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STUDYING AND PREVENTION OF BULLYING
IN THE SCHOOL ENVIRONMENT: RESULTS OF A MINI RESEARCH

The article discusses the problem of studying and preventing bullying based on the analysis of for-
eign and domestic programs about countering bullying in a school environment.

The results of a mini-study dedicated to identifying bullying at school are presented.

According to the results of the methods performed, some common features of children that are
capable of falling into the risk group of bullying are noted: high level of anxiety, emotional lability, emo-
tional volitional instability, shyness, low self-esteem, inadequate level of claims, lack of communication,
low locus of control, tendency of being driven, avoidance - as the main strategy for overcoming conflict
situations.

Based on the diagnostic results, a “risk group” was identified - “potential bullying victims”, with
which the emotional development program named “World of Emotions” and training on the formation
of anti-bullying skills were conducted. The results of this work demonstrated positive dynamics, which
confirmed the assumption that it is necessary for students to form skills to counter bullying - anti-bullying
skills, which include: emotional stability, resilience, poise, willpower, mental strength, etc.

As a result, it is noted that the silence, suppressed stress and impotence of teachers and psycholo-
gists regarding bullying situations can be transformed into competent and open ways of responding, but
for this it is necessary to work on the formation of a clear, coordinated and, worked out to the level of
certain actions, position of school staff broadcasting the value of respectful relationships and the need
to stop bullying.

Key words: bullying, victimization, anti-bullying skills, potential victims of bullying, emotional labil-
ity, emotional volitional instability, emotional stability, resilience, emotional strength.
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MekTen opTacbiHAQ OYAAMHITI aAAbIH aAy XK9He 3epTTey: LUaFblH 3epTTeyAepPAiH HOTHXKeAepi

Makanapa MekTen opTacbiHAAFbl BGYAAMHIKE KapCbl TYPYAbIH LIETEAAIK >K8HE OTaHAbIK
GarAapAaMaAapbiH TAAAQY HEri3iHAE OGYAAMHITIH aAAbIH aAy JKaHE 3epTTey MaCeAeCi KapacTbliPbIAQAbI.

MexkTenTte GYAAMHITI aHbIKTay GOMbIHILA LAFbIH-38PTTEY HATUXKEAEP] KEATIpIAeAI.

XKyprisiareH aaicTemeAepAiH HaTuxeAepi 6oibiHIWA BGYAAMHI OOBLEKTIAEPIHIH TayekeA TOObiHA
aTatblH 0aAanapra ToH Kenbip >KaAMbl epeklleAikTep artan OTiAeAi: Ma3acbi3AbIKTbIH, >KOFapbl
AEHreni, SMOLMSAAbIK, AAOMABAIAIK, SMOLIMSAAbIK-EPIK TYPaKCbI3AbIFbI, ©3iH-63i GararayAblH TOMEHAITI,
TaAanTaHyAblH 6apabap emec AeHreiti, aslbIAABIKTbI, 6GaKblAAyAblH TOMEH AOKYCbl, BEAOMOCTb,
Kallly->KaH>KaAAbl XKaFAQMAQpPAAH LUbIFYAbBIH, HEri3ri cTpaTeruscbl peTiHAe.

AMarHoCTMKaHbIH HOTUXKeAepi BOMbIHILIA «TayeKeA TOObl» — «OYAAMHITIH aAeyeTTi Kyp6aHAapbi»
AHbIKTAAbIM, OHbIMEH «3MOLIMSI SAEMI» BMOUMSABbIK, AAMy AEHremiH apTTbipy OafaapAamachl XoHe
AHTUOYAAUHITIK  GIAIKTIAIKTI  KQABINTACTbIPY TPEHWHTi  OTKIi3iAAI. BYyA >KYMBICTbIH HaTMXKeAepi
OH AMHAMMKaHbl KepceTTi, OYA OKYLIbIAAPAbIH OYAAMHIKE KapCbl iC-9peKeT >Kacay AaFAblAApbIH
KAABbINTACTbIPY KAXETTIAIr TypaAbl GOAXaMAbl PaCTaAbl, OAAPFa: 3MOLMOHAAABIK TYPAKTbIAbIK,
TYPAKTbIAbIK, TEMe-TEeHAIK, epiK KyLLi, MCUXMKAABIK, KYLL >KaHe T.6. >KaTaAbl.

