ISSN 2617-7544, eISSN 2617-7552 Icuxonorus xoHe cormororus cepusichl. Ned (75). 2020 https://bulletin-psysoc.kaznu.kz

IRSTI 15.21.51 https://doi.org/10.26577/J1PsS.2020.v75.i4.01

A.S. Mambetalina'*, G.U. Utemissova',
D.G. Summers?, A.A. Amangossov'

'L.N. Gumilyov Eurasian National University, Kazakhstan, Nur-Sultan
2ARS of King County, Inclusion Academy, USA, Seattle
*e-mail: mambetalina@mail.ru

THE PSYCHOLOGICAL ANALYSIS
OF BULLY PROFILE VIA PEERS REPORT

This article is devoted to the problem of bullying, the various forms, and manifestations of which can
be distinguished in all spheres of life of modern youth. The presented article examines the prevalence
of bullying in higher educational institutions in Aktobe. The aim of the study was to identify the attitude
of respondents in two groups: Kazakh-speaking and Russian-speaking to the image of the bully and to
establish differences in approaches to assessing aggressive behavior. Our respondents were senior un-
dergraduate students in different areas of study of private and public universities in Aktobe (N = 115),
58 were Russian-speaking students, 57 were Kazakh-speaking students, age (Me = 18.7). For the study,
a questionnaire was developed, through which the personality traits possessed by bully were identified.
The questionnaire used a bipolar scale for describing the personality of the bully, consisting of ten paired
antonyms. The subjects noted several bully features, such as “dominance”, “psychological stability”. As
a result of the experiment, it was revealed that there are certain features in assessing the bully profile
associated with the language of the respondents. 47.5% of the participants in the Russian-speaking
group noted that they were “outside observers”, 27% — victims. In the Kazakh-speaking group, 37.1%
of participants were bullied at school, 40.4% witnessed bullying. At the same time, as a result of the
study, there were mixed answers of respondents in the Kazakh-speaking sample, who at the same time
endowed the bully with contradictory characteristics that have the features of a rapist and a victim. The
differences in approaches and assessment of the bully image in the two samples are significant, which
requires further research.

Key words: bullying, semantic differential, bully, students, dominance, victims, stigmatization.
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byArepAaep GeifHeciHe KypcTacTap Ke3imeH
NMCUXOAOTUSIABIK, TAAAQY XKacay

