ISSN 2617-7544, eISSN 2617-7552 Tcuxonorus xone coumonorus cepusicel. Ne2 (73). 2020 https://bulletin-psysoc.kaznu.kz

IRSTI 15.41.31 https://doi.org/10.26577/1PsS.2020.v73.i2.12

S.M. Puzikova

Al-Farabi Kazakh National University, Kazakhstan, Almaty,
e-mail: puzikova.svetlana@inbox.ru

PECULIARITIES OF THE DEVELOPMENT OF SUBJECT-SUBJECT
INTERACTION IN URBAN AND RURAL SCHOOLS OF KAZAKHSTAN:
FINDINGS OF SOCIOLOGICAL RESEARCH OF PEDAGOGICAL PROBLEM

Implementation of the subject-subject approach to a child as an equal partner; development of their
subjectification in the learning process is now becoming the leading factor that ensures the process
democratization and modernization of the educational process, which shapes the competitiveness of
not only an individual but of the kazakhstan nation, as a whole. Subject-subject interaction means the
establishment of the so-called “pedagogy of cooperation”, the co-management by participants in the
educational process, and its democratization and humanization. An important peculiarity of the devel-
opment of education in Kazakhstan is the threefold prevalence of rural schools over urban schools. As a
percentage, this amounts to: 76.7% versus 23.3%. The most indicative in this regard is the situation in
the South Kazakhstan region, which is the most densely populated. The implementation of the subject-
based approach in school education in the region, the assessment of the degree of “modernization of
public consciousness” and its ability to perceive the trends of humanization and democratization of the
educational process are of scientific and practical interest in the context of fundamental reform in the
educational system and Kazakhstan’s search for the educational ideal.

The purpose of this article is to determine the specifics of the process of democratization in the
relationships between of teachers and schoolchildren in urban and rural schools in the Republic of Ka-
zakhstan to develop appropriate measures to improve the system and content of education.

The methodology and method of the research includes analysis of foreign and domestic publications
on the development of a democratic style of interaction in the teaching and educational process, with a
view to cultural characteristics, regional differences in urban and rural environments; comparative-com-
parative method, document analysis, survey methodologies were used, in accordance with the qualita-
tive research strategy (questionnaires and in-depth interviews of schoolchildren and teachers).

Research Findings. Currently, the educational environment of the Republic of Kazakhstan is rethink-
ing the process of development of competences and the system of values of the younger generation,
taking into account the increasing influence of the globalization process and the value transformation in
Kazakhstan’s society. Proceeding from the fact that the opinions of schoolchildren and practicing teach-
ers can suggest ways to improve the educational process while maintaining its educational potential, we
have conducted a study in the target group of schoolchildren and teachers from urban and rural schools,
comparing their approaches and suggestions on the development of a humanistic form of the relationship
between participants in the educational process.

The study demonstrated that there is difference in how students from urban and rural schools see the
factors that shape the subject-subject relationships that develop during the educational process. These
features should be considered during the transformation. The author of the article focused his attention
on them in this publication.

Key words: Subject-subject interactions, Modernization of education, Subjectivity of the shcoolchil-
dren’s personality, cooperation in the educational process.
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cabaKTbIK-63apaAblK, KbI3METiHIH, AAMbITY MPOrPamMmachbl: NeAArorMKaAblk,
npo6AeMaHbl dA€YMETTaHYAbIK, 3ePTTeYAiH HITHXKeAepi

barara TeH KyKblIAbl CEPIKTEC PETIHAE CYObEKT-TNIOHAIK KATbIHACTbI XKY3€re acbipy; OKYy MpoLeciHAe
OAAPABIH CYObEKTUBTIAIMIH AAMbITY Ka3ipri yakplTTa XKeKe TyAFaHblH FaHa EMEC, >KaAMbl Ka3aKCTaHAbIK,
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YATTbIH, 6acekere KabiAeTTIAIriH KaAbinTacTblpaTbiH OiAiM OGepy NpoueciH AeMoKpaTUSIAQHAbIPY
MEH MOAEpHM3aLMsAayAbl KaMTaMacbl3 eTeTiH keTekli dpakTopra arHaayAa. [MeHAIK-MaHAIK e3apa
BOPEKETTECY «bIHTbIMAKTACTbIK, MEAArOrMKachl» AEM aTaAaTblH KypblAyAbl, 6Giaim 6Gepy npoueciHe
KaTbICyLWbIAAPAbIH 6ipAecin 6ackapyblH >KeHEe OHbl AEMOKPATUSIAAHABIPY MEH i3FIAEHAIPYAI BiaAipeAi.
KasakcTraHaarbl 6iAiM GEPYAIH MaHbI3AbI €PEKILEAIrT — ayblA MEKTENTEPIHIH KAAAAbIK, MEKTEMNTEPAEH
yw ece ken Tapaaybl. bya naibisabik, MeAwepae 23,3%-TeH 76,7 % kypaniabl. OcbiFraH GaniAaHbICTbI
eH TbIFbl3 KOHbICTaHFaH OHTYCTiK KasakcTaH 0BAbICbIHAAFbI XKafaai. OHipAe MekTen BiAiMiHe NoHAIK
KO3KapacTbl €Hri3y, «KOFaMAbIK, CaHaHbl >XaHFbIPTY» ASpexxeciH 6arasay >kaHe OHbIH 6iAiM 6epy
NPOLECIH i3riAEHAIPY MEH AEMOKPaTMSIAQHABIPY TEHAEHUMSAAPbIH Kabbiaaay KABIAETI FbIAbIMM XKOHE
NPaKTUKAAbIK, KbI3bIFYLLbIABIK, TYAbIPaAbl. BiaiMm 6epy xyreciHaeri Tyberenai pecpopMmarapAbiH KOHTEKCI
>koHe KasakcraHHbIH 6iAiM 6epy naeanbiH i3aeyi.