HaTuxeciHae, OGYAAMHI >KafaamblHA KATbICTbl MEAArorTap MeH MCUXOAOTTapAbIH, OaTbIAAbIFbI,
6acbiAybl >KOHe YMKbICbI3AbIFbI KyLI-XKirepi AeH KOIAbIH Ky3bIPETTi >SHe allblK, TaciAaepiHe
e3repyi MyMKiH, 0ipak, OA YiH GeAriAi Gip ic-opekeTTep AeHremiHe AeMiH aHbIK, KEeAICIAreH >KoHe
MbICbIKTAAFaH, MEKTEr KbI3METKePAEpPiHiH OpPbIHAbI KapblM-KATbIHAC KYHAbIAbIFbIH >KOHE BGYAAMHITI
TOKTaTy KQXKETTIAIMH KOPCETETiH NO3ULMSCBIH KAAbINTACTbIPY GOMbIHLLA XKYMbIC XYPri3y Kaxker.
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N3yueHne n npodpraakTMKa OYAAMHIA B LUKOAbHOM CpeAe:
pe3yAbTaTbl MMHU-UCCAEAOBAHUS

B craTbe paccmaTpuBaeTcs npobAema M3ydeHns U MPOUAAKTUKM BYAAMHIA Ha OCHOBE aHaAM3a
3apy6exxHbIX 1 OTEYECTBEHHbIX MPOrPamMmM NMPOTUBOCTOSIHUS OYAAMHTY B LIKOABHOW CPEAE.

[MpUBOASITCS PE3YAbTAThbl MMHU-UCCAEAOBAHMS MO BbISIBAEHUIO OYAAMHIA B LLKOAE.

Mo pesyAbTaTtam MPOBEAEHHbIX METOAMK OTMEYAIOTCS HEKOTOopble obuiMe YepTbl, XapakTepHble
AAS AETEl, MOoMaAaioWmMX B TPynny pucka OObEKTOB OYAAMHra: BbICOKMI YPOBEHb TPEBOXHOCTH,
3MOUMOHAAbHas  AABUMABHOCTb,  3MOLIMOHAAbHO-BOAEBAsl  HEYCTOMYMBOCTb, pPobOCTb,  HM3Kas
CaMOOLLEHKA, HEeaAeKBaTHbI YPOBEHb MPWTS3aHUIA, MAAOOOLLMTEABHOCTb, HU3KMI AOKYC KOHTPOAS,
BEAOMOCTb, M36eraHue — Kak OCHOBHasi CTpaTerns BbIxoAa U3 KOH(AMKTHbIX CUTyaLWiA.

Mo pe3yAbTaTaM AMArHOCTMKM OblAa BbISIBAEHA «rpyrna pucka» — «MOTEHLUMAAbHblE XXepTBbl
OYAAMHIa», C KOTOPOW OblAM MPOBeAeHbI [1porpamma NoBbILLEHUS YPOBHS SMOLMOHAABHOIO Pa3BUTUS
«Mup 3MoUMIA» U TPEHUHT Ha POPMMPOBaHUE aHTUOYAAMHIOBbIX YMEHWI. Pe3yAbTaTbl AaHHOM paboThbl
NPOAEMOHCTPUPOBAAM MO3UTUBHYIO AMHAMMKY, YTO MOATBEPAMAO NMPEANOAOXKEHUE O HEOOXOAMMOCTH
(pOPMMPOBaHUS Y LIKOABHUKOB YMEHWIA NMPOTUBOAEMCTBUS OYAAMHIY — aHTUOYAAMHIOBbIX YMEHUH, K
KOTOPbIM OTHOCSITCS: SMOLMOHAAbHAs YCTOMYMBOCTb, CTABUABHOCTb, YPABHOBELLEHHOCTb, CMAQ BOAM,
ncuxmyeckasg cmaa u Ap.

B uTore oTmeuvaertcs, UTO 3amMaAuMBaHWeE, MOAABAEHHOE HamnpsikeHne M GeccuAame mneaaroros
M MCUXOAOFOB B OTHOLLEHWM CUTyaumin OYAAMHIa MOryT TPaHC(OPMMPOBATbCS B KOMMETEHTHblE U
OTKpbITble CMOCOObI pearmpoBaHusi, HO AASI TOIO HY>KHO MPOBOAMTL PaboTy No (hopMMPOBAHUIO SCHOM,
COrAQCOBAHHOM M MPOPaboTaHHOM AO YPOBHS OMPEAEAEHHbIX AEMCTBUI MO3ULMN COTPYAHMKOB LLIKOAbI,
TPAHCAMPYIOLLEN LLleHHOCTb YBa>KUTEAbHbIX OTHOLIEHUI U HEOOXOAMMOCTb NpeKpaLLeHnst GyAAMHra.

KatoueBble cAoBa: GYAAMHT, BUKTUMM3ALLMS, aHTUOYAAMHIOBbIE YMEHMS, MOTEHLUMAAbHbIE KEPTBbI
OYAAMHIA, 3MOLIMOHAaAbHAS AQBUABHOCTb, 3MOLIMOHAAbHO-BOAEBAs HEYCTOMUYMBOCTb, IMOLIMOHAAbHAS

YCTOMUMBOCTb, CTABMABHOCTb, YPAaBHOBELLEHHOCTb, MCUXMYECKast CUAQ.