ByA MakaAa Kasipri >kactapAblH 6MipiHiH 6apAbIK, CaAAAAPbIHAA €PEKLLIEAEHETIH 8PTYPAI (popmanapsbi
MeH KepiHicTepiH GYAAMHI MaceAeciHe apHaAfaH. YCbIHbIAFAH Makarasa AKTebeaeri >Kofapbl OKy
OpbIHAAPbIHAQ BYAAMHITIH KAHLLAABIKTbI TapaAFaHAbIFbl KAPacTbipPblAaAbl. 3epTTeyAiH MakcaTbl Ka3ak,
>KOHE OPbIC TIAAEPIHAE COMAEMTIH eKi TonTarbl 6YAAM GeHeCiHe KATbIHAChIH aHbIKTay KoHe arpeccuBTi
MiHE3-KYAbIKTbI 6aFraray TOCIAAEpPiHiH, albipMaLLbIAbIKTapbiH aHbIkTay 60AAbL. Bi3AiH pecnoHaeHTTep
AKTOOEAErT KEKEMEHLUIK >XOHE MEMAEKETTIK YHUBEepPCUTETTEPIHAE 8p TYPAI GarbiTTapbl GOMbIHLLA
OKMTbIH XXOFapbl KypC CTyAeHTTepi 60AAbI (N = 115), OHbIH 58-i OpbIC TIAAI CTYAEHTTEp, 57-i Ka3ak TiAAI
CTyAeHTTep, achl (Me = 18,7). 3epTTey yiliH cayaaHama >KacaAAbl, OHbIH KOMeriMeH ByAAepAepAiH
Keke KacnetTepi aHbikTaaAbl. CayaaHamasa OGyAAepAiH >keke 6acblH cumaTTayFa apHaAfaH, OH >Kyn
AQHTOHUMHEH TypaTblH GUMOASIPABIK, LIKAAA KOAAAHbIAABL. CyObeKTIAep «yCTEMAIK», «MICUXOAOTUSIABIK,
TYPaKTbIAbIK» CUSIKTbI OipkaTap OYAAMHIH epeKLIeAiKTepiH artamn eTTi. DKCNEePUMEHT HOTUXKECIHAE
PECMOHAEHTTEPAIH TiAiMeH 6aiAaHbICTbl GyAAM NpomAiH Garanayaa GeAriai Gip epekiueaikTep
6ap ekeHAiri aHbikTaAabl. OpbIC TIAAL TOMKA KaTbICYLWbIAAPABIH, 47,5%-bl ©3AEpiHiH «CbipTTaH
6aKblAayLIbIAAP» eKeHiH, 27 %-bl KypbaH G0AFaHAAPbIH aTan eTTi. Kasak TiAAl TONTa KaTbICYLLIbIAAPAbIH
37,1%-bl MeKTENTE KOPAbIK, KOPAi, 40,4%-bl 6Y3aKbIAbIKTbIH Kyaci 60AAbl. COHbIMeH 6ipre, 3epTTeyaiH
HOTMXECIHAE Ka3ak, TIAAI TOMTarbl PECNOHAEHTTEPIHAE 8P TYPAI ayanTapbl GOAAbI, OAAP COHbIMEH
Gipre GyaAnre 30pAayllbl MeH 80ipAeHyLLiHIH epeklieAikTepiHe e Kapama-Kailibl curnaTtTraMaap
6epai. Exi yariaeri 6yaan 6ertecin 6araaay ToCIAAEPIHIH alibipMaLLbIAbIFbI aTapAbIKTaM, GYA KOCbIMLLA
3epTTeyAl KaXKeT eTeAl.

Tynin ce3aep: GYAAMHI, CEMaHTUKaAbIK, AuddepeHuman, 6yaAn, CTyAeHTTep, AOMMHAHT, Kyp6aH
6OAFaHAQD, CTUrMATU3ALMS.
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Mcuxoaormyecknini aHaans obpasa 6yarepos
rAa3amm COKYpPCHUKOB

AaHHas cTatbhsl nocesileHa npobaeme OYAAMHra, pasAryHble (POPMbl M MPOSIBAEHWUS KOTOPOro
MOXXHO BbIAEAUTb BO BCeX chepax XXM3HEeAeITEAbHOCTM COBPEMEHHOM MOAOAEXM. B npeacTaBAeHHOM
CTaThbe PacCMaTPMBAETCS CTereHb PaCrnpOCTPAHEHHOCTM TPABAM B BbICLUIMX Y4ueOHbIX 3aBEAEHMSIX
r. Aktobe. LleAbio MCCAeAOBaHMS ObIAO BbISIBAEHWE OTHOLUEHWMSI PECTIOHAEHTOB B ABYX rpyrmnax:
KQ3axCKoW M pyccKoi K 06pasy B6YAAM M YCTAHOBAEHUE PA3AMUMIA B TIOAXOAAX K OLLEHKE arpeCcCUBHOMO
noseaeHus. Hawwmmmn pecnoHaeHTamu BbICTYNMAM OOydaiolumecs GakaaaBpuara CTaplumMx KypcoB
pasHbIX HANPaBAEHWIN 00YYEHMSs YaCTHOTO M FOCYAQPCTBEHHOIO YHMBEPCUTETOB . AkTo6e (N=115), 13
HKX 58 BbIAM PYCCKOSI3bIUHBIMM CTYAEHTAMM, 57-Ka3axCKOS3bIUHbIMK CTYA€HTaMu, Bo3pacTt (Me=18,7).
AAS NpoBeAeHUsI CCAEAOBaHUS OblAa pa3paboTaHa aHKeTa, MOCPEACTBOM KOTOPOM OblAM BbISIBAEHbD!
AMYHOCTHbIE YepTbl, KOTOPbIMU 006AAAAIOT ByAAM. B aHkeTe Gblaa MCMOAb30BaHA OMMOASPHAS LIKAAQ
OMUCaHUS AMYHOCTM OYAAM, COCTOSILLAS M3 AECSTM MapHbIX aHTOHMMOB. McCrbITyemble OTMETMAM
psia ocobeHHOCTer OyAAM, Takue, KakK «AOMMHAHTHOCTb», «[CUXOAOIMYECcKas YCTOMUYMBOCTb». B
pesyAbTaTe 3KCreprMmeHTa ObIAO BbISIBAEHO, UTO CYLIECTBYIOT OMpPEAEAEeHHble 0COOEHHOCTH B OLieHKe
npocumas 6yAAM, CBSI3aHHbIE C S3bIKOBOM MPUHAAAEXKHOCTbIO PECNOHAEHTOB. 47,5% YyuaCTHUKOB
PYCCKOSI3bIYHOM IPYTIbl OTMETUAM, UYTO OHU ObIAM «CTOPOHHUMM HABAIOAATEASIMMUY, 27 % — SKEPTBAMM.
B ka3zaxosa3biuHom rpynne 37,1% y4aCTHMKOB MOABEPraAMCb U3AEBaTEAbCTBaM B WWKOAe, 40,4% cTtaam
CBUAETEASIMU U3AEBATEAbCTB. [1pUM 3TOM, B pe3yAbTaTeé MCCAEAOBaAHMS HABAIOAAAMCb CMELLiaHHbIe
OTBETbl PECMOHAEHTOB B Ka3axCKoW BbI6OpKE, OAHOBPEMEHHO HAAEASBLUMX BYAAM NPOTUBOPEUALLMMU
XapaKTEPUCTUKAMM, MMEIOLLIMMM YePThbl HACMABHMKA U XePTBbI. Pa3Anums B NOAXOAAX M OLeHKe 06pasa