Ocbl MaKaAaHbIH, MakcaTbl — BiAIM 6epy >Kyneci MeH Ma3MyHbIH >KaKCapTy YLUiH THICTI lwapaAapAbl
a3ipAey ywin KasakcraH Pecriy6AnKacbiHAAFbI KAAAADIK, )KOHE aybIAABIK, MEKTENTEPAET I MyFaAIMAEP MeH
MeKTern OKYLIbIAAPbIHbIH KapbIM-KATbIHACbIHAAFbl AEMOKPATUSIAQHABIPY MPOLECIHIH epeKlleAikTepiH
aHblIKTay.

3epTTeyAiH 8AiCTEMECI MEH BAICI MBAEHM XK8HE CbIPTKbl OPTaAafbl aMMaKTbIK alblpMalLbIAbIK-
TapAbl €CKepe OTbIpbif, OKy-Topbue MNpoueciHAE AEMOKPaTMSAbIK, ©3apa iC-KMMbIAABIH Aamybl
TypaAbl LIETEAAIK K8HE OTAHAbIK, OACBIAbIMAAPFA TAAAQY >KACAYAbl; CAAbICTbIPMAAbI-CAAbICTbIPMAAbI
BAIC, Ky>XXaTTapAbl TaAAdy, 3epTTey SAICTEpi camaAbl 3epTTey CTpaTeruscbiHa CaMKec KOAAAHBIAAbI
(cayaAHamaAap »eHe MeKTenN OKYLLbIAaPbl MEH MYFaAIMAEPAIH TepeH cyxbaTTapbi).

3eptrey HoTmxeAepi. Kasipri yakpitta Kasakctan PecnybamkacbiHbiH, 6iAiM  6epy opTachbl
>kahaHaaHy npoueciHii >keHe KaszakcTaH KOFambIHAAFbl KYHAbIAbIKTAPAbIH ©3repyiHiH ecin keae
>)KaTKaH 9CepiH eckepe OTbIpbIn, >AC YPMAKTbIH, Ky3bIPETTIAIKTEPI MeH KY3IpeTTiAIKTepiH AaMbITy
NpoLUEeCiH KanTa KapacTbipyAa. OKyLIbIAAp MEH MPAKTMK MyFaAIMAEPAIH nikipAepi 6iaim 6epy aAeyeTiH
cakTal OTbIPbiN, OKY MPOLIECIH >KaKCapTy >KOAAAPbIH YCbIHA AAATbIHAbIFbIHA 6alAQHbICTbI, 6i3 KaAad XXeHe
aybIA MEKTeNnTepiHAEri OKyLUbIAQp MEH MYFaAIMAEPAIH MakcaTTbl TOObIHAQ OAAPABIH, KO3KapacTapbl
MEH YCbIHbICTapbIH CaAbICTbIPA OTbIPbIN 3ePTTeY XXYPri3aik. bianiM 6epy npoueciHe KaTbiCyLiblAap
apacbiHAAFbl KAPbIM-KATbIHACTbIH N'YMaHWUCTIK (DOPMacbiH AAMbITY TypaAbl.

3epTTey KOpCeTKeHAEW, KAAAAbIK >XOHEe aybIAAbIK, MEKTENTEepAEeri OKyllbiAap OKy MNpoueciHAe
KAABINTACATbIH MOHAIK-MIOHAIK  KaTblHACTApAbl KAAbINTACTbIPaTbiH  (PAKTOPAAPAbl  KOPETIHAIKTEH
arbipMallbIAbIK, 6ap. byA epekuieaiktep TpaHcopMaums KesiHAe eckepiAyi kepek. MakaAa aBTopbl
0Cbl 6aCblAbIMAQ Ha3apbiH OAAPFa AyAAPADI.