Introduction

Bullying in school is a widespread phenomenon,
and in its various manifestations are already found
in the primary school. With this, there is not only
bullying among schoolchildren, but bullying, carried
out by teachers towards the schoolchildren, and vice
versa. There is also bullying among the teachers
themselves. Everyone turns out to be involved in
bullying: some as aggressors, some as victims, some
as observers.

The problem of violence at school began to
worry psychologists and teachers for a relatively
long time. Works on this subject began to appear
in print in 1905. Today, bullying has become the
topic of research, conferences, articles and national
projects. Bullying by girls is especially dangerous
according to British psychologists. Valerie
Besag, who monitored the behavior of 11-year-
old elementary school graduates for 16 months,
found that boys, choosing a child as a scapegoat,
demonstrate only their physical superiority, while
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the girls begin a real psychological war against their
victims. Gossip, verbal abuse and boycotts are the
most common forms of bullying among girls. Such
repeated abusive actions can harm the physical and
emotional development of the child against whom it
is directed.

Studies of bullying began in the 70s of the
twentieth century in many countries. In those
years, bullying (although the term has not yet been
in the territory of the USSR) was understood as
intimidation, humiliation, hounding, physical or
psychological terror, aimed at causing fear in another
and thereby subjugate him (Krivtsova, 2011).

From a psychological point of view, the term
“bullying” is the rejection, non-acceptance of
a person by other members of a social group,
accompanied by psychological (and in extreme cases
physical) attacks, mockery, ignoring (Krivtsova,
2011).

Summarizing, bullying can be considered
intentional, not self-defensive and not sanctioned
by state regulations, long-term (repeated) physical
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or psychological violence by an individual or group
that has certain advantages (physical, psychological,
administrative, etc.) relative to the individual, and
which occurs mainly in organized groups with a
specific personal goal (for example, the desire to
earn authority among some individuals). Also,
summarizing all the characteristics of bullying,
we have established that it is a unique complex
manifestation of aggression; bullying takes different
forms and performs various functions; bullying
is not just a dyadic phenomenon that exists only
between the aggressor and the victim, this is a group
phenomenon.

Only in the late 90s of the 20th century, the term
“bullying” was used to refer to aggressive, violent
behavior in all of the post-Soviet territory countries.

According to the World Health Organization,
64% of 11-year-old Lithuanian schoolchildren are
bullied periodically, 50% are Russian, 46% are
Belgian. In Austria, Luxembourg and Scotland, this
indicator is equal to 32%, Canada and Switzerland -
30%, France - 25%.

As for our country, according to the results of
a UN Children’s Fund (UNICEF) study conducted
in 2011, 66.2% of Kazakhstani schoolchildren
faced school violence, of which 63.6% as a witness,
44.7% as a victim, and 24.2% admitted committing
violent acts.

Foreign researchers distinguish two types of
school bullying: direct, where physical beatings are
directly inflicted on the victim, and indirect, which
includes the spread of negative gossip, cyberbullying,
emotional manipulation by a person, as well as the
social isolation of the victim, which is also called
social aggression (Aavik, 2011).According to the
Austrian psychiatrist Helmut Figdor, one of the
factors provoking violence in educational institutions
is the reduction of social relations. t manifests itself
in the fact that the school focuses on the formation
of a rigid character, demanding and reinforcing
certain features in students or even provoking a lot
of conflicts, expressed in school problems.

To overcome this pathogenic factor, the
pedagogical community needs to move to a
broad look at the causes of school difficulties,
which involves understanding the school’s own
participation in the emergence and resolution of
these problems, rather than shifting responsibility to
the “bad” parents or school psychologists.

An adequate understanding of the measure
of one’s responsibility for provoking violence in
an educational institution will allow the school
to realize the ideas of non-violent education and
upbringing.

However, in order to prevent bullying efficiently,
both working with the beliefs of individual members
of the teaching staff and coordinating personal
pedagogical and administrative strategies and
putting them in a single consistent structure of the
prevention system, in which students and their
parents can also take part, is necessary.

Foreign and domestic programs to counter
bullying in the school environment

The first to study the problems of school bullying
were Scandinavian scientists. According to the first
large-scale studies conducted by D. Olveus, in which
about 586,000 Norwegian students took part, one
seventh of the students surveyed (autumn of 1983)
were harassed by their classmates or were victims
themselves. Of these, approximately one ninth were
victims and one tenth were aggressors and harassed
their classmates regularly (Olweus, 1993).