GYAAM B ABYX BbIGOPKax 3HAUMTEAbHbI, YTO TPeBYET AQAbHEMLINX MCCAEAOBAHWIA.
KatoueBble cAoBa: GYAAVHI, CEMAHTUYECKMIn AndpdpepeHuman, ByAAm, CTYAEHTbI, AOMUHAHTHOCTD,

>KepTBbl, CTUrMaTM3alus.

Introduction

In foreign psychology, violence against indi-
viduals in the educational environment was defined
as bullying (school bullying). In almost every class-
room, students with any characteristics are victims
of bullying by their peers. The bullying of the victim
is always linked to some form of aggressive behav-
ior. Excessive aggressiveness of modern teenagers
contributes to the spread of the phenomenon of bul-
lying in the teenage environment.

The English word bullying refers to violent,
physical, or psychological abuse that targets vic-
tims, causing them psychological discomfort. The
following terms describe similar behavior harass-
ment, discrimination, mobbing. Bullying has spe-
cific features, including unwanted, negative actions;
it is repetitive behavior; it represents an unbalance
in power and strengths (Olweus, 1991).

Olweus, 1997 suggested his theory of roles
which kids play when they are involved in bullying.

According to D. Olweus, bullying is a specific
type of violence when a bully (person or group)
physically abuses another person or group; the vic-

tim is weaker and unable to defend himself physi-
cally or psychologically (Olweus, 1993).

Bullying is also a distinctive feature:

a) regularity and repeatability;

b) bully and victim are members of the same so-
cial group.

These characteristics make it possible for us to
distinguish between bullying and random fights that
sometimes occur between people.

According to scholars, there are two types of
bullying. Direct bullying occurs in a situation when
a child is beaten, nicknamed, teased, spoiled, or
taken away from his or her things. Indirect bullying
is when a bully spread rumors and gossip, boycot-
ted, avoided, and manipulated a victim. However,
the differences between direct and indirect bullying
are not so visible to the general public. Physical and
verbal aggression is clear, their negative impact is
understandable, and in general, school communities
tend to oppose them. Researchers showed that indi-
rect bullying victims face challenges in maintaining
social relationships; victims tend to have self-esteem
issues and anxiety (D&derman, Ragnestal-Impola,
2019).
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Figure 1 — Roles in bullying “ RETRIEVED FROM D. OLWEUS”

The structure of bullying usually includes the
following elements: the bully, the victim, the by-
standers, “‘stalker assistants,” and “victim defend-
ers.” The bully does not consider his behavior as
“abusive” or “harmful” in the process of bullying
(Olweus, 2007). Bullies persuade the victims till the
time when victims have to leave or commit suicide.