Ty#in ce3aep: NoHAIK-63apa 9pekeTTecTik, HiAiM BepyAl MOAEPHU3ALMSIAAY, OKYLUbIAAPAbIH >KEeKe
6acblIHbIH CyObeKTUBTIAIT, OKy-TopOMe YpAICIHAET bIHTBIMAKTACTbIK,
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Oco6eHHOCTH pa3BUTUS CYObEKTHO-CYObeKTHOTO B3aMMOAEHCTBUS
B FOPOACKOM U CeAbCKOM LKoAax Ka3axcTaHa:
BbIBOAbI COLLMOAOTUYECKOTO UCCAEAOBAHUS MEAArorMyeckoi npooAembl

HacToqwas cratbs NOAHMMaeT BOMPOC AEMOKPATM3ALMM B3aMMOOTHOLUEHUI MEXAY yUUTEeAem
M yuyeHUKOM. Peaamsaumsi cy6GbekT-CyGbeKTHOro noaxoaa K pebeHKky Kak K paBHOMY MapTHepy.
PasButne ux cybObekTMBaUMM B y4yebHOM MpoLecce B HACToOsLlee BPeMsl CTAaHOBUTCS BEAYLUMM
chakTOpoM, obecrneumBaloWMM MPOLLECC AEMOKpaTM3aLUMM M MOAEPHM3aLUMKM 06pPa3oBaTEAbHOMO
npotecca, KOTOpbli (HOPMUPYeT KOHKYPEHTOCMOCOOHOCTb He TOAbKO OTAEAbHOIO YeAOBeka, HO WU
BCel Ka3axXCTaHCKOM Hauuu B UeAOM. [10A CyObekT-CyGbeKTHbIM B3aMMOAENCTBMEM MOHUMAETCS
YCTaHOBAEHME TaK Ha3blBAEMOWM «NEAArormkM COTPYAHMYECTBa», COYMPaBA€HME YYaCTHMKaMM
06pa3oBaTeAbHOrO NMPOLIECCa, Er0 AEMOKPATM3aLMs M r'yMaHn3aums. BaxkHon 0co6EHHOCTbIO pa3BUTHS
obpaszoBaHus B KaszaxcraHe sBASIETCS TpeXKpaTHOE NpeobAaAaHME CEAbCKMX LUKOA HaA FOPOACKUMM.
B npoueHTHOM OTHOWIEHUM 3TO coCTaBAsieT 76,7 % npotus 23,3%. Hanboaee nokasaTeAbHbIM B 3TOM
OTHOLUEHNM sBAsieTCsl cuTyaums B HOxkHo-KasaxctaHckon obAacTu, KoTopasi sBAseTcsl Hamboaee
rycToHaceAeHHoOW. BHeApeHve npeaMETHOro MoAXoAa B LUKOAbHOM OOpasoBaHWM B PeErnoHe,
OLIEHKA CTEreHn «MOAEpHM3aLMM OOBLLECTBEHHOIO CO3HaHMS» U ero CroCOBHOCTM BOCMPUHMMATD
TEHAEHLMM MyMaHM3aUMn 1 AEMOKpaTM3aLmm 06pa3oBaTEAbLHOMO MPOLLECCa NMPEACTABASIOT HAYUHbI U
NpakTU4ecKkmnin MHTepec.

LleAblo AaHHOM CTaTbM SBASETCS OnpeaseAeHue crneumdMkn npouecca AeMoKpaTusaumm BO
B3aMMOOTHOLLIEHMUSX YUUTEAEN U LLKOABHUKOB B FOPOACKMX M CEAbCKMX LLIKOAAX Pecny6Ankm KasaxcraH
C UeAblo pa3paboTKM COOTBETCTBYIOLMX MEp M0 COBEPLIEHCTBOBAHMIO CUCTEMblI M COAEPIKaHMsl
06pa3oBaH1s. METOAOAOTMS U METOA UCCAEAOBAHMS BKAIOUAIOT aHAAU3 3apy6eskHbIX M OTEUYECTBEHHbIX
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ny6AMKALUMIA O Pa3BUTUM AEMOKPATMUECKOrO CTMASI B3aUMOAEWMCTBUS B Y4YeOHO-BOCMMTATEAbHOM
MPOLECCe C YYETOM KYABTYPHbIX OCOOEHHOCTEN, PErmoHaAbHbBIX Pa3AMUMIA B TOPOACKOM M CEAbCKOM
Cpeaax, CPaBHUTEAbHbI METOA, aHAaAUM3 AOKYMEHTOB, METOAMKM MPOBEAEHUSI OMpPOCOB OblAK
MCMNOAb30BaHbl B COOTBETCTBMM CO CTpATerMen KavyeCTBEHHOrO WMCCAEAOBaHWS (aHKETMpPOBaHWE W
BCECTOPOHHME MHTEPBBIO LUKOABHWKOB M yUUTEAEN).