In accordance with the results of these studies,
Scandinavian researchers were the first to create
special programs to solve this problem. An example
of this is the program of D. Olveus (Olweus, 1993),
created in Norway in the 1980s. The basic principles
of this program included the creation of a school
environment characterized by warmth, positive
interest and adult involvement; firm boundaries and
limitations of unacceptable behavior; consistent
application of non-punitive, non-physical sanctions
for unacceptable behavior and violation of the rules;
the presence of adults acting as authorities and
role models. This program received the status of a
priority national program in Norway in 2001 and
was also applied in England and the USA.

It can also be stated that bullying prevention
programs appeared abroad firstly, therefore
the experience and the system of dealing with
this problem in Russia were built based on the
experience of the USA and Europe. Most bullying
prevention programs among adolescents are based
on the principles of Olveus’s anti-bullying program,
but are more focused and specific. This prevention
program is aimed at developing adolescents’ self-
regulation, understanding of the feelings of others
and their dynamics, emotional management, the
ability to solve problems, the development of
communication skills and friendly interaction skills.
Both teachers and teenagers and their parents take
part in the training, in addition, it involves the
training of coaches working one-on-one with both
victims and offenders.

Similar programs are being created in Russia, but
they do not have the same scale as in the USA and
Europe. In the Republic of Kazakhstan, scientists
only declare the existence of this problem and begin
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to look for approaches to its solution (Irgaliev,
Gabdrakhmanova, 2016), although journalists
massively write about bullying in the media.

Researchers are more likely to consider the
problems of child abuse and violence (Sarkisyan,
2017 and others), or the facts of violence in
residential institutions (Robin, Haarr and others), or
violence in a teenage environment is considered as a
destructive factor in the socialization of a schoolboy
(Dusmanbetov, Sheryazdanova, 2003 and others) in
the Republic of Kazakhstan. The problem of school
bullying is only indicated in these works.

Based on the foregoing, we can conclude that
Kazakhstani initiatives to address the problem
of bullying are less ambitious. This is largely due
to the relatively recent formation of the school
psychological service of Kazakhstan, on which
the climate within the walls of the school largely
depends. The first specialists appeared in the late
1980s in some schools. Officially, the position of
educational psychologist was introduced only in
2008. For comparison, in Denmark, the school
psychological service began its work in 1934, in
Hong Kong (China) in 1959.

Nevertheless, the importance of the
psychological support of school education in our
country has significantly increased in recent years.

In order for our state to become one of the
30 developed countries of the world, consistent
measures are planned at the state level to provide
and equip schools with new equipment and a video
surveillance system necessary for child safety. The
Ministry of Education and Science of the Republic
of Kazakhstan supports the work of psychologists
to reduce the level of aggression, violence and
discrimination in schools. Thematic seminars,
trainings, and master classes are held as part of long-
term and short-term advanced training courses for
educational psychologists.

The National Telephone Line for Children and
Youth Ne150 has been operating in Kazakhstan since
2008, which is one of the first and important links in
the system of preventing child abuse. The helpline
provides round-the-clock anonymous psychological
and legal assistance to all callers. In addition, since
2011, under the auspices of supervisory authorities
(the Prosecutor General’s Office of the Republic
of Kazakhstan, the Ministry of Internal Affairs of
the Republic of Kazakhstan, etc.), mobile groups
for the prevention of juvenile delinquency have
been operating actively, whose activities are
aimed at combating extortion, violence in schools,
and absenteeism. Ehe number of mobile groups
amounted to more than 700 in 2015. The number of

58

juvenile delinquency cases decreased from 4,670 in
2012 to 3,651 in 2014.

One of the most notable initiatives to combat
bullying is the model “Prevention and Responsiveness
to Violence in East Kazakhstan”. This project has
been implemented since 2013 in the framework
of cooperation between the Authorized Person for
Human Rights, UNICEF, the Ministry of Foreign
Affairs of Norway and the Regional Education
Authorities. The implementation of this project is
planned in all schools of the country in the future.

Since 2015, the realization of the
Interdepartmental Plan of joint actions to ensure
the safety of children in educational institutions
for 2015-2016 has begun. Its purpose is to provide
all schools with psychologists, social educators,
medical workers, school inspectors, as well as
creating a database of these disadvantaged families
for personalized preventive care.

Asananalysis of the experience of other countries
in the prevention of bullying and consideration of
known anti-bullying programs showed, many of
these programs are aimed at attracting all members
of the teaching staff and administration to this work,
and creating an anti-bullying barrier based on external
obstacles: work systems of school inspectors,
class managers and administrators on the basis of
punitive methods, preventing aggressors, increasing
the time taken for adolescents due to faculties, etc.
(Ktotova 2015; Shalaginova, Kulikova, 2014 and
others). Also, one of the priority areas of socio-
pedagogical work to overcome school bullying is
the implementation of a comprehensive correctional
program for the development of students’ skills in
constructive management of aggression (Petrova,
2011 and others).