The personal characteristics of “classical” bul-
lies included increased aggressiveness, weak self-
control over their motives, and a high tolerance for
aggressive behavior. They tend to show a low level
of empathy but a strong desire to dominate. A recent
study showed that bully to have a higher social sta-
tus compared with their victims. The self-esteem of
the bullies is positive and high. Bullying lets them
feel more self-confident and feel successful. Some
researchers believe that bullying is a form of com-
pensatory behavior. The bullies seek to appear more
elevated, more significant at the expense of devalu-
ing the other (Olweus, 1991).

According to Guseynova E.A., Yenikolop-
ov S.N., the bully had high scores on self-esteem
(57%), which, combined with the fact that the ag-
gressors had a low level of hostility, indicated their
self-confidence, lack of suspicion, resentfulness
(Guseynova, Yenikolopov, 2014). The results show

that bullying was different from other bullying activ-
ities, a desire for leadership, and a sense of interper-
sonal security. The aggressors had high self-esteem
indicators, especially in comparison with bullying
victims, and low self-esteem indicators compared to
other bullying participants.

According to van Geel, the bully personality
could be described as Dark Triad, which includes
Machiavellianism, narcissism, and psychopathy
(Van Geel et al., 2017). Machiavellianism refers to
interpersonal strategies that advocate coldness, de-
ceit, calculation, and manipulation to achieve goals.
Narcissism is a pathological form of self-love, char-
acterized by feelings of grandiosity, entitlement,
dominance, and superiority. Psychopathy refers to
low feelings of empathy, thrill-seeking, and fear-
lessness.

Mitsopoulou, E. and Giovazolias, T. men-
tioned that bullies had low empathy scale results.
The Big Five questionnaire showed that the tra-
ditional bully had lower results in Agreeableness
(Mitsopoulou&Giovazolias, 2015). The high score
on the Agreeableness dimension describes people’s
attitudes toward interpersonal relationships and oth-
ers’ needs. Surprisingly bully, and their assistance
had shown high scores in Extraversion.
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Materials and Methods

Around 20% of kids are victims of bullying,
from 50% to 70% of school-age children were by-
standers. Bullying is a widespread phenomenon of
social relationships where violence and abuse are
tools to control. We are considering the social the-
ory of bullying as the methodological base of our
research.

We requested participants to fill the question-
naire and describe what personality traits a bully
has. The participants (n=115) 58 were Russian
speaking students, 57 Kazakh speaking students,
age (Me=18.7). According to new research, students
feel better when using bipolar scales (Collecting
Data Through Measurement in Experimental-Type
Research, 2016). We created ten characteristics de-
scribing “bullies.” The students received a Google

link. Participants were students of Baishev Univer-
sity and K.Zhubanov ARSU.

Results

Before filling Google link, we requested partici-
pants to answer a question: “Did you ever were in-
volved in bullying? Which role did you play?”’. We
want to mention the anonymous character of our
study and voluntary participation in it.

47.5% of the Russian group participants men-
tioned that they were “bystanders,” 27% were vic-
tims. In the Kazakh group, 37.1% of participants
were bullied at school. 40.4% witnessed bullying.
No one of the participants committed “bullying.”

The first semantic differential scale which we
used in our study was “SOCIABILITY — WITH-
DRAWNNESS.”

Figure 2 — The results of the first bipolar dimension SOCIABILITY — WITHDRAWNNESS

As we see in Figure 1, 45% of Russian group
participants mentioned the “Sociability” of bullies.
Kazakh speaking participants scored bully as less
“sociable.” Bullying in a school has an interesting
dynamic; bully usually has a higher social level than
their victims. They tend to have pro-social support,
as an almost anecdotal case of “Mean Girls.”