Pe3yAbTaThbl ccaepoBaHMiA. B HacToswee Bpems obpasoBaTeabHas cpesa Pecnybankm Kasaxcran
NMepeoCMbICAMBAET MPOLECC Pa3BUTUS KOMMETEHLMA M CUCTEMbl LIEHHOCTEN MOAOAONO MOKOAEHMS
C Y4YeTOM BO3pACTalOWEro BAMSIHMS rMpouecca raobaAM3aumMu M TpaHcgopMaumMu LEeHHOCTel B
Ka3axCTaHCKOM 06LecTBe. MCXOAS U3 TOr0, YTO MHEHUS LUKOABHUKOB M NMPAKTUKYIOLLMX YUUTEAEN MOTYT
NPEAAOXKMUTb MYTU YAyULLeHUs 06pa3oBaTEAbHOrO MpoLecca Npu CoxpaHeHUn ero 06pa3oBaTeAbHOrO
NMOTEHUMAAQ, Mbl MPOBEAM UCCAEAOBAHME B LIEAEBOW Ipymnne WKOAbHWKOB M yUMTEAEN M3 FOPOACKMX
M CEeAbCKMX LLUKOA, CPAaBHMBAZ MX MOAXOAbI M MPEAAOXKEHMS MO PA3BUTUIO NYMAaHUCTUYECKON (POpMbl

B3aMMOOTHOLLIEHWI MEXKAY YHaCTHMKaM1 06pa3oBaTeAbHOrO Npouecca.

MccaeaOBaHME MOKA3aA0, UTO CYLIECTBYET pasHMUA B TOM, KaK yUalMecs FOPOACKMX U CEAbCKMX
LIKOA BUAST (PaKTOPbl, KOTOPbIE (POPMMPYIOT MPEAMETHO-NIPEAMETHbIE OTHOLLEHMS!, PAa3BMBAIOLLMECS B
npouecce 06yyeHns. IT 0COOEHHOCTM CAEAYET YUMTbIBATb NP NpeobpasoBaHmm.

KaloueBble cAoBa:  Cy6bekT-CyObekTHble

B3aMMOAENCTBUY,

MOAEpHM3aLms  0OpasoBaHus,

CyObEKTUBHOCTb AMMHOCTM LLIKOABHUKOB, KOOMepaumsi B 06pazoBaTeAbHOM npoLecce.

Introduction

Education and science are the two main areas
which modern states put a stake on in achieving
leading positions in the world. Human capital
development is becoming primary resource in
interstate competition. The main characteristic
demanded by fateful moment from the life
determination of a modern man is subjectivity.
In accordance with the leading methodological
assumptions, personal subjectivity is characterized by
the ability of an individual to implement their goals,
willingness to master effective methods and means of
achieving them, innovative thinking, systematic and
persistent  self-development and self-actualization.
Based on the above, modernization of public
consciousness in the framework of improving human
potential of the country primarily consists of the
formation of personal subjectivity. As follows from
socio-pedagogical research, personal subjectivity of
a student is developed through the subject-to-subject
relationship (Babinova, 2015: 46-47).

Subject-to-subject  interaction means the
establishment of “cooperation pedagogy”, co-
management of the participants in the educational
process, by creating conditions that make it possible
to realize, feel and accept the fact of personal
responsibility of students for their academic and
professional performance. The potential of subject-
to-subject relations in the development of personal
subjectivity is about creating an effective educational
space that actualizes the values of self-sufficiency
and proactivity in acquiring the necessary knowledge
through implementation of democratization and
humanization principles of the educational process.
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Defining the conceptual ideas of modernization of
Kazakhstan’s education, the Nation leader N.A.
Nazarbayev, noted, ‘The emphasis in education is
shifting towards the 4K model: Development of
creativity, critical thinking, communication skills
and team work skills’ (Nazarbayev, 2018).

Currently, researchers often identify three main
elements as the basis for an effective pedagogical
interaction process: Positive interpersonal interaction
between a teacher and a student; interpersonal
interaction, involving the development of attitudes,
values, motives and a certain type of communication,
ensuring learning of positive behavioral patterns;
well-established cooperation process, where its
participants become interdependent and become a
single system (Linnik, 2013).

Cooperation in the educational process is
manifested in a set of significant positive personal
development results: in relieving tension during
any communication, tolerance, free expression of
one’s own opinion, inspired emotions, joint solution
of current problems or their definition. Nowadays
schoolchild more than ever needs this type of
preparation for life in society, where people are
forced to simultaneously solve the radically different
problems of their being (Nelidov, Khamzin, 2018:
44, 586).

Literature Review

Use of subject-to-subject approach potential
in improving the quality of education is not an
absolutely new aspect for science. However, for
the post-Soviet countries, at the stage of global
social transformations, this approach received a
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new impetus for its development. Reorientation
of the educational process from subject-to-object
to subject-to-subject approaches resulted in a
paradigmatic shift in educational systems. Belarus,
for instance, adopted a humanitarian-culturological
model. The purpose of education is harmonious
and comprehensive development of an individual
in accordance with the standards set by the state
(Kotlyarova, 2017).

