myth, and calls a certain
territory their homeland, came together and formed
nations (Ulu, 2017).

One of the most important elements for a com-
munity to transform into a nation is to have a com-
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mon language that ensures communication between
its members. Since a nation is a cultural unity, the
existence of a national language is critical for the
formation of the nation. As a means of communi-
cation, language paves the way for interaction and
helps to achieve cultural partnership. For this reason,
it can be said that the national language is more im-
portant than the other elements of national identity.
Aware of the importance of language in the forma-
tion of national identity, nationalist ideologues have
made great efforts to create a national language, to
preserve and keep it alive (Arslan, 2019).

Omer Seyfettin complained about the lack of a
national language and the disconnection between the
nation and the language. Especially after the Tanzi-
mat, the French language gained popularity, and af-
ter a while, speaking French became the criterion of
a modern and Western image. This identity illusion
has brought out wannabe characters who speak in-
complete French, try to look like a Westerner, have
lost their values, and are alienated from the com-
munity. Yet national literature could only be created
with a national language (cited in Ulu, 2017).

Many thinkers explain the restructuring processes
in the political, economic, social, and cultural fields
as parts of modernization and talk about a “nation-
building” process. “Nation-building” is a term used
deliberately and refers to the set of methods that na-
tionalism as a political program uses to achieve na-
tional unity. For example, they created various sym-
bols such as marches, flags, and museums. These
symbols are taught to individuals through education
to create a sense of national belonging. Therefore, a
common language can be of great importance. For
these reasons, a common language has been deemed
necessary for every country, regardless of the basis of
nation-building (Aygiil, 2008).

Nation-states intervened with mother tongues
and renewed them to create new national languag-
es. These new languages were taken as the basis of
the national cultures that would constitute the citi-
zen of the desired national state. Nations prioritized
formal language education and language preserva-
tion to protect their languages from the influences
of foreign or colonial languages and cultures (Celik,
2006). The national unity and solidarity achieved
through language education is an important indica-
tor that emphasizes the importance of language for
nationalism and nation-states. Because language is
a tool that defines national identity and transfers
culture to future generations. The unifying power
of language cannot be denied. Therefore, language
acts as a cement in the nation-building process by
ensuring national unity (Aygiil, 2008). According to
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Fichte, language reflects the national spirit. There-
fore, cleansing the language from foreign words
means protecting the national spirit. According to
von Humboldt, “the phenomenon that distinguishes
nations is language”. Nations express their charac-
ters with their language, thus giving that language
its “national form” (cited in Aygiil, 2008).

Regardless of its basis, in a process of national
integration, national identity aims to create an ‘“‘us”
and “the other”. Emphasizing the differences be-
tween “us” and “the others” is an easy way to create
a group identity, but the real aim is group solidarity.
One of the most prominent elements of group iden-
tity and national belonging is undoubtedly the lan-
guage. National languages are not just administra-
tive convenience or communication tools. Language
goes beyond just being a literary and intellectual ex-
pression medium, it is what makes a nation a nation
(Aygtil, 2008). Thus language education is the most
effective tool for building national identities.

One of the reasons why language is one of the
most important elements of national identity is the
necessity of a common language for the functioning
of the modern administrative structure of the nation-
state. As a requirement of national sovereignty, what
keeps the modern state alive is the participation of
citizens in its political decision-making mechanisms
(Arslan, 2019).

Language planning and engineering aim to cre-
ate a common language. These are tools for creat-
ing a national unity within a cultural framework
based on a common language. These activities, ex-
pressed as “one language, one history, one culture”
in Germany and carried out as cultural nationalism,
used various language policies to create this unity.
Cultural nationalism, which was taken as a model
in later times, had reflections on the language poli-
cies and many countries interfered in the language
under the name of various conceptualizations such
as language planning, social language engineering,
language regulation (Aygiil, 2008).