However, there are many works that establish
the specifics of abuse or bullying in the educational
environment and offer integration aspects of the
prevention of this problem (Mosina, Usteneko,
2016, Popova, Pchelintseva, 2014 et al.).

That is, it can be said that, nevertheless, the
majority of programs do not take into account
the potential of the “internal” resources of
potential bullying victims, do not consider that the
victimization of a teenager arises from a low level of
development of the volitional qualities of a person,
stress resistance, and other anti-bullying skills that
develop from childhood.

Materials and methods of mini-research used
to identify bullying at school

The analysis of the results showed that more than
60.0% of students experienced bullying (27.38%
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- bullying cases I and 33.33% - bullying cases 1),
this phenomenon is more typical for girls. By class,
these indicators range from 20.0% to 80.0%. For
sixth grades, the results are comparable (total at
58.0%, 24.4% bullying I and 37.6% bullying II), the
tendency is more pronounced for boys.

The average value of the class indicator (the
degree of severity of bullying, which is determined
by dividing the total number of actions by the total
number of respondents) is 7.17. This result varies
considerably depending on the class.

Special observations of the classes showed that
in different situations, the percentage of adolescents
demonstrating willingness to obey the group can
range from 15 to 80. This allows us to consider
conformism an important factor in human social
behavior. From the point of view of the above
mentioned school problems, conformism is bad
also because it translates bullying into a so-called
latent form, which is difficult to detect by teachers
and parents. And the destructive influence on the
emerging personality of a teenager, uncompensated

by the appropriate pedagogical or psychotherapeutic
influence, can be especially strong later, during the
next age crisis. Among the types of bullying in all
classes, verbal aggression prevails.

Also, during the observation, we identified both
external and internal factors that negatively affect
the development and behavior of adolescents.

External risk factors: come from the organization
of the internal life of the school: professional
incompetence of teachers, expressed in the lack
of knowledge of social, child, age psychology;
authoritarian or permissive style of «adult-child”
relationships system; hanging labels; suppression of
child’s personality by teachers (threats, insults, etc.).

The internal risk factors we attributed: the child’s
sense of their own uselessness, low self-esteem, self-
doubt, lack of self-control, lack of knowledge and
acceptance of social norms and values, the inability
to think critically and make adequate decisions in
various situations, the inability to express feelings,
to respond to one’s own actions and the actions of
others.

Figure 1 — Types of bullying that are common in the school according to respondents
(General sample)

The prevailing frequency of occurrence are the
following statements: others prevent me from talking
freely with someone (23.2%); others interrupt me
when I want to say something (22.1%); others spread
rumors and lies about me (21.1%); others speak
badly about me behind my back (17.9%); curses
and offensive nicknames towards me (14.7%); some

guys make fun of me 13.7%). This information is
clearly shown in the histogram in figure 1.

As can be seen in Figure 2, most of the 6th and
7th grade students noted that experienced bullying
from 2 to 4 people. Over 45% of the seventh-graders
and 53% of the six-graders experienced bullying
from their classmates.
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Figure 2 — Responses to the question of whether you have experienced bullying and how many people took part in it

Figure 3 — Responses to the question: «who will reach out to talk about it?»

As you can see from the histogram (figure 3) on
the question « who will you reach out to talk about
it?7»the first positions among 7" grade students
are taken basic answers: to friends and girlfriends
(29,9%); to parents (29,6%); i have no one to reach
out to, but i do not need anyone; (14%). For sixth-
graders in the first place among the answers was
to reach out to parents (38%), the second place is
dominated by teachers (3.3%) and a psychologist
(10.2%), the rest of the choice of answers has the
same trends.

The study of the structure of interpersonal
relations showed that in classes with a greater
severity of bullying in the structure of interpersonal
relations a group of isolated and outcasted ones
(these are sixth classes) is more numerous. The total
number of children who made up this group was 12
people out of 78 surveyed.

Most of the students in the classes studied by
us are included in the group of “accepted” (middle-
class). The group of “stars” and “preferred” is
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not numerous. The structure of interpersonal
relationships varies depending on the selection
criteria. The most unstable group, as a matter of
composition, as well as the number - is the group
of “unaccepted.” More stable sympathy from
classmates is seen towards the “stars”.

A study of the psychological climate in the
classroom showed that more than 55% of students
rated the climate as favorable in their classes, about
35% as variable, unstable favorable, and about 11%
as negative or unfavorable (in classes with high
bulling scores, this figure rises to 18.5 %).