In the Russian Federation, the idea of
priority in the pedagogical process of subject-to-
subject relationship was implemented through
“cooperation pedagogy” by innovative teachers:
Sh.A.Amonashvili, I.P.Volkov, E.N.I'in et al.
(Amonashvili, 1990).

In studies devoted to the development of subject-
to-subject interaction in the post-Soviet period,
emphasis is placed on the communicative aspect
of subject-to-subject interactions (A.P.Panfilova,
A.V.Dolmatov, A.P.Markov, N.N.Kuzina,
A.V.Bykova, etc.). The works justify the impossibility
of school democratization process without any
changes in the personality of teacher and students.
Authors often associate the process of democratization
of education with its adaptation to the standards of
developed European countries (Murati, 2015).

Specifics of the development of subject-to-
subject relations in rural schools were discussed by
V.G. Bocharova, A.M. Helmont, A.G. Kornilova,
A.E. Korobko, L.V. Bayborodova, L.S. Malkovich,
N.A. Morozova, G.F. Suvorov and a number of other
authors whose works we relied on in our practical
research.

Modern discourses of studying the problem
are widely represented in the world practice by
the famous works of John S. Drysek, Margaret
L. Clark and Harry Mackenzie (Dryzek, Clark,
McKenzie, 1989). In particular, Jessica Lindblom
in her monograph describes the essence of subject-
to-subject interaction from the standpoint of
a sociologist (Lindblom, 2015). Alver, Fusun,
Kalglar, Sebnem (2015) investigated the influence
of this phenomenon on overall development of
communication sciences (Alver, Caglar, 2015);
Katya Koch identifies the influence of pedagogical
subjective theories on the success in immigrants’
education (Koch, 2007). The authors draw attention
to the created subjectivity of the relationship as an
important factor in preparing young people for a
happy life in the future (Ley, Nelson, Beltyukova,
2015).

Studies show that a favorable school atmosphere,
social support from teachers, classmates, created by
the process of relationships subjectivity determines

motivation in learning, and solves the problems
of children’s deviation (Ansong, Okumu, Bowen,
Walker, Eisensmith, 2017).

The interdependence between democratization
of relationships and the formation of a civic
position among students is investigated (Reichert,
Chen, Torney-Purta, 2018). A number of scientists
are studying the development of the subjective
approach in communication in social networks
at various levels (interpersonal, group, or with a
moderator (Hansson, 2008). Researchers are also
considering the question of the relationship between
the concepts of “subjectivity” of an individual and
its “autonomy” in society (Zagorska, 2011).

With all the diversity of publications, a
comparative  analysis of  subject-to-subject
interactions development process in urban and rural
educational institutions has not yet found adequate
coverage in both domestic and foreign studies.

Modernization of the educational process in
terms of integration of the most progressive, from
a technological point of view, and environmentally
friendly, in terms of maintaining ethnic and cultural
identity in the social environment of urban and rural
schools, is also a poorly studied area of modern
pedagogical and interdisciplinary knowledge.

The purpose of the article

Analysis of the existing experience of
implementing the subject approach in urban and
rural schools, identifying the specifics of the process
of forming the subjectivity of students in the context
of preserving the traditionalism of Kazakhstani
society and developing proposals for optimizing
school education. Our publication will be of
interest to those states that are trying to improve
their education and, at the same time, preserve the
cultural integrity.

Materials and Methods

The study, which covered 217 high school
students and 40 teachers, used a comparative
method, analysis of documents, and survey
methods in accordance with the qualitative strategy:
questionnaire survey, in-depth interviews of
schoolchildren and experts from urban and rural
schools of the South Kazakhstan. When designing
the study, authors proceeded from the fact that, by
analyzing the practice of implementing a subject-
subject interaction in schools in this region, which
is most traditional in terms of its socio-cultural
environment, it will be possible to formulate the
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most effective recommendations for improving
modernization process of school education in rural
areas and optimization of urban education in the
traditional Kazakhstani society space. The study was
conducted in several stages: first one —in April 2016,
second — in October 2016, third — in February 2017.
Schoolchildren from ordinary, non-specialized,
average schools of South Kazakhstan participated.
The sample survey included respondents from
the city secondary school No. 102 of the city of
Shymkent, students in grades 8-11 between the ages
of 13 and 17. The total number of respondents was
119 pupils (65.5% — boys, 49.45% — girls), as well
as 98 students living in rural areas (secondary school
No. 29 of Sairamsky district, South Kazakhstan
region), 7-11 grades students (43.48% — boys,
56.52% are girls) of the same age group (13 to 17
years). The study also involved 20 teachers from
the city school No. 102 of Shymkent and 20 rural
teachers (school No. 29 of Sairamsky district of the
South Kazakhstan region), with teaching experience
exceeding 10 years.