As a social phenomenon, language is directly re-
lated to culture. Language develops along with the
feelings and thoughts of a nation, its history, and so-
cial consciousness. For this reason, the common flow
of feelings and thoughts between individuals can be
established through language. Therefore, national
unity and solidarity can be achieved with the lan-
guage that rivets the members of the society to each
other (Turan, 2018-2019; Aygiil, 2008). National life
requires political and cultural continuity. What will
ensure this continuity is the cultural memory built
through the national language. Cultural memory is a
cultural geography. Language constitutes the cultur-
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al memory of the society and thus ensures the conti-
nuity of the nation (Ulu, 2017). Language is also the
carrier of culture. Language is alive since the prehis-
toric age of myths and symbols, and carried tradition
to the present. Material and spiritual values such as
science, technique, history, morality, which are the
cultural treasures of a nation, are passed on to future
generations through language (Celik, 2006; Aygiil,
2008; Turan, 2018-2019).

Compulsory education has historically been one
of the most effective means of nationalization. Be-
cause the basic elements of a common culture, espe-
cially the standard national language, could only be
adopted through informal education. In addition to
the dissemination of a common language, compul-
sory basic education, which includes national histo-
ry and national geography lessons, is characterized
as the basic means of raising national awareness in
children (Aygiil, 2008)

National languages have been standardized and
disseminated thanks to the formal education pro-
vided by states. Modern states make basic education
compulsory for all their citizens to be able to read
and write the national language. The language of
basic education is common and this is the provider
of cultural homogenization. This is a requirement of
the industrial society, and the absence of a non-state
organization to cover the cost of such a widespread
activity reveals the importance of schools for the
creation of nations (Arslan, 2019).

The concept of identity constitutes the most ba-
sic and most important origin of the social system.
Identity has a multidimensional scope that symbol-
izes the whole of lifestyle elements such as beliefs,
attitudes, value judgments, etc., which are the result
of individuals’ cultural and social position and sta-
tus. Identity formation begins in early childhood and
continues gradually throughout a lifetime. Identity,
which is shaped primarily by family interactions,
can develop positively or negatively with feelings of
self-confidence and self-esteem (Karaduman, 2010).

Nations want to transfer and adopt cultural ele-
ments to new generations to protect their national
unity and solidarity. The continuity of a nation de-
pends on its members knowing their culture suffi-
ciently and having a national consciousness. Lan-
guage and therefore national language education is
the basis of cultural identity (Giifta & Kan, 2011).

Justification of the choice of articles and goals
and objectives

Language is the first indicator of individu-
als and societies in identity illusion because, in

Allport’s words, “the acquisition of language is
of great importance in the process of gaining self-
consciousness, and it is undoubtedly the most im-
portant development in human life”. Individuals and
societies that fall outside of their language (national
language) become open to identity illusions and di-
aspora. Because language is the domain of identity,
consciousness, and self, and every language has a
latent power (cited in Durmus, 2017)

Language education is the most important tool
for the development of children’s cultural identity
and sense of belonging. Individuals who have not
been able to locate themselves in their national
language reside in a cultural vacuum. The German
poet and philosopher Herder makes a similar defini-
tion as follows: “To be human means to have a lan-
guage and to live in a community” (cited in Durmus,
2017). National language education has an impor-
tant place in the education policy of every country.
National language education, which is important for
the development of the individual, the formation
of national identity, the development of citizenship
rights and responsibilities, and a sense of belonging,
always maintains its currency.

While Kaplan emphasizes the importance of
language, it keeps the national language in a sepa-
rate and important place. Language determines the
national identity of the speaker and keeps the lan-
guage awareness intact. Subsequent languages can-
not replace the native language. Kaplan particularly
emphasizes the importance of the mother tongue:
“Mothers not only give their children their milk
and love but also their mother tongue, which is just
as beautiful and nourishing as they are. Since it is
learned from mothers, a person’s first language is
called mother tongue. The individual can learn other
languages later on, but they can never substitute for
their mother tongue. Mother tongue connects us to
our family, relatives, nation, and history.” The first
language we learn is our national language, our na-
tional identity. Learning the mother tongue correctly
depends on the parents and the community. Inaccu-
racies and deficiencies acquired while learning the
mother tongue will prevent the person from having a
solid mother tongue structure and will negatively af-
fect their learning process (cited in Erenoglu, 2008).