Thus, the data obtained from sociometric
research and evaluation of psycho-emotional climate
in the classroom can serve as criteria for assessing
the degree of well-being interpersonal relations in
the classroom, can be used to identify the degree of
risk manifestation of bullying in the classroom and
be used to identify risk groups of bullying, as well
as to serve as criteria of efficiency of the carried out
works on development of interpersonal relations
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in the classroom. The study, conducted six months
later, showed that in classes with high bullying
scores, the number of children rating the climate
in the classroom as unfavorable fell from 18.5% to
11.1%.

Identification of risk groups as “Potential
victims of bullying” was also carried out on the
basis of observation, in which the following signs
were identified:

— persistent violations of self-regulation and
self-control;

— difficulties in regulation of own behavior and
forecasting of consequences of own actions;

— self-esteem issues;

— low capacity for reflection and self-care

— persistent violations of the affective
(emotional) sphere, manifested by the phenomena
of alexithymia, high emotional lability, “negative”
affectivity;

— chronic emotional discomfort;

— tendency to regressive behavior;

— depression;

— loss of life meaning;

— lack of desire to be in the society of other
people, inability to build healthy interpersonal
communication;

— subordination to the environment;

— weak adaptive capacity, non-adaptive
strategies of coping behavior;

— school absenteeism, etc.

Further, with adolescents who are at risk as
“potential victims of bullying” (identified by the
questionnaire “Bullying situation in school” by V.
R. Petrosyants) — experimental group (17 people)
the following methods were used to identify the
psycho-emotional state of the child, his personal
characteristics, the formation of communication
skills: Luscher color test, assessment of personal
and situational anxiety Spielberger-Hanin),
determination of self-esteem and level of claims,
determination of accentuations of the character of
Leonhard-Schmishek, “Assessment of strategies of
behavior in conflict situations” questionnaire by K.
Thomas, “Sociability” test, methods of diagnostics
of dominant defensive strategy in communication
by V. V. Boyko, projective technique “Man in the
rain”.

Since at the individual level, the victimization
of a person depends on temperament and some
other characterological properties, on the genetic
predisposition to self — destructive or deviant
behavior, we found it necessary to study the
specifics of the types of accentuations of personality
with the help of the personal questionnaire of

Leonhard-Schmischek. This revealed that the”
victims “ are most often found pedantic and exalted
types of accentuation, followed by an anxious
type and emotive. While” offenders “ most often
have a hyperthymic type, in the second place —
demonstrative type, on the third - stuck and excitable
types of accentuations. Thus, the most common
emotive type of accentuation of personality if
found among “victims”, “offenders” are mostly
hyperthymic, stuck, excitable and demonstrative
types.

According to the results of the methods
performed, some common features of children
that are capable of falling into the risk group of
bullying are noted: high level of anxiety, emotional
lability, emotional volitional instability, shyness,
low self-esteem, inadequate level of claims, lack of
communication, low locus of control, tendency of
being driven, avoidance - as the main strategy for
overcoming conflict situations.

With the given experimental group, the
implementation of the projective drawing methods
“Do you need success?”, “Norms of our life”, etc.,
was also organized.

As a result, we found that individual victim
predisposition in adolescence is determined by the
degree of expression of personal qualities of minors.
That is, we concluded that the formation of their anti-
bullying skills is prevented by previously formed
complex of psychological qualities (emotional
instability, anxiety, inadequate self-esteem), the
absence of social support and certain strategies of
family education of the father and mother.

We compared our diagnostic work with current
research to reveal how well we selected a sample
of risk group “Potential victims of bullying”. To
do this, we analyzed the work of N. A. Khvylya-
Olinter, which on the basis of a representative study
in schools in Moscow, found that only three-quarters
of students from 1,500 children have never been
humiliated or insulted, but every third child was
rudely treated or laughed at in front of the whole
class (Khvylya-Olinter, 2012: 146). Also, we took
as a basis the study of G. R. Yarullina, who proved
that common forms of violence between teenage
students are both negative psychological influence
and physical pain (Yarullina, 2016)

As a result of our diagnostic work with the
risk group “Potential victims of bullying” we can
state that a small percentile of anti-bullying skills
improvement can be seen: emotional stability,
resilience, poise. Mental and physical strength,
willpower do not have such a pronounced dynamic
due to the fact that experimental work has not been
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conducted for a long time, and did not have a wide
coverage of all the regular and extracurricular
activities of classes and risk groups, in particular.

However, there is a dynamics of positive increase
in the parameters, which we attribute to a highly
functional strategies and behavior skills (based on
the generated anti-bullying skills): decision making
and overcoming life’s problems (11%); assessment
of the social situation and accepting responsibility
for own behavior in it (9%); the perception, usage,
and provision of psychological and social support
(6.3%); the defense of its borders and protect its
personal space (17%); protection of self (21%), self-
support and mutual support (24,6%); conflict-free
and effective communication (16.7%).