The differences in the estimation of bullies’ 1Q
are quite impressive, as we see in Figure 3, 20% of
participants of Russian speaking groups evaluate bul-
lying as extremely SMART. Moreover, in Kazakh
speaking, 31% of participants scored bully so high.
The high than average scores in Russian and Kazakh
groups were given by 33% and 19% of students.
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Figure 3 — The results bipolar dimension “HIGH INTELLIGENCE — LOW INTELLIGENCE”

Figure 4 — The results bipolar dimension “EMOTIONAL RESILIENT - EMOTIONAL INSTABILITY”

Emotional stability is when you can calm your
mind after encountering negative experiences. It is
an inner motivation, an inner force through which
we can experience all the difficulties of life, like oth-
er aspects of our personality, such as IQ, emotional
intelligence, social intelligence. Emotional stability
is a trait that is present from birth and continues to
develop throughout life. Emotional resilience could
be described as a personal ability to adapt to stress-

ful situations. More resilient people can “ride with
blows” and adapt to misfortunes without long-term
difficulties; less resilient people show more difficul-
ties cope with stress and life changes, especially
with “uncertain situations.” It has been found that
those who cope more easily with minor stresses can
also cope more easily with significant crises, so re-
silience has its advantages for both everyday life
and a rare major disaster.
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39% of Russian-speaking participants described
bully as an “emotionally unstable” person; however,
the majority of participants in Kazakh groups es-
timated bully as an “emotionally resilient person”
(65%). In research from Tani et al. (Tani et al.,
2003), teachers reported that emotional instability
was a predictor of pro-bully behavior.

Dominance is the desire and ability to take a
dominant position in the group and influence others
to dictate their will. The common name of a domi-
nant person is a strong personality. 78% of both
declared that “dominance” is one of a bully’s main
personality traits. Volk examined Chinese (n=389)
and Canadian (N=482) students; the two main traits
were used in bully self-reports: extraversion and
dominance. Our study showed that “dominance”
was the main personality trait that was significant
for both samples (Volk et al., 2019).

Dominance is usually described as Self-reli-
ance, independence, perseverance, stubbornness,
assertiveness, willfulness, conflict, aggressiveness,
refusal to recognize foreign power, the inclination

to authoritarian behavior, lust for admiration, and
rebellion.

Opposite to dominance is subordination, such as
softness, pliability, tactfulness, meekness, courtesy,
dependence, politeness, helpfulness, piety, shyness,
willingness to blame, modesty, expressiveness, a
tendency to get out of balance quickly.

The respondents in Kazakh and Russian speak-
ing groups found out that bullying tends to show
more “expressive “behavior. Expressiveness is
cheerfulness, impulsiveness, enthusiasm, careless-
ness, recklessness in choosing communication part-
ners, social contacts’ emotional significance, ex-
pansiveness, emotional brightness in relationships
between people, and dynamism of communication,
which implies dynamic leadership in groups.

The psychological dictionary defines “Con-
science” as “the ability of a person to independently
formulate his moral duties and exercise moral self-
control, demand from himself their fulfillment, and
evaluate his actions; one of the expressions of moral
self-consciousness a person” (Van Geel et al., 2017).

Figure 5 — The results bipolar dimension “HIGH CONSCIENCE - MALEVOLENCE”

As researchers, we could not find a logical ex-
planation of why participants see the bully as “high
conscience” people. As a possible explanation,
this may give us ideas about why people tend to
be “bystanders”; they seem to be OK with “bully.”
Nowadays, we do not have empirical research in the
Kazakh speaking population, which could describe
“nation attitudes” towards bullying.

Daderman & Ragnestal-Impola, have shown
that workplace bullying may be predicted by an
early HR evaluation of potential staff members.
Bullies tend to show high results in the Dark Triad
and Extraversion, with comparable low values of
Honesty-Humility and Agreeableness (Daderman&
Ragnestal-Impola, 2019). A similar study was con-
ducted on adolescents, and it showed that bullies had
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to tend to show low scores on the Honesty-Humility
scale (Aston&Lee, 2008).