If a person sees a language other than his mother
tongue as a reflection of his identity, he is in an iden-
tity conflict. This conflict causes the individual to be
thrown away, being neither “there” nor “here.” Al-
though his/her roots are “here”, the individual wants
to see himself/herself “there” and tries to adopt the
language of “there”. This causes a sociological and
psychological rupture. After rupture, the individual
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either gains consciousness and chooses to return to
his/her roots, or loses consciousness completely and
is dragged to obliviousness (Ulu, 2017).

The awareness and love of the mother tongue
provide a common thinking system among people
living in the same nation, and the ability to un-
derstand and comprehend the universe together.
This strengthens the bond between people within
the same nation. Due to the word “mother” in the
concept of “mother tongue”, some linguists argued
that this concept is all about the language learned
from the mother. However, the Danish linguist Otto
Jespersen and many linguists stated that the con-
cept meant by “mother tongue” is not only about
“mother”, but rather the language learned from the
environment and used as a common language within
the same nation. Since the word “mother” is used
both as a noun and an adjective in many languages,
there is an ambiguity about the concept that “mother
tongue” corresponds to (Sinan, 2006: 2).

Mother tongue education starts with birth in
the family and continues in education institutions.
As the individual develops his/her mother tongue,
his/her command of the nation’s culture increases.
For this reason, language education is also defined
as cultural education. There is a cultural dimension
to the relationship between any structure and mean-
ing in language. This point should not be ignored in
mother tongue education (Melanlioglu, 2008).

The family undoubtedly plays an important role
in the acquisition of the mother tongue. The language
spoken by the family at home, spoken throughout the
country as a nation and dominating the whole edu-
cation system becomes the child’s mother tongue.
If the language education in the school continues in
the mother tongue, it makes a significant contribu-
tion to both language acquisition and correct spoken
language. The mother tongue is often described by
linguists as the first language a person learns in the
family or community in which he or she was born
and raised. It can be said that the mother tongue is
not learned but acquired because it is the first lan-
guage that an individual has met in childhood. The
impact of mother tongue on national loyalty draws
attention to language education (Sinan, 2006: 2).

Scientific research methodology

Societies that do not give the necessary impor-
tance to their language lose their culture, and those
who cannot protect their culture lose the chance to
keep their language dynamic. Language, in Gokalp’s
words, is like the container of feelings and thoughts.
The feelings and thoughts of individuals are embod-
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ied and brought out through language. To the extent
that they are accepted by other individuals, they
become the common value of society. Because the
feelings and thoughts of the individuals that make
up the society are a reflection of their culture (Goger,
2002).

It is the language and culture that make the na-
tion a nation. Nations can only preserve their exis-
tence thanks to their languages and cultures. It is an
indisputable fact that nations that cannot preserve
their language and culture will not be able to con-
tinue their lives in the international arena for a long
time. Because owning the language is, in a way,
having a cultural consciousness. Being familiar with
one’s own culture and keeping the characteristic
manifestations of life alive is to preserve what is
unique to the culture. Nations that have this quality
are nations that have the chance to continue their ex-
istence without being caught in the wind of assimi-
lation. In short, the existence of a nation depends on
keeping its language and culture alive. Social unity
and integrity can only be kept alive by the dyna-
mism of language and culture (Gdger, 2002).

People are born with an innate ability to speak.
The ability to speak is innate, but the ability to speak
properly and correctly depends on school education
(Uggun, 2007).

Schools also play an important role in spread-
ing national awareness. The centrally determined
curriculum ensures that all people living within the
borders of the state become members of the nation.
Thus, for people who have gone through similar ed-
ucational processes from an early age, the national
language becomes the main tool for the acquisition
of common values (Arslan, 2019).

To preserve its existence, the state also has to
raise individuals who love their mother tongue, en-
joy it and try to use it in the best way possible. As
long as such an aim is not actively pursued in the
education policy of the state, the vicious circle will
continue. The main aim of primary and secondary
education, which is important and above all other
purposes, is to teach the official language to the citi-
zens in the best way and to give them the ability to
use the language correctly. This is the sine qua non
of education (Cavusoglu, 2006). Indeed, contempo-
rary countries have paid great attention to mother
tongue education due to its great role in the forma-
tion of national awareness and sensitivity. We see a
similar sensitivity after the establishment of the Re-
public of Turkey (Sinan, 2006: 3-4).