Results

Analysis of the success of implementation of
subject-to-subject relationship, the formulation
of problems and ways to solve them, from the
point of view of the students themselves and their
teachers, provides an opportunity to conceptualize
further improvement of the educational process in
Kazakhstan’s schools, development of a modern
educational environment while preserving cultural
identity and traditionality of Kazakhstan’s society,
especially those manifested in the South Kazakhstan
region. It is the traditional nature of Kazakhstani
families, their focus on the preservation and revival
of family and educational traditions that creates
a specific educational environment in which
subject-to-subject relationship can be filled with
deep educational potential. It is important to use
it correctly. We applied survey methods that make
it possible to identify the views of participants in
the educational process on ways to optimize the
learning process.

A survey of schoolchildren for what motivates
them more to actively participate in the learning
process and self-development, and also what should
change in it in order to optimize, revealed the
following set of opinions and assessments.

Most of the urban schoolchildren want to enhance
problematicity of learning, its emotionality; they
are interested in solving intractable and practice-
oriented tasks, where they could express themselves;
only 22.7% of respondents were undecided.
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Opinions of students in the rural region look
different. Here, a leading factor in active interaction
for students is the skillfully organized group work,
as well as teachers mastering technical innovations.
A significant part of the respondents (20.41%)
consider the competent teacher’s use of multi-level
assignments (exercises that function as training),
interactive participation therein, which continues at
home. One third of the students (30.61%) associate
the process of subject-to-subject relationship
development using group work in addressing any
problem, even personal problems. To a greater extent
than urban schoolchildren, they have an interest in
team work organized by the teacher. Along with
this, schoolchildren to a greater degree demonstrate
responsibility for the common cause and training
outcome in organizing teamwork. Meanwhile the
teacher plays a paternalistic role.

Urban culture influencestheteacher’s status, who,
to a greater extent, should simply be an authoritative
expert here. When answering the question: “What
do you need from a teacher so that you’d want to
study well?” — almost all urban schoolchildren,
above all, emphasized professionalism (“strong
teacher” — 91.6% of the choice).

According to surveys, rural school students
more often chose spiritual and moral qualities in
addition to their professional abilities to present the
material. They are described as empathetic, ready to
help at any time.

According to the results of in-depth interviews
with teachers of urban and rural schools, the
most widely used forms of students’ subjectivity
development were clarified with the help of a special
educational process management.

For example, in urban schools, about 35% of
the time is given to the implementation of the multi-
level courses method, and the same amount — to
implementing “protective exercises’ and psychological
training sessions. The remaining lesson time is devoted
to problem solving group work in pairs.

In the rural region, teachers pay much more
attention to the most productive group work (about
45% are “working in small groups” and 10% —
“working in pairs”). The remaining part of the
lesson is usually devoted to consolidating exercises
and “stress-relief activities”.

Urban students, when answering the question:
“What role would you play for your teacher?”
(“Friend, guardian, psychologist, coach, leader,
close person”), for the most part chose the definition
of a “leader” (69.62%). For them, the mobilizing
role of a teacher who teaches to “fight for a place in
society” by example is more important.
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In contrast to urban schoolchildren, rural
school students combine all the roles together. But
to a greater degree they associate the image of a
teacher with a “close person” — 25.51%, a friend —
18.37%, a psychologist — 20.41%. In the teacher’s
value definition, rural students are dominated by
human qualities, spiritual claims to their teacher,
who is close to the role of a parent, or a spiritual
mentor.

What place do students give to school teachers
in their future life achievements? On a 1 to 10 scale,

respondents were asked to answer the corresponding
question (Table 1).

Rural students see the crucial role of a teacher
in their own welfare. Direct contact with the teacher
and his/her active participation in the future fate
is extremely important for them, almost as that of
a father. They prefer “collective cooperation and
mutual assistance” rather than competitive struggle
in solving all related problems, explaining that
“competition” “pressures” and results in intense,
insincere relationships” (65.0%).

Table 1 — Role of schoolteachers in the success of students throughout their lives

School
Points City (% of respondents’ choice) Rural (%of respondents’ choice)

1 4.2% 0%

2 0% 0%

3 32.76% 0%

4 0% 0%

5 0% 7.8%
6 11.76% 0%

7 11.76% 32.02%
8 35.32% 0%

9 0% 27.54%
10 4.2% 32.64%

Survey methods revealed that laziness of both
urban and rural students is a considerable barrier to
the development of subject-to-subject relationship
in a present-day school, which, by the way, the

Table 2 — I would have had more time if...”

students themselves recognize. Responding to a
question about students managing their free time,
the respondents self-critically identified the factors
that contribute to its unproductive use (Table 2).

School
Item Ne Urban (%of respondents’ Rural (%of respondents’
h choice) choice)
...I don’t think about it and I don’t

) 0 0,
! T wasn’t so lazy 36.12% want to think about it; I don’t care 24. 48%
2 leéé'ﬁiﬁ};eszs‘%gz;gi i 31.92% ...for the Internet 20.40%
3 ...there was less 15.96% ...I'knew in qdvance how to spend it 15.3%

homework with more use
4 ...we slept less 16.00% -+~ mot for house work and taking 16.32%
care of my family

5 - - ...not for extra classes in school 12.24%

6 - - ...Ilack it 11.26%
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What  recommendations  for  improving
educational process are given by the participants
themselves? To set a more democratic tone,
75.0% of teachers in urban and rural schools (their
opinions did not differ fundamentally) noted that it
was necessary to revise the educational standard,
to remove, in their opinion, “irrelevant subjects”
that do not play a significant part in development.
Unfortunately, “social studies” and “religious
studies” were included in this list. The essential
underestimation of the educational potential of
social sciences is obvious.