As a result of counseling, correctional and
rehabilitation work with the “I”, we found that in
order for a child to adapt more easily and overcome
the difficulties of communication in the tea and not
to become victimized, conformal, etc., it is necessary
to maintain a positive image of himself. And, also,
found that adolescents with low self-esteem react to
a particular failure on a certain way that complicates
any possibility of self-assertion. In addition, they
are not only very low estimate of the results of their
activities, but also extremely concerned about the
opinion of others, especially if the latter is most
likely to unfavorable assessment, so a noticeable
decrease in self-esteem in adolescence is associated
with the focus on the opinion of peers, on the
reference (authoritative for the teenager) group of
people.

Consequently, the vulnerability of these
adolescents to the negative influences of any kind
and the pressure of the environment, is obvious.

To measure the level of emotional development
of adolescents of risk group “Potential victims
of bullying”, a comprehensive assessment of the

emotional development of the individual was carried
out on the basis of the results of three methods: the
method “Differential scales of emotions” (according
To K. Izard) (Eliseeva, 2001), The method of
diagnosis of emotional barriers in interpersonal
communication called “Emotional contacts” by V.
V. Boyko (Fetiskin, Kozlov, Manuilov, 2002) and
the method “EmlIn” D. V. Lyusin (Lyusin, 2006).

Each of these methods is designed to evaluate
different aspects of emotional development: the
first one was used in our study to identify the most
frequently occurring emotional phenomena in
adolescents; the technique of “Emotional contacts”
was used to determine the characteristic emotional
properties of adolescents; the technique of “EmlIn”
was used to measure the level of emotional
formations.

Diagnosis of various aspects of emotional
intelligence by the method called “EmIn” by D.
V. Lyusin suggests that: high level of emotional
intelligence in 14.30 % of adolescents at risk,
average is seen in 44.25% of adolescents and low
observed in 41.45% of adolescents.

However, in our study, the interpretation of
individual scales is much more informative. We
would like to draw attention to the distribution of
levels of development of individual components
of emotional intelligence, such as the level of
development of the ability to recognize emotions,
both own and others’, the ability to describe
emotional states, both their own and other people’s,
and the ability to manage their emotional states. The
study showed that 42.85% of adolescents at risk do
not know how to describe emotional states, both
their own and other people’s; 32.12% of adolescents
do not know how to manage their emotional states;
50% of adolescents do not have enough ability to
recognize emotions, both their own and others’.

Figure 4 — Results of the risk group “Potential victims of bullying” obtained by the method of diagnostics of emotional barriers in
interpersonal communication “Emotional contacts” by V. V. Boyko
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Analyzing the results of processing the technique
“Emotional contacts” by V. V. Boyko (figure 4), we
can draw the following conclusions: the dominance
of negative emotions is observed in 6.7% of
adolescents at risk; the reluctance to approach
people on an emotional basis is observed in 43.85%
of adolescents; underdevelopment, inexpressiveness
of emotions is observed in 35.7% of adolescents.

The method “Differential scales of emotions” by
K. Izard was used to diagnose the dominant emotional
tates of adolescents at risk, as experiential and

motivational processes are important for motivation,
social communication, cognition. It is in adolescence
that the process of social communication is not only
significant, but often decisive, affecting all areas of
a teenager’s life. “Differential scales of emotions”
by K. Izard: negative health, low self-esteem for
the period, depression, melancholy mood, apathy,
reduced performance was observed in the total of
34.76% of adolescents. Perhaps this was due to the
fact that the diagnosis was carried out at school after
classes, but these data are alarming (figure 5).

Figure 5 — Dynamics within results of risk group “Potential victims of bullying” On K. Izard’s scale of differential emotions
before and after approbation of the program

Based on the data of the study, and identified
significant problems of emotional development
of adolescents at risk, “The world of emotions”
program of increasing the level of emotional
development was tested.

Objectives of the program: to develop the ability
to recognize and describe feelings, to develop the
ability to recognize and describe the feelings of
others, to teach the ability to manage their emotional
states, to increase the overall level of emotional
competence, to develop interpersonal skills among
adolescents at risk (potential victims of bullying).
These skills, in our opinion, are also anti-bullying,
because they help to develop emotional stability and
invulnerability.

Repeated usage of K. Izard’s scale of differential
emotions for diagnostics of dominating emotional
states of teenagers of group of risk after approbation
of the program “The world of emotions”, allowed to
reveal some progress in emotional development of
this experimental group (see figure 5).