Language education aims to improve under-
standing and expression skills and habits, to create
listening and reading pleasure, to enrich personal vo-
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cabulary, to teach basic grammar rules, and to create
language awareness and love (Kavcar & Oguzkan,
1995). These goals are directly related to the limits
of the mental and affective possibilities of the child,
as well as the content that constitutes the material
and material that will be subject to understanding.
While developing programs for mother tongue ed-
ucation, it should be well established about what,
when, how, and from whom the child will learn. The
programs should be expanded to include teacher
training (Demir & Yapici, 2007: 182).

Language learning does not mean loading a lot
of dry information into the brain. Language is the
basis of interpersonal and social communication.
Raising citizens who can use their mother tongue
correctly both in writing and verbally is an obliga-
tion imposed by the state on the education system.
Good native language education is the way for the
individual to communicate with those around his/
her, to express himself/herself in society as a social
being, to complete her personal development, and
to be successful at every stage of life. Raising gen-
erations with a strong cultural infrastructure from
different professions who have received a common
mother tongue education makes a society stronger.
Mother tongue lessons constitute a process in which
national, democratic values are embraced (cited in
Sinan, 2006: 5).

Results and discussion

Mother tongue education is one of the most
fundamental education activities that no nation will
ever give up. You can remove or change all lessons
and activities from an education system, but lessons
and activities related to the mother tongue must al-
ways be there. Then, it is quite normal and necessary
for mother-tongue education to be at the top of the
educational activities that every nation has meticu-
lously dealt with (Yapici, 2004: 35).

If the language level of the nation cannot be
observed in contemporary texts and is not applied
to young minds, then neither mother tongue con-
sciousness nor national feeling can be mentioned in
such a country. According to Humboldt, language is
humanity itself. Language is the history of human-
ity and the character of nations. Humboldt, who
tackled language from all sides, did not say a word
about how and why grammar should be taught. This
should be considered quite meaningful (cited in
Yapici, 2004: 35, 36).

We should instill the pleasure and habit of read-
ing in our preschool and school-age (especially pri-

mary education) children. For this, it may be more
beneficial to gamify mother tongue lessons, avoid
abstractions as much as possible, and develop teach-
ing programs with this perspective. It is thought that
it may be more beneficial to use effective motiva-
tional methods and techniques such as drama, coop-
erative learning, demonstration, and to avoid classi-
cal methods (Yapici, 2004: 40). The activities to be
selected during this period (such as play, fairy tale,
story, and drama) must be in the mother tongue and
must include national heroes. Thus, it contributes to
both the acquisition of the mother tongue and the
formation of cultural identity. In other words, ma-
terials to be used in pre-school education should be
selected from national culture.

The most basic skill that should be taught to
children in primary schools is to speak, read, write
and listen effectively in their mother tongue. To fun-
damentally solve the problem in mother tongue edu-
cation, it can be argued that it is a necessity to recon-
struct all educational institutions related to language
and language learning per the cognitive and affec-
tive level of students (Yapici, 2004: 35, 40).

Primary school textbooks, especially the books
for mother tongue education, should be prepared ac-
cording to the cognitive and affective development
characteristics of the child in a way that will serve
to develop the child’s comprehension, speaking, and
listening skills. Especially classroom teachers have
a great responsibility in mother tongue education.
There is a need for the retraining of existing teachers
and the training of new teachers so that not only na-
tive language courses but also other courses are held
in the mother tongue.

The Kazakh Turkish lesson as a mother tongue
lesson, the curriculum of the lesson and the tools and
equipment to be used in the lessons are also of great
importance. In addition, to protect cultural integri-
ty and identity, the vocabulary of a language such
as Turkish, which has been an imperial language,
should be used in textbooks. By establishing joint
commissions, written and oral-literary works that
reflect the Kazakh language and culture should be
immediately included in the textbooks. This wealth
should be reflected in textbooks and other resources.

According to three basic principles of modern
language education, language learning should be
carried out in a learning environment, with the help
of activities and the content of all kinds of materi-
als used in language teaching should be meaningful
(Yildiz, 2003: 9-10; cited in Sinan, 2006). Mother
tongue education should be nurtured by distin-
guished works of Turkish and world literature. It is
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a necessity to make literary works a tool of mother
tongue education. It is inconceivable that the texts
that are fictionalized with dry information and do
not have aesthetic concerns will contribute to stu-
dents. Because literary works appeal not only to
the head but also to the hearts. They interpret the
feelings, dreams, pains, and joys of people (Sinan,
2006: 6).