The participants described “bully” as “brave.”
How do you understand the term “brave”? The per-
son can act in a specific situation within individual

social courage. The courage of a person allows him
to fight with his fears.

We are confused with this description of bullies.
Does this mean that society understands aggressive
behavior towards others as a form of bravery?

Figure 6 — The results bipolar dimension “SENSITIVITY — CRUELTY”

Thus, bullying is quite widespread, which may
harm both parties’ personality formation: bullies
and victims. The more we focus on this problem, the
more we understand that this phenomenon’s casu-
alty does not allow us to systematize all information
and make further steps to prevent bullying.

As we see in Figure 7, participants in the Kazakh
speaking group “idealize” a bully image. Bully, for
44% of the participant, is a “TRUSTFUL” person.
Trustfulness is blind faith, lack of experience, igno-
rance of life, its device, all its speakers, its manifes-
tations, the illusion of what is near you, a particular
deception of vision. The inability to recognize lies,
deception, lack of intuition, and contact with your-
self. The trustful person is not ready to take respon-
sibility for what happened. Trust and trustfulness
have a different meaning. When we speak about
trust, the first thing we need to mention is believing
in yourself. The belief in your strength, the ability to
recognize lies, deception, developed sensitivity it is
all matter. Therefore, you can better understand and
feel the other person, test his ability to close contact,

10

analyze, and understand that this person will not be-
tray, cheat, and fail. You have checked it internally
and externally several times and made a decision
that you can trust.

This scale also represents a different attitude
of respondents. 60% of Kazakh speaking students
believe that bullies are “dreamers.” Is it a form
of excuse for their behavior? 32% of Russian
respondents tend to estimate bullies as more
practical individuals.

According to Ekimova, when they speak about
bullying, some participants could represent a
combined image of an “aggressive victim” when, in
some situations, a person is a bully. In another, he/
she is a victim (Ekimova&Zalaldinova, 2015).

The mixed answers of respondents in the Kazakh
sample were a surprising fact. The traditional
system of values-based on “victim-blaming” and
the construct of “UYAT” (Kazakh word means
“shame”). The differences in approaches and the
estimation of bullies in the two samples are quite
impressive, requiring further research.
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Figure 7 — The results bipolar dimension “TRUSTFULNESS — SUSPICIOUSNESS”

Figure 8 — The results bipolar dimension “DREAMINESS — PRACTICALITY”

Conclusion

The hierarchical relationships based on the cult
of power and authority, inequality, and subordination
were a part of our Dark History. The families were

victims of historical circumstances and tend to live in
survival mode. It may affect the values which children
inherited from us. Modern psychologists speak about
“toxic masculinity,” the type of behavior when society
accepts abusive behavior as a form of dominancy.

11
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Despite its historical character, it is critical to
understand that our children will thrive when they
support us as parents, educators, and psychologists.
Bullying awareness and adverse outcomes have to
be included as a part of the curriculum for schools
and universities.

The most favorable conditions need to be created
to establish positive relationships in the educational
environment, friendly communication. The research
review on the problem allows us to say that to date,
quite in detail, the degree of prevalence and forms
of bullying manifestation were studied, including
such modern bullying varieties, as cyber-bullying.
Simultaneously, the results of research on the
individual characteristics of bullying participants
are quite controversial. Because some external
features, features behavior, and social status may
be a characteristic and a reason for accepting
students of different roles in a bullying situation.

The particular interest is the figure of “aggressive
victims,” which combines the characteristic features
of the abuser and the victim. It can simultaneously
be in the position of the attacker and the victim.

As you can see, it is “aggressive victims are
particularly active, consistent and violent in the
role of the attacker. Besides, despite the widespread
bullying, there are not many methods for it is
diagnoses, which also detect the presence and
determine the forms of manifestation bullying in
an educational institution, but not given the ability
to explore his numerous interiors intrapsychic
factors.

The possible limitations of this study were that
our participants were students speaking Kazakh and
Russian languages. The study was conducted in
Aktobe city before Covid — 19 pandemic. That fact
does not represent current changes in the attitudes of
our participants.
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