Recommendations of schoolchildren look
a little different. More than a third (30.84%) of
urban schoolchildren generally found it difficult
to answer; 20.76% of them suggested canceling
grades as a type of education control, 27.56% want
to receive most of the teaching material in class,
and not during self-directed learning; 12.84% said
that “teachers talk too much”; eight percent of
respondents suggested making each lesson unique
and interesting, multiplying the number of oral tasks
for language development.

The following proposals dominated in the
responses of rural students: to introduce more
cognitive test tasks into educational process (almost
40% of respondents); 32.02% suggest enhancing
the knowledge component of classes (the following
statement was typical: “pay more attention to
acquiring knowledge in the class rather than to the
form of a lesson”); 4.03% each received suggestion
“to have classes outdoors”, “it is necessary to make
each class interesting”, “to repeat the material
covered more often”. No innovative proposals came
from students.

Note that innovation in the educational process
in schools should transform the fundamental nature
of Kazakhstan’s education into a fundamental nature
of self-education (which is the strength of the modern
graduates’ training). Both urban and rural schools
can equally contribute to the goal. But for this it
is important to provide equal chances to the urban
and rural regions: possession of a pedagogical asset
with high professional and personal competences.
The study confirmed that the fundamental nature
of each school lesson is determined by systemic
knowledge, genral knowledge, and only empathic
interaction, organized by a children-loving teacher,
making subject-to-subject interaction the norm of
communication.

The study also showed that students from
urban and rural schools view the factors that form
subject-to-subject relationship differently. In urban
schools, democratization of educational process is
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associated with the development of individualism
and competition. In rural schools, students are more
appreciative of the collectivist communication type,
and not the leadership, but, above all, spiritual and
moral qualities of teachers who are able to organize
friendly group work and a pedagogically supportive
environment.

Discussion

According to Kazakhstani researchers, the most
important feature of the development of modern
Kazakhstan is its traditionalism. The bearers of
traditionalism, its revival, preservation and (in some
cases) augmentation are Kazakh families, where, like
all Eastern nations, the eldest has always been the
most respected and honored person. “Bearers of the
spiritual values of the Kazakh people were aksakals,
folk musicians, singers, poets and narrators who were
called “ustaz”, which meant both a teacher and a wise
mentor. In Kazakh society, education put a person in
a special position and almost always meant a high
social status... “Standards of behavior in the family,
respect for elders, a sense of duty towards elders and
family and tribe were instilled in children from birth.
Kazakhstani psychologist, M.P. Kabakova, conducted
social and psychological analysis of life values of
the Kazakh ethnic group (Kabakova, 2018:.65-67)
revealed that for modern Kazakhs, just as before,
the most important values are family, children, well-
being of their family and friends.

According to the study, it justified and proved
the family-centeredness of the Kazakh ethnos,
orientation of the upbringing traditions to preserving
the values of family-kinship ties, maintaining the
symbiotic nature of the relationship between parents
and children, especially in the families of rural
Kazakhs. In the urban Kazakhs families, children
are given a little more freedom and independence,
while the father traditionally has a dominant role in
upbringing. In Russian families, as shown by her
study, there is spousal orientation of relationships
in the family, and symbiotic character is more
pronounced in the relationship between mother and
children. Similar results were obtained by Russian
researchers (Savinkov, Baklanov, 2017:50). How
does this traditionalism of social and cultural field of
Kazakhstani society are reflected in the functioning
of school education?

A study conducted by the authors of the article
revealed that in urban schools students have more
developed features of individualistic culture; they
are prone to greater freedom in choosing positions
and judgments; they are capable of independent
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judgments, self-learning, more than rural
schoolchildren; they need problematizing training
that forms state-of-the-art knowledge. For urban
schoolchildren, the authority figure is a professional
teacher, a leader. This characteristic reflects
manifestation of present-day beginnings in the
educational activities of school. At the same time,
the theoretical work of Morton Deutsch (1949) in the
middle of the last century had shown that collectivist
culture has advantages when it comes to building
an atmosphere of cooperation. When comparing
the effects of rivalry (individualistic culture) and
cooperation (collectivist culture), researchers point
to a poor mental health of individualists.

Obviously, speaking about the prospects
of harmonization of the educational process in
urban schools, ensuring its proportionality to the
peculiarities of the socio-cultural life of Kazakhstan’s
society, in the learning process it is necessary to make
provisions for the implementation of techniques
to develop collectivist qualities in students —
development of cooperation skills, teamwork skills,
and mutual assistance (Panfilova, 2014). Otherwise,
our children will feel their “otherness”, and confront
the core values of their traditional culture.