Versatile teaching approaches should be used in
mother tongue teaching-learning processes. Activi-
ties involving as much variety as possible should be
used in all activities from determining the aims of
mother-tongue teaching, determining the education-
al content, from organizing the educational environ-
ments to measurement and evaluation. To support
mother tongue education, other courses should also
support this approach with suitable activities.

The material and content subject to mother
tongue education must have concrete fiction. For
this, Kazakh Turkish textbooks should be designed
per the aims of mother tongue education, start-
ing from the first grade of primary school to the
5t grade. This obligation requires interdisciplinary
cooperation. Mother tongue education is neither
a mere linguistic problem nor a mere educational
science problem. It is necessary to work with field
experts for each level to develop the understanding
and expression skills in the mother tongue at the de-
sired level. It is appropriate to start Kazakh Turkish
lessons with illustrated textbooks. The ratio of pic-
tures and writing in textbooks can be determined by
experts (Demir and Yapici, 2007: 183-184).

This basic setup is valid for all educational areas.
However, Kazakh Turkish education has a feature
that differs from other educational fields. Because it
is something beyond a lesson, it is the identity, the
soul of a nation. Without underestimating the other
lessons and education setup, it is possible to say the
following: A child may fail in all other classes. Fail-
ure in these courses can be deemed normal; because
it is possible to overcome the failure with lecture
and/or grade repetition. But a child’s failure to use
his/her mother tongue will lead to lifelong failure
in bilateral and social relations. This can be consid-
ered as the failure of a nation. Children whose com-
prehension and expression skills are not developed
cannot be expected to be successful in other lessons
(Demir and Yapici, 2007: 185).

Conclusion

The first thing to be done to achieve success in
the education of Kazakh Turkish as a mother tongue
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is to produce realistic and functional programs and
then to train staff who will take part in the imple-
mentation of these programs. In this context, we can
summarize what needs to be done in the short term
as follows:

1. A mother tongue education program cannot
be prepared without taking local conditions into ac-
count. A program that is suitable for the conditions
of the country should match the problems and be
capable of providing solutions to these problems
in the medium and long term. To set conscious and
clear goals, the problem should be revealed by de-
termining the level of use of language in each re-
gion through serious, planned, and comprehensive
studies.

2. During the preparation of the program, both
personal, institutional, and social knowledge should
be consulted. Turkey’s experiences should be uti-
lized by developing joint projects. There are many
well-tested programs in Turkey with hundreds of
years of experience in mother tongue education.
Thus, Kazakh course programs can be developed
more effectively and their practical success can be
improved.

3. The mother tongue curriculum should be de-
veloped in the light of contemporary findings and
methods of science, taking into account the interests,
success, and needs of the students and the needs and
expectations of the society.

4. Teacher’s guidebooks should also be pub-
lished for the applications of textbooks for mother-
tongue education.

5. Kazakh language education should include
language and literature courses based on reading-
writing and hearing-comprehension skills. The role
of mother tongue education is important in the so-
cialization of the child and building national identi-
ty. How Kazakh should be taught as a mother tongue
and which literary texts should be used in this pro-
cess? Which literary texts and verbal expressions
should be used?

6. The most important thing for people is that
they can express their identity freely and language
is the most important tool in this. Each language
should be spoken in its phonology. Non-Kazakh let-
ters should not be included in the alphabet. There-
fore, mother tongue education is very important
to protect the identity of our children (Cobanoglu,
2013; 36).

7. Language teaching tools are visual and audi-
tory tools designed and evaluated by considering the
needs of target students to facilitate the learning of
the language to be taught. Today, there is a serious
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need for tools and equipment that meet the needs 8. TV shows for kids should be in Kazakh. Espe-
of students. Teaching tools and materials should be  cially during the epidemic period when education is
prepared accordingly after determining the most ap-  carried out remotely, these programs are very impor-
propriate methods for teaching Kazakh as a mother  tant in terms of the development of Kazakh identity
tongue. in children.
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