Thus, negative health, low self-esteem for
this period, melancholy mood, apathy, reduced

performance was revealed only in 8.7% of
adolescents at risk, which is almost four times less
than the initial indicators. At the same time, this
group, as at the initial stage, has priority answers: I
can’t understand my emotional state; [ have nothing
to say; I do not understand what I feel, etc. That
indicates that despite the formed adequate self-
esteem, mood increase and depression reduction,
these teenagers have emotions of uncertainty,
nervousness, anxiety.

Further, training on the formation of anti-
bullying skills was conducted with this group of
risk, consisting of:

— a cycle of exercises for the development
of stress-resistant qualities of the personality of
students;

—acycle of exercises for the formation of a healthy
lifestyle, highly functional strategies and skills;

— a cycle of exercises for the formation of skills
of a conflict-free and effective communication; on
the direct recognition and development of existing
personal resources conducive to the formation of a
healthy life style and highly efficient behavior, etc.
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Figure 6 — Dynamics of indicators of anti-bullying skills of adolescents at risk
“Potential victims of bullying” before and after training

As we can see from the histogram in figure 6, the
approbation of the program of increasing the level
of emotional development “The world of emotion”
(hereinafter the program) and training on the
formation of anti-bullying skills, the experimental
group showed increased number of emotionally
stable, balanced, mentally strong and improving
willpower, managing emotions indicators. Since
there are only 17 participants in this group, this
dynamic so far indicates a small increase in the
number of participants in the risk group who have
anti-bullying skills.

However, the repeated measurement
demonstrates the need for such work, because for
a short period of time, the participants of the work
on the approbation of the Program still acquired the
necessary skills to bullying resistance. And although
the percentile of dynamics is not high for all skills
(it ranges from 17.6% to 29.5% for the necessary
emotional skills), the ability- “Poise” has not
changed at all - 5.9% growth. But on the skills of
“emotion management” the difference is 64.7%, and
on the willpower - 47.1%. This suggests that these
skills do not increase spontaneously, they need to be
formed in a specially organized activity. Only then
will we be able to say that a strong anti-bullying
barrier of skills has been created, which will later
become the basis for the prevention of cruelty and
violence in school.

Conclusion

So, as a result of work with the risk group, we
found that the main causes of school bullying on
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the part of the victim are: appearance, dialect, low
or high self-esteem, fear and anxiety, excessive
sensitivity, good academic performance, pronounced
physical illness, imposing all his ideas, violation of
the rules and boundaries of others. And the main
reasons for school bullying by bullying person are:
attracting attention, revenge, power struggle, justice
restoration, envy, elimination of the rival, self-
assertion, feeling of hostility.

Thus, in the course of the mini-study, a number
of conclusions were obtained:

— Adolescents recognize that the problem of
violence in school exists, they named peers and
older students as a threat.

— The predominant forms of violence in the
school, according to students, are: humiliation,
gossip and intrigue, threats, exclusion from joint
activities.

— When observing violence, most adolescents
are characterized by a desire to respond in the same
way, a feeling of fear and depression.

— “Victims” of bullying are more likely to be
ignored, ridiculed, hurt by false rumors, physical
violence, thus, forms of psychological violence
prevail over physical.

— Most “victims” do not realize the reasons
for bullying and believe that the reason is in their
appearance or behavior.

— Adolescents who have experienced only
physical violence, seek frequent contacts, need
support and approval, have a high level of self-
esteem.

— After mental violence, there is high suspicion
and dependence in interpersonal communication,



E.K. Kalymbetova et al.

low self-esteem, lack of identification with the
school, a decrease in the need to communicate with
family and peers.

— The combination of physical and mental
violence contributes to high subordination in
interpersonal relationships, the tendency to blame
themselves for their failures and health problems.

The positive results of the work with the risk
group in the framework of the approbation of the
Program include the following:

— it was possible to raise issues of each child
participating in group;

—in addition, it was possible to discuss and work
on many important problems of communication and
emotional control: the ability to listen, acceptance
of others as they are, the ability to be aware of and
expressing feelings, and so on;

— the ability to reflect of each participant was
developed to a large extent.

The negative results, from the position of
the leader, should include failures in working
with two specific teenagers (X and Y). This is
due to the unavailability of these adolescents to
work in group, and to the lack of time for a more
complete establishment of contact with them,
necessary for joint work, and with insufficient
analysis of their own emotional reactions (for
experimental work) in the process of working
with these students.

Thus, the silence, suppressed tension and
powerlessness of teachers and psychologists
regarding bullying situations can be transformed
into competent and open ways of responding, but
for this, work needs to be done to form a clear,
coordinated and elaborated up to the level of certain
actions school staff position that translates the value
of respectful relationships and the need to end
bullying.
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