For Kazakhstan’s society, it is important to
achieve a balance in the formation of collectivist
and individualistic personality traits. Based on a
comparative analysis of the essence of individualistic
and collectivist cultures (Triandis, 1989), we note
that a school, like any organizational structure,
can and is able to, for the benefit of stability in the
society, maintain a balance of personal subjectivity
and social responsibility.

For wurban schoolchildren, it is important
to focus the lesson planning strategy on the
development of such important collectivist traits as
devotion to the spiritual values of culture, altruism,
sacrifice, tolerance, social solidarity, both during
educational process and during extracurricular
time. Experimental data confirm this possibility
of effective “nurturing” of collective traits with a
systematic, mutually beneficial group interaction of
the participants (Anna, 2013).

The study showed that students in the rural
region, on the contrary, lean toward collective work.
Implementation of subject-to-subject relationship in
the framework of modernization of the educational
environment of rural schools should include, to a
greater extent, learner-centered, tailored education,
which differs in urban and rural schools by its
orientation.

Through an individual approach in a collectivist
environment, it is easier to develop a creative

element, to create conditions for the development
of leadership qualities and personal autonomy.
In the process of teaching rural schoolchildren it
is necessary to provide extensive introduction to
urban subculture. Psychologically, they must be
prepared for self-creation and an independent and
active position in life. Students in rural schools
should be profoundly aware of what life-sustaining
activity means in urban areas and why it is necessary
to respect and appreciate life in the country
(McCracken, Barcinas, 1991).

For rural schoolchildren, development of
certain positive traits of individualistic culture,
such as personal responsibility for work, active
manifestation of personal initiative, ability to defend
one’s rights and point of view, ability to first of all
rely on one’s own strength. In our opinion, this is a
priority task for the rural region of the republic and
an important step towards modernization of the rural
socio-cultural environment.

According to the study, the essence of “equality”
in the relationship between the teacher and the
students is, first of all, in their mutual respect. As
was mentioned earlier, in the traditional culture of
family upbringing of the Kazakhs, it is common for
a father, the man, to dominate in this process, as he is
primarily responsible for maintaining family-related
traditions, and building symbiotic relationships with
the children. This circumstance should be taken into
account in the system of education management, — a
purposeful policy is needed to attract talented men to
teaching activities, taking into account the specifics
of the formation of a subjective educational space in
the Kazakhstan’s school.

It is obvious that formal, command methods in
the teaching process have a negative impact on the
daily process of an educational institution. They have
to give way to a clever system of the educational
process management, where students, together with
teachers, solve everyday problems of the school.
The experience of outstanding teachers shows that
the emotional contact between a teacher and their
student helps to accomplish this task (Semenov,
2013).

But it must be borne in mind that authoritarian
methods are not excluded forever from the
management process in case of subject-to-subject
interaction. This is not always the worst management
approach. We need to be realistic. In a class where
there is no organizational culture, there is no
order, and the values of educational work are not
emphasized in the interaction process, the teacher is
forced to resort to exceptional methods in order to
develop stable moral standards of conduct.
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Conclusion

With the help of subject-to-subject relationship,
one of the most important tasks in the modern
process of education and training is to form actual
personality behavioral traits in the new generation
of students that would allow them to master new
social spaces with interest, to be successful both
in work and communication, development of new
knowledge, to build friendly and family relationships
with joy, to be positive participants in the modern
life of Kazakhstan society.

For urban schoolchildren, it is important to
direct the classes planning strategy to maintain
such significant characteristics for the Eurasian
culture of Kazakhstan as tolerance, social support
and solidarity. For rural students, development of
certain positive traits of an individualistic culture,
such as personal responsibility, initiative and
pro-activity through a subject-to-subject process
is relevant. Further development of students’
subjective position based on the tradition of
honoring the elders, preserving family ties of
kinship, family orientation of raising children who

still remain in the studied region of Kazakhstan,
allows one to successfully achieve their goals in
Kazakhstani school in the most environmentally
friendly way.

The leading role in further modernization
of the educational environment of Kazakhstani
schools should be played by the subject-to-subject
paternalistic-type relationship, taking into account
the specifics of the traditional socio-cultural
environment of Kazakhstan, based on respect for
elders, honoring the education and wisdom of a
mentor. The point of modernization of teacher-
student interaction in the Kazakh school should,
on the one hand, be maintaining a certain spiritual
distance based on teacher’s authority, and on the
other hand — showing greater empathy, kindness
and involvement in the results of students’ learning
activities. A present-day teacher is an expert, well-
versed in the trends of modern society, able to
accompany development of successful life strategies
of their students, their desire for self-improvement,
hard work, while possessing the emotional
intelligence and cultural conformity of the spiritual
foundation of their people.
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